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Introduction 
Paideia is a Greek term for the upbringing of the whole child. Paideia Academy is in its second year of 


operation and has fully implemented the whole-child philosophy. We are the first school in Arizona to 


embrace the Paideia methodology that includes relatively little direct instruction and high levels of 


scholar-directed learning and leadership, intellectual coaching, project-based learning activities that 


integrates language arts (reading, writing, listening, speaking), math, science, and project-based 


portfolio assessment. 


Paideia Academy adopted a whole-child philosophy to serve the most struggling scholars and families 


within the 5 mile radius of its campus. The school has purposefully marketed to the most struggling 


scholars and families through the services provided in the Paideia-TCDC Family Resource Center. As a 


result we have attracted scholars and families who have struggled to achieve success at other schools. 


We served an average of 350 scholars during 2012-2013 and increased to 510 for the 2013-2014 school 


year (a 45% increase). The data collected demonstrates that the Full Academy Year (FAY) scholars1 


higher assessment results in reading and math than the non-FAY scholars joining Paideia this year. This 


demonstrates that Paideia is making a difference in the lives of scholars who remain. Furthermore, the 


data demonstrates that new scholars joining Paideia in 2013 made remarkable improvements in reading 


and math within the first two months. The remarkable influence of Paideia – educating the whole child 


and supporting the whole family – is greatly needed and effective in areas of poverty and high need.  


1a. Scholar Median Growth Percentile in Reading and Math 


Methods of Instruction 


To enable all scholars to achieve high academic and intellectual growth, Paideia Academy adopted and 
implemented the instructional methods of:  


Didactic instruction, 10-15% of instructional time. Didactic Instruction is the delivery of factual 
information through teacher led discussion, demonstration, videos, and reading – the acquisition of 
organized knowledge. The goal of Didactic Instruction is for scholars to acquire the basic “must know 
information” about a subject. By acquiring the basic knowledge of a subject, scholars gain confidence to 
move to the next level of learning.  


Intellectual coaching and coached projects makes up 70% of instructional time. Within the framework 
of intellectual coaching the teacher is the guidance and facilitator through modeling and reflective 
questioning. This strategy seeks to develop the intellectual and critical thinking skills of scholars and 
culminates in scholar-led, collaborative projects. The goal of intellectual coaching is to raise scholars 
towards higher levels of critical thinking – evaluating, synthesizing, and creating. Paideia seminars make 
up 15-20% of instructional time.  


Paideia Seminar is a collaborative, intellectual dialogue facilitated by open-ended questions about a text 
or topic – increased understanding of ideas and values. This method is more often referred to as the 
Socratic Method during which the teacher acts as facilitator guiding the scholars into meaningful dialog. 
This instructional method also nurtures the academic skills of critical, purposeful reading and reflective 
writing in Paideia Seminar journals. The seminars occur approximately 15-20% of instructional time. 


                                                           
1
 FAY Scholars are defined as Students who have been enrolled at Paideia Academy since the first 10 days of the 


2012-13 school year 
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Assessment and evaluation of the seminars occurs through pre and post seminar tools and processes 
including self-identified goals, discussion, and writing. 


Curriculum that Contributes to Scholar Growth 


The rigorous, content rich curriculum of The Paideia Academy of South Phoenix also incorporates the 
following curriculum: 


Language Arts – Spalding Writing Road to Reading  As a result of analyzing the overall reading AIMS 
achievement data as reported on surrounding school report cards, Paideia Academy purposefully 
adopted and rigorously implemented the Spalding Writing Road to Reading curriculum.  This language 
arts curriculum is a comprehensive K-6 total language arts program, where all elements of the language, 
are integrated in spelling, writing, and reading fluency and comprehension lessons. It is fully aligned with 
the Arizona Common Core Standards in Language Arts and integrated into all grade’s curriculum maps, 
and lesson plans. 


The Spalding Writing Road to Reading was adopted and implemented at Paideia after careful 
consideration by the leadership team for its potential to assist all scholars to grow to high achievement 
in language arts. The results of implementing the Spalding curriculum are evident in the comparison of 
reading as measured by AIMSweb assessments in reading fluency and comprehension between scholars 
who have attended Paideia for the full academic year (FAY) and scholars who have not. Furthermore, 
non-FAY scholars new to Paideia in 2013 also increased reading scores during their first two months at 
Paideia. 


 FAY scholars performed 52% better than non-FAY scholars in reading (see figure 1) 


 Non-FAY scholars improved their reading scores by 85% from September to October 2013 (see 
figure 1) 


Language Arts – Junior Great Books helps scholars in grades kindergarten through eighth grade grow to 
high achievement in language arts thus becoming independent readers and thinkers ready for the 
diverse demands of the 21st century. The Great Books® program has been fully integrated into Paideia’s 
curriculum maps and lesson plans and is aligned with the Common Core Language Arts standards. 
Furthermore, it matches key components of language arts curriculum standards and helps all scholars 
meet specific performance objectives—which typically include reading comprehension, oral 
communication, writing, vocabulary, literature, and literary response. The goal of the Junior Great Books 
programs is to instill children with the habits of mind that characterize self-reliant thinkers, readers, and 
learners. Great Books programs are predicated on the idea that everyone can read and understand 
excellent literature — literature that has the capacity to engage the whole person, the imagination as 
well as the intellect. 


Language Arts – Shared Inquiry is a distinctive method of learning in which scholars are coached to 
search for answers to fundamental questions raised by a text – fiction or non-fiction. The adoption and 
implementation of shared inquiry method of instruction came as a result of careful national research that 
strongly supports the use of Junior Great Books® core reading program and shared inquiry method for 
increased scholar achievement, thus addressing the needs of variety of learners in the elementary and 
middle school grades.2  


The Junior Great Books and Shared Inquiry curricula are intended to increase overall language arts 
achievement at Paideia. Evidence of this increase is found in the 2012 Galileo benchmark assessments by 
grade level and percentile ranking in reading (See figure 2). All grade levels made notable progress towards 
passing the AIMS assessment by May 2012 except the fifth grade. 


                                                           
2
 The Great Books Foundation http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html 



http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html
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Language Arts – Guided Reading is a method of instruction adopted by Paideia’s early grades Small 
Learning Community teams. The SLC data review team reviewed ongoing reading data that indicated our 
early elementary scholars’ reading skills were not developing as rapidly as they should. The first, second, 
and third grade SLC teams researched options for supplemental reading curriculum.  They presented 
options to the Executive Leadership Team and recommended adopting Guided Reading for grades K 
through 6. The supplemental reading program was approved, materials were ordered, and professional 
development scheduled. The Guided Reading program has been adopted and will be implemented in 
December 2013. 


Mathematics – Singapore Math was adopted and implemented by Paideia Academy after careful 
consideration of its potential to assist scholars from underperforming areas to grow to high 
achievement as demonstrated on the AIMS assessment in mathematics. Singapore Math provides 
balance between drill and creative problem solving. Those who have compared Singapore Math with 
other math curriculum report that Singapore math moves the scholars more quickly and rationally 
toward abstract concepts. There is an emphasis on homework and practice, and an effective mix of 
word problems, drills and mental calculation. Instruction is paced to the needs of each individual 
scholar. 


Odyssey Math – Supplemental Curriculum Careful analysis of Paideia’s math achievement data on AIMS 
and Galileo Benchmark assessments indicate math to be the most significant challenge for Paideia 
scholars. After careful consideration, the Campus Leadership Council proposed Odyssey Math to the 
Executive Leadership team as a supplemental curriculum to help ensure that scholars in the bottom 25th 
percentile are sufficiently prepared to meet or exceed the AIMS assessment in math. This curriculum is 
based on proven RtI strategies to maximize achievement of our scholars in the bottom 25th percentile. It 
is aligned to the National Council of Teachers of Mathematics’ 2006 Focal Points as well as the Arizona 
Common Core Standards in Math, and addresses scholars’ needs based on requirements in all three RtI 
tiers.  


Odyssey Math will primarily be used for RtI intervention during the school day. However, it may also be 
used after school for tutoring or by scholars at home in the evenings and weekends. All teachers and 
interventionists will receive ongoing professional development for effective implementation of Odyssey 
Math for scholars in the bottom 25th percentile. 


Math Fact Fluency It is mandatory that every Paideia Academy classroom practices math fluency for a 
minimum of ten minutes per day. Our data shows that daily math fact practice increases scholar 
achievement performance as reported in AIMSWeb assessments (see figure 4). This is a fundamental 
and basic pre-requisite to moving on to higher level abstract math concepts. 


Data from 2012 Galileo Benchmark assessments demonstrate growth for all students (see figure 3) and 
for the first two months of 2013 AIMSweb math assessments show growth of scholars towards passing 
the AIMS assessment (See figure 4). 


A plan for monitoring the integration of the Arizona Academic Standards into instruction 


All grade levels completed curriculum maps for the 2013-2014 school year during summer training in 
July 2013.  Curriculum Maps are reviewed quarterly by the Curriculum Director to include adjustments 
for scholar strategic monitoring and benchmark data. Lesson Plans are reviewed monthly by the 
Curriculum Director monitoring that all lessons (a) align with state standards, (b) include rich details 
using the 90-day framework sequence, (c) have clear signs of adjustment as indicated by benchmark 
data, (d) include clear “I do, We do, You do” sequences, (e) plan for high scholar engagement, (f) include 
intensive reading/writing/speaking in all content areas, and (g) clearly incorporate the Paideia 
philosophy. These data are reported to the Executive Leadership Team once per month. Teachers who’s 
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curriculum maps or lesson plans that do not include each of the outlined elements receive coaching and 
monitoring from the curriculum director. 


A plan for monitoring and documenting increases in scholar growth 


Comprehensive Assessment System Paideia has created an implemented a formalized and 
comprehensive process to assess scholar achievement performance in reading and math. Using the 
AIMSweb tool, all scholars reading (fluency and comprehension) and math (computation and concepts 
and analysis) are assessed three times per year. These data are used to determine which scholars are to 
be served in tiers two and three of the Response to Intervention (RtI) program. In addition, all scholar 
achievement levels in the Arizona standards in reading and math are assessed five times per year using 
the Galileo tool.  


Data collected from AIMSWeb and Galileo assessments are systematically analyzed through Small 
Learning Team (SLC) data dialogs. Paideia Academy created and implemented a formalized and 
sustainable system to support the teachers within the Small Learning Communities to act as data review 
teams for the growth of all scholars in the achievement areas of math and reading. In response to 
multiple assessments, the following organizational elements assist the SLC members to make informed 
decisions in adjusting curriculum, planning lessons, remediating struggling scholars, enhancing the 
learning for accelerating scholars, determining instructional effectiveness, and planning for team specific 
professional development. 


Data Lab - Weekly Data Dialog A classroom has been transformed into a data lab for our SLC teams to 
meet and collaborate. The walls of the data lab are lined with hanging clear plastic pockets with a 
section for reading and math for each class. Each scholar is represented by a card which is placed at the 
red, yellow, or green level indicating achievement in the most recent Galileo benchmark. Scholar cards 
also contain the most recent AIMSweb reading and math data. This gives the SLC members a visual 
reference of the data on which to focus. Small Learning Community teams meet in the data lab at least 
once per month to review benchmark, AIMSweb, and classroom data, and to collaborate on lesson plans 
to increase achievement in their SLC. Data dialog meetings allow the teachers to collaborate on 
instructional strategies and lesson plan adjustments to meet the needs of scholars who are failing to 
meet targeted learning objectives as shown in Galileo reports.  Data dialog notes are recorded in class-
wide data binders and reported to the CLC team once per month. 


Data Dialog Binders (individual scholar and class-wide) Each scholar has created an individualized data 
notebook. In the notebook, the scholar has written his or her personal mission statement and goals. The 
notebook has sections for Galileo benchmark and AIMSweb data as well as classroom achievement data. 
The scholar reviews the data notebook with the teacher on a regular basis and the parent on a quarterly 
basis. Each grade-level classroom teacher has also created a classroom data dialog binder. This binder is 
used to track classroom data as reported through Galileo benchmark and AIMSweb assessments as well 
as record instructional strategies needed for scholars not meeting targeted learning objectives. These 
data and remediation strategies are analyzed at least once per month through data dialog meetings with 
SLC teams in the data lab. 


School-wide Data Score Board Grade level data from Galileo and AIMSweb assessments along with 
attendance data is posted on the school-wide data score board. The data score board displays the 
school-wide goal along with each grade’s advancement towards meeting the goal. Teacher’s take their 
scholars to the data score board at least once per month to review progress towards meeting their class 
goal. Teachers and scholars recommit themselves by reviewing their individual class-wide data 
notebooks, goals, and First Things First activities. 
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A professional development plan, that contributes to increased scholar growth 


Curriculum Specific Professional Development Paideia Academy prides itself on providing rich 
professional development that contributes to the growth of our scholars.  Teachers have received 
professional development in all adopted curriculum programs including: Spalding Training (Summers 
2012 and 2013 and coaching visits from Spalding throughout the school year), Shared Inquiry Training 
(Summer 2013 and periodic monthly staff meetings), Singapore Math training (Five days of training 
2012-2013 school year and two days of training summer 2013), Differentiated Instruction Training 
(Summer 2013), and Galileo and AIMSweb training to understand data results and plan using results 
(Summer 2013 and continuous training at monthly staff and Small Learning Community meetings), 
Guided Reading training (Fall 2013).  Data from benchmark assessments are analyzed by the Executive 
Leadership team to determine specific professional development opportunities for teachers, grade level 
teams, and school-wide. 


Teacher Instructional Effectiveness Observations Teachers are observed at least monthly using the 
Paideia Instructional Effectiveness Rubric. This rubric measures the following areas of teacher 
effectiveness: (a) scholar friendly learning objectives, (b) critical vocabulary, (c) anticipatory set, (d) 
guided practice, (d) check for understanding, (e) level of scholar engagement and intellectual coaching, 
(f) classroom culture and management, and (g) monitoring the integration of the Arizona Academic 
Standards into instruction. Teacher observations are conducted by the Principal, Curriculum Director, 
and/or Assistant Principal. The Curriculum Director is regularly in classrooms providing academic 
coaching to teachers, helping the integration of Arizona Academic Standards in lessons more effectively. 


Each element of the teacher effectiveness rubric observation is ranked on a scale of 1 to 4. These data 
are tabulated on an excel worksheet for each of the 8 components of teacher effectiveness at Paideia. 
These data are shared with the teacher who then shares the data with the small learning community 
team leader. These data provide precise direction for professional development at the individual 
teacher level, grade level, small learning community team level, as well as at the school-wide level. The 
curriculum director reviews these data frequently to determine exact professional development needs 
for individual teachers, SLC teams, and school wide. These data are reviewed at each Campus Leadership 
Team meeting, Executive Leadership meeting, and quarterly at the Governing Board meeting. These 
data inform each level of school leadership as the effectiveness of the teacher, instruction, intervention, 
curriculum, and the need for precise professional development. 


1b. Scholar Median Growth Percentile (SGP) Bottom 25% 


Many of the scholars who initially enrolled and continue to enroll at Paideia come from schools that are 
struggling to academically serve their scholars. These scholars are significantly behind in basic academic 
skills in language arts and math. Paideia Academy has implemented a sustained improvement plan that 
includes evidence of increased scholar growth for scholars in the lowest 25 percent as measured by the 
AIMS assessment. This improvement plan is executed in our formal process to identify, serve, monitor, 
and evaluate the progress of these scholars through the Response to Intervention (RtI) Program. 


Identification of Bottom 25% 


Benchmark Assessments.  Scholars are administered benchmark assessments using the Galileo 
assessment tool five times through the year on a bi-monthly schedule. These benchmark assessments 
provide data to teachers enabling them to determine individual and class-wide progress and plan for all 
scholars – including those in the bottom 25th percentile – to reach the Arizona Instrument to Measure 
Standards (AIMS) goals. Progress is tracked, disaggregated, and reported though the GALILEO software 
program. The SLC teams record these data in their individual teacher data notebooks. They meet at least 
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monthly in the data lab to analyze the data, determine which individual scholars require increased 
targeted intervention, which class-wide learning objectives require added instruction, and how they will 
differentiate their instruction to meet the unique needs of the scholars.  Results of these assessments 
are shared with individual scholars who record their data in their individual data notebooks. Scholars 
then share their data with parents during quarterly parent-teacher conferences. These data are also 
analyzed for accountability with the Campus Leadership Council and Executive Leadership Team during 
accountability meetings. All CLC team leaders and SLC team members have extensive and ongoing 
training in data analysis, using data dialogs to plan remediation, and proven strategies of instruction for 
underachieving scholars. 


Response to Intervention Screening.  All Paideia Academy scholars are screened through the Response 
to Intervention (RtI) program three times a year (August, January, May) for basic academic skill 
proficiency in reading fluency and comprehension, and math computation and reasoning. These initial 
and ongoing assessment data are entered and tracked through AIMSweb software. Reports are 
generated and thoroughly analyzed by administrators, teachers, scholars, and parents. Teachers utilize 
these reports in Small Learning Community (SLC) meetings to design grade-level instructional 
interventions. Scholars who achieve below the 25th percentile in any basic academic skill area are 
analyzed further to receive tier 2 and 3 level Response to Intervention (RtI) services. 


Response to Intervention Implementation Scholars are brought to the RtI room by the assigned 
interventionist in groups of three to five at least 3 times per week for 30 minute sessions or 2 times per 
week for 45 minute sessions. Interventionists develop individualized lesson plans based on the skill 
deficit of the scholar in reading or math. The assistant principal regularly trains the interventionists on 
the RtI curriculum and frequently observes for fidelity of implementation. 


Response to Intervention (RtI) Tiers 2 and 3 Curriculum 


Scholars identified within the bottom 25th percentile in reading and/or math are organized into tier 2 
and tier 3 groups of three to five and assigned to an RtI interventionist. During the 2012-2013 academic 
year, Paideia Academy utilized the art and music teacher to provide the RtI intervention services. Due to 
limited resources, the school focused solely on reading intervention. During the summer of 2013 the 
data review team carefully analyzed the academic performance data and determined the greatest need 
for Paideia scholars is math intervention. In response to this data analysis, the leadership team 
determined to: (a) increase the number of interventionists to 5, (b) focus heavily on math intervention, 
(c) purchase 25 computers for intervention, and (d) purchase 25 Odyssey Math licenses through 
CompassLearning for RtI and supplemental math intervention curriculum. 


Reading The Read Naturally program emphasizes the fundamental elements of the Arizona reading 
standard to include print concepts, phonemic awareness, phonics, vocabulary, fluency, and 
comprehension. For example, scholars at the lowest ability levels are taught phonemic awareness 
through the Word Warm-up program during which scholars identify and manipulate the sounds of 
speech. All grade ability levels work on fluency strategies and practice and employ strategies to 
comprehend text. These basic reading skills are critical to success in every curriculum content area. All 
interventionist receive ongoing professional development to effectively implement the Read Naturally 
intervention. 


Math  After careful analysis of the AIMSweb data comparing FAY and non-FAY scholars in 2012-2013 it 
was determined that the current math interventions were not highly successful. To remedy this and help 
ensure that scholars in the bottom 25th percentile are sufficiently prepared to meet or exceed the AIMS 
assessment in math, the Executive Leadership team reviewed and adopted the Odyssey Math 
curriculum. This curriculum is based on proven RtI strategies to maximize achievement of our scholars in 
the bottom 25th percentile. It is aligned to the National Council of Teachers of Mathematics’ 2006 Focal 
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Points as well as the Arizona Common Core Standards in Math, and addresses scholars’ needs based on 
requirements in all three RtI tiers.  


Odyssey Math will primarily be used for RtI intervention during the school day. However, it may also be 
used after school for tutoring or by scholars at home in the evenings and weekends. All teachers and 
interventions will receive ongoing professional development for effective implementation of Odyssey 
Math for scholars in the bottom 25th percentile. 


Progress Monitoring   


Scholars receiving RtI remediation (Title I Program) are given progress monitoring assessments in their 
target academic area each week. Progress monitoring assessments are frequently observed for fidelity 
of implementation by the assistant principal. These data are tracked through AIMSweb and reviewed 
once a month in RtI data meetings. During this meeting, individual scholar data are analyzed to 
determine if the scholar is responding to the intervention, to make adjustments to the intervention if 
needed, or to move the scholar to a higher or lower tier level if warranted.  


The RtI program at Paideia has been remarkably successful for our FAY scholars as compared to non-FAY 
scholars. Even so, our non-FAY scholars served in the RtI program made notable improvements within 
the first three months of 2013.  


 FAY scholars served by the RtI program at Paideia performed 103% better on the September 
AIMSweb reading assessment than non-FAY scholars (see figure 5)  


 Non-FAY scholars served in the RtI program from September to October 2013 improved their 
AIMSweb reading scores by 160% (see figure 5) 


 Scholars served in the RtI program for math improved their scores by 105% between the months 
of September and October 2013. This is the only category in which non-FAY scholars improved 
their scores more than FAY scholars (see figure 6) 


School-wide Tier 1 Intervention 


Math fluency  All scholars practice math fact fluency for 10 minutes per day. We attribute much of the 
improvement to our AIMSweb math scores to this practice. 


Reading fluency All scholars spend at least 20 minutes per day in sustained silent reading. After 
reviewing data one of the areas our CLC identified as needing improvement was reading fluency and 
comprehension. In response we purchased classroom library book tubs for teachers to check out on a 
monthly basis. Each tub has a grade level appropriate collection of Accelerated Reader, award winning, 
and nonfiction books. The majority of the books in each tub have been labeled with the book's AR 
and/or Guided Reading level to assist teachers in matching scholars with appropriate texts to read to 
build fluency and comprehension.  


2a. Percent Passing Reading and Math 


Curriculum that Contributes to Scholar Proficiency 


The rigorous, content rich curriculum of The Paideia Academy of South Phoenix was adopted and 
implemented for its potential to increase the number of scholars meeting or exceeding the Arizona State 
Standards in reading and math. 


Language Arts – Spalding Writing Road to Reading As a result of analyzing the overall reading AIMS 
achievement data as reported on surrounding school report cards, Paideia Academy purposefully 
adopted and rigorously implemented the Spalding Writing Road to Reading curriculum as a curriculum 
proven to increase scholar proficiency in language arts. This language arts curriculum is a comprehensive 
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K-6 total language arts program, where all elements of the language, are integrated in spelling, writing, 
and reading fluency and comprehension lessons. It is fully aligned with the Arizona Common Core 
Standards in Language Arts and integrated into all grade’s curriculum maps, and lesson plans. 


The Spalding Writing Road to Reading was adopted and implemented at Paideia after careful 
consideration by the leadership team for its potential to assist all scholars to grow to high achievement 
in language arts. The results of implementing the Spalding curriculum are evident in the comparison of 
reading as measured by AIMSweb assessments in reading fluency and comprehension between scholars 
who have attended Paideia for the full academic year (FAY) and scholars who have not. Furthermore, 
non-FAY scholars new to Paideia in 2013 also increased reading scores during their first two months at 
Paideia. 


 Galileo 2012 assessment post-test results show all grades notably progressing towards passing 
AIMS assessment in May 2013 (see figure 2) 


 FAY scholars performed 52% better than non-FAY scholars in September 2013 AIMSweb reading 
(see figure 1) 


 Non-FAY scholars improved their reading scores by 85% from September to October 2013 (see 
figure 1) 


Language Arts – Junior Great Books helps scholars in grades kindergarten through eighth grade reach 
high achievement in language arts as demonstrated by meeting or exceeding Arizona State Language 
Arts Standards on the AIMS assessment and thus becoming independent readers and thinkers ready for 
the diverse demands of the 21st century. The Great Books® program has been fully integrated into 
Paideia’s curriculum maps and lesson plans and is aligned with the Common Core Language Arts 
standards. Furthermore, it matches key components of language arts curriculum standards and helps all 
scholars meet specific performance objectives—which typically include reading comprehension, oral 
communication, writing, vocabulary, literature, and literary response. The goal of the Junior Great Books 
programs is to instill children with the habits of mind that characterize self-reliant thinkers, readers, and 
learners. Great Books programs are predicated on the idea that everyone can read and understand 
excellent literature — literature that has the capacity to engage the whole person, the imagination as 
well as the intellect. 


Language Arts – Shared Inquiry is a distinctive method of learning in which scholars are coached to 
search for answers to fundamental questions raised by a text – fiction or non-fiction. The adoption and 
implementation of shared inquiry method of instruction came as a result of careful national research that 
strongly supports the use of Junior Great Books® core reading program and shared inquiry method for 
increased scholar achievement as demonstrated by meeting or exceeding Arizona’s State Language Arts 
Standards, thus addressing the needs of variety of learners in the elementary and middle school grades.3   


Language Arts – Guided Reading is a method of instruction adopted by Paideia’s early grades Small 
Learning Community teams. The SLC data review team analyzed ongoing reading data that indicated our 
early elementary scholars’ reading skills were not developing as rapidly as they should. The first, second, 
and third grade SLC teams researched options for supplemental reading curriculum.  They presented 
options to the Executive Leadership Team and recommended adopting Guided Reading for grades K 
through 3. The supplemental reading program was approved, materials were ordered, and professional 
development scheduled. The Guided Reading program has been adopted and will be implemented in 
December 2013. 


Mathematics – Singapore Math was adopted and implemented by Paideia Academy after careful 
consideration of its potential to assist scholars from underperforming areas to grow to high 


                                                           
3
 The Great Books Foundation http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html 



http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html
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achievement as demonstrated on the AIMS assessment in mathematics. Singapore Math provides 
balance between drill and creative problem solving. Those who have compared Singapore Math with 
other math curriculum report that Singapore math moves the scholars more quickly and rationally 
toward abstract concepts. There is an emphasis on homework and practice, and an effective mix of 
word problems, drills and mental calculation. Instruction is paced to the needs of each individual 
scholar. 


Odyssey Math – Supplemental Curriculum Careful analysis of Paideia’s math achievement data on AIMS 
and Galileo Benchmark assessments indicate math to be the most significant challenge for Paideia 
scholars. After careful consideration, the Campus Leadership Council proposed Odyssey Math to the 
Executive Leadership team as a supplemental curriculum to help ensure that scholars in the bottom 25th 
percentile are sufficiently prepared to meet or exceed the AIMS assessment in math. This curriculum is 
based on proven RtI strategies to maximize achievement of our scholars in the bottom 25th percentile. It 
is aligned to the National Council of Teachers of Mathematics’ 2006 Focal Points as well as the Arizona 
Common Core Standards in Math, and addresses scholars’ needs based on requirements in all three RtI 
tiers.  


Odyssey Math will primarily be used for RtI intervention during the school day. However, it may also be 
used after school for tutoring or by scholars at home in the evenings and weekends. All teachers and 
interventionists will receive ongoing professional development for effective implementation of Odyssey 
Math for scholars in the bottom 25th percentile. 


Math Fact Fluency It is mandatory that every Paideia Academy classroom practices math fluency for a 
minimum of ten minutes per day. Our data shows that daily math fact practice increases scholar 
achievement performance AIMSWeb computation assessments. This is a fundamental and basic pre-
requisite to moving on to higher level abstract math concepts. 


Data from 2012 Galileo Benchmark assessments demonstrate notable percentile growth for all students 
(see figure 3) and for the first two months of 2013 AIMSweb math assessments show growth of scholars 
towards passing the AIMS assessment (See figure 4). 


A plan for monitoring the integration of the Arizona Academic Standards into instruction 


All grade levels completed curriculum maps for the 2013-2014 school year during summer training in 
July 2013.  Curriculum Maps are reviewed quarterly by the Curriculum Director to include adjustments 
for scholar strategic monitoring and benchmark data. Lesson Plans are reviewed monthly by the 
Curriculum Director monitoring that all lessons (a) align with state standards, (b) include rich details 
using the 90-day framework sequence, (c) have clear signs of adjustment as indicated by benchmark 
data, (d) include clear “I do, We do, You do” sequences, (e) plan for high scholar engagement, (f) include 
intensive reading/writing/speaking in all content areas, and (g) clearly incorporate the Paideia 
philosophy. These data are reported to the Executive Leadership Team once per month. 


A plan for monitoring and documenting increases in scholar growth 


Paideia Academy created and implemented a formalized and sustainable system to support the teachers 
within the Small Learning Communities to act as data review teams for the growth of all scholars in the 
achievement areas of math and language arts. The following elements are fully functional to assist the 
SLC members to make informed decisions in planning lessons, remediating struggling scholars, and 
enhancing the learning for accelerating scholars. 


Data Lab - Weekly Data Dialog A classroom has been transformed into a data lab for our SLC teams to 
meet and collaborate. The walls of the data lab are lined with hanging clear plastic pockets with a 
section for reading and math for each class. Each scholar is represented by a card which is placed at the 
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red, yellow, or green level indicating achievement in the most recent Galileo benchmark. Scholar cards 
also contain the most recent AIMSweb reading and math data. This gives the SLC members a visual 
reference of the data on which to focus. Small Learning Community teams meet in the data lab at least 
once per month to review benchmark, AIMSweb, and classroom data, and to collaborate on lesson plans 
to increase achievement in their SLC. Data dialog meetings allow the teachers to collaborate on 
instructional strategies and lesson plan adjustments to meet the needs of scholars who are failing to 
meet targeted learning objectives as shown in Galileo reports.  Data dialog notes are recorded in class-
wide data binders and reported to the CLC team once per month. 


Data Dialog Binders (individual scholar and class-wide) Each scholar has created an individualized data 
notebook. In the notebook, the scholar has written his or her personal mission statement and goals. The 
notebook has sections for Galileo benchmark and AIMSweb data as well as classroom achievement data. 
The scholar reviews the data notebook with the teacher on a regular basis and the parent on a quarterly 
basis. Each grade-level classroom teacher has also created a classroom data dialog binder. This binder is 
used to track classroom data as reported through Galileo benchmark and AIMSweb assessments as well 
as record instructional strategies needed for scholars not meeting targeted learning objectives. These 
data and remediation strategies are analyzed at least once per month through data dialog meetings with 
SLC teams in the data lab. 


School-wide Data Score Board Grade level data from Galileo and AIMSweb assessments along with 
attendance data is posted on the school-wide data score board. The data score board displays the 
school-wide goal along with each grade’s advancement towards meeting the goal. Teacher’s take their 
scholars to the data score board at least once per month to review progress towards meeting their class 
goal. Teachers and scholars recommit themselves by reviewing their individual class-wide data 
notebooks, goals, and First Things First activities. 


A professional development plan, that contributes to increased scholar growth 


Curriculum Specific Professional Development Paideia Academy prides itself on providing rich 
professional development that contributes to the growth of our scholars.  Teachers have received 
professional development in all adopted curriculum programs including: Spalding Training (Summers 
2012 and 2013 and coaching visits from Spalding throughout the school year), Shared Inquiry Training 
(Summer 2013 and periodic monthly staff meetings), Singapore Math training (Five days of training 
2012-2013 school year and two days of training summer 2013), Differentiated Instruction Training 
(Summer 2013), and Galileo and AIMSweb training to understand data results and plan using results 
(Summer 2013 and continuous training at monthly staff and Small Learning Community meetings), 
Guided Reading training (Fall 2013).  


Teacher Instructional Effectiveness Observations Teachers are observed at least monthly using the 
Paideia Instructional Effectiveness Rubric. This rubric measures the following areas of teacher 
effectivess: (a) scholar friendly learning objectives, (b) critical vocabulary, (c) anticipatory set, (d) guided 
practice, (d) check for understanding, (e) level of scholar engagement and intellectual coaching, (f) 
classroom culture and management, and (g) monitoring the integration of the Arizona Academic 
Standards into instruction. Teacher observations are conducted by the Principal, Curriculum Director, 
and/or Assistant Principal. The Curriculum Director is regularly in classrooms providing academic 
coaching to teachers, helping the integration of Arizona Academic Standards in lessons more effectively. 


Each element of the teacher effectiveness rubric observation is ranked on a scale of 1 to 4. These data 
are tabulated on an excel worksheet for each of the 8 components of teacher effectiveness at Paideia. 
These data are shared with the teacher who then shares the data with the small learning community 
team leader. These data provide precise direction for professional development at the individual 
teacher level, grade level, small learning community team level, as well as at the school-wide level. 
These data are reviewed at each Campus Leadership Team meeting, Executive Leadership meeting, and 
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quarterly at the Governing Board meeting. These data inform each level of school leadership as the 
effectiveness of the teacher, instruction, intervention, and the curriculum. 


2b. Composite School Comparison 


As a result of carefully studying the overall demographics of scholars and achievement data of 
comparison schools in the surrounding area of Paideia, the following curriculum and strategies were 
originally chosen to provide maximum growth and achievement in all subject areas and specifically 
reading and math. 


Curriculum that Contributes to Scholar Proficiency 


The rigorous, content rich curriculum of The Paideia Academy of South Phoenix was adopted and 
implemented for its potential to increase the number of scholars – specifically coming from low 
economic areas and scholars served in special education and structured English Immersion –  meeting or 
exceeding the Arizona State Standards in reading and math.  


Language Arts – Spalding Writing Road to Reading As a result of analyzing the overall demographics 
indicating a large percentage of scholars on Free and Reduced Lunch programs and the reading AIMS 
achievement data as reported on surrounding comparison school report cards, Paideia Academy 
purposefully adopted and rigorously implemented the Spalding Writing Road to Reading curriculum as a 
curriculum proven to increase scholar proficiency in language arts. This language arts curriculum is a 
comprehensive K-6 total language arts program, where all elements of the language, are integrated in 
spelling, writing, and reading fluency and comprehension lessons. It is fully aligned with the Arizona 
Common Core Standards in Language Arts and integrated into all grade’s curriculum maps, and lesson 
plans. 


The Spalding Writing Road to Reading was adopted and implemented at Paideia after careful 
consideration by the leadership team for its potential to assist all scholars – particularly those served 
under Title 1, Special Education, and English Language Learners – to meet or exceed the Arizona State 
Standards for language arts. Our research found that it incorporates all the components identified by 
the National Reading Panel as essential and necessary for success in reading and acquiring early literacy 
skills required to build a strong foundation for ongoing reading development – phonemic awareness, 
systematic phonics, high-frequency vocabulary, word meanings and usages, word parts, grammar, 
composition, literary appreciation, text structure, fluency, listening and reading comprehension. These 
essential and fundamental skills are often lacking in scholars from high poverty areas. 


The results of implementing the Spalding curriculum are evident in the comparison of reading as 
measured by Galileo 2012 end of year assessment and AIMSweb assessments in reading fluency and 
comprehension between general population scholars from subgroups of special education and English 
Language Learners who have attended Paideia for the full academic year (FAY) and scholars who have 
not. Furthermore, non-FAY scholars in the general population and subgroups new to Paideia in 2013 also 
increased reading scores during their first two months at Paideia.  


General Population Scholars: 


 Galileo End of Year Assessment shows all grade levels made growth towards passing the AIMS 
reading assessment in 2012 (See figure 2) 


 FAY scholars performed 52% better than non-FAY scholars in reading (See figure 1) 


 Non-FAY scholars improved their reading scores by 85% from September to October 2013 (See 
figure 1) 
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Special Education Scholars: 


 FAY scholars served in Paideia special education programs did 64% better in September 2013 
AIMSweb reading than non-FAY scholars within Paideia special education programs (see figure 
7) 


 Non-FAY scholars served within the Paideia special education programs improved their 
AIMSweb reading scores by 92% in the first two months of 2013 (see figure 7) 


English Language Learner Scholars: 


 ELL scholars who were also FAY scholars performed 76% better than non-FAY scholars in 
September 2013 AIMSweb reading assessments (see figure 10) 


 Non FAY scholars served in the ELL Program improved their AIMSweb reading scores by 179% 
within the first two months of 2013 (see figure 10) 
 


Language Arts – Junior Great Books helps scholars in grades kindergarten through eighth grade reach 
high achievement in language arts as demonstrated by meeting or exceeding Arizona State Language 
Arts Standards on the AIMS assessment and thus becoming independent readers and thinkers ready for 
the diverse demands of the 21st century. The Great Books® program has been fully integrated into 
Paideia’s curriculum maps and lesson plans and is aligned with the Common Core Language Arts 
standards. Furthermore, it matches key components of language arts curriculum standards and helps all 
scholars meet specific performance objectives—which typically include reading comprehension, oral 
communication, writing, vocabulary, literature, and literary response. The goal of the Junior Great Books 
programs is to instill children with the habits of mind that characterize self-reliant thinkers, readers, and 
learners. Great Books programs are predicated on the idea that everyone can read and understand 
excellent literature — literature that has the capacity to engage the whole person, the imagination as 
well as the intellect. 


Language Arts – Shared Inquiry is a distinctive method of learning in which scholars are coached to 
search for answers to fundamental questions raised by a text – fiction or non-fiction. The adoption and 
implementation of shared inquiry method of instruction came as a result of careful national research that 
strongly supports the use of Junior Great Books® core reading program and shared inquiry method for 
increased scholar achievement – particularly those from areas of high poverty and disadvantage – as 
demonstrated by meeting or exceeding Arizona’s State Language Arts Standards, thus addressing the needs 
of variety of learners in the elementary and middle school grades.4   


Language Arts – Guided Reading is a method of instruction adopted by Paideia’s early grades Small 
Learning Community teams. The SLC data review team analyzed ongoing reading data that indicated our 
early elementary scholars’ reading skills were not developing as rapidly as they should. The first, second, 
and third grade SLC teams researched options for supplemental reading curriculum.  They presented 
options to the Executive Leadership Team and recommended adopting Guided Reading for grades K 
through 3. The supplemental reading program was approved, materials were ordered, and professional 
development scheduled. The Guided Reading program has been adopted and will be implemented in 
December 2013. 


Mathematics – Singapore Math was adopted and implemented by Paideia Academy after careful 
consideration of its potential to assist scholars from underperforming areas to grow to high 
achievement as demonstrated on the AIMS assessment in mathematics. Singapore Math provides 
balance between drill and creative problem solving. Those who have compared Singapore Math with 
other math curriculum report that Singapore math moves the scholars more quickly and rationally 
toward abstract concepts. There is an emphasis on homework and practice, and an effective mix of 


                                                           
4
 The Great Books Foundation http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html 



http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html
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word problems, drills and mental calculation. Instruction is paced to the needs of each individual 
scholar. 


Odyssey Math – Supplemental Curriculum for Title 1 Scholars Careful analysis of Paideia scholar’s math 
achievement data on AIMS and Galileo Benchmark assessments indicate math to be the most significant 
challenge for Paideia scholars. This curriculum is based on proven RtI strategies to maximize 
achievement of our scholars in the bottom 25th percentile. It is aligned to the National Council of 
Teachers of Mathematics’ 2006 Focal Points as well as the Arizona Common Core Standards in Math, 
and addresses scholars’ needs based on requirements in all three RtI tiers.  


Odyssey Math will primarily be used for scholars served under Title 1 in RtI intervention during the 
school day. However, it will also be used after school for tutoring or by scholars at home in the evenings 
and weekends. All teachers and interventionists will receive ongoing professional development for 
effective implementation of Odyssey Math for scholars in the bottom 25th percentile. 


Math Fact Fluency It is mandatory that every Paideia Academy classroom practices math fluency for a 
minimum of ten minutes per day. Our data shows that daily math fact practice increases scholar 
achievement performance AIMSWeb computation assessments. This is a fundamental and basic pre-
requisite to moving on to higher level abstract math concepts. 


Data from 2012 Galileo Benchmark assessments demonstrate percentile growth for all students (see 
figure 3) and for the first two months of 2013 AIMSweb math assessments show growth of scholars 
towards passing the AIMS assessment (See figure 4). 


Math data as measured by the AIMSweb assessment show notable improvement in math computation 
and concepts and applications for scholars in the following subgroups remaining at Paideia verses new 
scholars entering the 2013 school year.  


Special Education Scholars: 


 FAY 2012 scholars in Special Education did 60% better than non-FAY Special Education scholars 
in September 2013 AIMSweb math (see figure 8) and made notable increase in percentile 
growth as measured by Galileo Benchmark assessments (see figure 9) 


 Non-FAY scholars in the Special Education Program improved their AIMSweb math scores by 
35% within the first two months of 2013 academic year (see figure 8) 


 
English Language Learner Scholars: 


 FAY 2012 ELL scholars did 53% better than non-FAY scholars in September 2013 AIMSweb math 
assessments (see figure 11) and made notable increase in percentile growth as measured by 
Galileo Benchmark assessments (see figure 12) 


 Non-FAY scholars in the ELL Program improved their AIMSweb math scores by 140% within the 
first two weeks of 2013 academic year (see figure 11) 
 


A plan for monitoring the integration of the Arizona Academic Standards into instruction 


All grade levels completed curriculum maps for the 2013-2014 school year during summer training in 
July 2013.  Curriculum Maps are reviewed quarterly by the Curriculum Director to include adjustments 
for scholar strategic monitoring and benchmark data. Lesson Plans are reviewed monthly by the 
Curriculum Director monitoring that all lessons (a) align with state standards, (b) include rich details 
using the 90-day framework sequence, (c) have clear signs of adjustment as indicated by benchmark 
data, (d) include clear “I do, We do, You do” sequences, (e) plan for high scholar engagement, (f) include 
intensive reading/writing/speaking in all content areas, and (g) clearly incorporate the Paideia 
philosophy. These data are reported to the Executive Leadership Team once per month. 
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A plan for monitoring and documenting increases in scholar growth 


Paideia Academy created and implemented a formalized and sustainable system to support the teachers 
within the Small Learning Communities to act as data review teams for the growth of all scholars in the 
achievement areas of math and language arts. The following elements are fully functional to assist the 
SLC members to make informed decisions in planning lessons, remediating struggling scholars, and 
enhancing the learning for accelerating scholars. 


Data Lab - Weekly Data Dialog A classroom has been transformed into a data lab for our SLC teams to 
meet and collaborate. The walls of the data lab are lined with hanging clear plastic pockets with a 
section for reading and math for each class. Each scholar is represented by a card which is placed at the 
red, yellow, or green level indicating achievement in the most recent Galileo benchmark. Scholar cards 
also contain the most recent AIMSweb reading and math data. This gives the SLC members a visual 
reference of the data on which to focus. Small Learning Community teams meet in the data lab at least 
once per month to review benchmark, AIMSweb, and classroom data, and to collaborate on lesson plans 
to increase achievement in their SLC. Data dialog meetings allow the teachers to collaborate on 
instructional strategies and lesson plan adjustments to meet the needs of scholars who are failing to 
meet targeted learning objectives as shown in Galileo reports.  Data dialog notes are recorded in class-
wide data binders and reported to the CLC team once per month. 


Data Dialog Binders (individual scholar and class-wide) Each scholar has created an individualized data 
notebook. In the notebook, the scholar has written his or her personal mission statement and goals. The 
notebook has sections for Galileo benchmark and AIMSweb data as well as classroom achievement data. 
The scholar reviews the data notebook with the teacher on a regular basis and the parent on a quarterly 
basis. Each grade-level classroom teacher has also created a classroom data dialog binder. This binder is 
used to track classroom data as reported through Galileo benchmark and AIMSweb assessments as well 
as record instructional strategies needed for scholars not meeting targeted learning objectives. These 
data and remediation strategies are analyzed at least once per month through data dialog meetings with 
SLC teams in the data lab. 


School-wide Data Score Board Grade level data from Galileo and AIMSweb assessments along with 
attendance data is posted on the school-wide data score board. The data score board displays the 
school-wide goal along with each grade’s advancement towards meeting the goal. Teacher’s take their 
scholars to the data score board at least once per month to review progress towards meeting their class 
goal. Teachers and scholars recommit themselves by reviewing their individual class-wide data 
notebooks, goals, and First Things First activities. 


A professional development plan, that contributes to increased scholar growth 


Curriculum Specific Professional Development Paideia Academy prides itself on providing rich 
professional development that contributes to the growth of our scholars.  Teachers have received 
professional development in all adopted curriculum programs including: Spalding Training (Summers 
2012 and 2013 and coaching visits from Spalding throughout the school year), Shared Inquiry Training 
(Summer 2013 and periodic monthly staff meetings), Singapore Math training (Five days of training 
2012-2013 school year and two days of training summer 2013), Differentiated Instruction Training 
(Summer 2013), and Galileo and AIMSweb training to understand data results and plan using results 
(Summer 2013 and continuous training at monthly staff and Small Learning Community meetings), 
Guided Reading training (Fall 2013). These data are reviewed by the Executive Leadership team once per 
month. Teachers who’s curriculum maps or lesson plans that do not include each of the outlined 
elements receive coaching and monitoring from the curriculum director. 


Teacher Instructional Effectiveness Observations Teachers are observed at least monthly using the 
Paideia Instructional Effectiveness Rubric. This rubric measures the following areas of teacher 







15 
 


effectivess: (a) scholar friendly learning objectives, (b) critical vocabulary, (c) anticipatory set, (d) guided 
practice, (d) check for understanding, (e) level of scholar engagement and intellectual coaching, (f) 
classroom culture and management, and (g) monitoring the integration of the Arizona Academic 
Standards into instruction. Teacher observations are conducted by the Principal, Curriculum Director, 
and/or Assistant Principal. The Curriculum Director is regularly in classrooms providing academic 
coaching to teachers, helping the integration of Arizona Academic Standards in lessons more effectively. 


Each element of the teacher effectiveness rubric observation is ranked on a scale of 1 to 4. These data 
are tabulated on an excel worksheet for each of the 8 components of teacher effectiveness at Paideia. 
These data are shared with the teacher who then shares the data with the small learning community 
team leader. These data provide precise direction for professional development at the individual 
teacher level, grade level, small learning community team level, as well as at the school-wide level. 
These data are reviewed at each Campus Leadership Team meeting, Executive Leadership meeting, and 
quarterly at the Governing Board meeting. These data inform each level of school leadership as the 
effectiveness of the teacher, instruction, intervention, curriculum, and the need for precise professional 
development. 


2c. Subgroup Comparison – ELL, FRL, Scholars with Disabilities 


Curriculum that Contributes to Scholar Proficiency 


The rigorous, content rich curriculum of The Paideia Academy of South Phoenix was adopted and 
implemented for its potential to increase the number of scholars – to include all subcategories – 
meeting or exceeding the Arizona State Standards in reading and math. 
 
Language Arts and Mathematics – Spalding Writing Road to Reading, Junior Great Books Shared 
Inquiry, and Singapore Mathematics Curriculum was adopted for proven ability to assist scholars with 
disabling conditions in reading, scholars learning English as a second language, and those from situations 
of poverty as determined by Free and Reduced Lunch applications.  
 
Special Education: 
Scholars with disabling conditions are served through the Paideia Academy special education program.  
The Paideia Academies ensures that all children with disabilities within the boundaries of this public 
agency, including children with disabilities who are homeless or wards of the State, and who are in need 
of special education and related services are identified, located and evaluated. Appropriate services are 
provided to all Paideia Academy scholars identified with a disabling condition within the special 
education program. These services include specialized programs, personnel, facilities, materials, and 
equipment needed to promote the individual physical, social, intellectual, and emotional growth of 
exceptional scholars who are enrolled at Paideia Academies.  
 
Paideia Academy ensures that an IEP is developed and implemented for each eligible child served by the 
public agency and for each eligible child placed in or referred to a private school or facility by the school 
team in accordance with §300.320-325 of the IDEA regulations. The contents of each IEP includes a 
statement of the child's present levels of academic achievement and functional performance, including 
how the child's disability affects the child's involvement and  progress in the general curriculum. 
Measurable annual goals, including academic and functional goals are designed to meet the child's 
needs that result from the child's disability to enable the child to be involved in and make progress in 
the general education curriculum and meet each of the child’s other educational needs that result from 
the child’s disability. In addition, the special education and related services to be provided to the child, 
supplementary aids and services to be provided to the child or any program modifications and/or 
supports for school personnel that will be provided to enable the child to advance appropriately toward 
attaining their annual goals as well as to be involved in and progress in the general education curriculum 
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and to participate in extracurricular and other nonacademic activities with other children with 
disabilities and non-disabled children must be included in the IEP.  
 
Scholars with disabilities attending Paideia Academy are educated to the maximum extent appropriate 
with children who are not disabled in accordance with §§300.114-300.117 of the IDEA regulations. 
Scholars served within the general education classroom receive all accommodations and modifications 
outlined within the IEP to assist them to advance through Paideia’s curriculum. 
 
Through the implementation of the above systems and strategies, scholars served through the special 
education program at Paideia Academy achieved the following: 
 


 FAY scholars served in Paideia special education programs since August 2012 did 64% better 
than in September 2013 AIMSweb reading assessments that non-FAY scholars within the Paideia 
special education programs (see figure 7). 


 Non-Fay scholars served within the Paideia special education programs improved their AIMSweb 
reading scores by 92% in the first two months of 2013 (see figure 7) 


 
English Language Learners: 
English Language Learners at Paideia are served according to the Arizona State Statutes governing 
structured English immersion. The school provides a first grade Structured English Immersion (SEI) 
classroom and a second/third grade combination SEI classroom. The remaining ELL population are 
serviced with Individualized Language Learner Plans (ILLPs) in mainstream classrooms. ILLPs are 
completed quarterly in consultation between parent/ guardian, classroom teacher, ELL Coordinator, and 
a site administrator. ILLPs document the ELP Standards and Performance Indicators that will be used to 
differentiate the instruction for the scholar. Formative assessments are used to document the progress 
of the English Language Learner.  ILLPs are revised quarterly with each report card period to update ELP 
Standards and Performance Indicators. 
 
SEI teachers and teachers with scholars on ILLPs analyzed AZELLA results and AIMS data from spring 
2013 to recognize areas that needed extra support for our ELL scholars.  Using this data along with the 
English Language Proficiency Standards (ELPs) and Arizona Common Core Standards teachers plan 
instruction to meet the needs of our ELL population.  
 
According to Statutory Authority 15-756.01 ELL scholars must receive a minimum of 4 hours of English 
Language Development instruction following SEI classroom guidelines.  Paideia Academy SEI classrooms 
spend a minimum of 60 minutes in Grammar, 60 minutes in Reading, 60 minutes in Oral English/ 
Conversation and Vocabulary, and 60 minutes in Writing each day. 
 
SEI classrooms have smaller class sizes with a state maximum of 28 scholars. Paideia recognizes the 
benefit of small class sizes for ELL scholars. Paideia SEI classrooms will not exceed 25 scholars.  
All Paideia classrooms have working grammar walls posted with unified colors identifying parts of 
speech. Grammar walls posted in each classroom creates a consistent resource for our ELL scholars no 
matter which classroom they walk into. Teachers with ELL scholars break down their vocabulary lessons 
in Jr. Great Books into Tier 1, Tier 2, and Tier 3 vocabulary.  
 
Scholars who tested overall proficient on the AZELLA, but had one or more areas not proficient on the 
AZELLA or meeting on AIMS  in reading and/or writing receive RTI two times per week focusing on the 
area to scholar is deficient.  
 
Paideia Academy has a population of scholars that have little to no English skills. Most of these scholars 
are new to the United States and Paideia Academy is their first English educational experience. In 
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response to these scholars' deficiencies in the English Language Paideia now offers after school tutoring 
to our ELL scholars with the greatest English Language deficiencies. During tutoring, scholars are 
focusing primarily on Oral English Language Skills. 
 
Through the implementation of the above systems and strategies, the English Language Learner scholars 
at Paideia Academy achieved the following: 


 FAY ELL scholars performed 76% better than non-FAY scholars in September 2013 AIMSweb 
reading assessments (see figure 10) 


 Non FAY scholars served in the ELL Program improved their AIMSweb reading scores by 179% 
within the first two months of the 2013 academic school year (see figure 10) 


 
Free and Reduced Lunch: 
As 95% of scholars at Paideia Academy fit into this category, the general system as outlined in previous 
sections should be referred to in regards to scholars in this category. It should be strongly noted that 
Paideia Academy goes beyond the normal school curriculum, instruction, assessment, and professional 
development. Paideia Academy has created and implemented a Family Resource Center with 
partnership with Tanner Community Development Corporation. Through this partnership many of our 
scholars and families are receiving services such as behavioral counseling and dental services. The Family 
Resource Center has partnered with nearly 30 community service providers to provide needed services 
to our scholars and families. These services alleviate challenges at home thus enabling scholars to 
concentrate at school. This year Paideia-TCDC Family Resource Center provided clothing, backpacks, 
school supplies, hygiene products, and food boxes to over 300 of our scholars.  
The results of this model of services can be seen in the improvement of our scholars from families in 
poverty. 


 FAY  scholars who qualify for free lunch did 45% better than non-FAY scholars on September 
2013 AIMSweb reading assessments (see figure 13) 


 Non-FAY scholars who qualify for free lunch improved their AIMSweb reading scores by 81% 
within the first two months of  the 2013 academic school year (see figure 13) 
 


Mathematics – Singapore and Odyssey Math were specifically chosen for Paideia Academy scholars for 
rigor, track record of high achievement, and capacity to remediate. Each subcategory of FAY scholars – 
special education, English Language Learners, Free and Reduced Lunch – increased math scores far 
above the non-FAY scholars in the same categories. Further evidence of quality education is the data 
demonstrating math growth with non-FAY scholars in each subcategory within the first 2 months of 
attending Paideia in 2013. 
 
Special Education: 


 FAY scholars in the Paideia special education program performed 60% better than non-FAY 
Special Education scholars in September 2013 AIMSweb math assessments (see figure 8). These 
scholars also showed notable improvement in percentile growth as measured by Galileo 
Benchmark assessment in math (see figure 9) 


 Non-FAY scholars within the Special Education Program improved their AIMSweb math scores 
by 35% within the first two months of 2013 (see figure 8) 
 


English Language Learners: 
ELL scholars who are in the bottom 25th percentile receive math intervention through Odyssey Math.  
After analyzing data it was concluded that math instruction must be more differentiated for our ELL 
scholars using more manipulatives and model drawing to support mathematical concepts. Singapore 
math accommodates this requirement. 
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Using Galileo and AIMSweb data second through sixth grade teachers have math remediation activities 
each Friday. All scholars are divided into groups according to formative and summative assessment data 
identifying standards that scholars need more instruction to gain proficiency. Each teacher takes a 
standard that needs retaught and instructs on those scholars level for 45 minutes focusing intensely on 
the standard.  


 FAY ELL scholars did 53% better than non-FAY scholars in September 2013 AIMSweb math 
assessments (see figure 11). These scholars also demonstrated notable improvement in math 
percentile ranking as measured by Galileo Benchmark assessments in 2012 (see figure 12) 


 Non-FAY scholars in the ELL Program improved their AIMSweb Math scores by 140% within the 
first two months of the 2013 academic school year AIMSweb Math tests (see figure 11) 


 
Free and Reduced Lunch: 


 FAY scholars who qualify for free lunch improved their September 2013 AIMSweb math scores 
by 26% within the first two months of the 2013 academic school year (see figure 14) 


 Non-FAY scholars who qualify for free lunch improved their AIMSweb Math scores by 27% 
within the first two months of the 2013 academic school year (see figure 14) 


 
A plan for monitoring the integration of the Arizona Academic Standards into instruction 


All grade levels completed curriculum maps – to include SEI curriculum maps – for the 2013-2014 school 
year during summer training in July 2013.  The monitoring of Academic Standards as outlined in previous 
sections applies to teachers in SEI program. Special education teachers follow the goals and objectives 
as outlined in scholar’s IEPs. These are monitored frequently by the assistant principal and special 
education director. 
 
A plan for monitoring and documenting increases in scholar growth 


Paideia Academy created and implemented a formalized and sustainable system to support the teachers 
within the Small Learning Communities to act as data review teams for the growth of all scholars – to 
include ELL scholars, those with IEPs, and those on FRL – in the achievement areas of math and language 
arts. The following elements are fully functional to assist the SLC members to make informed decisions 
in planning lessons, remediating struggling scholars, and enhancing the learning for accelerating 
scholars. 
 
Data Lab - Weekly Data Dialog A classroom has been transformed into a data lab for our SLC teams to 
meet and collaborate. The walls of the data lab are lined with hanging clear plastic pockets with a 
section for reading and math for each class. Each scholar is represented by a card which is placed at the 
red, yellow, or green level indicating achievement in the most recent Galileo benchmark. Scholar cards 
also contain the most recent AIMSweb reading and math data. This gives the SLC members a visual 
reference of the data on which to focus. Small Learning Community teams meet in the data lab at least 
once per month to review benchmark, AIMSweb, and classroom data, and to collaborate on lesson plans 
to increase achievement in their SLC. Data dialog meetings allow the teachers to collaborate on 
instructional strategies and lesson plan adjustments to meet the needs of scholars who are failing to 
meet targeted learning objectives as shown in Galileo reports.  Data dialog notes are recorded in class-
wide data binders and reported to the CLC team once per month. 
 
Data Dialog Binders (individual scholar and class-wide) Each scholar has created an individualized data 
notebook. In the notebook, the scholar has written his or her personal mission statement and goals. The 
notebook has sections for Galileo benchmark and AIMSweb data as well as classroom achievement data. 
The scholar reviews the data notebook with the teacher on a regular basis and the parent on a quarterly 
basis. Each grade-level classroom teacher has also created a classroom data dialog binder. This binder is 
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used to track classroom data as reported through Galileo benchmark and AIMSweb assessments as well 
as record instructional strategies needed for scholars not meeting targeted learning objectives. Scholars 
served in SEI rooms or with ILLPs and IEPs are noted for special consideration. These data then are used 
to plan and analyze remediation strategies for all categories and subcategories at least once per month 
through data dialog meetings with SLC teams in the data lab. 
 
A professional development plan, that contributes to increased scholar growth 


Curriculum Specific Professional Development Paideia Academy prides itself on providing rich 
professional development that contributes to the growth of our scholars.  In addition to the professional 
development activities outlined in previous sections, the second/third grade combination teacher and 
kindergarten teacher with a high ELL population will attend the OELAs conference in December to learn 
strategies in language arts and mathematics to better enhance the education and meet the needs of 
their scholars. Our first grade SEI teacher will attend this year's Mega Conference focusing on math 
professional development to bring back for the needs of her scholars. The special education teacher has 
received ongoing professional development from our special education director and have attended ADE 
sponsored special education directors conference. All teachers receive ongoing coaching from the 
Paideia-TCDC Family Resource Center on instructing and assisting scholars and families to have success 
at Paideia Academy. 
 
Teacher Instructional Effectiveness Observations Teachers – to include SEI and Special Education – are 
observed at least monthly using the Paideia Instructional Effectiveness Rubric. All elements of the 
teacher observation system as outlined in previous sections apply to teachers of scholars in ELL and 
special education programs. 


3a. A-F Letter Grade State Accountability System 


As outlined in previous sections, Paideia Academy has adopted and implemented curriculum, 
instructional methods, assessment and progress monitoring systems of scholar achievement, and 
professional development practices that increase scholar achievement and growth as measured by the 
Arizona Instrument to Measure Standards (AIMS).  Our school has increased in scholars from 
approximately 350 to 510. These additional 160 scholars represent one third of our scholar population. 
The following data demonstrates that Paideia Academy is increasing those scholar’s academic 
achievement capacity who have been with us from August 2012 (FAY) to meet and exceed the Arizona 
State Standards in reading and math as measured by the AIMS assessment. These data further 
demonstrate that Paideia Academy, within the first two months of the 2013 academic school year, has 
notably increased non-FAY scholars academic achievement capacity. 


Curriculum that Contributes to Scholar Proficiency 


The rigorous, content rich curriculum of The Paideia Academy of South Phoenix was adopted and 
implemented for its potential to increase the number of scholars meeting or exceeding the Arizona State 
Standards in reading and math. 


Language Arts – Spalding Writing Road to Reading As a result of analyzing the overall reading AIMS 
achievement data as reported on surrounding school report cards, Paideia Academy purposefully 
adopted and rigorously implemented the Spalding Writing Road to Reading curriculum as a curriculum 
proven to increase scholar proficiency in language arts. This language arts curriculum is a comprehensive 
K-6 total language arts program, where all elements of the language, are integrated in spelling, writing, 
and reading fluency and comprehension lessons. It is fully aligned with the Arizona Common Core 
Standards in Language Arts and integrated into all grade’s curriculum maps, and lesson plans. 
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The Spalding Writing Road to Reading was adopted and implemented at Paideia after careful 
consideration by the leadership team for its potential to assist all scholars to grow to high achievement 
in language arts. The results of implementing the Spalding curriculum are evident in the comparison of 
reading as measured by AIMSweb assessments in reading fluency and comprehension between scholars 
who have attended Paideia for the full academic year (FAY) and scholars who have not. Furthermore, 
non-FAY scholars new to Paideia in 2013 also increased reading scores during their first two months at 
Paideia. 


 FAY scholars performed 52% better than non-FAY scholars in September 2013 AIMSweb reading 
(See figure 1) 


 Non-FAY scholars improved their reading scores by 85% from September to October 2013 (See 
figure 1) 


Language Arts – Junior Great Books helps scholars in grades kindergarten through eighth grade reach 
high achievement in language arts as demonstrated by meeting or exceeding Arizona State Language 
Arts Standards on the AIMS assessment and thus becoming independent readers and thinkers ready for 
the diverse demands of the 21st century. The Great Books® program has been fully integrated into 
Paideia’s curriculum maps and lesson plans and is aligned with the Common Core Language Arts 
standards. Furthermore, it matches key components of language arts curriculum standards and helps all 
scholars meet specific performance objectives—which typically include reading comprehension, oral 
communication, writing, vocabulary, literature, and literary response. The goal of the Junior Great Books 
programs is to instill children with the habits of mind that characterize self-reliant thinkers, readers, and 
learners. Great Books programs are predicated on the idea that everyone can read and understand 
excellent literature — literature that has the capacity to engage the whole person, the imagination as 
well as the intellect. 


Language Arts – Shared Inquiry is a distinctive method of learning in which scholars are coached to 
search for answers to fundamental questions raised by a text – fiction or non-fiction. The adoption and 
implementation of shared inquiry method of instruction came as a result of careful national research that 
strongly supports the use of Junior Great Books® core reading program and shared inquiry method for 
increased scholar achievement as demonstrated by meeting or exceeding Arizona’s State Language Arts 
Standards, thus addressing the needs of variety of learners in the elementary and middle school grades.5   


The Junior Great Books and Shared Inquiry curricula are intended to increase overall language arts 
achievement at Paideia. Evidence of this increase is found in the 2012 Galileo benchmark assessments by 
grade level and overall percentile ranking in reading (See figure 2 and 3). All grade levels made notable 
progress towards passing the AIMS assessment by May 2012 except the fifth grade. 


Language Arts – Guided Reading is a method of instruction adopted by Paideia’s early grades Small 
Learning Community teams. The SLC data review team analyzed ongoing reading data that indicated our 
early elementary scholars’ reading skills were not developing as rapidly as they should. The first, second, 
and third grade SLC teams researched options for supplemental reading curriculum.  They presented 
options to the Executive Leadership Team and recommended adopting Guided Reading for grades K 
through 3. The supplemental reading program was approved, materials were ordered, and professional 
development scheduled. The Guided Reading program has been adopted and will be implemented in 
December 2013. 


Mathematics – Singapore Math was adopted and implemented by Paideia Academy after careful 
consideration of its potential to assist scholars from underperforming areas to grow to high 
achievement as demonstrated on the AIMS assessment in mathematics. Singapore Math provides 


                                                           
5
 The Great Books Foundation http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html 



http://www.greatbooks.org/programs-for-all-ages/junior/research-effectiveness.html
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balance between drill and creative problem solving. Those who have compared Singapore Math with 
other math curriculum report that Singapore math moves the scholars more quickly and rationally 
toward abstract concepts. There is an emphasis on homework and practice, and an effective mix of 
word problems, drills and mental calculation. Instruction is paced to the needs of each individual 
scholar. 


Odyssey Math – Supplemental Curriculum Careful analysis of Paideia’s math achievement data on AIMS 
and Galileo Benchmark assessments indicate math to be the most significant challenge for Paideia 
scholars. After careful consideration, the Campus Leadership Council proposed Odyssey Math to the 
Executive Leadership team as a supplemental curriculum to help ensure that scholars in the bottom 25th 
percentile are sufficiently prepared to meet or exceed the AIMS assessment in math. This curriculum is 
based on proven RtI strategies to maximize achievement of our scholars in the bottom 25th percentile. It 
is aligned to the National Council of Teachers of Mathematics’ 2006 Focal Points as well as the Arizona 
Common Core Standards in Math, and addresses scholars’ needs based on requirements in all three RtI 
tiers.  


Odyssey Math will primarily be used for RtI intervention during the school day. However, it may also be 
used after school for tutoring or by scholars at home in the evenings and weekends. All teachers and 
interventionists will receive ongoing professional development for effective implementation of Odyssey 
Math for scholars in the bottom 25th percentile. 


Math Fact Fluency It is mandatory that every Paideia Academy classroom practices math fluency for a 
minimum of ten minutes per day. Our data shows that daily math fact practice increases scholar 
achievement performance AIMSWeb computation assessments. This is a fundamental and basic pre-
requisite to moving on to higher level abstract math concepts. 


Data from 2012 Galileo Benchmark assessments demonstrate growth for all students (see figure 3) and 
for the first two months of 2013 AIMSweb math assessments show growth of scholars towards passing 
the AIMS assessment (See figure 4). 


A plan for monitoring the integration of the Arizona Academic Standards into instruction 


All grade levels completed curriculum maps for the 2013-2014 school year during summer training in 
July 2013.  Curriculum Maps are reviewed quarterly by the Curriculum Director to include adjustments 
for scholar strategic monitoring and benchmark data. Lesson Plans are reviewed monthly by the 
Curriculum Director monitoring that all lessons (a) align with state standards, (b) include rich details 
using the 90-day framework sequence, (c) have clear signs of adjustment as indicated by benchmark 
data, (d) include clear “I do, We do, You do” sequences, (e) plan for high scholar engagement, (f) include 
intensive reading/writing/speaking in all content areas, and (g) clearly incorporate the Paideia 
philosophy. These data are reported to the Executive Leadership Team once per month. 


A plan for monitoring and documenting increases in scholar growth 


Paideia Academy created and implemented a formalized and sustainable system to support the teachers 
within the Small Learning Communities to act as data review teams for the growth of all scholars in the 
achievement areas of math and language arts. The following elements are fully functional to assist the 
SLC members to make informed decisions in planning lessons, remediating struggling scholars, and 
enhancing the learning for accelerating scholars. 


Data Lab - Weekly Data Dialog A classroom has been transformed into a data lab for our SLC teams to 
meet and collaborate. The walls of the data lab are lined with hanging clear plastic pockets with a 
section for reading and math for each class. Each scholar is represented by a card which is placed at the 
red, yellow, or green level indicating achievement in the most recent Galileo benchmark. Scholar cards 
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also contain the most recent AIMSweb reading and math data. This gives the SLC members a visual 
reference of the data on which to focus. Small Learning Community teams meet in the data lab at least 
once per month to review benchmark, AIMSweb, and classroom data, and to collaborate on lesson plans 
to increase achievement in their SLC. Data dialog meetings allow the teachers to collaborate on 
instructional strategies and lesson plan adjustments to meet the needs of scholars who are failing to 
meet targeted learning objectives as shown in Galileo reports.  Data dialog notes are recorded in class-
wide data binders and reported to the CLC team once per month. 


Data Dialog Binders (individual scholar and class-wide) Each scholar has created an individualized data 
notebook. In the notebook, the scholar has written his or her personal mission statement and goals. The 
notebook has sections for Galileo benchmark and AIMSweb data as well as classroom achievement data. 
The scholar reviews the data notebook with the teacher on a regular basis and the parent on a quarterly 
basis. Each grade-level classroom teacher has also created a classroom data dialog binder. This binder is 
used to track classroom data as reported through Galileo benchmark and AIMSweb assessments as well 
as record instructional strategies needed for scholars not meeting targeted learning objectives. These 
data and remediation strategies are analyzed at least once per month through data dialog meetings with 
SLC teams in the data lab. 


School-wide Data Score Board Grade level data from Galileo and AIMSweb assessments along with 
attendance data is posted on the school-wide data score board. The data score board displays the 
school-wide goal along with each grade’s advancement towards meeting the goal. Teacher’s take their 
scholars to the data score board at least once per month to review progress towards meeting their class 
goal. Teachers and scholars recommit themselves by reviewing their individual class-wide data 
notebooks, goals, and First Things First activities. 


A professional development plan, that contributes to increased scholar growth 


Curriculum Specific Professional Development Paideia Academy prides itself on providing rich 
professional development that contributes to the growth of our scholars.  Teachers have received 
professional development in all adopted curriculum programs including: Spalding Training (Summers 
2012 and 2013 and coaching visits from Spalding throughout the school year), Shared Inquiry Training 
(Summer 2013 and periodic monthly staff meetings), Singapore Math training (Five days of training 
2012-2013 school year and two days of training summer 2013), Differentiated Instruction Training 
(Summer 2013), and Galileo and AIMSweb training to understand data results and plan using results 
(Summer 2013 and continuous training at monthly staff and Small Learning Community meetings), 
Guided Reading training (Fall 2013). These data are reviewed by the Executive Leadership team once per 
month. Teachers who’s curriculum maps or lesson plans that do not include each of the outlined 
elements receive coaching and monitoring from the curriculum director. 


Teacher Instructional Effectiveness Observations Teachers are observed at least monthly using the 
Paideia Instructional Effectiveness Rubric. This rubric measures the following areas of teacher 
effectivess: (a) scholar friendly learning objectives, (b) critical vocabulary, (c) anticipatory set, (d) guided 
practice, (d) check for understanding, (e) level of scholar engagement and intellectual coaching, (f) 
classroom culture and management, and (g) monitoring the integration of the Arizona Academic 
Standards into instruction. Teacher observations are conducted by the Principal, Curriculum Director, 
and/or Assistant Principal. The Curriculum Director is regularly in classrooms providing academic 
coaching to teachers, helping the integration of Arizona Academic Standards in lessons more effectively. 


Each element of the teacher effectiveness rubric observation is ranked on a scale of 1 to 4. These data 
are tabulated on an excel worksheet for each of the 8 components of teacher effectiveness at Paideia. 
These data are shared with the teacher who then shares the data with the small learning community 
team leader. These data provide precise direction for professional development at the individual 
teacher level, grade level, small learning community team level, as well as at the school-wide level. 
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These data are reviewed at each Campus Leadership Team meeting, Executive Leadership meeting, and 
quarterly at the Governing Board meeting. These data inform each level of school leadership as the 
effectiveness of the teacher, instruction, intervention, curriculum, and the need for precise professional 
development. 
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Figures 


 


Figure 1 All scholars AIMSweb Reading  No = Non-FAY, Yes = FAY 


 


 


Figure 2 Galileo 2012 Reading assessment results Benchmark 1 to Post Test (B3) 
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Figure 3 Percentile Growth Galileo Math 2012 


 


 


Figure 4 All scholars AIMSweb Math  No = Non-FAY, Yes = FAY 
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Figure 5  AIMSweb RtI Reading Scores Title I = RtI scholars, No = Non-Fay, Yes = FAY 


 


 


Figure 6 AIMSweb RtI Math Scores Title I = RtI scholars, No = Non-Fay, Yes = FAY 
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Figure 7 Special Education AIMSweb Reading, No = Non-Fay, Yes = FAY 


 
 
 


 
Figure 8 Special Education AIMSweb Math 
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Figure 9 Special Education Galileo Percentile Growth Math 
 
 


  
Figure 10 ELL AIMSweb Reading No= Non-Fay, Yes = FAY 
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Figure 11 ELL AIMSweb Math no = Non-Fay, Yes=FAY 
 


 
Figure 12 ELL Galileo Percentile Growth Math 
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Figure 13 FRL AIMSweb Reading no=non-Fay, Yes = FAY 
 
 


 
Figure 14 FRL AIMSweb Math no = Non=Fay, Yes = FAY 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: The Paideia Academies, Inc. Required for: 2nd Year Review 
School Name: The Paideia Academy of South Phoenix  Initial Evaluation Completed: March 14, 2014 
Date Submitted: November 15, 2013 Final Evaluation Completed: May 2, 2014 
Source Document: FY13 Academic Dashboard 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
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for implementing new procedures and processes at the school.  


Data: Limited data and analysis of data was provided to demonstrate increased student growth in 
Math. Data must demonstrate improvement as compared to prior years. 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: Limited data and analysis of data was provided to demonstrate increased student growth in 
Reading. Data must demonstrate improvement as compared to prior years. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
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implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: Limited data and analysis of data was provided to demonstrate increased student growth in 
Math. Data must demonstrate improvement as compared to prior years. 


2a. Percent 
Passing 
Math 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
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analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data:  Limited data and analysis of data was provided to demonstrate increased student 
proficiency in Math. Data must demonstrate improvement as compared to prior years. 


2a. Percent 
Passing 
Reading 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
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Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data:  Limited data and analysis of data was provided to demonstrate increased student 
proficiency in Reading. Data must demonstrate improvement as compared to prior years. 


2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools only)  
Math 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Math. Data must demonstrate improvement as compared to prior years. 
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2b. Composite 
School 
Comparison 
(Traditional and 
Small Schools only)  
Reading 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Reading. Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
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instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Math. Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
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performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Reading. Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
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for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Math. Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Reading. Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
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disabilities 
 Math 


implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Math. Data must demonstrate improvement as compared to prior years. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
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analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data: No data and analysis of data was provided to demonstrate increased student proficiency in 
Reading. Data must demonstrate improvement as compared to prior years. 


3a. A-F Letter 
Grade State 
Accountability 
System 


I S 


 Curriculum:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and 
revise curriculum aligned with ACCR Standards with clearly defined and measurable 
implementation across the school. 


Instruction:  This area was scored as Approaches. Through the Demonstration of Sufficient 
Progress process the charter holder provided evidence of an effective improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into 
instruction.  Specifically, the charter holder provided evidence of a system to monitor the 
integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the 
teachers in relation to meeting the needs of students in subgroups. The system provides for some 
analysis and feedback to further develop the system.  


Assessment:  This area was scored as Meets. Through the Demonstration of Sufficient Progress 
process the charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the 
charter holder provided evidence of comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional methodology that includes 
data collection from multiple assessments, and data review teams. 


Professional Development:  This area was scored as Approaches. Through the Demonstration of 
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Sufficient Progress process the charter holder did not provide evidence of a sustained 
improvement plan that includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of an approach to professional development that is not comprehensive nor aligned with 
the curriculum and instructional practices. The professional development described lacks a process 
for implementing new procedures and processes at the school.  


Data:  Limited data and analysis of data was provided to demonstrate increased student growth 
and proficiency in Math and Reading. Data must demonstrate improvement as compared to prior 
years. 








Demonstration of Sufficient Progress Evidence List for Site Visit 


 
The Paideia Academies, Inc. 
 
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that 
were reviewed on site for The Paideia Academy of South Phoenix: 


Evidence Requested Reviewed at Site Visit 


Small Learning Community (SLC) data 
review team documentation for adopting 
curriculum 


 Documentation that describes the process for conducting SLC 
meetings every Monday from 3:30 to 4:30 pm. This includes data 
dialogues, communication with the CLC leader, and updating 
each teacher’s lesson plan binder. 


 SLC meeting agenda for 11-18-13. 


 An email communication sent by a teacher to the Principal and 
Curriculum Director that describes how to purchase guided 
reading sets. 


 AIMSweb report for grades 2 and 3 titled, “Class Distribution by 
Scores and Percentile” and Galileo pre-test data for grades 1-3 
used to adopt guided reading sets. 


 Galileo pre-test data for grades 1-4 used to adopt the Odyssey 
program for math. 


 An email communication from the Curriculum Director to the 
leadership team regarding the Odyssey Math program 
presentation conducted by Compass Learning. 


Executive Leadership Team 
documentation 


 Reviewed agendas for 12/09, 12/16, 1/21 and 3/10. Topics 
include Data review for the testing period, finance matters, and 
data meeting 


Student data measured by AIMSweb and 
Galileo  


 A copy of student data cards for Kindergarten that includes 
name, teacher, prior AIMSweb, current AIMSweb for Fall, Winter, 
and Spring in reading and math. 


 A copy of student data cards for 1
st


 grade that includes: name; 
teacher; Galileo scores for BM1, BM2, and BM3; prior AIMsweb; 
and current AIMSweb for Fall, Winter, and Spring in reading and 
math. 


 A copy of student data cards for grades 2-6 that includes: name; 
teacher, Galileo scores for BM1, BM2, and BM3; prior AIMSweb; 
and current AIMS web scores from the M-Comp, M-Cap, R-CBM, 
and MAZE assessments for Fall, Winter, and Spring in reading and 
math. 


 A data room dedicated to organizing and updating the student 
data cards with the relevant assessment scores. Student cards 
were placed in the green section (for meeting), in the yellow 
section (for approaches), and in the red section (for falls far 
below). Data sources include: AIMSweb and Galileo scores. 


 Galileo Aggregate Multi-Test Reports for students grades 1-6 for 
benchmarks 1-3. 


Curriculum maps  A binder was provided for grades K-6 for math and ELA and 
reviewed alignment to ACCRS. 


Maps reviewed quarterly by Curriculum 
Director documentation 


 Reviewed maps with notes from Curriculum Director and 
teachers. 


Completed lesson plans  Lesson plans were reviewed in the teacher’s binder for grades K-
6. 







Completed Instructional Effectiveness 
Rubric 


 A copy of the “Paideia Instructional Effectiveness Rubric”. 


 Completed rubrics conducted by the Curriculum Director that 
had scores ranging from 1 to 2.5, using a 1-4 score scale. 


Teacher observation  A copy of the “Spalding Teacher Observation Checklist – 
Complete Language Arts Lesson”. 


 A log of the Instructional Effectiveness Observations conducted 
by the Curriculum Director from September 2013 to current. The 
number of observations per teacher range from 4 to 8 within the 
academic year. 


 Reviewed formal evaluations for four teachers. 


RtI program documentation  Reviewed binder that included Odyssey and Galileo student data 
reports, individual student information and the interventionist 
assigned to the student, Read Naturally scores and AIMs web 
data. 


SLC data dialogues  Documentation that describes the process for conducting SLC 
meetings every Monday from 3:30 to 4:30 pm. This includes data 
dialogues, communication with the CLC leader, and updating 
each teacher’s lesson plan binder. 
 


Data dialogue notes and binder  A copy of the “Data Dialogue” forms for mathematics and 
language arts 


Paideia seminars, assessment and 
evaluation documentation 


 A copy of “Appendix C: Assessment Instruments” from The 
Paideia Classroom: Teaching for Understanding for the Paideia 
seminars. 


Data used to determine PD topics by 
Executive Leadership Team 


 Reviewed Galileo data for grades 2-6 used to determine PD for 
Singapore training. 


PD agendas, sign in sheets and materials  Paideia Training Calendar July 2013 identifying the specific topics 
addressed during the summer training. 


 Sign in sheets for “Guided Reading Teacher Text Guide Check 
Out” signed by the teachers on 1-6-14. 


 An event description for an outside training on Singapore 
Mathematics that some teachers attended on 1-29-14. 


Campus Leadership Council 
documentation 


 Agendas reviewed for 12/3 and 12/9. 


 
 
 








Adding Grade Levels to Charter Amendment Request


http://online.asbcs.az.gov/forms/display/13325[7/7/2014 2:29:43 PM]


Charterholder Info


Downloads


Current Grade Levels


New Grade Levels


Attachments


Adding Grade Levels to Charter Amendment Request


Charter Holder Representative


Name:
The Paideia Academies, Inc.


CTDS:
07-82-06-000


Mailing Address:
550 West Warner Road
Chandler, AZ 85225


View detailed info


Name:
Robert Winsor


Phone Number:
602-343-3040


Download all files


Current Grade Levels Served


Kindergarten
1st Grade
2nd Grade
3rd Grade
4th Grade
5th Grade
6th Grade


For each grade level being added, provide the following as a representation of a program of instruction aligned to the State's approved academic standards and to
methods of instruction described in the charter. Please note that a separate upload must be prepared for each grade level and content area and be named as such.
Additionally, applicants must restate the name of the file in the Brief Description box (e.g., First Grade Reading, HS Alegebra II).


For K-8
Language Arts & Math: A completed curriculum sample for reading, writing, and math for each grade level being added including all attachments as outlined on the
required template and instructions.


For 9-12
Language Arts & Math: A completed curriculum sample for reading, writing, and math coursework for each grade level being added including all attachments as outlined
on the required template and instructions. Each course must align with the State's graduation requirements.


Add Grade Levels


7th
8th


Curriculum Samples


Download File — 7th Grade Math
Download File — 7th Grade Reading
Download File — 7th Grade Writing
Download File — 8th Grade Math
Download File — 8th Grade Reading
Download File — 8th Grade Writing


Effective Date
07/01/2014



http://online.asbcs.az.gov/charterholders/information/615/the-paideia-academies-inc

http://online.asbcs.az.gov/charterholders/information/615/the-paideia-academies-inc

http://online.asbcs.az.gov/forms/download_zip/13325

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/help/download/103/curriculum-sample-template

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/13325/curriculum_samples_7th-grade-math-revised1399675322.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/13325/curriculum_samples_7th-grade-reading-revised1399675323.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/13325/curriculum_samples_7th-grade-writing-revision1399675324.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/13325/curriculum_samples_8th-grade-math-revised1399675325.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/13325/curriculum_samples_8th-grade-reading-revised1399675326.pdf

http://online.asbcs.az.gov/forms/file/forms/charter-add-grade-levels-amendment/13325/curriculum_samples_8th-grade-revised-writing1399675327.pdf
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Signature


Board Minutes — Download File


Narrative — Download File


Timeline for implementation — Download File


Additional Information*
No documents were uploaded.


Charter Representative Signature
Robert Winsor 05/09/2014
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Amendment Request to add seventh and eighth grades 


Paideia Academies, Inc 
Paideia Academy of South Mountain 


CTDS Number: 078206000 


Authorized Representative: Robert C. Winsor II (Brian) 


Title/Relationship to Applicant: Founder and Executive Director 


Address: 7777 S. 15th Terrace, Phoenix AZ 85042 


Phone Number: 602-343-3040 


Email: bwinsor@paideiaacademies.com 


  



mailto:bwinsor@paideiaacademies.com





Amendment Narrative 
The amendment narrative below seeks to gain approval by the Arizona State Charter Board to amend 


the current K-6th grade charter of The Academy of South Phoenix to include a subsequent 7th and 8th 


grade by satisfactorily discussing the rationale and support for expansion and how the additional grades 


support the mission, educational philosophy, and methods of instruction. 


Rationale 
The Paideia methods of Didactic Learning, Intellectual Coaching, Paideia Seminar and habits of 


leadership are carefully nurtured in the early elementary years to build independent, confident learners. 


As the learner grows in confidence he or she develops greater skill in interdependent learning activities 


as demonstrated in coached projects. These leadership habits of learning carefully nurtured in the early 


years provide the momentum of success in the middle school years. As scholars grow through the years 


in independent and interdependent learning and leadership, the school must continue to provide the 


learning environment suitable for these types of learning activities. By the time Paideia scholars are in 


the eighth grade they rely very little upon the teacher to give them information but to guide them in 


discovering knowledge and developing wisdom. These scholars must be provided with a continuum of 


consistent learning methods to develop their full potential as 21st century scholars.  


The community of parents and scholars currently served are very hopeful for the eventual expansion to 


12th grade. Scholars graduating from the future Paideia high school will possess the necessary 21st 


Century skills of critical thinking, collaborative problem solving, leadership, intellectual curiosity and 


academic knowledge, and the personal work ethic to be admitted to and graduate from rigorous, high 


quality universities thus setting the foundation for future success in career, citizenship, and family life.  


Additional Grades Support the Paideia Mission, Methods, and Goals 
Paideia (py-dee-uh) is a Greek term meaning the upbringing of the whole child. The Paideia mission 
utilizes a family centric model to enlist the support of families in the education and upbringing of the 
whole child - academic & intellectual, recreational & cultural, character & leadership,                    
emotional, physical, & mental health – to empower scholars to achieve success in college, career, 
citizenship, and family life.  
 
To reach this heightened goal of whole child education, scholars must be developed into proactive, 
independent, interdependent, and aggressive learners. The current system for educating children in the 
South Phoenix area fosters reactive, resistant, passive learners. It will take more than the years of 
Kindergarten through sixth grade to change the paradigm of scholars from dependent to independent, 
to interdependent learners. The Paideia Academy whole-child philosophy, teaching and learning model, 
school culture, and curricular components have been chosen and implemented to create just such 
learners. 


Whole-Child Education  


The ultimate goal of Paideia Academy is to assist learners in life-long success in college, career, 


citizenship, and family life. The goal and mission of Paideia Academy is brought to pass by creating a hub 


of synergy within the school facility to assist families in the upbringing of the whole child – intellectual 


and academic, character and leadership, culture and recreation, physical, mental, and emotional health.  







Leader In Me “Seven Habits of Highly Effective People Paideia Academy is a “Leader in Me” school 


through the Franklin Covey Foundation. This is a ubiquitous program that extends through all learning 


and activities of the school. Each scholar internalizes the seven habits of highly effective people through 


the school’s culture as well as curricular components of social studies, literature analysis, science, and 


math. The Leader In Me program is meant to culminate at graduation from high school.  


Paideia Family Resource Center A significant portion of the hub of positive synergy is generated 


through the Paideia-TCDC Family Resource Center (PT-FRC) operated by Tanner Community 


Development Corporation. Within the PT-FRC services are offered for the strengthening and support of 


all families within the Paideia and South Phoenix community. These services include behavior and 


mental health counseling, parent and family enrichment coaching, family finance and economic 


education courses, and adult education courses to name just a few. These services assist parents in 


creating positive home environments conducive to nurturing children’s sense of worth, potential, and 


use of agency towards success in life – college, career, citizenship, and family. To achieve high rates of 


long-term success, the support our families receive must extend beyond the sixth grade. Several of our 


families receive ongoing nurturing through the PT-FRC in hopes of extending beyond the sixth grade. 


Paideia Cub Scout and Troop 787 Understanding the significance of whole-child education, Paideia 


Academy has charted its own Cub Scout and Boy Scout program – Paideia Cub Scout Pack and Boy Scout 


Troop 787. This program reaches boys from first through eighth grade. The Cub Scout Pack teaches boys 


self-discipline, integrity, and hard work towards significant goals. The Scout program is integrally tied to 


the school program. Boys work towards earning awards rich in reading, writing, critical thinking, 


citizenship, and physical activity. The Webelos are fourth and fifth grade boys working towards 


becoming Boy Scouts when they enter the sixth grade. The scout troop is an integral part of the Paideia 


leadership program. These young men provide mentorship and role modeling for many younger 


scholars. These scouts have the goal to become eagle scouts before they turn 14 years old. This will 


require our grade level to serve up to eighth grade. 


Paideia Girl Scout Troop 1381 Paideia Academy has aligned itself with the Girl Scouts to provide 


whole-child education for the girls of Paideia. The Paideia Girl Scout program reaches out to girls from 


kindergarten through high school. The Paideia Girl Scout program empowers girls to be confident, 


creative, and strong independent learners. This program is rich in reading, writing, intellectual 


reasoning, and real-life learning. The sixth grade girls are Cadets hoping to continue with Paideia Girl 


Scouts as Cadets in the seventh grade and beyond. These young women provide leadership and 


mentoring to many younger scholars. They provide significant service projects to the community as well 


as the school.  


Extra-curricular Enrichment In keeping with the whole-child focus, Paideia Academy has developed a 


strong program of after-school enrichment to include art club, Paideia Orchestra, sports, and the Urban 


Farm leadership team. Each of these programs is designed to provide the foundation for further 


independent and interdependent learning and experience in the upper grades. 







Paideia Teaching, Learning, Leadership Model 


The Paideia teaching, learning and leadership model is designed to place the responsibility for learning 


on the scholar. Scholars gain greater confidence and feelings of self-worth through this model leading 


them to success in college, career, citizenship, and family life. This model is specifically implemented to 


change the paradigm of scholars from passive to proactive learners who are able to begin with the end 


in mind, and prioritize by putting first things first. To achieve highest impact scholars must remain in this 


model well beyond the sixth grade.  


The teaching and learning model of the Paideia philosophy is defined by the following characteristics. 


Each of these characteristics forms the foundation of learning capacity for the upper grades: 


 All teachers in the school use intellectual coaching as the central teaching and learning strategy, 
where teachers guide scholars through modeling and questioning to acquire expertise in skills of 
critical thinking in the context of reading, writing, calculating, and observing. 


 All teachers in the school use product-oriented learning techniques (coached projects) for the 
majority of the instructional program, where teachers apply whole-task approaches to the design of 
learning tasks, while focusing on the coordination and integration of constituent skills from the very 
beginning. Product-oriented learning as a form of complex learning is always involved with achieving 
highly integrated sets of learning goals, where the whole is clearly more than the sum of its parts 
because it also includes the ability to coordinate the parts. Product-oriented learning thus stresses 
that effective performance relies on an interdependent integration of skills, knowledge and 
attitudes. As scholars progress through the grade levels at Paideia they take on a greater role of 
independent and interdependent learning in product-oriented learning activities. 


 All teachers in the school use relatively little direct teaching and that which is used actively engages 
scholars in meaningful, higher-order learning activities. 


 The school stresses the same integrated core curriculum for all scholars, including fine arts, music, 
and the manual arts, giving scholars the opportunity to explore these areas as they relate to the 
core academic subjects. This makes the curriculum rigorous, relevant, and engaging while increasing 
the opportunities for scholars to excel in advanced curriculum environments. 


 Assessment of scholars is individualized and personalized in addition to standardized emphasizing 
portfolio and narrative assessments in conjunction with traditional grading and appraisal. Each 
scholar develops a personalized leadership data binder. Within the binder the scholar writes a 
mission statement and sets goals for the year. On an ongoing basis the scholar records and tracks 
personal progress in AIMSweb and Galileo data as well as classroom based assessments and 
projects. The scholar uses this leadership binder to reflect on progress, plan needed interventions, 
and conduct parent conferences. As the scholar progresses through the grade levels the leadership 
data binder becomes a progressive portfolio and evidence of learning and leadership. 


Paideia Curricular Components 


Each curricular component of the Paideia learning model was specifically chosen to create independent 


and interdependent, critical thinking learners. Each component builds upon itself culminating in a 


rigorous advanced grade experience of self-directed and collaborative learning. These components 


include: 


Language Arts and Literacy Paideia Academy uses the combination of the Spalding Writing Road to 


Reading and Jr. Great Books Shared Inquiry for the foundation of its language arts and literacy program. 







When combined these two programs build the essential and foundational language arts skills to enable 


the learner to expand upon literacy skills. 


The Spalding Writing Road to Reading is a comprehensive K-6 total language arts program, where all 


elements of the language, are integrated in spelling, writing, and reading lessons. It incorporates all the 


components identified by the National Reading Panel as essential and necessary for success in reading 


and acquiring early literacy skills required to build a strong foundation for ongoing reading development 


- phonemic awareness, systematic phonics, high-frequency vocabulary, word meanings and usages, 


word parts, grammar, composition, literary appreciation, text structure, fluency, listening and reading 


comprehension. With the foundation of the Spalding experience, scholars are prepared for the rigor of 


independent and interdependent learning in the upper grades.  


Paideia Academy uses the Junior Great Books Shared Inquiry program to help scholars in grades 1 


through 8 become independent readers and thinkers ready for the diverse demands of the 21st century. 


The Great Books program aligns with the Common Core standards and matches key components of 


language arts curriculum standards and helps scholars meet specific performance objectives—which 


typically include reading comprehension, oral communication, writing, vocabulary, literature, and 


literary response. 


To achieve greatest impact, scholars must have continuous experience in these two programs through 


advanced grade levels. 


Mathematics To fulfill the goal of creating independent, proactive learners, Paideia Academy has 


implemented the Singapore Math system. This system is designed to build a foundation of arithmetic 


theory into learners that will position them for more advanced math in higher grade levels. Singapore 


Math accomplishes this by first introducing learners to a few key concepts with concrete examples and 


pictures. Then, the learner is led progressively and logically to understand the abstract concept. 


Singapore Math is a pleasing balance between drill and creative problem solving. Those who have 


compared Singapore Math with other math curriculum report that Singapore math moves the scholars 


more quickly and rationally toward abstract concepts. There is an emphasis on homework and practice, 


and an effective mix of word problems, drills and mental calculation. Paideia learners must continue 


these math strategies throughout the higher grade levels in order to achieve greatest impact. 


Conclusion 
To accommodate the 57 sixth graders advancing through the Paideia method of learning, Paideia 


Academies, Inc is requesting the addition of 7th and 8th grade to the charter. The Paideia Academy 


whole-child philosophy, teaching, learning and leadership model, and curricular components have been 


chosen and implemented specifically to empower scholars towards success in college, career, 


citizenship, and family life. 







Proficiency Level for Promotion 
Scholars must achieve an 80% mastery of academic core content to be eligible for promotion to the next 


grade level. No scholar will advance to the next grade level without having mastered or be progressing 


rapidly toward mastery level of common core and state standards.  


A scholar at risk of retention will be identified in early spring through benchmark assessments and class 


work grades. The at-risk scholar will be placed in the RTI program for skill deficit remediation. At the end 


of the year, promotion decisions will be made by the teacher, administrator, and parent. The decision 


will be based on an array of assessments to include benchmark data, RTI data, classroom work and 


assessments, observations, scholar portfolios, state AIMS assessments, and other relevant information 


such as teacher or administrator recommendations. Scholars identified for retention will be placed in an 


RTI program for skill deficit remediation. If adequate progress is made during the summer session, the 


decision for retention may be reversed by the teacher, administrator, and parent.  


The intervention/remediation program at The Paideia Academy complies with A. R.S. 15-701, which 


outlines intervention and remedial strategies developed by the state board of education for pupils who 


are not promoted from the third grade.  


 


Changes in Staffing 
With the addition of the 7th grade in 2014/2015, Paideia Academy will hire two more teachers – one to 


teach language arts and social studies and one to teach science and math. Each teacher will comply with 


the Highly Qualified federal guidelines. With the addition of 50 students and anticipation of 50 more in 


2015/2016, the school will hire an additional special education paraprofessional who will also comply 


with the Highly Qualified federal guidelines. 


With the addition of the 8th grade in 2015/2016, Paideia Academy will hire two more teachers – one to 


teach language arts and social studies and one to teach science and math. Each teacher will comply with 


the Highly Qualified federal guidelines. 


 


 


 


 















Amendment Request to add seventh and eighth grades 


Paideia Academies, Inc 
Paideia Academy of South Mountain 


CTDS Number: 078206000 


Authorized Representative: Robert C. Winsor II (Brian) 


Title/Relationship to Applicant: Founder and Executive Director 


Address: 7777 S. 15th Terrace, Phoenix AZ 85042 


Phone Number: 602-343-3040 


Email: bwinsor@paideiaacademies.com 


Timeline for Implementation 
Expansion to 7th Grade 2014/2015 school year 


August 2014 - Paideia Academy intends to increase enrollment by 50 students to 550 by adding 2 


classrooms of 7th grade students. No other amendment requests will be submitted concurrently with 


this request. 


June 2014 – purchase curriculum and materials to support two 7th grade classrooms of 25 students each 


June 2014 – recruit and hire two highly qualified 7th grade teachers 


June through August 2014 – Transfer continuing 6th grade students who have met the 80% criteria for 


promotion to 7th grade within SchoolMaster  


June 2014 – recruit and enroll new students to 7th grade 


July 2014 – train new teachers in Paideia curriculum (Singapore Math, Spalding Writing Road to Reading, 


Junior Great Books Shared Inquiry, FOSS Science, Engineering is Elementary), methods (Didactic 


instruction, Intellectual Coaching and Coached Projects, Paideia Seminar, LiD Projects), and school 


procedures. 


August 2014 – begin school for 7th grade 


Expansion to 8th Grade 2015/2016 school year 


August 2015 - Paideia Academy intends to increase enrollment by 50 students to 600 by adding 2 


classrooms of 8th grade students. 



mailto:bwinsor@paideiaacademies.com





June 2015 – purchase curriculum and materials to support two 8th grade classrooms 


June 2015 – purchase furniture and supplies to support two 8th grade classrooms 


June 2015 – recruit and hire two highly qualified 8th grade teachers 


June through August 2015 – Transfer continuing 7th grade students who have met the 80% criteria for 


promotion to 8th grade within SchoolMaster  


June 2015 – recruit and enroll new students to 8th grade 


July 2015 – train new teachers in Paideia curriculum (Singapore Math, Spalding Writing Road to Reading, 


Junior Great Books Shared Inquiry, FOSS Science, Engineering is Elementary), methods (Didactic 


instruction, Intellectual Coaching and Coached Projects, Paideia Seminar, LiD Projects), and school 


procedures. 


August 2015 – begin school for 8th grade 
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AGENDA ITEM: Adding Grade Levels Amendment Request – The Paideia Academies, Inc.  
 
Issue 


An Adding Grade Levels to Charter Amendment request to add grades 7-8 was submitted by The Paideia Academies, Inc. 
(Paideia). The charter is authorized for grades K-6. Paideia did not meet the Board’s academic performance expectations 
for 2013, and was required to submit a Demonstration of Sufficient Progress (DSP). 


Summary of Narrative Provided 


Rationale for Expansion Request 
The narrative indicates that Paideia has 57 sixth graders advancing to the next grade level that need to be 
accommodated to enter 7th grade. Paideia plans to implement 7th grade in the 2014-15 school year and 8th grade in the 
subsequent school year. 


Support Information 
The submitted minutes of the January 23, 2014 meeting of the school governing body show approval for the addition of 
grades 7 and 8.  


Background 


Paideia was granted a charter in January 23, 2012 to operate The Paideia Academy of South Phoenix (PASP) serving 
grades K-6. The charter school is in its second year of operation. 


The current enrollment cap is 600. According to ADE, the 100th day ADM for FY 2014 was 449. The graph below shows 
average daily membership (ADM) for the charter based on 100th day ADM.  


  


Eligibility 


As stated in Board policy, prior to a request being considered by the Board, staff conducts a compliance check as part of 
the amendment approval process. The Charter Holder is in compliance in all areas. 


Academic Performance 


As stated in the Board’s Academic Performance Framework and Guidance document, a Charter Holder’s academic 
performance will be evaluated by the Board when considering expansion requests. The academic performance of PASP 
is represented in the dashboard below.  
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The FY 2013 overall rating for PASP on the Board’s academic performance measures was 43.12 including points received 
for the letter grade of D as reported by the Arizona Department of Education (ADE). 


The academic performance of PASP did not meet the Board’s academic performance expectations set forth in the 
performance framework adopted by the Board. A Demonstration of Sufficient Progress (DSP) was submitted by the 
charter representative (presented in the Charter Holder’s amendment portfolio: e: DSP Submission).  


Demonstration of Sufficient Progress 


Following a preliminary evaluation of the DSP, staff conducted a site visit on March 24, 2014 to meet with the school’s 
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and review additional 
evidence to be considered in the final evaluation (presented in the Charter Holder’s amendment portfolio: c: DSP 
Evaluation Instrument and d: DSP Evidence List) of the Charter Holder’s DSP submission. The following representatives 
of The Paideia Academies, Inc. were present at the site visit: 


Name Role 


Dr. Brian Winsor Charter Representative, Principal 


Mandy Leach Curriculum Director 


Beth Mendonca Charter Representative, Assistant Principal 


The DSP submitted by The Paideia Academies, Inc. for The Paideia Academy of South Phoenix was required to address 
the areas (curriculum, monitoring instruction, assessment, and professional development) for the measures for which 
the Charter Holder was required to provide a response. The Charter Holder was provided a copy of the initial evaluation 
prior to the site visit and informed that areas initially evaluated as not acceptable could be addressed with additional 
evidence at the time of the visit. The Charter Holder also had 48 hours following the site visit to submit relevant 
evidence. 
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After considering information in the DSP, evidence provided at the time of the site visit, and additional evidence 
submitted following the site visit, the Charter Holder demonstrated evidence of a sustained improvement plan that 
includes implementation of a curriculum that contributes to increased student growth and proficiency and 
implementation of a plan for monitoring and documenting increases in student growth and proficiency. 


The Charter Holder has not provided evidence of a sustained improvement plan that includes implementation of a plan 
for monitoring the integration of the Arizona’s College and Career Ready Standards (ACCRS) into instruction and 
implementation of a professional development plan that contributed to increased student growth and proficiency  


The Charter Holder did not provide data and analysis that demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and analysis demonstrates improved growth in Math. 
The data and analysis did not demonstrate improved growth and proficiency in Reading or improved proficiency in 
Math.  


No disaggregated data or analysis of data was presented to demonstrate increased proficiency/growth in Math and 
Reading for students in subgroups.  


Based on the findings summarized above and described below, staff determined that the Charter Holder did not 
demonstrate sufficient progress towards meeting the Board’s academic performance expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, The Paideia Academies, Inc.’s DSP was evaluated as “Meets.”  


The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a curriculum 
that contributes to increased student growth and proficiency. Specifically, the Charter Holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned with ACCR Standards with clearly defined and 
measurable implementation across the school. The Charter Holder’s DSP in the area of curriculum is acceptable. 


 The Charter Holder must provide evidence of implementation of a systematic process the school uses to 
create/adopt curriculum.  Sufficient evidence will demonstrate how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and who is involved in the curriculum 
adoption process. 


o The Charter Holder provided “SLC (Small Learning Community) binder” and “Emails” documents. The 
binder identifies the process for conducting SLC meetings, agendas and notes for the SLC meetings, 
completed data dialogue forms, communications with the Campus Leadership Council (CLC) and updates 
to the teacher’s lesson plans. The data dialogue forms, from the beginning of the school year, address 
the low reading scores which is the basis for adopting supplemental reading curriculum. These dialogues 
are conducted during the SLC meetings as evidenced by agendas included in the binder. The SLC is 
comprised of the grade level teachers, Curriculum Director and school leadership. In addition, the emails 
describe communications between the Curriculum Director and the (CLC) discussing the details 
regarding the presentation of the Odyssey Math program and guided reading sets, the supplemental 
curriculum the SLC proposed. These documents demonstrate how and when the school evaluates 
curriculum options and who is involved in the curriculum adoption process. The documents describe the 
school’s process for evaluating curriculum options and adopting curriculum. 


o The Charter Holder provided “SLC Meetings” documents. Agendas and notes were provided to support 
the statement in the DSP that the school had Small Learning Community (SLC) data review teams that 
met to adopt curriculum based on student data. The review team is comprised of the school leadership 
and the grade level teams as evidenced by the agendas. These documents identify what curriculum was 
being compared for reading materials and the notes described other supplemental programs and 
strategies, including math curriculum. The documents describe the school’s process for evaluating 
curriculum options and who is involved in the curriculum adoption process. They describe the school’s 
process for evaluating curriculum options and adopting curriculum. 
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o The Charter Holder provided “AIMSweb Class Distribution by Scores and Percentile” and “Galileo Pre-
test data” reports. These documents show how the school identifies the students’ academic level in 
reading at the beginning of the year. The student data from AIMSweb and Galileo benchmark reading 
assessments for grades 1-3 are used to determine if the students require additional instructional 
materials as evidenced by the data dialogue forms discussed above. The documents were provided as 
evidence of data reviewed to evaluate and adopt supplemental curriculum as part of the school’s 
process for evaluating curriculum options and adopting curriculum. 


 The Charter Holder must provide evidence that the school has in place a system for implementing the curriculum 
consistently across the school.  Sufficient evidence will demonstrate the school utilizes tools that identify what must 
be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the 
consistent use of these tools. 


o The Charter Holder provided “Curriculum Maps” documents. These documents identify maps for grades 
Kindergarten -6 and address all core subjects (math, English Language Arts, science and social studies). 
Each map is structured quarterly and identifies themes throughout the year, ACCR Standards, lessons 
and activities. The documents were reviewed in relation to lesson plans and the information aligned for 
the pacing and alignment to ACCR Standards. Teacher lesson plans are reviewed and discussed during 
SLC Meetings as evidenced by materials in the SLC binder that contribute to continuously updating the 
maps as needed. These documents demonstrate the school utilizes tools that identify what must be 
taught, the expected pacing, methods, and activities, and communicated expectations for the consistent 
use of the these tools. These documents demonstrate implementation of the school’s process for 
implementing the curriculum consistently across the school. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” document. This rubric is 
used by the school leadership to evaluate the teachers and review their curriculum maps and lesson 
plans. The curriculum maps are reviewed to ensure that they are up to date, are using the 90 day 
framework sequence, include clear signs of adjustments for benchmark data, clear alignment to ACCR 
Standards, include reading/writing in all content areas, and thoroughly incorporate all areas of the 
Paideia philosophy. The lesson plans are required to be up to date, align with ACCR Standards, clearly 
reflect the curriculum map content, are highly detailed and include “I do”, “We do”, “You do” sequences 
and include reading/writing in all content areas.  A completed rubric dated 12/10/13 contained 
handwritten notes by the Curriculum Director identifying deficiencies in a teacher’s curriculum map. 
This document describes and demonstrates implementation of the school’s process for implementing 
the curriculum consistently across the school. 


o The Charter Holder provided “lesson plan” documents for Math and ELA across grade levels. These 
documents identify grade level standards, strategies, methods, activities, and coached projects. The 
documents were reviewed in relation to the curriculum maps and the information aligns. Teacher lesson 
plans are reviewed and discussed during SLC Meetings as evidenced by materials in the SLC binder that 
contribute to continuously updating the maps as needed. These documents demonstrate the school 
utilizes tools that identify what must be taught, the expected pacing, methods, and activities, and 
communicated expectations for the consistent use of the these tools. These documents demonstrate 
implementation of the school’s process for implementing the curriculum consistently across the school. 


 The Charter Holder must provide evidence of implementation of a systematic process for evaluating and revising 
curriculum.  Sufficient evidence will demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps. 


o The Charter Holder provided “Curriculum Maps” documents. These documents identify maps for grades 
Kindergarten -6 and address all core subjects (math, English Language Arts, science and social studies). 
Each map is structured quarterly and identifies themes throughout the year, ACCR Standards, lessons 
and activities. Teacher lesson plans are reviewed and discussed during weekly SLC Meetings as 
evidenced by materials in the SLC binder that contribute to continuously updating the maps as needed. 
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In conjunction with the data dialogue forms, which identify the standard(s) a student is failing to meet, 
the data is evaluated and the map is revised accordingly. These documents demonstrate how the school 
evaluates how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps. 


o The Charter Holder provided “SLC Meetings” documents. Agendas and notes were provided to support 
the statement in the DSP that the school had Small Learning Community (SLC) data review teams. 
Included is the process used to conduct the SLC Meetings. The review team is comprised of the school 
leadership and the grade level teams as evidenced by the agendas. The document that describes the 
process for conducting the weekly SLC meetings identify that on the first Monday of the month, the SLC 
must be prepared to demonstrate what standards have been identified for re-teaching and the following 
Monday, teachers are required to add the re-teaching standards to their curriculum maps. These 
meetings are evidenced by the completed data dialogue forms that address what standard(s) has not 
been met and the additional notes to the curriculum maps throughout the year identifying that teachers 
are meeting weekly and revising curriculum maps as required based on student data. These documents 
demonstrate how the school evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps. 


o The Charter Holder provided “student data cards” documents. These documents show how the school 
identifies the students’ academic level in reading and math at the beginning, middle, and end of the 
year. The school leadership demonstrated a data room where the student data cards are kept and 
continuously updated based on benchmark assessments given through AIMSweb and Galileo. Each card 
identifies the student’s name, teacher/grade, prior year data, and scores for a Fall, Winter and Spring 
benchmark assessment. The student data from AIMSweb and Galileo benchmark assessments are used 
to determine if the students are mastering the standards and to identify gaps in the curriculum, as 
evidenced by the data dialogue forms and revisions made to the curriculum maps throughout the year. 
These documents demonstrate evidence of the school’s implementation of a systematic process for 
evaluating and revising curriculum. 


 The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR standards. 


o The Charter Holder provided “Curriculum Maps” documents. These documents identify maps for grades 
Kindergarten -6 and address all core subjects (math, English Language Arts, science and social studies). 
Each map is structured quarterly and identifies themes throughout the year, ACCR Standards, lessons 
and activities. The documents were reviewed in relation to lesson plans and the information aligned for 
the pacing and alignment to ACCR Standards. These documents demonstrate implementation of a 
curriculum aligned to the ACCR Standards. 


o The Charter Holder provided “lesson plan” documents for Math and ELA across grade levels. These 
documents identify grade level standards, strategies, methods, activities, and coached projects. The 
documents were reviewed in relation to the curriculum maps and the information aligns. These 
documents demonstrate implementation of a curriculum aligned to the ACCR Standards. 


 The Charter Holder must demonstrate implementation of a curriculum adapted to meet the needs of subgroup 
populations.  Sufficient evidence will demonstrate there is curriculum intended to provide differentiated 
materials, activities, and/or strategies for struggling students within the subgroups. 


o The Charter Holder provided “RtI (Response to Intervention) Binder” documents. The binder includes 
student data from Odyssey and Galileo, AIMSweb data, Read Naturally scores, and individual student 
information. The data is used to determine what interventions will be provided to a student. The 
individual student information form includes the strategies used, the date and time of intervention, and 
the interventionist assigned to the student. The documents demonstrate the school’s process for 
identifying additional strategies for students scoring below grade level within the subgroups. These 
documents demonstrate implementation of a curriculum adapted to meet the needs of subgroup 
populations. 
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Monitoring Instruction: 


In the area of monitoring instruction, The Paideia Academies, Inc.’s DSP was evaluated as Approaches. 


The Charter Holder provided evidence of an effective improvement plan that includes implementation of a plan for 
monitoring the integration of the ACCR Standards into instruction.  Specifically, the Charter Holder provided evidence of 
a system to monitor the integration of ACCR Standards into instruction and evaluate the instructional practices of the 
teachers, but did not provide evidence of a system to evaluate the instructional practices of the teachers in relation to 
meeting the needs of students in subgroups. The system provides for some analysis and feedback to further develop the 
system. The Charter Holder’s DSP in the area of monitoring instruction is not acceptable. 


 The Charter Holder must provide evidence of implementation of a system to monitor the integration of ACCR 
Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade level standards 
are taught within the school year in all classrooms and that teachers implement an ACCR Standards-aligned 
curriculum with fidelity. 


o The Charter Holder provided “Notes” and “Emails” from the Curriculum Director, and “SLC Meetings 
agenda” documents. The notes indicate that the Curriculum Director reviews the curriculum maps. The 
emails demonstrate communications to teachers to revise their maps and plans when issues are 
identified. In addition, the SLC Meetings agenda indicate that on the First and Second Monday of the 
Month, the SLC must be prepared to discuss what standards will be used to reteach and each teacher is 
required to include them in their curriculum maps. Through the process of the SLC Meetings and the 
review conducted by the Curriculum Director, the school demonstrates it has a process for ensuring all 
grade level standards are taught and that teachers implement the ACCR Standards aligned curriculum 
with fidelity. These documents demonstrate implementation of the school’s system for monitoring the 
integration of the standards into instruction. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” documents. The completed 
rubrics indicate the Curriculum Director conducts walkthrough observations and evaluates the teachers 
based on the rubric criteria. Specifically, the rubric identifies curriculum maps/lesson plans & data dialog 
binders as a component the Curriculum Director observes. Observations are approximately 30 minutes. 
As an example, the 12/10/13 rubric identifies how the Curriculum Director pointed out that the 
curriculum maps for a teacher had not been updated and listed the specific week last updated.  These 
documents demonstrate implementation of the school’s system for monitoring the integration of the 
standards into instruction. 


 


 The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices 
of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” documents. The completed 
rubrics indicate the Curriculum Director conducts walkthrough observations and evaluates the teachers 
in the following areas: student friendly key learning objectives, critical vocabulary, didactic teaching and 
modeling, guided practice, checking for understanding, level of student engagement and intellectual 
coaching, classroom culture and management and curriculum maps/lesson plans & data dialog binders. 
Observations are approximately 30 minutes. The notes by the Curriculum Director identify that on 
12/10/13, she describes how the teacher used guided reading with the class and clarifies any vocabulary 
words and how the teacher attempted to connect the concept with a real-life situation. These skill areas 
align to the section “Didactic Teaching and Modeling” in the rubric. Completed rubrics were provided for 
the Charter Holder across all grade levels. These documents demonstrate implementation of the 
school’s process for evaluating the instructional practices of teachers. 


o The Charter Holder provided “Instructional Effectiveness Observations 2013/2014” document. This is a 
log kept by the Curriculum Director which identifies observation dates for each month from September 
to March. All the Kindergarten to 6th grade teachers and Special teachers are listed, with a total of 22 
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teachers. The log identifies that each teacher was seen once per month and 6 teachers were seen twice 
in a couple of months. The number of observations per teacher range from 4 to 8 observations within 
the academic year. The Curriculum Director uses the Paideia Instructional Effectiveness PD Rubric and 
provided completed observation forms as evidence of monitoring instructional strategies. The 
completed rubrics and dates from the observation log align. These documents demonstrate 
implementation of the school’s process for evaluating the instructional practices of teachers. 


o The Charter Holder provided “Teacher Formal Evaluations” documents. Each evaluation identifies the 
score received for each indicator and the lesson plan that goes along with the observation. These 
documents evaluate the same components described in the rubric used to conduct walkthroughs. These 
documents demonstrate the school leadership conducts annual formal evaluations with 2-3 observers. 
These documents demonstrate implementation of the school’s process for evaluating the instructional 
practices of teachers. 


 The Charter Holder must provide evidence that school leaders conduct some analysis and provide some 
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or 
the school ensures teacher development is ongoing. 


o The Charter Holder provided “SLC binder” documents. Each binder includes data dialogue forms that 
address curricular gaps which are discussed during the SLC meetings. Completed forms were observed 
for all grade levels in math and English Language Arts. The dialogues are used to revise the curriculum 
maps and/or lesson plans based on the SLC meetings. These documents demonstrate how teachers 
receive feedback. These documents demonstrate implementation of the school’s process to conduct 
some analysis and provide some feedback. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” documents. The completed 
rubrics indicate the Curriculum Director conducts walkthrough observations and evaluates the teachers 
in the following areas: student friendly key learning objectives, critical vocabulary, didactic teaching and 
modeling, guided practice, checking for understanding, level of student engagement and intellectual 
coaching, classroom culture and management and curriculum maps/lesson plans & data dialog binders. 
The notes by the Curriculum Director identify that on 12/10/13, she describes how the teacher had not 
updated curriculum maps and identified gaps in the ELA lessons for the period of 11/9 to 11/22. These 
documents demonstrate how teachers receive feedback. These documents demonstrate 
implementation of the school’s process to conduct some analysis and provide some feedback. 


o The Charter Holder provided “Instructional Effectiveness Observations 2013/2014” document. This is a 
log kept by the Curriculum Director which identifies observation dates for each month from September 
to March. All the Kindergarten to 6th grade teachers and Special teachers are listed, with a total of 22 
teachers. The log identifies that each teacher was seen once per month and 6 teachers were seen twice 
on a couple of months. For example, in October, the fifth grade teacher was observed on 10/23 and had 
a follow-up visit on 10/29. The Curriculum Director uses the Paideia Instructional Effectiveness PD Rubric 
and provided completed observation forms as evidence of providing feedback to the teachers and 
follow-up. The Curriculum Director indicated that the observation form is used throughout the coaching 
visit with the teacher. These documents demonstrate implementation of the school’s process to conduct 
some analysis and provide some feedback. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices 
of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL students, FRL students, 
and students with disabilities. Sufficient evidence will demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the 
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” documents. The completed 
rubrics indicate the Curriculum Director conducts walkthrough observations and evaluates the teachers 
in the following areas: student friendly key learning objectives, critical vocabulary, didactic teaching and 
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modeling, guided practice, checking for understanding, level of student engagement and intellectual 
coaching, classroom culture and management and curriculum maps/lesson plans & data dialogue 
binders. However, this document does not demonstrate how the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of students with proficiency in the bottom 25%, ELL students, FRL students, and 
students with disabilities. These documents demonstrate an approach to, but not a system for, 
evaluating the instructional practices of teachers that address the needs of students in subgroups. 


Assessment: 


In the area of assessment, The Paideia Academies, Inc.’s DSP was evaluated as Meets. 


The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a plan for 
monitoring and documenting student proficiency. Specifically, the Charter Holder provided evidence of comprehensive 
assessment system based on clearly defined performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, and data review teams. The Charter Holder’s DSP 
in the area of assessment is acceptable. 


 The Charter Holder must provide evidence of the implementation of a comprehensive assessment system.  
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is 
aligned with the curriculum in order to monitor student progress. 


o The Charter Holder provided “student data cards” documents. These documents show how the school 
identifies the students’ academic level in reading and math at the beginning, middle, and end of the 
year. The school leadership demonstrated a data room where the student data cards are kept and 
updated quarterly based on benchmark assessments given through AIMSweb and Galileo. Each card 
identifies the student’s name, teacher/grade, prior year data, and scores for a Fall, Winter and Spring 
benchmark assessment. The student data from AIMSweb and Galileo benchmark assessments are used 
to determine if the students are mastering the standards and to identify gaps in the curriculum as 
evidenced by the data dialogue forms and data binders. Based on the process for SLC Meetings, each 
team is required to visit the Data Room at least once per month. These documents demonstrate 
evidence of the implementation of a comprehensive assessment system. 


o The Charter Holder provided “Galileo Aggregate Multi-Test Reports” for students in grades 1-6 for the 
first 3 benchmarks.  These documents identify the grade level benchmark score for the 3 assessments 
given: CBAS#1, CBAS#2, and CBAS#3, in Reading and Math. For each grade level, the report breaks down 
the percentage of students that fall far below, approach, meet or exceed the benchmark goals.  The 
Galileo assessments were used by all the students and the “CC” on the reports identify that the 
assessment program is aligned to ACCR Standards for reading and math. These documents demonstrate 
a comprehensive assessment system through which the school regularly and timely assesses students in 
a manner that is aligned with ACCR Standards. 


 The Charter Holder must provide evidence that data from these assessments is analyzed and utilized. Sufficient 
evidence will demonstrate how and when the school analyzes assessment data, what findings the school makes 
from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to 
inform and adapt instruction.  


o The Charter Holder provided “Data Dialogue” documents. The SLC has a process for meeting every 
Monday where data is discussed to determine what standards are mastered and which require re-
teaching. This information is identified in the data dialogue forms that are kept by each SLC. These 
documents identify the standard that was not met, the students who did not meet, and what additional 
gaps are identified. As described in the Curriculum section of this staff report, the teachers are required 
to update their curriculum maps to reflect the re-teaching standards. In addition, during the SLC, the 
data dialogue forms identify how the teacher will re-teach the chosen standards. These documents 
demonstrate evidence of how and when the school analyzes assessment data, what findings the school 
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makes from assessment data, who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction.  


o The Charter Holder provided “Data binders”. Each student has a data binder which includes attendance 
and data related to math and ELA classroom and benchmark assessments. According to the Curriculum 
Director, every student reviews their binder with the teacher. Binders reviewed identify assessments in 
math, vocabulary, spelling, reading fluency, AIMSweb, and student goals. On the third Monday of the 
month of the SLC meeting, every teacher is required to share how the data binder is helping the 
student’s achievement. These documents demonstrate evidence of what findings the school makes from 
assessment data, who is involved in the analysis of assessment data, and how that analysis is used to 
inform and adapt instruction.  


o The Charter Holder provided “CLC meetings” documents. The CLC is the Executive Leadership Team that 
meets every Monday which is comprised of the school leadership and lead teacher. The documents 
identify the CLC process, agendas throughout the year, and materials discussed. Specifically, the 3rd 
Monday of the month is dedicated to reviewing academic data. School leadership provided Galileo 
reports to demonstrate evidence of the data that was reviewed. In addition the RtI Coordinator 
provided documents to demonstrate how the student data is reported to the CLC. The Curriculum 
Director provided documents to the CLC regarding student data reflecting low reading scores at the 
beginning of the year which resulted in purchasing supplemental curriculum. Agendas were reviewed 
and identify data meetings were conducted consistently. These documents demonstrate evidence that 
data from these assessments is analyzed and utilized. 


 The Charter Holder must provide evidence of implementation of an assessment system that meets the needs of 
students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 
Sufficient evidence will demonstrate how the assessment system assesses students within the subgroups 
according to their needs. 


o The Charter Holder provided “RtI (Response to Intervention) Binder” documents. The binder includes 
student data from Odyssey and Galileo, AIMSweb data, Read Naturally scores, and individual student 
information. The data is used to determine what interventions will be provided to a student. The 
individual student information form includes the strategies used, the date and time of intervention, and 
the interventionist assigned to the student. The documents demonstrate how the school’s assessment 
system assesses students within the subgroups according to their needs. These documents demonstrate 
evidence of implementation of an assessment system that meets the needs of students in subgroups. 


Professional Development: 


In the area of professional development, The Paideia Academies, Inc.’s DSP was evaluated as Approaches. 


The Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a 
professional development plan that contributed to increased student growth and proficiency. Rather, the Charter Holder 
provided evidence of an approach to professional development that is not comprehensive nor aligned with the 
curriculum and instructional practices. The professional development described lacks a process for implementing new 
procedures and processes at the school. The Charter Holder’s DSP in the area of professional development is not 
acceptable. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional development 
plan.  Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and 
areas of high importance. 


o The Charter Holder provided “Paideia Training Calendar July 2013”. This document identifies the topics 
addressed during the summer training which include training on core instructional materials, character 
education, instructional strategies, coached projects and curriculum mapping. PASP is in their second 
year of operation and school leadership indicated a number of teachers that were new to them this year 
and led to the topics chosen. School leadership did describe that the ASU Inspire program had recently 
conducted a survey for professional development (PD) and will review results with the CLC in order to 
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guide more effective PD for the staff; however, no evidence was provided to demonstrate what survey 
was given to teachers. This document does not demonstrate how the plan was developed to address 
teacher learning needs and areas of high importance. 


o The Charter Holder provided “PD agendas, sign in sheets and materials” documents. These documents 
identify trainings that were provided to teachers based on data reviewed during SLC meetings. The 
documents identify the Galileo math data that was reviewed to determine the Singapore and Mental 
Math training, along with an agenda, sign-in sheets and PowerPoint slides used during the presentation. 
Although these documents demonstrate evidence of how a PD topic was developed to address teacher 
learning needs and areas of high importance, it does not demonstrate evidence of a comprehensive 
professional development plan. 


 The Charter Holder must provide evidence of implementation of a system that supports high quality 
implementation of the information and strategies learned through the professional development plan.  
Sufficient evidence will demonstrate how the Charter Holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports teachers in planning to implement the 
information and strategies. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” and “SLC Meeting” 
documents. The completed rubrics indicate the Curriculum Director conducts walkthrough observations 
and evaluates the teachers in a number of areas that align with PD topics presented in the summer, 
which include: didactic teaching and modeling, guided practice, checking for understanding, level of 
student engagement and intellectual coaching, classroom culture and management and curriculum 
maps/lesson plans & data dialog binders. The Curriculum Director described using the rubric during and 
after a coaching visit with the teacher. The ratings and observations guide the discussions as evidenced 
by the completed rubrics. In addition, during the SLC meeting process, teachers review in their teams 
the curriculum maps and student data binders to discuss and complete the data dialogue forms, which 
inform how to adapt the curriculum to meet the needs of students not mastering the standards. These 
documents demonstrate evidence of how the Charter Holder provides access to resources necessary to 
implement the information and strategies, and otherwise supports teachers in planning to implement 
the information and strategies. 


o The Charter Holder provided “PD agendas, sign in sheets and materials” documents. These documents 
identify trainings that were provided to teachers based on data reviewed during SLC meetings. The 
documents identify Galileo math data that was reviewed to determine the Singapore and Mental Math 
training, along with an agenda, sign-in sheets and PowerPoint slides used during the presentation.  
These documents demonstrate evidence of a plan that was developed to address teacher learning needs 
and areas of high importance. 


 The Charter Holder must provide evidence of implementation of a system to follow-up on and monitor the 
implementation of the strategies and information learned through the professional development plan. Sufficient 
evidence will demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


o The Charter Holder provided “Paideia Instructional Effectiveness PD Rubric” documents. The completed 
rubrics indicate the Curriculum Director conducts walkthrough observations and evaluates the teachers 
in a number of areas that align with PD topics presented in the summer, which include: didactic teaching 
and modeling, guided practice, checking for understanding, level of student engagement and intellectual 
coaching, classroom culture and management and curriculum maps/lesson plans & data dialog binders. 
Complete rubrics were reviewed across grade levels. As an example, notes by the Curriculum Director 
identify that on 12/10/13, she describes how the teacher used guided reading with the class and clarifies 
any vocabulary words and how the teacher attempted to connect the concept with a real-life situation. 
These skill areas align to the section “Didactic Teaching and Modeling” and provide feedback regarding 
the effectiveness of implementing a learned strategy. These documents demonstrate a system for 
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follow-up and monitoring of the implementation of strategies learned through professional 
development. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional development 
plan that meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students, and 
students with disabilities. Sufficient evidence will demonstrate how the professional development plan 
addresses teacher weaknesses and learning needs and areas of high importance in relation to students within 
the subgroups according to their needs. 


o The Charter Holder provided “PD agendas, sign-in, and materials” document. These documents identify 
what topics have been addressed during the school year and in some cases student data was provided 
to demonstrate evidence of how a specific PD was developed. However, they do not provide evidence to 
demonstrate how the professional development plan addresses teacher weaknesses and learning needs 
and areas of high importance in relation to students within the subgroups according to their needs. 


Data: 


The Charter Holder did not provide data and analysis that demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and analysis provided evidence of improved growth in 
math, but did not demonstrate improved growth for reading or improved proficiency for reading or for math. 
Additionally, the Charter Holder did not provide evidence of improved academic performance for students in subgroups. 
The Charter Holder’s DSP in the area of data is not acceptable. 


 The Charter Holder must provide evidence of the effectiveness of their systems in each of the areas discussed 
above through the presentation of valid and reliable data and data analysis that demonstrates improved student 
growth and proficiency.  Sufficient evidence will demonstrate a correlation between the school’s performance 
on the AIMS assessment, as reflected in the dashboard, and benchmark assessments that demonstrates 
improvement compared to prior years. 


o The Charter Holder provided “Galileo Aggregate Multi-Test Reports” documents. The reports contain 
benchmark scores for students in grades 1-6 for math and reading. Each report reflects all three test 
administrations given in the Fall, Winter, and Spring and identifies for each test what percentage of 
students fell below, approached, met or exceeded the benchmark goals for each test administration. 
Overall in Math, students made a slight increase in proficiency: 31% met or exceeded at benchmark 1 
and increased by 5 to 36% at benchmark 3. The same is true for Reading; the overall increase is minimal 
and indicates that 60% met or exceeded at benchmark 1 and increased to 66% at benchmark 3. In 
comparing the FY 2013 academic dashboard for this school using the state weighted average: 65.3 % for 
Reading and 77.2% for Math, the data provided does not demonstrate improved student proficiency in 
math. 


o The Charter Holder provided “Galileo Student Growth and Achievement Reports” documents. The 
reports contain growth and achievement measures between the benchmark assessments for students in 
grades 2-6 for math and reading. Each report classifies whether a student reached high growth and 
achievement, high growth and low achievement, low growth and high achievement, or low growth and 
achievement. For math, 53% achieved growth and in reading 52% achieved growth. Compared to the 
student growth percentiles in the FY 2013 academic dashboard for PASP, it indicates the school 
improved their growth in Math and slightly increased in Reading based on the Galileo data. This data 
does provide evidence that demonstrates improved academic performance in math based on data 
generated from valid and reliable assessment sources, but not for reading  


Board Options 


Option 1: Having considered the statements of the representatives of the Charter Holder today and the contents of the 
expansion portfolio which includes the Demonstration of Sufficient Progress, I move to deny the requests to add grades 
7-8 to the charter of The Paideia Academies, Inc. on the bases that the Charter Holder failed to meet or make sufficient 
progress toward the academic performance expectations set forth in the performance framework as reflected in the 
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staff report and currently operates a school that has received an overall rating of “Does Not Meet Standard” in the most 
recent fiscal year for which there is State assessment data available. 


Option 2:  Notwithstanding staff’s recommendation to deny the request, the Board may determine that there is a basis 
to approve the Adding Grade Levels Amendment Request to the charter held by The Paideia Academies, Inc. as 
requested by the Charter Holder.  The following language is provided for consideration: Charter expansion is based on 
consideration of academic and contractual compliance of the Charter Holder. In this case, the Charter Holder did not 
meet the academic performance expectations set forth in the Board’s performance framework but was able to 
demonstrate sufficient progress toward the Board’s expectations when: [provide specific findings related to curriculum, 
monitoring of instruction, assessment, professional development, and/or data]. With that taken into consideration, as 
well as having considered the statements of the representatives of the Charter Holder today and the contents of the 
expansion portfolio which includes the Demonstration of Sufficient Progress, I move that the Board approve the request 
to add grades 7-8 to the charter of The Paideia Academies, Inc. 


 





