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ARIZONA AUTISM

Meeting of the Founding Board of Directors of ARIZONA AUTISM CHARTER SCHOOLS, INC.

Wednesday, October 31, 2014 9:30 AM
4433 N. 7™ Street Phoenix, AZ 85014
MINUTES

Board Members Present:

Gregory E. Torrez

Mary McEvilly-Hernandez

Leo Valdez- Telephonically
Genaro Delgadillo- Telephonically

Board Members Absent:

Harry Kressler

Ron Harrison

Others Present:

1)

2)

Diana Diaz-Harrison, Executive Director

Rosetta Hicks, Director of Special Education and Human Resources

Welcome and Attendance

The pledge of allegiance was omitted due to no flag present in the meeting room. The
meeting was called to order. It was determined that a quorum was present and the
meeting could conduct business. Mary McEvilly-Hernandez determined that the meeting
would start with the Executive Director/Superintendent Report.

Executive Director/Superintendent Report

Diana Diaz-Harrison reported that the school’s enrollment was almost full with 88 and
that the school had opened successfully with students and staff adapting to routines and
school program. Most families seem to be very committed and grateful for the
opportunity to be a part of AZACS. Diana reported the school had passed the State
Charter Board’s First Year Sight Visit and the AZ-CSP sight visit audit. She also reported
the school had received a grant in the amount of approximately $14,500 from Mercy






3)

4)

5)

Maricopa Integrated Health’s Employee Giving Program, a $5,000 grant from Autism
Speaks and a $2,500 from the Arizona Education Foundation. Diana suggested the
meeting proceed with review of the financial reports as Michele Diamond had limited
time and needed to be first on the agenda.

Financial Report

The Board reviewed the Statement of Income. Michele reported the Statement was for a
three month period ending on September 30 and that the statement indicated the school
had a net income of $40,000. She then moved on to the Budget to Actual statement and
pointed out the school had spent 28% of the funding available during the first 25% of the
year. Leo asked about the $460,567.64 State revenue figure and how we had arrived at
that figure. Michele indicated that it reflected state per pupil funding for 88 students and
that the school received about $24,000 per student for students with a school autism
diagnosis. She said that about 77% of the student population had a school autism
diagnosis. Michele moved on to review the Balance Sheet. She indicated that the school
had a Total Stockholder Equity of $150,534.50 as of September 30th and that it was a
good figure for a start-up charter school. Gregory asked if Michele could create a list of
vendors for potential fundraising opportunities. Michele said she would put a list together
for the board. Gregory moved to approve the financial reports as presented by Michele
Diamond, Leo seconded the motion. The motion passed unanimously.

Michele moved on to explain that it was in the school’s best interest to change the fixed
assets limits to align with USFRCS standards. She recommended that the limits be
$5,000 for building and improvements and $1,000 for fixed assets such as furnishings
and equipment. Leo motioned to change the limits to $5,000 for building improvements
and $1,000 for fixed assets as recommended by Michele Diamond, Mary seconded the
motion. The motion passed unanimously.

Approval of minutes from board meeting on 7/10/2014
A movement was made by Gregory Torrez to approve the minutes from the last meeting
on July 10, 2014. Genaro seconded the motion. The motion was passed unanimously.

Academic Monitoring

Diana explained to the Board that school leadership staff were preparing data to present
at future board meetings regarding student progress on IEP goals. She explained this
oversight was required by the state board and start-up grants. She indicated the staff
would be preparing and aggregating data for review.





6)

7

School Growth

Diana explained that the school would need to apply for approval from the State Charter
Board to add grades 6, 7 and 8. She recommended the school only increase by one grade
level in the 2015-16 school year, offering 6 grade to the school’s current 5" graders, but
it would make sense to apply for approval of all middle school grades at once. Gregory
asked if the current building had the capacity to hold up to 6™ grade. Diana indicated
there was enough space in the school building to grow by one grade level. Mary moved
to approve applying to the State Board for Charter Schools for grades 6, 7 and 8. Genaro
seconded the motion. The motion passed unanimously.

Diana also indicated that the school needed to increase its enrollment cap if it were to
offer 18 kindergarten spaces in the 2015-16 school year. The current cap for the 2015-16
school year is 99, so we would be short by 9 spots. Diana recommended that the school
apply for an enrollment cap of 108, to accommodate 18 new kindergarteners in the 2015-
16 school year. Genaro moved to approve applying to increase the enrollment cap to 108
in the 2015-16 school year. Mary seconded the motion. The motion passed unanimously.

Consent Agenda Items

Drug Free Policy-Diana Diaz-Harrison indicated that the school board had to adopt with
a Drug Free policy to comply with insurance requirements and a Medication Policy
because the staff had to dispense medication at school.

Address Change-Diana indicated the school needed to change the school address of
record to the school facility at 4433 N. 7% St. Phoenix, AZ 85014 instead of her home
address 16174 W. Glenrosa Ave. Goodyear, AZ 85395. The address of recorded needed
to be changed in the records of the Arizona State Board for Charter Schools, Arizona
Department of Education and the Arizona Corporation Commission.

School Lunch Program- Diana indicated she was applying for the National Free and
Reduced Lunch program and that the board was required to authorize execution of an
agreement between the AZACS and the State Board of Education for the purpose of
participating in the National School Lunch Program, School Breakfast Program, and/or
Special Milk Program, for the period beginning July 1 2014. The board must also
designate Diana Diaz to sign this agreement.

Gregory moved to pass the three items on the consent agenda, Leo seconded the motion.
The motions passed unanimously.





8)

9)

Items for Discussion

Diana discussed plans for enrollment for the 2015-16 school year included offering Open
Enrollment for kindergarten from November 2014 to the end of January 1015. The plans
also included filling spots for any other grades levels/programs as they became available
if any students left the school or didn’t return in the 2015-16 school year. The spots
would be filled by applicants on the waiting list chosen by lottery. Mary moved to
approve the open enrollment period. Genaro seconded the motion. The motion passed
unanimously.

Adjournment

Mary asked again is there was any new business. Mary moved to adjourn the meeting,
Gregory seconded the motion. All agreed to adjourn the meeting.





Enrollment Cap Notification Request Narrative

Timeline for Increasing Enrollment Cap from 99 to 108

Arizona Autism Charter School (AZACS) opened successfully in fall of 2014. As the first
approved charter school focused on the learning needs of students with autism, the school
quickly filled with 90 students, which was the enroliment cap for the 2014-15 school year.
AZACS intends to advance its current K-5 students onto the next grade level in the fall of 2015,
as well as enroll 18 new kindergarten students for a half day kindergarten program. Our
currently approved enrollment cap for the 2015-16 school year is 99, but with the addition of 18
new kindergarten students, we would need an enroliment cap of 108. Along with this Enrollment
Cap Increase request, AZACS is also submitting an Adding Grade Levels Amendment Request.
The following is a projected number of students served per grade:

School | # of Grade Level
Year Students
2015- 18 Half Day Kindergarteners
16
18 18t
23 2nd
14 3
17 4th
10 5th
8 6™ (if approved)
TOTAL
108

Capacity to support the quality and long-term academic and operational success

In its first year, Arizona Autism Charter School (AZACS), has built a team of strong
administrative staff. This team includes an Executive Director, Director of Curriculum and ABA
Programs and Special Education Director. AZACS has also hired nine Highly Qualified, Special
Education Certified Teachers who have experience and a track record of success working with
students with autism. In addition, AZACS has hired 34 Highly Qualified Paraprofessionals to
assist with individualizing instruction and moving students forward in their academic and
functional goals. The teachers and paraprofessionals attended an intensive summer training in
July of 2014 and have participated in regular professional development throughout the current
school year, specifically designed to learn best instructional practices for students with autism.
In addition, AZACS has excellent contracted staff in the areas of Speech Language Pathology,
Occupational and Physical Therapy and Applied Behavior Analysis. This team has come
together to launch the school successfully, both in terms of academics and operations. The
same team will remain in place as we begin the 2015-16 school year. The team worked
successfully to help students make significant progress on their academic and functional goals,





as demonstrated in our Demonstration of Sufficient Progress report submitted with this
application.

In order to accommodate 18 new kindergarten students, AZACS will need to hire two first grade
teachers to accommodate its current kindergarten students going into 1% grade in the 2015-16
school year. School leaders have already received excellent resumes and are beginning the
interview process. In addition, in the 2015-16 school year, 2nd through 6" grade students will,
for the most part, remain with the same teacher they had in 2014-15. AZACS will employ this
“looping” strategy to reduce the learning curve when starting a new school year with a new
teacher and to help students hit the ground running. Overall, the administrative and instructional
team that was built for the 2014-15 school year will remain in place in 2015-16, while adding two
new teachers to accommodate the incoming 18 students.

Financial Viability

Arizona Autism Charter School is in a good financial position in its first year and has remained
within budget. The school’s mid-year budget to actual report shows that school has not spent
beyond 50% of its budget in any line item including payroll or facility.

In the planning stages, it was anticipated that 85% of students enrolled at AZACS would receive
a 5.8 weight. This has come to fruition and AZACS is able to support its staffing, facility and
other overhead costs with the school’s per pupil funding. In addition, the school has secured
Title 1 and Title 11 funding and is in process of securing IDEA and Medicaid funding.

The school recently ended its open enroliment period on January 31, 2015 and received more
applications than available spaces. The 18 kindergarten students enrolling will be selected via
lottery and all other students will be put on a waiting list. All of the applications received were
special education students with Individual Education Plans (IEPs). Most would qualify for the 5.8
weight associated with an autism diagnosis. This information tells us it will be financially viable
for AZACS to hire the two teachers and four to six paraprofessionals needed to accommodate
the 18 incoming students in the 2015-16 school year.
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City of Phoenix

CERTIFICATE OF OCCUPANCY

MAIL TO:
DIAZ JOSE G TR
8409 LUBEC ST
DOWNEY. CA 60240

Issuance of this Certificate of Occupancy indicates the following described building, or portion of a building, has been inspected and been found to
be in substantial compliance with applicable city codes and ordinances for the hereby authorized use and occupancy. No change in use, occupancy,
or of use is allowed without obtaining a new Certificate of Occupancy. This building shall be maintained in a safe and sanitary condition. All devices,
safeguards and exit facilities shall be maintained in good working order. This Certificate of Occupancy shall be void if any requirement, condition

or stipulation of Certificate of Occupancy or of the authorizing permits is violated. This Certificate of Occupancy is to be kept on the subject property,
and is required to be posted for public informaticn if so ordered by the building official.

SUBJECT ADDRESS: 4433 N 7TH ST

OWNER: R & K PROPERTIES
1720 N RANDALL RD
AURORA, IL 60506

CERTIFICATE #: 1400231 BUILDING PERMIT: INSP 13015390
ISSUED: 16-JAN-2014
PROJECT: 03-1414 - 155-19-061

FLOOR AREA: 16,208
AUTHORIZED USE AND OCCUPANCY: |:E/B

phrp0101 rev 1.1 ki

EFFECTIVE BUILDING CODES: 2012 IRC, 2012 IECC, 2012 IBC, 2011 NEC, 2012 IMC, 2012 UPC OR 2012 IPC, 2012 IFC,
2012 IFGC.

TYPE OF BUSINESS: AUTISM CHARTER SCHOOL ZONING: €C2-/P1 REVIEWER: MVA/MBAH SPRINKLERS: Y N ALARM: Y N
EMERGENCY LIGHTING: Y N

DESCRIPTION OF WORK: CERTIFICATE OF OCCUPANCY INSPECTIONS TO ALLOW A CONTINUATION OF USE FOR (AZ AUTISM CHARTER
SCHOOL) IN AN EXISTING BUILDING CLASSIFIED AS AN E/B

OCCUPANCY WITH VB TYPE OF CONSTRUCTION AND AN AREA OF 16,208 SQ.FT. BUILDINGS IN EXISTENCE AT THE TIME OF THE
ADOPTION OF THE CURRENT CODE, AND REQUESTING A COFO, MAY HAVE THEIR EXISTING USE OR OCCUPANCY CONTINUED PROVIDED
THAT SUCH CURRENT USE IS NOT DANGERQUS TO LIFE. THE INSPECTORS ARE TQ VERIFY THAT NO LIFE SAFETY HAZARDS WERE
CBSERVED.

PERMIT HISTORY: PERMIT #BLD 03019028 ISSUED 24-JUL-2003 OCCUPANCY CHANGE B TO E~1; CLASSIFIED AS AN "E-1/B"
OCCUPANCY WITH "“VN" TYPE OF CONSTRUCTION & 16,208 SO.FT.

15T FLOOR 13,197 SQ FT = 325 OCCUPANTS SCHOOL
2ND FLOOR 3,011 SQ FT = 30 OCCUPANTS OFFICE

*** CONSTRUCTION PLANS SHALL SERVE AS REFERENCE DOCUMENTS OF EXISTING CONDITIONS
ADDITIONAL PERMITS AND FEES MAY BE REQUIRED BASED ON THE INITIAL INSPECTION.CUSTOMER SERVICE/TRANSACTION
COUNTER(S) SHALL BE ACCESSIBLE.***
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Arizona Autism Charter School, Inc. Required for: Expansion - Grade Level
School Name: Arizona Autism Charter School Evaluation Criteria Area: Data

Site Visit Date: May 27, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[D.1]
AZACS Progress Data
(Aggregated)

Aggregated data for Math and
Reading

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Math

The documents provided DO NOT demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Math.

The Progress Data document shows that the number of curricular targets from the ReThink system mastered over
three-month periods between benchmark assessments. The percent of assigned targets increases each benchmark
period. The targets addressed include targets in Reading, Math, Science, Social Studies, behavior, school readiness, and
social/emotional goals. The Charter Holder stated that they will be working with the vendor to enable the system to
disaggregate targets by subject, but that currently the system does not have that capacity.

The Aggregated Data document shows the number of IEP goals in Math for each quarter, and the number and what
percentage were mastered.

The documents provided DO NOT demonstrate improved academic performance because:

From the ReThink system data, the Charter Holder was not able to separate targets addressing Math standards from
targets addressing Reading, other subjects, and social/emotional or behavioral goals. In addition, as the school is in its
first year of operation, there is no prior year data for comparison. Therefore, while this data demonstrates that the
system has the capacity to collect data on student progress over time, the data does not currently provide evidence of
student progress over time in Math.

The IEP goal data indicates student progress over time in Math goals, but as there is no prior year data, no improvement
can be shown.

Final Evaluation:

[] Data presented serve as evidence of improved X Data presented does not serve as evidence of improved
academic performance, and thus is evaluated as academic performance, and thus is evaluated as
sufficient. insufficient.

[D.2]
AZACS Progress Data
(Aggregated)

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Reading

The documents provided DO NOT demonstrate evidence of improved academic performance in Student Median

Data - Page 1 of 5






Growth Percentile (SGP) — Reading.

The document shows that the number of curricular targets mastered over three-month periods between benchmark
assessments. The percent of assigned targets increases each benchmark period. The targets addressed include targets
in Reading, Math, Science, Social Studies, behavior, school readiness, and social/emotional goals. The Charter Holder
stated that they will be working with the vendor to enable the system to disaggregate targets by subject, but that
currently the system does not have that capacity.

The Aggregated Data document shows the number of IEP goals in Reading for each quarter, and the number and what
percentage were mastered.

The documents provided DO NOT demonstrate improved academic performance because:

The Charter Holder was not able to separate targets addressing Reading standards from targets addressing Math, other
subjects, and social/emotional or behavioral goals. In addition, as the school is in its first year of operation, there is no
prior year data for comparison. Therefore, while this data demonstrates that the system has the capacity to collect data

on student progress over time, the data does not currently provide evidence of student progress over time in Reading.

The IEP goal data indicates student progress over time in Reading goals, but as there is no prior year data, no
improvement can be shown.

Final Evaluation:

[ Data presented serve as evidence of improved X Data presented does not serve as evidence of improved
academic performance, and thus is evaluated as academic performance, and thus is evaluated as
sufficient. insufficient.

[D.3]
AZACS Progress Data
(Aggregated)

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Math

The documents provided DO NOT demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) bottom 25% — Math.

The document shows that the number of curricular targets mastered over three-month periods by students in the
bottom 25% between benchmark assessments. The percent of assigned targets increases each benchmark period. The
targets addressed include targets in Reading, Math, Science, Social Studies, behavior, school readiness, and
social/emotional goals. The Charter Holder stated that they will be working with the vendor to enable the system to
disaggregate targets by subject, but that currently the system does not have that capacity.

The documents provided DO NOT demonstrate improved academic performance because:

The Charter Holder was not able to separate targets addressing Math standards from targets addressing Reading, other
subjects, and social/emotional or behavioral goals. In addition, as the school is in its first year of operation, there is no

Data - Page 2 of 5






prior year data for comparison. Therefore, while this data demonstrates that the system has the capacity to collect data
on student progress over time, the data does not currently provide evidence of student progress over time in Math for
students in the bottom 25%.

Final Evaluation:

[ Data presented serve as evidence of improved X Data presented does not serve as evidence of improved
academic performance, and thus is evaluated as academic performance, and thus is evaluated as
sufficient. insufficient.

[D.4]
AZACS Progress Data
(Aggregated)

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Reading

The documents provided DO NOT demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) bottom 25% — Reading.

The document shows that the number of curricular targets mastered over three-month periods by students in the
bottom 25% between benchmark assessments. The percent of assigned targets increases each benchmark period. The
targets addressed include targets in Reading, Math, Science, Social Studies, behavior, school readiness, and
social/emotional goals. The Charter Holder stated that they will be working with the vendor to enable the system to
disaggregate targets by subject, but that currently the system does not have that capacity.

The documents provided DO NOT demonstrate improved academic performance because:

The Charter Holder was not able to separate targets addressing Reading standards from targets addressing Math, other
subjects, and social/emotional or behavioral goals. In addition, as the school is in its first year of operation, there is no
prior year data for comparison. Therefore, while this data demonstrates that the system has the capacity to collect data
on student progress over time, the data does not currently provide evidence of student progress over time in Reading
for students in the bottom 25%.

Final Evaluation:

[ Data presented serve as evidence of improved X Data presented does not serve as evidence of improved
academic performance, and thus is evaluated as academic performance, and thus is evaluated as
sufficient. insufficient.

Data - Page 3 of 5






[D.5]
AZACS Progress Data
(Aggregated)

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Math

The documents provided DO NOT demonstrate evidence of improved academic performance in Percent Passing —
Math.

The document shows that the number and percent of curricular targets mastered for each benchmark assessments. The
percent of assigned targets mastered increases each benchmark period. The targets addressed include targets in
Reading, Math, Science, Social Studies, behavior, school readiness, and social/emotional goals. The Charter Holder
stated that they will be working with the vendor to enable the system to disaggregate targets by subject, but that
currently the system does not have that capacity.

The Aggregated Data document shows the percentage of IEP goals in Math mastered for each quarter.

The documents provided DO NOT demonstrate improved academic performance because:

The Charter Holder was not able to separate targets addressing Math standards from targets addressing Reading, other
subjects, and social/emotional or behavioral goals. In addition, as the school is in its first year of operation, there is no
prior year data for comparison. Therefore, while this data demonstrates that the system has the capacity to collect data

on student proficiency, the data does not currently provide evidence of student proficiency in Math.

The IEP goal data indicates students meeting Math goals, but as there is no prior year data, no improvement can be
shown.

Final Evaluation:

(] Data presented serve as evidence of improved X Data presented does not serve as evidence of improved
academic performance, and thus is evaluated as academic performance, and thus is evaluated as
sufficient. insufficient.

Data - Page 4 of 5






[D.6]
AZACS Progress Data

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Reading

(Aggregated)
The documents provided DO NOT demonstrate evidence of improved academic performance in Percent Passing —
Reading.
The document shows that the number and percent of curricular targets mastered for each benchmark assessments. The
percent of assigned targets mastered increases each benchmark period. The targets addressed include targets in
Reading, Math, Science, Social Studies, behavior, school readiness, and social/emotional goals. The Charter Holder
stated that they will be working with the vendor to enable the system to disaggregate targets by subject, but that
currently the system does not have that capacity.
The Aggregated Data document shows the percentage of IEP goals in Math mastered for each quarter.
The documents provided DO NOT demonstrate improved academic performance because:
The Charter Holder was not able to separate targets addressing Reading standards from targets addressing Math, other
subjects, and social/emotional or behavioral goals. In addition, as the school is in its first year of operation, there is no
prior year data for comparison. Therefore, while this data demonstrates that the system has the capacity to collect data
on student proficiency, the data does not currently provide evidence of student proficiency in Reading.
The IEP goal data indicates students meeting Math goals, but as there is no prior year data, no improvement can be
shown.
Final Evaluation:
(] Data presented serve as evidence of improved X Data presented does not serve as evidence of improved
academic performance, and thus is evaluated as academic performance, and thus is evaluated as
sufficient. insufficient.

[D.7] ELL— Math N/A

[D.8] ELL — Reading N/A

[D.9] FRL—Math N/A

[D.10] FRL— Reading N/A

[D.11] Students with disabilities — Math N/A

[D.12] Students with disabilities — Reading N/A

Data - Page 5 of 5







Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Arizona Autism Charter School, Inc. Required for: Expansion - Grade Level
School Name: Arizona Autism Charter School Evaluation Criteria Area: Curriculum
Site Visit Date: May 27, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[C.E.1]

Curriculum Purchase
Invoices ReThink Autism
and SRA

Curriculum Maps
Sample IEPs

Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the
standards.

The documents provided DO NOT demonstrate evidence of the following:
e The initial research that the administrative team used to choose ReThink showed that it was an acceptable and
reliable instrument for presenting developmentally appropriate lessons for students in their target population.

e Administration can use progress monitoring to ensure that instructors are using the online curriculum program
to meet the needs of the students, and parents can login at home in order to check what their student is
mastering based on the information in the database of the ReThink system.

e  On a weekly basis, administrators use the AdminDashboard component of the ReThink system to monitor if the
data points being collected are increasing and if the targets, objectives and goals are being mastered.

e Bi-weekly data is taken regularly, by reviewing student progress binders, to determine student progress in
reading and math goals. Effectiveness of curriculum is evaluated by analyzing student progress notes and
aggregate data.

e Effectiveness of curriculum programs in helping students access state standards to the best of their abilities will
be reviewed each summer prior to the beginning of the school year by the Executive Director, Director of
Curriculum, Special Education Director and designated teachers.

The documents provided DO NOT demonstrate evidence of the described processes because:

While the Charter Holder shows that the online system is being used, the Charter Holder stated that there is an informal
process for evaluating the curriculum, and there is no documentation to support the various data point checks that occur
on other levels. Additionally, the plan for the summer review has not taken place.

Final Evaluation:

[J Documents presented serve as detailed evidence of Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.

Curriculum Page 1 of 6






Curriculum Maps
Sample IEPs

Sample Lesson Plans
ReThink
Developmentally Ranked
List Reading and Math
Sample Student Data
Binders

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
identifies gaps in the curriculum.

The documents provided DO NOT demonstrate evidence of the following:

Gaps in the curriculum are identified by analysis of the data. As the curriculum is used with on grade level
students, the data drives what gaps are present in the current curriculum and adjustments are made instantly.

The Charter Holder uses ReThink testing to determine if supplemental curriculum, such as SRA or EdMark would
be needed to address gaps in the students learning using the core curriculum choice.

Relevant Documents: Informal data from lesson plans as compared to curriculum maps and IEP’s; ReThink
Autism programs/lessons and developmental order list in reading and math skills; Student data binders;
Curriculum maps and student IEPs

The documents provided DO NOT demonstrate evidence of the described processes because:
The Charter Holder stated that while the use of SRA and/or EdMark to address curricular gaps is present in student
binders, there is no documentation of the process taking place to choose supplemental curriculum.

Final Evaluation:

[] Documents presented serve as detailed evidence of Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.

[C.A.3]

Sample IEPs
Sample Student Data
Binders

Progress Reports
Program of Instruction

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
adopting or revising curriculum based on its evaluation processes.

The documents provided demonstrate evidence of the following:

Currently, the Charter Holder utilizes student data to determine if the curriculum is meeting the needs of the
students and if revisions are needed.

The charter application process and documents include evidence for choosing SRA as a recommended curriculum
resource for students with autism, and the charter holder presented the program of instruction model which
describes the rationale for the adoption of the curriculum systems currently being implemented.

Relevant Documents: Program of Instruction, Sample Student Data

Final Evaluation:

Documents presented serve as detailed evidence of ] Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
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[C.A.4]
e Notes and Dates from
Curriculum Meetings

Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process

for adopting or revising curriculum.

The documents provided DO NOT demonstrate evidence of the following:
e At the end of the first year, the teachers as well as the Executive Director, the Director of Curriculum and ABA
Programs and the Special Education Director will be the personnel involved in the process of adopting and

revising curriculum.

The documents provided DO NOT demonstrate evidence of the described processes because:

The process described above is not a system that has been implemented. There is evidence that curriculum maps were
discussed with a staff member that has since been let go, however, the documentation for those conversations is not
related to the adoption or revision of the curriculum, rather the use of tools to implement the curriculum.

Final Evaluation:

[J Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[C.A.5]

e  Curriculum Purchase
Invoices ReThink Autism
and SRA

e Sample IEPs

e  ReThink Program/Lesson
Samples Reading and
Math

Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how
the Charter Holder evaluates curriculum options to determine which curriculum to adopt.

The documents provided DO NOT demonstrate evidence of the following:
e  After careful consideration of several curriculum programs geared toward students with autism and other

developmental disabilities, the team determined that the most appropriate curriculum, based on the advantages
of using a software based program, would be the ABA-based ReThink and the McGraw-Hill SRA Reading Mastery
and SRA Connecting with Math Concepts for students working at or near grade level.

e Relevant Documents: Purchase invoices for ReThink Autism and SRA

The documents provided DO NOT demonstrate evidence of the described processes because:
While there is evidence that the school is using the curriculum, there is no documentation of choosing the curriculum or

completing an evaluation of other options.

Final Evaluation:

] Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[C.l.6] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for

e Sample IEPs ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder.
e  Sample Lesson Plans
e Teacher Evaluation The documents provided DO NOT demonstrate evidence of the following:
Instrument e The alignment that shows implementation of the curriculum is between the daily lessons to the curriculum maps
e Classroom Observation in reading and math as well as the IEP reading and math skills goals and objectives.
Checklists

The documents provided DO NOT demonstrate evidence of the described processes because:

While there are curriculum maps and IEPs present, there is no evidence that these align with each other or that they are
implemented consistently. The Charter Holder stated that the maps will not align to the lesson week by week due to
student individualized instruction.

Final Evaluation:

[] Documents presented serve as detailed evidence of Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[C.I.7] Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify
e  Curriculum Maps what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards
e Sample IEPs are covered within the academic year.
e  ReThink
Developmentally Ranked The documents provided demonstrate evidence of the following:
List Reading and Math e  Curriculum maps, IEP’s and the ReThink Autism developmentally ranked lists are used to determine what should
e Sample Data Binder 2 be taught and in what order. The ReThink Autism list includes a sequence of lesson in the order they should be
e May lesson plan taught in order to support the development of skills for each student and meet the IEP objectives.

e The student binders include data that correlate IEP goals and assessments to lesson plan dates.
e Relevant Documents: curriculum maps, IEP’s and the ReThink Autism lists

Final Evaluation:

Documents presented serve as detailed evidence of ] Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
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[C.1.8]

Sample Lesson Plans
Sample Student Data
Binders

Progress Reports
ReThink Autism
Administrative
Dashboard

*Data Binder Checklist
Data Binder Review on
training calendar

Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent
use of these tools and how these expectations are communicated.

The documents provided demonstrate evidence of the following:
e The expectation for use of ReThink Autism is that teachers create and implement the ABA lesson plans with
stated performance objectives bi-weekly and place them in an individual student binder that is reviewed by the
Director of Curriculum.

The documents provided DO NOT demonstrate evidence of the following:
e Data Binder Checklists include a checklist of expectations for what should be included in the Data Binders,
including a check for ReThink lesson plans

e Classroom Observation Checklist documents tracks the submission of lesson plans.

e Relevant Documents: Lesson Plans; Progress towards meeting IEP goals and the modifications and
accommodations identified on the lesson plans; Binders

The documents provided DO NOT demonstrate evidence of the described processes because:
While the Binder Checklists demonstrate a process for consistent use of curriculum tools, evidence shows only one
incidence of use of the checklist.

Final Evaluation:

[J Documents presented serve as detailed evidence of Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required

processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.

[C.1.9]

Sample Student Data
Binders

Classroom Observation
Checklists

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage
of these tools in the classroom and alignment with instruction.

The documents provided demonstrate evidence of the following:
e The use of curriculum maps and lesson plans as well as curriculum software is demonstrated in the noted lessons
in binders and lesson plans along with classroom observation.

e Relevant Documents: Data charts; Classroom observations

Final Evaluation:

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.
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[C.E.10] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows

e  Curriculum Purchase the curriculum is aligned to standards.
Invoices ReThink Autism
and SRA The documents provided demonstrate evidence of the following:
e Narrative Explanation e ReThink provides alighment to the standards in their lesson library

Backward by Design

e  ReThink lesson library

e Sample Lesson
Instructions with
Standard Alignment

e  SRA Alignment Tool e  Curriculum maps provide alignment with curriculum resources to the AZCCRS standards

e Sample Lesson Instructions with Standard Alignment provide lesson plans with AZCCRS aligned standards and
objectives

e SRA provides an online Alignment Tool for math and reading standards

e Relevant Documents: ReThink lesson library, Sample Lesson Instructions with Standard Alignment

Final Evaluation:

Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[C.S.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
e Sample IEPs Bottom 25% that the curriculum addresses the needs of students with proficiency in the bottom 25% / non-proficient students.
Students
e Sample Progress Reports The documents provided demonstrate evidence of the following:
Bottom 25% Students e Asthose students are identified, the data generated by IEP monitoring determines whether a new IEP meeting
e  ReThink software needs to be conveyed. If new strategies or accommodations need to be written, the IEP team can make and act
on those decisions, and ReThink is used to accommodate these needs.
e Relevant Documents: Data generated from assessments; IEP goals and objectives, ReThink software
Final Evaluation:
Documents presented serve as detailed evidence of ] Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[C.S.12] ELLs - N/A
[C.5.13] FRL students - N/A
[C.S5.14] Students with disabilities - N/A
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Arizona Autism Charter School, Inc. Required for: Expansion - Grade Level
School Name: Arizona Autism Charter School Evaluation Criteria Area: Assessment

Site Visit Date: May 27, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[A.AS.1]

AZACS Progress Data
(Aggregated)

SRA Math and Reading
Assessment Samples

ABLLS Assessment Explanation
and Sample Pages

VB-MAPP Assessment
Explanation and Sample Pages

ReThink Developmental
Assessment, Student Program,
Sample Lessons, Data

ReThink Autism Administrative
Dashboard

Sample student data binders

Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments the
Charter Holder uses

The documents provided demonstrate evidence of the following:

e Formative assessments are completed each day as a best practice during instruction. Checks for understanding,
the use of personal whiteboards, and exit tickets just for example to ensure learning and to plan for the next step
in the lesson or the next day’s lesson.

e Summative assessments are used at the classroom level to measure the mastery of skills taught in relation to the
standards taught.

e Students are screened with a universal screener during the first weeks of school with the ReThink Reading
Domain Assessment. Then after four weeks the same tool is used to identify how well students are mastering the
skills in the areas of comprehension, phonics, fluency, vocabulary and phonological awareness.

e Students are also progress monitored on a frequency level based on their last performance. Students that at
benchmark are progress monitored with the same tool every four weeks. Students approaching are progress
monitored every two weeks and students at risk are progress monitored every two weeks.

e the Verbal Behavior Milestone Assessment and Placement program is used as an assessment tool and skill
tracking system that is designed for children with autism.

e one more tool used for assessment purposes is the ABLLS-R used to help guide the instruction of language and
critical learner skills for children with autism or other developmental disabilities

Final Evaluation:

Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.

[A.AS.2]

ABLLS and VB-MAPP Assessment
Explanation and Sample Pages

Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing or
selecting the assessment system

The documents provided demonstrate evidence of the following:
e The assessment system was designed with the best evidence based practices in the area of assessment as well as
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Direct Instruction Research
SRA Research
ReThink ABA Brochure

the programs designed to support students with Autism. Assessments are used in relation to the measurement
of IEP goals, the behavioral programs and the core academic programs used throughout the building.

The Charter Holder stated that the ReThink assessment system is the online version of the Applied Behavior
Analysis (ABA) method of instruction for students with autism, and that ABLLS and VB-MAPP assessments as
described in the charter application. The documents provide evidence that the ReThink system aligns to the ABA
methodology as presented in the charter application.

Final Evaluation:

Documents presented serve as detailed evidence of L1 Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.

[A.AS.3]

ReThink Developmental
Assessment, Student Program,
Sample Lessons, Data

ReThink Autism Administrative
Dashboard

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
aligned to the curriculum and instructional methodology.

The documents provided demonstrate evidence of the following:

Analyze baseline data, assessment results, and conduct observations to form actionable present levels of
performance for each of the Arizona College and Career Ready standards for the respective content areas

Identify the corresponding state standard to the analysis

Conduct a task analysis of the components required for the student to be able to perform that standards with
mastery, given their current level of functioning

Teacher collects data specific to that goal and objective and determines how often the progress will be
monitored based on the initial rate of acquisition and opportunities to practice the skill

Submit the completed goal, data collection/analysis process, and criteria for mastery to the IEP team for review
and approval

Final Evaluation:

Documents presented serve as detailed evidence of ] Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
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[A.AS.4]
Sample IEPs

Sample Student Data Binders

Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are used to
assess student progress and how the assessment plan includes data collection from multiple assessment, such as
formative and summative assessments and common/benchmark assessments

The documents provided demonstrate evidence of the following:
e daily such as formative assessment and the daily data sheet used for each student in relation to their IEP goals.

e Progress monitoring and benchmark progress is assessed in various intervals based on IEP goals and objectives.

e Formative assessments are completed each day as a best practice during instruction. Checks for understanding,
the use of personal whiteboards, and exit tickets just for example to ensure learning and to plan for the next step
in the lesson or the next day’s lesson.

e Summative assessments are used at the classroom level to measure the mastery of skills taught in relation to the
standards taught.

e students are screened with a universal screener during the first weeks of school with the ReThink Reading
Domain Assessment.

e after four weeks the same tool is used to identify how well students are mastering the skills in the areas of
comprehension, phonics, fluency, vocabulary and phonological awareness.

e Students are also progress monitored on a frequency level based on their last performance. Students that at
benchmark are progress monitored with the same tool every four weeks. Students approaching are progress
monitored every two weeks and students at risk are progress monitored every two weeks.

e Relevant Documents: IEP; Daily data sheet

Final Evaluation:

Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.

[A.AN.5]
Updated Data Graphs

Sample Student Data Binders

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system
provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided demonstrate evidence of the following:
e The assessment system provides for analysis on multiple levels, from day to day analysis to more long term
analysis over multiple data sets

e diagnostics assessments are completed at the beginning of the year and then progress monitoring along the way
as needed

Final Evaluation:
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X Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[A.AN.6]

Updated Data Graphs

Sample Student Data Binders
Teacher Evaluation Instrument
Classroom Observation Checklists

ReThink Autism Administrative
Dashboard

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to
evaluate instructional and curricular effectiveness

The documents provided demonstrate evidence of the following:

e The analysis of the student data is used along with the classroom observation data to determine the
effectiveness of the instruction and curriculum being used in a classroom or for a particular student. Data sets
from both student work as well as classroom walk throughs are evaluated on the spot to determine the coaching
session needed with that particular teacher about the observed behavior.

e In addition, at the end of the first year, a complete evaluation will be done to determine the effectiveness of the
instruction as well as the curriculum used to identify gaps in the process. Then researching materials and best
practices will inform the process for the start of the second year.

e The Charter Holder stated that student data from data binders and aggregated assessments has indicated that
the curriculum is effective at addressing the needs of the student population as implemented.

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[A.ADJ.7]
Sample Student Data Binders

Classroom Observation Checklists

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to
adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and instruction

The documents provided demonstrate evidence of the following:

e Job embedded coaching is used to inform curriculum and instruction in a timely manner when it comes to gaps
identified during a classroom observation when comparing the student data and the classroom observation data.

e The School Leaders have a conversation with the teacher before the end of the day to determine what corrective
issues need to happen before the next instructional day. Short intervals within the day are used to correct easy,
short term fixes that can be applied the following day. Longer intervals are used when working with large gaps

identified based on various student data sets and multiple classroom observations.

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[A.S.8]

Data Graphs for Bottom 25%
Sample IEPs for Bottom 25%
AZACS Progress Data

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
adapted to meet the assessment needs of students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e The bottom 25% was calculated by determining the lowest 25% of students on the continuum of students
mastering IEP goals during the first semester in both reading and math. As those students are identified, the data

(Aggregated)
generated by IEP monitoring determines whether a new IEP meeting needs to be conveyed. If new strategies or
accommodations need to be written, the IEP team can make and act on those decisions.
Final Evaluation:
Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[A.S.9] English Language Learners (ELLs) N/A
[A.S.10] Free and Reduced Lunch (FRL) students N/A
[A.S.11] Students with disabilities N/A
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Site Visit Date: May 27, 2015

Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Arizona Autism Charter School, Inc. Required for: Expansion - Grade Level
School Name: Arizona Autism Charter School Evaluation Criteria Area: Monitoring Instruction

Document Name/Identification

Intended Purpose and Discussion Outcome

[(M.M.1]

Sample Lesson Plans
Sample IEPs
Classroom Observation
Checklists

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not
instructional staff implements an ACCRS-aligned curriculum with fidelity.

The documents provided demonstrate evidence of the following:

Standards driven curriculum maps pace the standards throughout the school year
IEP’s aligned and goal driven by the Arizona College and Career level standards

Completing classroom walk throughs assuring alignment between IEP’s/curriculum maps and the observation of
instruction

Leaders monitor the instructional staff in their implementation of the standards with fidelity by monitoring
lesson plans for the standards alignment to the curriculum maps for those students on grade level and the IEP’s
for those students working towards goals aligned to the standards identified on IEP’s.

Observing in classrooms comparing the planned lesson to the observation of the lesson taught, ensuring fidelity
to the planned lesson.

Relevant Documents: Lesson plans; IEP’s; Classroom walk through outcomes

Final Evaluation:

Documents presented serve as detailed evidence of ] Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
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[M.M.2]

Sample IEPs

List of Professional
Development Dates and
Topics

Sample Student Data
Binders

ReThink Autism
Administrative Dashboard
Classroom observation Checklists
Data Binder checklists

Progress reports

Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder
monitor the effectiveness of standards-based instruction throughout the year.

The documents provided demonstrate evidence of the following:

The classroom observation checklist is used to monitor the effectiveness of instruction, ensuring that quality
instruction is occurring with best practices with regard to instruction for students with special needs.

Data binder checks are used to ensure that the lesson plans are being utilized and instruction is reflection of the
lesson plans, and ultimately reflected in the student data, which should show progress.

Progress Reports are used to track mastery of goals and overall progress of students to ensure that teachers are
delivering effective instruction.

Relevant Documents: Classroom observation Checklists, Data Binder checklists, progress reports

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[M.E.3]

Classroom Observation
Checklists

List of Professional
Development Dates and
Topics

Sample Student Data
Binders

Sarah Gentry observation
notes and feedback emails
Final Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
evaluating instructional practices and how this process evaluates the quality of instruction.

The documents provided demonstrate evidence of the following:

The evaluation of teachers occurs in a final teacher evaluation process, teachers are monitored for their
implementation of research-based instructional practices and various other best practices. This is done by
averaging the data from weekly walk throughs throughout the year. Walk throughs are used to target specifically
matching instruction to lesson plans and observing lesson delivery as well as checking for a correlation of the
data collection with the practice of classroom assessment.

The final evaluation speaks to the quality of instruction by identifying and ranking teacher ability as well as
addressing strengths, weaknesses and needs.

An outside consultant observes teachers to provide additional feedback on the quality of instruction

Relevant Documents: Classroom observations; Student data, Observation notes and feedback, final evaluations

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[M.E.4] Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies

Classroom Observation individual strengths, weaknesses, and needs.
Checklists
Final Evaluations The documents provided demonstrate evidence of the following:

e School Leaders document the strengths and weaknesses during classroom walk throughs based on the
professional development taught during instructional professional development. This informs the needs in terms
of more professional development either in a large group setting or for individual professional development.
Those strengths and weaknesses are then imparted to the classroom teacher in a quick coaching feedback
session or in a longer conversation before the end of the school day.

e At the end of the first year, a collective visit to all the data collected in all classrooms from walk throughs will be
evaluated by School Leaders to determine next steps for the start of the second year.

e Relevant Documents: Classroom observations, final evaluations

Final Evaluation:

Documents presented serve as detailed evidence of ] Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[M.F.5] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
Classroom Observation provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices.
Checklists
Teacher Goals after The documents provided demonstrate evidence of the following:
evaluation e The Charter Holder provides feedback on a continual basis shortly after classroom walk throughs.
Final Evaluations e The Director of SPED provides additional feedback on teacher strengths, weaknesses and needs on a quarterly
One-one-one meetings basis, using a teacher check in document on instructional practices specific to IEPs, and this is shared with each
Teacher check in lists teacher in individual meetings.

e Meetings take place after the official final evaluation to discuss the teacher’s strengths weaknesses and needs,
and this informs the process for planning teacher goals for the following year.

e Sarah Gentry provides feedback to the teachers as well as the Charter Holder on her outside evaluation process
conducted of each instructor.

e Relevant Documents: Classroom observations, final evaluations, teacher check in lists, one-on-one meetings,
Sarah Gentry feedback

Final Evaluation:

Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
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[M.F.6]

Classroom Observation
Checklists

Teacher Evaluation

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter

Holder has done in response.

The documents provided demonstrate evidence of the following:

Instrument e The Charter Holder analyzes the evaluation information at the end of the year. Weekly observations, data
Teacher Goals after . o o . .
. binders, online information in school databases and other records are used to create a final evaluation.
evaluation
e The final evaluation ranks the teachers in categories and provides information to determine what goals are
needed for teachers that continue to work with the school in the following year.
e Relevant Documents: Classroom observation data; Teacher evaluations
Final Evaluation:
Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[M.S.7] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
Sample IEPs monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%.

Sample Progress Reports

The documents provided demonstrate evidence of the following:
e Asthose students are identified, the data generated by IEP monitoring determines whether a new IEP meeting

needs to be conveyed. If new strategies or accommodations need to be written, the IEP team can make and act

on those decisions. By identifying these students and ensuring that IEP’s are visited more often, ensure that

needs are met of this subgroup.
e Relevant Documents: IEP’s

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[M.S.8] - N/A

ELLs — N/A

[M.S.9] - N/A

FRL students — N/A

[M.S.10] - N/A

Students with disabilities — N/A
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Charter Holder Name: Arizona Autism Charter School, Inc.
School Name: Arizona Autism Charter School

Site Visit Date: May 27, 2015

Demonstration of Sufficient Progress Site Visit Inventory

Required for: Expansion - Grade Level
Evaluation Criteria Area: Professional Development

Document Name/Identification

Intended Purpose and Discussion Outcome

[P.P.1]

List of Professional
Development Dates and
Topics

Board Certified Behavior
Analyst (BCBA)
Supervision Program
Documents

Guidelines for Mentor
Program

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s

professional development plan

The documents provided demonstrate evidence of the following:
e Professional Development is held every Wednesday afternoon. Mission and vision were part of the first pieces of

developing a common culture and design. Followed by professional development on grade level materials,

autism behaviors and characteristics as well as school student behavior policies.

e In addition, a Mentor/Mentee program was developed to target teaching strategies and maximize the learning

for each professional. In this program each teacher is assigned to a mentor role or a mentee role and weekly one

on one meetings are scheduled for the pair to meet and discuss the craft.

e Relevant Documents: Agendas; Data from classroom walk throughs; Guidelines for Mentor Program

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.P.2]
Professional Development
Survey

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

development plan was developed

The documents provided demonstrate evidence of the following:
e The Professional Development plan was created by the School Leaders based on the needs of a new staff. In the

future, the teachers will be part of constructing the professional development including need assessments as to

their individual and collective needs.

e Relevant Documents: Needs identified during the interview process of new staff

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.P.3]
Professional Development
Survey

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan is aligned with instructional staff learning needs

The documents provided demonstrate evidence of the following:
e In order to support the needs of teachers to be professionally prepared and highly qualified, the school support

the process for teachers to complete coursework and 1500 hours of supervision in working with autistic students
in order to obtain their Board certified behavior analyst certification. This is built into the school’s operational

budget.

e The professional development was designed to ensure success for students and staff. As evaluation of teaching

continues and teachers are given coaching to improve their practice, general themes will emerge as to topics

that need to be addressed during professional development sessions in the future.

e Relevant Documents: Needs identified during the interview process of new staff

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.P.4]

List of Professional
Development Dates and
Topics

School Mission Statement
Classroom Observation
Checklist

Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of

high importance

The documents provided demonstrate evidence of the following:
e Asanew school, of most importance was ensuring the success of the school during its first year. Success is

defined by students learning and teachers being motivated to teach.

e Relevant Documents: Classroom observations

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.1.5]

Classroom Observation
Checklist

Lesson plans

Data binders

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:
e Teachers document the strategies used in their lesson plans and those plans are monitored by the Director of

Instruction in terms of ABA strategies.

e Inaddition, those lesson plans are used on a weekly basis to complete classroom observations specifically
looking for the strategies taught during professional development.

e Datais collected relative to observations which is then shared with the teachers collectively.

e Relevant Documents: Classroom walk throughs, observations, lesson plans, data binders

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.1.6]
BACB materials

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides the resources that are necessary for high quality implementation

The documents provided demonstrate evidence of the following:
e In order to continually support the recruitment of highly qualified staff with continual professional development,

the school support the process for teachers to complete coursework and 1500 hours of supervision in working

with autistic students in order to obtain their Board certified behavior analyst certification. This is built into the

school’s operational budget.
e Relevant Documents: BACB materials

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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Classroom Observation
Checklist

Sample Lesson Plans

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors the implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:
e Classroom walk throughs will be conducted and specific notes will be taken regarding the skills and knowledge

taught during professional development. Then coaching and guidance in the form of feedback is given to the

teachers to ensure follow through. Lesson plans are also checked for the inclusion of new material in the

planning process. Continued classroom walk throughs take place until observation of the new material is evident.

e Relevant Documents: Classroom walk throughs; Lesson Plans

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.M.8]

Classroom Observation
Checklist

Sample Lesson Plans

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in

professional development

The documents provided demonstrate evidence of the following:
e Teachers follow up with instructional staff in their room to ensure all instructional staff are using the best

practices learned during professional development. Then coaching and guidance in the form of feedback is given

to the teachers and to other instructional staff to ensure follow through.

e Relevant Documents: Walk through observations; Lesson Plans

Final Evaluation:

Documents presented serve as detailed evidence of
implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence
of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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ABA training

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e Additional training and support is offered to all teachers to ensure that the needs of the bottom 25% are met
according to ABA strategies

Final Evaluation:

Documents presented serve as detailed evidence of [J Documents presented do not demonstrate evidence
implementation of each of the relevant described of implementation of processes to address the required
processes, and thus are evaluated as sufficient. elements, and thus are evaluated as insufficient.
[P.S.10] - N/A ELL—N/A
[P.S.11] - N/A FRL-N/A

[P.S.12] - N/A

Students with disabilities — N/A
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Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress
DSP Report

Charter Holder Name:
School(s):
Date Submitted:
Purpose of Demonstration of Sufficient Progress (check one):
] Annual Monitoring
U] Interval Review
L1 Renewal
O Failing School
Expansion Request
Academic Dashboard Year (check all that apply):
1 FY2013
FY2014

Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the
Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the
DSP Online Technical Assistance presentation before starting.

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the
Board’s website:
i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS
Online:
i. Go to ASBCS Online (http://online.asbcs.az.gov)

ii. Log in using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on
the log in page and click it to reset your password. You will receive an email
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with
instructions.

iv. Locate the “Help” section of the Dashboard.

v. Select “Online Help”
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vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

c. To locate the DSP Online Technical Assistance presentations on the Board’s website:

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.

iv. Select the “Academic Interventions” tab.

v. Scroll down to the “Demonstration of Sufficient Progress” section.

vi. Locate and click the link for the DSP Online Technical Assistance presentation
you wish to view.

Complete the template by providing a clear and concise written answer for each question. The
suggested word count is no more than 400 words per question. In addition, list the names of all
documents that serve as evidence of implementation of the process described in the answer.
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing
evidence of implementation.
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Area I: Data

Charter Holders with multiple schools must complete the Data area for each school that received an
Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic
Dashboard.! The Charter Holder must copy and paste the entire Data area for each school.

School Name: Arizona Autism Charter School

Dashboard Ratings for All Measures
__ Data
Measure Meets Does Not Meet Meets Does Not Meet Required for
Exceeds Falls Far Below Exceeds Falls Far Below Report
No Rating No Rating
Student Median Growth
X
Percentile (SGP) - Math = = x =
Student Median Growth
Percentile (SGP) — Reading = X = = =
Student Median Growth
Percentile (SGP), Bottom 25%,- ] O X l
Math
Student Median Growth
Percentile (SGP), Bottom 25%,- O O X O
Reading
Improvement — Math
(Alternative High Schools Only) = = = = =
Improvement — Reading
(Alternative High Schools Only) - - - = =
Percent Passing — Math ] O X l
Percent Passing — Reading O O X [l
Subgroup, ELL — Math O O O [l [l
Subgroup, ELL — Reading ] ] ] l l
Subgroup, FRL — Math O O ]
Subgroup, FRL — Reading ] ] ]
Subgroup, students with
X X
disabilities — Math - - =
Sut?gro.u.p., students.W|th 0O 0O .
disabilities — Reading

L If the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.
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High School Graduation Rate ] ] ] l l

Academic Persistence
(Alternative Schools Only)

Data for All Applicable Measures and Subgroups
1. What year-over-year comparative data demonstrates improved academic performance?
Describe and provide data for each measure that does not meet the Board’s standards in
the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s)
it addresses.

Directions: Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide comparative year-over-year data and analysis generated from valid and reliable
assessment sources that demonstrates and evaluates the change in academic performance for all
required measures for at least the two most recent school years. The Charter Holder must provide
data for each school operated by the Charter Holder that does not meet the Board’s academic
expectations and must:

o clearly label all data to demonstrate which measure(s) it addresses,

o provide data generated from valid and reliable assessment sources,

o limit all data to no more than one page per measure per content per school, and

o redact all student identifiable information.

Insert data here:
Insert Student Median Growth Percentile (SGP) — Math data here:

Math Median Percentage of Growth

100%
90%
80%
70%
60%
50%
40%
30%

20%
0%

Baseline Benchmark 1
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Math median growth percentage was calculated by first determining how many math IEP goals each
individual student has had from the beginning of the school year through December 20", 2014 when
progress reports were submitted. Then it was determined how many of these math IEP goals each
individual student mastered. The number of math IEP goals mastered was divided by the total number
math IEP goals each individual student had to determine the percentage of growth. Once the
percentage of growth was determined for all students, the median percentage of growth was calculated.

Insert Student Median Growth Percentile (SGP) — Reading data here:

Reading Median Percentage of Growth

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

|
0%

Baseline Benchmark 1

Reading median growth percentage was calculated by first determining how many reading IEP goals
each individual student has had from the beginning of the school year through December 20%, 2014
when progress reports were submitted. Then it was determined how many of these reading IEP goals
each individual student mastered. The number of reading IEP goals mastered was divided by the total
number reading IEP goals each individual student had to determine the percentage of growth. Once the
percentage of growth was determined for all students, the median percentage of growth was calculated.
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Insert Student Median Growth Percentile (SGP), Bottom 25%,- Math data here:

Math Median Percentage of Growth

100%
90%
80%
70%
60%
50%
40%
30%

20%
0%

Baseline Benchmark 1

Bottom 25% Median Percentage of Growth for math was calculated in the same manner as median
percentage of growth, but the median was take on the bottom 25% of students only.

Insert Student Median Growth Percentile (SGP), Bottom 25%,- Reading data here:

Reading Median Percentage of Growth

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

|
0%

Baseline Benchmark 1

Bottom 25% Median Percentage of Growth for reading was calculated in the same manner as median
percentage of growth, but the median was take on the bottom 25% of students only.
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Insert Percent Passing — Math data here:

Math Proficiency

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Baseline Benchmark 1

Percentage of math IEP goals mastered was calculated by first determining the total number of math IEP
goals each student has had between the beginning of the school year and December 20™", 2014 when
progress reports were submitted. Then it was determined how many of these math goals were
mastered based on those progress reports. The number of mastered math goals was divided by the total
number of math goals in order to determine the percentage of goals mastered.

Insert Percent Passing — Reading data here:

Percentage of Reading IEP goals Mastered

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Baseline Benchmark 1
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Percentage of reading IEP goals mastered was calculated by first determining the total number of
reading IEP goals each student has had between the beginning of the school year and December 20™,
2014 when progress reports were submitted. Then it was determined how many of these reading goals
were mastered based on those progress reports. The number of mastered reading goals was divided by
the total number reading of goals in order to determine the percentage of goals mastered.

Insert Subgroup, ELL — Math data here: There are no students at AZACS on an ELL program.
Insert Subgroup, ELL — Reading data here: There are no students at AZACS on an ELL program.

Insert Subgroup, FRL — Math data here: As the first year of the school, the first year percentage is not
available yet.

Insert Subgroup, FRL — Reading data here: As the first year of the school, the first year percentage is not
available yet.
Insert Subgroup, students with disabilities — Math data here: All students are on IEP’s.

Insert Subgroup, students with disabilities — Reading data here: All students are on IEP’s.

Valid and Reliable Data

2. How does the Charter Holder know that the data described above is valid and reliable?

Instruction at Arizona Autism Charter School is based on the principles of Applied Behavior Analysis
(ABA). Research indicates that Applied Behavior Analysis is one of the most empirically supported and
effective methods for the treatment and education of individuals with autism. ABA-based
interventions are so effective that they have been endorsed by leading federal and state agencies,
including the American Academy of Pediatrics, the New York State Department of Health, and the
United States Surgeon General.

Applied behavior analysis (ABA) is the process of systematically applying interventions based
upon the principles of learning theory to improve socially significant behaviors to a
meaningful degree (Baer, Wolf & Risley, 1968/1987; Sulzer-Azaroff & Mayer, 1991).

Currently, all students at Arizona Autism Charter School are on Individual Education Plans (IEP) due to
a developmental disability.
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In order to streamline the assessment process and data collection, Arizona Autism Charter School has
adopted an ABA-based curriculum program called ReThink Autism for students working below grade
level with significant cognitive delays.

Students baseline levels in reading and math concepts were determined by initial ReThink autism
assessment and probes conducted by teachers during the first month of school. Once baseline levels
were determined, students received reading and math goals in their Individual Education Plans. Each
goal is divided into objectives to be met. Mastery criteria is set for each objective and data is taken at
least three times per week to measure progress. The above graphs are based on daily data and
number of goals mastered in the content areas of reading and math.

Although all students at Arizona Autism Charter School are on Individual Education Plans, some are
working at or near grade level in reading and/or math. Those students’ baseline levels were assessed
using more traditional curriculum based assessments from SRA Reading Mastery and SRA Connecting
with Math Concepts. Baseline levels were determined and weekly assignments and formative
assessments were scored to determine progress.

Conclusions Drawn From Data
3. What analysis has the Charter Holder conducted for each measure that does not meet the
Board’s academic performance expectations? What are the results from the analysis? Not
applicable.

Area Il: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter
Holder evaluate how effectively the curriculum enables students to meet the standards?

During the month of July 2014 prior to the opening of the school, school leaders consulted with
professionals in the field of autism education to determine the best curriculum resources for the
student population. The curriculum selection team included, the Executive Director, the Director of
Curriculum and ABA Programs and the Special Education Director. After careful consideration of
several curriculum programs geared toward students with autism and other developmental
disabilities, the team determined that the most appropriate curriculum would be the ABA-based
ReThink Autism program for students who are significantly developmentally delayed and the
McGraw-Hill SRA Reading Mastery and SRA Connecting with Math Concepts for students working at
or near grade level.

The curriculum team developed a curriculum map for each grade level based on the State Common
Core Standards in reading and math and aligned with the ReThink and SRA curriculum programs.
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IEP goals and objectives are developed for each student that align with state standards and integrate
with math and reading curriculum. Percentile scores for proficiency and mastery are identified for

each goal.

Data is taken regularly to determine student progress in reading and math goals. Effectiveness of
curriculum is evaluated by analyzing student progress notes and aggregate data.

Effectiveness of curriculum programs in helping students access state standards to the best of their
abilities will be reviewed each summer prior to the beginning of the school year by the Executive
Director, Director of Curriculum, Special Education Director and designated teachers.

List of Documents that serve as evidence:

Purchase invoices for ReThink Autism and SRA Reading and Math Curriculum Programs

Curriculum Maps for each grade level

IEPs indicating which curriculum programs are in use

2. How does the Charter Holder identify gaps in the curriculum?

Gaps in the curriculum are identified by analysis
of the data. As the curriculum is used with on
grade level students, the data drives what gaps
are present in the current curriculum and
adjustments are made instantly. As the
curriculum is used with students that have IEP’s,
adjustments are made to ensure that students
are meeting their IEP goals in the areas of reading
and math inparticular.

In addition, for students with IEP’s, the ABA-
based ReThink Autism program is a
developmentally based program that helps assess
gaps in student learning to ensure all readiness
and pre-academic skills are taught in reading and
math.

Teachers and staff take data at least three days
per week on reading and math goals. If a student
is not demonstrating progress on a goal, the
teacher moves to the previous developmental
level in that goal to ensure there are no gaps in
learning and the proper building block for a skill
are taught.

List documents that serve as evidence of
implementation of this process:

Informal data from lesson plans as compared to
curriculum maps and IEP’s.

ReThink Autism programs/lessons and
developmental order list in reading and math
skills.

Student data binders.

Curriculum maps and student IEPs.

10
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Teachers using SRA Reading Mastery and SRA
Connecting with Math Concepts refer back to
curriculum maps and students’ IEPs to ensure all
goals are addressed.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its

evaluation processes?

School leaders evaluate the effectiveness of
curriculum based on percentiles of proficiency
and mastery in math and reading goals in
students IEPs.

The Director of Curriculum and ABA Programs
also keeps a running list of areas of need in the
ReThink Curriculum and communicates with the
publisher regularly to make updates in the
functionality of the program. At year end school
leaders will determine whether the publisher has
been accommodating to requested changes to
determine whether the program will be used in
the following school year.

The effectiveness of the McGraw-Hill SRA
curriculums programs will be determined by IEP
goals mastered in math and reading, student
scores in year-end standardized assessments and
ease of alignment with state common core
standards.

Upon completion of the first year, a complete
evaluation will be done as to the effectiveness of
the current programs to meet the needs to
students.

List documents that serve as evidence of
implementation of this process:

Student IEPs.

List of areas of need in the ReThink program
provided by Director of Curriculum and ABA
Programs.

Student IEPs, grade books, data binders showing
progress and mastery of reading and math
objectives.

11
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4. Who is involved in the process for adopting or revising curriculum?

At the end of the first year, the teachers as well
as the Executive Director, the Director of
Curriculum and ABA Programs and the Special
Education Director will be the personnel involved
in the process of adopting and revising
curriculum.

List documents that serve as evidence of
implementation of this process:

Calendar notices regarding adoption of
curriculum
Notes from curriculum discussion

meetings

5. When adopting curriculum, how does the
determine which curriculum to adopt?

Charter Holder evaluate curriculum options to

Same as answer 1

During the month of July 2014 prior to the
opening of the school, school leaders consulted
with professionals in the field of autism
education to determine the best curriculum
resources for the student population. The
curriculum selection team included, the Executive
Director, the Director of Curriculum and ABA
Programs and the Special Education Director.
After careful consideration of several curriculum
programs geared toward students with autism
and other developmental disabilities, the team
determined that the most appropriate curriculum
would be the ABA-based ReThink Autism
program for students who are significantly
developmentally delayed and the McGraw-Hill
SRA Reading Mastery and SRA Connecting with
Math Concepts for students working at or near
grade level.

The curriculum team developed a curriculum
map for each grade level based on the State
Common Core Standards in reading and math
and aligned with the ReThink and SRA curriculum
programs.

IEP goals and objectives are developed for each
student that align with state standards and
integrate with math and reading curriculum.
Percentile scores for proficiency and mastery are
identified for each goal.

List documents that serve as evidence of
implementation of this process:

Purchase invoices for ReThink Autism and SRA
Reading and Math Curriculum Programs
Curriculum Maps for each grade level

IEPs indicating which curriculum programs are in
use

12
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Data is taken regularly to determine student
progress in reading and math goals. Effectiveness
of curriculum is evaluated by analyzing student
progress notes and aggregate data.

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the
curriculum across the school(s) operated by the Charter Holder?

Arizona Autism’s process for ensuring consistent
implementation of the curriculum across the
school is realized by two alignments. The first
alignment is the daily lessons to the curriculum
maps in reading and math. The second alignment
is to the IEP’s and the reading and math skills
needed to ensure student success of IEP goals
and objectives.

As alignment is ongoing, the administration has
developed a criteria for a teacher formal
evaluation which will be used for the first time
spring of 2015. During the first semester teacher
lesson plans were monitored for alignment in
accordance with curriculum maps and IEP goals
and objectives. Regularly scheduled observations
and coaching to observe evidence of the
alignment and appropriate delivery of the
curriculum are frequently conducted throughout
the year.

List documents that serve as evidence of
implementation of this process:

Lesson Plans
IEP’s

Teacher Evaluation document
Calendars

7. What tools exist that identify what must be taught and when it must be delivered? How
does the Charter Holder ensure that all grade-level standards are covered within the

academic year?

The tools that exist that identify what must be
taught and when it must be delivered exist in
each grade level in the form of curriculum maps,
IEP’s and the ReThink Autism developmentally
ranked lists.

Each curriculum map is written and aligned to the
Arizona College and Career Ready Standards.

List documents that serve as evidence of
implementation of this process:

Curriculum maps
IEP’s
ReThinnk Autism lists

13
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During the process of curriculum mapping, each
map is vetted to ensure the coverage of the
standards throughout the map. Cross
referencing to the standards is completed along
with the alignment assuring the all grade-level
standards are covered.

8. What is the expectation for consistent use of these tools? How are these expectations

communicated?

The expectation for curriculum maps is that they
are used every day to guide the direction of the
student learning with the appropriate
modifications and accommodations for that
particular student. Criteria has also been
developed to ensure consistent use of the tools
by including the expectation as part of the
evaluation and monitoring process.

The expectation for IEP’s is that students are
taught according to their IEP’s.

The expectation for use of ReThink Austism is
that teachers create and implement the ABA
lesson plans with stated performance objectives
bi-weekly and place them in an individual student
binder that is reviewed by the Director of
Curriculum.

List documents that serve as evidence of
implementation of this process:

Lesson Plans

Progress towards meeting IEP goals and the
modifications and accommodations identified on
the lesson plans.

Binders

9. What evidence is there to demonstrate us
with instruction?

age of these tools in the classroom and alighment

The evidence gathered in the first semester are
the data charts that identify students are gaining
mastery of the IEP skills as well as the mastery of
the Arizona College and Career Ready standards
as students are ready for them or ready to have
them modified to meet their needs.

Evidence is also clear between the noted lessons
in binders and lesson plans along with classroom
observation of specific lessons.

List documents that serve as evidence of
implementation of this process:

Data charts

Classroom observations

Alignment o

f Curriculum

10. How does the Charter Holder know the cu

rriculum is aligned to standards?

14





Demonstration of Sufficient Progress Report

During the curriculum writing process last
summer, we started with the end in mind, the
Arizona College and Career Ready standards were
used as the foundation of the curriculum. Then
the grade level appropriate resources were
aligned to the specific standards outlined by the
Arizona Department of Education. The pacing
and decisions about when to teach the particular
standards was identified on a week by week basis
to ensure coverage. Once that was complete, the
standards on the maps were cross referenced
with the list of standards to assure coverage
throughout the year. Then the standards were
unpacked and the skills and the knowledge
needed to master each individual standard was
aligned to the materials used for that particular
lesson.

List documents that serve as evidence of
implementation of this process:

Arizona College and Career Ready Standards

Backward by Design by Grant Wiggins

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

11. How has the Charter Holder ensured that the curriculum addresses the needs of students
with proficiency in the bottom 25%/non-proficient students?

The bottom 25% was calculated by determining
the lowest 25% of students on the continuum of
students mastering IEP goals during the first
semester in both reading and math. As those
students are identified, the data generated by IEP
monitoring determines whether a new IEP
meeting needs to be conveyed. If new strategies
or accommodations need to be written, the IEP
team can make and act on those decisions.

List documents that serve as evidence of
implementation of this process:

Data generated from assessments

IEP goals and objectives

12. How has the Charter Holder ensured that the curriculum addresses the needs of English

Language Learners (ELLs)?

N/A

List documents that serve as evidence of
implementation of this process:
N/A

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and

Reduced Lunch (FRL) students?

15
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List documents that serve as evidence of
As the first year of the school’s operation, the implementation of this process:
calculation of FRL percentages are not available. N/A

14. How has the Charter Holder ensured that the curriculum addresses the needs of students
with disabilities?

List documents that serve as evidence of
All students have an IEP and process is monitored | implementation of this process:

by the teachers towards the IEP goals and
objectives to determine how ready a student is IEP’s
for the grade level curriculum.

16
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Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

The charter holder uses formative and
summative assessments to reflect the learnings
of the student. Formative assessments are
completed each day as a best practice during
instruction. Checks for understanding, the use of
personal whiteboards, and exit tickets just for
example to ensure learning and to plan for the
next step in the lesson or the next day’s lesson.
Summative assessments are used at the
classroom level to measure the mastery of skills
taught in relation to the standards taught.

As a school, and in conjunction with our K-3
Move on When Reading plan, students are
screened with a universal screener during the
first weeks of school with the ReThink Reading
Domain Assessment. Then after four weeks the
same tool is used to identify how well students
are mastering the skills in the areas of
comprehension, phonics, fluency, vocabulary and
phonological awareness. Students are also
progress monitored on a frequency level based
on their last performance. Students that at
benchmark are progress monitored with the
same tool every four weeks. Students
approaching are progress monitored every two
weeks and students at risk are progress
monitored every two weeks.

In addition to the content area assessments and
grade level assessments, the Verbal Behavior
Milestone Assessment and Placement program is
used as an assessment tool and skill tracking
system that is designed for children with autism.
The VB-MAPP is based on B.F. Skinner’s analysis
of verbal behavior, established developmental
milestones and research from the field of
behavior analysis.

List documents that serve as evidence of
implementation of this process:

ReThink Reading Domain Assessment data results
SRA Math and Reading Mastery Assessment

Assessment of Basic Language and Learning Skills
Revised (ABLLS-R)

Verbal Behavior Milestone Assessment and
Placement Program (VB-MAPP)

17
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And one more tool used for assessment purposes
is the ABLLS-R used to help guide the instruction
of language and critical learner skills for children
with autism or other developmental disabilities.

2. What was the process for designing or selecting the assessment system?

List documents that serve as evidence of
The assessment system was designed with the implementation of this process:

best evidence based practices in the area of
assessment as well as the programs designed to
support students with Autism. Assessments are
used in relation to the measurement of IEP goals, | Research
the behavioral programs and the core academic
programs used throughout the building.

3. How is the assessment system aligned to the curriculum and instructional methodology?
List documents that serve as evidence of

For each student on an IEP, the assessment implementation of this process:

results generated through the system and
teacher observations are taken into consideration
when determining how the assessment system
informs IEP goals. A five step process will be used | Various data sets
to align curriculum and instruction with the
assessment and mastery of the content.

1 - Analyze baseline data, assessment results,
and conduct observations to form actionable
present levels of performance for each of the
Arizona College and Career Ready standards for
the respective content areas.

2 — Identify the corresponding state standard to
the analysis.

3 — Conduct a task analysis of the components
required for the student to be able to perform
that standards with mastery, given their current
level of functioning.

4 — Teacher collects data specific to that goal and
objective and determines how often the progress
will be monitored based on the initial rate of
acquisition and opportunities to practice the skill.
5 — Submit the completed goal, data
collection/analysis process, and criteria for
mastery to the IEP team for review and approval.

18
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4. What intervals are used to assess student progress? How does the assessment plan include
data collection from multiple assessments, such as formative and summative assessments

and common/benchmark assessments?

Various intervals are used to assess student
progress depending on the assessment tool.
Many tools are used daily such as formative
assessment and the daily data sheet used for
each student in relation to their IEP goals.
Progress monitoring and benchmark progress is
assessed in various intervals based on IEP goals
and objectives.

Formative assessments are completed each day
as a best practice during instruction. Checks for
understanding, the use of personal whiteboards,
and exit tickets just for example to ensure
learning and to plan for the next step in the
lesson or the next day’s lesson.

Summative assessments are used at the
classroom level to measure the mastery of skills
taught in relation to the standards taught.

As a school, and in conjunction with our K-3
Move on When Reading plan, students are
screened with a universal screener during the
first weeks of school with the ReThink Reading
Domain Assessment. Then after four weeks the
same tool is used to identify how well students
are mastering the skills in the areas of
comprehension, phonics, fluency, vocabulary and
phonological awareness. Students are also
progress monitored on a frequency level based
on their last performance. Students that at
benchmark are progress monitored with the
same tool every four weeks. Students
approaching are progress monitored every two
weeks and students at risk are progress
monitored every two weeks.

List documents that serve as evidence of
implementation of this process:

IEP

Daily data sheet

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals

are used to analyze assessment data?

19





Demonstration of Sufficient Progress Report

The assessment system provides for analysis on
multiple levels, from day to day analysis to more
long term analysis over multiple data sets. As IEP
goals are written, a complete understanding of
the assessment to be used is documented along
with the interval for administration. In addition,
diagnostics assessments are completed at the
beginning of the year and then progress
monitoring along the way as needed.

List documents that serve as evidence of
implementation of this process:

Data collected from multiple assessment
administrations

6. How is the analysis used to evaluate instructional and curricular effectiveness?

The analysis of the student data is used along
with the classroom observation data to
determine the effectiveness of the instruction
and curriculum being used in a classroom or for a
particular student. Data sets from both student
work as well as classroom walk throughs are
evaluated on the spot to determine the coaching
session needed with that particular teacher about
the observed behavior.

In addition, at the end of the first year, a
complete evaluation will be done to determine
the effectiveness of the instruction as well as the
curriculum used to identify gaps in the process.
Then researching materials and best practices will
inform the process for the start of the second
year.

List documents that serve as evidence of
implementation of this process:

Student data from assessments and IEP’s
Classroom data from informal assessments
Classroom walk through data

Student work

Gap analysis at the end of the year based on

classroom walk throughs from first year of
instruction observations

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What
intervals are used to adjust curriculum and instruction?

Job embedded coaching is used to inform
curriculum and instruction in a timely manner
when it comes to gaps identified during a
classroom observation when comparing the
student data and the classroom observation data.
The School Leaders have a conversation with the
teacher before the end of the day to determine
what corrective issues need to happen before the
next instructional day. Short intervals within the
day are used to correct easy, short term fixes that
can be applied the following day. Longer
intervals are used when working with large gaps

List documents that serve as evidence of
implementation of this process:

Classroom observations

Student data sets
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identified based on various student data sets and
multiple classroom observations.

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

8. How is the assessment system adapted to meet the assessment needs of students with
proficiency in the bottom 25%/non-proficient students?

The bottom 25% was calculated by determining
the lowest 25% of students on the continuum of
students mastering IEP goals during the first
semester in both reading and math. Asthose
students are identified, the data generated by IEP
monitoring determines whether a new IEP
meeting needs to be conveyed. If new strategies
or accommodations need to be written, the IEP
team can make and act on those decisions.

List documents that serve as evidence of
implementation of this process:

Data

IEP goals and objectives

9. How is the assessment system adapted to
Learners (ELLs)?

meet the assessment needs of English Language

N/A

List documents that serve as evidence of
implementation of this process:

N/A

10. How is the assessment system adapted to
Lunch (FRL) students?

meet the assessment needs of Free and Reduced

N/A

List documents that serve as evidence of
implementation of this process:

N/A

11. How is the assessment system adapted to
disabilities?

meet the assessment needs of students with

All students are currently on an IEP.

List documents that serve as evidence of
implementation of this process:

IEP’s

Area IV: Monitoring Instruction

Monitoring the Integration of Standards
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1. What is the Charter Holder’s process for monitoring the integration of standards into
classroom instruction? How does the Charter Holder monitor whether or not instructional
staff implements an ACCRS-aligned curriculum with fidelity?

Arizona Autism Charter School monitors the
integration of standards into classroom
instruction in several ways. The first way is by
having standards driven curriculum maps that
pace the standards throughout the school year.
The second way is by having IEP’s aligned and
goal driven by the Arizona College and Career
level standards. The third way is by completing
classroom walk throughs assuring alignment
between IEP’s/curriculum maps and the
observation of instruction.

The School Leaders also monitor the instructional
staff in their implementation of the Arizona
College and Career Ready standards with fidelity
in several ways. The first way is by monitoring
lesson plans for the standards alignment to the
curriculum maps for those students on grade
level and the IEP’s for those students working
towards goals aligned to the standards identified
on |EP’s. The second way is by observing in
classrooms comparing the planned lesson to the
observation of the lesson taught, ensuring fidelity
to the planned lesson. The third way is to ensure
a coaching conversation happens between the
teacher and the school leader to discuss the
implementation.

List documents that serve as evidence of
implementation of this process:

Lesson plans
IEP’s

Classroom walk through outcomes

2. How does the Charter Holder monitor the
throughout the year?

effectiveness of standards-based instruction

The Charter Holder hires School Leaders and
teachers to monitor the effectiveness of
standards-based instruction in two main ways.
Leaders ensure that teachers are trained and
understand how to implement with depth and
knowledge of the skills needed to implement
properly. School leaders also ensure that
teachers collaborate on instruction in ways that
discuss the curriculum, instruction and
assessment surrounding the standards. Teachers
bring IEP’s and students work together and

List documents that serve as evidence of
implementation of this process:

Agendas and sign in sheets from professional
development

Student work samples

IEP goal obtainment
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discuss the success of the instruction on a
particular standard, they discuss ways of
increasing effectiveness with lessons to come.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating instructional practices? How does this

process evaluate the quality of instruction?

The first step to ensuring evaluation of
instructional practices was to train all teachers in
research based practices. The Charter Holder
ensured that all teachers were trained. During
the first semester of the schools existence,
teachers were monitored for their
implementation of the research-based
instructional practices. At the end of the first
year, School Leaders and teachers will review the
instructional data to evaluate effectiveness and
make needed improvements for the second year
of instruction.

School Leaders evaluate the quality of instruction
weekly during walk through observations. The
process that will be used at the end of the year
will be based on evidence gathered throughout
the first year as well as student data collected.

List documents that serve as evidence of
implementation of this process:

Agendas and sign in sheets from professional
development

Classroom observations

Student data

4. How does this process identify individual strengths, weaknesses, and needs?

School Leaders document the strengths and
weaknesses during classroom walk throughs
based on the professional development taught
during instructional professional development.
This informs the needs in terms of more
professional development either in a large group
setting or for individual professional
development. Those strengths and weaknesses
are then imparted to the classroom teacher in a
quick coaching feedback session or in a longer
conversation before the end of the school day.
At the end of the first year, a collective visit to all
the data collected in all classrooms from walk
throughs will be evaluated by School Leaders to

List documents that serve as evidence of
implementation of this process:

Classroom observations
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determine next steps for the start of the second
year.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning
needs based on the evaluation of instructional practices?

The Charter Holder along with School Leaders
provide feedback on a continual basis shortly
after classroom walk throughs. By providing
feedback shortly after the walk through session,
teachers have the needed information to make
instant changes to their next lesson. Once a
complete year has been evaluated for the
strengths, weaknesses and learning needs by the
School Leaders, the monitoring system will be
adjusted based on needs to inform instructional
practices for the second year of operation.

List documents that serve as evidence of
implementation of this process:

Classroom observations

6. How does the Charter Holder analyze this

instruction tell the Charter Holder? What has the Charter Holder done in response?

information? What does the data about quality of

The Charter Holder has analyzed the data from
the first semester of operation to inform the
teacher evaluation process. The teaching force
has many strengths however after evaluating the
strengths and weaknesses of the teaching force,
specific goals were developed to guide a teacher
in becoming proficient in areas that maybe were
not a strength during the first semester. At the
end of the year evaluations, School Leaders will
determine based on all the data sets if a teacher
will need to continue teaching at Arizona Autism.
This kind of timely response is important to
building a quality instructional team.

List documents that serve as evidence of
implementation of this process:

Classroom observation data

Teacher evaluations

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of
students with proficiency in the bottom 25%/non-proficient students?

The bottom 25% was calculated by determining
the lowest 25% of students on the continuum of
students mastering IEP goals during the first
semester in both reading and math. Asthose
students are identified, the data generated by IEP
monitoring determines whether a new IEP
meeting needs to be conveyed. If new strategies

List documents that serve as evidence of
implementation of this process:

IEP’s
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or accommodations need to be written, the IEP
team can make and act on those decisions. By
identifying these students and ensuring that IEP’s
are visited more often, ensure that needs are met
of this subgroup.

8. How does the Charter Holder monitor inst
English Language Learners (ELLs)?

ruction to ensure it is meeting the needs of

N/A

List documents that serve as evidence of
implementation of this process:

N/A

9. How does the Charter Holder monitor inst
and Reduced Lunch (FRL) students?

ruction to ensure it is meeting the needs of Free

N/A

List documents that serve as evidence of
implementation of this process:

N/A

10. How does the Charter Holder monitor inst
students with disabilities?

ruction to ensure it is meeting the needs of

Each student at Arizona Autism has an IEP.

List documents that serve as evidence of
implementation of this process:

IEP’s

Area V: Professio

nal Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Professional Development is held every
Wednesday afternoon. As the first semester of
the schools existence, mission and vision were
part of the first pieces of developing a common

List documents that serve as evidence of
implementation of this process:

Agendas
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culture and design. Followed by professional
development on grade level materials, autism
behaviors and characteristics as well as school
student behavior policies. In addition, a
Mentor/Mentee program was developed to
target teaching strategies and maximize the
learning for each professional. In this program
each teacher is assigned to a mentor role or a
mentee role and weekly one on one meetings are
scheduled for the pair to meet and discuss the
craft.

Data from classroom walk throughs

Guidelines for Mentor Program

2. How was the professional development pl

an developed?

The Professional Development plan was created
by the School Leaders based on the needs of a
new staff. In the future, the teachers will be part
of constructing the professional development
including need assessments as to their individual
and collective needs.

List documents that serve as evidence of
implementation of this process:

Needs identified during the interview process of
new staff

3. How is the professional development plan aligned with instructional staff learning needs?

As a new school, the professional development
was designed to ensure success for students and
staff. As evaluation of teaching continues and
teachers are given coaching to improve their
practice, general themes will emerge as to topics
that need to be addressed during professional
development sessions in the future.

List documents that serve as evidence of
implementation of this process:

Needs identified during the interview process

4. How does this professional development plan address areas of high importance?

As a new school, of most importance was
ensuring the success of the school during its first
year. Success is defined by students learning and
teachers being motivated to teach. Going into
the second year, teachers will be involved with
discussions with the CEO and the Director of

List documents that serve as evidence of
implementation of this process:

Classroom observations

Instruction to prioritize items of importance.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned

in professional development sessions?
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Research based strategies are used during
professional development sessions. The
expectation is that what is learned and discussed
in professional development is put into practice
starting the very next day. Teachers document
the strategies used in their lesson plans and
those plans are monitored by the Director of
Instruction. In addition, those lesson plans are
used on a weekly basis to complete classroom
observations specifically looking for the strategies
taught during professional development. Data is
collected relative to observations which is then
shared with the teachers collectively.

List documents that serve as evidence of
implementation of this process:

Classroom walk throughs

6. How does the Charter Holder provide the resources that are necessary for high quality

implementation?

The Charter is committed to providing the
needed resources for high quality
implementations. The foundation of the
standards has been set and adoption of materials
was completed for the first year of
implementation. As teachers reflect on their
implementations, their voice will be sought in
making decisions about any additional resources
needed for high quality implementations.

List documents that serve as evidence of
implementation of this process:

End of first year conferences with teachers to
ensure adjustments are made to improve the
quality of the first year.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in

professional development sessions?

Professional development sessions are held and
what is taught and learned during professional
development is monitored to ensure
implementation. Teachers gain new information
during the sessions with the expectation that the
weeks to come, classroom walk throughs will be
conducted and specific notes will be taken
regarding the skills and knowledge taught during
professional development. Then coaching and
guidance in the form of feedback is given to the
teachers to ensure follow through. Lesson plans
are also checked for the inclusion of new material
in the planning process. Continued classroom
walk throughs take place until observation of the
new material is evident.

List documents that serve as evidence of
implementation of this process:

Classroom walk throughs

Lesson Plans
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and
develop implementation of the strategies learned in professional development?

Professional development sessions are held and
what is taught and learned during professional
development is monitored to ensure
implementation. Teachers gain new information
during the sessions with the expectation that the
weeks to come, classroom walk throughs will be
conducted and specific notes will be taken
regarding the skills and knowledge taught during
professional development. Teachers follow up
with instructional staff in their room to ensure all
instructional staff are using the best practices
learned during professional development. Then
coaching and guidance in the form of feedback is
given to the teachers and to other instructional
staff to ensure follow through. Lesson plans are
also checked for the inclusion of new material in
the planning process. Continued classroom walk
throughs take place until observation of the new
material is evident.

List documents that serve as evidence of
implementation of this process:

Walk through observations

Lesson Plans

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

9. How does the professional development plan ensure that instructional staff receives the
type of development required to meet the needs of students with proficiency in the bottom

25%/non-proficient students?

Since all students at Arizona Autism have
Individualized Education Plans, the importance
for the lowest 25% is to always ensure that IEP’s
are being followed and that if strategies outlined
on the IEP are not working, they need to be
adjusted. If either the data collected on a weekly
basis is not showing growth or if the student’s
behavior is getting in the way of his academic
learning, a team must be called to review the
current IEP and make decisions for adjustments
in consultation with the classroom teacher.

List documents that serve as evidence of
implementation of this process:

Behavior logs

Data for progress monitoring in reading and math

10. How does the professional development plan ensure that instructional staff receives the
type of development required to meet the needs of English Language Learners (ELLs)?

N/A

List documents that serve as evidence of
implementation of this process:

N/A
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11. How does the professional development plan ensure that instructional staff receives the
type of development required to meet the needs of Free and Reduced Lunch (FRL)
students?

List documents that serve as evidence of
N/A implementation of this process:

N/A

12. How does the professional development plan ensure that instructional staff receives the
type of development required to meet the needs of students with disabilities?
List documents that serve as evidence of

Since all students are on an Individualized implementation of this process:
Education Plan, the answer to this is the same as
number 8: Walk through observations

Professional development sessions are held and Lesson Plans
what is taught and learned during professional
development is monitored to ensure
implementation. Teachers gain new information
during the sessions with the expectation that the
weeks to come, classroom walk throughs will be
conducted and specific notes will be taken
regarding the skills and knowledge taught during
professional development. Teachers follow up
with instructional staff in their room to ensure all
instructional staff are using the best practices
learned during professional development. Then
coaching and guidance in the form of feedback is
given to the teachers and to other instructional
staff to ensure follow through. Lesson plans are
also checked for the inclusion of new material in
the planning process. Continued classroom walk
throughs take place until observation of the new
material is evident.

Adapted to Meet the Needs of
Subgroups (Address all relevant measures)
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AGENDA ITEM: Request to Expand Charter School Operations — Arizona Autism Charter School

Issue

Arizona Autism Charter School (AACS) did not have sufficient academic performance data to demonstrate
meeting the Board’s academic performance expectations for 2014, and was required to submit a Demonstration
of Sufficient Progress (DSP) Report with any expansion request. AACS submitted a request to increase the
enrollment cap for the charter to 108 on March 26, 2015.

Summary of Narrative Provided
Rationale for Expansion Request

According to the narrative (presented in the portfolio: b. Amendment Request), AACS is requesting expansion to
its enrollment cap in order to allow the enrollment of 18 kindergarten students in FY2016, and to allow for the
promotion of its current students. The charter was approved in 2013 to serve grades K-5. The charter currently
serves grades K-5. The narrative states that the school was the first to be approved with a focus on serving
students with autism, and that the enrollment quickly filled, with a number of students on a waitlist.

I. Background

AACS was granted a charter in January 2013, and is currently approved for grades K-5. AACS operates 1 school.
See table below.

School Name Month/Year Location Grade Levels | Current | 2015 100th | Enrollment | Instructional
Open Served Status Day ADM Cap Days
AACS August 2014 Phoenix K-5 Open 79 90 180

The enrollment cap for AACS is scheduled to increase to 99 for FY2016 based on the growth plan included in the
approved charter application.

The demographic data for AACS from the 2014-2015 school year is represented in the chart below.’

Arizona Autism Charter School
2014-2015 Demographic Breakdown

5%
5%

0,
8% ® White

37% B African American
B Hispanic

B Asian

B American Indian

33% ® Multi Racial

13%
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The percentage of students served by AACS in the 2014-2015 school year who are classified as English Language
Learners, classified as students with disabilities, or are eligible for Free or Reduced Price Lunch (FRL), is
represented in the table below."

English Language Learners Free or Reduced-Price . s
School Name (ELL) Lunch (FRL) Students with Disabilities
AACS * 90% 98%

As stated in Board policy, prior to a request being considered by the Board, staff conducts a compliance check as
part of the amendment and notification approval process. The Charter Holder is in compliance in all areas.

Il. Academic Performance

As stated in the Board’s Academic Performance Framework and Guidance (“Guidance”) document, a Charter
Holder’s academic performance will be evaluated by the Board when considering expansion requests. AACS is in
its first year of operation. As a result academic performance information is not available.

The mission of the school is “to educate students with autism and related disorders using evidence based
teaching strategies delivered by highly trained teachers, and to make this high quality, specialized education
accessible to all students with autism in the Phoenix Metropolitan area. Students will be empowered to reach
their full potential in a motivating, compassionate environment using individualized programs so that every child
gains the skills to integrate into the community and become a fulfilled, productive citizen.”

The Charter Holder stated during the site visit that the enrollment cap increase would allow continued
expansion of the school to meet the needs of families affected by autism, and that a forthcoming request to add
grades would also allow the continuation of the education of students in a familiar setting and with trained staff.

| 11l Additional School Choices

AACS is located in Phoenix near the intersection of 7th Street and Indian School Road. The following information
identifies additional schools within a five mile radius of the school and the academic performance of those
schools.

There are 86 schools serving grades in the range of K-5 within a five mile radius of AACS. The table below
provides a breakdown of those schools. Schools are grouped by the A - F letter grade assigned by the ADE. For
each letter grade, the table identifies the number of schools assigned that letter grade, the number of those
schools that are charter schools, the number of the charter schools that are meeting the Board’s academic
performance standard for FY14, and the number of schools serving a comparable percentage of students (£ 5%)
in the identified subgroups.

! Information provided by the Research and Evaluation division of the Arizona Department of Education. If the percentage
of students in a non-ethnicity-based demographic group is 0% or 100%, the percentage for that demographic group was

redacted.
? Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-based
demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.

f@“%
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Charter Meets Board’s | Comparable Comparable Comparable
Grade 5 miles Schools Standard FRL (x 5%) ELL (£ 5%) SPED (* 5%)
A 23 10 10 1
B 21 5 3 6
C 26 5 0 8
D 15 3 0 10
F 1 1 0 0

| IV. Demonstration of Sufficient Progress

AACS submitted a DSP Report with the Enrollment Cap Notification Request addressing the school’s systems and
data. The Charter Holder was provided a copy of the initial evaluation of the DSP Report prior to the site visit
and informed that areas initially evaluated as not acceptable must be addressed with additional evidence and
documentation at the time of the visit.

Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s leadership,
as selected by the school, to confirm evidence of the processes described in the DSP and review additional
evidence to be considered in the final evaluation of the Charter Holder’s DSP submission. The following
representatives of AACS were present at the site visit:

Name Role

Diana Diaz

Charter Representative/Executive Director

Nicholas Bowland

Lead Behavior Specialist

Rosetta Hicks

Director of Special Education and Human Resources

Lisa Long

Consultant

Kamren Taravati

Consultant

At the site visit, Board staff completed a document inventory for all evidence presented by the Charter Holder
(portfolio: c. Inventory Documents). The Charter Holder was provided a copy of the document inventory at the
end of the site visit. Following the site visit, Board staff completed a final evaluation of the DSP (portfolio: d. DSP
Final Evaluation). The following is a summary of the final DSP Evaluation:

Evaluation Summary
DSP Evaluation
Area
Meets Does Not Meet | Falls Far Below
Data O Cd X
Curriculum O X Ol
Assessment X Ol Ol
Monitoring Instruction X O Ol
Professional Development X O Ol

After considering information in the DSP Report and evidence provided at the time of the site visit, the Charter
Holder demonstrated evidence of a sustained improvement plan that includes implementation of a
comprehensive assessment system, a comprehensive instructional monitoring system, and a comprehensive

S,
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professional development system. The Charter Holder did not demonstrate comprehensive curriculum system,
with insufficient evidence of implementation provided in 6 of 11 required areas.

Based on the findings summarized above and described below, staff determined that the Charter Holder did not
demonstrate sufficient progress towards meeting the Board’s Academic Performance Expectations.

Data

In the area of Data, the Charter Holder’s DSP is evaluated as Falls Far Below. The school is in its first year of
operation and cannot provide comparative year-over-year improvement in all required measures. As evidenced
at the site visit the Charter Holder did not provide evidence of the capacity to provide comparative year-over-
year data in all required measures generated from valid and reliable assessment sources. Therefore, the area of
Data is evaluated as Falls Far Below. For more detailed analysis see Data Inventory (portfolio: c. Inventory
Documents, i. Site Visit Inventory -Data).

Valid and | Data provided | Document
Question Reliable for Current Inventory
Data Fiscal Year Item
Student Median Growth Percentile (SGP) - Math No No D1
Student Median Growth Percentile (SGP) - Reading No No D2
Student Median Growth Percentile Bottom 25% -
No No D3
Math
Student Median Growth Percentile Bottom 25% -
. No No D4
Reading
Percent Passing - Math No No D5
Percent Passing - Reading No No D6
.
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Curriculum

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP
site visit, the Charter Holder has consistently implemented a limited curriculum approach. At the DSP site visit,
the Charter Holder sufficiently demonstrated the some of the components of these required elements, but
failed to sufficiently demonstrate all components of these required elements. For more detailed analysis see
Curriculum Inventory (portfolio: c. Inventory Documents, ii. Site Visit Inventory - Curriculum).

. Sufficient Document
Question .
Evidence Inventory Item
Evaluating Curriculum
What is the Charter Holder’s process for evaluating curriculum?
How does the Charter Holder evaluate how effectively the No C1
curriculum enables students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? No C2
Adopting/Revising Curriculum

What is the Charter Holder’s process for adopting or revising Yes c3
curriculum based on its evaluation processes?”
Who is involved in the process for adopting or revising

: ” No c4
curriculum?
When adopting curriculum, how does the Charter Holder evaluate No s

curriculum options to determine which curriculum to adopt?

Implementing Curriculum

What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated No c6
by the Charter Holder?

What tools exist that identify what must be taught and when it
must be delivered? How does the Charter Holder ensure that all Yes c7
grade-level standards are covered within the academic year?

What is the expectation for consistent use of these tools? How

are these expectations communicated? No c8
What evidence is there to demonstrate usage of these tools in the Yes 9
classroom and alignment with instruction?
Alignment of Curriculum
How does the Charter Holder know the curriculum is aligned to
Yes C10

standards?

Adapted to Meet the Needs of Subgroups

How has the Charter Holder ensured that the curriculum
addresses the needs of students with proficiency in the bottom Yes C11
25%/non-proficient students?

How has the Charter Holder ensured that the curriculum

12
addresses the needs of English Language Learners (ELLs)? L ¢
How has the Charter Holder ensured that the curriculum N/A c13
addresses the needs of Free and Reduced Lunch (FRL) students?

How has the Charter Holder ensured that the curriculum N/A c14

addresses the needs of students with disabilities?

o
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Assessment

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit,
the Charter Holder has consistently implemented a comprehensive assessment system that addresses each of
the required elements. For more detailed analysis see Assessment Inventory (portfolio: c. Inventory Documents,
iii. Site Visit Inventory - Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System

What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment Ves A2
system?
How is the assessment system aligned to the curriculum and Ves A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Yes Al
assessments, such as formative and summative assessments and
common/benchmark assessments?

Analyzing Assessment Data
How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment Yes A5
data?
How is the analysis used to evaluate instructional and curricular Yes AG

effectiveness?

How is the analysis used to adjust curriculum and instruction in a
timely manner? What intervals are used to adjust curriculum and Yes A7
instruction?

Adapted to Meet the Needs of Subgroups

How is the assessment system adapted to meet the assessment
needs of students with proficiency in the bottom 25%/non- Yes A8
proficient students?

How is the assessment system adapted to meet the assessment

. N/A A9
needs of English Language Learners (ELLs)? /

How is the assessment system adapted to meet the assessment N/A A10
needs of Free and Reduced Lunch (FRL) students?

How is the assessment system adapted to meet the assessment N/A ALl

needs of students with disabilities?

Statp
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Monitoring Instruction

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP
site visit, the Charter Holder has consistently implemented a comprehensive instructional monitoring system
that addresses each of the following required elements. For more detailed analysis see Monitoring Instruction
Inventory (portfolio: c. Inventory Documents, iv. Site Visit Inventory — Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff Yes M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of Yes M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the Yes M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? Yes M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? Yes M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is
meeting the needs of students with proficiency in the bottom Yes M7
25%/non-proficient students?

How does the Charter Holder monitor instruction to ensure it is

. . N/A M8
meeting the needs of English Language Learners (ELLs)? /

How does the Charter Holder monitor instruction to ensure it is N/A M9
meeting the needs of Free and Reduced Lunch (FRL) students?

How does the Charter Holder monitor instruction to ensure it is N/A M10

meeting the needs of students with disabilities?

o
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Professional Development

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a comprehensive professional development
system that addresses each of the following required elements. For more detailed analysis see Professional
Development Inventory (portfolio: c. Inventory Documents, v. Site Visit Inventory - Professional Development).

Question Sufficient Document
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? Yes P2
How is the professional development plan aligned with Ves p3

instructional staff learning needs?

How does this plan address areas of high importance? Yes P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional Yes P5
development sessions?

How does the Charter Holder provide the resources that are

. o . Yes P6
necessary for high quality implementation?
Monitoring Implementation
How does the Charter Holder monitor the implementation of the Yes p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the Yes P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to
meet the needs of students with proficiency in the bottom
25%/non-proficient students?

Yes P9

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P12
meet the needs of students with disabilities?

o
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| V. Board Options

Board Options — Enrollment Cap Notification Request

Option 1: The Board may deny the request. Staff recommends the following language provided for
consideration: | move, based on the information contained in the Board materials and presented today, to deny
the request to increase the enrollment cap the charter contract of Arizona Autism Charter School, for the
reasons that:

e The Charter Holder failed to demonstrate sufficient progress towards meeting the Board’s academic
performance expectations, and

e (Board member may specify additional reasons the Board found during its consideration.)

Option 2: The Board may determine that there is a basis to approve the request. The following language is
provided for consideration: Charter expansion is based on consideration of academic and contractual
compliance of the Charter Holder. In this case, as a school in its first year of operation, the Charter Holder did
not have State assessment data available. Having considered the statements of the representatives of the
Charter Holder today and the academic performance of the Charter Holder, the Board has sufficient basis to
deny the request due to the Charter Holder’s failure to meet or demonstrate sufficient progress toward the
Board’s academic expectations set forth in the academic performance framework as reflected in the Staff
Report, the Inventory Documents, and the DSP Final Evaluation. The Charter Holder was not able to provide
evidence that it has consistently implemented a comprehensive curriculum system. Additionally, the data and
analysis provided by the Charter Holder did not demonstrate the capacity to provide comparative data
generated from valid and reliable assessment sources for all required measures. However, the Charter Holder
was able to provide evidence that it has consistently implemented a comprehensive assessment system, and
comprehensive instructional monitoring system, and comprehensive professional development system. All that
taken into consideration, | move to approve the request to increase the enrollment cap for the charter contract
of Arizona Autism Charter School from 99 to 108, for the reasons that:

e (Board member must specify reasons the Board found during its consideration.).

S,
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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: Arizona Autism Charter School, Inc.
School Name(s): Arizona Autism Charter School
Site Visit Date: May 27, 2015
Purpose of Demonstration of Sufficient Progress:
] Annual Monitoring
[ Interval Review
[] Renewal
U] Failing School
Expansion Request
Academic Dashboard Year: N/A

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, and Data.
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






Area |I: Data

School Name: Arizona Autism Charter School

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it

addresses.

No Data ) ST Insufficie_nt Data Does Data Does Not
Measure Reaulied Data Required Data Provided Compara"clve Demonstrate Demonstrate
Data Provided | Improvement Improvement

1a. Student Median Growth Percentile (SGP) — Math O O O

1a. Student Median Growth Percentile (SGP) — Reading O O O

1la. Student Median Growth Percentile (SGP) Bottom 25% — Math O Ol O

1a. Student Median Growth Percentile (SGP) Bottom 25% — Reading OJ OJ O

2a. Percent Passing — Math OJ OJ O

2a. Percent Passing — Reading OJ OJ O

DATA OVERALL RATING
Evaluation of DSP Report
Meets Does Not Meet Falls Far Below
O O

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide evidence of the capacity to provide data and analysis generated
from valid and reliable assessment sources for one or more required measures.

Data provided does not demonstrate improved academic outcomes for the following required measures:

la. Student Median Growth Percentile (SGP) — Math

la. Student Median Growth Percentile (SGP) — Reading

la. Student Median Growth Percentile (SGP) Bottom 25% — Math
la. Student Median Growth Percentile (SGP) Bottom 25% — Reading
2a. Percent Passing — Math

2a. Percent Passing — Reading






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables

students to meet the standards?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder identify gaps in the curriculum?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adopting/Revising Curriculum

3. What s the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. Who is involved in the process for adopting or revising curriculum?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Implementin

g Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards

are covered within the academic year?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignhment with instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient

students?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?

Not applicable

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?

Not applicable

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?

Not applicable






CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a limited curriculum approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required
elements:

e ensuring curriculum is aligned with Arizona’s College and Career Ready Standards
e addressing the curriculum needs of relevant subgroup populations

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e evaluating curriculum, because the Charter Holder did not provide sufficient evidence to address:

o What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables
students to meet the standards?

o How does the Charter Holder identify gaps in the curriculum?
e adopting/revising curriculum, because the Charter Holder did not provide sufficient evidence to address:
o Who is involved in the process for adopting or revising curriculum?
o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?
e implementing curriculum, because the Charter Holder did not provide sufficient evidence to address:
o What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?

o What is the expectation for consistent use of these tools? How are these expectations communicated?






Area lll: Assessment

Assessme

nt System

1. What types of assessments does the Charter Holder use?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. What was the process for designing or selecting the assessment system?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. What intervals are used to assess student progress? How does the asse

ssment plan include data collection from multiple assessments, such as

formative and summative assessments and common/benchmark assessments?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Analyzing Ass

essment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.
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Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students?

] Not applicable

Documents presented serve as detailed evidence of implementation of each | [] Documents presented do not demonstrate evidence of implementation of
of the relevant described processes, and thus are evaluated as sufficient. processes to address the required elements, and thus are evaluated as
insufficient.

9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

Not applicable

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

Not applicable

11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

Not applicable






ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a comprehensive assessment system that addresses each of the following required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments;

e analyzing assessment data to evaluate instructional and curricular effectiveness;
e adjusting curriculum and instruction in a timely manner based on assessment results; and

e addressing the assessment needs of relevant subgroup populations.






Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this process identify individual strengths, weaknesses, and needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the

Charter Holder done in response?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

L] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.
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Adapted to Meet the Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient
students?

] Not applicable

Documents presented serve as detailed evidence of implementation of each | [1 Documents presented do not demonstrate evidence of implementation of
of the relevant described processes, and thus are evaluated as sufficient. processes to address the required elements, and thus are evaluated as
insufficient.

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

Not applicable

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students?

Not applicable

10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?

Not applicable

11






MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive instructional monitoring system that addresses each of the following required elements:

e monitoring the integration of Arizona’s College and Career Ready Standards into instruction;
e evaluating instructional practices;
e evaluating instructional practices targeted to address the needs of relevant subgroup populations; and

e providing analysis and feedback to further develop instructional quality and standards integration.






Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How was the professional development plan developed?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the professional development plan aligned with instructional staff learning needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this plan address areas of high importance?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does the Charter Holder provide the resources that are necessary

for high quality implementation?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in
professional development?

Documents presented serve as detailed evidence of implementation of each | [ Documents presented do not demonstrate evidence of implementation of
of the relevant described processes, and thus are evaluated as sufficient. processes to address the required elements, and thus are evaluated as
insufficient.

Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students
with proficiency in the bottom 25%/non-proficient students?

] Not applicable

Documents presented serve as detailed evidence of implementation of each | [ Documents presented do not demonstrate evidence of implementation of
of the relevant described processes, and thus are evaluated as sufficient. processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English
Language Learners (ELLs)?

Not applicable

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and
Reduced Lunch (FRL) students?

Not applicable

12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students
with disabilities?

Not applicable
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PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets

X

Does Not Meet
O

Falls Far Below
O

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive professional development system that addresses each of the following required elements:

e providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance;

e supporting high quality implementation of the strategies learned in professional development;

e monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development; and

e providing professional development that addresses the needs of relevant subgroup populations.
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Evaluation Summary

Area

Evaluation of DSP

Meets

Does Not Meet

Falls Far Below

Data

Curriculum

Assessment

Monitoring Instruction

Professional Development

XXX OO

O000X|O

O000x
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