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Enrollment Cap Notification Request

Enroliment Cap Notification Request

Charterholder Info

Charter Holder Representative
Name: Name:

Imagine Desert West Middle, Bradford Uchacz

Inc.

ne Phone Number:
CTDS:

07-85-32-000

Mailing Address:

18052 N. Black Canyon
Highway

Phoenix, AZ 85053

» View detailed info

Downloads

A Download all files

Enrollment Cap

From:
280

To:
320

Attachments

Board Minutes — | . Download File

Additional Information*
No documents were uploaded.

Increase to Enrollment Cap Attachments

The following 2 attachments are only required if the enrollment cap is increasing.
Documentation that current facilities can accommodate requested capacity — | . Download File

Narrative describing the staffing changes and recruiting efforts that will be made to reach capacity — | , Download File

Signature

Charter Representative Signature
Bradford Uchacz 06/13/2014

http://online.asbcs.az.gov/forms/display/13969[9/3/2014 12:46:09 PM]



http://online.asbcs.az.gov/charterholders/information/470/imagine-desert-west-middle-inc

http://online.asbcs.az.gov/charterholders/information/470/imagine-desert-west-middle-inc

http://online.asbcs.az.gov/forms/download_zip/13969

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/13969/board_minutes.pdf

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/13969/facilities.pdf

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/13969/narrative_staffing_changes.pdf



MINUTES OF THE MARCH 31, 2014 JOINT MEETING
OF THE BOARDS OF DIRECTORS OF
WEST GILBERT CHARTER ELEMENTARY SCHOOL, INC.,
WEST GILBERT CHARTER MIDDLE SCHOOL, INC,,
IMAGINE CHARTER ELEMENTARY AT DESERT WEST, INC.,
IMAGINE DESERT WEST MIDDLE, INC,,
IMAGINE CHARTER ELEMENTARY AT CAMELBACK, INC.,
TMAGINE CAMELBACK MIDDLE, INC.,
IMAGINE ELEMENTARY AT TEMPE, INC.

Pursuant to the notice of public meeting, a joint meeting of the Boards of Directors (the
“Boards”) of West Gilbert Charter Elementary School, Inc. (“TWGE”), West Gilbert Charter
Middle School, Inc. (“IWGM?”), Imagine Charter Elementary at Desert West, Inc. (“IDWE™),
Imagine Desert West Middle, Inc. (“IDWM?”), Imagine Charter Elementary at Camelback, Inc.
(“ICBE”), Imagine Camelback Middle, Inc. (“ICBM™), and Imagine Elementary at Tempe, Inc.
(“ITP”) (collectively the “Schools”) was held at Tmagine Schools Southwest Group Office
located at 18052 North Black Canyon Highway, Phoenix, Arizona 85053 at approximately 9:00
a.m. (Arizona Time), on the 31st day of March 2014.

The following directors of the Schools were present by telephone:

Herman Orcutt
Dr. Leonora Ketyer
Megan Zimmermann

The following others were present in person:

Veronica Cramer — Executive Project Coordinator
Jason Archuleta — Regional Director
Brandon Dahl — Regional Finance Director

The following others were present by telephone:

Debbie Yarbrough ~ Principal, Camelback

Shannon Bishop — Business Administrator, Camelback
Brad Uchacz — Executive Vice President

Tim Rouiller — Business Administrator, Tempe

Emily Fortunate — Instructicnal Data Coach, Tempe
Matt Rawley — Principal, West Gilbert
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Jeff Armstrong — Assistant Principal, West Gilbert
Angel Kloczko — Business Administrator, West Gilbert
Monte Lange — Executive Vice President

MaryAnn Stackbouse — Regional Finance Director
Ellen Poultridge — Regional Finance Director

Bill Heintz — Principal, Desert West

Amy Sundhagen — Business Administrator, Desert West
Sherry Ruttinger — Regional Director

Heidi Lindsay — Regional Director

Marian Zapata-Rossa, Esq. — Quarles & Brady

Dr. Leonora Ketyer called the meeting to order and took roll of the governing Board
members. Dr. Ketyer served as Chairman of the meeting, Veronica Cramer tape recorded the
meeting and Marian Zapata-Rossa recorded the minutes.

The Chairman stated that the first item of business was the review and approval of the
minutes of the Schools’” Board meeting held on December 16, 2013. The Board discussed 2
cotrections to the Minutes: correcting Mr. Orcutt's first name and correcting the spelling of Ms.
Zimmerman's name. There being no further discussion, upon motion of Mr. Orcutt duly made
and seconded by Ms. Zimmerman, the following resolution was unanimously adopted:

RESOLVED, that with the corrections to Mr. Orcutt and Ms.
Zimmerman's names, the minutes of the Schools’ Board meeting
held December 16, 2013 be, and hereby are, accepted and
approved by the Boards.

The Chairman stated that the next item of business was the re-election of Herman Orcutt
as a member of the Board of Directors of IDWM and ICBM for a term of three (3) years. The
Boards discussed the re-election. There being no further discussion, upon motion of Dr. Ketyer
duly made and seconded by Ms. Zimmerman, the following resolutions were adopted:

RESOLVED, that Herman Orcutt is elected to serve as a member
of the Boards of Directors of IDWM and ICBM for a term of three
(3) years to end on March 31, 2017 or until the next meeting of the

Boards of Directors of IDWM and ICBM thereafter, or his
successor 1s duly appointed and qualified.
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The Chairman stated that the next item of business was the re-election of Megan
Zimmerman as a member of the Board of Directors of IDWM and ICBM for a term of three (3)
years. The Boards discussed the re-election. There being no further discussion, upon motion of
Dr. Ketyer duly made and seconded by Mr. Orcutt, the following resolutions were adopted;

RESOLVED, that Megan Zimmerman is elected to serve as a
member of the Boards of Directors of IDWM and ICBM for a term
of three (3) years to end on March 31, 2017 or until the next
meeting of the Boards of Directors of IDWM and ICBM thereafter,
or her successor is duly appointed and qualified.

The Chairman stated that the next item of business was the re-election of Herman Orcutt
as Secretary of IDWM and ICBM. There being no further discussion, upon motion of Dr. Ketyer
duly made and seconded by Ms. Zimmerman, the following resolution was adopted:

RESOLVED, that Herman Orcutt is elected to serve as Secretary
of the Boards of Directors of IDWM and ICBM for a term of three
(3) years to end on March 31, 2017 or until the next Boards of
Directors appointment of officers or until his successor is duly
appointed and qualified.

The Chairman stated that the next item of business was the report, review, and possible
action regarding quarterly financial reports for IWGE, IWGM, IDWE, IDWM, ICBE, ICBM,
and ITP. A report summary was presented and discussed for each of the Schools. There being
no further discussion, upon motion of Ms. Zimrﬁerman duly made and seconded by Mr. Orcutt,
each of the following resolutions were unanimously adopted:

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for IWGE be, and hereby is, accepted and received by the Board;
and

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for TWGM be, and hereby is, accepted and received by the Board;
and
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‘The Chairman stated that the next item of business was the report, review, and possible
action regarding the 2013-2014 Audit Engagement Letters.
engagements were for comparable prices.

provided. There being no further discussion, upon motion of Mr. Orcutt duly made and

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for IDWE be, and hereby is, accepted and received by the Board

and

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for IDWM be, and hereby is, accepted and received by the Board

and

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for ICBE be, and hereby is, accepted and received by the Board;
and

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for ICBM be, and hereby is, accepted and received by the Board
and

RESOLVED, that the quarterly financial report of the statement of
operations (unaudited) for the quarter ending December 31, 2013
for ITP be, and hereby is, accepted and received by the Board

seconded by Ms. Zimmerman, the following resolutions were unanimously adopted:

OB\26271987.1

RESOLVED, that the 2013-2014 Audit Engagement Letter of
Berman Hopkins Wright & Laham CPAs & Associates, LLP be,
and hereby is, accepted and approved by the Board of IWGE.

RESOLVED, that the 2013-2014 Audit Engagement Letter of
Berman Hopkins Wright & Laham CPAs & Associates, LLP be,
and hereby is, accepted and approved by the Board of IWGM.

RESOLVED, that the 2013-2014 Audit Engagement Letter of Ball
McGraw, P.C. be, and hereby is, accepted and approved by the
Board of IDWE.

Monte Lange reported that the

He also reported being pleased with the services





The Chairman stated that the next item of business was the report, review, and possible
action regarding the 2014-2015 School calendars. Monte Lange gave a report. The Board
discussed whether the calendars were aligned with the calendars for the public schools and the

region. There being no further discussion, upon motion of Ms. Zimmerman duly made and

RESOLVED, that the 2013-2014 Audit Engagement Letter of Ball
McGraw, P.C. be, and hereby is, accepted and approved by the
Board of IDWM.

RESOLVED, that the 2013-2014 Audit Engagement Letter of Ball
McGraw, P.C. be, and hereby is, accepted and approved by the
Board of ICBE.

RESOLVED, that the 2013-2014 Audit Engagement Letter of Ball
McGraw, P.C. be, and hereby is, accepted and approved by the
Board of ICBM.

RESOLVED, that the 2013-2014 Audit Engagement Letter of
Berman Hopkins Wright & Laham CPAs & Associates, LLP be,
and hereby is, accepted and approved by the Board of ITP.

seconded by Mr. Orcutt, the following resolution was unanimously adopted:

The Chairman stated that the next item of business was the memorandum by dual campus
schools regarding the FY'14 calculation for split of costs for IWGE and IWGM. There being no

further discussion, upon motion of Mr. Orcutt duly made and seconded by Ms. Zimmerman, the

RESOLVED, that the 2014-2015 School calendars be, hereby are,
accepted and approved by the Boards.

following resolution was unanimously adopted:

The Chairman stated that the next item of business was the report, review, and possible

action regarding the change in enrollment cap from 280 fo 320. Jason Archuleta reported that

OB\26271987.1

RESOLVED, that the calculation for split of: combined expenses
at 80% to IWGE and 20% to IWGM,; Michele Daris expense at
50% to IWGE and 50% to IWGM,; Administrative Staff expense at
80% to IWGE and 20% to IWGM be, and hereby is, accepted and
approved by the Boards.





the request to move the existing cap was being made to accommodate growth. There being no
further discussion, upon motion of Mr. Orcutt duly made and seconded by Ms. Zimmerman, the
following resolution was unanimously adopted:

RESOLVED, that the change in enrollment cap of IDWM from
280 to 320 be, and hereby is, accepted and approved by the Board
of IDWM.

The Chairman stated that the next item of business was the report, review, and action
regarding the execution of an easement to provide access to the buyer of the sign parcel property.
Brad Uchacz gave a report. There being no further discussion, upon motion of Mr. Orcutt duly
made and seconded by Ms. Zimmerman, the following resolution was adopted:

RESOLVED, that the School be, and hereby is, authorized to
execute all necessary instruments to complete the sale of
approximately 1,998 square feet of certain real property situated in
Maricopa County, Arizona, pursuant to that certain Sign Lease
Agreement, dated July 7, 2005, for a purchase price of
approximately §9,890, to Binu Verma, M.D. and Kuldip S. Verma,
as Trustees of the Binu Verma, M.D., S.C. Employees' Profit
Sharing Retirement Plan, substantially

RESOLVED, that all actions heretofore or hereafter taken by the
officers of the School within the terms of the foregoing resolutions
are hereby ratified, confirmed and approved as the proper act and
deed of the School; and further

RESOLVED, that the School be, and hereby is, authorized to
execute an easement to provide access to the buyer of said real
property being sold on commercially reasonable terms, as the
officers of the School deem to be necessary and appropriate.
The Chairman stated that the next item of business was the report, review, and action
regarding the authority for officers of the School to exccute, deliver, or record any agreements or

other documents necessary to carry out any Board resolution regarding the sale of the Sign

Parcel. Brad Uchacz reported that the officers were prepared to carryout the Board's resolution.
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There being no further discussion, upon motion of Ms. Zimmerman duly made and seconded by
Mr. Oreutt, the following resolution was adopted:

RESOLVED, that the officers of the School each individually be,
and hereby are, authorized and directed, in the name and on behalf
of the School, to execute, deliver and where necessary or
appropriate, record any agreements or other documents necessary
or appropriate to carry out the foregoing resolution and the
transaction contemplated thereby, on such terms and conditions as
the officers shall deem to be necessary and appropriate.

The Chairman stated that the next item of business was the report, review, and possible
action regarding the confirmation of representation by Quarles & Brady LLP in the sale of the
Sign Parcel. There being no further discussion, upon motion of Ms. Zimmerman duly made and
seconded by Mr. Orcutt, the following resolution was adopted:

RESOLVED, that the appointment of the law firm of Quarles &
Brady LLP, as special counsel to represent and advise the School
in connection with the foregoing resolution and the transaction

contemplated thereby, be, and hereby is, accepted and approved by
the Board of IDWM.

The Chairman stated that the next item of business was the report, review, and possible
action regarding the first amendment to the Sublease Agreement between Schoolhouse Finance,
LLC and ICBE. Monte Lange gave a report. The amendment effectively decreases the rent for
the School. There being no further discussion, upon motion of Ms. Zimmerman duly made and
seconded by Mr. Orcutt, the following resolutions was unanimously adopted:

RESOLVED, that the first amendment to the Sublease Agreement

between Schoolhouse Finance, LLC and ICBE be, and hereby is,
accepted and approved by the Board of ICBE.

The Chairman stated that the next item of business was the report, review, and possible

action regarding approval of school check signers and there were none.
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The Chairman stated that the next item of business was the report and review of the
Imagine Schools Academic Excellence Framework for the Schools. Sherry Ruttinger gave a
summary report. This was informational only; therefore, no action was required.

The Chairman stated that the next item of business was the report and review from the
Regional Directors. Jason Archuleta gave a summary report for the Schools. This was
informational only; therefore, no action was required.

The Chairman stated that the next item of business was the report and review from the
School Leaders. Matt Rawley gave a summary report for IWGE and TWGM. Bill Heintz gave a
summary report for IDWE and IDWM. Debbie Yarbrough gave a summary report for ICBE and
ICBM. This was informational only; therefore, no action was required.

The Chairman then issued a call to the public for issues and there were none. Dr. Ketyer
commended Monte Lange for his volunteer work with Feed My Starving Children and other
community service activities through the Phoenix Rotary 100.

Veronica Cramer stated the date of the next regular meeting is Monday, April 14, 2014,

There being no further busiﬁess to come before the meeting, the meeting was adjourned

at approximately 9:46 a.m.

APEROVED:

Sé/c“fefa‘ﬁi?‘/
West Gilbert Charter Elementary School, Inc.
West Gilbert Charter Middle School, Inc.
Imagine Charter Elementary at Desert West, Inc.
Imagine Desert West Middle, Inc.

Imagine Elementary at Camelback, Inc.

Imagine Camelback Middle, Inc.
Imagine Elementary at Tempe, Inc.
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Arizona State Board for Charter Schools
1616 W. Adams Street, Suite 170
Phoenix, AZ 85007

June 13, 2014
RE: Enrollment Cap Notification Request
To Wham It May Concern:

Imagine Desert West Middle, Inc. is requesting an enrolment increase from 280 to 320 students. The
following narrative addresses the notification requirements.

1. Provide the timeline for implementing the request, including the projected number of students
served per grade per year until full capacity is reached, and including whether the Enroliment Cap
Notification Request will be submitted in conjunction with any other amendment or notification
requests which would warrant concurrent consideration.

Imagine Desert West Middle School, Inc. timeline for increasing the number of students would be for
the 2014-2015 school year. Currently, we have 302 students who have re-enrolled for the upcoming
school year and would like to continue to serve those students coming up from our elementary school.
Below are the current number of students re-enrolled and students on our waiting list.

* We have 103 students who are re-enrolled from 5" grade going into 6" grade. We have an
additional 19 students on a wait list.

* We have 109 students who are re-enrolled from 6™ grade going into 7% grade. We have an
additional 7 students on a wait list.

* We have 96 students who are re-enrolled from 7" grade going into 8™ grade. We have an
additional 4 students on a wait list.

The current capacity of the building is 360. We have enclosed the schoo! drawings and classroom
capacity for the rooms utilized by Imagine Desert West Middle, Inc.

The enroliment cap notification for Imagine Desert West Middle School, Inc. is the only notification
requested at this time.

SOUTHWEST GROUP OFFICE
A Member of the Imagine Schools Family
18052 N. Black Canyon Hwy. Phoenix, AZ 85053
60205477960  Www.imagineschools,.com





2. Summarize the organization’s capacity to support the quality and long-term academic and
operational success and financial viability of the proposed growth of the charter until capacity is
reached.

Imagine Desert West Middle School, Inc. organizational capacity to support the quality and long-term
academic operational success has been addressed in the attached Demonstration of Sufficient Progress
Document. For the 2013 Academic Dashboard the school did meet the board’s minimum requirements
by scoring 70 points. In the Demonstration of Sufficient Progress document, Imagine Desert West
Middle School, Inc. has addressed the pink areas for the 2013 school year and the capacity to sustain the
growth demonstrated from 2012 to 2013 school year and the systems that are currently in place to
continue the growth,

In addition to the DSP document, we have attached the site map with the square footage calculation on
the document. The classroom used for Imagine Desert West Middle, Inc. are 171, 172,173,174,175,178
and Portable Room 690A, 690B, and 690C. See attached document entitled Imagine Desert West Site
Map.

If you have any further questions, please do not hesitate to email me at
jason.archuleta@imagineschools.com or by phone at (602)692-5314.

Sincerely,

%@U S bl

Jason Archuleta
Regionaf Director
Imagine Schools

SOUTHWEST GROUP OFFICE
A Member of the Imagine Schools Family
18052 N. Black Canyon Hwy. Phoenix, AZ 85053
60205477960 www.lmagineschools.com
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City.of Phoenix -

- CERTIFICATE OF OCCUPANCY

MAIL TO:
BOUMA CONSTRUCTION INC

4101 ROGER B CHAFFEE MEMORIAL BLVD
GRAND RAPIDS, Ml 48548

issuance of this Cerlificate of Oceupancy indicates the following described building, or portion of a building, has been inspecied and been found to
be in substantial compliance with applicable ¢ity codes and ordinances for ihe hereby authorized use and occupancy, No change in use, oceupancy,
or of use Is allowed witheut chtaining a new Certificate of Oceupancy. This building shall be maintained in a safe and sanitary condition. All davices,
safeguards and exit “acilitios shall be maintained in good working order. This Certiticate of Cceupancy shall be vold If any requirement, candition

or stipulation of Certilicate of Occupancy or of the authorlzing permits is violated. This Certificate of Oceupancy Is to bs kept on the subject property,

and is required to be posted for public information if 50 ordered by the building official.

SUEJECT ADDRESS: 6738 W MCDOWELL RD
OWNER: SCHOOLHOUSE FINANCE LLC
2338 W ROYAL PALM RD STE J
PHOENIX, AZ 85021

CERTIFICATE #: 0703256 BUILDING PERMIT: BLD 06014951

ISSUED: 26-MAR-2007
PROJECT: 05-3839 - IMAGINE CHARTER SCHCOL

FLOOR AREA: 47,186

AUTHORIZED USE AND OCCUPANCY: E/A3/B
DESCRIPTION OF USE: CONMERCIAL NEW
2003 IBC, 2003 IRC, 2003 IMC, 2003 IRCO (&s amended by tha 2004 supplement}, 2005 NEC,

EFFECTIVE BUILDING CODES:
ARIZONA STATE PLUMBING CODE
PROJECT NAME:IMAGINE CHARTER SCHOCL LOG#:LPRN 0600401 PROJECTH: 05-3839 SITE INSP ({Y) SPECIAL EGRESS

CGONTROL (W) .
SPRINKLERS {Y}) -FIRE ALARM (Y¥) EMERGENCY LIGHTING (¥) ELEVATORE {I)}

DEFERRED SUBMITTAL (¥ - WOOD TRUSSES) SPEC PER PCC SEC. 1701 (Y - CONCRETE, STEEL,

ANCHORS, SOIL) STR GEC, 1702 (N}
ELEC PCC SEC. 2702 (Y) ELEC 0OBS PCC SEC. 2703 (W)

MASONRY, EXPANSION/EPOXY

Two new 2" domestic water meters, One new 2" landscape irrigation water meter SECONDARY BACKFLOW

WATER METERS:
(Y) )
SCOPE OF WORK: BLDG STRUC PLMB MECH ELEC LSC PLAT SITE CIVIL IMPACT PCD
ZONING:C-2 :
REVIEWER: MGL

Low Slope Sews:r Certificate CMOD 060078

DESCRIPTION OF WORK: NEW K-8 SCHOOL WITH WOOD FRAME CONSTRUCTION AND RELATED SITE WORK. BUILDING IS DIVIDED BY
FIREWALL INTO WO SEPARATE AREAS. ASSEMBLY AREA IS INCLUDED AS A NON-SEPARATED USE. BOTH PHASES INCLUDED IN
THIS PERMIT, LUT COURTYARD CANOPY IS NOT INCLUDED AND WILL REQUIRE SEPARATE DPERMIT AND AREA ANALYSIS.

prp0i107 rev 1.1 ki
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Charter Holder Name: Imagine Des
School Name: Imagine Desert West Middle
Site Visit Date: August 20, 2014

Demonstration of Sufficient Progress Site Visit Inventory
ert West Middle, Inc. Required for: Expansion - Enroliment Cap
Evaluation Criteria Area: Curriculum

Document Name/Identification

Intended Purpose and Discussion Outcome

[C.1] Curriculum Review Survey

Charter holder indicated the intended purpose of the document was to demonstrate: evaluation of curriculum
options

ASBCS staff: survey of teachers, after teachers attended presentations for math and reading curriculum resources.
Also indicates that teachers were asked about the importance of wholly, replacing math and reading programs.

A copy of this document was taken because: evidence of process for evaluating curriculum options

[C.2] Curriculum Guidance
Documents:

June 20,2012 letter from Imagine
Schools National Education
Team;

Key Criteria for the selection of
new textbooks in English
Language Arts and Mathematics;
Revised Publisher’s Criteria for
the Common Core State
Standards in English Language
Arts and Literacy, grades 3-12; K-
8 publisher’s criteria for the
Common Core State Standards
for Mathematics;

Charter holder indicated the intended purpose of the document was to demonstrate: evaluation of curriculum
options

ASBCS staff: background information and resources reviewed by Curriculum Task force to become familiar with
essential components of effective curriculum resources, includes criteria for the selection of textbooks,

A copy of this document was taken because: evidence of process for evaluating curriculum options

[C.3] Curriculum Review Survey
Results

Charter holder indicated the intended purpose of the document was to demonstrate: evaluation of curriculum
options

ASBCS staff: pie charts summarizing the results of the Curriculum Review Survey, teachers rate each item on a scale
of 1 to 5, the pie charts represent the number of responses on the scale from 1 to 5.

A copy of this document was taken because: evidence of process for evaluating curriculum options

Pagelof6
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[C.4] Pacing Guides 6" — 8™
grade math, Quarter 1-4

Sequenced Units for the
Common Core State Standards in
Mathematics for Grades 6, 7, and
8

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of revised
curriculum

ASBCS staff: Pacing guides divide the school year into units and identifies the duration of the unit, specific standards
to be taught within each unit, the topic, and mathematical practices for the unit.

Pacing guides provided for Math:

6" grade math Quarter 1-4

7+ grade math quarters 1-4

gt grade math quarters 1-4

Sequenced Units documents describe the outcomes of the unit, identify the number of days, and specific component
of each standard to be taught during the unit,

6" grade Units 1-13

7" grade Units 1-14

gt grade Units 1-14

A copy of this document was taken because: demonstrates a process for implementing a curriculum aligned to ACCR
standards; implement curriculum consistently across the school

[C.5] Year at a Glance Reading
documents for 6™ — 8% grade

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of curriculum
aligned to the standards

ASBCS staff: Year at a Glance documents identify the specific standards to be taught each quarter, skills for each
quarter, and supporting standards. Documents included quarters 1-4 for grades 6-8.

Quarter 1 documents were provided for Reading for 2014-15 school year

A copy of this document was taken because: demonstrates a process for implementing a curriculum aligned to ACCR
standards

[C.6] Pacing Guide 6™ -8" grade
Reading (now called Year at a
Glance)

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of curriculum
aligned to the standards

ASBCS staff: documents identify by quarter, specific texts to be taught, pacing, and questions for each text.
Documents for identify specific ACCR standards for each text selection ~ revised versions provided are C.5 Year at a
Glance documents.

A copy of this document was taken because: implement curriculum consistently across the school; implementation
of curriculum aligned to the standards
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[C.7] Meeting agendas and sign-
in sheets;

Charter holder indicated the intended purpose of the document was to demonstrate: process for evaluating and
revising curriculum

ASBCS staff: WIG meeting agendas, 12/12/12; 3/6/13; and sign-in sheets. Agendas identify curriculum task force met,
and discussed curriculum aligned to PARC assessment. Sign-in sheets for 12/12/13 and 3/6/13

12/12/13 agenda identifies curriculum task force meeting to create pacing guides. Sign-in sheet provided

3/6/13 agenda identifies aligning curriculum to PARC assessment. Sign-in sheet provided.

February 27, 2013 agenda identifies revision of curriculum maps. Sign-in sheet for the meeting was provided.
9/26/12 agenda identifies planning thematic units. Sign-in sheet provided

11/28/12 agenda identifies 7""-8" grade thematic unit planning. Sign-in sheet provided

July 30 2013 - agenda identifies teacher meeting to review and revise curriculum maps, schedule for the day
identifies the blocks of time for grades 6-8, and data that was used to identify areas of weakness to be considered
when revising curriculum maps

A copy of this document was taken because: process for evaluating and revising curriculum

[C.8] Emails and documents
dated April 2013

Charter holder indicated the intended purpose of the document was to demonstrate: system for revising curriculum

ASBCS staff: documents identify communication between curriculum director and outside consultant providing work
in progress curriculum revisions and feedback from outside consultant

A copy of this document was taken because: demonstrates process for revising curriculum

[C.9] Lesson Plan Template and
lesson plans

Grade level meeting notes

Charter holder indicated the intended purpose of the document was to demonstrate: tools that identify strategies,
methods and activities

ASBCS staff: lesson plan templates include, by day, the standard, lesson procedures/activities, and assessment of the
learning objective/check for understanding,

gt grade math lesson plan for unit 2 aligned with pacing
7* grade math lesson plan for unit 1 aligned with pacing
(3 grade math lesson plans for unit 1 aligned with pacing

6"-g" grade level meeting notes identify the resources to be used for instruction for the unit. Meeting documents
are dated 7/28/14 — sixth grade; 8/7/14 — 7" and 8™ grade

gt grade reading lesson plan for quarter 1 aligned with pacing

7* grade reading lesson plan for unit for quarter 1 aligned with pacing
6" grade reading lesson plan for unit for quarter 1 aligned with pacing

A copy of this document was taken because: demonstrate tools that identify strategies, methods, and activities;
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[C.10] Curriculum Task Force
documents

Charter holder indicated the intended purpose of the document was to demonstrate: process for evaluating and
revising curriculum

ASBCS staff: documents identify the members of the curriculum task force meeting, meeting agenda states that the
team reviewed the materials and discussed needs.

A copy of this document was taken because: process for evaluating and revising curriculum

[C.11] Lesson Plan check lists

Charter holder indicated the intended purpose of the document was to demonstrate: expectation for consistent use
of instructional tools

ASBCS staff: lesson plan checklist identifies, by teacher, the submission of complete reading and math lesson plans
for each week.

A copy of this document was taken because: evidence of process for confirming submission of lesson plans

[C.12] Imagine Desert West
Instructional Data Meeting;

Class Objectives Summary
Report

Charter holder indicated the intended purpose of the document was to demonstrates process for evaluating and
revising curriculum

ASBCS staff: January 30" agenda identifies revises maps, February 6" agenda identifies updating maps

Class objective summary report identifies the specific standards assessed F2 Post F3 Pre

Mastery Tracker
Mastery tracker identifies students that met or did not meet their goal F2 Post for Math and Reading 6'"-8" for 2013-
14.
A copy of this document was taken because: process for identifying gaps and revising curriculum
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[C.13] ELD Lesson Planning
Template (6th grade only); SEI
Program Implementation

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adapted to meet
the needs of subgroups

ASBCS staff: identifies ELP standards and ELPS Stages and number of students ant each proficiency level. Lesson plan
is broken out by areas (Conversation/Vocab, Grammar, Reading, and Writing).

ILLP documents were provided that demonstrated varying proficiency levels (pre-emergent, emergent, basic,

intermediate). Documents identify the time allocation to address each of the areas, teacher providing instruction,
specific ELP standards and language skills. Copies were provided with student names redacted.

SEl Program implementation describes the process for student placement, and expectations for instruction for ELL
Students.

*Copies with student names were reviewed on site, but not taken

A copy of this document was taken because: demonstrates curriculum adapted to meet the needs of ELL students

[C.14] Special Education
Program description; teacher
schedule

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adapted to meet
the needs of subgroups

ASBCS staff: Program description describes the pull-out model used to provide instruction to students with
disabilities. Teacher schedules identify the students meeting with the teacher and the subject area that is the
instructional focus during that scheduled time. (The schedules were not taken because they contain identifiable
student information)

A copy of this document was taken because: demonstrate curriculum adapted to meet the needs of students with
disabilities

[C.15] Intervention Math
schedules; Class objectives
summary reports; Math
Elevations

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum adapted to meet
the needs of students in the bottom 25%

ASBCS staff: schedule identifies for each grade level, the students receiving intervention as pull-out. Students are
grouped and the times each group meets is identified. Class objectives summary report was used to group student
based on identified skill areas. Math Elevations document describes the instructional resources used for providing
instruction in pull-out intervention.

A copy of this document was not taken because: demonstrates curriculum adapted to meet the needs of students in
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Charter Holder Name: Imagine Desert West Middle, Inc.
School Name: Imagine Desert West Middle

Site Visit Date: August 20, 2014

Demonstration of Sufficient Progress Site Visit Inventory
Required for: Expansion - Enroliment Cap
Evaluation Criteria Area: Instruction

Document Name/Identification

Intended Purpose and Discussion Outcome

[1.1) Week at a Glance August 12-
22, 2014; Objectives Check Sheet
August 11“'; walkthrough notes

Charter holder indicated the intended purpose of the document was to demonstrate: system to monitor the
integration of standards into classroom instruction

ASBCS staff: Week at a Glance communicates to school staff the results of the prior week’s observation of instruction.
The Objectives check sheet identifies, by teacher, whether objectives are posted; walkthrough notes demonstrate
that teacher posted objectives are part of observations (examples provided identify teacher that posted objectives,
one that did not post, and one reminder to ensure that objectives match activity) and communicate expectation that
objective is posted on the board each day.

A copy of this document was taken because: process used to monitor the integration of standards into classroom
instruction

[1.2] Week at a Glance January 6-
10; 13-17; 21-24, 2014. March
31- April 4, 2013

Charter holder indicated the intended purpose of the document was to demonstrate: system to ensure teachers
teach the curriculum with fidelity

ASBCS staff: documents identify the expectations for lesson plans, identify the focus for the week’s observations as
posting student friendly objectives, and that Math bulletin boards were to be monitored during observations

A copy of this document was taken because: demonstrate process to monitor teacher instruction that implements
the curriculum with fidelity

[1.3] Week at a Glance March 24-
28,2014

Charter holder indicated the intended purpose of the document was to demonstrate: system to monitor the
effectiveness of standards based instruction

ASBCS staff: document demonstrates expectation that teachers have up to date data walls in the classroom

A copy of this document was taken because: demonstrate process for monitoring

[1.4] Imagine Desert West
Instructional Data Meeting
agendas

Charter holder indicated the intended purpose of the document was to demonstrate: system to monitor the
effectiveness of standards based instruction

ASBCS staff: agendas identify reviewing Galileo results, data analysis and review

A copy of this document was taken because: demonstrate process to monitor the effectiveness of standards based
instruction
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[I.5] Galileo Intervention Alerts;
Pre/Post formative reports

Charter holder indicated the intended purpose of the document was to demonstrate: process for demonstrating that
all grade-level standards are taught in each classroom within the school year.

ASBCS staff: data reports were used to identify areas where students had low scores to identify areas that require
additional instruction. Through this process, if a teacher hadn’t taught a standard, the thought is it would show up as
a low scoring area and would need to be addressed by additional instruction.

A copy of this document was taken because: demonstrated documents used to identify areas in need of additional
instruction, but do not demonstrate system to ensure all standards are taught within the school year.

[1.6] Walkthrough 8/8/14,

Charter holder indicated the intended purpose of the document was to demonstrate: system to evaluate the
instructional practices of teachers

ASBCS staff: walkthrough notes from 8/8/14 identify areas for improvement for teachers, and follow-up area of
observation identifies areas that will be focused on. Coach log includes

A copy of this document was taken because:

[1.7] Teacher Evaluation Process
{ADE model for measuring
educator effectiveness)

Charter holder indicated the intended purpose of the document was to demonstrate:
ASBCS staff: ADE evaluation framework incorporating Danielson model for teacher evaluation.

A copy of this document was not taken because: framework document available on ADE website

[1.8] Imagine Schools Teacher
Evaluation Document

Charter holder indicated the intended purpose of the document was to demonstrate: system to evaluate the
instructional practices of teachers

ASBCS staff: process used to evaluate teachers, includes timelines and expectations

A copy of this document was taken because: describes the system

[1.9] Snapshot observation form,
formal evaluation

Charter holder indicated the intended purpose of the document was to demonstrate: system for teacher evaluation

ASBCS staff: snapshot observation form describes scheduled observation and includes scripted notes, post-
observation conference, example of student work, pre-observation planning conference, lesson plan, map of student
engagement/interaction.

Formal evaluation instrument includes scoring of teacher performance on rubric with descriptors, and lists evidence
for components, evaluation summary is signed by teachers. Documents were consistent with the Imagine Schools
Teacher Evaluation Document.

A copy of this document was not taken because: demonstrated system for teacher evaluation, and identified
strengths but document contained, teacher identifying information so a copy was not taken
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[1.10] Model Compliance;

Classroom ILLP; SE| Lesson Plans

Charter holder indicated the intended purpose of the document was to demonstrate: adapting system to meet the
needs of ELL students

ASBCS staff: Document specifically used to monitor teacher implementation of SEI strategies. Document identifies
that monitoring occurred during each oral conversation, grammar components of the ELD block. Monitoring of ELP
standards, activities based on ELP standards, and use of SEl strategies are monitored using the document.

Classroom ILLP document was used to monitor that teachers have time scheduled to provide instruction in the
identified areas for ELL students.

SEl Lesson Plans documents includes email from academic coach to teacher providing feedback regarding SEI lesson
plans, a copy of the lesson plan was also provided.

A copy of this document was taken because: demonstrated process for adapting monitoring instruction tools to meet
the needs of ELL students

[1.11] Imagine Schools AdvancEd
findings regarding curriculum,
instructional design, and
assessment practices guide and
ensure teacher effectiveness and
student learning;

AdvancEd data and process
description

AdvanceED Standard 3

Charter holder indicated the intended purpose of the document was to demonstrate: system for collecting data from
instructional monitoring processes.

ASBCS Staff: Document identifies that for areas of instruction areas where the school collected data from monitoring
processes.

AdvancEd document demonstrates the evaluation of the Learning Environment using the Effective Learning
Environment Observation Tool (ELOT) and includes the scoring criteria used for rating the school. This demonstrates
that the school was evaluated on its ability to provide an environment of high expectations and active learning
occurs.

Standard 3 identifies the school’s self assessment in the area of Teaching And Assessing for Learning. includes
indicator 3.4 that identifies that the school leaders monitor and support the improvement of instructional practices
of teachers.

A copy of this document was taken because: demonstrated process for collecting data from instructional monitoring
processes
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[1.12] Imagine Schools School Charter holder indicated the intended purpose of the document was to demonstrate: system for collecting data from

Excellence Program Review Final instructional monitoring processes
Report

ASBCS Staff: Document demonstrates evaluation of the school by an Imagine Schools team. Measure 2 —~ Academic
Rubric for School Excellence Growth indicates that the instructional environment of the school is evaluated including culture of high expectations,
Program Review use of data and differentiated strategies; and teachers observations to improve the quality of instruction.

Rubric for school excellence provided criteria for scoring the school in 24 areas. For each area schools are scored on a
scale of 1-4. Areas include “Leaders improve the quality of teaching to accelerate student academic performance”,

A copy of this document was taken because: demonstrates process for collecting data from instructional monitoring

processes
[1.13] Observation Notes March Charter holder indicated the intended purpose of the document was to demonstrate: how the process identifies
4 and March 27. teacher learning needs

ASBCS Staff: Observation notes document identification of teacher learning needs based on observation of classroom
instruction. Establishes professional goals and next steps for the teacher.

Observation notes from Behavior Intervention Coach include observations of classroom instruction, and provided
feedback in the form of recommendations for changes to instructional practices and classroom procedures. Follow-
up and monitoring occurred to document whether changes had been made or if they were effective.

A copy of this document was taken because: demonstrate process to identify teacher learning needs.

£
/
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by the Arizona State Board of Charter Schools on August 20, 2014. : i
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Charter Holder Name: Imagine Desert West Middle, Inc.
School Name: Imagine Desert West Middle
Site Visit Date: August 20, 2014

Demonstration of Sufficient Progress Site Visit Inventory
Required for: Expansion - Enrollment Cap
Evaluation Criteria Area: Professional Development

‘Document Name/Identification

Intended Purpose and Discussion Outcome

[P.1] Group Calendar; Schools of
Excellence at a Glance; PD Plan
for 2014-15

Charter holder indicated the intended purpose of the document was to demonstrate: a school PD Plan

ASBCS staff: Group Calendar identified professional development dates and topics for the school year identifies
academic coach meetings. School of Excellence plan for 2014-15 identifies general topics and specific topics and
schedule.

PD Plans for 2012-2013 and 2013-2014 identify data that was analyzed to determine PD needs, list the specific needs.

A copy of this document was taken because: a school PD Plan

[P-2] Academic Excellence
Literacy Focus

Charter holder indicated the intended purpose of the document was to demonstrate: a professional development
plan

ASBCS staff: identifies a three year plan for professional development to support literacy. Focus area is presents in
the 2014-2015 calendar (August and December)

A copy of this document was taken because: a professional development plan

[P.3]instructional Data Coach
Summer Planning Meeting June
3" 2013; Imagine Southwest
Group regional professional
development agendas for July
25, 2013; October 4, 2013; and
January 31, 2014

Charter holder indicated the intended purpose of the document was to demonstrate: a professional development
plan aligned to areas of high importance

ASBCS staff: identifies focus areas for professional development in ELA and Math for Imagine Schools. Professional
development plan for 2014-2015 aligns to the areas of high importance

A copy of this document was taken because: a professional development plan aligned to areas of high importance

[P.4] Professional Development
Plan for 2012-2013 and 2013-
2014

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
aligned to teacher learning needs

ASBCS staff: professional development plans identify data that was analyzed to determined PD needs. The plans list
specific identified areas of need.

A copy of this document was taken because: professional development aligned to teacher learning needs
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[P.5] Imagine Desert West
Professional Development
December 4, 2014 Agenda, sign-
in sheet and samples of teacher
work

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
aligned to identified area of high need (text complexity)

ASBCS staff: Agenda identifies Socratic method and teacher tools for reading discussion as topics for the professional
development session, examples of teacher work demonstrate that teachers completed discussion questions
regarding a specific text selection and were asked to reflect on how what they learned could be used to improve their
instructional practices.

A copy of this document was taken because: professional development aligned to teacher learning needs

[P.6] Summer Institute Sonoran
Desert Region 2012 agenda;
Imagine Southwest Groups
Professional Development Focus
2013-2014 July, Oct, Jan

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
aligned to areas of high need

ASBCS staff: professional development agendas identify professional development topics to support the regional
focus areas identified for the region (text complexity and mathematical practices).

A copy of this document was taken because: professional development aligned to areas of high importance

[P.7] EDC Calendar Math
Scavenger Hunt; Week at a
Glance July 28 — August 1;

Charter holder indicated the intended purpose of the document was to demonstrate: documents that support high
quality implementation

ASBCS staff: documents identify teacher worksheets completed to demonstrate ability to implement instructional
strategies learned through professional development. Week at a glance document identifies when professional

development was provided.

A copy of this document was taken because: documents that support high quality implementation

[P.8] 6+1 Shifts to Mathematical
Achievement; Imagine
Southwest Monte’s and Brad’s
Groups presentation; Task Force
minutes

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
aligned to areas of high importance

ASBCS staff: identifies a professional development goal, an area of high importance as identified by the task force;
presentation identifies areas of high importance based on data from overall AIMS passing rates, and specific results

for individual schools. Task force minutes document how the focus on the 6+1 shifts was determined.

A copy of this document was taken because: professional development aligned to areas of high importance

[P.9] Week at a Glance January
2013

Charter holder indicated the intended purpose of the document was to demonstrate: system to monitor the
implementation of strategies

ASBCS staff: Week at a Glance documents demonstrate monitoring of calendar math strategies that was taught to
teachers at previous professional development.

A copy of this document was taken because: system to monitor the implementation of strategies
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[P.10] Thematic Units
documentation

Charter holder indicated the intended purpose of the document was to demonstrate: system to monitor the
implementation of strategies

ASBCS staff: Professional development for thematic unit in the 2012-2013 plan, reviewed evidence of thematic units
that were implemented including lesson plans, photographs, student work

A copy of this document was not taken because: the extensive volume of documentation. Documents were reviewed
on site to verify implementation of thematic unit strategies.

[P.11] Special Education
Informational Folder; schedule of
professional development
attended by special education
teacher.

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
adapted to meet the needs of students with disabilities

ASBCS staff: Professional development sessions for the special education teacher identify topics and dates attended.
Special education information folder identifies topics and presentation materials supporting pd were also provided.

A copy of this document was taken because: professional development adapted to meet the needs of students with
disabilities.

[P.12] ELL training materials, ADE
training description

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
adapted to meet the need of ELL students

ASBCS staff: ELL training materials identify SEI strategies teacher were trained to embed into instruction. ELL check
sheets collected as part of monitoring instruction demonstrate monitoring of implementation of ELL strategies
learned through professional development. ADE training description describe the training received by the school’s
sole SEI classroom teacher.

A copy of this document was taken because: the extensive volume of documentation. Professional development
adapted to meet the needs of ELL students

[P.13] Imagine School at Desert
West November 28, 2012 agenda

Charter holder indicated the intended purpose of the document was to demonstrate: professional development
adapted to meet the need of students in the bottom 25%.

ASBCS staff: agenda identifies Intervention Structuring as a topic for professional development. Materials provided
to teachers at training to support implementation of the strategies were included.

A copy of this document was taken because: the extensive volume of documentation. Professional development
adapted to meet the needs of students in the bottom 25%.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Imagine Desert West Middle, Inc. Required for: Expansion - Enrollment Cap
School Name: Imagine Desert West Middle Evaluation Criteria Area: Assessment
Site Visit Date: August 20, 2014

Document Name/ldentification Intended Purpose and Discussion Outcome
[A.1] Imagine Desert West Charter holder indicated the intended purpose of the document was to demonstrate: system to analyze data and use
Galileo Analysis results to inform instruction.

ASBCS staff: demonstrates results of teacher analysis of Galileo data and identified plans developed from the results
of the analysis.

A copy of this document was taken because: demonstrate process for analyzing data and using analysis to inform
instruction

[A.2] The Tests Charter holder indicated the intended purpose of the document was to demonstrate: an assessment plan

ASBCS staff: document identifies the types of assessments and the frequency of each assessment. Identifies that
post-test are given quarterly, pre-tests are given each semester, and test are also based on pacing guides.

A copy of this document was taken because: demonstrates an assessment plan.

[A.3] Formative assessment Charter holder indicated the intended purpose of the document was to demonstrate: assessment aligned to the
standards by quarter curriculum

ASBCS staff: identifies the specific standards to be assessed in reading and math, by grade level, during each quarter
of the school year.

A copy of this document was taken because: demonstrates assessment aligned to curriculum.

[A.4] 2013-2014 and 2014-2015 Charter holder indicated the intended purpose of the document was to demonstrate: assessment plan
school assessment calendars
ASBCS staff: calendars identify testing windows for benchmark assessments, AZELLA, pre and post tests.

A copy of this document was taken because: assessment plan
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[1.4] Data Meeting Agendas Charter holder indicated the intended purpose of the document was to demonstrate: system for analyzing data and
using results to inform and adapt instruction

ASBCS staff: agendas identify meets where teachers meet to review assessment results and make adjustments to
instructional plans based on the findings from the data analysis (documents are inventoried with instructional
monitoring documents)

A copy of this document was taken because: process for analyzing data and using results to inform and adapt
instruction

[A.5] Data Walls Charter holder indicated the intended purpose of the document was to demonstrate: system for analyzing data and
using it to drive instruction

ASBCS staff: documents identify process teachers use to track student data, results are also used for student grouping
for intervention and small group instruction

A copy of this document was taken because: process for tracking data

[A.6] Math interventionist Charter holder indicated the intended purpose of the document was to demonstrate: assessment system adapted to
notebook, Math Galileo results meet the needs of students in the bottom 25%

by student for students in the

bottom 25% ASBCS staff: notebook logs daily progress of each group, identifies progress in specific skills. Galileo results compare

student progress from January 2014 benchmark to March 2014 benchmark.

A copy of this document was not taken because: documents, while demonstrating assessment adapte to meet needs
of bottom 25%, contain student identifying information.

l, S’)'EVE gﬁ(\_ﬁ'\’@(\f@ , completed th'!i Site Visit Inventory during the site visit conducted
'
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o
l %\ \\ \A QA rec

’ e@wf this document at the end of the site visit
conducted by the Arizona State Board of Charter Schools on May 5, 2014. -
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NN RS 1 Demonstration of Sufficient Progress Site Visit Inventory

Charter Ho|der Name: Imagine Desert West Middle, Inc. Required for: Expansion - Enrollment Cap
School Name: Imagine Desert West Middle Evaluation Criteria Area: Data

Site Visit Date: August 20, 2014

Document Name/Identification Intended Purpose and Discussion Outcome
[D.1] Middle School AIMS Meets Charter holder indicated the intended purpose of the document was to demonstrate: improved student proficiency
or Exceeds in Reading and Math

ASBCS staff: year-by-year graph of AIMS results in Math and Reading demonstrates increased percent proficiency in
Math and Reading for 2014 as compared to 2013.

A copy of this document was taken because: demonstrates improved students proficiency in Reading and Math

[D.2]Stanford 10 Learning Gains Charter holder indicated the intended purpose of the document was to demonstrate: student growth for Reading and
Math.

ASBCS staff: year-by-year graph of Stanford 10 results show the school maintained learning grains for 2014 as
compared to 2013.

A copy of this document was taken because: demonstrates maintaining growth rate for Math and Reading

L, S)TE\/-E’ %N\M@N@ , complete: t;ES S%/entory during the site visit conducted
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Arizona State Board for Charter Schools
1616 W. Adams Street, Suite 170
Phoenix, AZ 85007

June 13, 2014
RE: Enrollment Cap Notification Request
To Wham It May Concern:

Imagine Desert West Middle, Inc. is requesting an enrolment increase from 280 to 320 students. The
following narrative addresses the notification requirements.

1. Provide the timeline for implementing the request, including the projected number of students
served per grade per year until full capacity is reached, and including whether the Enroliment Cap
Notification Request will be submitted in conjunction with any other amendment or notification
requests which would warrant concurrent consideration.

Imagine Desert West Middle School, Inc. timeline for increasing the number of students would be for
the 2014-2015 school year. Currently, we have 302 students who have re-enrolled for the upcoming
school year and would like to continue to serve those students coming up from our elementary school.
Below are the current number of students re-enrolled and students on our waiting list.

* We have 103 students who are re-enrolled from 5" grade going into 6" grade. We have an
additional 19 students on a wait list.

* We have 109 students who are re-enrolled from 6™ grade going into 7% grade. We have an
additional 7 students on a wait list.

* We have 96 students who are re-enrolled from 7" grade going into 8™ grade. We have an
additional 4 students on a wait list.

The current capacity of the building is 360. We have enclosed the schoo! drawings and classroom
capacity for the rooms utilized by Imagine Desert West Middle, Inc.

The enroliment cap notification for Imagine Desert West Middle School, Inc. is the only notification
requested at this time.

SOUTHWEST GROUP OFFICE
A Member of the Imagine Schools Family
18052 N. Black Canyon Hwy. Phoenix, AZ 85053
60205477960  Www.imagineschools,.com





2. Summarize the organization’s capacity to support the quality and long-term academic and
operational success and financial viability of the proposed growth of the charter until capacity is
reached.

Imagine Desert West Middle School, Inc. organizational capacity to support the quality and long-term
academic operational success has been addressed in the attached Demonstration of Sufficient Progress
Document. For the 2013 Academic Dashboard the school did meet the board’s minimum requirements
by scoring 70 points. In the Demonstration of Sufficient Progress document, Imagine Desert West
Middle School, Inc. has addressed the pink areas for the 2013 school year and the capacity to sustain the
growth demonstrated from 2012 to 2013 school year and the systems that are currently in place to
continue the growth,

In addition to the DSP document, we have attached the site map with the square footage calculation on
the document. The classroom used for Imagine Desert West Middle, Inc. are 171, 172,173,174,175,178
and Portable Room 690A, 690B, and 690C. See attached document entitled Imagine Desert West Site
Map.

If you have any further questions, please do not hesitate to email me at
jason.archuleta@imagineschools.com or by phone at (602)692-5314.

Sincerely,

%@U S bl

Jason Archuleta
Regionaf Director
Imagine Schools

SOUTHWEST GROUP OFFICE
A Member of the Imagine Schools Family
18052 N. Black Canyon Hwy. Phoenix, AZ 85053
60205477960 www.lmagineschools.com
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Imagine Charter Middle School at Desert West

DSP

June 13, 2014





Narrative Overview

Imagine Charter Middle School at Desert West, Inc. is a public charter school
located in the city of Phoenix on 67" Avenue and McDowell Road. The school opened its
doors in August of 2007 to greet more than 150 students in grades Sixth-Eight. Imagine
Schools is a national organization, comprised of teachers and administrators, committed
to helping parents and guardians educate their children in high quality public charter
schools. Imagine Schools currently serves nearly 42,000 K-12 students in public charter
schools located in twelve states and the District of Columbia. Imagine Schools maintains
corporate headquarters in Arlington. Schools that are part of the Imagine Schools family
share a common culture based on Shared Values and Measures of Excellence, These

elements are central to Imagines’ approach in educating the whole child. The Desert





West campus includes Kinder-5" grades (operating under a separate charter) and
currently serves a total of over 900 Kindergarten-8™ grade students and their families.
Imagine Charter Middle at Desert West serves over 276 students in grades sixth through
8™ grade with 100% qualifying for free and reduced lunch, 18% classified as English
Language Leamers(ELL), and 12% classified as needing special education
services(SPED). The middle school population demographic breakdown is as follows:
92% Hispanic, 0.4% Caucasian, 7%, African American and 0.7% American Indian.
Imagine Desert West Middle School is located in the west valley, a high-risk area
of Phoenix, Arizona. We provide demographic data of our local community below.
Community was defined to include all the local middle schools catchment areas. Since
our charter school does not have defined residence boundaries we provide data for the
entire local area from which our students come from. Demographic and community data
provided were garnered from the American Community Survey (ACS). ACS produces
- population, demographic and housing unit estimates and is the Census Bureau's
Population Estimation Program that produces and disseminates the official estimates of
the population for the nation, states, counties, cities and towns. We are using the 2012
estimates which incorporate data gathered during the last 5 years.

Table 1. Community Data for Imagine Desert West Middle School

Median Age of Adults ' 23.1 yrs
Median Income for all Families (77.8% of all persons) $31,204
Median Income for families with children under 18 (48.3% of all | $20,256
families)
Unemployment Rate for Families with Children 14.2%
Rental Rate in the Area 23.1%
Graduation Rate for
All adults 30%
Adults with kids under 6 37.7%
Adults with kids 6-11 35.5%






Kids enrolled in public school 96.5%
Families w/ kids under 18 Past 12 months on public assistance 47.1%
Families w/ kids under 18 Past 12 months below poverty level 45.3%
Families with kids under 18 at or below poverty level 54.7%

The mission of Imagine Desert West Middle School is to partner with parents and
guardians in the education of their children by providing a high quality school that
prepares students for lives of leadership, accomplishment, and exemplary character. The
vision of Imagine Desert West Middle School is Developing Character, Enriching Minds
— enabling every student to reach his or her full potential and discover the pathways for
life-long success. The charter was accredited by the North Central Association in 2007
and reaccredited in 2013,

Imagine Desert West Middle School has strived to ensure continuous
improvement in academic performance since its inception. This demonstration of
progress will focus primarily on Academic Year (AY) 2011-2012, AY2012-2013, and
~ AY?2013-2014. During this three year period Imagine Desert West Middle School has
undertaken comprehensive and systematic changes (based on an evaluation of
performance data) to bolster academic performance. Performance data from the 2011-
2012AY indicated Imagine Desert West Middle school did not meet academic standards
in 14 areas (including overall performance). While indeed such data was viewed with
concern, we also saw that we had an opportunity to make transformative change to better
the academic lives of our students. To this end we embarked on a series of endeavors
listed below to improve our ability to meet state standards and provide a high quality

academic environment,





Strategies undertaken in response to AY2011-2012 dashboard results

School-wide Curricutum Updates

School-wide Creation of Pacing Guides

Alignment of grade level common formatives to pacing guides

School-wide and Regional Level Professional Development opportunities for
collaboration in WIG meetings and grade level meetings

5. Implementation of ongoing systematic review, reflection and use of data

el S

The results of our labor were indeed promising. During this one academic year we were
able to move from having 14 areas that did not meet academic standards (including one
that fell far below) to only having fwo areas in which we did not meet academic
standards. We take great pride in this turnaround and believe strongly that this provides
evidence of the capabilities of our staff, administration, and students.

While we garnered a sense of satisfaction viewing the drastic change in
performance data from AY2011-2012 to AY2012-2013, we also recognized that we still
had areas that necessitated improvement. For the 2012-2013 school year, the school did
not meet the academic performance criteria established by the Arizona State Board for
Charter Schools Academic Performance Framework in two areas Proficiency and
subgroup SPED. In response, this is the demonstration of sufficient progress for Imagine
Charter Middle School at Desert West. Per the dashboard, the following areas did not
meet the standards:

o Proficiency
o Percent Passing in Reading and Math

o Subgroup SPED in Reading and Math





This demonstration of sufficient progress will address curriculum, instruction,
assessment, and professional development for the school overall and indicate the targeted

response for the subgroup (SPED) that did not meet the standard.

Proficiency (Percent Passing in Reading and Math)
Curriculum Overview for Proficiency

All curriculum used at Imagine Desert West Middle School is selected based on
its ability to address the Arizona College and Career Readiness standards. Teachers,
alongside the leadership team used guiding documents to support curricular activities. At
the end of the 2011-2012 academic year teachers created pacing guides in
reading/language arts in grade level teams led by Dr. Mike Schmoker and the academic
coach. Dr. Schmoker is a national recognized author and expert in literacy strategies.
The pacing guides represent the core of curricular and instructional practices at Imagine
Desert West Middle School and are aligned to Arizona College and Career Readiness
standards. Pacing guides included standards to be taught, assessments to be used, and the
assessment schedule. For example pacing guides in reading/language arts include
methods for incorporating fiction, non-fiction and other reading resources including
articles, poetry and speeches for core reading curriculum. Pacing guides also provide
suggested time allotments for each unit. This grants teachers the autonomy to focus solely
on lesson delivery and differentiation while also providing a school wide standard
structure for when units are delivered. In addition, pacing guides are aligned to the
school academic calendar. During the summer prior to the 2012-2013 academic year,

the Dean of Academics and the academic coach evaluated the pacing guides based on the





schools’ published state performance data (i.e. AIMS scores) and Imagine schools
SATI0 data to ensure that pacing guides addressed all areas of weakness. For example,
vocabulary was an area of weakness school wide. We added a vocabulary section to the
lesson plans and the pacing guides to ensure that vocabulary was a focus for our campus.
In grade level meetings, we discussed which vocabulary was being highlighted for each
week. We asked that the teacher focus on a few cross-curricular or Tier two words that
would be used across the classes as well as content specific Tier three words.

Throughout the year, teachers were asked to review and revise the pacing guides
with assistance from the academic coach and data coach Dr. Schmoker returned to
evaluate and provide feedback during this process. Feedback was provided both orally
and in written form and focused on the use of evidence based instructional strategies (e.g.
Socratic method) as part of the implementation of standards and practices outlined in the
pacing guides. To ensure that pacing guides were guiding teaching, lessons plans were
checked every week for fidelity to pacing guides. If lessons plans did not align for a
given week to pacing guides, the Dean of Academics met with the teacher and/or grade
level team to discuss reasons behind misalignment and strategies to re-align and remain
on track.

Additionally, the reading specialist based on end of year SAT10 and Galileo #1
baseline data identified 20-25 students to participate in the in-school reading intervention
program, SRA Corrective Reading The small-group intervention occurred three days a
week 30 minutes and was designed to helps struggling readers with comprehension

strategies and to become more fluent readers. Moving forward to the upcoming 2014-

2015 AY and in addition to the curricular activities described herein, the Data and





Instructional coach together will a) ensure that the high yield standards are systematically
placed throughout the pacing guides in a cyclical manner and b) pre-create benchmarks
that map onto the pacing guides to track student proficiency and identify intervention

needs.

Middle School AIMS Trend
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Figure 1. Imagine Desert West Middle School Proficiency Graph
The above graph shows the AIMS trends in growth for Imagine Desert West
Middle School. It is important to note that although we did not meet proficiency
standards for the 2012-2013 school year we have demonstrated some forward progress
during the 2013-2014 school year (see Figure 1). Our reading proficiency scores moved
from 75% passing to 77.1% passing. Thus we feel that curricular, instructional and
assessment changes that have been made represent important first steps that we intend to

build from during the next academic year.





Imagine Desert West curriculum task force researched and sought advice about
the purchase and implementation of new math curriculum for the 2013-2014 school year.
After researching, talking to teachers, school leaders, the regional team, and professional
development math speaker, Steve Leinwand, the team chose to follow pacing guides from
the Common Core toolbox and align the guides to our school calendar. The pacing
guides represent the core of curricular and instructional practices at Imagine Desert West.
Pacing guides included standards to be taught, assessments to be used, and the
assessment schedule. For example, pacing guides in math include cyclical units of study
which repeat and progressively get more challenging. The task force also purchased
Every Day Counis®: Calendar Math, for Imagine Desert West Elementary and the 6%
grade. Every Day Counts®: Calendar Math provides lessons and activities to preview,
review, practice and discuss critical math concepts and skills, build math understanding,
and raise test scores in a few minutes each day,

Throughout the year teachers were asked to review and revise the pacing guides
with assistance from the academic coach and data coach. Feedback was provided orally
during grade level meetings and focused differentiating instruction based on the
formative and post test data. For example, when students scored above or below
academic goals in particular unit teachers would be required to make adjustments to
pacing. ‘That is, when assessments indicated students were struggling to master a concept °
pacing was slowed allowing teachers to provide more in depth explanations and represent
concepts in novel ways. Similarly, when assessments indicated that students were easily
exceeding academic goals the pace was also modified to progress more quickly and to

add more challenging activities. Additionally, the math teachers had targeted 60 students,





based on SAT10 end of year and Galileo #1 baseline data to participate in the in-school
math intervention program. The lowest quartile of students met with the math specialist
in small groups. During these meetings units were covered in greater depth and pre-
requisite skills that were missing were presented again.

Moving forward to the upcoming 2014-2015 academic year, and in addition to all

the curricular activities described herein, the data and instructional coach together will a)
pre-create benchmarks that map onto the pacing guides to track student proficiency and
identify intervention needs and b) Dean of Academics and Academic Coach will lead
grade level team meetings focused on gathering supplemental materials and
manipulatives that will enable teachers to teach any given unit for the suggested allotted

times found in the pacing guides.

Middle School AIMS Trend
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Figure 2, Imagine Desert West Middle School Proficiency Graph
The above graph shows the AIMS trends in growth for Imagine Desert West

Middle School. It is important to note that although we did not meet proficiency





standards for the 2012--2013 school year we have demonstrated some forward progress
during the 2013-2014 school year (see Figure 2). Our mathematics proficiency scores
moved from 56.7% passing to 58.5% passing. Thus we feel that curricular, instructional
and assessment changes that have been made represent important first steps that we

intend to build from during the next academic year.

Instruction for Proficiency

Imagine Desert West Middle Schools’ primary instructional intervention is
observations and classroom walkthroughs to support the implementation of and ensure
fidelity to the above described curricular changes. The protocol Imagine Desert West
Middle School follows includes formal observations twice a year and monthly
schoolwide classroom walkthroughs. Both observations and walkthroughs utilize the
Charlotte Danielson Framework. The Charlotte Danielson Framework was adopted as
formal observation model in the 2012-2013 school year by the Imagine Sonoran Region.
This model identifies aspects of teacher responsibilities that have been shown in
empirical studies and theoretical research as promoting student learning. Essentially the
framework defines what teachers should know and be able to do in their profession. In
this framework, teaching is divided into 22 components clustered in to four domains.
Along with the observation data, classroom and school assessment data completes the
formal teacher evaluations. These observations are conducted by the Dean of Academics
and feedback both written and verbal is provided to teachers; it is also a normative part of

this process for the Dean of Academics to model lessons for teachers.





In addition to these observations and walkthroughs the Data Coach conducts
separate classroom observations to ensure that teachers are adequately utilizing data into
their everyday practices (data utilization practices/assessment practices are specified in
more detail in the assessment section below). During the 2013-2014 AY Imagine Desert
West Middle School implemented a peer mentor program in which peers observe mentor
teachers in order to facilitate teacher growth. This program also enables discussions and
collaborations around current best practices in instruction and effective classroom
management strategies.

Finally, grade level data meetings are weekly meetings held during common
planning time with the Data Coach, Academic coach and each grade level team. Data
meetings are agenda driven with items including pacing guides, classroom resources, data
and common formative assessments, instructional strategies to meet the needs of the
students at all levels. The purpose of the data meetings is to review data from both
summative, benchmark and common formative assessments, monitoring how students are
moving within proficiency levels, collaborate around academic calendars and support
teachers through professional development opportunities that support those specific areas.
Meetings are led by the Data and Academic Coaches each week and can include
professional development in the form of handouts that provide opportunity for discussion
and video clips of teachers throughout the school showing best practices.

Assessment for Proficiency

Imagine Desert West Middle School uses a series of assessments to help guide

instruction and judge student growth and proficiency each year. The Stanford

Achievement Test, Tenth Edition (SAT10) is administered at the beginning and end of





each school year in all grade levels. We also take two state tests the Arizona’s Instrument
to Measure the Standards (AIMS) and AIMS is administered in grades 3-8 once at the
end of the school year. Benchmarlk tests are administered three times per year in the fall,
winter, and spring using Galileo. We also use grade level common formative
assessments that are made using the TestWiz NWEA item bank. Students are also
monitored in class through teacher created tests, exit tickets, and anecdotal evidence.

The first and last test we take each year, the SAT10, is required by Imagine
Schools and is used to measure student growth and proficiency. Using the normal curve
equivalent (NCE), the beginning and end of year test results are compared to calculate
student learning gains. The learning gain has an expected value of 1.0 and varies from .02
to 1.98. A student, class, or school that has a learning gain of 1.0 is said to have made one
vear of growth by staying in the same position relative to the students in the national
norming pool. Our campus goal for the 2013-2014 school year was to have every student
reach a minimum learning gain of 1.0 or higher with a class average learning gain of
1.10. All students are tested in math problem solving and procedures, reading
comprehension, and reading vocabulary.

Teachers review the previous year’s gains at the start of each school year to
reflect on their practice and to determine if school and personal goals were met. These
meetings also serve to set the current year SAT10 goals. After the initial administration
of the SAT10, teachers meet to analyze student percentile ranking and NCE scores. This
analysis 18 used to help build the teacher’s understanding of their student’s academic

strengths and areas of growth. It also helps teachers embed their SAT10 goal in data.





Table 2 shows the middle school learning gains in math and reading from the
2008-2009 to 2012-2013 school years.

Table 2

| Middle School SAT10 Learning Gains
T @

NoA

A second big assessment our students take is the AIMS. This test is used to

determine the level of student proficiency on grade level standards, One of the Imagine
Southwest Group goals 1s that 90% of students will be at or above grade level on AIMS.
The AIMS assessment results are analyzed at the beginning of each vear by staff to
determine if we met our goal and reflect on our academic practices.

'Table 3 shows the middle school AIMS percentage meets and exceeds in math

and reading from 2008-2009 to 2013-2014 school years.





Table 3

Percent Meets and Exceeds
e
o kﬁ wen

Galileo benchmark assessments facilitate data chats and drive instruction.

Students are tested in reading and math for all grade levels. Science is administered in
grades 4-8. Galileo results are used to track student performance levels and support
instructional trajectory as well as help adjust intervention groups in classrooms and in the
math lab. Students are originally tested within the first month of school. Initial
assessments give teachers a baseline data point to gain insight into overall class strengths
and weaknesses and to triangulate alongside SAT 10, and common formative
assessments, After testing in the winter, Galileo analyzes both the fall and winter

benchmarks to assess students’ risk levels, With this additional data, students can be





identified for high risk of failing AIMS. The final benchmark helps teachers identify gaps
in student learning prior to the end of year high-stakes tests.

After every benchmark, teachers are expected to analyze the percentage of
students that meet and exceed (percent passing) in both math and reading for their class.
Instructional adjustments are made based off this analysis. Teachers are expected to
create intervention groups based on this data. These groups are adjusted after every
benchmark. The data is also analyzed by standard. Standards are identified as mastered,
reteach to the whole class, reteach to a targeted group, and not taught.

Table 4 shows a sample Galileo graph from the 2013-2014 school year that was
used to help present data to teachers.

Table 4






Common formative assessments are the final formal testing piece. Formatives are
created prior to instruction to identify which standards will be addressed and to what
extent., These determinations are made based on grade level curriculum maps. The tests
were given in six cycles consisting of both a pre and post-test. Individual student goals
are set based on the quartile they fall into (see Figure 4). After the pre-test is administered
students and teachers analyze performance by standard. Students invest in their
individual goal and the teacher differentiates their instruction based on the data. When
the unit of instruction is complete, students and teachers analyze the data by standard to
assess if the goals were met. Students who met their goals or grew get to move their
student-tracking piece on the classroom data wall (see Figure 3). If the goal is not met by
over 50% of the class the standard should be retaught and assessed again. If the goal is
not met by less than 50% of'the class the standard should be targeted in small groups with
particular students identified in the data analysis process.

Table 5 shows a sample standard based analysis for a sample grade level during

the 2013-2014 school year.





Table 5

Sample data walls based on our common grade level formative assessments, 2013-2014

school year.





Figure 3

Sample common grade level formative goal key.

Figure 4
Pre-test Score Post-test Goal
Quartile | Quartile 3
0-24% 50% - 74%
Quartile 2 Quartile 4
25% - 49% 75% -100%
Quartile 3 Quartile <4
50% - 74% 75% - {00%
Quartile < Quartile 4
75% - 100% Q0% - {00%






Professional Development for Proficiency

The Imagine Schools region picked 3 areas of focus for their region-wide
professional development days, which occur 3 times throughout the school year. Two of
those areas are in math: the Mathematical Practices and Mathematical Tasks (real-life
scenarios to teach mathematical concepts). Teachers are learning ways to incorporate the
math practices and math tasks into their instruction, and it is an expectation that they use
some of the things they learn in their classrooms. They are able to share out their
experiences with other teachers from the region and learn from each other. The teachers
meet during the regional professional development days as a grade level. The area of
focus for the 2013-2014 school year was text complexity and choosing appropriate text
for students. Within these workshops, they network with other teachers to discuss
effective teaching strategies and resources,

Each month teachers are provided with a half day of professional developed.
Topics covered included, but were not limited, to Socratic Method (reading), Engagement
Strategies (Reading and Math), and backward planning (Reading and Math). Grade level
and WIG meetings always included instructional strategies that could be taken back to
the classroom for immediate implementation. The strategies were presented by teachers
(peer format) building on strategies that were currently effective in the classroom. After
each benchmark, grade levels presented their data including areas of strength, areas of
weakness, and their plans for sustaining positive outcomes and improving upon areas of
need to the entire staff allowing for collaboration and facilitating discussion of best
practices.

Subgroup SPED





Instruction for special education students is led by a highly qualified special
education teacher. The Regional Special Education Director for the Imagine Southwest
Group oversees the SPED teacher to ensure paperwork is completed accurately and
timely. The Dean of Academics also meets with SPED teacher on an adhoc basis to
discuss individual student concerns and support. Additionally, an administrator attends
all IEP meetings to be a member of the team and ensure parent communication is
effective and clear. The SPED teacher, along with an aide, utilizes a variety of
instructional strategies and methods including supplemental curriculum, graphic
organizers, note taking, as well as project based learning, supporting fluency and
comprehension by rereading. The intervention support ranges from one on one to smatl
group. Within the intervention students are taught using supplemental curriculum
including SRA Reading and Math along with teacher created materials.

The SPED teacher also assesses special education students using class formative
assessthents, observations, Galileo and SAT 10. Individual student data is tracked for
each student. The data is reviewed with the regional team along with individual
strategies. If progress is not being made toward meeting goals other strategies are
discussed and implemented.

During the past two academic years we focused on overall proficiency of our
students (including SPED) and differentiation based on quartiles assuming that these
strategies would meet the needs of our SPED students. However our data indicated that

were not adequately servicing these students (see Figure 5).





Middle School Special Education

Percent Meets and Exesads
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Figure 5. Middle School SPED Percent Meets and Exceeds

SPED remains the sole area that has not shown substantial improvement over the course

of the past 3 years and as a result we are making systemic alterations to the delivery,

planning and monitoring of SPED students. Moving forward to the 2014-2015 AY we
plan to hire a second full time SPED teacher. We will now have one full time SPED
teacher for grades 4-7 and one full time SPED teacher for grade 8. This will drastically
reduce caseloads for SPED teachers so that they may more effectively support the
students and homeroom teachers to meet [EP and growth goals. Next, homeroom
teachers will be required to include in class SPED accommodations in their weekly
lesson plans. This will provide an opportunity for the administration to monitor
homeroom teachers during walkthroughs to assess whether accommodations are

occurring in the middle school classrooms.





Over the past year during data discussions it was noted that homeroom teachers
were discounting their SPED students’ data commenting that SPED students were not
likely to make growth similar to their grade level counterparts. To combat this we will be
providing specific professional development to homeroom teachers focused on inclusion
and strategies to service SPED students in the classroom including small group
intervention, differentiation of instruction, and the literary foct 1-5. Finally, SPED
teachers will participate in data chats during grade level meetings with students’
homeroom teachers to ensure that data on SPED students is reviewed regularly so

teachers may draw from the expertise SPED teachers for classroom practices.
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Required for: Expansion Request — Enrollment Cap
Initial Evaluation Completed: August 13, 2014

Final Evaluation Completed: September 3, 2014

Initial Evaluation

Final Evaluation

Measure Acceptable Not Comments Comments
Acceptable

1a. Student Curriculum: This area is initially scored as Meets. The narrative describes a system to Curriculum: This area is scored as Meets. The DSP provides evidence of a system to

Median create, implement, evaluate, and revise curriculum, including supplemental curriculum, create, implement, evaluate, and revise curriculum, including supplemental curriculum,

Growth aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by

Percentile curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, | curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,

(SGP) committee work, data review teams, and clearly defined and measureable committee work, data review teams, and clearly defined and measureable

Math implementation across the school. The narrative provided describes a system that, if implementation across the school. The DSP provides evidence of a system that
supported by evidence, can demonstrate that the school implemented a curriculum to demonstrates that the school implemented a curriculum to increase student growth in
increase student growth in Math on ACCR Standards. Math on ACCR Standards.
Instruction: This area is initially scored as Meets. The narrative describes a system to Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction | monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards reviews, formal teacher evaluations, informal classroom observations, standards

s | checklists, data review teams, and standards-based assessments. The narrative describes | checklists, data review teams, and standards-based assessments. The DSP provides

a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes a system that, if supported by evidence, can
demonstrate that the school implemented a plan for monitoring the integration of the
ACCR Standards into instruction in Math.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student growth on
ACCR Standards for Math.

Professional Development: This area is initially scored as Falls Far Below. The narrative

evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
implemented a plan for monitoring the integration of the ACCR Standards into
instruction in Math.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student growth on ACCR Standards for Math.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
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describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student growth in Math because the
narrative does not describe a comprehensive plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation which would have demonstrated
a comprehensive professional development plan that was developed to address teacher
learning needs and areas of high importance, demonstrated how the charter holder
provides access to resources necessary to implement the information and strategies,
and/or otherwise supports teachers in planning to implement the information and
strategies, and demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and
strategies learned through the professional development plan.

Data: No data or analysis of data was provided to demonstrate increased student
growth in Math. Data must demonstrate improvement as compared to prior years.

needs, includes follow-up and monitoring strategies, focuses on areas of high

importance, and supports high quality implementation. The DSP provides evidence of a

system that demonstrates the school implemented a professional development plan to
increase student growth in Math.

Data: Data and analysis of data was provided to demonstrate increased student growth
in Math as compared to prior years.

1a. Student
Median
Growth
Percentile
(SGP)
Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student growth in Reading on ACCR Standards.

Instruction: This area is initially scored as Meets. The narrative describes a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes a system that, if supported by evidence, can
demonstrate that the school implemented a plan for monitoring the integration of the
ACCR Standards into instruction in Reading.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,

aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by

curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student growth in
Reading on ACCR Standards.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
implemented a plan for monitoring the integration of the ACCR Standards into
instruction in Reading.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,

ASBCS, September 8, 2014

Page 2 of 19






common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student growth on
ACCR Standards for Reading.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student growth in Reading because the
narrative does not describe a comprehensive plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation which would have demonstrated
a comprehensive professional development plan that was developed to address teacher
learning needs and areas of high importance, demonstrated how the charter holder
provides access to resources necessary to implement the information and strategies,
and/or otherwise supports teachers in planning to implement the information and
strategies, and demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and
strategies learned through the professional development plan.

Data: No data or analysis of data was provided to demonstrate increased student
growth in Reading. Data must demonstrate improvement as compared to prior years.

common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student growth on ACCR Standards for Reading.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student growth in Reading.

Data: Data and analysis of data was provided to demonstrate increased student growth
in Reading as compared to prior years.

1b. Student
Median
Growth
Percentile
(SGP) Bottom
25%

Math

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student growth in Math on ACCR Standards for students in the bottom 25%.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student growth in
Math on ACCR Standards for students in the bottom 25%.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
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of the ACCR Standards into instruction in Math for students in the bottom 25% because
the narrative does not describe that the processes are adapted to meet the needs of
students in the bottom 25% which would have demonstrated that the school evaluates
the quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers in relation to meeting the needs of students with proficiency in the bottom
25%.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student growth on
ACCR Standards for Math for the students in the bottom 25%.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student growth in Math for the students in
the bottom 25% because the narrative does not describe a comprehensive plan that is
aligned with teacher learning needs, includes follow-up and monitoring strategies,
focuses on areas of high importance, and supports high quality implementation which
would have demonstrated a comprehensive professional development plan that was
developed to address teacher learning needs and areas of high importance,
demonstrated how the charter holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated how
implementation is observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies learned through
the professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and areas of high
importance in relation to students within the subgroups according to their needs.

Data: No data and analysis of data was provided to demonstrate increased student
growth in Math for students in the bottom 25%. Data must be disaggregated for the
students in the bottom 25% and must demonstrate improvement as compared to prior
years.

learning needs of teachers in relation to meeting the needs of students with proficiency
in the bottom 25%.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student growth on ACCR Standards for Math for students in the
bottom 25%.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student growth in Math for students in the bottom 25%.

Data: Data and analysis of data was provided to demonstrate increased student growth
in Math for students in the bottom 25% as compared to prior years.
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1b. Student
Median
Growth
Percentile
(SGP) Bottom
25%

Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student growth in Reading on ACCR Standards for students in the bottom 25%.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Reading for students in the bottom 25%
because the narrative does not describe that the processes are adapted to meet the
needs of students in the bottom 25% which would have demonstrated that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students with proficiency
in the bottom 25%.

Assessment: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student growth in Reading on ACCR Standards for students in the bottom 25%.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student growth in Reading for the students in
the bottom 25% because the narrative does not describe a comprehensive plan that is
aligned with teacher learning needs, includes follow-up and monitoring strategies,
focuses on areas of high importance, and supports high quality implementation which

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student growth in
Reading on ACCR Standards for students in the bottom 25%.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students with proficiency
in the bottom 25%.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student growth on ACCR Standards for Reading for students in
the bottom 25%.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student growth in Reading for students in the bottom 25%.

Data: Data and analysis of data was provided to demonstrate increased student growth
in Reading for students in the bottom 25% as compared to prior years.
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would have demonstrated a comprehensive professional development plan that was
developed to address teacher learning needs and areas of high importance,
demonstrated how the charter holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in
planning to implement the information and strategies, demonstrated how
implementation is observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies learned through
the professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and areas of high
importance in relation to students within the subgroups according to their needs.

Data: No data and analysis of data was provided to demonstrate increased student
growth in Reading for students in the bottom 25%. Data must be disaggregated for the
students in the bottom 25% and must demonstrate improvement as compared to prior
years.

2a. Percent
Passing
Math

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Math on ACCR Standards.

Instruction: This area is initially scored as Meets. The narrative describes a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes a system that, if supported by evidence, can
demonstrate that the school implemented a plan for monitoring the integration of the
ACCR Standards into instruction in Math.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Math on ACCR Standards.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
implemented a plan for monitoring the integration of the ACCR Standards into
instruction in Math.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Math.
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ACCR Standards for Math.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student proficiency in Math because the
narrative does not describe a comprehensive plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation which would have demonstrated
a comprehensive professional development plan that was developed to address teacher
learning needs and areas of high importance, demonstrated how the charter holder
provides access to resources necessary to implement the information and strategies,
and/or otherwise supports teachers in planning to implement the information and
strategies, and demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and
strategies learned through the professional development plan.

Data: Limited data and analysis of data was provided to demonstrate increased student
proficiency in Math. Data must demonstrate improvement as compared to prior years.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Math.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Math as compared to prior years.

2a. Percent
Passing
Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Reading on ACCR Standards.

Instruction: This area is initially scored as Meets. The narrative describes a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes a system that, if supported by evidence, can
demonstrate that the school implemented a plan for monitoring the integration of the
ACCR Standards into instruction in Reading.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Reading on ACCR Standards.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction

and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
implemented a plan for monitoring the integration of the ACCR Standards into
instruction in Reading.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
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aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Reading.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student proficiency in Reading because the
narrative does not describe a comprehensive plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation which would have demonstrated
a comprehensive professional development plan that was developed to address teacher
learning needs and areas of high importance, demonstrated how the charter holder
provides access to resources necessary to implement the information and strategies,
and/or otherwise supports teachers in planning to implement the information and
strategies, and demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and
strategies learned through the professional development plan.

Data: Limited data and analysis of data was provided to demonstrate increased student
proficiency in Reading. Data must demonstrate improvement as compared to prior
years.

aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Reading.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Reading.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Reading as compared to prior years.

2b. Composite
School
Comparison
(Traditional
and Small
Schools only)
Math S

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Math on ACCR Standards for ELL students, FRL students,
and students with disabilities as compared to similar schools.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Math on ACCR Standards for ELL students, FRL students, and students with disabilities
as compared to similar schools.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction

and evaluate the instructional practices of the teachers evidenced by lesson plan

reviews, formal teacher evaluations, informal classroom observations, standards
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checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Math for ELL students, FRL students, and
students with disabilities because the narrative does not describe that the processes are
adapted to meet the needs of ELL students, FRL students, and students with disabilities
which would have demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of ELL students, FRL students, and students with disabilities.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Math for ELL students, FRL students, and students with disabilities.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs, and that is adapted to meet the needs of ELL students,
FRL students, and students with disabilities. Professional development is usually external
and determined without regard to an overall school plan. The narrative describes a plan
that, even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student proficiency in Math for ELL students,
FRL students, and students with disabilities because the narrative does not describe a
comprehensive plan that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and supports high quality
implementation which would have demonstrated a comprehensive professional
development plan that was developed to address teacher learning needs and areas of
high importance, demonstrated how the charter holder provides access to resources
necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to implement the information and strategies, demonstrated how
implementation is observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies learned through
the professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and areas of high
importance in relation to students within the subgroups according to their needs.

Data: No data and analysis of data was provided to demonstrate increased student

checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of ELL students, FRL
students, and students with disabilities.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Math for ELL
students, FRL students, and students with disabilities as compared to similar schools.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Math for ELL students, FRL students, and students with
disabilities as compared to similar schools.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Math for ELL students, FRL students, and students with disabilities as
compared to prior years.
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proficiency in Math for ELL students. Limited data and analysis of data was provided to
demonstrate increased student proficiency in Math for students with disabilities. Data
must be disaggregated for the students in the ELL students and students with disabilities
subgroups and must demonstrate improvement as compared to prior years. The charter
holder stated that 100% of students are in the FRL subgroup.

2b. Composite
School
Comparison
(Traditional
and Small
Schools only)
Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Reading on ACCR Standards for ELL students, FRL
students, and students with disabilities as compared to similar schools.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Reading for ELL students, FRL students, and
students with disabilities because the narrative does not describe that the processes are
adapted to meet the needs of ELL students, FRL students, and students with disabilities
which would have demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of ELL students, FRL students, and students with disabilities.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Reading for ELL students, FRL students, and students with
disabilities.

Professional Development: This area is initially scored as Falls Far Below. The narrative

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Reading on ACCR Standards for ELL students, FRL students, and students with
disabilities as compared to similar schools.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of ELL students, FRL
students, and students with disabilities.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Reading for ELL
students, FRL students, and students with disabilities as compared to similar schools.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Reading for ELL students, FRL students, and students with
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describes the beginning stages of developing a professional development plan based on
identified teacher learning needs, and that is adapted to meet the needs of ELL students,
FRL students, and students with disabilities. Professional development is usually external
and determined without regard to an overall school plan. The narrative describes a plan
that, even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student proficiency in Reading for ELL
students, FRL students, and students with disabilities because the narrative does not
describe a comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, focuses on areas of high importance, and supports
high quality implementation which would have demonstrated a comprehensive
professional development plan that was developed to address teacher learning needs
and areas of high importance, demonstrated how the charter holder provides access to
resources necessary to implement the information and strategies, and/or otherwise
supports teachers in planning to implement the information and strategies,
demonstrated how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated how the
professional development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to students within the subgroups according to their
needs.

Data: No data and analysis of data was provided to demonstrate increased student
proficiency in Reading for ELL students. Limited data and analysis of data was provided
to demonstrate increased student proficiency in Reading for students with disabilities.
Data must be disaggregated for the students in the ELL students and students with
disabilities subgroups and must demonstrate improvement as compared to prior years.
The charter holder stated that 100% of students are in the FRL subgroup.

disabilities as compared to similar schools.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Reading for ELL students, FRL students, and students with disabilities as
compared to prior years.

2c. Subgroup
Comparison
(2b. for
Alternative)
ELL

Math

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Math on ACCR Standards for ELL students.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Math on ACCR Standards for ELL students.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction

and evaluate the instructional practices of the teachers evidenced by lesson plan

reviews, formal teacher evaluations, informal classroom observations, standards

checklists, data review teams, and standards-based assessments. The DSP provides
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a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Math for ELL students because the narrative
does not describe that the processes are adapted to meet the needs of ELL students
which would have demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of ELL students.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Math for ELL students.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on

identified teacher learning needs, and that is adapted to meet the needs of ELL students.

Professional development is usually external and determined without regard to an
overall school plan. The narrative describes a plan that, even if supported by evidence,
cannot demonstrate that the school implemented a professional development plan to
increase student proficiency in Math for ELL students because the narrative does not
describe a comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, focuses on areas of high importance, and supports
high quality implementation which would have demonstrated a comprehensive
professional development plan that was developed to address teacher learning needs
and areas of high importance, demonstrated how the charter holder provides access to
resources necessary to implement the information and strategies, and/or otherwise
supports teachers in planning to implement the information and strategies,
demonstrated how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated how the
professional development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to students within the subgroups according to their
needs.

Data: No data and analysis of data was provided to demonstrate increased student
proficiency in Math for ELL students. Data must be disaggregated for the students in the
ELL subgroup and must demonstrate improvement as compared to prior years.

evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of ELL students .

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Math for ELL
students.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Math for ELL students.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Math for ELL students as compared to prior years.
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2c. Subgroup
Comparison
(2b. for
Alternative)
ELL

Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Reading on ACCR Standards for ELL students.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Reading for ELL students because the narrative
does not describe that the processes are adapted to meet the needs of ELL students
which would have demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of ELL students.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Reading for ELL students.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs, and that is adapted to meet the needs of ELL students.
Professional development is usually external and determined without regard to an
overall school plan. The narrative describes a plan that, even if supported by evidence,
cannot demonstrate that the school implemented a professional development plan to
increase student proficiency in Reading for ELL students because the narrative does not
describe a comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, focuses on areas of high importance, and supports
high quality implementation which would have demonstrated a comprehensive

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Reading on ACCR Standards for ELL students.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of ELL students.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Reading for ELL
students.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Reading for ELL students.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Reading for ELL students as compared to prior years.
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professional development plan that was developed to address teacher learning needs
and areas of high importance, demonstrated how the charter holder provides access to
resources necessary to implement the information and strategies, and/or otherwise
supports teachers in planning to implement the information and strategies,
demonstrated how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated how the
professional development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to students within the subgroups according to their
needs.

Data: No data and analysis of data was provided to demonstrate increased student
proficiency in Reading for ELL students. Data must be disaggregated for the students in
the ELL subgroup and must demonstrate improvement as compared to prior years.

2c. Subgroup
Comparison
(2b. for
Alternative)
FRL

Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Reading on ACCR Standards for FRL students.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Reading for FRL students because the narrative
does not describe that the processes are adapted to meet the needs of FRL students
which would have demonstrated that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers in relation to
meeting the needs of FRL students.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Reading on ACCR Standards for FRL students.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of FRL students.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Reading for FRL
students.
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common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Reading for FRL students.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on

identified teacher learning needs, and that is adapted to meet the needs of FRL students.

Professional development is usually external and determined without regard to an
overall school plan. The narrative describes a plan that, even if supported by evidence,
cannot demonstrate that the school implemented a professional development plan to
increase student proficiency in Reading for FRL students because the narrative does not
describe a comprehensive plan that is aligned with teacher learning needs, includes
follow-up and monitoring strategies, focuses on areas of high importance, and supports
high quality implementation which would have demonstrated a comprehensive
professional development plan that was developed to address teacher learning needs
and areas of high importance, demonstrated how the charter holder provides access to
resources necessary to implement the information and strategies, and/or otherwise
supports teachers in planning to implement the information and strategies,
demonstrated how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information and strategies
learned through the professional development plan, and demonstrated how the
professional development plan addresses teacher weaknesses and learning needs and
areas of high importance in relation to students within the subgroups according to their
needs.

Data: Limited data and analysis of data was provided to demonstrate increased student
proficiency in Reading for FRL students. Data must demonstrate improvement as
compared to prior years. The charter holder stated that 100% of students are in the FRL
subgroup.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Reading for FRL students.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Reading for FRL students as compared to prior years. The charter holder
stated that 100% of students are in the FRL subgroup.

2c. Subgroup
Comparison
(2b. for
Alternative)
Students with
disabilities S
Math

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Math on ACCR Standards for students with disabilities.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,

aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by

curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,

committee work, data review teams, and clearly defined and measureable

implementation across the school. The DSP provides evidence of a system that

demonstrates that the school implemented a curriculum to increase student proficiency
in Math on ACCR Standards for students with disabilities.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
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instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Math for students with disabilities because the
narrative does not describe that the processes are adapted to meet the needs of
students with disabilities which would have demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers in relation to meeting the needs of students with disabilities.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Math for students with disabilities.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs, and that is adapted to meet the needs of students
with disabilities. Professional development is usually external and determined without
regard to an overall school plan. The narrative describes a plan that, even if supported
by evidence, cannot demonstrate that the school implemented a professional
development plan to increase student proficiency in Math for students with disabilities
because the narrative does not describe a comprehensive plan that is aligned with
teacher learning needs, includes follow-up and monitoring strategies, focuses on areas
of high importance, and supports high quality implementation which would have
demonstrated a comprehensive professional development plan that was developed to
address teacher learning needs and areas of high importance, demonstrated how the
charter holder provides access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement the information
and strategies, demonstrated how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and
strategies learned through the professional development plan, and demonstrated how
the professional development plan addresses teacher weaknesses and learning needs
and areas of high importance in relation to students within the subgroups according to
their needs.

and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students with disabilities.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Math for students
with disabilities.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Math for and students with disabilities.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Math for students with disabilities as compared to prior years.
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Data: Limited data and analysis of data was provided to demonstrate increased student
proficiency in Math for students with disabilities. Data must be disaggregated for the
students in the students with disabilities subgroup and must demonstrate improvement
as compared to prior years.

2c. Subgroup
Comparison
(2b. for
Alternative)
Students with
disabilities
Reading

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student proficiency in Reading on ACCR Standards for students with disabilities.

Instruction: This area is initially scored as Approaches. The narrative describes a system
to monitor the integration of Arizona’s College and Career Ready Standards into
instruction and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes approaches that, even if supported by evidence,
cannot demonstrate that the school implemented a plan for monitoring the integration
of the ACCR Standards into instruction in Reading for students with disabilities because
the narrative does not describe that the processes are adapted to meet the needs of
students with disabilities which would have demonstrated that the school evaluates the
quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers in relation to meeting the needs of students with disabilities.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student proficiency on
ACCR Standards for Reading for students with disabilities.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs, and that is adapted to meet the needs of students
with disabilities. Professional development is usually external and determined without
regard to an overall school plan. The narrative describes a plan that, even if supported

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student proficiency
in Reading on ACCR Standards for students with disabilities.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and
learning needs of teachers in relation to meeting the needs of students with disabilities.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student proficiency on ACCR Standards for Reading for students
with disabilities.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student proficiency in Reading for students with disabilities.

Data: Data and analysis of data was provided to demonstrate increased student
proficiency in Reading for students with disabilities as compared to prior years.
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by evidence, cannot demonstrate that the school implemented a professional
development plan to increase student proficiency in Reading

for students with disabilities because the narrative does not describe a comprehensive
plan that is aligned with teacher learning needs, includes follow-up and monitoring
strategies, focuses on areas of high importance, and supports high quality
implementation which would have demonstrated a comprehensive professional
development plan that was developed to address teacher learning needs and areas of
high importance, demonstrated how the charter holder provides access to resources
necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to implement the information and strategies, demonstrated how
implementation is observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies learned through
the professional development plan, and demonstrated how the professional
development plan addresses teacher weaknesses and learning needs and areas of high
importance in relation to students within the subgroups according to their needs.

Data: Limited data and analysis of data was provided to demonstrate increased student
proficiency in Reading for students with disabilities. Data must be disaggregated for the
students in the students with disabilities subgroup and must demonstrate improvement
as compared to prior years.

3a. A-F Letter
Grade State
Accountability
System

Curriculum: This area is initially scored as Meets. The narrative describes a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The narrative provided describes a system that, if
supported by evidence, can demonstrate that the school implemented a curriculum to
increase student growth and proficiency in Math and Reading on ACCR Standards.

Instruction: This area is initially scored as Meets. The narrative describes a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The narrative describes
a system that provides for some analysis and feedback to further develop the system.
The narrative provided describes a system that, if supported by evidence, can
demonstrate that the school implemented a plan for monitoring the integration of the
ACCR Standards into instruction in Math and Reading.

Assessment: This area is initially scored as Meets. The narrative describes a
comprehensive assessment system based on clearly defined performance measures

Curriculum: This area is scored as Meets. The DSP provides evidence of a system to
create, implement, evaluate, and revise curriculum, including supplemental curriculum,
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions,
committee work, data review teams, and clearly defined and measureable
implementation across the school. The DSP provides evidence of a system that
demonstrates that the school implemented a curriculum to increase student growth and
proficiency in Math and Reading on ACCR Standards.

Instruction: This area is scored as Meets. The DSP provides evidence of a system to
monitor the integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson plan
reviews, formal teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments. The DSP provides
evidence of a system that provides for some analysis and feedback to further develop
the system. The DSP provides evidence of a system that demonstrates that the school
implemented a plan for monitoring the integration of the ACCR Standards into
instruction in Math and Reading.

Assessment: This area is scored as Meets. The DSP provides evidence of a
comprehensive assessment system based on clearly defined performance measures
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aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative provided
describes a system that, if supported by evidence, can demonstrate that the school
implemented a plan for monitoring and documenting changes in student growth and
proficiency on ACCR Standards for Math and Reading.

Professional Development: This area is initially scored as Falls Far Below. The narrative
describes the beginning stages of developing a professional development plan based on
identified teacher learning needs. Professional development is usually external and
determined without regard to an overall school plan. The narrative describes a plan that,
even if supported by evidence, cannot demonstrate that the school implemented a
professional development plan to increase student growth and proficiency in Math and
Reading because the narrative does not describe a comprehensive plan that is aligned
with teacher learning needs, includes follow-up and monitoring strategies, focuses on
areas of high importance, and supports high quality implementation which would have
demonstrated a comprehensive professional development plan that was developed to
address teacher learning needs and areas of high importance, demonstrated how the
charter holder provides access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement the information
and strategies, and demonstrated how implementation is observed and evaluated and
how the school ensures teacher development is ongoing in relation to the information
and strategies learned through the professional development plan.

Data: No data and analysis of data was provided to demonstrate increased student
growth in Math and Reading. Limited data and analysis of data was provided to
demonstrate increased student growth and proficiency in Math and Reading. Data must
be disaggregated for the students in the ELL students and students with disabilities
subgroup and must demonstrate improvement as compared to prior years.

aligned with the curriculum and instructional methodology and includes data collection
from multiple assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The DSP provides evidence of
a system that demonstrates that the school implemented a plan for monitoring and
documenting changes in student growth and proficiency in Math and Reading on ACCR
Standards.

Professional Development: This area is scored as Meets. The DSP provides evidence of a
comprehensive professional development plan that is aligned with teacher learning
needs, includes follow-up and monitoring strategies, focuses on areas of high
importance, and supports high quality implementation. The DSP provides evidence of a
system that demonstrates the school implemented a professional development plan to
increase student growth and proficiency in Math and Reading.

Data: Data and analysis of data was provided to demonstrate increased student growth
and proficiency in Math and Reading as compared to prior years.
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AGENDA ITEM: Enrollment Cap — Imagine Desert West Middle, Inc.

Issue

An Enrollment Cap Notification Request to increase the enrollment cap from 280 to 320 was submitted by Imagine
Desert West Middle, Inc. (IDWM). The charter is authorized for grades 6-8. IDWM did not meet the Board’s academic
performance expectations for 2013, and was required to submit a Demonstration of Sufficient Progress (DSP).

Summary of Narrative Provided

Rationale for Expansion Request
IDWM had 302 students either moving up from the elementary school or re-enrolling in the middle school at the end of
FY 2013. They also have 30 students on a waiting list.

Support Information

The submitted minutes of the March 31, 2014 meeting of the school governing body show approval for the increasing
the enrollment cap from 280 to 320. The charter holder provided architectural drawings of the facility indicating capacity
to accommodate the increased enrollment.

Background

IDWM was granted a charter in 2007 to operate 1 school serving grades 6-8 in Phoenix. According to the Charter Holder,
18% of students in FY 2014 were in the ELL subgroup, 100% of students were in the FRL subgroup, and 12% of students
were in the SPED subgroup.

The following list shows the 2014 A-F Letter Grade for the five public schools serving grades in the 6-8 range closest to
Imagine Desert West Middle on McDowell Road in Phoenix:

School Name District/Charter Grades Served FY2014 A-F Letter Grade
Palm Lane District K-8 B
Cartwright School District K-8 B
Raul H. Castro Middle School District 6-8 C
Pioneer Preparatory: A
Challenge FoundF;tion Aiademy Charter K-6 B
Starlight Park School District K-8 B

The current enroliment cap is 280. According to ADE, the 100™ day ADM for FY 2014 was 281. The graph below shows
the Charter Holder’s actual 100™ day average daily membership (ADM) for fiscal years 2011-2014, and estimated
enrollment for 2015.
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Imagine Desert West Middle, Inc.:
Total Charter Enrollment FY 2011-2015

300 281 280

250 231 -~

202

193

200

150

100

50

FY2011 FY2012 FY2013 FY2014 FY2015 (est.)

Eligibility
As stated in Board policy, prior to a request being considered by the Board, staff conducts a compliance check as part of
the notification approval process. The Charter Holder is in compliance in all areas.

Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance document, a Charter Holder’s academic
performance will be evaluated by the Board when considering expansion requests. A dashboard representation of
Imagine Desert West Middle’s academic outcomes, based upon the indicators and measures adopted by the Board, is
provided below.

Imagine Desert West Middle

2012 2013
Traditional Traditional
Elementary School (6-8) Elementary School (6 to 8)
Poi . Poi .
1 . Growth Measure As:ilgnr:; d Weight Measure As:i1gnnt: | Weight
1a. SGP Math‘ 40 50 12.5 65 75 12.5
Reading 38 50 12.5 56 75 12.5
Math 43 50 12.5 50 75 12.5
1b. SGP Bottom 25%
orem Reading 12.5 51 75 | 125
2. Proﬁciency Measure Azgiignnt:d Weight |  Measure A:giign::d Weight
2. P t Passi Math 51/ 60.7 50 7.5 |58.2 /622 50 7.5
a. Percent Passin
g Reading |68 / 79.4 50 7.5 |74.7 / 79.5 50 7.5
2b. Composite School Math -4.2 50 7.5 7.2 75 7.5
Comparison Reading -6.6 50 7.5 5.1 75 7.5
Math 38/ 42.6 50 2.5 |37.3/ 36.4 75 2.5
2c. ELL
. Subgroup Reading | 59 / 61 50 2.5 |542/524 75 2.5
Math 51 / 50.5 75 2.5 |58.2/52.9 75 2.5
2c. Sub! FRL
C. subgroup Reading |68/ 72.4 50 25 | 75/726 @ 75 2.5
Math 12/ 18.2 50 2.5 12/ 18.2 50 2.5
2c. Sub SPED
¢. subgroup Reading |42/378 75 25 | 287358 50 25
ss Point . Poi .
3. State Accountability Measure As:ilgnn:d Weight | Measure As:i]gnnteszd Weight
3a. State Accountability C 50 5 B 75 5
Overall Rat‘ing Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 48.12 100 70 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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The FY 2013 overall rating for the school on the Board’s academic performance measures was 70 including points
received for the FY 2013 letter grade of B as reported by the Arizona Department of Education. The FY 2012 overall
rating for the school on the Board’s academic performance measures was 48.12 including points received for the FY
2012 letter grade of C as reported by the Arizona Department of Education.

The FY 2014 letter grade of Imagine Desert West Middle as reported by the Arizona Department of Education is B.

The academic performance of IDWM did not meet the Board’s academic performance expectations set forth in the
performance framework adopted by the Board. A Demonstration of Sufficient Progress (DSP) was submitted by the
charter representative (presented in the Charter Holder’s notification portfolio: e: DSP Submission).

Demonstration of Sufficient Progress

Following a preliminary evaluation of the DSP, staff conducted a site visit on August 20, 2014 to meet with the school’s
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and review additional
evidence to be considered in the final evaluation (presented in the Charter Holder’'s amendment/notification portfolio:
c. DSP Evaluation Instrument and d. DSP Site Visit Inventory) of the Charter Holder’s DSP submission. The following
representatives of IDWM were present at the site visit:

Name Role
Sherry Ruttinger Regional Director
Jason Archuleta Regional Director
Heidi Lindsay Regional Director
Davitta Hernandez Dean of Academics/Assistant Principal
Bill Heintz Principal
Vanessa Lozano Academic Coach

The DSP submitted by IDWM for Imagine Desert West Middle was required to address the areas (curriculum, monitoring
instruction, assessment, and professional development) for the measures for which the Charter Holder was required to
provide a response. The Charter Holder was provided a copy of the initial evaluation prior to the site visit and informed
that areas initially evaluated as not acceptable could be addressed with additional evidence at the time of the visit. The
Charter Holder also had 48 hours following the site visit to submit relevant evidence.

After considering information in the DSP, evidence provided at the time of the site visit, and additional evidence
submitted following the site visit, the Charter Holder demonstrated evidence of a sustained improvement plan that
includes implementation of a curriculum that contributes to increased student growth and proficiency, implementation
of a plan for monitoring the integration of the Arizona’s College and Career Ready Standards (ACCR Standards) into
instruction, implementation of a plan for monitoring and documenting increases in student growth and proficiency, and
implementation of a professional development plan that contributed to increased student growth and proficiency.

Data and analysis provided demonstrates improved academic performance based on data generated from valid and
reliable assessment sources. The data and analysis demonstrates improved growth and proficiency in Math and Reading
in the whole school population as well as for students within the ELL and SPED subgroups, and improved growth for
students in the bottom 25%.

Based on the findings summarized above and described below, staff determined that the Charter Holder demonstrated
sufficient progress towards meeting the Board’s academic performance expectations.

A description of the findings for each required area as evaluated is provided below:

Curriculum:

In the area of curriculum, IDWM'’s DSP was evaluated as Meets.
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The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a curriculum
that contributes to increased student growth and proficiency. Specifically, the Charter Holder provided evidence of a
system to create, implement, evaluate and revise curriculum aligned with ACCR Standards with clearly defined and
measurable implementation across the school.

The Charter Holder’s demonstration of sufficient progress in the area of curriculum is acceptable.

e The Charter Holder must provide evidence of implementation of a systematic process the school uses to
create/adopt curriculum. Sufficient evidence will demonstrate how and when the school evaluates curriculum
options, what findings the school makes about curriculum options, and who is involved in the curriculum
adoption process.

o The Charter Holder provided Curriculum Review Survey and Curriculum Review Survey Results. These
documents provided the questions from a survey of teachers, conducted after teachers attended
presentations for math and reading curriculum resources. These documents indicate that teachers were
asked about the quality of specific curricular options, as well as the importance of wholly replacing math
and reading programs. These documents demonstrate how the school evaluates curriculum options,
what findings the school makes about curriculum options, and who is involved in the curriculum
adoption process. This document demonstrates evidence of implementation of a systematic process the
school uses to create/adopt curriculum.

o The Charter Holder provided Curriculum Guidance Documents: June 20, 2012 letter from Imagine
Schools National Education Team; Key Criteria for the selection of new textbooks in English Language
Arts and Mathematics; Revised Publisher’s Criteria for the Common Core State Standards in English
Language Arts and Literacy, grades 3-12; K-8 publisher’s criteria for the Common Core State Standards
for Mathematics. These documents provided background information and resources reviewed by
Curriculum Task force to become familiar with essential components of effective curriculum resources,
includes criteria for the selection of textbooks. These documents demonstrate how and when the school
evaluates curriculum options, what findings the school makes about curriculum options, and who is
involved in the curriculum adoption process. This document demonstrates evidence of implementation
of a systematic process the school uses to create/adopt curriculum.

o The Charter Holder provided Curriculum Task Force documents. These documents include emails dated
February 28, 2014 to March 6, 2014, identifying the members of the curriculum task force, and
describing the process for reviewing curriculum. These documents demonstrate how the school
evaluates curriculum and who is involved in the curriculum adoption process. These documents provide
evidence of implementation of a systematic process for evaluating and revising curriculum.

e The Charter Holder must provide evidence that the school has in place a system for implementing the
curriculum consistently across the school. Sufficient evidence will demonstrate the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools.

o The Charter Holder provided Pacing Guides 6th — 8th grade math, Quarter 1-4. These documents divide
the school year into units and identify the duration of the unit, specific standards to be taught within
each unit, the topic, and mathematical practices for the unit. These documents demonstrate the school
utilizes tools that identify what must be taught and the expected pacing. These documents demonstrate
evidence of a system for implementing the curriculum consistently across the school.

o The Charter Holder provided Sequenced Units for the Common Core State Standards in Mathematics for
Grades 6, 7, and 8. These documents describe the outcomes of the unit, and identify the number of days
and specific component of each standard to be taught during the unit. These documents demonstrate
the school utilizes tools that identify what must be taught and the expected pacing. These documents
demonstrate evidence of a system for implementing the curriculum consistently across the school.
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o The Charter Holder provided Year at a Glance Reading documents for 6th — 8th grade. These documents
identify the specific standards to be taught each quarter, skills for each quarter, and supporting
standards. Documents included quarters 1-4 for grades 6-8 for FY 2014, as well as quarter 1 for FY 2015.
These documents demonstrate the school utilizes tools that identify what must be taught and the
expected pacing. These documents demonstrate evidence of a system for implementing the curriculum
consistently across the school.

o The Charter Holder provided Pacing Guide 6th-8th grade Reading. These documents identify specific
ACCR standards for each text selection, along with questions for class discussions/assessments, and
expected pacing by date. These documents demonstrate the school utilizes tools that identify what must
be taught, the expected pacing, strategies, methods, and activities. These documents demonstrate
evidence of a system for implementing the curriculum consistently across the school.

o The Charter Holder provided Lesson Plan Template and lesson plans. The lesson plans include Language
Arts lessons for grade 6 for the week of August 18-22, 2014, and Language Arts lessons for grades 7-8 for
the week of August 11, 2014. These documents include, by day, the ACCR standard, lesson
procedures/activities, and assessment of the learning objective/check for understanding. These
documents demonstrate the school utilizes tools that identify what must be taught, the expected
pacing, strategies, methods, and activities. These documents demonstrate evidence of a system for
implementing the curriculum consistently across the school.

o The Charter Holder provided Grade level meeting notes. These documents identify the resources to be
used for instruction for the unit. Meeting documents are dated July 28, 2014 for sixth grade and August
7, 2014 for 7th and 8th grades, and include as attachments the Math Pacing Guides and Year at a Glance
Reading documents. These documents demonstrate communicated expectations for the consistent use
of these tools. These documents demonstrate evidence of a system for implementing the curriculum
consistently across the school.

o The Charter Holder provided Lesson Plan check list. This document identifies, by teacher, the submission
of complete reading and math lesson plans for each week. This document demonstrates the school
utilizes tools that communicated expectations for the consistent use of these tools. This document
provides evidence that the school has in place a system for implementing the curriculum consistently
across the school.

o The Charter Holder must provide evidence of implementation of a systematic process for evaluating and revising
curriculum. Sufficient evidence will demonstrate how the school evaluates how effectively the curriculum
enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps.

o The Charter Holder provided WIG meeting agendas and sign-in sheets for September 26, 2012,
November 28, 2012, December 12, 2012, February 27, 2013, March 6, 2013, and July 30, 2013. These
documents identified when the curriculum task force met and discussed curriculum aligned to the
PARCC assessment, met to create pacing guides, met to revise curriculum maps, identifies the blocks of
time for grades 6-8, and data that was used to identify areas of weakness to be considered when
revising curriculum maps. These documents demonstrate how the school evaluates how effectively the
curriculum enables students to master the standards, identifies gaps in the curriculum, and
demonstrates how the school is addressing curricular gaps. These documents provide evidence of
implementation of a systematic process for evaluating and revising curriculum.

o The Charter Holder provided emails and documents dated April 2013. These documents identify
communication between curriculum director and outside consultant providing draft curriculum revisions
and feedback from the outside consultant. These documents demonstrate the process used to revise
the Year at a Glance Reading documents for 6th grade. The Charter Holder also provided Year at a
Glance Reading documents for 6th grade quarters 1-4 for FY 2014, as well as quarter 1 for FY 2015. The
FY 2015 documents incorporate revisions included in the draft revisions, including incorporating novel
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studies into the curriculum. These documents demonstrate how the school is addressing curricular gaps.
These documents provide evidence of implementation of a systematic process for evaluating and
revising curriculum.

The Charter Holder provided Imagine Desert West Instructional Data Meeting agendas for January 30,
2014 and February 6, 2014. The January 30 document indicates that the revision of the Reading
curriculum map (grades 3-6) and the Math pacing guide (grades 7-8) was scheduled for that meeting.
The February 6 document lists “finish updating maps” as an agenda item. The Charter Holder also
provided Class Objectives Summary Report Grade 6 and Mastery Tracker for grades 6-8 Reading and
Math. These documents identify the specific standards assessed in the 2nd quarter post-test and
whether the students and classes met or did not meet their goals on these standards. These documents
were used at the Instructional Data Meetings to identify gaps and revise curriculum. These documents
demonstrate how the school evaluates how effectively the curriculum enables students to master the
standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular
gaps. These documents provide evidence of implementation of a systematic process for evaluating and
revising curriculum.

e The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR standards.

@)

The Charter Holder provided Pacing Guides 6th — 8th grade math, Quarter 1-4. These documents divide
the school year into units and identify the duration of the unit, specific standards to be taught within
each unit, the topic, and mathematical practices for the unit. These documents demonstrate evidence of
implementation of a curriculum aligned to the ACCR standards.

The Charter Holder provided Sequenced Units for the Common Core State Standards in Mathematics for
Grades 6, 7, and 8. These documents describe the outcomes of the unit, and identify the number of days
and specific component of each standard to be taught during the unit. These documents demonstrate
evidence of implementation of a curriculum aligned to the ACCR standards.

The Charter Holder provided Year at a Glance Reading documents for 6th — 8th grade. These documents
identify the specific standards to be taught each quarter, skills for each quarter, and supporting
standards. Documents included quarters 1-4 for grades 6-8 for FY 2014, as well as quarter 1 for FY 2015.
These documents demonstrate evidence of implementation of a curriculum aligned to the ACCR
standards.

The Charter Holder provided Pacing Guide 6th-8th grade Reading. These documents identify specific
ACCR standards for each text selection, along with questions for class discussions/assessments, and
expected pacing by date. These documents demonstrate evidence of implementation of a curriculum
aligned to the ACCR standards.

The Charter Holder provided Lesson Plan Template and lesson plans. The lesson plans include Language
Arts lessons for grade 6 for the week of August 18-22, 2014, and Language Arts lessons for grades 7-8 for
the week of August 11, 2014. These documents include, by day, the ACCR standard, lesson
procedures/activities, and assessment of the learning objective/check for understanding. These
documents demonstrate evidence of implementation of a curriculum aligned to the ACCR standards.

e The Charter Holder must demonstrate implementation of a curriculum adapted to meet the needs of subgroup
populations. Sufficient evidence will demonstrate there is curriculum intended to provide differentiated
materials, activities, and/or strategies for struggling students within the subgroups.

O

The Charter Holder provided SEI Program Implementation and Program Placement Procedures. These
documents describe procedures for placement of ELL students into support services, and describe the
procedures to be implemented for students in SEI classrooms and in mainstream classrooms with ILLPs.
These documents provide evidence of a plan to provide differentiated materials, activities, and/or
strategies for struggling students within the ELL subgroup.
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o The Charter Holder provided ELD Lesson Planning Template and ILLP documents for Pre-Emergent,

Emergent, and Intermediate. The ELD Lesson Planning Template has areas for the teacher to enter daily
activities regarding conversation, vocabulary, grammar, reading, and writing, including ELP and CC
standards, to be used in an SEl classroom. The ILLP documents indicate secondary ILLP areas, time
allocated, responsible teacher, ELP standards or language skills to be covered, and the dates of
implementation, between August 5, 2013 and December 20, 2013. These documents demonstrate there
is curriculum intended to provide differentiated materials, activities, and/or strategies for struggling
students within the ELL subgroup. These documents demonstrate implementation of a curriculum
adapted to meet the needs of subgroup populations.

The Charter Holder provided Special Education Program and SPED Teacher Schedules. The Special
Education Program document describes the pull-out model used to provide instruction to students with
disabilities. The Teacher Schedules identify the students meeting with the teacher and the subject area
that is the instructional focus during that scheduled time. The Charter Holder also provided Data
Collection for Progress Towards Goals (Q3/4 — 2013-2014). This document contains SPED students goals
by subject and includes documentation of student progress towards stated goals, including supporting
data notations by the teacher. The Charter Holder also provided Individual Education Plans (IEPs) for
two students. These documents include placement tests, goals in various areas, accommodations to be
provided, and progress reports throughout the 2013-2014 school year. The Charter Holder also provided
Similar Polygons and Reading pre-Assessment. These student worksheets include teacher notations
limiting the number of questions required and adapting the assignments as required by the IEPs. These
documents demonstrate there is curriculum intended to provide differentiated materials, activities, and
strategies for struggling students within the SPED subgroup. These documents demonstrate
implementation of a curriculum adapted to meet the needs of subgroup populations.

Monitoring Instruction:

In the area of monitoring instruction, IDWM'’s DSP was evaluated as Meets.

The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a plan for
monitoring the integration of the ACCR Standards into instruction. Specifically, the Charter Holder provided evidence of
a system to monitor the integration of ACCR Standards into instruction and evaluate the instructional practices of the
teachers. The system provides for some analysis and feedback to further develop the system.

The Charter Holder’s demonstration of sufficient progress in the area of monitoring instruction is acceptable.

The Charter Holder must provide evidence of implementation of a system to monitor the integration of ACCR
Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade level standards are
taught within the school year in all classrooms and that teachers implement an ACCR Standards-aligned curriculum
with fidelity.

O

The Charter Holder provided Week at a Glance August 12-22, 2014. This document communicates to
school staff the results of the prior week’s observation of instruction (“only 22 of 33 classrooms had
objectives posted for both Reading and Math”), indicates the focus for the current week, and
communicates expectations regarding the posting of objectives with instructions on how to unpack
standards in order to form student-friendly objectives. The Charter Holder also provided Objectives
Check Sheet August 11, 2014. This document lists all teachers and indicates whether the teacher had
objectives posted. The Charter Holder also provided Walk through notes August 13, 2014 for five
classrooms. These documents provide a brief narrative of the activities observed during the walk-
through observation, including whether objectives were posted and aligned to the observed activity,
along with suggestions for improvements. According to site leaders, these notes were provided to
teachers as feedback. These documents demonstrate that the school ensures that teachers implement
an ACCR Standards-aligned curriculum with fidelity. These documents provide evidence of
implementation of a system to monitor the integration of ACCR Standards into instruction.
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o The Charter Holder provided Week at a Glance documents for January 6-10; 13-17; 21-24, 2014, and for
March 24-April 4, 2014. These documents identify the expectations for lesson plans, identify the focus
for the week’s observations, including posting student friendly objectives and ensuring that activities
align to lesson plans, that Math bulletin boards were to be monitored during observations, and that data
walls would be checked to ensure they were up to date. These documents demonstrate that the school
ensures all grade level standards are taught within the school year in all classrooms and that teachers
implement an ACCR Standards-aligned curriculum with fidelity. These documents provide evidence of
implementation of a system to monitor the integration of ACCR Standards into instruction.

o The Charter Holder provided Imagine Desert West Instructional Data Meeting agendas for January 30,
February 6, February 20, and March 6, 2014. These documents identify reviewing Galileo results and
formative data analysis. These documents demonstrate that the school monitors the effectiveness of
standards-based instruction. These documents provide evidence of implementation of a system to
monitor the integration of ACCR Standards into instruction.

o The Charter Holder provided Formative Assessment Standards by Quarter. This document lists the ACCR
Standards in Math and Reading covered by each grade 6-8 for quarters 1-3. This document indicates
that most, but not all, grade level ACCR Standards are assessed during the first three quarters of the
year. The Charter Holder also provided Galileo Intervention Alerts. These data reports were used to
identify areas where students had low scores to identify areas that require additional instruction. The
intervention alerts indicate that standards not included on the Formative Assessment Standards by
Quarter were included in the Galileo assessments. The Charter Holder also provided Galileo Standards
Analysis. This document, used with the Galileo Intervention Alert, identifies ACCR Standards where the
students had scored low, along with the standard description and a sample problem. These documents
demonstrate that the school has a process to ensure all grade level standards are taught within the
school year in all classrooms. These documents provide evidence of implementation of a system to
monitor the integration of ACCR Standards into instruction.

e The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices
of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers.

o The Charter Holder provided Teacher Evaluation Process. This document from the Arizona Department
of Education describes an evaluation framework based on the Danielson model. The Charter Holder also
provided Teacher Evaluation Document. This document describes the evaluation timeline for new and
experienced teachers and the teacher self-assessment process and professional growth plan, and
provides templates for the Classroom Teacher Snapshot Observation /Data Collection Form and the
Classroom Teacher Evaluation Instrument. The Charter Holder also provided completed examples of the
Snapshot Observation Forms and Teacher Evaluations for one teacher for a full annual cycle, including
snapshot observations for December 5, 2013, March 24, 2014, and April 8, 2014 and Teacher Evaluation
Documents for December 5, 2013 and May 12, 2014, signed by the teacher and administrator. These
documents indicate improvement by the teacher in 3 of 5 areas identified as below the Proficient level
in December 2013. These documents demonstrate that the school evaluates the quality of instruction
and identifies the strengths, weaknesses, and learning needs of teachers. These documents provide
evidence of implementation of a system to evaluate the instructional practices of teachers.

o The Charter Holder provided 7th grade math August 8, 2014. This document contains walkthrough
notes from August 8, 2014, which identify areas for improvement for the teacher, and follow-up area of
observation identifies areas that will be focused on. These documents demonstrate that the school
evaluates the quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers. These documents provide evidence of implementation of a system to evaluate the
instructional practices of teachers.
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o The Charter Holder provided Observation Notes for March 4 and March 27, 2014. These documents are
tables addressing performance goals, which list observation look-fors, evidence from the observation
related to the look-fors, and next steps for addressing the performance goals, with the document from
March 27 addressing a next step listed on March 4. The document documents identification of teacher
learning needs based on observation of classroom instruction, establishes professional goals and next
steps for the teacher. These documents demonstrate that the school evaluates the quality of instruction
and identifies the strengths, weaknesses, and learning needs of teachers. These documents provide
evidence of implementation of a system to evaluate the instructional practices of teachers.

e The Charter Holder must provide evidence that school leaders conduct some analysis and provide some
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or
the school ensures teacher development is ongoing.

o The Charter Holder provided completed examples of the Snapshot Observation Forms and Teacher
Evaluations for one teacher for a full annual cycle, including walk-through observation for October 10,
2013, February 24, 2014, and March 24, 2014; completed Protocol for Post-Observation Conference for
December 10, 2013, Snapshot Observations for December 5, 2013, March 24, 2014, and April 8, 2014;
Galileo Student Growth and Achievement report results for CBAS #3 and Data Review Notes for a
meeting between the teacher and site leaders; and Teacher Evaluation Documents for December 5,
2013 and May 12, 2014, signed by the teacher and administrator. These documents provide evidence of
feedback throughout the cycle, and indicate improvement by the teacher in 3 of 5 areas identified as
below Proficient in December 2013. These documents demonstrate that teachers receive the feedback,
and that the school ensures teacher development is ongoing. These documents provide evidence that
school leaders conduct some analysis and provide some feedback to further develop the system.

o The Charter Holder provided Observation Notes for March 4 and March 27, 2014. These documents are
tables addressing performance goals, which list observation look-fors, evidence from the observation
related to the look-fors, and next steps for addressing the performance goals, with the document from
March 27 addressing a next step listed on March 4. The document documents identification of teacher
learning needs based on observation of classroom instruction, establishes professional goals and next
steps for the teacher. The Charter Holder also provided 5 emails from the Behavior Intervention Coach
to the same teacher, dated April 21 to April 28, 2014. The emails provide feedback to the teacher
following a series of observations, and include observation notes and suggestions for improvement, with
follow-up and monitoring to document whether changes had been made or if they were effective. These
documents demonstrate that teachers receive the feedback, and that the school ensures teacher
development is ongoing. These documents provide evidence that school leaders conduct some analysis
and provide some feedback to further develop the system.

e The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices
of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL students, FRL students,
and students with disabilities. Sufficient evidence will demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.

o The Charter Holder provided SEI Lesson Plans for the week of August 20-24, 2012. These documents list
the schedule, strategies, activities, and ELP Standards for an SEl classroom. The Charter Holder also
provided an email from a site leader to the SEl teacher reviewing the lesson plans, and indicating areas
that need improvement. The Charter Holder also provided Model Compliance. These documents
provide a framework for reviewing SEl lesson plans, and include reviewer annotations and follow-up
guestions to teachers. The Charter Holder also provided Classroom (ILLP). This document was used to
monitor that teachers have time scheduled to provide instruction in the identified areas for ELL
students. These documents demonstrate the school evaluates the quality of instruction and identifies
the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of ELL
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students. These documents provide evidence of implementation of a system to evaluate the
instructional practices of teachers that addresses the needs of ELL students.

Assessment:

In the area of assessment, IDWM'’s demonstration of sufficient progress was evaluated as Meets.

The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a plan for
monitoring and documenting student proficiency. Specifically, the Charter Holder provided evidence of a comprehensive
assessment system based on clearly defined performance measures aligned with the curriculum and instructional
methodology that includes data collection from multiple assessments, and data review teams.

The Charter Holder’s demonstration of sufficient progress in the area of assessment is acceptable.

e The Charter Holder must provide evidence of the implementation of a comprehensive assessment system.
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress.

o The Charter Holder provided The Tests. This document identifies the types of assessments and the
frequency of each assessment, identifies that post-test are given quarterly, pre-tests are given each
semester, and that tests are also based on pacing guides. This document demonstrates the school
regularly and timely assesses students in a manner that is aligned with the curriculum in order to
monitor student progress. This document provides evidence of the implementation of a comprehensive
assessment system.

o The Charter Holder provided Formative Assessment Standards by Quarter. This document lists the ACCR
Standards in Math and Reading covered by each grade 6-8 for quarters 1-3. This document indicates
that most, but not all, grade level ACCR Standards are assessed during the first three quarters of the
year. The Charter Holder also provided Galileo Intervention Alerts. These data reports were used to
identify areas where students had low scores to identify areas that require additional instruction. The
intervention alerts indicate that standards not included on the Formative Assessment Standards by
Quarter were included in the Galileo assessments. The Charter Holder also provided Galileo Standards
Analysis. This document, used with the Galileo Intervention Alert, identifies ACCR Standards where the
students had scored low, along with the standard description and a sample problem. These documents
demonstrate the school regularly and timely assesses students in a manner that is aligned with the
curriculum in order to monitor student progress. These documents provide evidence of the
implementation of a comprehensive assessment system.

o The Charter Holder provided 2013-2014 and 2014-2015 school assessment calendars. These documents
identify testing windows for DIBELS and Galileo benchmark assessments, AZELLA, and curricular pre- and
post-tests. This document demonstrates the school regularly and timely assesses students in a manner
that is aligned with the curriculum in order to monitor student progress. This document provides
evidence of the implementation of a comprehensive assessment system.

e The Charter Holder must provide evidence that data from these assessments is analyzed and utilized. Sufficient
evidence will demonstrate how and when the school analyzes assessment data, what findings the school makes
from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to
inform and adapt instruction.

o The Charter Holder provided Imagine Desert West Instructional Data Meeting agendas for January 30,
February 6, February 20, and March 6, 2014. These documents identify reviewing Galileo results and
formative data analysis, including the findings from data analysis. These documents demonstrate how
and when the school analyzes assessment data, what findings the school makes from assessment data,
who is involved in the analysis of assessment data, and how that analysis is used to inform and adapt
instruction. These documents provide evidence that data from assessments is analyzed and utilized.
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o The Charter Holder provided Imagine Desert West Galileo Analysis for two teachers for December 2013.
These documents identify results of teacher analysis of Galileo data and plans developed from the
results of the analysis. The documents show how teachers include results of the most recent benchmark
assessment in reading and math, present performance goals for the subsequent assessment, and list
instructional strategies that will be used to meet the goals. These documents demonstrate how and
when the school analyzes assessment data, what findings the school makes from assessment data, who
is involved in the analysis of assessment data, and how that analysis is used to inform and adapt
instruction. These documents provide evidence that data from assessments is analyzed and utilized.

o The Charter Holder provided Data Walls. These documents identify processes teachers use to track
student data, and show that results are also used for student grouping for intervention and small group
instruction. The documents include photographs of data walls tracking student proficiency by level.
These documents demonstrate how and when the school analyzes assessment data, what findings the
school makes from assessment data, who is involved in the analysis of assessment data, and how that
analysis is used to inform and adapt instruction. These documents provide evidence that data from
assessments is analyzed and utilized.

e The Charter Holder must provide evidence of implementation of an assessment system that meets the needs of
students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.
Sufficient evidence will demonstrate how the assessment system assesses students within the subgroups
according to their needs.

o The Charter Holder provided Math interventionist notebook and Math Galileo results by student for
students in the bottom 25%, including ELL students and students with disabilities. The Math
interventionist notebook logs daily progress of each group, and identifies progress in specific skills. The
Galileo results compare student progress from the January 2014 benchmark to March 2014 benchmark.
These documents demonstrate how the assessment system assesses students within the subgroups
according to their needs. These documents provide evidence of implementation of an assessment
system that meets the needs of students with proficiency in the bottom 25%, ELL students, and students
with disabilities.

o The Charter Holder provided Imagine Desert West Galileo Analysis for two teachers for December 2013.
These documents identify results of teacher analysis of Galileo data and plans developed from the
results of the analysis. The documents show how teachers include results of the most recent benchmark
assessment in reading and math, present performance goals for the subsequent assessment, and list
instructional strategies that will be used to meet the goals. These strategies include creating ability-
leveled student groups in Math and Reading. The Charter Holder also provided lesson plans for the
teachers including small-group activities to monitor student understanding of the material. These
documents demonstrate how the assessment system assesses students within the subgroups according
to their needs. These documents provide evidence of implementation of an assessment system that
meets the needs of students with proficiency in the bottom 25%, ELL students, and students with
disabilities.

Professional Development:

In the area of professional development, IDWM'’s DSP was evaluated as Meets.

The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a professional
development plan that contributed to increased student growth and proficiency. Specifically, the Charter Holder
provided evidence of comprehensive professional development plan that is aligned with teacher learning needs. The

plan includes follow-up and monitoring strategies. The plan focuses on areas of high importance and supports high
quality implementation.

The Charter Holder’s demonstration of sufficient progress in the area of professional development is acceptable.
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e The Charter Holder must provide evidence of implementation of a comprehensive professional development
plan. Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and
areas of high importance.

o The Charter Holder provided: 2014-2015 School of Excellence Plan; Group Calendar Map 2014-2015;
Academic Excellence Literacy Focus; and Professional Development Calendar 2014-2015. The Group
Calendar Map and Professional Development Calendar identify professional development dates and
topics for the school year. The 2014-2015 School of Excellence plan identifies goals and strategies from
the Performance Management Plan. The Charter Holder also provided Academic Excellence Literacy
Focus, which outlines a three-year system-wide focus on building literacy across the curriculum,
identifying three focus areas for 2013-2014, two for 2014-2015, and two for 2015-2016. The
Professional Development Calendar 2014-2015 lists trainings related to Literacy Focus 1, 2, and 3 in
August 2014, and Literacy Focus 4, 5 in December 2014. The Charter Holder also provided PD Plans for
2012-2013 and 2013-2014, which identify data that was analyzed to determine PD needs, and list the
specific needs. The methods used to determine teacher learning needs are identified as a teacher
survey, as well as a survey of the Curriculum Task Force. These documents demonstrate that the plan
was developed to address teacher learning needs and areas of high importance. These documents
provide evidence of implementation of a comprehensive professional development plan.

o The Charter Holder provided: Instructional Data Coach Summer Planning Meeting June 3rd 2013;
Imagine Southwest Group regional professional development agendas for July 25, 2013; October 4,
2013; and January 31, 2014. These documents identify focus areas for professional development in ELA
and Math for Imagine Schools, including trainings on planning, assessment, and understanding Common
Core Standard instructional shifts. These areas align to the Professional development plan for 2014-2015
described above. These documents demonstrate that the plan was developed to address areas of high
importance. These documents provide evidence of implementation of a comprehensive professional
development plan.

o The Charter Holder provided Imagine Desert West Professional Development December 4, 2014 Agenda,
sign-in sheet and samples of teacher work. These documents identify topics for the professional
development session including the Socratic Method and teacher tools for reading discussion, related to
the regional literacy focus of text complexity. Examples of teacher work demonstrate that teachers
completed discussion questions regarding a specific text selection and were asked to reflect on how
what they learned could be used to improve their instructional practices. These documents demonstrate
that the plan was developed to address teacher learning needs and areas of high importance. These
documents provide evidence of implementation of a comprehensive professional development plan.

o The Charter Holder provided: Summer Institute Sonoran Desert Region 2012 agenda; and Imagine
Southwest Groups Professional Development Focus 2013-2014. These documents include professional
development agendas that identify professional development topics to support the focus areas
identified for the region, including text complexity and mathematical practices. The 2012 document
includes descriptions of training activities related to mathematical practices, and align with Action ltem
5 identified in the PD Plan for 2012-2013 described above. The 2013-2014 document describe trainings
in text complexity and math practices for grades 6-8 in July and October 2013 and January 2014, which
align to the Regional In-services listed on the PD Plan for 2014-2015 described above. These documents
demonstrate that the plan was developed to address areas of high importance. These documents
provide evidence of implementation of a comprehensive professional development plan.

o The Charter Holder provided: 6+1 Shifts to Mathematical Achievement; Imagine Southwest Monte’s and
Brad’s Groups presentation; and Task Force minutes. These documents identify a professional
development goal, an area of high importance as identified by the task force. The presentation identifies
areas of high importance based on data from overall AIMS passing rates, and specific results for
individual schools. Task force minutes document how the focus on the 6+1 shifts was determined. These
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documents demonstrate that the plan was developed to address areas of high importance. These
documents provide evidence of implementation of a comprehensive professional development plan.

e The Charter Holder must provide evidence of implementation of a system that supports high quality
implementation of the information and strategies learned through the professional development plan.
Sufficient evidence will demonstrate how the Charter Holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in planning to implement the
information and strategies.

o The Charter Holder provided Imagine Desert West Professional Development December 4, 2014 Agenda,
sign-in sheet and samples of teacher work. These documents identify topics for the professional
development session including the Socratic Method and teacher tools for reading discussion, related to
the regional literacy focus of text complexity. Examples of teacher work demonstrate that teachers
completed discussion questions regarding a specific text selection and were asked to reflect on how
what they learned could be used to improve their instructional practices. These documents demonstrate
how the Charter Holder provides access to resources necessary to implement the information and
strategies, and/or otherwise supports teachers in planning to implement the information and strategies.
These documents provide evidence of implementation of a system that supports high quality
implementation of the information and strategies learned through the professional development plan.

o The Charter Holder provided EDC Calendar Math Scavenger Hunt, and Week at a Glance July 28 — August
1. The Math Scavenger Hunt documents are teacher-completed worksheets to demonstrate the ability
to implement instructional strategies learned through professional development. The Week at a Glance
document identifies professional development schedules for July 28-30, 2014, aligned to the 2014-2015
School of Excellence Plan. These documents demonstrate how the Charter Holder provides access to
resources necessary to implement the information and strategies, and/or otherwise supports teachers
in planning to implement the information and strategies. These documents provide evidence of
implementation of a system that supports high quality implementation of the information and strategies
learned through the professional development plan.

e The Charter Holder must provide evidence of implementation of a system to follow-up on and monitor the
implementation of the strategies and information learned through the professional development plan.
Sufficient evidence will demonstrate how implementation is observed and evaluated and how the school
ensures teacher development is ongoing in relation to the information and strategies learned through the
professional development plan.

o The Charter Holder provided Week at a Glance for January 2013. This document identified monitoring
of the implementation of calendar math strategies that were taught to teachers at previous professional
development during classroom observations by site leaders. This document demonstrates how
implementation is observed and evaluated and how the school ensures teacher development is ongoing
in relation to the information and strategies learned through the professional development plan.
provide evidence of implementation of a system to follow-up on and monitor the implementation of the
strategies and information learned through the professional development plan.

o The Charter Holder provided Thematic Units documentation. These documents include materials used in
the professional development for thematic units in the 2012-2013 PD plan, and include evidence of
thematic units that were implemented including lesson plans, photographs, student work, and reviews
by site leaders. These documents demonstrate how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and strategies learned
through the professional development plan. These documents provide evidence of implementation of a
system to follow-up on and monitor the implementation of the strategies and information learned
through the professional development plan.

e The Charter Holder must provide evidence of implementation of a comprehensive professional development
plan that meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students, and
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Data:

students with disabilities. Sufficient evidence will demonstrate how the professional development plan
addresses teacher weaknesses and learning needs and areas of high importance in relation to students within
the subgroups according to their needs.

O

O

O

The Charter Holder provided Special Education Informational Folder and the schedule of professional
development attended by special education teacher. These documents identified professional
development sessions for the special education teacher, including topics and dates attended. The
Special Education Informational Folder identifies topics and provides presentation materials for teachers
regarding Special Education, including screening procedures, the Student Study Team process, and the
school’s Student Support Plan. These documents demonstrate how the professional development plan
addresses areas of high importance in relation to students within the subgroups according to their
needs. These documents provide evidence of implementation of a comprehensive professional
development plan that meets the needs of students with disabilities.

The Charter Holder provided ELL training materials and ADE training description. These documents
identify SEI strategies teacher were trained to embed into instruction. ELL check sheets collected as part
of monitoring instruction demonstrate monitoring of implementation of ELL strategies learned through
professional development. ADE training description describes the training received by the school’s sole
SEI classroom teacher. These documents demonstrate how the professional development plan
addresses areas of high importance in relation to students within the subgroups according to their
needs. These documents provide evidence of implementation of a comprehensive professional
development plan that meets the needs of ELL students.

The Charter Holder provided Imagine School at Desert West November 28, 2012 agenda. This document
lists Intervention Structuring as a topic for professional development, including student grouping,
monitoring progress, and materials. The materials provided include planning documents for grouping,
lesson planning, and progress monitoring, and listed Reading and Math resources that could be used
both for the intervention group and for students not involved in the intervention. This document
demonstrates how the professional development plan addresses teacher weaknesses and learning
needs and areas of high importance in relation to students within the subgroups according to their
needs. This document provides evidence of implementation of a comprehensive professional
development plan that meets the needs of students with proficiency in the bottom 25%.

Data and analysis provided demonstrates improved academic performance based on data generated from valid and
reliable assessment sources. The data and analysis demonstrates improved growth and proficiency in Math and Reading
in the whole school population as well as for students within the ELL, FRL, and SPED subgroups; and improved growth
for students in the bottom 25%.

The Charter Holder’s demonstration of sufficient progress in the area of data is acceptable.

The Charter Holder must provide evidence of the effectiveness of their systems in each of the areas discussed

above through the presentation of valid and reliable data and data analysis that demonstrates improved student

growth and proficiency. Sufficient evidence will demonstrate a correlation between the school’s performance

on the AIMS assessment, as reflected in the dashboard, and benchmark assessments that demonstrates
improvement compared to prior years.

O

The Charter Holder provided Middle School AIMS Meets or Exceeds. This document provided a year-by-
year graph of AIMS results in Math and Reading demonstrating increased percent proficiency in Math
and Reading for 2014 as compared to 2013. The Charter Holder also provided Stanford 10 Learning
Gains. This document provided a year-by-year graph of Stanford 10 results show the school maintained
learning grains for 2014 as compared to 2013, and that average growth in Reading and Math was
consistently above 1 year of growth. This document demonstrates improved academic performance
based on data generated from valid and reliable assessment sources.
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o The Charter Holder provided Subgroup Data. This document provided an analysis of AIMS scores for
subgroup students who had been at the school for three years, including assessment scores from FY
2012, 2013, and 2014. The data showed improvement for 9 of 10 students in Reading, and 8 of 10
students in Math. This document demonstrates improved academic performance based on data
generated from valid and reliable assessment sources.

Board Options

Option 1: The Board may approve the Enrollment Cap Notification Request. Staff recommends the following language
provided for consideration: Charter expansion is based on consideration of academic and contractual compliance of the
Charter Holder. In this case, the Charter Holder did not meet the academic performance expectations set forth in the
Board’s performance framework but was able to demonstrate sufficient progress toward the Board’s expectations. With
that taken into consideration, as well as having considered the statements of the representatives of the Charter Holder
today and the contents of the expansion portfolio which includes the Demonstration of Sufficient Progress, | move that
the Board approve the request to increase the enrollment cap of the charter of Imagine Desert West Middle, Inc. from
280 to 320.

Option 2: Notwithstanding staff’s recommendation to approve the request, the Board may determine that there is a
basis to deny the Enrollment Cap Notification Request to the charter held by Imagine Desert West Middle, Inc. The
following language is provided for consideration: Having considered the statements of the representatives of the
Charter Holder today and the contents of the expansion portfolio which includes the Demonstration of Sufficient
Progress, | move to deny the requests to increase the enrollment cap of the charter of Imagine Desert West Middle, Inc.
on the basis that Charter Holder failed to: 1) meet or make sufficient progress toward the academic performance
expectations set forth in the performance framework when: [provide specific findings related to curriculum, monitoring
of instruction, assessment, professional development, and/or data]; AND/OR 2) complete the obligations of the contract
when: [provide specific material findings related to obligations of the contract]; AND/OR 3) comply with Arizona charter
school statutes or any provision of law from which the charter school is not exempt when: [provide specific violations
related to provisions of law].
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