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Site Specific Change in Grades Served Notification Request

Site Specific Change in Grades Served Notification Request

Charterholder Info

Charter Holder Representative
Name: Name:

Concordia Charter School Margaret Roush-Meier
CTDS: Phone Number:
07-85-30-000 480-461-0555

Mailing Address: Fax Number:

142 N. Date St. 480-461-0556

Mesa, AZ 85201
> View detailed info

Downloads

4 Download all files

Current Grade Levels Served

Concordia Charter School - Navajo Mission: K, 1st, 2nd, 3rd

New Grade Levels

New Grade Levels Served

4th Grade

Effective Date
08/04/2014

Attachments

Board Minutes — | . Download File
Narrative — | ./ Download File
Facility Documentation — | ; Download File

Additional Information*
No documents were uploaded.

Signature

Charter Representative Signature
Margaret Roush-Meier 04/09/2014
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CONCORDIA CHARTER SCHOOL, Inc.
A Friend of Core Knowledge

Concordia Charter School — Mesa Concordia Charter School — Navajo Mission
142 North Date Street % mile E of Hwy 191 and N of Navajo Rt 12
Mesa, Arizona 85201 Round Rock, Arizona 86547

Phone: 480-461-0555 Phone: 928-787-2869

Fax: 480-461-0556 Fax: 928-787-2867

www.concordiacharter.org

Site Specific Change in Grades Served Notification Request
to add 4" grade to Concordia Charter School - Navajo Mission

It is the desire of Concordia Charter School, Inc. to add 4" grade to its Navajo Mission site beginning
in the 2015 school year. The school anticipates enrolling approximately five students in the 4"
grade for the upcoming year. Concordia Charter School — Navajo Mission currently serves 2
students in the 3 grade and 6 students in the il grade. Both the Pre-K program and Kindergarten
have enrollments of 10 in each grade. The maximum enrollment per grade once the school is fully
subscribed will be 12 which the school does not anticipate reaching for five years.

Concordia’s charter is approved to serve K-8. Its current approved capacity is 175.

The current facility is comprised of four classrooms. No additional classroom space will be required
for the 2015 school year when it expands to gt grade.

A current Fire Marshall’s Inspection Report is on file with Arizona State Board for Charter Schools as
well as occupancy approval as granted by Round Rock Chapter of the Navajo Nation.

A copy of the Draft Meeting Minutes approving the addition of a 4" grade at the Navajo Mission site
is provided with this request.

We respectfully submit this request to you.

M - A ¥

Margaret Roush-Meier, M.Ed., Charter Holder

Providing educational excellence and equity to Arizona’s most vulnerable children.

Concordia Charter School does not diseriminate on the basis of race, color, national origin, sex, age or
handicap in its programs, activities, admission or employment practices.
Concordia Charter School is a tuition-free public charter school, and recognized by the IRS as a
501(c) (3) nonprofit corporation.





Site Specific Change in Grades Served Notification Request
to add 4™ grade to Concordia Charter School — Navajo Mission
Narrative

Concordia Charter School — Navajo Mission began operation at the Navajo Evangelical Lutheran
Mission in August, 2010. It operated at that site until May, 2012 when it was forced to suspend
operations due to loss of school site. In July, 2013 the State Board for Charter Schools notified
Concordia Charter School, Inc that it would have to reopen the site for the 2014 school year or face
being closed permanently. The school was able to secure a site and constructed a school in seven
weeks, opening for instruction on September 4, 2013.

A DSP for Concordia Charter School — Navajo Mission was submitted in May, 2013 for the 2012
school year and another DSP was submitted in December 2013 for the 2013 school year even
though the operations were temporarily suspended. A site visit was made by the ASBCS in March,
2014. All requested data was submitted at that time and Concordia is awaiting the final evaluation
of that site visit.

Concordia Charter School, Inc. operates a second site in Mesa. A DSP for Concordia Charter School
— Mesa was also submitted in May, 2013 with a site visit in July, 2013. The final evaluation of the
DSP was provided to the school on February 27, 2014. Since the site visit in July, 2013 a number of
changes have been initiated.

Personnel: hiring of a new principal and replacing the 4 grade and 5“’/6th grade instructors.
Full time aides were added to the Kindergarten, 1° and 2" grades with a part-time aide
assisting in 3" grade. A full-time intervention specialist was also hired, in addition to a %2
time Special Education director.

Curriculum: Both campuses use the Core Knowledge Sequence as their base curriculum. In
development for the past five years the Core Knowledge Language Arts program for grades
K-3 was adopted this year. This comprehensive language arts program teaches reading and
writing throughout the curriculum. Every student receives 2 hours and 15 minutes of direct
language arts instruction per day with an additional language arts component in science,
social studies, library and art. Saxon Math continues to be the core mathematics curriculum.
Both language arts and math instruction is supplemented with the STAR Reading, STAR
Math, Accelerated Reader and ALEK (for higher level math).

Intervention: At the Mesa campus, 12 students were identified for additional daily pull out
for reading. Small groups are also pulled out accordingly for intensive math remediation.
The intervention specialist works both on daily pull outs and works with individual students
within the classroom setting. There is also an afterschool homework help program
specifically for those students struggling in the classroom that meets for one hour per day
and is staffed by two certified teachers. Approximately 40 students attend daily. Because





the class sizes are so small at Navajo Mission, each student meets twice daily with an aide to
work specifically in areas identified as needing help.

Professional Development: All K-3 staff attended the CKLA training held in June of 2103. ath
and 5"/6"" grade teachers were trained separately in the use of the Core Knowledge
Sequence and Saxon Math. Weekly staff meetings are held and all teachers work on
interpreting data charts, creating individual learning plans and how to work with high
poverty, diverse student populations.

Assessments: Weekly staff meetings are centered around student achievement data.
Individual data books are maintained for each student. After initial benchmark testing at the
beginning of the year, Individual Learning Plans were developed for each student using the
STAR Reading and STAR Math assessments. The Individual Learning Plans are detailed
analysis of the student’s strengths and weaknesses and are used as the road map for
directing personalized instruction. Students also maintain their own weekly data charts so
they can see their progress.

The leadership team evaluated last year’s state testing results with the data produced from
its primary benchmark assessments and found the testing levels were lower than the state
testing predictors. The STAR programs’ levels were increased to better predict the students’
performance on state testing. Included in this narrative are updated reading and math
charts for the Mesa campus, and grade level growth charts for both campuses. The reading
and math charts for Navajo Mission were provided at the March DSP Evaluation site visit.





MARCH READING DISTRIBUTION BASED ON STAR READING ASSESSMENT - MESA
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4th Grade
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MARCH MATH DISTRIBUTION BASED ON STAR ASSESSMENT - MESA
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MARCH MATH DISTRIBUTION BASED ON STAR ASSESSMENT - MESA
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Performance Levels Using Scaled Benchmark Testing - Mesa
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Performance Levels Using Scaled Benchmark Testing — Navajo Mission






CONCORDIA CHARTER SCHOOL, Inc.

A Friend of Core Knowledge

Concordia Charter School — Mesa
142 North Date Street

Mesa, Arizona 85201

Phone: 480-461-0555

Fax: 480-461-0556

GOVERNING BOARD MEETING MINUTES
Thursday, February 13, 2014

Board Attendees: Margaret Roush-Meier, Sue Jeffery, Kathleen Rogers, Charles Seyffer

Board Clerk: Diane Fernichio

Public Attendees: Esther Davis, Margaret Williamson — potential board member, Wayne O’Daniel — potential board
member

Absent: Pam Werrell, Sue Henderson, Bob Blatz

Meeting called to order by Margaret Roush-Meier at 2:45 p.m.

ITEM DISCUSSION ACTION

PUBLIC FORUM

APPROVAL OF The minutes from the meeting of January 9, 2014 were approved with the Motion approved.
MINUTES addition of State Unemployment Insurance rate increase from 1.7 to 3.4%. 3 Yes/ 0 No.
The motion was made by Sue Jeffery and seconded by Kathleen Rogers.
Motion approved. 3 Yes/ 0 No.

Addition of 4™ grade at Navajo Mission — We currently have 3 third graders

at the school right now. We need to notify the State Board for Charter Motion approved.
Schools that we are increasing to 4™ grade. Our charter is written for K-8. 3 Yes/ 0 No
Kathleen made a motion to notify the ASBCS that we will be adding 4"

grade to the Navajo Mission site. Charles seconded the motion. Motion

approved. 3 Yes/ 0 No.

Removal of Board members — Sue Henderson, Pam Werrell, Bob Blatz — We  Motion approved.
need to notify the State Board for Charter Schools that these three members 3 Yes/ 0 No
are no longer on our board. Charles made a motion to remove members

Sue Henderson, Pam Werrell, and Bob Blatz from the board. Sue Jeffery Motion approved.
seconded the motion. Motion approved. 3 Yes/ 0 No. 3 Yes/ 0 No.
Ratify Revised Budget and Revised AFR — Margaret and Kathleen worked to

revise the budget from 2014 and revise the AFR for 2013. Sue made a Motion approved.
motion to ratify the revised 2014 Budget and the revised AFR for 2013. 3 Yes/ 0 No.

Charles seconded the motion. Motion approved. 3 Yes/ 0 No.

Food Service / Kitchen Update — The Navajo Nation has now contracted with
us to provide meals at the senior center. We are writing up an IGA for 25
meals per day, 20 days per month, $5 per meal = $2500/month. Two
participants in the Navajo employment training program will be provided to
assist with the senior program.

Food Service - Mesa — The State has approved the Mesa site and we will






now be cooking and preparing our own food here. It does not include any
additional staff members. This new service begins on Tuesday, 2/18/14.

FINANCIAL
REPORT

Presentation of Financial Report as of the date ending January 31, 2014 -
Kathleen reviewed the financials and they were discussed in detail.

Approval of Expenditures through January 31, 2014. They also reviewed the
Expenses by Vendor.

Charles made a motion to accept the financial report and approve
expenditures for the month ending January 31, 2014. The motion was
seconded by Sue. Motion approved. 3 Yes/ 0 No.

Motion approved.
3 Yes/ 0 No.

DIRECTOR’S
REPORT

Margaret already reported on the food service issues. She continues to
attend ASBCS meetings and has been appointed to the Small Schools Food
Service Advisory Board.

Both schools are working on preparation for AIMS and AZELLA testing.

Kathleen and Margaret will be meeting with the City of Mesa to talk about
initial plans to remodel the parsonage into classrooms for next year.

PRINCIPAL'S
REPORT

Mesa - Mr. McCarthy reported what each classroom is currently working on.
Kinders continue to work on counting, writing and vocabulary. Grades 1 — 6
are working from the Core Knowledge curriculum with 4 hours of oral
English, conversation and vocabulary, reading, writing and grammar.

Sample benchmark testing reports from STAR Reading and STAR Math were
reviewed. We are using the April 2014 AIMS expectations as our
benchmark. Our next school-wide benchmark testing will take place the
week of Feb. 18 — 21.

AZELLA testing which will take place the week of March 3 — 7, prior to
Spring Break.

Navajo Mission — They currently have 10 preschool students and 17 regular
school students. These students are preparing for AIMS testing. Benchmark
testing is taking place on this campus as well.

RESOURCE
DEVELOPMENT

Diane reported the progress made in both monetary and in kind donations
during the past month. Junior Achievement Programs have been scheduled.
All students will be participating. Students in Grades 4 - 6 will attend JA
BizTown.

Young Rembrandts Art program has been running successfully now for the
past several months. This is a free volunteer program. Concordia was
included on their Facebook page with a write-up about the school and our
students’ art work.

Nationwide Vision completed the initial screenings of students and 30
students will be taken to their office for complete eye exams. Any student
needing glasses will receive two pair. They are also looking to plant our
community garden.

A.T. Still Dental School completed their initial dental exams and next Friday
we will be taking our students to their dental school for fillings, cleanings,






etc. All work will be done for free.

13 college students are completing their Service Learning hours at the Mesa
Campus. Students work with teachers through small break-out groups,
math tutors, reading buddies and in preparing our students for testing.

Family Nights continue to be successful. In January we held our second
Astronomy Night, provided free through the East Valley Astronomy Club.
February is Math Night. Please join us the last Tuesday of each month at
5:30 p.m.

NEXT MEETING The next Board meeting is scheduled for March 13, 2014 at 2:30 p.m.
(spring break)

Meeting adjourned at 3:40 p.m.
Respectfully submitted, Minutes approved by Governing Board on

Date:






CONCORDIA CHARTER SCHOOL, Inc.
A Friend of Core Knowledge

Concordia Charter School — Mesa Concordia Charter School — Navajo Mission
142 North Date Street PO Box 495
Mesa, Arizona 85201 Rock Point, Arizona 86545

Phone: 480-461-0555
Fax: 480-461-0556
www.concordiacharter.org

March 24, 2014

Arizona State Board for Charter Schools
PO Box 18328
Phoenix, AZ 85009

Site Specific Change in Grades Served Notification Request to Add 4™ Grade
Concordia Charter School — Navajo Mission for SY 15
Facility Documentation

The current facility is comprised of four classrooms. No additional classroom space will be required
for the 2015 school year when it expands to 4™ grade.

A current Fire Marshall’s Inspection Report is on file with Arizona State Board for Charter Schools as
well as occupancy approval as granted by Round Rock Chapter of the Navajo Nation.

Respectfully submitted,

Margaret Roush-Meier, President
Concordia Charter School, Inc.

Providing educational excellence and equity to Arizona’s most vulnerable children.

Concordia Charter School does not discriminate on the basis of race, color, national origin, sex, age or handicap in its
programs, activities, admission or employment practices.
Concordia Charter School is funded in part by a grant from the U.S. Department of Education Office of Innovation and
Improvement, and is recognized as a 501(c) (3) nonprofit corporation.



http://www.concordiacharter.org/
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Charter Holder Name: Concordia Charter School
School Name: Concordia Charter School — Navajo Mission

Date Submitted: December 13, 2013
Academic Dashboard: FY13/FY12 (Note: School not in operation for FY13)
| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Demonstration of Sufficient Progress Evaluation Instrument

Required for: 4" Year Review
Initial Evaluation Completed: February 26, 2014

Final Evaluation Completed: June 25, 2014

Measure Not . X . X
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
1a. Student Median Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Growth Percentile the school adopted Saxon Math and ALEKS. However, the narrative does not evidence of implementation of a curriculum aligned to with Arizona’s College
(SGP) describe a system to create, implement, evaluate, and revise curriculum, and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Math including supplemental curriculum, aligned with Arizona’s College and Career standards, but did not provide evidence of a sustained improvement plan that
Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing | includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student growth in Math ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.
Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of Instruction: This area was scored as Approaches. The charter holder provided
instruction. However, the narrative does not describe a system to monitor the | evidence of monitoring the integration of ACCR standards into instruction and
s integration of Arizona’s College and Career Ready Standards into instruction evaluating the instructional practices of teachers through monitoring daily

and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Math. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,

pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.

ASBCS July 14, 2013
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
common/benchmark assessments, and data review teams. The narrative Professional Development: This area was scored as Falls Far Below. The
provided did not demonstrate that the school implemented a plan for charter holder did not provide evidence of a sustained improvement plan that
monitoring and documenting increases in student growth for Math. includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
Professional Development: This area was scored as Falls Far Below. The of the beginning stages of a professional development plan that usually
narrative states the staff has been trained on Saxon Math and that staff in- external and determined without regard to an overall school plan.
service is held weekly. However, the narrative does not describe a
comprehensive professional development plan that is aligned with teacher Data: Limited data and analysis was provided to demonstrate increased
learning needs, includes follow-up and monitoring strategies, focuses on areas | student growth in Math based on data generated from valid and reliable
of high importance, and supports high quality implementation. The narrative assessment sources.
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Math.
Data: Limited data and analysis was provided and does not demonstrate
improved academic performance based on data generated from valid and
reliable assessment sources to show increased student growth in Math.
1a. Student Median Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Growth Percentile the school adopted Core Knowledge. However, the narrative does not describe | evidence of implementation of a curriculum aligned to with Arizona’s College
(SGP) a system to create, implement, evaluate, and revise curriculum, including and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Reading supplemental curriculum, aligned with Arizona’s College and Career Ready standards, but did not provide evidence of a sustained improvement plan that
Standards, evidenced by curriculum alignment, curriculum maps, pacing includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student growth in Reading ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.
I/s Instruction: This area was scored as Falls Far Below. The narrative states that

teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading.

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided

ASBCS July 14, 2013
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
evidence of a sustained improvement plan that includes implementation of a
Assessment: This area was scored as Falls Far Below. The narrative states that plan for monitoring and documenting student proficiency. Specifically, the
student benchmark assessments are completed using STAR Reading. However, | charter holder provided evidence of comprehensive assessment system based
the narrative does not describe a comprehensive assessment system based on | on clearly defined performance measures aligned with the curriculum and
clearly defined performance measures aligned with the curriculum and instructional methodology that includes data collection from multiple
instructional methodology and includes data collection from multiple assessments.
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative Professional Development: This area was scored as Falls Far Below. The
provided did not demonstrate that the school implemented a plan for charter holder did not provide evidence of a sustained improvement plan that
monitoring and documenting increases in student growth for Reading. includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
Professional Development: This area was scored as Falls Far Below. The of the beginning stages of a professional development plan that usually
narrative states the staff has been trained on Core Knowledge and Renaissance | external and determined without regard to an overall school plan.
Learning, and that staff in-service is held weekly. However, the narrative does
not describe a comprehensive professional development plan that is aligned Data: Limited data and analysis was provided to demonstrate increased
with teacher learning needs, includes follow-up and monitoring strategies, student growth in Reading based on data generated from valid and reliable
focuses on areas of high importance, and supports high quality assessment sources.
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student growth in Reading.
Data: Limited data and analysis was provided and does not demonstrate
improved academic performance based on data generated from valid and
reliable assessment sources to show increased student growth in Reading.
1b. Student Median Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Growth Percentile the school adopted Saxon Math and ALEKS. However, the narrative does not evidence of implementation of a curriculum aligned to with Arizona’s College
(SGP) Bottom 25% describe a system to create, implement, evaluate, and revise curriculum, and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Math including supplemental curriculum, aligned with Arizona’s College and Career standards, but did not provide evidence of a sustained improvement plan that
Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing | includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
I/s and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach

narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student growth in Math for students
with growth percentiles in the lowest 25%.

Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the

to create, implement, evaluate, and revise school curriculum, aligned with
ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily

ASBCS July 14, 2013
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Math. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student growth for Math for
students with growth percentiles in the lowest 25%.

Professional Development: This area was scored as Falls Far Below. The
narrative states the staff has been trained on Saxon Math and that staff in-
service is held weekly. However, the narrative does not describe a
comprehensive professional development plan that is aligned with teacher
learning needs, includes follow-up and monitoring strategies, focuses on areas
of high importance, and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student growth in Math for
students with growth percentiles in the lowest 25%.

Data: Limited data and analysis was provided and does not demonstrate
improved academic performance based on data generated from valid and
reliable assessment sources to show increased student growth in Math for
students with growth percentiles in the lowest 25%.

pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.

Professional Development: This area was scored as Falls Far Below. The
charter holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually
external and determined without regard to an overall school plan.

Data: Limited data and analysis was provided to demonstrate increased
student growth in Math for students with growth percentiles in the lowest 25%
based on data generated from valid and reliable assessment sources.
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable

1b. Student Median Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided

Growth Percentile the school adopted Core Knowledge. However, the narrative does not describe | evidence of implementation of a curriculum aligned to with Arizona’s College

(SGP) Bottom 25% a system to create, implement, evaluate, and revise curriculum, including and Career Ready Standards, evidenced by pacing guides aligned to ACCR

Reading supplemental curriculum, aligned with Arizona’s College and Career Ready standards, but did not provide evidence of a sustained improvement plan that
Standards, evidenced by curriculum alignment, curriculum maps, pacing includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student growth in Reading for ACCR Standards. The approach lacks cohesiveness or alignment with other
students with growth percentiles in the lowest 25% school improvement efforts.
Instruction: This area was scored as Falls Far Below. The narrative states that Instruction: This area was scored as Approaches. The charter holder provided
teachers review student assessments and work on differentiation of evidence of monitoring the integration of ACCR standards into instruction and
instruction. However, the narrative does not describe a system to monitor the | evaluating the instructional practices of teachers through monitoring daily
integration of Arizona’s College and Career Ready Standards into instruction pacing guides aligned to ACCR standards and informal classroom observations,
and evaluate the instructional practices of the teachers evidenced by lesson but did not provide evidence of a sustained improvement plan that provides
plan reviews, formal teacher evaluations, informal classroom observations, for some analysis and feedback to further develop the system. Rather, the
standards checklists, data review teams, and standards-based assessments. charter holder provided evidence of the beginning stages of an approach to

/s Nor does the narrative describe a system that provides for some analysis and monitoring the integration of ACCR standards into instruction and evaluating

feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Reading. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student growth for Reading for
students with growth percentiles in the lowest 25%.

Professional Development: This area was scored as Falls Far Below. The
narrative states the staff has been trained on Core Knowledge and Renaissance
Learning, and that staff in-service is held weekly. However, the narrative does

the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.

Professional Development: This area was scored as Falls Far Below. The
charter holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually
external and determined without regard to an overall school plan.

Data: Limited data and analysis was provided to demonstrate increased
student growth in Reading for students with growth percentiles in the lowest
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

not describe a comprehensive professional development plan that is aligned
with teacher learning needs, includes follow-up and monitoring strategies,
focuses on areas of high importance, and supports high quality
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student growth in Reading for students with growth percentiles in the lowest
25%.

Data: Limited data and analysis was provided and does not demonstrate
improved academic performance based on data generated from valid and
reliable assessment sources to show increased student growth in Reading for
students with growth percentiles in the lowest 25%.

25%.based on data generated from valid and reliable assessment sources.

2a. Percent Passing
Math

/s

Curriculum: This area was scored as Falls Far Below. The narrative states that
the school adopted Saxon Math and ALEKS. However, the narrative does not
describe a system to create, implement, evaluate, and revise curriculum,
including supplemental curriculum, aligned with Arizona’s College and Career
Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing
guides, instructional material adoptions, committee work, data review teams,
and clearly defined and measureable implementation across the school. The
narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency in Math

Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Math. However,
the narrative does not describe a comprehensive assessment system based on

Curriculum: This area was scored as Approaches. The charter holder provided
evidence of implementation of a curriculum aligned to with Arizona’s College
and Career Ready Standards, evidenced by pacing guides aligned to ACCR
standards, but did not provide evidence of a sustained improvement plan that
includes a system to create/adopt, evaluate, and revise curriculum that
contributes to increased student growth and proficiency. Rather, the charter
holder provided evidence of the beginning stages and a fragmented approach
to create, implement, evaluate, and revise school curriculum, aligned with
ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and

ASBCS July 14, 2013

Page 6 of 17






Measure
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Not
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Initial Evaluation Comments

Final Evaluation Comments

clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student proficiency for Math.

Professional Development: This area was scored as Falls Far Below. The
narrative states the staff has been trained on Saxon Math and that staff in-
service is held weekly. However, the narrative does not describe a
comprehensive professional development plan that is aligned with teacher
learning needs, includes follow-up and monitoring strategies, focuses on areas
of high importance, and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math.

instructional methodology that includes data collection from multiple
assessments.

Professional Development: This area was scored as Falls Far Below. The
charter holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually
external and determined without regard to an overall school plan.

Data: Limited data and analysis was provided to demonstrate increased
student proficiency in Math based on data generated from valid and reliable
assessment sources.

2a. Percent Passing
Reading

/s

Curriculum: This area was scored as Falls Far Below. The narrative states that
the school adopted Core Knowledge. However, the narrative does not describe
a system to create, implement, evaluate, and revise curriculum, including
supplemental curriculum, aligned with Arizona’s College and Career Ready
Standards, evidenced by curriculum alignment, curriculum maps, pacing
guides, instructional material adoptions, committee work, data review teams,
and clearly defined and measureable implementation across the school. The
narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency in Reading.

Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading.

Curriculum: This area was scored as Approaches. The charter holder provided
evidence of implementation of a curriculum aligned to with Arizona’s College
and Career Ready Standards, evidenced by pacing guides aligned to ACCR
standards, but did not provide evidence of a sustained improvement plan that
includes a system to create/adopt, evaluate, and revise curriculum that
contributes to increased student growth and proficiency. Rather, the charter
holder provided evidence of the beginning stages and a fragmented approach
to create, implement, evaluate, and revise school curriculum, aligned with
ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
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Measure Not . . . .
Acceptable |Acceptable Initial Evaluation Comments Final Evaluation Comments
Assessment: This area was scored as Falls Far Below. The narrative states that plan for monitoring and documenting student proficiency. Specifically, the
student benchmark assessments are completed using STAR Reading. However, | charter holder provided evidence of comprehensive assessment system based
the narrative does not describe a comprehensive assessment system based on | on clearly defined performance measures aligned with the curriculum and
clearly defined performance measures aligned with the curriculum and instructional methodology that includes data collection from multiple
instructional methodology and includes data collection from multiple assessments.
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative Professional Development: This area was scored as Falls Far Below. The
provided did not demonstrate that the school implemented a plan for charter holder did not provide evidence of a sustained improvement plan that
monitoring and documenting increases in student proficiency for Reading. includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
Professional Development: This area was scored as Falls Far Below. The of the beginning stages of a professional development plan that usually
narrative states the staff has been trained on Core Knowledge and Renaissance | external and determined without regard to an overall school plan.
Learning, and that staff in-service is held weekly. However, the narrative does
not describe a comprehensive professional development plan that is aligned Data: Limited data and analysis was provided to demonstrate increased
with teacher learning needs, includes follow-up and monitoring strategies, student proficiency in Reading based on data generated from valid and reliable
focuses on areas of high importance, and supports high quality assessment sources.
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student proficiency in Reading.
2b. Composite Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
School Comparison the school adopted Saxon Math and ALEKS. However, the narrative does not evidence of implementation of a curriculum aligned to with Arizona’s College
(Traditional and describe a system to create, implement, evaluate, and revise curriculum, and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Small Schools only) including supplemental curriculum, aligned with Arizona’s College and Career standards, but did not provide evidence of a sustained improvement plan that
Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing | includes a system to create/adopt, evaluate, and revise curriculum that
Math guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student proficiency to expected ACCR Standards. The approach lacks cohesiveness or alignment with other
I/s performance levels for ELL, FRL and student with disabilities in Math as

compared to similar schools.

Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.

school improvement efforts.

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
Nor does the narrative describe a system that provides for some analysis and the instructional practices of teachers.
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the Assessment: This area was scored as Meets. The charter holder provided
integration of the Arizona’s College and Career Ready Standards into evidence of a sustained improvement plan that includes implementation of a
instruction in Math. plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
Assessment: This area was scored as Falls Far Below. The narrative states that on clearly defined performance measures aligned with the curriculum and
student benchmark assessments are completed using STAR Math. However, instructional methodology that includes data collection from multiple
the narrative does not describe a comprehensive assessment system based on | assessments.
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple Professional Development: This area was scored as Falls Far Below. The
assessments, such as formative and summative assessments, charter holder did not provide evidence of a sustained improvement plan that
common/benchmark assessments, and data review teams. The narrative includes implementation of a professional development plan based on
provided did not demonstrate that the school implemented a plan for identified teacher learning needs. Rather, the charter holder provided evidence
monitoring and documenting student proficiency in comparison to expected of the beginning stages of a professional development plan that usually
performance levels in Math for students in one or more of the following external and determined without regard to an overall school plan.
categories: ELL, FRL and students with disabilities.
Data: Limited data and analysis was provided to demonstrate increased
Professional Development: This area was scored as Falls Far Below. The student proficiency in Math for students in one or more of the following
narrative states the staff has been trained on Saxon Math and that staff in- categories: ELL, FRL and students with disabilities based on data generated
service is held weekly. However, the narrative does not describe a from valid and reliable assessment sources.
comprehensive professional development plan that is aligned with teacher
learning needs, includes follow-up and monitoring strategies, focuses on areas
of high importance, and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in
comparison to expected performance levels in Math for students in one or
more of the following categories: ELL, FRL and students with disabilities.
2b. Composite Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
School Comparison the school adopted Core Knowledge. However, the narrative does not describe | evidence of implementation of a curriculum aligned to with Arizona’s College
(Traditional and a system to create, implement, evaluate, and revise curriculum, including and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Small Schools only) supplemental curriculum, aligned with Arizona’s College and Career Ready standards, but did not provide evidence of a sustained improvement plan that
Reading /s Standards, evidenced by curriculum alignment, curriculum maps, pacing includes a system to create/adopt, evaluate, and revise curriculum that

guides, instructional material adoptions, committee work, data review teams,
and clearly defined and measureable implementation across the school. The
narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency to expected
performance levels for ELL, FRL and student with disabilities in Math as

contributes to increased student growth and proficiency. Rather, the charter
holder provided evidence of the beginning stages and a fragmented approach
to create, implement, evaluate, and revise school curriculum, aligned with
ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.
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Acceptable

Not
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Initial Evaluation Comments

Final Evaluation Comments

compared to similar schools.

Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Reading. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in comparison to expected
performance levels in Math for students in one or more of the following
categories: ELL, FRL and students with disabilities.

Professional Development: This area was scored as Falls Far Below. The
narrative states the staff has been trained on Core Knowledge and Renaissance
Learning, and that staff in-service is held weekly. However, the narrative does
not describe a comprehensive professional development plan that is aligned
with teacher learning needs, includes follow-up and monitoring strategies,
focuses on areas of high importance, and supports high quality
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student proficiency in comparison to expected performance levels in Reading
for students in one or more of the following categories: ELL, FRL and students
with disabilities.

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.

Professional Development: This area was scored as Falls Far Below. The
charter holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually
external and determined without regard to an overall school plan.

Data: Limited data and analysis was provided to demonstrate increased
student proficiency in Reading for students in one or more of the following
categories: ELL, FRL and students with disabilities based on data generated
from valid and reliable assessment sources.
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
2c. Subgroup Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Comparison the school adopted Saxon Math and ALEKS. However, the narrative does not evidence of implementation of a curriculum aligned to with Arizona’s College
ELL describe a system to create, implement, evaluate, and revise curriculum, and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Math including supplemental curriculum, aligned with Arizona’s College and Career standards, but did not provide evidence of a sustained improvement plan that
Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing | includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student proficiency in Math for ELL ACCR Standards. The approach lacks cohesiveness or alignment with other
students. school improvement efforts.
Instruction: This area was scored as Falls Far Below. The narrative states that Instruction: This area was scored as Approaches. The charter holder provided
teachers review student assessments and work on differentiation of evidence of monitoring the integration of ACCR standards into instruction and
instruction. However, the narrative does not describe a system to monitor the | evaluating the instructional practices of teachers through monitoring daily
integration of Arizona’s College and Career Ready Standards into instruction pacing guides aligned to ACCR standards and informal classroom observations,
and evaluate the instructional practices of the teachers evidenced by lesson but did not provide evidence of a sustained improvement plan that provides
plan reviews, formal teacher evaluations, informal classroom observations, for some analysis and feedback to further develop the system. Rather, the
standards checklists, data review teams, and standards-based assessments. charter holder provided evidence of the beginning stages of an approach to
/s Nor does the narrative describe a system that provides for some analysis and monitoring the integration of ACCR standards into instruction and evaluating

feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Math. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in Math for ELL students.

Professional Development: This area was scored as Falls Far Below. The
narrative states the staff has been trained on Saxon Math and that staff in-
service is held weekly. However, the narrative does not describe a
comprehensive professional development plan that is aligned with teacher

the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.

Professional Development: This area was scored as Falls Far Below. The
charter holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually
external and determined without regard to an overall school plan.

Data: The charter holder stated that they currently serve no children in the ELL
subgroup.
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
learning needs, includes follow-up and monitoring strategies, focuses on areas
of high importance, and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math
for ELL students.
2c. Subgroup Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Comparison the school adopted Core Knowledge. However, the narrative does not describe | evidence of implementation of a curriculum aligned to with Arizona’s College
ELL a system to create, implement, evaluate, and revise curriculum, including and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Reading supplemental curriculum, aligned with Arizona’s College and Career Ready standards, but did not provide evidence of a sustained improvement plan that
Standards, evidenced by curriculum alignment, curriculum maps, pacing includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student proficiency in Reading for ELL | ACCR Standards. The approach lacks cohesiveness or alignment with other
students. school improvement efforts.
Instruction: This area was scored as Falls Far Below. The narrative states that Instruction: This area was scored as Approaches. The charter holder provided
teachers review student assessments and work on differentiation of evidence of monitoring the integration of ACCR standards into instruction and
instruction. However, the narrative does not describe a system to monitor the | evaluating the instructional practices of teachers through monitoring daily
integration of Arizona’s College and Career Ready Standards into instruction pacing guides aligned to ACCR standards and informal classroom observations,
and evaluate the instructional practices of the teachers evidenced by lesson but did not provide evidence of a sustained improvement plan that provides
/s plan reviews, formal teacher evaluations, informal classroom observations, for some analysis and feedback to further develop the system. Rather, the

standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Reading. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in Reading for ELL students.

charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.

Professional Development: This area was scored as Falls Far Below. The
charter holder did not provide evidence of a sustained improvement plan that
includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
Professional Development: This area was scored as Falls Far Below. The of the beginning stages of a professional development plan that usually
narrative states the staff has been trained on Core Knowledge and Renaissance | external and determined without regard to an overall school plan.
Learning, and that staff in-service is held weekly. However, the narrative does
not describe a comprehensive professional development plan that is aligned Data: The charter holder stated that they currently serve no children in the ELL
with teacher learning needs, includes follow-up and monitoring strategies, subgroup.
focuses on areas of high importance, and supports high quality
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student proficiency in Reading for ELL students.
2c. Subgroup Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Comparison the school adopted Saxon Math and ALEKS. However, the narrative does not evidence of implementation of a curriculum aligned to with Arizona’s College
FRL describe a system to create, implement, evaluate, and revise curriculum, and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Math including supplemental curriculum, aligned with Arizona’s College and Career standards, but did not provide evidence of a sustained improvement plan that
Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing | includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student proficiency in Math for FRL ACCR Standards. The approach lacks cohesiveness or alignment with other
students. school improvement efforts.
Instruction: This area was scored as Falls Far Below. The narrative states that Instruction: This area was scored as Approaches. The charter holder provided
teachers review student assessments and work on differentiation of evidence of monitoring the integration of ACCR standards into instruction and
instruction. However, the narrative does not describe a system to monitor the | evaluating the instructional practices of teachers through monitoring daily
1/S integration of Arizona’s College and Career Ready Standards into instruction pacing guides aligned to ACCR standards and informal classroom observations,

and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math.

Assessment: This area was scored as Falls Far Below. The narrative states that
student benchmark assessments are completed using STAR Math. However,
the narrative does not describe a comprehensive assessment system based on
clearly defined performance measures aligned with the curriculum and
instructional methodology and includes data collection from multiple

but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
charter holder provided evidence of comprehensive assessment system based
on clearly defined performance measures aligned with the curriculum and
instructional methodology that includes data collection from multiple
assessments.
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
assessments, such as formative and summative assessments, Professional Development: This area was scored as Falls Far Below. The
common/benchmark assessments, and data review teams. The narrative charter holder did not provide evidence of a sustained improvement plan that
provided did not demonstrate that the school implemented a plan for includes implementation of a professional development plan based on
monitoring and documenting student proficiency in Math for FRL students. identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually
Professional Development: This area was scored as Falls Far Below. The external and determined without regard to an overall school plan.
narrative states the staff has been trained on Saxon Math and that staff in-
service is held weekly. However, the narrative does not describe a Data: Limited data and analysis was provided to demonstrate increased
comprehensive professional development plan that is aligned with teacher student proficiency in Math for FRL students based on data generated from
learning needs, includes follow-up and monitoring strategies, focuses on areas | valid and reliable assessment sources.
of high importance, and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math
for FRL students.
2c. Subgroup Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Comparison the school adopted Core Knowledge. However, the narrative does not describe | evidence of implementation of a curriculum aligned to with Arizona’s College
FRL a system to create, implement, evaluate, and revise curriculum, including and Career Ready Standards, evidenced by pacing guides aligned to ACCR
Reading supplemental curriculum, aligned with Arizona’s College and Career Ready standards, but did not provide evidence of a sustained improvement plan that
Standards, evidenced by curriculum alignment, curriculum maps, pacing includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student proficiency in Reading for FRL | ACCR Standards. The approach lacks cohesiveness or alignment with other
students. school improvement efforts.
/s Instruction: This area was scored as Falls Far Below. The narrative states that Instruction: This area was scored as Approaches. The charter holder provided

teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading.

Assessment: This area was scored as Falls Far Below. The narrative states that

evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.

Assessment: This area was scored as Meets. The charter holder provided
evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
student benchmark assessments are completed using STAR Reading. However, | charter holder provided evidence of comprehensive assessment system based
the narrative does not describe a comprehensive assessment system based on | on clearly defined performance measures aligned with the curriculum and
clearly defined performance measures aligned with the curriculum and instructional methodology that includes data collection from multiple
instructional methodology and includes data collection from multiple assessments.
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative Professional Development: This area was scored as Falls Far Below. The
provided did not demonstrate that the school implemented a plan for charter holder did not provide evidence of a sustained improvement plan that
monitoring and documenting student proficiency in Reading for FRL students. includes implementation of a professional development plan based on
identified teacher learning needs. Rather, the charter holder provided evidence
Professional Development: This area was scored as Falls Far Below. The of the beginning stages of a professional development plan that usually
narrative states the staff has been trained on Core Knowledge and Renaissance | external and determined without regard to an overall school plan.
Learning, and that staff in-service is held weekly. However, the narrative does
not describe a comprehensive professional development plan that is aligned Data: Limited data and analysis was provided to demonstrate increased
with teacher learning needs, includes follow-up and monitoring strategies, student proficiency in Reading for FRL students based on data generated from
focuses on areas of high importance, and supports high quality valid and reliable assessment sources.
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student proficiency in Reading for FRL students.
2c. Subgroup Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Comparison the school adopted Saxon Math and ALEKS. However, the narrative does not evidence of implementation of a curriculum aligned to with Arizona’s College
Students with describe a system to create, implement, evaluate, and revise curriculum, and Career Ready Standards, evidenced by pacing guides aligned to ACCR
disabilities including supplemental curriculum, aligned with Arizona’s College and Career standards, but did not provide evidence of a sustained improvement plan that
Math Ready Standards, evidenced by curriculum alignment, curriculum maps, pacing | includes a system to create/adopt, evaluate, and revise curriculum that
guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter
and clearly defined and measureable implementation across the school. The holder provided evidence of the beginning stages and a fragmented approach
narrative provided did not demonstrate that the school implemented a to create, implement, evaluate, and revise school curriculum, aligned with
curriculum that contributes to increased student proficiency in Math for ACCR Standards. The approach lacks cohesiveness or alignment with other
/s students with disabilities. school improvement efforts.

Instruction: This area was scored as Falls Far Below. The narrative states that
teachers review student assessments and work on differentiation of
instruction. However, the narrative does not describe a system to monitor the
integration of Arizona’s College and Career Ready Standards into instruction
and evaluate the instructional practices of the teachers evidenced by lesson
plan reviews, formal teacher evaluations, informal classroom observations,
standards checklists, data review teams, and standards-based assessments.
Nor does the narrative describe a system that provides for some analysis and
feedback to further develop the system. The narrative provided did not

Instruction: This area was scored as Approaches. The charter holder provided
evidence of monitoring the integration of ACCR standards into instruction and
evaluating the instructional practices of teachers through monitoring daily
pacing guides aligned to ACCR standards and informal classroom observations,
but did not provide evidence of a sustained improvement plan that provides
for some analysis and feedback to further develop the system. Rather, the
charter holder provided evidence of the beginning stages of an approach to
monitoring the integration of ACCR standards into instruction and evaluating
the instructional practices of teachers.
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Measure Not . . . .
Acceptable |Acceptable Initial Evaluation Comments Final Evaluation Comments
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into Assessment: This area was scored as Meets. The charter holder provided
instruction in Math. evidence of a sustained improvement plan that includes implementation of a
plan for monitoring and documenting student proficiency. Specifically, the
Assessment: This area was scored as Falls Far Below. The narrative states that charter holder provided evidence of comprehensive assessment system based
student benchmark assessments are completed using STAR Math. However, on clearly defined performance measures aligned with the curriculum and
the narrative does not describe a comprehensive assessment system based on | instructional methodology that includes data collection from multiple
clearly defined performance measures aligned with the curriculum and assessments.
instructional methodology and includes data collection from multiple
assessments, such as formative and summative assessments, Professional Development: This area was scored as Falls Far Below. The
common/benchmark assessments, and data review teams. The narrative charter holder did not provide evidence of a sustained improvement plan that
provided did not demonstrate that the school implemented a plan for includes implementation of a professional development plan based on
monitoring and documenting student proficiency in Math for students with identified teacher learning needs. Rather, the charter holder provided evidence
disabilities. of the beginning stages of a professional development plan that usually
external and determined without regard to an overall school plan.
Professional Development: This area was scored as Falls Far Below. The
narrative states the staff has been trained on Saxon Math and that staff in- Data: Limited data and analysis was provided to demonstrate increased
service is held weekly. However, the narrative does not describe a student proficiency in Math for students with disabilities based on data
comprehensive professional development plan that is aligned with teacher generated from valid and reliable assessment sources.
learning needs, includes follow-up and monitoring strategies, focuses on areas
of high importance, and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math
for students with disabilities.
Data: No data specific to students with disabilities was provided.
2c. Subgroup Curriculum: This area was scored as Falls Far Below. The narrative states that Curriculum: This area was scored as Approaches. The charter holder provided
Comparison the school adopted Core Knowledge. However, the narrative does not describe | evidence of implementation of a curriculum aligned to with Arizona’s College
Students with a system to create, implement, evaluate, and revise curriculum, including and Career Ready Standards, evidenced by pacing guides aligned to ACCR
disabilities supplemental curriculum, aligned with Arizona’s College and Career Ready standards, but did not provide evidence of a sustained improvement plan that
Reading Standards, evidenced by curriculum alignment, curriculum maps, pacing includes a system to create/adopt, evaluate, and revise curriculum that
/s guides, instructional material adoptions, committee work, data review teams, contributes to increased student growth and proficiency. Rather, the charter

and clearly defined and measureable implementation across the school. The
narrative provided did not demonstrate that the school implemented a
curriculum that contributes to increased student proficiency in Reading for
students with disabilities.

Instruction: This area was scored as Falls Far Below. The narrative states that

holder provided evidence of the beginning stages and a fragmented approach
to create, implement, evaluate, and revise school curriculum, aligned with
ACCR Standards. The approach lacks cohesiveness or alignment with other
school improvement efforts.

Instruction: This area was scored as Approaches. The charter holder provided
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Measure Not . . . .
Initial Evaluation Comments Final Evaluation Comments
Acceptable |Acceptable
teachers review student assessments and work on differentiation of evidence of monitoring the integration of ACCR standards into instruction and
instruction. However, the narrative does not describe a system to monitor the | evaluating the instructional practices of teachers through monitoring daily
integration of Arizona’s College and Career Ready Standards into instruction pacing guides aligned to ACCR standards and informal classroom observations,
and evaluate the instructional practices of the teachers evidenced by lesson but did not provide evidence of a sustained improvement plan that provides
plan reviews, formal teacher evaluations, informal classroom observations, for some analysis and feedback to further develop the system. Rather, the
standards checklists, data review teams, and standards-based assessments. charter holder provided evidence of the beginning stages of an approach to
Nor does the narrative describe a system that provides for some analysis and monitoring the integration of ACCR standards into instruction and evaluating
feedback to further develop the system. The narrative provided did not the instructional practices of teachers.
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into Assessment: This area was scored as Meets. The charter holder provided
instruction in Reading. evidence of a sustained improvement plan that includes implementation of a
Assessment: This area was scored as Falls Far Below. The narrative states that plan for monitoring and documenting student proficiency. Specifically, the
student benchmark assessments are completed using STAR Reading. However, | charter holder provided evidence of comprehensive assessment system based
the narrative does not describe a comprehensive assessment system based on | on clearly defined performance measures aligned with the curriculum and
clearly defined performance measures aligned with the curriculum and instructional methodology that includes data collection from multiple
instructional methodology and includes data collection from multiple assessments.
assessments, such as formative and summative assessments,
common/benchmark assessments, and data review teams. The narrative Professional Development: This area was scored as Falls Far Below. The
provided did not demonstrate that the school implemented a plan for charter holder did not provide evidence of a sustained improvement plan that
monitoring and documenting student proficiency in Reading for students with includes implementation of a professional development plan based on
disabilities. identified teacher learning needs. Rather, the charter holder provided evidence
of the beginning stages of a professional development plan that usually

Professional Development: This area was scored as Falls Far Below. The external and determined without regard to an overall school plan.
narrative states the staff has been trained on Core Knowledge and Renaissance
Learning, and that staff in-service is held weekly. However, the narrative does Data: Limited data and analysis was provided to demonstrate increased
not describe a comprehensive professional development plan that is aligned student proficiency in Reading for students with disabilities based on data
with teacher learning needs, includes follow-up and monitoring strategies, generated from valid and reliable assessment sources.
focuses on areas of high importance, and supports high quality
implementation. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to increased
student proficiency in Reading for students with disabilities.
Data: No data specific to students with disabilities was provided.

3a. A-F Letter Grade The narrative and data provided did not demonstrate that the school is Limited data and analysis was provided which did not demonstrate that the

State Accountability /s increasing student growth or meeting targets as described in the A-F Letter school is increasing student growth or meeting targets as described in the A-F

System

Grade Model.

Letter Grade Model.
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Demonstration of Sufficient Progress Evidence List for Site Visit

Concordia Charter School

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that were reviewed on site for

Concordia Charter School — Navajo Mission:

Evidence Requested

Reviewed at Site Visit

Staff in-service is held weekly (2)

Staff In-Service sign-in sheets with topic from teachingchannel.org
o 09/06 — Learning to Read the Core

09/13 — Think Alouds

10/04 - Pre-K Reading

10/11 - Building Literature Skills

10/18 — Get Students’ Attention with Signals

11/01 - Student Ownership of Learning

11/08 — Collaborative Group Work

11/13 — Writing Higher Order Questions

12/06 — Using Arts to Promote Critical Thinking

12/13 — Take Notes to Prepare for Discussion

01/28 — Building Vocabulary with Fruit Haiku

02/04 — Wraparound Learning Experience

02/11 — Purposeful Group Collaboration

o 03/04 - Simplify Text Complexity

O O 0O O O O O O O O O O

All instructional staff has been trained in the new
Core Knowledge Language Arts program,
Renaissance Learning Star programs, and Saxon
Math (2)

Teacher Training Week back to school (agenda); includes sessions on
Core Knowledge ELA, Saxon Math, STAR assessment systems
Curriculum Map (pacing guide & lesson plans, 2nd-3rd grade classroom)
—includes 13 weeks of daily lesson topics, with standards for Saxon
Math lessons. Standards provided for two Core Knowledge Language
Arts units with integrated science and social studies, one 8 weeks and
one 7 weeks.

Teachers review individual student assessments for
the week and work on differentiation of instruction

(2)

Curriculum Map (pacing guide & lesson plans, 2nd-3rd grade classroom)
—includes 13 weeks of daily lesson topics, with standards for Saxon
Math lessons. Standards provided for two Core Knowledge Language
Arts units with integrated science and social studies, one 8 weeks and
one 7 weeks.

Weekly unit assessments for Core Knowledge ELA Reading, Writing,
Spelling, Unit 3, Lessons 1-15, grades 2-3

Saxon Math Assessments for grades 2-3

Core Knowledge Language Arts program (3)

Curriculum Map (pacing guide & lesson plans, 2nd-3rd grade classroom)
—includes 13 weeks of daily lesson topics. Standards provided for two
Core Knowledge Language Arts units with integrated science and social
studies, one 8 weeks and one 7 weeks.

Documents from the teacher edition of “Core Knowledge Unit 3-4” for
grade 3. These documents include lesson strategies, methods, and
activities, including formative and summative assessments, as well as
providing alignment between lesson objectives and ACCR Standards.

Saxon Math... currently teaching one grade level
above the actual grade (3)

Curriculum Map (pacing guide & lesson plans, 2nd-3rd grade classroom)
—includes 13 weeks of daily lesson topics, with standards for Saxon
Math lessons.

ALEKS uses adaptive questioning to quickly and
accurately determine exactly what a student knows
and doesn’t know in a course (3)

ALEKS class roster, passwords
ALEKS Pie Report for a Single Student

For our primary form of assessment [in Reading],
we use Renaissance Learning Star Literacy for

STAR Reading student report — 1st-3rd Grades showing 5 tests October
to February, indicating grade level equivalency, oral reading fluency
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grades 1-3, and Star Early Literacy for K (3)

STAR Reading Screening Report Arizona AIMS, 1st-3rd — February,
showing 8 meets, 1 approach

“STAR Reading Instructional Planning Report” for a student in grade 2
for December 10, 2013.

Using Core Knowledge in History and Science helps
the students’ comprehension.

Core Knowledge 3rd Grade History Assessment — does not indicate
alignment to Arizona Social Studies Standard

Core Knowledge 3rd Grade Science Assessment — does not indicate
alignment to Arizona Science Standard

For our primary form of assessment [in Math], we
use Renaissance Learning Star Math for grades 1-3,
and Saxon Math assessments for K (12)

STAR Math student reports — 3rd Grade showing 5 tests October to
February, indicating grade level equivalency

STAR Math Screening Report Arizona AIMS, 1st-3rd Grades — February,
showing all 9 at Meets

All students receive instruction in small group
settings and one-on-one instruction and computer
assisted instruction is provided on a daily basis (12)

Lesson/Pacing Guide — 1st Grade indicating time of day for ALEKS Math
group, STAR Reading group

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient Progress.

Evidence Requested

Evidence Provided

Curriculum: A system to create, implement,
evaluate, and revise curriculum, including
supplemental curriculum, aligned with the
standards, evidenced by curriculum alignment,
curriculum maps, pacing guides, instructional
material adoptions, committee work, data review
teams.

SGP Math/Reading

SGP Math/Reading Bottom 25%

Percent Passing Math/Reading

Composite School Comparison

ELL Math and Reading

FRL Math and Reading

SPED Math and Reading

State Accountability

Curriculum Map (pacing guide & lesson plans, 2nd-3rd grade classroom)
—includes 13 weeks of daily lesson topics. Standards provided for two
Core Knowledge Language Arts units with integrated science and social
studies, one 8 weeks and one 7 weeks.

Teacher Training Week back to school (agenda); includes sessions on
Core Knowledge ELA, Saxon Math, STAR assessment systems

Informal Observation Form, monthly starting October, for both K-3
instructional staff, showing monitoring of implementation of
Curriculum Maps.

Documents from the teacher edition of “Core Knowledge Unit 3-4” for
grade 3. These documents provide alignment between lesson
objectives and ACCR Standards.

Instruction: A system to monitor the integration of
the standards into instruction and evaluate the
instructional practices of the teachers’ evidence by
lesson plan review, formal teacher evaluations
informal classroom observations, standards
checklists, data review teams, and standards-based
assessments.

SGP Math/Reading

SGP Math/Reading Bottom 25%

Percent Passing Math/Reading

Composite School Comparison

ELL Math and Reading

FRL Math and Reading

SPED Math and Reading

State Accountability

Informal Observation Form, blank, spaces for monthly observations
August - January

Informal Observation Form, monthly starting October, for both K-3
instructional staff, showing progression of improvement for staff
identified as Needs Improvement in fall.

Teacher Appraisal, blank, 10 pp. Has not been completed for the
current year.

Assessment: A system based on clearly defined
performance measures aligned with the curriculum
and instructional methodology and includes data
collection from multiple assessments, such as

“STAR Reading Instructional Planning Report” for a student in grade 2
for December 10, 2013.

“ALEKS Pie Report for a Single Student” for October 2013 and February
2014.
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formative and summative assessment, common
/benchmark assessments and data review teams.
SGP Math/Reading
SGP Math/Reading Bottom 25%
Percent Passing Math/Reading
Composite School Comparison
ELL Math and Reading
FRL Math and Reading
SPED Math and Reading
State Accountability

“STAR Math Screening Report Arizona AIMS” and “STAR Reading
Screening Report Arizona AIMS” documents for grades 1, 2, and 3 for
December 2013 and February 2014.

“Weekly Unit Assessments — CKLA” for grades 2-3, Unit 3, lessons 1-15,
including scores in reading, writing, and spelling

“Saxon Math Assessments” for grades 2-3

Professional Development: a professional
development plan that is aligned with teacher
learning needs. The plan includes follow-up and
monitoring strategies. The plan focuses on areas of
high importance and supports high quality
implementation.
SGP Math/Reading

SGP Math/Reading Bottom 25%

Percent Passing Math/Reading

Composite School Comparison

ELL Math and Reading

FRL Math and Reading

SPED Math and Reading

State Accountability

Staff In-Service sign-in sheets with topic from teachingchannel.org
e 09/06 — Learning to Read the Core
e 09/13 — Think Alouds
e 10/04 — Pre-K Reading
e 10/11 - Building Literature Skills
e 10/18 — Get Students’ Attention with Signals
e 11/01 —Student Ownership of Learning
e 11/08 — Collaborative Group Work
e 11/13 — Writing Higher Order Questions
e 12/06 — Using Arts to Promote Critical Thinking
e 12/13 —Take Notes to Prepare for Discussion
e 01/28 — Building Vocabulary with Fruit Haiku
e 02/04 — Wraparound Learning Experience
e 02/11 - Purposeful Group Collaboration
e 03/04 - Simplify Text Complexity
Teacher Training Week back to school (agenda); includes sessions on
Core Knowledge ELA, Saxon Math, STAR assessment systems

Data and Data Analysis

“STAR Reading Instructional Planning Report” for a student in grade 2
for December 10, 2013.

“ALEKS Pie Report for a Single Student” for October 2013 and February
2014.

“STAR Math Screening Report Arizona AIMS” and “STAR Reading
Screening Report Arizona AIMS” documents for grades 1, 2, and 3 for
December 2013 and February 2014.

“Weekly Unit Assessments — CKLA” for grades 2-3, Unit 3, lessons 1-15,
including scores in reading, writing, and spelling

“Saxon Math Assessments” for grades 2-3

Notes:
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Concordia Charter School — Navajo Mission
Y% E of Hwy 191 and N of Navajo 12
Round Rock, AZ 86547
480-461-0555
December 2013

In 2010 Concordia Charter School - Navajo Mission opened on the site of the Navajo Evangelical Lutheran
Mission in Rock Point. The mission had run a private Christian school on the site since the late 1950’s. The
private school was struggling to educate the children at the mission school for at least the last 5 years. The
school administration was in disarray and few of the teachers or staff held a bachelor's degree at the time
Concordia was asked to take over. The school had never participated in any Arizona testing so the only
students who had ever taken AIMS had transferred in. There was no current testing data for any student.
99% of the students are Native American/Navajo.

In the spring of 2010 Concordia was asked to evaluate the conditions of the private school. On the days of
the visit only the kindergarten classroom was working on any form of academic instruction. The other classes
were playing and doing art throughout most of the days. When interviewing staff about what their
curriculum was we were told that they had been given Core Knowledge hooks to use. They said they had no
training or idea what to do with the materials. The principal would bring in new things every month and
change things around. The site had an abundance of outdated trade books, all donated by well meaning folks
from across the country. The school was not without supplies of pencils, paper, colored prints, markers,
construction paper and every type of art supply one could think of. The school had a nice small library of
good reading books for children although it was never organized for use.

After meeting with the mission’s board of directors it was decided that Concordia Charter School-Navajo
Mission would open in August. Waorking tirelessly from May through August, Concordia cleaned out the
school, hired and trained a teaching staff, had a fire alarm system installed, got internet and telephone
connectivity, and acquired computers and furniture.

In late July the teachers were brought on for two weeks of training before school began. The mission school
had a partnership with Knox Coltege, located in Galesburg, lllinois. The partnership continues with Concordia,
both on the reservation school as weli as the Mesa site. Knox professors provided invaluable training in
classroom management and reading instruction for all teachers. Reading Horizons, Saxon Math and Core
Knowledge training was provided also. The site director had extensive training in Core Knowledge and
assisted in aligning the school curriculum to the state standards. A curriculum map was created and a full
year teaching calendar was provided to each teacher for planning lessons and assessments.

The majority of the students that were enrolled at the mission school continued on when Concordia took
over. School opened at the end of August, 2010 with 67 students and maintained that enrollment for the two
years Concordia operated at Rock Point.

Unfortunately the Mission board decided to take the school back to private in the summer of 2012 and
Concordia Charter Schoo! — Navajo Mission found itself without a home. About 1/3 of the students
continued on in 2012/2013 at the private school. Three of the students relocated to Mesa so they could
continue at Concordia, and the remaining students enrolled in a Red Mesa School, the Rock Point
Community School (BIE) or chose homeschooling.

The board of directors of Concordia was resolute in its desire to reopen a school on the Navajo
Reservation and was able to negotiate with the Round Rock Chapter to locate a school on Chapter House





property. Round Rock is approximately 15 miles from Rock Point, and many of the Concordia students
live between the two sites. The school was preparing to use the 2013/2014 school year to get a facility
built and reestablish a school community. In July 2013 the schoo!l was notified by ASBCS staff that it
would need to open for the 2013/2014 school year or the site would be closed permanently.

With just seven weeks to get started, Concordia literally built a school from scratch. Two portable
classrooms were brought in from Phoenix, all electrical and plumbing lines were installed, the state fire
marshal broke all deadlines, inspecting and approving the site with just 5 days notice. All furniture,
equipment and supplies were gathered and the schoo! staff hired {the majority being former employees
from the Rock Point site). The ASBCS approved the change of location on September 3" and the school
opened officially on September 4™ with 10 students. By the end of the second week enrollment doubled
and is currently serving 20 students in grades K-3.

The greatest challenge Concordia Navajo Mission has faced this year is being able to maintain internet
connectivity. While the school is amply supplied with computers (1 computer/2 student ratio) the
telephone and internet service are intermittent. All students have been benchmark tested and will be
assessed again the second week of December. Another challenge is the high transient rate for students.
With as small a population the school currently has, the school continues to enroll new students and
lose students.

There are currently an administrator, two teachers and two classroom aides plus a bus driver and a cook
for this site. Staff in-service is held weekly. All instructional staff has been trained in the new Core
Knowledge Language Arts program, Renaissance Learning Star programs, and Saxon Math. Teachers
review individual student assessments for the week and work on differentiation of instruction.

Because there were no students in the 2012/2013 school year, Concordia has no state testing data to
add to its existing DSP. All data and charts provided in this report are from fall 2013 for students newly
enrolled. The reopened site is only serving K-3 so of the students currently enrolled, only two were with
the school at its previous site. One student was retained in third grade and the other student began
school at the new site but has since transferred to Concordia’s Mesa site. All other students have just
this fall’s data points. The transient nature of our population is reflected in our data as some students
were assessed in math and not reading and vise-a-versa.





1A Student Median Growth Percentile — Reading and Math

In accordance with its contract with the Arizona State Board for Charter Schools, Concordia uses the
Core Knowledge Sequence. In the summer of 2013, Concordia adopted the new Core Knowledge
Language Arts program. In the words of the Core Knowledge Foundation, “The Core Knowledge
Language Arts {CKLA) program is based on decades of cognitive science research revealing that
reading is a two-lock box, a box that requires two keys to open. The first key is decoding skilis,
which are addressed in the Skills strand of the CKLA program. The second key is oral language,
vocabulary, and background knowledge sufficient to understand what is decoded. These are
covered in the Listening & Learning strand. Together, these two strands unlock a lifetime of
reading for all children. Using this approach, the CKLA program not only meets the Common Core
State Standards, it exceeds them.” Individual instruction is also supplemented using Renaissance
Learning’s STAR Reading program and benchmark assessments are also done through STAR
Reading.

Concordia has adopted the Saxon Math curriculum for all math instruction and is currently teaching
one grade level above the actual grade, so Kindergarten is using First Grade math, First grade is using
Second Grade math, etc. Student benchmark assessments are done through STAR Math. Individual
instruction is also supplemented with ALEKS. ALEKS is a Web-based, artificially intelligent
assessment and learning system. ALEKS uses adaptive questioning to quickly and accurately
determine exactly what a student knows and doesn't know in a course. ALEKS then instructs
the student on the topics she is most ready to learn. As a student works through a course,
ALEKS periodically reassesses the student to ensure that topics learned are also retained.

Reading:

e For our primary form of assessment, we use Renaissance Learning’s Star Literacy for grades one

through third. Kindergarten is assessed using Star Early Literacy. Six of the nine kindergarteners
were approaching the bench and three students were considered significantly at risk. Of the three
first graders assessed, two were approaching benchmark and one was considered significantly at
risk. Three second graders were assessed with one approaching benchmark and two were
significantly at risk. The two students in third grade both tested as approaching the benchmark.

e The focus on reading and is to introduce students to Core Knowledge. Core Knowtedge gives them a

broader knowledge of the world, culture and science at the same time, in order to develop a larger
vocabulary.

» Again, using Core Knowledge in History and Science helps the students’ comprehension. By following

the Core Knowledge outline and introducing students to a rich knowledge of vocabulary helps
increase their reading scores. The native students have limited exposure to the outside world and
global view points. The Core Knowledge sequence is a culturally rich, rigorous academic curriculum
that challenges them. The material taught exposes the students to the same concepts the majority
of non-reservation students are being taught.

Below is the Kindergarten Early Literacy assessment. The kindergarten scores are indicative of the lack
of comprehensive early childhood instruction. There is no longer a Head Start program in Round
Rock. Four of the students met standards overall, three are approaching and two are falling far below.
All students display difficulty with using context to determine the meaning of words. Again, we hope to
overcome this by providing a culturally rich curriculum as Core Knowledge.





Student

Blue - Meets Green -Approach Red on Watch
With prompting and support, ask and answer questions about key details in a text.
With prompting and support, retell familiar stories induding key details.
With prompting and support, identify characters, setting, and major events.
With prompting and support, ask and answer questions ahout unknown words.
Identify common types of text and the parts of a book
With prompting and support, name and define the roles of a text's author and iliustrator.
With prompting and support, describe the relationship b the il ions and the text.
With prompting and support, identify the reasons an author gives to support points in a text.
With prompting and support, compare and contrast texts on the same topic and characters in familiar stories.
Actively engage in group reading activities with purpose and understanding.
[Recognizes the sounds of upper case letters
ABCDEFGHIJKLMNOPQRSTUVWXYZ
Recognize the sours of lower case letters.
abcdefghijklmropgqrstuvwxyz
Hears and produces individual sounds in words
Orally breaks words into syllables
Substitutes, adds and deletes sounds in words
Uses knowledge that every syllable has a vowel sound
Knows and uses 1t ta read and write
Forms words through addition/deleton/substitution of sounds and letters
Knows and uses vowel patterns to read and write
Recognizes and reads high frequency words
Reads independent level text with fluency
Vecabulary/Word Study
Uses and defines academic vocabulary
Knows and uses parts of speech
Uses context clues to determine the meaning of unknown words
Decode grade level words

Read high frequency words by sight (1°"-50 by end af yean)

Read emergent-reader texts with purpose and understanding.

Usea ination of drawing, dictating, and writing to create opinion pieces, informative/explanatory texts, and narratives.

With guidance and support from adults, add details to strengthen writing in response to questions and suggestions from peers.

With guidance and support from aduits, explore digital tools such as the Intemet to preduce and publish writing.

Participate in group research and writing projects.

With guidance and support from aduits, recal information from experiences or gather Information from provided SOUrces 1o answer a question.
Participate in small and large group ions about ki garten topics and texts with peers and adults.

Confirm understanding of texts read aloud or information presented orally or through other media by asking and ing o

Reading poses the greatest academic challenge. While all but one student in grades 1 - 3 is either
meeting or exceeding the trajectory for AIMS passage according to STAR reports, the students continue
to struggle with comprehension. All have good decoding skills but their comprehension and
foundational writing skills are lacking. Reports from STAR Reading indicate what areas the student is
deficient in and individual or small group instruction is directed at those specific skills. All instruction is
small group and each student receives one-on-one instruction as well as supplemental computer aided
instruction daily.

The Core Knowledge curriculum also introduces authentic classic literature. The exposure to classic literature
helps the native students develop a more rounded understanding of literature than previously available.
Previously the students only had access to easy reading materials. The materials the students had were often
2-3 levels below grade level and rarely challenged the students. Making the adjustment to the harder
materials will take time to scaffold the skills needed to be able to comprehend and comfortably read the new
material. The teachers work with the students to bring their skills up primarily through dialog. The teachers
also employ question and answer sessions to provide in depth understanding of the subject matter in the
readings.





e The STAR Literacy assessment was given to all Grade 1 — 3 students. Below is a graph for each grade.

STAR Screening Report i
w'a. Reading .
Arizona AIMS
Printed Tuesday, December 10, 2013 2:19:42 PM
School: Concordia Charter School - Reporting Period: 11/25/2013 - 12/25/2013
(December)
Report Options

Reporting Parameter Group: All Demographics [Default]
Grade: 1

220

200

180

160

140

120

100

STAR Reading Scaled Score

80

60

40

Students

[ Current Benchmark
! Categories / Levels . Benchmarkd Number  Percent At Time of State Test
Proficlent
. Exceeds Standard AtAbove 168 SS 1 33% AtAbove 264 SS
B Meets Standard At/Above 61 SS 2 67% AvVAbove 92 SS
O Approaches Standard AVAbove 51 SS 0 0% AtVAbove 74 SS
3 100%

{ Category Total

| Less Than Proficlent
B Far Below Standard Below 50 SS 0% Below 74 SS

Category Total 0 0%
Students Tested 3

o

Key questions to ask based on this and other information: Are you satisfied with the number of students at the highest
level of performance? Next, consider the level or score that indicates proficiency. Which students just above proficiency are
you "worried about" and what support within or beyond core instruction is warranted? What support is needed for students
just below? Do all students represented by your lowest level need urgent intervention?

¢ Benchmark adjusted for time of year using student growth norms





STAR Screening Report i

wa. Reading- .Arizona AIMS

Printed Tuesday, December 10, 2013 2:19:42 PM

School: Concordia Charter School’ Reporting Period: 11/25/2013 - 12/25/2013
(December)

Grade: 2

360

320

280

240

200

160

STAR Reading Scaled Score

120

40
Students

Current Benchmark
Categorles / Levels Benchmark? Number  Percent At Time of State Test

Proficlent
B Exceeds Standard AtAbove 377 SS

I Meets Standard AbAbove 146 SS
O] Approaches Standard At/Above 70 SS

Category Total

Less Than Proficient
B Far Below Standard Below 69 SS 0% Below 108 SS

Category Total 0 0%
Students Tested 2

0% AtAbove 441 SS
50% AtAbove 227 SS
50% At/Above 108 SS

100%

N = -0

o

Key questions to ask based on this and other information: Are you satisfied with the number of students at the highest
level of performance? Next, consider the level or score that indicates proficiency. Which students just above proficiency are
you "worried about" and what support within or beyond core instruction is warranted? What support is needed for students
just below? Do all students represented by your lowest level need urgent intervention?

¢ Benchmark adjusted for time of year using student growth norms





STAR Screening Report

w'a. Reading-

Arizona AIMS

Printed Tuesday, December 10, 2013 2:19:42 PM
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School: Concordia Charter School

Grade: 3

360 ¢

340

320

300

280

STAR Reading Scaled Score

260

240

Students

Current
Categories / Levels Benchmark?

Proficlent
B Exceeds Standard At/Above 496 SS
Il Meets Standard At/Above 255 SS
Category Total

Less Than Proficlent
[ Approaches Standard Below 254 SS
l Far Below Standard Below 114 SS

Category Total
Students Tested

Number

B b

& O OO

Percent

0%
100%
100%

0%
0%
0%

Reporting Period: 11/25/2013 - 12/25/2013

(December)

Benchmark
At Time of State Test

AtAbove 551 SS
At/Above 317 SS

Below 317 SS
Below 176 SS

Key questions to ask based on this and other information: Are you satisfied with the number of students at the highest
level of performance? Next, consider the level or score that indicates proficiency. Which students just above proficiency are
you "worried about” and what support within or beyond core instruction is warranted? What support is needed for students
just below? Do all students represented by your lowest level need urgent intervention?

7 Benchmark adjusted for time of year using student growth norms





e Also included is an example of a instructional planning report. The “>>" in front of a skill indicate a
student’s deficiency. The teacher gears one-on-one instruction specific to the student’s needs.

STAR : : 10f4
9 Readisigs Instructlg::al Planning Report
Printed Tuesday, December 10, 2013 2:21:27 PM S
School: Concordia Charter School Teacher: R. Miller
Class: Ruth 2 Grade: 2
Report Options

Use Trend Score: Use trend score for student's suggested skills

STAR Reading Test Results
Current SS (Scaled Score): 138 Test Date: 12/10/2013

IRL: P ZPD:1.6-26
Projected SS for 05/23/14: 242 Based on research, 50% of students at this stqdent‘s level will achieve this much growth.
MR Current Performance

Arizona State Proficiency Levels

Current
A
Propcted
Scaled Score 50 100 150 200 250 300 350 400
B o Below Standard 7 Approaches Standard ™ Meets Standard ™ Exceeds Standard
Suggested Skills

S STAR Reading scaled score(s) suggest these skills from Core Progress™ leaming progressions would be
challenging, but not too difficult for him or her. Combine this information with your own knowledge of the student and use
your professional judgment when designing an instructional program. Use the Core Progress learning progressions to see
how these skills fit within the larger context of the progresson.

 Reading: Foundational Skills

| GR
| Print Concepts

| This score suggests -should practice the following skills to improve understanding of print concepts.

| Know the order of the alphabet (e.g., identify letters that come before or after another letter; sing the alphabet song)
| » Locate the capital letter that begins a sentence, and the period, question mark, or exclamation point that ends it

| » Distinguish kinds of sentences based on their end punctuation

SN AN S

» Identify the dialogue that quotation marks indicate

| Phonological Awareness

This score suggests - should practice the following phonological awareness skills, particularly those skills dealing
with distinguishing and substituting phonemes in words.

K| » Isolate, say, and distinguish initial or final phonemes in spoken CVC words (e.g., say the initial sound in hat, the final
sound in cup)

K Recognize, identify, and produce groups of words that begin with the same initial sound (i.e., alliterative words)

K| Isolate, say, match, and distinguish medial short vowel sounds in spoken CVC words (e.g., say the middle vowel
sound in bed)

K| » Isolate and distinguish short vowel sounds in single-syllable words in spoken language (e.g., from a verbal prompt,
| identify that hat has a different middle vowel sound than hit)

K| Identify, match, and distinquish consonant blends

K| » Add or substitute initial or final phonemes in order to produce new one-syllable words in spoken language (e.g.,
change the /k/ in cat to /h/ to make hat, change the /g/ in bug to /s/ to make bus)

1| » Blend phonemes, including consonant blends, to pronounce single-syllable words (e.g., from a verbal prompt,
identify the word from blended sounds sl-e-d)

»Designates a focus skill. Focus skills identify the most critical skills to learn at each grade level.





STAR : - 20f4
¥ Reading: Instructlg)rrial Planning Report
Printed Tuesday, December 10, 2013 2:21:27 PM
School: Concordia Charter School. - Teacher: R. Miller
Class: Ruth 2 Grade: 2

Reading: Foundational Skills

GR

1

1

Phonological Awareness

» Segment single-syllable spoken words into their component phonemes, including consonant blends, in sequence
(e.g., the initial, middle, and final sounds of glad are g/ I/ /a/ /d/)

Pronounce single-syllable words by blending and segmenting consonant blends and other phonemes (e.g., /t/ /t/ /i
Ip/ makes the word trip)

» Isolate and then pronounce the initial, medial, or final sound in single-syllable words including those with long
vowels and consonant blends (e.g., what is the middle sound in goat?)

» Isolate and distinguish medial long vowel phonemes in spoken words (e.g., from a verbal prompt, identify that drive
has a different middle vowel sound than drove)

Distinguish long vowel sounds from short vowel sounds in spoken single-syllable words (e.g., pick the picture that
has the long /a/ from picture of a mat, cane, and can)

| » Add or substitute initial, final, or medial vowel phonemes in order to produce new words in spoken language (e.qg.,

change /a/ in pan to /e/ to make pen,; change /a/ in race to /i to make rice)

| Phonics and Word Recognition

This score suggests - should practice the following phonics and word-recognition skills, particularly those skills
dealing with long-vowel sounds.

» Isolate, identify, and distinguish Initial consonant blends to decode regularly spelled words (e.g., pick the word that
starts with /bl/ from choices block, brew, book)

» Recognize and identify the spelling-sound correspondences for common consonant digraphs in words (e.g., pick the
word that has /sh/ from choices saw, wash, have)

» Substitute final consonants or consonant blends to create new words

» Use sound-symbol correspondence to identify rimes

» Decode regularly spelled single-syllable grade-level words by identifying short vowel sounds (e.g., read the words
cup, nap, and man; cup has the same middle vowel sound as run)

» Decode regularly spelled grade-appropriate words (e.g., pick the word /ast from /ast, list, lost)

» Identify common spellings of medial long vowel CVCe phonemes in spoken words (e.g., p/ane has the same middle
vowel sound as make)

» Decode words by identifying the correctly spelled CVCe pattern in a word from a spoken sentence (e.g., read the
words drive, drove, and dove and recognize that drove is the correct spelling of the word)

Distinguish common spellings of long vowel phonemes in spoken words (e.g., phone has a different middle vowel
sound than like)

» Identify long vowel sounds using common vowel team spellings in order to decode single-syllable words (e.g., pick

the word with the same middle vowel sound as meat from feel, bed, and let)

Decode single-syllable words by recognizing common ways to spell long vowel sounds (e.g., seeing the words heat,
let, and end, and recognizing that only heat has the long vowel sound)

» Segment printed words into syllables, making sure each syllable contains a vowel sound

» Segment syllables in VC-CV words to decode basic two-syllable patterns in words

» Decode words with long vowel syllable pattems (V-CV and VC-V) by using principles of chunking
» Decode words with blends and digraphs by chunking them into syllables

- » Decode grade-appropriate two-syllable compounds (e.g., bedtime)

» Identify the meanings of familiar base words with common inflectional forms (e.g., -ed, -ing, -s, -es) to read
grade-appropriate words

» Read grade-level sight words automatically (e.g., again, could, every)
» Recognize silent letters that represent consonants
» Recognize silent letters that represent vowels

»Designates a focus skill. Focus skills identify the most critical skills to learn at each grade level.
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n'a. Reading For
Printed Tuesday, December 10, 2013 2:21:27 PM
School: Concordia Charter School-" ~ - Teacher: R. Miller
Class: Ruth 2 Grade: 2

| Reading: Foundational Skills

GR

Fluency

This score suggests Sllllll§should work on the following to increase fluency and comprehension of texts at s,
reading level.

| » Read on-level texts aloud at the estimated oral reading fluency (ORF) to meet grade-level benchmarks
| » Read on-level texts aloud with appropriate expression (e.g., moving from word-by-word reading to fewer pauses

between words and pausing between sentences)

» With assistance, confirm or correct understanding of a word in context through the use of illustrations, phonics (e.g.,
sounding out words, especially initial and final letters), and by applying repair strategies (e.g., slowing reading pace
and/or asking questions)

~ Reading: Literature

Key Ideas and Detalls
This score suggests Sl should practice the following skills to improve comprehension of key ideas and details after

' listening to a story or reading a story at"ilillills reading level.

» Answer simple questions about a story's key details
Describe characters using key details
Describe where and when a story takes place using key details

Craft and Structure

| This score suggests Ml should practice the following skills after listening to a literary text or reading a literary text at

s reading level.
Identify the senses to which specific words or descriptions appeal

Identify rhyming words, alliteration, and rhythm in oral language

Answer questions to clarify the meanings of words and apply foundational skills and strategies when encountering
new vocabulary in grade-appropriate literary texts (e.g., use context clues, apply decoding strategies)

Identify who is telling a story when prompted at different points in the text

| Integration of Knowledge and Ideas

This score suggests @Hl% should practice the following skills after listening to or reading stories at AJllilils reading
level.

With prompting and support, compare and contrast characters and events in familiar stories (e.g., tell how Snow
White's experience is similar to that of Sleeping Beauty)

» Describe elements of a story (e.g., characters, setting, events) based on information provided by both its illustrations
and words

: Reading: Informational Text

A =X

-

Key ldeas and Detalls

This score suggests (il should practice the following skills to improve comprehension of key ideas and details after
listening to an informational text or reading an informational text at (& reading level.

With prompting and support, sequence events from an informational text (e.g., retell events in order, draw pictures)

» With prompting and support, tell how two individuals, events, ideas, or facts in an informational text are alike or
different

With prompting and support, identify a directly stated cause of an event discussed in an informational text
Identify the main topic of an informational text
Retell key details of an informational text

»Designates a focus skill. Focus skills identify the most critical skills to learn at each grade level.
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School: Concordia Charter School- Teacher: R. Miller
Class: Ruth 2 Grade: 2

| Reading: Informational Text

| GR

e Ve §

-

-

.

Key Ideas and Detalls
» Answer leading questions about key details to draw simple conclusions about an informational text

Sequence events from an informational text (e.g., retell events in order, draw pictures)

» Follow or describe basic directions or steps in a process described in an instructional text (e.g., single-step written
directions or multiple-step directions with visual cues)

Craft and Structure

This score suggests i should practice the following skills after listening to an informational text or reading an
Informational text at reading level.

» Ask and answer questions to clarify the meanings of words when listening to informational texts, and apply
foundational skills and strategies when encountering new vocabulary (e.g., use context clues, apply decoding
strategies)

Answer questions to clarify the meanings of words and apply foundational skills and strategies when encountering
new vocabulary in grade-appropriate informational texts (e.g., use context clues, apply decoding strategies)

» |dentify and use the parts of an informational book (e.g., covers, title page, table of contents, chapters, illustrations)
to find information

Integration of Knowledge and ldeas

This score suggests should practice the following skills after listening to informational texts or reading

informational texts at reading level.

» With prompting and support, answer questions about the clearly stated reasons an author gives to support points in
a text (e.g., answer the question "why does the author think you should brush your teeth?" after listening to a text
about brushing your teeth)

With prompting and support, determine how things are alike and different in informational texts on the same topic
(e.g., in illustrations, descriptions, or procedures)

» Use the information from illustrations and the words in a text to comprehend its key details

Language

e

-

-

Vocabulary Acquisition and Use
This score suggests @l should practice the following skills related to vocabulary acquisition and use.

» Use sentence-level context clues, illustrations, and foundational skills to determine or clarify the meanings of
unfamiliar words in grade-appropriate texts

» Name antonyms for grade-appropriate frequently used words (e.g., before/after) in isolation or in context
Name and use synonyms for grade-appropriate high-frequency words (e.g., Dolch: road/street; Fry: look/see)
Group or define words by categories and attributes (e.g., use superordinate/subordinate relationships, ducks and
swans are birds that swim; robins and crows are birds that don't swim)

Apply new vocabulary to real-life objects or places (e.g., use newly leared words such as cozy to tell about a place
you like to sit)

» Use vocabulary acquired from listening, conversing, reading, and responding to text including high-frequency
conjunctions to indicate simple relationships (e.g., because to show causal relationships; but to show contrast)
Identify or act out the differences in manner or intensity among closely related verbs and adjectives (e.g., synonyms
for look such as peek, glance, stare)

Use the correct homophones (e.g., to/two, ant/aunt, be/bee) and homographs/multiple-meaning words (e.g., bark,
bat, fly), and determine their meanings in grade-appropriate texts using sentence context or prior knowledge of
spellings

»Designates a focus skill. Focus skills identify the most critical skills to learn at each grade level.





Math

e For our primary form of assessment, we use Renaissance Learning’s Star Math for grades one
through third. Kindergarten is assessed using the Saxon Math assessments. Seven of the
kindergarteners are meeting standards across the board while one is approaching and one is falling
far below. Of the three first graders assessed, two exceeded the standards and one met the
standards. Two second graders were assessed with one is exceeding standards and one meeting
standards. Of the four students tested in third grade three met the standards and one exceeded
them.

¢ Asindicated earlier, Concordia uses Saxon Math for its instructional program and teaches one grade
ahead of actual grade level. While all but one student is tested exceeded or met standards, the
common challenge all have is doing “word problems”. Our strategies to increase reading
comprehension will bring about greater gains in the math assessments.

® All students receive instruction in small group settings and one-on-one instruction and computer
assisted instruction is provided on a daily basis.

Below is the Kindergarten assessment data.

Student 1 2 3 4 5 6 78 9

Blue - Meets Green -Approach Red on Watch

Represent addition and subtraction in a variety of ways (e.g., concrete objects, actions, images, eguations, etc.)

Decompose (i.e., "break apart") numbers less than or equal to 10 into pairs in more than one way and record each pair using a drawing or equation.
Find the number that "makes 10" when added to a given number and record the answer with a drawing or equation.

Fluently add and subtract within 1-5.

Show and understand that numbers from 11 to 19 represent a group of tenonesand 1, 2, 3,4 .. or 9 ones.

Desaribe objects in the environment using names of shapes and describe
Correctly name shapes regardless of their orientations or size.

The following pages contain the Grades 1 — 3 Star Math assessment graphs by grade.





STAR Screening Report Tk

wa. Math-

Arizona AIMS

Printed Monday, December 9, 2013 9:59:20 AM

School: Concordia Charter School- Reporting Period: 11/25/2013 - 12/6/2013

(December)

Report Options
Reporting Parameter Group: All Demographics [Default]

Grade: 1

STAR Math Scaled Score

Proficient

_I:ess-Than Proficlent

440

420

400

380

360

340

320

300

280

260

240

Students

Current Benchmark
Categories / Levels Benchmark Number  Percent At Time of State Test

33% At/Above 471 SS
67% At/Above 400 SS
_ AtAbove 335 SS

Bl Exceeds Standard At/Above 408 SS 1

B Meets Standard At/Above 327 SS g

EI_ Approaches Standard AUAbov_e _:_255 SS 0 0%
3

100%

Category Total

. Far Below Standard Belqw 25§ S§ = 0 0% Below 335 SS

Category Total R 0%

gt'trjin’i’ents Tested 3

Key questions to ask based on this and other information: Are you satisfied with the number of students at the highest
level of performance? Next, consider the level or score that indicates proficiency. Which students just above proficiency are
you "worried about” and what support within or beyond core instruction is warranted? What support is needed for students
just below? Do all students represented by your lowest level need urgent intervention?

¢ Benchmark adjusted for time of year using student growth norms.
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STAR Screening Report %
n'a. Math ;
Arizona AIMS
Printed Monday, December 9, 2013 9:59:20 AM
School: Concordia Charter School- Reporting Period: 11/256/2013 - 12/6/2013
(December)
Grade: 2
560
520
8
g 480
(]
o
2
(§ 440
£
-
1]
=
E 400
w
360
320
Students
Current Benchmark
o Categories / Levels_; Benchmark?  Number  Percent At Time of State Test
Proficlent
B Exceeds Standard At/Above 516 SS 1 50% At/Above 576 SS
Bl Meets Standard At/Above 373 SS 1 50% At/Above 445 SS
O Approaches Standard At/Above 326 SS 0 0% At/Above 399 SS
Category Total 2 100%
Less Than Proficient
[l Far Below Standard Below 325 SS 0 0% | Below 399 SS
Category Total 0 0%
Students Tested 2

Key questions to ask based on this and other Information: Are you satisfied with the number of students at the highest
level of performance? Next, consider the level or score that indicates proficiency. Which students just above proficiency are
you "worried about" and what support within or beyond core instruction is warranted? What support is needed for students
just below? Do all students represented by your lowest level need urgent intervention?

< Benchmark adjusted for time of year using student growth norms.
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STAR Screening Report
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Arizona AIMS
Printed Monday, December 9, 2013 9:59:20 AM

School: Concordia Charter School- 7 = Reporting Period: 11/25/2013 - 12/6/2013
(December)

Grade: 3

660 |

640

620

600

580

560

STAR Math Scaled Score

540

520

500

Students
T GUTTONE: . o S, e [ Benchmark
C",‘teg,',’,"",’?,,",,,lf‘,‘,',e,'? ~~ Benchmark?  Number Percent At Time of State Test

Proficient

Bl Exceeds Standard At/Above 617 SS
I Meets Standard AtAbove 506 SS
_ Category Total
Less Than Proficient

[ Approaches Standard Below 505 SS

| F_ar Balow_Stanq_ard RSN 1 Bic B_alow407 S_:S a
Category Total
Students Tested

25% AtAbove 666 SS
75%  AbAbove 569 SS

Ll

[ IS =y

F=S

0% Below 569 SS
0% Below 479 §S

0%

s~ Ol0O

Key questions to ask based on this and other Iinformation: Are you satisfied with the number of students at the highest
level of performance? Next, consider the level or score that indicates proficiency. Which students just above proficiency are
you "worried about” and what support within or beyond core instruction is warranted? What support is needed for students
just below? Do all students represented by your lowest level need urgent intervention?

¢ Benchmark adjusted for time of year using student growth norms.





1b SGP Bottom 25%, 2a Percent Passing, 2b Composite School Comparison
There is no state assessment data from which to base the bottom 25%.

2c Subgroup ELL
English is the primary language for all of our students.

2¢ Subgroup FRL
100% of our students are Free and Reduced Lunch. Please see section 1a for intervention used.

2c Subgroup SPED
There is currently only one special needs student. He was retained in the third grade and is receiving
additional assistance due to his visual imparity.

3a State Accountability and Overall Rating

By introducing Core Knowledge, classic literature, history and science, along with a good X-2 phonics
program and highly regarded Saxon Math program we expect to see our students grow academically.

The most important instructional strategies for this group of students are a rigorous, clearly defined and
articulated curriculum that is taught with fidelity and consistency. Concordia is confident student scores on
the state testing will increase and reflect the diligence of our staff to providing a higher level of instruction
than they have been exposed to previously.






AGENDA ITEM: Site Specific Change in Grades Served — Concordia Charter School

Issue

A Site Specific Change in Grades Served Notification Request to add grade 4 to the Concordia Charter School — Navajo
Mission school site was submitted by Concordia Charter School (CCS). The charter is authorized for grades K-8. CCS did
not meet the Board’s academic performance expectations for 2013, and was required to submit a Demonstration of
Sufficient Progress (DSP).

Summary of Narrative Provided

Rationale for Expansion Request

The Navajo Mission site currently serves grades K-3, with 2 students in 3rd grade. The Charter Holder anticipates
enrolling five 4th grade students for the 2014-2015 school year. Both the current facility and the charter enrollment cap
have the capacity to add the additional grade.

Support Information
The submitted minutes of the February 13, 2014 meeting of the corporate board show approval for submitting a request
to ASBCS to add grade 4 to the Navajo Mission site.

According to ADE, 100th day average daily membership (ADM) for the Navajo Mission site is 15.
Background

CCS was granted a charter in 2005 and operates two schools: Concordia Charter School (serves K-6 in Mesa since 2007)
and Concordia Charter School — Navajo Mission (serves K-3 in Round Rock since 2013. This site served K-6 in Rock Point
from 2010 to 2012, and was not in operation for FY 2013). According to the Charter Holder, a private school had been
operated by the Navajo Evangelical Lutheran Mission for over 50 years when CCS was asked to operate a charter school
on the site in 2010. On November 16, 2012, the Charter Holder sent a letter to ASBCS staff requesting a temporary
suspension of operation Concordia Charter School — Navajo Mission during FY2013, as the executive director of the
Navajo Evangelical Lutheran Mission had decided to return the school site to private status. The Charter Holder
identified a site that could be ready for operation in the summer of 2013. The school resumed operation on September
4, 2013. The graphs below show the Charter Holder’s actual 100th day ADM for fiscal years 2010-2014, as well as the
100th day ADM for each school site.

Concordia Charter School: Concordia Charter School:
Total Charter Enroliment FY 2010-2014 Enrollment by School Site FY 2010-2014
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All figures provided by ADE
Eligibility

As stated in Board policy, prior to a charter school being placed on an agenda, staff conducts a compliance check as part
of the notification approval process. The charter is in compliance in all areas.
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Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance document, a Charter Holder’s academic
performance will be evaluated by the Board when considering expansion requests. The academic performance of
Concordia Charter School and Concordia Charter School — Navajo Mission are represented in the dashboards below.

Concordia Charter School

Concordia Charter School - Navajo Mission

2012 2013 2012
Small Traditional Small
Elementary School (K-5) Elementary School (K to 6) Elementary School (K-6)
Poi - Poi . Point .
1 R Gr’owth Measure As;lgnr:;d Weight | Measure Assilgnr:gd Weight | | 1 . Growth Measure As:i;nn:d Weight
1a 5GP Math 37 5 | 25 35 5 | 25 - Math 25 B
’ Reading 56 75| 25 25 ‘ Reading 39 50 | 25
Math NR 0 0 NR 0 0 Math NR 0 0
1b. SGP Bottom 25% 1b. SGP Bottom 25% .
Reading NR 0 0 NR 0 0 Reading NR 0 0
.- i . i . s s Point .
2_ Prof]CIency Measure Az;]gnnt:d Weight | Measure A::ilgn;:d Weight 2_ Prof]C|ency Measure As:i;nn:d Weight
math  [36/512 50 | 75 RENGE 7.5 Math 13/50 50 75
2a. Percent Passin 2a. Percent Passin -
- Reading |51 / 66.1 50 7.5 69.2 /77 50 7.5 s Reading | 9 / 66.4 50 7.5
2b. Composite School Math -8.6 50 7.5 7.5 2b. Composite School Math -36.5 e
Comparison Reading | -7.8 5 | 75 7.7 75 | 7.5 || Comparison Reading [N 7.5
Math  |17/302 50 @ 375 [EEEEEE 3.75 Math NR 0
2c¢. Subgroup ELL 2c. Subgroup ELL
e Reading |42/37.7 75 | 3.75 |529/532 50 | 3.75 group Reading | MR
math  [31/433 50 | 375 [KERAIEN 3.75 Math 12/421 50 75
2c. FRL 2c. Sub FRL
c. Subgroup Reading |51/61.7 50 | 3.75 |67.6/693 50 | 3.75 S elE Reading | 7/61.3 | 50 @ 7.5
Math NR 0 0 NR 0 0 Math NR 0 0
2c. Sub: SPED 2c. Subgroup SPED
e Reading | MR 0 0 NR 0 0 Srop Reading NR 0 0
3. State Accountability Measure | PO | Weight | Measure | AN | weight || 3, State Accountability Measure | PONS | Weight
3a. State Accountability © 50 5 5 Ja. State Accountability 5
Overall Rating Overall Rating Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating Scoring for Overall Rating
89 or higher: Exceeds Standard 89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 57.19 100 100 <89, but > or = to 63: Meets Standard 100
<63, but > or = to 39: Does Not Meet Standard <63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard Less than 39: Falls Far Below Standard

Academic Performance — Concordia Charter School
The FY2013 overall rating for Concordia Charter School on the Board’s academic performance measures was 38.75,
including points received for the FY2013 letter grade of D as reported by the Arizona Department of Education. The

FY2012 overall rating for Concordia Charter School on the Board’s academic performance measures was 57.19, including

points received for the FY2012 letter grade of C as reported by the Arizona Department of Education.

Academic Performance — Concordia Charter School — Navajo Mission
Concordia Charter School — Navajo Mission did not receive an overall rating for FY2013, as operations were suspended
(see “Background” above). The FY2012 overall rating for Concordia Charter School — Navajo Mission on the Board’s
academic performance measures was 38.75, including points received for the FY2012 letter grade of D as reported by
the Arizona Department of Education.

The academic performance of CCS did not meet the Board’s academic performance expectations set forth in the
performance framework adopted by the Board. A DSP was required for the Navajo Mission site as part of the 4th year
annual review, and was submitted by the charter representative on December 13, 2013 (presented in the Charter
Holder’s notification portfolio: e. DSP Submission). In the expansion request submitted on April 9, 2014, the Charter
Holder referenced the 4th year annual review DSP rather than submitting a separate expansion request DSP.

Demonstration of Sufficient Progress

Following a preliminary evaluation of the Annual Review DSP, staff conducted a site visit on March 6, 2014 to meet with
the school’s leadership, as selected by the school, to confirm evidence of the processes described in the DSP and review
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additional evidence to be considered in the final evaluation (presented in the Charter Holder’s notification portfolio: c.
DSP Evaluation and d. DSP Evidence List). The following representatives of CCS were present at the site visit:

Name Role
Esther Davis Site Administrator
Margaret Roush-Meier Charter Representative

The DSP submitted by CCS for Concordia Charter School — Navajo Mission was required to address the areas (curriculum,
monitoring instruction, assessment, and professional development) for the measures for which the Charter Holder was
required to provide a response. The Charter Holder was provided a copy of the initial evaluation prior to the site visit
and informed that areas initially evaluated as not acceptable could be addressed with additional evidence at the time of
the visit. The Charter Holder also had 48 hours following the site visit to submit relevant evidence.

After considering information in the DSP, evidence provided at the time of the site visit, and additional evidence
submitted following the site visit, the Charter Holder has not provided evidence of a sustained improvement plan that
includes implementation of a curriculum that contributes to increased student growth and proficiency, implementation
of a plan for monitoring the integration of the Arizona’s College and Career Ready (ACCR) Standards into instruction,
implementation of a plan for monitoring and documenting increases in student growth and proficiency, or
implementation of a professional development plan that contributed to increased student growth and proficiency.

As the school had suspended operation for FY2013, the Charter Holder was not able to demonstrate improved student
performance compared to the prior year, but the Charter Holder provided data and analysis that demonstrates
academic performance including student proficiency meeting standards based on data generated from valid and reliable
assessment sources. The Charter Holder provided reports from the STAR Reading and STAR Math benchmark
assessments from February 2014 showing 9 of 9 students in grades 1-3 meet standard in Math, and 8 of 9 students meet
standard in Reading.

The Charter Holder stated that school currently serves no ELL students and that 100% of students qualify for free or
reduced-price lunch.

Based on the findings summarized above and described below, staff determined that the Charter Holder did not
demonstrate sufficient progress towards meeting the Board’s academic performance expectations.

A description of the findings for each required area as evaluated is provided below:
Curriculum:
In the area of curriculum, the DSP for Concordia Charter School — Navajo Mission was evaluated as “Approaches.”

The Charter Holder provided evidence of implementation of a curriculum aligned with Arizona’s College and Career
Ready Standards (ACCR Standards), evidenced by pacing guides aligned to ACCR Standards, but did not provide evidence
of a sustained improvement plan that includes a system to create/adopt, evaluate, and revise curriculum that
contributes to increased student growth and proficiency. Rather, the Charter Holder provided evidence of a fragmented
approach to create, implement, evaluate, and revise school curriculum aligned with ACCR Standards. The approach lacks
cohesiveness or alignment with other school improvement efforts. The Charter Holder’s DSP in the area of curriculum is
not acceptable.

e The Charter Holder must provide evidence of implementation of a systematic process the school uses to
create/adopt curriculum. Sufficient evidence will demonstrate how and when the school evaluates curriculum
options, what findings the school makes about curriculum options, and who is involved in the curriculum
adoption process.

o The Charter Holder provided “Curriculum Map” documents for the K-1 and 2-3 classrooms, which serve
as pacing guides and lesson plans. These documents identify ACCR Standards for Saxon Math lessons
and for Core Knowledge ELA units and lessons, and daily schedules, but do not demonstrate how and
when the school evaluates curriculum options, what findings the school makes about curriculum
options, and who is involved in the curriculum adoption process. The Charter Holder described creating
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these documents and having teachers use standards alignment documents from the textbook publishers
to ensure standards alignment during the summer in-service week, as evidenced by the “Teacher
Training Week back to school” document, but was not able to provide further evidence of the process
used to create these maps. These documents demonstrate an approach to creating curriculum that lacks
cohesiveness or alignment to other school improvement efforts.

o The Charter Holder provided “Teacher Training Week back to school.” This document provides an
agenda for an undated 5 day period, including sessions on Core Knowledge, Saxon Math, Special
Education, and Renaissance Place (STAR Math, STAR Reading). The sessions on Core Knowledge and
Saxon Math include guiding questions to help teachers understand expectations for using the
“Curriculum Map” and implementing the curriculum, but do not provide evidence that the curriculum
maps were created or adopted during the sessions. The Charter Holder stated that teachers were not
required to sign in, so this document does not provide evidence regarding who is involved in the
curriculum adoption process. This document, with the “Curriculum Map” documents, demonstrates an
approach to creating curriculum that lacks cohesiveness or alignment to other school improvement
efforts.

o The Charter Holder was not able to provide any evidence regarding the adoption of Core Knowledge
ELA, Saxon Math, and ALEKS Math curriculum, but indicated that they have used the same curriculum at
the Mesa site for many years. This does not provide any evidence regarding a system to adopt
curriculum.

e The Charter Holder must provide evidence that the school has a system in place for implementing the
curriculum consistently across the school. Sufficient evidence will demonstrate the school utilizes tools that
identify what must be taught, the expected pacing, strategies, methods, and activities, and communicated
expectations for the consistent use of these tools.

o The Charter Holder provided “Curriculum Map” documents, which serve as pacing guides and lesson
planning documents. These documents identify ACCR Standards for Saxon Math lessons and for Core
Knowledge ELA units and lessons, with daily class schedules for the multi-age classrooms. The
document provided covers 13 weeks of lessons. The Charter Holder stated that both Saxon Math and
Core Knowledge were highly scripted curriculum, so the identification of a specific Saxon Math lesson or
Core Knowledge chapter indicates the methods and activities to be used in the classroom using the
curricular text. The “Curriculum Map” documents combined with documents from the “Core Knowledge
Units 3-4,”provide evidence that the school utilizes tools that communicate expectations to teachers,
which are monitored through the use of the “Informal Classroom Observation” forms described below.
These documents demonstrate evidence of a system to implement curriculum consistently across the
school.

o The Charter Holder provided documents from the teacher edition of “Core Knowledge Unit 3-4” for
grade 3. These documents include lesson strategies, methods, and activities, including formative and
summative assessments, as well as providing alignment between lesson objectives and ACCR Standards.
When combined with the “Curriculum Map” documents described above, these documents show that
the school uses tools that identify what must be taught, the expected pacing, strategies, methods, and
activities, and communicated expectations for the consistent use of these tools. These documents
demonstrate evidence of a system to implement curriculum consistently across the school.

o The Charter Holder provided “Informal Observation Forms” demonstrating monthly observations of
teacher instructional practice. These documents include items indicating “Pertinence — following daily
curriculum map.” These documents provide evidence that school leaders monitored consistent
implementation of the curriculum. When combined with the “Curriculum Map” and the “Core
Knowledge Units 3-4,” these documents demonstrate evidence of a system to implement curriculum
consistently across the school.

e The Charter Holder must provide evidence of implementation of a systematic process for evaluating and revising
curriculum. Sufficient evidence will demonstrate how the school evaluates how effectively the curriculum
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enables students to master the standards, identifies gaps in the curriculum, and demonstrates how the school is
addressing curricular gaps.

o The Charter Holder was not able to provide any evidence regarding the evaluation and revision of
curriculum, but indicated that they have changed the Core Knowledge curricular materials to the new
Core Knowledge ELA materials after piloting them for several years at the Mesa site, and changed the
computer-based supplemental curriculum used at the Navajo Mission site to align to the curriculum
used at the Mesa site due to increased internet bandwidth availability. This does not provide any
evidence regarding a system to evaluate and revise curriculum.

e The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR Standards.

o The Charter Holder provided “Curriculum Map” documents, which serve as pacing guides and lesson
plans. These documents identify ACCR Standards for Saxon Math lessons and for Core Knowledge ELA
units and lessons, with daily class schedules for the multi-age classrooms. These documents
demonstrate evidence of implementation of a curriculum aligned to ACCR Standards.

o The Charter Holder provided documents from the teacher edition of “Core Knowledge Unit 3-4” for
grade 3. These documents provide alignment between lesson objectives and ACCR Standards. These
documents, when combined with the “Curriculum Map,” demonstrate implementation of a curriculum
aligned to ACCR Standards.

e The Charter Holder must demonstrate implementation of a curriculum adapted to meet the needs of subgroup
populations. Sufficient evidence will demonstrate there is curriculum intended to provide differentiated
materials, activities, and/or strategies for struggling students within the subgroups.

o The Charter Holder provided “STAR Reading Instructional Planning Report” for a student in grade 2 for
December 10, 2013. This document provides the benchmark assessment scale score, whether the score
meets standard, the projected results for this student, grade level equivalencies for key skills aligned to
ACCR Standard domains. The document also identifies focus skills for intervention. The Charter Holder
stated that one-on-one and small group instruction is provided based on the Instructional Planning
Report. This document provides evidence that there is curriculum intended to provide differentiated
materials, activities, and/or strategies for struggling students within the subgroups. These documents
demonstrate evidence of implementation of a curriculum adapted to meet the needs of subgroup
populations.

o The Charter Holder provided “ALEKS Pie Report for a Single Student” for October 2013 and February
2014. These online reports list sequential online assignments in a specific math domain aligned to the
ACCR Standards based on assessed needs. The program does not permit the student to access a lesson
unless the student has mastered the prior one, or the teacher assigns it. The Charter Holder stated that
site leaders review these documents about every ten days to ensure students are making progress on
math. These documents provide evidence that students were given opportunities to engage in
individualized computer-based curriculum aligned to assessed learning needs. These documents
demonstrate evidence of implementation of a curriculum adapted to meet the needs of subgroup
populations.

o The Charter Holder provided “Curriculum Map” documents, which include daily schedules. The
schedules show times for direct instruction of each grade in the K-1 and 2-3 classrooms. The Charter
Holder stated that when students from one grade level are receiving direct instruction, students from
the other grade level are participating in differentiated one-on-one or small group instruction, or
provided opportunities to engage in individualized computer-based curriculum aligned to assessed
learning needs. These documents, when combined with the “STAR Reading Instructional Planning
Report” and the “ALEKS Pie Report for a Single Student,” demonstrate evidence of implementation of a
curriculum adapted to meet the needs of subgroup populations.

ASBCS, July 14, 2014 Page 5 of 11





Monitoring Instruction:

In the area of monitoring instruction, the DSP for Concordia Charter School — Navajo Mission was evaluated as

“Approaches.”

The Charter Holder provided evidence of monitoring the integration of ACCR Standards into instruction and evaluating
the instructional practices of teachers through monitoring daily pacing guides aligned to ACCR Standards and informal
classroom observations, but did not provide evidence of a sustained improvement plan that provides for some analysis
and feedback to further develop the system. Rather, the Charter Holder provided evidence of an approach to monitoring
the integration of ACCR Standards into instruction and evaluating the instructional practices of teachers. The Charter
Holder’s DSP in the area of monitoring instruction is not acceptable.

e The Charter Holder must provide evidence of implementation of a system to monitor the integration of ACCR
Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade level standards
are taught within the school year in all classrooms and that teachers implement an ACCR Standards-aligned
curriculum with fidelity.

O

The Charter Holder provided “Informal Evaluation Form” for both K-3 instructional staff members
starting in October 2013. This document is a checklist with columns for monthly documented teacher
observations, and rows for rating 31 areas of instructional practice. These documents include an item
“Pertinence — following daily curriculum map.” The item was completed monthly for both teachers
staring in October. This document provides evidence that the school leader monitored teachers’
adherence to the “Curriculum Map” document described below. These documents demonstrate
evidence of a system to monitor the integration of ACCR Standards into instruction.

The Charter Holder provided “Curriculum Map” documents, which serve as pacing guides and lesson
plans. These documents identify ACCR Standards for Saxon Math lessons and for Core Knowledge ELA
units and lessons, and daily schedules. These documents present expectations for teachers regarding
implementation of curriculum, and, when combined with the “Informal Evaluation Form” described
above, provide evidence that the school ensures that teachers implement an ACCR Standards-aligned
curriculum with fidelity. These documents demonstrate evidence of a system to monitor the integration
of ACCR Standards into instruction.

The Charter Holder was not able to provide evidence that the school ensures all grade level standards
are taught within the school year in all classrooms. The Charter Holder stated that the teachers had used
standards-alignment documents from textbook publishers Saxon Math and Core Knowledge in the
preparation of the “Curriculum Map” documents described above, but had not prepared documents
(e.g. standards checklist) to ensure that all grade level standards for both grades taught in the mixed-
grade classrooms were included in these documents. This does not provide any evidence regarding a
system to monitor the integration of ACCR Standards into instruction.

e The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices
of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of instruction and
identifies the strengths, weaknesses, and learning needs of teachers.

O

The Charter Holder provided “Informal Evaluation Form” for both K-3 instructional staff members
starting in October 2013. This document is a checklist with columns for monthly documented teacher
observations, and rows for rating 31 areas of instructional practice. On each of these 31 areas, the
documents provides columns for the site leader to indicate, by month, whether the teacher was rated as
acceptable or needs improvement, or whether that practice was not observed during the observation.
These documents included evidence of progressive improvement month by month of identified learning
needs, and provided evidence that the school leader monitored instructional practices of teachers.
However, the document did not provide a rating scale to indicate what level of performance constituted
an acceptable level; the school leader stated that she determined whether a teacher’s performance was
acceptable or needed improvement based on her experience. These documents demonstrate an
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approach to evaluating the quality of instruction and identifying the strengths, weaknesses, and learning
needs of teachers.

The Charter Holder provided a blank copy of the “Teacher Appraisal” form, and stated that the site visit
had occurred before the first of two annual formal teacher evaluations had been conducted. The
document included many areas addressing the instructional practices of teachers, and provided a rating
scale for evaluating the quality of instruction and identifying the strengths, weaknesses, and learning
needs of teachers. This document demonstrates that the school is at the beginning stages of
implementing a system for evaluating the quality of instruction and identifying the strengths,
weaknesses, and learning needs of teachers. The school has created tools, which if implemented
correctly, would provide a process or system for evaluating the instructional practices of teachers, but
did not provide evidence of the implementation of these tools.

e The Charter Holder must provide evidence that school leaders conduct some analysis and provide some
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified weaknesses and learning needs, and/or
the school ensures teacher development is ongoing.

@)

O

The Charter Holder provided “Informal Evaluation Form” for both K-3 instructional staff members
starting in October 2013. This document is a checklist with columns for monthly documented teacher
observations, and rows for rating 31 areas of instructional practice. On each of these 31 areas, the
documents provides columns for the site leader to indicate, by month, whether the teacher was rated as
acceptable or needs improvement, or whether that practice was not observed during the observation.
However, the Charter Holder was not able to provide evidence that teachers received feedback based
on the informal observations; the site leader said that feedback was provided verbally. These documents
do not provide evidence that school leaders conduct some analysis and provide some feedback to
further develop the system.

The Charter Holder provided “Staff In-Service Sign-In Sheets” for 14 dates in the 2013-2014 school year
listing the topic covered on that date. The topics identify streaming video lessons available from
teachingchannel.org. The Charter Holder stated that the many topics were chosen based on teacher
learning needs identified through the informal evaluation form, but did not provide evidence linking
specific trainings to identified teacher learning needs. These documents provide evidence of the
beginning stages of ensuring that teachers have access to resources necessary to address identified
weaknesses and learning needs, and that the school ensures teacher development is ongoing.

e The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices
of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL students, FRL students,
and students with disabilities. Sufficient evidence will demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.

O

Assessment:

The Charter Holder provided “Informal Evaluation Form” and “Teacher Appraisal” to provide evidence of
the implemented system to evaluate the instructional practices of teachers that addresses the needs of
students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.
However, none of the assessment areas on either document differentiate between the needs of
students within subgroups and the needs of students outside of subgroups. These documents do not
provide sufficient evidence to demonstrate implementation of a system to evaluate the instructional
practices of teachers that addresses the needs of students in subgroups.

In the area of Assessment, the DSP for Concordia Charter School — Navajo Mission was evaluated as “Meets.”

The Charter Holder provided evidence of a sustained improvement plan that includes implementation of a plan for
monitoring and documenting student proficiency. Specifically, the Charter Holder provided evidence of comprehensive
assessment system based on clearly defined performance measures aligned with the curriculum and instructional
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methodology that includes data collection from multiple assessments. The Charter Holder’s DSP in the area of
assessment is acceptable.

e The Charter Holder must provide evidence of the implementation of a comprehensive assessment system.
Sufficient evidence will demonstrate the school regularly and timely assesses students in a manner that is
aligned with the curriculum in order to monitor student progress.

o The Charter Holder provided “STAR Reading Student Report” and “STAR Math Student Report.” These
documents show 5 testing dates between October 2013 and February 2014. The Charter Holder stated
that students are assessed every three weeks, which is confirmed by the dates listed on the reports. The
reports included individual student grade level equivalency for skills aligned to specific ACCR Standard
domains, and, for Reading, oral reading fluency. These documents provide evidence that demonstrates
the school regularly and timely assesses students in a manner that is aligned with the curriculum in
order to monitor student progress These documents demonstrate evidence of the implementation of a
comprehensive assessment system.

o The Charter Holder provided “STAR Math Screening Report Arizona AIMS” and “STAR Reading Screening
Report Arizona AIMS” documents for grades 1, 2, and 3 for December 2013 and February 2014. These
documents provide a graphic representation of each student’s performance on a specified benchmark
assessment as compared to a cut score that indicates expected progress towards meeting the state
assessment standard. The document also provided each student’s scale score, whether that score
exceeded, met, approached, or fell far below the benchmark cut score, and the predicted benchmark
score at the time of the state test. The Charter Holder stated that they used these reports to identify
students who need intervention. These documents demonstrate the school regularly and timely
assesses students in a manner that is aligned with the curriculum in order to monitor student progress.
These documents demonstrate evidence of the implementation of a comprehensive assessment system.

o The Charter Holder provided “Weekly Unit Assessments — CKLA” for grades 2-3, Unit 3, lessons 1-15. This
document is a spreadsheet including individual student scores on curricular assessments in reading,
writing, and spelling. This document identifies rubric scores for curricular assessments from the Core
Knowledge ELA curriculum, with a rubric score of 5 indicating mastery. These documents provide
evidence that demonstrates data collection from multiple assessments. This document demonstrates
evidence of the implementation of a comprehensive assessment system.

o The Charter Holder provided “Saxon Math Assessments” for grades 2-3. This document is a spreadsheet
providing rubric scores for curricular assessments from the Saxon Math curriculum, with a rubric score
of 5 indicating mastery. These documents provide evidence that demonstrates data collection from
multiple assessments. This document demonstrates evidence of the implementation of a
comprehensive assessment system.

e The Charter Holder must provide evidence that data from these assessments is analyzed and utilized. Sufficient
evidence will demonstrate how and when the school analyzes assessment data, what findings the school makes
from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to
inform and adapt instruction.

o The Charter Holder provided “STAR Reading Student Report” and “STAR Math Student Report”
documents showing 5 testing dates between October 2013 and February 2014. The site leader stated
that she reviews these reports with the two classroom teachers. The reports included individual student
grade level equivalency for skills aligned to specific ACCR Standard domains, and, for Reading, oral
reading fluency. These documents demonstrate the process of how and when the school analyzes
assessment data.

o The Charter Holder provided “STAR Reading Instructional Planning Report” for one 2nd grade student.
The document identifies ACCR Standards in ELA by grade level equivalency, and indicates focus
standards for intervention. The Charter Holder described using the assessment data to form small
groups for differentiated instruction, and that the groups are formed as needed. This document
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demonstrates what findings the school makes from assessment data, who is involved in the analysis of
assessment data, and how that analysis is used to inform and adapt instruction.

The Charter Holder provided “ALEKS Pie Report for a Single Student” for one 2nd grade student for
October 2013 and February 2014. This document identifies areas in which the program diagnosed math
learning needs, and indicated the student’s progress in addressing those needs over time. The
documents identify a sequence of lessons in 6 conceptual domains, in which the student must achieve
mastery level on a lesson before being able to move to the next lesson addressing that domain. The
graphic indicator and list of lessons allow teachers to monitor progress in areas of assessed need. The
Charter Holder stated that these reports are monitored every ten days. This document demonstrates
how and when the school analyzes assessment data, what findings the school makes from assessment
data, and how that analysis is used to inform and adapt instruction.

The Charter Holder must provide evidence of implementation of an assessment system that meets the needs of
students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities.
Sufficient evidence will demonstrate how the assessment system assesses students within the subgroups
according to their needs.

o The Charter Holder provided “STAR Reading Instructional Planning Report” for a student in grade 2 for

December 10, 2013. This document provides the benchmark assessment scale score, whether the score
meets standard, the projected results for this student, grade level equivalencies for key skills aligned to
ACCR Standard domains. The document also identified focus skill for intervention. The Charter Holder
stated that one-on-one and small group instruction is provided based on the Instructional Planning
Report. This document provided evidence that there is curriculum intended to provide differentiated
materials, activities, and/or strategies for struggling students within the subgroups. This document
demonstrates how the assessment system assesses students within the subgroups according to their
needs.

The Charter Holder provided “ALEKS Pie Report for a Single Student” for one 2nd grade student for
October 2013 and February 2014. This document identifies areas in which the program diagnosed math
learning needs, and indicated the student’s progress in addressing those needs over time. The
documents identify a sequence of lessons in 6 conceptual domains, in which the student must achieve
mastery level on a lesson before being able to move to the next lesson addressing that domain. The
graphic indicator and list of lessons allow teachers to monitor progress in areas of assessed need. The
Charter Holder stated that these reports are monitored every ten days. This document demonstrates
how the assessment system assesses students within the subgroups according to their needs.

Professional Development:

In the area of professional development he DSP for Concordia Charter School — Navajo Mission was evaluated as “Falls

Far Below.”

The Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a
professional development plan based on identified teacher learning needs. Rather, the Charter Holder provided
evidence of the beginning stages of a professional development plan that is usually external and determined without
regard to an overall school plan. The Charter Holder’s DSP in the area of professional development is not acceptable.

The Charter Holder must provide evidence of implementation of a comprehensive professional development
plan. Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and
areas of high importance.

o The Charter Holder provided “Staff In-Service Sign-In Sheets” for 14 dates in the 2013-2014 school year

listing the topic covered on that date. The topics identify streaming video lessons available from
teachingchannel.org. The Charter Holder stated that the many topics were chosen based on teacher
learning needs identified through the informal evaluation form, but did not provide evidence linking
specific trainings to identified teacher learning needs. These documents indicate that professional
development is usually external and determined without regard to an overall school plan. These
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documents do not provide sufficient evidence to demonstrate that the plan was developed to address
teacher learning needs and areas of high importance.

o The Charter Holder provided “Teacher Training Week back to school,” which provides an agenda for an
undated 5 day period. The document includes guiding questions used during the training sessions on
Core Knowledge and Saxon Math, but do not provide information on what material was covered.
Sessions on Special Education and Renaissance Place (STAR Math, STAR Reading) were identified, but no
guiding questions were provided. The Charter Holder stated that teachers were not required to sign in,
and that curricular materials and technology were used in the training, but no materials were provided
for review. This document does not provide sufficient evidence to demonstrate that the plan was
developed to address teacher learning needs and areas of high importance.

o The Charter Holder stated that one teacher had been sent to a Core Knowledge conference in Phoenix
during the summer of 2013, but did not provide any evidence to support this. This does not provide any
evidence regarding the implementation of a comprehensive professional development plan.

e The Charter Holder must provide evidence of implementation of a system that supports high quality
implementation of the information and strategies learned through the professional development plan. Sufficient
evidence will demonstrate how the Charter Holder provides access to resources necessary to implement the
information and strategies, and/or otherwise supports teachers in planning to and implementing the
information and strategies.

o The Charter Holder provided “Staff In-Service Sign-In Sheets” for 14 dates in the 2013-2014 school year
listing the topic covered on that date. The topics identify streaming video lessons available from
teachingchannel.org. The Charter Holder stated that the many topics were chosen based on teacher
learning needs identified through the informal evaluation form, but did not provide evidence linking
specific trainings to identified teacher learning needs. These documents indicate that professional
development is usually external and determined without regard to an overall school plan. These
documents do not provide sufficient evidence to demonstrate how the Charter Holder provides access
to resources necessary to implement the information and strategies.

o The Charter Holder provided “Teacher Training Week back to school,” which provides an agenda for an
undated 5 day period. The document includes guiding questions used during the training sessions on
Core Knowledge and Saxon Math, but do not provide information on what material was covered.
Sessions on Special Education and Renaissance Place (STAR Math, STAR Reading) were identified, but no
guiding questions were provided. The Charter Holder stated that teachers were not required to sign in,
and that curricular materials and technology were used in the training, but no materials were provided
for review. This document does not provide sufficient evidence to demonstrate how the Charter Holder
provides access to resources necessary to implement the information and strategies.

o The Charter Holder must provide evidence of implementation of a system to follow-up on and monitor the
implementation of the strategies and information learned through the professional development plan. Sufficient
evidence will demonstrate how implementation is observed and evaluated and how the school ensures teacher
development is ongoing in relation to the information and strategies learned through the professional
development plan.

o The Charter Holder did not provide any evidence to demonstrate a system to follow-up on and monitor
the implementation of the strategies and information learned through the professional development
plan.

e The Charter Holder must provide evidence of implementation of a comprehensive professional development
plan that meets the needs of students with proficiency in the bottom 25%, ELL students, FRL students, and
students with disabilities. Sufficient evidence will demonstrate how the professional development plan
addresses teacher weaknesses and learning needs and areas of high importance in relation to students within
the subgroups according to their needs.
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o The Charter Holder provided “Teacher Training Week back to school,” which provides an agenda for an
undated 5 day period, including a session on Special Education. The documents identifies that the
training will cover “records and requirements” for Special Education Reports, but does not provide
information regarding how the professional development plan addresses teacher weaknesses and
learning needs and areas of high importance in relation to students within the subgroups according to
their needs. This document does not provide evidence of implementation of a comprehensive
professional development plan that meets the needs of students within the subgroups.

Data:

Concordia Charter School — Navajo Mission provided data and analysis that demonstrates academic performance
including student proficiency meeting standards based on data generated from valid and reliable assessment sources. As
the school had suspended operation during FY2013, the school was not able to demonstrate increased growth and
proficiency compared to prior years. However, Concordia Charter School — Navajo Mission did provide evidence of
student proficiency in meeting performance standards benchmarked by the assessment vendor to statewide AIMS
performance levels for all students in Math and 8 of 9 students in Reading, including students in subgroups.

The Charter Holder’s DSP in the area of data is acceptable.

e The Charter Holder must provide evidence of the effectiveness of their systems in each of the areas discussed
above through the presentation of valid and reliable data and data analysis that demonstrates improved student
growth and proficiency. Sufficient evidence will demonstrate the school’s performance on the AIMS assessment,
as reflected in the dashboard, is and will continue to improve as compared to prior years.

o The Charter Holder provided “STAR Math Screening Report Arizona AIMS” and “STAR Reading Screening
Report Arizona AIMS” documents for grades 1, 2, and 3 for December 2013 and February 2014. These
documents provide a graphic representation of each student’s performance on a specified benchmark
assessment as compared to a cut score that indicates expected progress towards meeting the state
assessment standard. The document also provided each student’s scale score, whether that score
exceeded, met, approached, or fell far below the benchmark cut score, and the predicted benchmark
score at the time of the state test. The reports showed that all students in Math and 8 of 9 students in
Reading had met benchmarked standards, and a comparison of the two showed that all had made
appropriate growth during the school year, including the one student approaching in Reading. These
documents demonstrate the effectiveness of their systems in each of the areas discussed above through
the presentation of valid and reliable data and data analysis that demonstrates improved student
growth and proficiency.

Board Options

Option 1: Having considered the statements of the representatives of the Charter Holder today and the contents of the
expansion portfolio which includes the Demonstration of Sufficient Progress, | move to deny the requests to add grade 4
to Concordia Charter School — Navajo Mission on the bases that the Charter Holder failed to meet or make sufficient
progress toward the academic performance expectations set forth in the performance framework as reflected in the
staff report and currently operates two schools that have received an overall rating of “Does Not Meet Standard” or
“Falls Far Below Standard” in both of the two most recent fiscal years for which there is State assessment data available.

Option 2: Notwithstanding staff’s recommendation to deny the request, the Board may determine that there is a basis
to approve the Site Specific Change in Grade Levels Notification Request to the charter held by Concordia Charter School
as requested by the Charter Holder. The following language is provided for consideration: Charter expansion is based on
consideration of academic and contractual compliance of the Charter Holder. In this case, the Charter Holder did not
meet the academic performance expectations set forth in the Board’s performance framework but was able to
demonstrate sufficient progress toward the Board’s expectations when: [provide specific findings related to curriculum,
monitoring of instruction, assessment, professional development, and/or data]. With that taken into consideration, as
well as having considered the statements of the representatives of the Charter Holder today and the contents of the
expansion portfolio which includes the Demonstration of Sufficient Progress, | move that the Board approve the request
to add grade 4 to Concordia Charter School — Navajo Mission.
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