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New School Site Notification Request
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Charterholder Info


Downloads


Form Fields


Attachments


New School Site Notification Request


Charter Holder Representative


Name:
American Leadership
Academy, Inc.


CTDS:
07-87-25-000


Mailing Address:
2350 E Germann Rd Ste 26
Chandler, AZ 85286


View detailed info


Name:
Glenn Way


Phone Number:
480-600-1028


Fax Number:
480-988-3212


Download all files


Name of school
American Leadership Academy - Ironwood


Grade levels to be served


K
1st
2nd
3rd
4th
5th
6th
7th
8th
9th
10th
11th
12th


First day of Operation
08/10/2015


Physical Address
463 W Combs Rd
SanTan Valley, AZ 85141


Physical Phone Number
480-420-2101


Physical Fax Number
(No response)


Mailing Address
2350 E Germann Rd #24
Chandler, AZ 85286


Mailing Phone Number
480-420-2101


Mailing Fax Number
480-389-2073


Board Minutes — Download File



http://online.asbcs.az.gov/charterholders/information/36/american-leadership-academy-inc

http://online.asbcs.az.gov/charterholders/information/36/american-leadership-academy-inc

http://online.asbcs.az.gov/forms/download_zip/14960

http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/board_minutes.docx





New School Site Notification Request


http://online.asbcs.az.gov/forms/display/14960[12/3/2014 1:02:51 PM]


Signature


Occupancy Documentation


Download File — Occupancy Compliance
Download File — Proposed Floorplan


Lease agreement or proof of purchase for facility — Download File


Copy of Fingerprint Clearance Card for school site administrator — Download File


Copy of liability insurance coverage — Download File


Narrative — Download File


Additional Information*
No documents were uploaded.


Charter Representative Signature
Glenn Way 10/11/2014



http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/occupancy_and_fire_marshal_occupancyassurance1413047382.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/occupancy_and_fire_marshal_ala-ironwood-floorplan1413047382.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/lease_agreement.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/fcc_card.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/insurance_coverage.pdf

http://online.asbcs.az.gov/forms/file/forms/new-school-site/14960/expansion_narrative.docx





Enrollment Cap Notification Request


http://online.asbcs.az.gov/forms/display/14959[12/3/2014 1:03:15 PM]


Charterholder Info


Downloads


Enrollment Cap


Attachments


Increase to Enrollment Cap Attachments


Signature


Enrollment Cap Notification Request


Charter Holder Representative


Name:
American Leadership
Academy, Inc.


CTDS:
07-87-25-000


Mailing Address:
2350 E Germann Rd Ste 26
Chandler, AZ 85286


View detailed info


Name:
Glenn Way


Phone Number:
480-600-1028


Fax Number:
480-988-3212


Download all files


From:
4500


To:
7000


Board Minutes — Download File


Additional Information*
No documents were uploaded.


The following 2 attachments are only required if the enrollment cap is increasing.


Documentation that current facilities can accommodate requested capacity — Download File


Narrative describing the staffing changes and recruiting efforts that will be made to reach capacity — Download File


Charter Representative Signature
Glenn Way 10/11/2014



http://online.asbcs.az.gov/charterholders/information/36/american-leadership-academy-inc

http://online.asbcs.az.gov/charterholders/information/36/american-leadership-academy-inc

http://online.asbcs.az.gov/forms/download_zip/14959

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/14959/board_minutes.docx

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/14959/facilities.pdf

http://online.asbcs.az.gov/forms/file/forms/enrollment-cap-notification/14959/narrative_staffing_changes.docx





 


 


MEETING MINUTES 
 


A Meeting of the Governing Board of 


American Leadership Academy, Inc. 
held at 


2350 E Germann Rd #24 
Chandler, AZ 85286 


On September 9th, 2014 
3:00pm 


 
A. Roll Call 


 
Glenn Way – Present 
Paul Sinclair – Present 
Jeremy Christensen – Present 
 


B. Invocation 
 


C. Call to Public:  
 


This is the time for the public to comment. Members of the Board may not 
discuss items that are not specifically identified on the agenda. Therefore, 
pursuant to A.R.S. §38-431.01(H), action taken as a result of public comment 
will be limited to directing staff to study the matter, responding to any 
criticism, or scheduling the matter for further consideration and decision at a 
later date. 
 
No member of public in attendance. 
 


D. STEM Honors Program 
 


Mr. Way made the motion to table the adoption of the program to enable ALA 
Executive team debate. Mr. Sinclair seconded the motion and it passed 
unanimously. 


 
E. Christmas Break, Return Date 


 
Mr. Way made the motion to maintain the previous vote to return to school on 
Monday, January 5th. Mr. Christensen seconded and the vote passed 
unanimously. 


 
F. Dual Enrollment with Online Schools 


 







 


Mr. Christensen made the motion to postpone adoption of a policy pending 
further clarification from the state. Mr. Sinclair seconded the vote and it passed 
unanimously. 


 
G. Course Fees & Fundraiser Policy Adoption 


 
Mr. Way made to motion to not adopt the Course Fee & Fundraiser Policy as 
presented and send it back to the ALA Executive Counsel for further discussion 
and revision. Mr. Christensen seconded the motion and it passed unanimously. 


 
H. Creation or Modification of Fees. 


 
Mr. Way made the following motion: I move that we adopt the following policy in 
relation to the creation and modification of fees. The Governing Board of 
American Leadership Academy is the only body authorized to create or modify 
fees, fines, or other monetary assessments at any campus within the American 
Leadership Academy network of schools. Administrators, teachers, or other 
employees who create, modify, or levy fees, fines, or other monetary 
assessments without the express consent of the ALA Governing Board are in 
violation of this policy and subject to disciplinary action up to and including 
termination of employment. Mr. Sinclair seconded the motion and it passed 
unanimously. 


 
I. CTE Course Grade Weights 


 
Mr. Christensen made the following motion: I move to alter the grade weightings 
of CTE elective courses to be 70% Assessment, 20% Homework, and 10% 
Classwork. Mr. Sinclair seconded the motion and it passed unanimously. 


 
J. Employee Handbook 


 
Mr. Christensen distributed a copy of the most recent employee handbook to the 
remaining members of the Board. Each member of the Board will conduct a 
thorough review of the handbook and provide feedback for improvement and 
alterations. 


 
K. Site Expansion & Enrollment Cap Increase for 2015-16 School Year 


 
Mr. Sinclair made the following motion: I move to approve the addition of a K-12 
campus in the region surrounding the cross streets of Ironwood and Pecos in 
San Tan Valley, AZ. Pursuant to this request, I also move that we petition the 
Arizona Board for Charter Schools for a new site request and an enrollment cap 
increase of 2500 students (raising the overall enrollment cap to 7000 students). 
I further move that we authorize Mr. Glenn Way to represent the interests of 
American Leadership Academy in relation to this matter and give him all rights 
necessary to sign for and in behalf of the organization for the purposes of 







 


securing educational facilities for the additional site. Mr. Christensen seconded 
the motion and it passed unanimously. 


 
L. Adjournment 


 







 
 


New Site Notification Request Narrative 
 


American Leadership Academy, Inc. hereby petitions the Arizona State Board for 
Charter Schools for the addition of a new school site to be located in San Tan Valley, 
AZ. This request is made in conjunction with a request for an enrollment cap 
increase from 4500 students to 7000 students. 
 
Timeline 
 
It is the intent of American Leadership Academy to open the proposed campus in 
time for the 2015-16 school year. Figure 1, below, shows the anticipated enrollment 
by grade level for the first three years of operation. 
 


FIGURE 1: ENROLLMENT BY GRADE LEVEL 


Grade Year 1 Year 2 Year 3 


  Enrollment Enrollment Enrollment 


Half KG 44 44 44 


Full KG 44 44 44 


1 112 112 112 


2 120 120 120 


3 90 120 120 


4 90 90 120 


5 90 90 90 


6 60 90 90 


7 180 240 300 


8 180 240 300 


9 240 300 300 


10 240 300 300 


11 120 180 240 


12 120 150 240 


K-6 Enrollment 650 710 740 


7-8 Enrollment 360 480 600 


9-12 Enrollment 720 930 1080 


Total Enrollment 1730 2120 2420 


 
American Leadership Academy is no stranger to growth. The current leadership 
assumed responsibility of the school in 2009 with only 180 students in attendance. 
Since then, the school has grown to just under 4200 students spread over six 
campuses. 
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Figure 2, below, provides a simplified expansion plan for the addition of the 
proposed campus. 
 


FIGURE 2: EXPANSION PLAN 


Action Steps Timeline Responsible Party 


1. Obtain Authorization for Expansion     


  


A. Review ASBCS Dashboard 
for PY performance 
indicators 


Dashboards released 
September 8, 2014. 
Review complete same 
day. 


Curriculum Director 
& Business 
Manager 


  


B. Create a DSP for any 
campus not obtaining 
"meets" or higher on ASBCS 
Dashboard. 


Began August 2014 in 
anticipation of 
decreased 
performance at the 
Mesa Campus. 
Complete by Sep 22, 
2014. 


Curriculum Director 


  
C. Complete Site 
Notification Request 


Due September, 2014 Business Manager 


  
D. Complete Enrollment Cap 
Notification Request 


Due September, 2014 Business Manager 


  
E. Attend ASBCS Board 
Meeting, verify approval 


TBD 
ASBCS Staff, ALA 


Staff 


2. Secure Adequate Educational Facilities  


  
A. Locate site for new 
campus 


Complete Sep 1, 2014 
ALA Executive 


Team 


  


B. Engage Developer & 
Lenders for design & 
construction of facility 


Complete by Oct 1, 
2014 


ALA Executive 
Team 


  
C. Sign facility lease 
agreement 


Complete by Oct 1, 
2014 


ALA Executive 
Team 


  
D. Design Facilities 


September 2014 
through December 
2014 


ALA Executive 
Team & Developer 


  
E. Obtain facility funding 


September 2014 
through November 
2014 


ALA Executive 
Team & Developer 


  F. Begin facility construction January, 2015 Developer 


  
G. Complete Facility 
Construction 


July 1, 2015 Developer 


  
H. Ensure "E" Occupancy 
and Fire Marshal Inspection. 


July 1, 2015 
ALA Executive 


Team & Developer 







 


ALA Enrollment Cap Notification Request  September 19, 2014 


3. Staffing     


  
A. Complete Staffing Plan 
for New Campuses. 


Complete by 
September, 2014 


ALA Executive 
Team 


  
B. Determine New Director 
for K-12 Campus 


Complete by 
September, 2014 


ALA Executive 
Team 


  


D. Begin Recruitment Drive 
for remaining 
administrators and 
instructional staff. (Post 
jobs on ALA website, ADE 
Board, and other 
employment boards. 


January, 2015 
ALA Executive 


Team 


  


E. Attend Hillsdale College 
Classical School Job Fair 


February 26-28, 2015 
Executive Director 


& Human 
Resources 


  
F. Finalize Assistant Director 
selection  


March, 2015 
ALA Executive 


Team 


  


G. Have booth at UT 
Statewide Teacher Fair, 
North 


March 18, 2015 
Executive Director 


& Human 
Resources 


  


H. Have booth at UT 
Statewide Teacher Fair, 
2015 


March 19, 2015 
Executive Director 


& Human 
Resources 


  


I. Have booth at U of A 
Education Career Fair 


April 17, 2015 
Executive Director 


& Human 
Resources 


  


J. Have booth at Great AZ 
Teach-In Job Fair 


April 25, 2015 
Executive Director 


& Human 
Resources 


4. Business & Logistics     


  
Create Start-Up Budget September, 2014 


Business Manager 
& CFO 


  
Create 3-Year Budget September, 2014 


Business Manager 
& CFO 


  
Order Furniture, Fixtures, & 
Equipment 


March, 2015 
Business Manager 


& CFO 


  
Order textbooks & 
Instructional Supplies 


April, 2015 
Curriculum Director 


& CFO 


5. Professional Development     


  
Create PD Plan for K-6 
Curriculum 


Finalize by January, 
2015 


Curriculum Director 
& CEO 


  
Create PD Plan for 7-12 
Curriculum 


Finalize by January, 
2015 


Curriculum Director 
& CEO 
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Create PD Plan for policies 
& procedures 


Finalize by January, 
2015 


Curriculum Director 
& CEO 


  


Create PD Plan for 
technology including SMS, 
Galileo Assessments, 
Google Apps for Ed, etc.  


Finalize by January, 
2015 


Curriculum Director 
& CEO 


  
Create PD Plan for Director 


Finalize by January, 
2015 


Curriculum Director 
& CEO 


  
Create PD Plan for Ast. 
Director 


Finalize by January, 
2015 


Curriculum Director 
& CEO 


  


Create PD Plan for Office 
Staff 


Finalize by January, 
2015 


Curriculum Director 
& CEO 


  
Create PD Plan for support 
personnel 


Finalize by January, 
2015 


Curriculum Director 
& CEO 


6. Marketing & Enrollment 


  Launch new ALA Website August, 2014 CIO 


  
Release RFP for professional 
marketing organizations. 


September, 2014 CEO 


  
Evaluate marketing 
proposals 


October – November, 
2014 


ALA Executive 
Team 


 


In conjunction with selected 
provider, create a 
marketing plan for 
enrollment drive 


November – 
December, 2014 


ALA Executive 
Team 


 
Launch new online 
enrollment portal 


January, 2015 Business Manager 


 
Launch 2015 Re-Enrollment 
Drive 


January, 2015 
ALA Executive 


Team 


 
Launch 2015 Enrollment 
Drive 


February, 2015 
ALA Executive 


Team 


 
Execute marketing plan 
initiatives TBD 


February – July, 2015 All Staff 


 
 
Organizational Capacity 
 
Growth presents many challenges to an organization. ALA is familiar with these 
challenges and has worked ardently to put an organizational structure in place 
capable of dealing with these challenges in a proactive manner. Our efforts include 
the hiring of several new key personnel including a new CEO, CFO, and Business 
Manager. Additionally, several new administrative FTEs have been added to 
monitor organizational compliance and Human Resource Management. 
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As always, ALA remains dedicated to educational excellence and was rated an “A” 
District by the Arizona Department of Education for 2014. Additionally, ALA was 
ranked as the 33rd top performing school district in the state, placing it within the 
top 10% of schools within the state. ALA maintains extensive professional 
development and evaluation programs aimed and improving teacher efficacy and 
student performance.  These efforts are augmented by ongoing assessment and 
analysis to ensure necessary adjustments are made in a timely manner. District 
pacing maps have been created in conjunction with instructional staff and are 
evaluated on a weekly basis to ensure proper pacing to cover the required 
standards. 
 
In anticipation of the addition of this new campus, ALA is already preparing for the 
large administrative effort necessary to recruit, interview, hire, and train the staff 
necessary for the new campuses. Staffing, recruitment, and professional 
development plans are already in development for immediate execution, pending 
ASBCS approval of the applicable notification requests. These efforts are being 
facilitated through the use of software designed to leverage administrative capacity. 
These programs permit online recruitment management and the enrollment, 
delivery, and tracking of professional development. 
 
To ensure strong administration at the new campus, ALA intends to move Arch 
Archunde, our current Executive Director, to the campus as the lead administrator. 
Mr. Archunde has extensive leadership experience both inside and outside of 
education and has demonstrated strong leadership capacity. Mr. Archunde has 
experience with the challenges associated with opening new campuses and has 
demonstrated extraordinary ability to build faculty and community support in these 
situations for the benefit of both the organization and its stakeholders. 
 
To help maintain focus on our core competencies, ALA has engaged several 
professional marketing firms to assist in the enrollment efforts necessary to fill the 
new campuses. This ensures that enrollment goals are achieved without excessively 
detracting from the organizational capacity of existing ALA administrative staff. ALA 
already has a good presence in the target market, which will help facilitate 
enrollment efforts.  
 
Financially, ALA has undergone extensive financial reform over the last several 
months to ensure the organization’s financial viability far into the future. These 
efforts, led by our new CFO, include the application of managerial accounting 
techniques to identify, measure, and control organizational cost drivers. With 
tighter controls and visibility into all aspects of the organization, we are financially 
prepared to resume growth. 
 
Funding for the construction of the facility is the responsibility of ALA’s facility 
developer from whom ALA will lease the facility. In conjunction with the 
development, design, and construction of the facility, the developer will also include 
the cost of some necessary start-up furniture, fixtures, and equipment as well as 
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delay the commencement of facility payments until November, 2015 to provide the 
school the opportunity to use state funding received during the first months of 
school to offset start-up costs. 
 
Conclusion 
 
American Leadership Academy is requesting an enrollment cap increase to 7000 
students in conjunction with the request for two additional sites. This expansion is 
necessary to meet stakeholder demand as well as the organization’s long-term goals.  
 
With the extensive experience dealing with growth and the added administrative 
capacity obtained over the last year, ALA is prepared for the challenges that growth 
provides.  
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L              P          & G             SEARNING     LACES          ROWING     PACES


Project #


ALA IRONWOOD ELEMENTARY & HIGH SCHOOL
ALA SCHOOLS


9114357.00 09/04/14


SITE PLAN - OPTION 1
N


BUILDING A
KG - 6


BUILDING B
7 - 12


BUILDING C
7 - 12


American Leadership Academy - Ironwood
Proposed Campus
Building A Planned Capacity: 780 Students
Building B Planned Capacity: 1485 Students
Building C Planned Capacity: 450 Students
Total Planned Capacity: 2715 Students
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Project #


ALA IRONWOOD ELEMENTARY & HIGH SCHOOL
ALA SCHOOLS


9114357.00 09/03/14


 1/8" = 1'-0"


1 FIRST FLOOR PLAN - BUILDING A GRADES KG - 6
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FLOOR 1 - 12 Classrooms, 360 Student Capacity
FLOOR 2 - 14 Classrooms, 420 Student Capacity
TOTAL CAPACITY - 780 Students
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 1/8" = 1'-0"


1 SECOND FLOOR PLAN - BUILDING A
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Not to Scale


1 FIRST FLOOR PLAN BUILDING B - 7-12 CLASSROOM BUILDING
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LEVEL 1 - 645 Student Capacity
LEVEL 2 - 840 Student Capacity
TOTAL BUILDING - 1,485 Students
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1 FLOOR PLAN UILDING C, 7-12 GYMNASIUM and CAFETERIA



Jeremy

Typewritten Text

50 Students



Jeremy

Typewritten Text

50 Students



Jeremy

Typewritten Text

50 Students



Jeremy

Typewritten Text

100 Students



Jeremy

Typewritten Text

100 Students



Jeremy

Typewritten Text

100 Students



Jeremy

Typewritten Text

Building 2 - 450 Students





		az.gov

		New School Site Notification Request



		Enrollment Cap Notification Request.pdf

		az.gov

		Enrollment Cap Notification Request





		facilities.pdf

		Vista Hts SITE OPT 1

		Vista Hts Bldg A (ES)-FIRST FLOOR PLAN

		Vista Hts Bldg B (HS)-FIRST FLOOR PLAN

		Vista Hts Bldg B (HS)-SECOND FLOOR PLAN

		Vista Hts Bldg C (Gym)-FLOOR PLAN












ALA Mesa


http://online.asbcs.az.gov/schools/information/1719/ala-mesa#academic-performance-tab[12/3/2014 8:56:19 AM]


Edit this section.


ALA Mesa


2013
Traditional


Elementary School (K to 6)


2014
Traditional


Elementary School (K to 6)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math 53.5 75 12.5 48 50 12.5
Reading 42 50 12.5 44 50 12.5


1b. SGP Bottom 25%
Math 70 100 12.5 45.5 50 12.5
Reading 53.5 75 12.5 37 50 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 77.8 / 65.4 75 7.5 70.6 / 64.4 75 7.5
Reading 86.9 / 77.4 75 7.5 87.4 / 78.3 75 7.5


2b. Composite School
Comparison


Math 3.6 75 7.5 -4.1 50 7.5
Reading 1.1 75 7.5 0.7 75 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math 78.6 / 56.1 75 7.5 82.6 / 54.1 100 3.75
Reading 82.1 / 69.9 75 7.5 87 / 69.9 75 3.75


2c. Subgroup SPED
Math NR 0 0 41.2 / 29.9 75 3.75
Reading NR 0 0 58.8 / 38.9 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability A 100 5 B 75 5


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


76.25 100 61.56 100



http://online.asbcs.az.gov/schools/edit/performance/1719/ala-mesa
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ALA QC Elem


http://online.asbcs.az.gov/schools/information/1725/ala-qc-elem#academic-performance-tab[12/3/2014 8:57:27 AM]


Edit this section.


ALA QC Elem


2013
Traditional


Elementary School (K to 6)


2014
Traditional


Elementary School (K to 6)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math 48 50 12.5 57 75 12.5
Reading 51 75 12.5 47 50 12.5


1b. SGP Bottom 25%
Math 53.5 75 12.5 53 75 12.5
Reading 59.5 75 12.5 54 75 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 78.9 / 65 75 7.5 80.5 / 63.4 75 7.5
Reading 91.1 / 77.8 100 7.5 90 / 78.5 100 7.5


2b. Composite School
Comparison


Math 3.4 75 7.5 6.7 75 7.5
Reading 4.3 75 7.5 2.9 75 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math 56.7 / 55.8 75 3.75 70.5 / 53.7 75 3.75
Reading 80 / 69.9 75 3.75 86.9 / 71.1 75 3.75


2c. Subgroup SPED
Math 61.5 / 28.1 75 3.75 46.2 / 25.9 75 3.75
Reading 73.1 / 38.5 75 3.75 74.4 / 38.7 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability A 100 5 A 100 5


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


75 100 75 100



http://online.asbcs.az.gov/schools/edit/performance/1725/ala-qc-elem



		az.gov

		ALA QC Elem








ALA San Tan


http://online.asbcs.az.gov/schools/information/1679/ala-san-tan#academic-performance-tab[12/3/2014 8:51:58 AM]


Edit this section.


ALA San Tan


2012
Traditional


Elementary School (K-8)


2013
Traditional


Elementary School (K to 6)


2014
Traditional


Elementary School (K to 6)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 24.5 25 12.5 68 100 12.5 61 75 12.5
Reading 40 50 12.5 65 75 12.5 49.5 50 12.5


1b. SGP Bottom 25%
Math 23 25 12.5 75 100 12.5 73.5 100 12.5
Reading 40 50 12.5 59 75 12.5 60 75 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 57 /


64.3 50 7.5 70.9 /
64.8 75 7.5 74.7 /


63.9 75 7.5


Reading 79 /
77.8 75 7.5 85.3 /


77.9 75 7.5 83.3 /
78.5 75 7.5


2b. Composite
School
Comparison


Math -13.7 50 7.5 -0.3 50 7.5 7.1 75 7.5


Reading -4.2 50 7.5 0.3 75 7.5 1.4 75 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2c. Subgroup FRL
Math NR 0 0 67 / 55.7 75 3.75 76.3 /


53.5 75 3.75


Reading NR 0 0 80.6 /
70.3 75 3.75 80.7 /


70.7 75 3.75


2c. Subgroup SPED
Math 19 /


25.1 50 7.5 29.2 /
27.6 75 3.75 32.4 /


26.1 75 3.75


Reading 38 /
36.8 75 7.5 52.9 /


38.4 75 3.75 48.6 /
38.8 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability C 50 5 A 100 5 A 100 5


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


47.5 100 80.62 100 76.25 100
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American Leadership Academy - Queen Creek


http://online.asbcs.az.gov/schools/information/1617/american-leadership-academy-queen-creek#academic-performance-tab[12/3/2014 8:50:50 AM]


Edit this section.


American Leadership Academy - Queen Creek


2012
Traditional


High School (9-12)


2013
Traditional


K-12 School (7 to 12)


2014
Traditional


K-12 School (7 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 52 75 15 43 50 10 43.5 50 10
Reading 62 75 15 39 50 10 46 50 10


1b. SGP Bottom 25%
Math NR 0 0 41.5 50 10 47 50 10
Reading NR 0 0 33.5 25 10 45 50 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 58 /


55.7 75 13.75 61.9 /
60.6 75 7.5 66.9 /


61.9 75 7.5


Reading 89 /
75.7 75 13.75 82.1 /


79.4 75 7.5 86.2 / 80 75 7.5


2b. Composite
School
Comparison


Math -2 50 11.25 -5.9 50 5 -4.8 50 5


Reading 8.6 75 11.25 -2.6 50 5 -1.2 50 5


2c. Subgroup ELL
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2c. Subgroup FRL
Math NR 0 0 68.8 /


50.4 75 3.75 62.5 /
51.8 75 3.75


Reading NR 0 0 81 / 71.5 75 3.75 84.8 /
74.7 75 3.75


2c. Subgroup SPED
Math NR 0 0 21.2 /


15.1 75 3.75 26.7 /
15.3 75 3.75


Reading NR 0 0 42 / 37.2 75 3.75 51.8 /
36.6 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability B 75 5 C 50 5 B 75 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


4a. Graduation 79 75 15 79 75 15 86 100 15


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


72.19 100 58.75 100 66.25 100
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American Leadership Academy


http://online.asbcs.az.gov/schools/information/971/american-leadership-academy#academic-performance-tab[12/3/2014 8:49:24 AM]


Edit this section.


American Leadership Academy


2012
Traditional


Elementary School (K-8)


2013
Traditional


Elementary School (K to 8)


2014
Traditional


Elementary School (K to 8)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


1a. SGP
Math 35 50 12.5 58 75 12.5 69 100 12.5
Reading 46 50 12.5 53 75 12.5 58 75 12.5


1b. SGP Bottom 25%
Math 29 25 12.5 57 75 12.5 69 100 12.5
Reading 51 75 12.5 46 50 12.5 62 75 12.5


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


2a. Percent Passing
Math 63 /


64.2 50 7.5 77.5 /
64.9 75 7.5 81.8 / 64 75 7.5


Reading 85 /
77.4 75 7.5 87 / 78.2 75 7.5 87.4 /


78.6 75 7.5


2b. Composite
School
Comparison


Math -7.6 50 7.5 1.3 75 7.5 6.9 75 7.5


Reading 2.1 75 7.5 -0.9 50 7.5 -0.2 50 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0 NR 0 0


2c. Subgroup FRL
Math NR 0 0 66.7 /


55.7 75 3.75 82.1 /
54.6 75 3.75


Reading NR 0 0 81.5 /
70.6 75 3.75 78.6 /


70.2 75 3.75


2c. Subgroup SPED
Math 43 /


23.9 75 7.5 34.6 /
24.3 75 3.75 42.9 /


24.7 75 3.75


Reading 67 /
36.6 75 7.5 38.5 /


36.4 75 3.75 50 / 39.5 75 3.75


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight Measure Points
Assigned Weight


3a. State Accountability C 50 5 A 100 5 A 100 5


Overall Rating Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard
Less than 39: Falls Far Below Standard


57.5 100 71.25 100 80.62 100



http://online.asbcs.az.gov/schools/edit/performance/971/american-leadership-academy
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Student Growth Percentiles – Math 
 
Mathematics Curriculum Adoption 
 American Leadership Academy (ALA) has a formal curriculum adoption process that 
includes a review of student performance data, evaluation of curriculum alternatives, and 
administrative debate. During the curriculum adoption process, several forms of data are used 
to evaluate the effectiveness of the existing mathematics program. This data can include Galileo 
benchmark scores, campus observations, teacher feedback, administrative meetings, 
educational trends, the current district budget, and state-wide assessment data. If sufficient 
student growth is not demonstrated through collected data then curriculum options are 
explored by the Academic Department depending on the district’s current budget. Curriculum 
options are chosen for review by the Academic Department based upon math programs that are 
used by highly performing schools, and programs that align with ALA’s educational philosophy. If 
the Academic Department determines that a curriculum adoption should be considered, then 
key data for both the proposed and existing curricula is summarized and presented to members 
of the Governing Board. If the Governing Board determines that one of the new programs 
should be adopted this information is then shared with the curriculum mapping team and the 
Academic Department. If a new program is not adopted, then the curriculum team and the 
Academic Department determine the actions that are required to improve the existing 
curriculum using available data.  


 ALA’s process for reviewing and adopting curriculum is exemplified in our 2013 move 
from Singapore math to Saxon math. Over the course of the two years preceding the change, 
ALA Administration noted a drop in student growth percentiles in mathematics. Despite efforts 
to provide on-going professional development in the Singapore method, student growth 
continued to decrease. After a review of Galileo benchmark data, state-wide assessment data, 
and discussions with schools utilizing the Singapore method it was determined that a curriculum 
adoption needed to be proposed.  Deficiencies noted within the Singapore program included 
lack of continual review, lack of a formalized process to ensure math fact fluency, and lack of 
remediation tools for students new to the approach or students with low performance. The 
Academic Department summarized their key findings, and reviewed highly performing schools in 
Arizona to determine which mathematics program would be proposed for adoption to the 
Governing Board. It was determined that the Saxon program would be proposed, along with 
required actions should Singapore remain. The Governing Board reviewed all relevant student 
performance data and was able to compare the Saxon and Singapore models. After this review, 
it was decided that Saxon would be fully implemented across all American Leadership Academy 
K-6 schools for the 2013-2014 school year.  


Saxon was chosen by the Governing Board because it is a time-proven math curriculum 
that allows for students to receive explicit instruction in core concepts with daily review of 
previously taught concepts. The extensive concept review that is seen in the Saxon model allows 
for students to demonstrate mastery of all concepts. Reteaching and enrichment activities are 
provided by Saxon as a supplement to the core student materials, and are used based upon 
student’s mastery of various concepts. It was also determined that beginning in the 2013-2014 
school year all students in grades kindergarten through sixth grade would complete the Saxon 
program one year ahead of schedule to increase ALA’s overall student growth in mathematics. 
The 2013-2014 school year was the first full academic year that Saxon was implemented across 
the entire ALA district.  
 
Mathematics Curriculum Implementation 
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With the decision made to fully adopt a new mathematics program, it was determined 
that a curriculum mapping team would need to be assembled to ensure appropriate pacing and 
the full implementation of Saxon. During the summer of 2013, a curriculum team consisting of 
top teachers within our district created curriculum maps and pacing guides for mathematics. 
Once the curriculum maps were completed, copies were shared with all teachers during 
summer training, and all teachers were required to attend a Saxon training course (see 
Mathematics Professional Development Plan section).  


After the start of the school year, administration reports to the Academic Team 
regarding pacing according to the curriculum map on a weekly basis in Administrative 
Performance Development Meetings (PDM’s). Administration gathers pacing information to 
report to district staff during weekly Professional Learning Community (PLC) meetings and from 
weekly lesson plans. During the 2013-2014 school year, the Academic Department was able to 
note Saxon implementation concerns through the review of information submitted during the 
weekly PDM report at the Mesa campus. Specifically it was noted that returning 4th-6th grade 
teachers were failing to implement the Saxon curriculum correctly due to a disagreement with 
the pedagogy of Saxon. To increase buy-in with the Saxon program, district staff asked 
administration to meet with each teacher on a weekly basis to provide additional Saxon 
coaching. Once administration was asked to do this, the concerns regarding Saxon subsided 
based on feedback provided during weekly PDM meetings with the Academic Department.   


Despite positive reports from administration, the Academic Department and other 
district staff continued to observe administration and teachers at the Mesa campus throughout 
the year. During this time, administration was evaluated using the administrative formal 
evaluation tool, and it was during this process that several concerns were noted based on the 
performance of campus administration. Several of these concerns included lack of consistent 
participation in weekly PLC meetings, and lack of consistent teacher observations.  Despite the 
coaching that was provided, administrative performance continued to be a concern and new 
campus administration was selected for the Mesa campus for the 2014-2015 school year. Since 
the change in administration has occurred, curriculum implementation has improved 
dramatically according to informal observations and PLC discussions.  


To effectively resolve curriculum implementation concerns, ALA district staff and ALA 
Mesa campus administration have taken several steps. First, campus administration is meeting 
with each PLC team on a weekly basis, and feedback from these meetings is shared with the 
Academic Department. Second, lesson plans are reviewed and compared to the district 
curriculum maps so that feedback can be provided to teachers. Also, additional staff has been 
added to assist campus administration and the Academic Department for the 2014-2015 school 
year to allow for more frequent observations of teachers over the course of the school year. 
Additionally, a third party Saxon representative has been asked to conduct observations on each 
campus over the course of the school year, and provide feedback to teachers and administration 
based on Saxon implementation. Finally, documentation will be made of teachers continuing to 
inconsistently implement the Saxon math program during formal teacher evaluations, and 
teacher evaluation data will be used to renew or terminate employment.  


 
Mathematics Standard Alignment 


To ensure that ALA’s math program is aligned to the state standards, ALA selected a 
program which provides an Arizona College and Career Ready standards alignment. Using the 
standards alignment provided by Saxon, a standards checklist was created which allows for both 
teachers and administrators to ensure that all standards are incorporated into the curriculum 
maps. This checklist also ensures that students will achieve mastery of grade level standards 
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through ALA’s provided curriculum. Teachers are required to submit weekly lesson plans, which 
also outline the standards that they plan to cover during each core instructional block for the 
upcoming week. Administrators are required to review submitted lesson plans each week so 
that feedback can be provided electronically through the shared system known as Google Drive. 
This system allows for teachers to make corrections to lesson plans as needed according to the 
feedback they receive, and ensures that administrators are familiar with the standards and 
content that is covered in each class.   
 Administrators also reference weekly lesson plans and district curriculum maps during 
formal and informal observations to ensure that the standards-aligned Saxon curriculum is 
implemented with fidelity. Professional development has been offered to all teachers on the 
teacher evaluation process and the Google Drive system (see Mathematics Professional 
Development Plan section).   


 
Mathematics Curriculum Evaluation 


Gaps in the curriculum according to state standards are found through the curriculum 
mapping process, and then again by reviewing Galileo benchmark data. Galileo is an assessment 
system that is aligned to the Arizona Ready for College and Career Ready standards. Galileo 
provides data through the Intervention Alert report which identifies standards that students 
have not yet mastered. This data is then used to determine the focus of each teacher’s RTI 
(response-to-intervention) instructional block. RTI instructional decisions are documented 
within PLC meeting minutes, and are then updated within each teacher’s weekly lesson plan.  
The RTI block is 30 minutes per day and allows for each teacher to provide remediation or 
enrichment based on each student’s mastery of the grade level standards.  For students 
requiring additional remediation, each teacher provides one hour of free tutoring per week 
based on student need.  


Starting in September of the 2014-2015 school year, the Academic Department will 
conduct monthly campus visits to ensure that the actions listed above are conducted on each 
campus. During these observations, the Academic Department compares benchmark data to the 
current pacing and implementation of curriculum as observed in the classroom. Each quarter, 
the Academic Department also hosts curriculum and curriculum map discussions with the 
curriculum mapping team and teachers from each campus to gain feedback on the effectiveness 
of Saxon mathematics in the classroom. Throughout the year, the Academic Department also 
attends professional development opportunities provided by the Arizona Department of 
Education to learn of current trends in education to determine if our existing mathematics 
program will continue to meet the advanced rigor as set by the new state standards (see 
Mathematics Professional Development Plan section).  
 To finalize the curriculum evaluation process, state assessment results are received at 
the end of the year and student growth percentiles for math are reviewed. Based on 
information gathered using all of the data previously mentioned, the Academic Department 
begins to formulate conclusions regarding existing curriculum.  If necessary, curriculum revisions 
or adoptions are considered. During the 2014-2015 school year, the district saw an average 
overall increase in student growth. This data confirms that ALA’s decision to implement Saxon 
one year ahead of schedule in grades 3-6 was appropriate, and that efforts will continue to be 
given to increasing the full implementation of Saxon at the Mesa campus (see Table 1). 
Mathematics benchmark data is currently unavailable for the 2014-2015 school year.  October, 
2014 marks the beginning of benchmark testing for the 2014-2015 school year, and once 
benchmark data is received the process as outlined for the evaluation of curriculum will begin 
for the Mesa campus.  
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Table 1 


 
 
 
Mathematics Standards in Instruction 
 In monitoring the implementation of the Arizona College and Career Ready standards 
within mathematics instruction, several accountability measures have been created. First, each 
grade level team is required to meet for a minimum of 90 minutes per week within their 
Professional Learning Communities (PLCs). The purpose of the PLC meetings are to make data-
driven instructional decisions based on recent standards-based assessments, and to discuss 
questions or concerns related to student performance and curriculum. Teachers administer 
quarterly Galileo mathematics benchmarks that are based on the state standards, and this data 
is reviewed to create response-to-intervention plans for each class. Administrators are required 
to attend one 45 minute PLC session across all grade levels to ensure that each team is making 
informed instructional decisions, and that they are utilizing the instructional resources that have 
been provided. Increases in overall benchmark performance allows campus administration to 
measure the effectiveness of each grade level’s PLC meetings along with PLC meeting minutes 
and agenda’s. 


Along with required PLC participation and lesson plan reviews, administrators are 
required to conduct six informal walk-throughs and two formal evaluations per teacher each 
year. During each type of observation, administrators are asked to refer to the district 
curriculum maps to determine the pacing of instruction that each teacher is maintaining. Formal 
and informal observations provide administrators the opportunity to ensure that the state 
standards outlined in each teacher’s lesson plan are being explicitly taught, and that decisions 
made during grade-level PLC’s are carried out during math. The first formal observation each 
year is to be conducted within language arts, and the second formal observation is to be 
conducted within math. These specific focuses allow for each administrator to ensure that both 
the reading and mathematics programs are implemented with fidelity, and that state standards 
are incorporated into each lesson. Both formal and informal teacher observation data will be 
documented within Galileo to track teacher performance across the school year.  
 
Evaluation of Instruction in Mathematics 


American Leadership Academy has developed a systematic teacher evaluation process 
based on recommendations made by the Arizona Department of Education. Teachers are 
formally evaluated twice per year, and several measures have been put into place to ensure that 
the evaluation process is valuable for the teacher and administration. First, teachers are 
required to meet with administration prior to their classroom observation to discuss their lesson 
plan. After the preconference, a full lesson is observed by administration and feedback is 
provided through the Galileo Instructional Effectiveness module. After each formal observation, 
teachers are required to debrief with administration and conduct a self-review of their lesson. It 


52%


54%


56%


13-14 14-15


ALA District Math Growth 
Comparison (12-13, 13-14) 







 


ALA Enrollment Cap Notification Request  September 19, 2014 


is during this post-conference that teachers are provided with coaching based on their 
performance. Teachers are also informally observed at least six times per year, and this 
feedback is also provided through Galileo. Data collected during teacher observations is 
gathered and used to plan further professional development opportunities. While many of these 
components were in place previously for the evaluation of instruction, several adjustments were 
made from last school year to this school year.  Teachers and administrators were provided with 
explicit training in the teacher evaluation process for the 2014-2015 school year (see 
Mathematics Professional Development Plan section).  


In reviewing ALA’s formal teacher evaluation data for 2013-2014 within Galileo, it was 
noted that teachers were not provided with accurate ratings based on their performance due to 
the ineffectiveness of our previous teacher evaluation instrument (see Table 2). The data in 
Table 2 shows that the average score for each teacher within our AIMS 5-7 group across the 
district scored at or above 80% on our teacher evaluation instrument. However, after reviewing 
individual teacher performance on each campus with the campus administrators, this data does 
not accurately reflect those that were released due to poor performance.  Because of this, the 
state adopted Danielson Framework was selected by our Governing Board with the intent to 
more accurately evaluate teacher’s classroom instruction and overall performance. During the 
formal evaluation process using the Danielson Framework, it is required that administrators 
identify areas of strengths, areas of improvement, and suggested professional development for 
each teacher using data from their evaluation.  


 
Table 2 


 
*Data does not include student- level performance 


Feedback on Evaluation of Instruction in Mathematics 
 To improve our teacher evaluation process for the 2014-2015 school year, a group of 
school leaders created a committee where the teacher evaluation process was analyzed and 
recommendations for improvement were presented to the Governing Board. The committee 
took time to revise the Danielson Framework to ensure alignment with ALA’s philosophy, and 
provide sample teacher goal documents.  It was through this committee that the decision was 
made to propose the Danielson Framework and their accompanying tools for adoption to the 
Governing Board. ALA looks forward to providing on-going professional development for all 
teachers with identified learning needs through the teacher evaluation process.  
 
Comprehensive Mathematics Assessment System 


Gilbert Mesa 
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As a district, ALA utilizes ATI Galileo Assessment software to monitor student 
performance in math on a regular basis. As a district, ALA provides Galileo training for teachers 
and administrators during summer training sessions to support district-wide use of Galileo (see 
Mathematics Professional Development Plan section).  At minimum, students are assessed on all 
mathematics standards for their grade level on a quarterly basis. Teachers are also trained on 
how to utilize Galileo to track student performance on curriculum-based assessments each 
week. As previously mentioned, it is during each grade level PLC meeting that instructional 
decisions are made using most recent assessment data. Teachers utilize the Intervention Alert 
report within Galileo which to identify the state standards that have not been yet mastered in 
each class. Data from the Intervention Alert report is then used to determine the focus of each 
teacher’s RTI (response-to-intervention) instructional block.  


To document growth for students in math, the Categorical Growth report is utilized 
within Galileo. The Categorical Growth report provides data on whether the teachers or selected 
schools have maintained the expected growth of their students in the selected subjects. The 
Categorical Growth analysis of student scores is based on the comparison between the earliest 
and most recent district-wide assessments. While ALA does not yet have Categorical Growth 
scores for the 2014-2015 school year, ALA intends to use this data upon the completion of the 
first benchmark in October to analyze student growth according to the state standards for math.  


Along with the Galileo data, teachers and administrators utilize formative and 
summative curriculum-based assessment data to guide instructional decisions in between 
benchmark assessment windows. Formative and summative assessments are reviewed by the 
PLC team using the student information system known as Infinite Campus. Teachers and 
administrators can quickly analyze formative and summative curriculum student data within 
Infinite Campus by running the Section Summary report within a teacher’s gradebook. Saxon 
provides both formative and cumulative assessments, including math fact fluency assessments.  


As a Leader in Me school, teachers promote self-efficacy amongst students by creating 
classroom goals using the Intervention Alert report provided by Galileo. Teachers review the 
standards on this report that the majority of the class is deficient in, and set goals accordingly to 
increase student growth and achievement.  Teachers also encourage students to create personal 
goals based on areas of needed improvement according to the Galileo Intervention Alert report 
(see Table 3).  


Table 3 
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Mathematics Assessment Data Analysis 
 Upon the release of Galileo benchmark assessment data, administrators are required to 
submit a summary of their campus level data to the Academic Department for review. Campus 
administrators also share this data with teachers and discuss areas of concern in weekly PLC 
meetings. PLC meeting minutes and agendas are viewed by campus administrators to ensure 
that assessment data is analyzed each week during these meetings.  


  
Mathematics Professional Development Plan 


Before the start of each school year, the Academic Department reviews previous school 
year data, current educational  trends (ex: Common Core), ALA curriculum, administrative 
reports, and teacher feedback to create professional development schedules for the coming 
year for mathematics. The professional development timeline for the 2014-2015 school year 
began in the spring of 2014, and will continue throughout the 2014-2015 school year. All 
professional development activities outlined in this section are created for both teachers and 
administrators.  In reviewing American Leadership Academy’s professional development efforts 
for the 2013-2014 school year, it was determined that a more advanced professional 
development tracking system for the 2014-2015 school year was needed. With this decision in 
mind, several tracking software systems were reviewed, and GoSignMeUp was purchased. This 
system will be used beginning September, 2014 to collect survey data to determine the success 
of ALA trainings.   


 In March of 2014, the Academic Department created curriculum map survey’s for each 
grade level so that teachers were able to provide feedback on their experiences with the 
curriculum maps during the 2013-2014 school year. This data was collected and provided to the 
2014-2015 curriculum mapping team to provide guidance on the revisions that needed to be 
made to the curriculum maps for the new school year. The Academic Department took time 
during the spring and summer of 2014 to work with the curriculum mapping team to make the 
necessary revisions to the curriculum maps.  


To ensure that the hard work of the curriculum mapping team was utilized by all 
teachers and administrators in the district, the Academic Department created a robust summer 
training schedule which offered curriculum and instruction professional development 
opportunities. Table 4 provides the 2014-2015 professional development schedule. To illicit 
student growth for all students in math, summer training was offered in Saxon, Galileo, and 
district curriculum maps.  


As previously mentioned, Saxon math was chosen to increase student growth and 
proficiency in mathematics. Participants in the Saxon math training learned all of the 
components within the program including how explicit instruction and daily mixed review lends 
to student growth. To ensure the full implementation of Saxon after the Saxon summer training, 
a third party Saxon representative will be conducting observations along with campus 
administrators in the fall of 2014.  The purpose of these campus observations will be to 
determine whether or not the Mesa campus has effectively implemented the Saxon 
mathematics program, and will be an opportunity for teachers and administrators further their 
understanding of the Saxon program.  


During the Galileo training, participants learned how to interpret the data provided the 
software program and how this data could be used to make data-driven decisions for math 
during PLC’s. As previously mentioned, each grade level team meets twice a week to review new 
data, and creates plans for the upcoming week in their PLC teams. It is during these PLC 
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meetings that administrators also provide on-going professional development based on student 
needs and current trends in education.  


Additionally, the curriculum maps training provided teachers with the opportunity to 
understand the rigorous pace set for math and how this pace would ensure student growth at 
the end of the year. Follow-up curriculum maps training is offered throughout the school year as 
representatives from each grade level and campus meet with the curriculum mapping team to 
discuss concerns and questions. Additional summer training for all new teachers included 
training in the shared Google Drive system and Student Information Systems (IC).  


The Academic Department at ALA frequently attends professional development 
opportunities provided by the Arizona Department of Education and the Arizona Charter 
Association to learn of trends in education and best practice. The Academic Department then 
shares this information with campus administrators during weekly Assistant Director (AD) 
meetings. During these AD meetings, other topics of discussion include district-wide initiatives, 
and campus needs as identified in grade level PLC meetings. As previously mentioned, campus 
administrations also report to the Academic Department on a weekly basis to report current 
curriculum pacing and concerns during the Performance Development Meeting (PDM).  


Additional professional development occurs throughout the year when feedback from 
informal and formal observations is shared with teachers by administration. Each teacher is 
formally observed twice per year, and a minimum of six informal observations are conducted for 
each staff member. Formal observations include a pre-conference and post-conference meeting 
where teachers are given one-on-one time with their campus administrators to assist in 
improving their craft. Training on American Leadership Academy’s teacher evaluation process 
was provided by the Academic Department to both teachers and administrators to ensure 
consistency across all campuses. Data collected from teacher observations and Galileo 
benchmarks are shared during meetings with campus administration and the Academic 
Department to determine what training topics are needed for upcoming professional 
development days.  


Aside from summer training, professional development days are scheduled once a 
month throughout the school year, and teachers are required to attend the session(s) that they 
have been assigned to by campus administration. Teachers requiring additional support are 
assigned to attend professional development during fall and spring break as necessary.  All of 
the above professional development opportunities are designed to increase student growth in 
math for all students. As previously mentioned, Table 4 outlines the professional development 
opportunities that have been provided, or will be made available to administrators and teachers 
at the Mesa campus.  


Table 4 
Reading Training Mathematics Training Reading and Mathematics 


Training 


Junior Great Books Saxon Overview Galileo 


DIBELS Saxon Curriculum 
Implementation 


Review by Third Party 


Teacher Evaluation Process 


Spalding Saxon Adaptations Training Professional Learning 
Communities (PLC) 


Core Knowledge Formal and informal 
observations 


Google Drive 


SRA Reading Mastery and 
Corrective Reading 


 Infinite Campus 


Formal and informal 
observations 


 Curriculum Maps 
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  Differentiation and Inclusion 


  Curriculum Map Review 


  Administrative Meetings 


  Monthly District Audits 


  Weekly PDM and AD Meetings 


 


Mathematics Professional Development Resources and Support 
 Teachers are provided with resources to assist in the implementation of the information 
learned during the mathematics professional development opportunities. These resources 
include Saxon student and teacher materials, Galileo accounts that provide student-level 
mathematics data, mathematics curriculum maps, and weekly opportunities for each grade level 
teams to plan mathematics instruction during PLC meetings.   
 
Mathematics Professional Development Follow-Up 
 To ensure that teachers are using the resources provided to them to assist with 
implementation of the information gained through professional development, several follow-up 
measures have been put into place. First, campus administrators observe teachers informally 
and formally to provide feedback on Saxon implementation. Administrators also attend weekly 
PLC meetings to determine if current assessment data is utilized by each teacher, and weekly 
lesson plans are reviewed to determine if the pacing set by the district curriculum map is taken 
into consideration when planning. Additional follow-up to the Saxon training will occur when 
the third party Saxon representative provides feedback on curriculum implementation at the 
Mesa campus. Also, district staff will conduct monthly audits at the Mesa campus to monitor 
curriculum implementation 
Student Growth Percentiles – Reading 
 
Reading Curriculum Adoption 
 As mentioned previously within the section titled, Mathematics Curriculum Adoption, 
American Leadership Academy utilizes a systematic process to create and adopt curriculum. 
During the 2012-2013 school year, a recommendation was made to the Governing Board to 
adopt Junior Great Books to increase student reading performance according to the new 
requirements set by the Arizona state standards. Within the Arizona College and Career Ready 
standards, six instructional shifts are outlined for schools to consider when selecting curriculum. 
Two of the six instructional shifts require students to provide text-based answers and to write 
from sources to make an argument or defend a position. In reviewing several reading programs, 
it was determined that the Junior Great Books curriculum would prepare students for the 
increased rigor seen in the new state standards (see Table 5). 


This decision was supported by the Board, and therefore Junior Great Books was 
adopted for the 2013-2014 school year. However, after reviewing the effectiveness of Junior 
Great Books during the 2013-2014 school year, one key deficiency within the program was 
noted: the Junior Great Books program does not give sufficient deference to informational text. 


In response to this finding, the Academic Department and curriculum mapping team 
worked together to determine the appropriate actions using the existing reading curriculum. To 
remediate the deficiencies within Junior Great Books, the curriculum mapping team aligned 
most of the language arts units to the Core Knowledge history and science domains being taught 
concurrently throughout the school year. This alignment allows for more informational text to 
be explored during the reading block as well as a deeper immersion into the relevant history or 
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science domain. The curriculum mapping team utilized the Pearson Core Knowledge student 
readers and textbooks as well as Reading A-Z to select the appropriate informational text. 


 Along with the revision of existing reading curriculum, it became apparent that the 
amount of time dedicated to language arts had to be extended. During the 2013-2014 school 
year, thirty minutes was dedicated to Spalding, which allowed for teachers to provide 
instruction on phonemic awareness and high-frequency vocabulary. The remaining components 
of Spalding, which include reading and writing, were neglected. To remediate this, an additional 
15 minutes was added to the Spalding instructional block, reducing Specials (music, art, PE, and 
Spanish) from 60 minutes to 45 minutes. 


 
Table 5 


 
 
Reading Curriculum Implementation 
 Review the section titled, Mathematics Curriculum Implementation, for a complete 
listing of the actions that have been taken to ensure that the selected reading curricula is 
implemented with fidelity.  
 
Reading Curriculum Evaluation 
 Reading curriculum is evaluated using the process as outlined in the section titled, 
Mathematics Curriculum Evaluation, along with additional DIBELS reading data. As previously 
mentioned, a revision in reading curriculum was needed for the 2014-2015 school year due to a 
decrease in overall student growth according to AIMS.  After reviewing AIMS standards mastery 
information based upon 2013-2014 results provided by the Arizona Department of Education 
(ADE), it was determined that ALA needed to incorporate additional informational text into the 
reading curriculum. In the analysis of the standards, three out of the six reading standards with 
overall average percentage passing below 70% related specifically to informational text (see 
Table 6). Using this information, the Academic Department and curriculum mapping team 
worked over the summer of 2014 to embed a proper balance of informational and narrative text 
into each grade level curriculum map. ALA looks forward to reviewing reading Galileo 
benchmark data in October to determine the effectiveness of the revisions made to existing 
reading curriculum.  


Table 6 


 
This table outlines the reading standards that were measured on the AIMS assessments, and provides an overall 


average of how each class within the ALA district performed on each standard. Strand 3 Concepts 1-3 relate 
specifically to informational text.  
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Reading Standards Alignment 
 Review the section titled, Mathematics Standards Alignment for a complete description 
of the actions that have been put into place to ensure that all reading standards are taught 
within the school year within each classroom.  
 
Reading Standards in Instruction 
 The sections titled, Reading Standards Alignment and Mathematics Standards in 
Instruction provide listings of the actions taken by teachers and school leaders to ensure that 
state standards are incorporated into instruction.  
 
Evaluation of Instruction in Reading 


The section titled, Evaluation of Instruction in Mathematics provides a listing of the 
actions taken by school leaders to further develop ALA’s evaluation of reading instruction.   


 
Comprehensive Reading Assessment System 
 In addition to the assessments outlined in the section titled, Comprehensive 
Mathematics Assessment System, ALA utilizes the DIBELS reading assessment program to 
further assess reading fluency and comprehension. Galileo ATI’s quarterly benchmarks assess 
the likelihood of each student to meet expectations according to the state-wide assessment, 
and also measures which reading standards each student has mastered. The DIBELS assessment 
system measures additional reading skills such as phonological awareness, alphabetic phonics, 
phonics accuracy, fluency comprehension, vocabulary, and oral language. Additionally, the 
Spalding program provides curriculum-based measures that are administered monthly to grades 
Kindergarten through 4th grade. These curriculum-based measures monitor each student’s 
mastery of multi-letter phonograms and high-frequency vocabulary to assist with each student’s 
overall reading fluency and comprehension.  
 
Reading Assessment Data Analysis 
 In the section titled, Mathematics Assessment Data Analysis an overview is provided of 
how Galileo and curriculum-based assessments are analyzed by teachers and administrators. In 
addition to Galileo and curriculum-based assessments, DIBELS is also analyzed by teachers and 
administrators each quarter. Students that fall within the Strategic or Intensive categories 
according to the DIBELS scale are progress monitored on a monthly and bi-monthly basis. 
Progress monitoring data allows for teachers and administrators to determine the effectiveness 
of the provided reading interventions. Students that fall within the Intensive category within 
DIBELS and within Falls Far Below for Galileo are considered for placement into the reading 
intervention program known as SRA Reading Mastery and SRA Corrective Reading. Please refer 
to the section titled, Differentiated Reading Curriculum for more information regarding ALA’s 
reading intervention program.   
 
Reading Professional Development Plan 
 As previously mentioned, Table 4 provides an overview of professional development 
opportunities provided for the 2014-2015 school year. The professional development 
opportunities designed to improve reading during the summer of 2014 included Junior Great 
Books, DIBELS, Spalding, and Core Knowledge.  


The Core Knowledge curriculum map training provided teachers with an overview of 
how balanced literacy in reading would be achieved in each grade level through a detailed 
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curriculum map. Participants learned during the curriculum maps training that informational 
and narrative text must both be explicitly taught and given the same time allocation during the 
school year. Follow-up curriculum map training is offered throughout the school year as 
representatives from each grade level and campus meet with the curriculum mapping team on a 
quarterly basis to discuss questions and concerns.  


To ensure the full implementation of the Spalding method, both first and second year 
teachers to ALA were required to attend introductory Spalding training while in 2013. This 
change in expectations was made due to the fact that teachers who had previously received 
Spalding training were not implementing the Spalding method with fidelity based on 
observations made in 2013-2014. Both first and second year teachers were provided with an 
overview of the Spalding method during this training as well as an opportunity to model a 
Spalding lesson.  


Finally, the Junior Great Books training provided all teachers with an understanding of 
how the program meets several of the rigorous requirements of the new state standards. As 
previously mentioned, this program was adopted during the 2013-2014 school year to boost 
student’s ability to write from sources and provide text-based evidence.  
 
Reading Professional Development Resources and Support 
 Teachers are provided with several resources to aide them as they plan to implement 
the information learned during professional development opportunities. First, teachers are 
provided with teacher materials for Junior Great Books, Spalding, and Core Knowledge. Copies 
of the district curriculum maps are provided through a staff resource site, and hard copies were 
provided during summer training. Additional support is provided as each teacher is given 
collaborative planning time each week with their grade level team to ensure that reading 
instruction meets the needs of all students.  
 
Reading Professional Development Follow-Up 


As mentioned in the section titled, Mathematics Professional Development Follow-Up, 
professional development follow-up is provided by administration during weekly PLC meetings 
and teacher observations. Additional follow-up to the Spalding training will be offered during 
the first round of formal teacher evaluations, and teachers will be invited to provide feedback 
on the curriculum maps each quarter. Teachers that missed the Junior Great Books training will 
be invited to attend a make-up webinar training, and make-up Core Knowledge training is 
offered as requested by campus administration throughout the course of the year. 
 
Bottom 25% Student Growth Percentiles – Math 
 
Differentiated Mathematics Curriculum 
 As previously mentioned, ALA has incorporated 30 minutes of RTI into each day for 
remediation or enrichment. Saxon math offers an adaptation program that is recommended to 
be used in tandem with the core Saxon curriculum to support students in Tier 2 and Tier 3. The 
adaptation curriculum includes cumulative progress monitoring tools that offer prescriptive 
options depending on each learner’s needs. The adaptation curriculum has been purchased for 
each campus, and is utilized by Special Education and is used in the general education classroom 
for student intervention needs.  
 
Monitoring Mathematics Instruction - Bottom 25% 
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 The Danielson Framework provides a focus on differentiated instruction within domains 
1 and 3 (Planning and Instruction). It also outlines specific practices that can be observed to 
measure a teacher’s effectiveness when working with students in the bottom 25% for math. The 
Danielson Framework is used for both formal and informal observations, and teachers are 
provided with explicit feedback on their performance in this area. Special Education teachers 
that instruction students within the bottom 25% are also informally observed, as well as 
formally evaluated using the Danielson Framework. Additionally, teachers are required to 
submit lesson plans on a weekly basis which are also evaluated by administration to ensure that 
each teacher is planning appropriate instructional activities for all students.  


 
Comprehensive Mathematics Assessment System - Bottom 25% 
 Students within the bottom 25% are identified by using the Galileo assessment system. 
Administrators are provided with this information after each benchmark, and this information is 
discussed during PLC’s. Action plans for students within the bottom 25% are also discussed 
during PLC’s, and decisions are documented through meeting minutes. Students within the 
bottom 25% are also monitored in between benchmark assessments using Saxon curriculum-
based measures.  


 
Mathematics Professional Development Plan - Bottom 25% 
 As previously mentioned in the sections titled, Mathematics Professional Development 
Plan and Reading Professional Development Plan, teachers were provided with explicit training 
in the use of the Galileo assessment system. Additionally, training in the Saxon Adaptations 
materials has been provided, as well as Differentiation and Inclusion training. The Differentiation 
and Inclusion training provided participants with tools to adapt instruction to meet all student’s 
needs (see Table 4).  
 
Bottom 25% Student Growth Percentiles – Reading 
 
Differentiated Reading Curriculum 


To support students within the bottom 25% for reading, the SRA Reading 
Mastery/Corrective Reading program was selected and adopted in 2013 after extensive research 
and a visit to a highly performing school in Utah that utilizes the program. As previously 
mentioned, Galileo and DIBELS scores are analyzed to determine if a student would benefit from 
ALA’s reading intervention program. In comparing the growth of students with the bottom 25% 
from 2013 to 2014 using AIMS data the American Leadership Academy district had an overall 
average growth percentile gain of 1.3 points (See Table 7). This data confirms that ALA’s reading 
intervention program is effective, and that efforts must be given to the correct implementation 
of the reading intervention program at the Mesa campus. 


 
Table 7 
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Monitoring Reading Instruction- Bottom 25% 
 Refer to the section titled, Monitoring Mathematics Instruction- Bottom 25% to better 
understand how teachers that instruct students within the bottom 25% are evaluated.  
 
Comprehensive Reading Assessment System- Bottom 25% 
 Refer to the sections titled, Differentiated Reading Curriculum, Reading Assessment 
Analysis, and Comprehensive Mathematics Assessment System- Bottom 25% to better 
understand how the DIBELS and Galileo assessment systems meet the needs of students within 
the bottom 25% for reading. Additionally, curriculum-based assessments are provided through 
SRA Reading Mastery and Corrective Reading to measure student progress. Student 
performance data gathered through the curriculum-based measures is submitted to campus 
administration on a weekly basis for review of reading intervention effectiveness.   
 
Reading Professional Development Plan - Bottom 25% 
 Table 4 outlines all of the professional development opportunities provided for teachers 
of ALA Mesa. Special Education teachers and reading intervention paraprofessionals received 
explicit training in the SRA Reading Mastery and Corrective Reading programs to ensure correct 
program implementation. During the 2013-2014 the SRA Reading Mastery/ Corrective Reading 
program was incorrectly implemented at the Mesa campus. To resolve this concern, current 
administration has attended the required Reading Mastery training, and additional guidance and 
monitoring has been given to campus administrators by the district staff since the start of 2014-
2015 school year. As previously mentioned, additional staff have been provided to the Academic 
Department to allow for monthly campus visits so that curriculum implementation can be more 
closely monitored, and new administration have been assigned to the Mesa campus to improve 
overall student performance.   
 
Composite School Comparison- Math 
  


According to the Arizona State Board for Charter School’s Academic Dashboard, ALA 
Mesa failed to meet the expectations within the Composite School Comparison for 
Mathematics. This is due to inconsistent implementation of the Saxon mathematics program 
during the 2013-2014 school year at the Mesa campus. As previously mentioned within the 
sections above, actions have been taken to remediate this concern including the removal of 
prior administration.  
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Student Growth Percentiles – Math 
 
Mathematics Curriculum Adoption 
 American Leadership Academy (ALA) has a formal curriculum adoption process that 
includes a review of student performance data, evaluation of curriculum alternatives, and 
administrative debate. During the curriculum adoption process, several forms of data are used 
to evaluate the effectiveness of the existing mathematics program. This data can include Galileo 
benchmark scores, campus observations, teacher feedback, administrative meetings, 
educational trends, the current district budget, and state-wide assessment data. If sufficient 
student growth is not demonstrated through collected data then curriculum options are 
explored by the Academic Department depending on the district’s current budget. Curriculum 
options are chosen for review by the Academic Department based upon math programs that are 
used by highly performing schools, and programs that align with ALA’s educational philosophy. If 
the Academic Department determines that a curriculum adoption should be considered, then 
key data for both the proposed and existing curricula is summarized and presented to members 
of the Governing Board. If the Governing Board determines that one of the new programs 
should be adopted this information is then shared with the curriculum mapping team and the 
Academic Department. If a new program is not adopted, then the curriculum team and the 
Academic Department determine the actions that are required to improve the existing 
curriculum using available data.  


 ALA’s process for reviewing and adopting curriculum was exemplified in our 2013 move 
from Singapore math to Saxon math. Over the course of the two years preceding the change, 
ALA Administration noted a drop in student growth percentiles in mathematics. Despite efforts 
to provide on-going professional development in the Singapore method, student growth 
continued to decrease. After a review of Galileo benchmark data, state-wide assessment data, 
and discussions with schools utilizing the Singapore method it was determined that a curriculum 
adoption needed to be proposed.  Deficiencies noted within the Singapore program included 
lack of continual review, lack of a formalized process to ensure math fact fluency, and lack of 
remediation tools for students new to the approach or students with low performance.  


The Academic Department summarized their key findings, and reviewed highly 
performing schools in Arizona to determine which mathematics program would be proposed for 
adoption to the Governing Board. It was determined that the Saxon program would be 
proposed, along with required actions should Singapore remain. The Governing Board reviewed 
all relevant student performance data and was able to compare the Saxon and Singapore 
models. After this review, it was decided that Saxon would be fully implemented across all 
American Leadership Academy schools in grades K-6, and for 7th grade students below grade 
level for the 2013-2014 school year. Because of ALA’s rigorous educational model, 7th-12th grade 
students performing on grade-level according to the most recent state assessment would be 
placed in math courses providing instruction in state standards one year ahead of schedule.  


Saxon was chosen by the Governing Board as a remediation program for 7th grade 
students as it is a time-proven math curriculum that allows for students to receive explicit 
instruction in core concepts with daily review of previously taught concepts. The extensive 
concept review that is seen in the Saxon model allows for students to demonstrate mastery of 
all concepts. Reteaching activities are provided by Saxon as a supplement to the core student 
materials, and are used based upon student’s mastery of various concepts. The 2013-2014 
school year was the first full academic year that Saxon was implemented across the entire ALA 
district.  
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While the Saxon mathematics program represents a traditional approach to 
mathematics, the Pearson Common Core math curriculum was selected and introduced in the 
2012-2013 school year for students performing on grade level in grades 7-12 specifically for 
Algebra 1, Algebra 2, Geometry, Pre-Calculus, College Math, and Calculus. Pearson mathematics 
was selected for Junior High and High School students due to the robust online resources that 
better prepare students for the technology-based learning approach adopted by many colleges 
and universities. Additionally, Pearson Common Core allows for extensive review of previously 
learned concepts and in-depth problem solving as required by next generation assessments (i.e. 
PARCC). The Pearson mathematics program is fully aligned to the Arizona College and Career 
Ready Standards, and was adopted using the same process as outlined for the adoption of the 
Saxon mathematics curriculum.  
 
Mathematics Curriculum Implementation 


With the decision made to fully adopt Saxon and strengthen the implementation of 
Pearson, it was determined that a curriculum mapping team would need to be assembled to 
ensure appropriate pacing and use of each program. The decision to assemble a curriculum 
mapping team was made after the 2012-2013 school year when it was realized that the Junior 
High and High School (JH/HS) mathematics programs were not fully aligned to the Arizona state 
standards. Unfortunately, this discovery was not made until after the first semester which 
prevented the students from achieving mastery in all state standards prior to AIMS.  To ensure 
that this did not happen again,  a curriculum team consisting of top teachers within our district 
created curriculum maps and pacing guides for mathematics. Once the curriculum maps were 
completed, copies were shared with all teachers during summer training, and all teachers were 
required to attend Saxon and Pearson training courses (see Mathematics Professional 
Development Plan section).  


To monitor curriculum implementation, campus administration reports to the Academic 
Team regarding pacing according to the curriculum map on a weekly basis in Administrative 
Performance Development Meetings (PDM’s). Campus administration gathers pacing 
information to report to district staff during bi-weekly Professional Learning Community (PLC) 
meetings and from weekly lesson plans. During the 2013-2014 school year, the Academic 
Department was able to note Saxon and Pearson implementation concerns through the review 
of information submitted during the weekly PDM report at the American Leadership Academy-
Queen Creek (ALA QC) campus. Specifically it was noted that the mathematics team lead failed 
to correctly implement the Saxon and Pearson curriculum correctly due to a disagreement with 
the pedagogy of both programs. To increase buy-in with the Saxon and Pearson programs, 
district staff asked campus administration to meet with the mathematics team lead to provide 
additional professional development and determine if the disagreement could be resolved. It 
was determined after many conversations with this individual, that a new team lead for 
mathematics would be selected for the 2014-2015 based on their belief in the pedagogy of 
Saxon and Pearson.  


To ensure that curriculum implementation concerns that were noted in 2013-2014 
would not reoccur, ALA district staff and ALA QC campus administration have taken several 
steps. First, campus administration is meeting with the Junior High and High School mathematics 
PLC teams on a bi-weekly basis, and feedback from these meetings is shared with the Academic 
Department. Second, lesson plans are reviewed and compared to the district curriculum maps 
so that feedback can be provided to teachers. Also, additional staff has been added to assist 
campus administration and the Academic Department for the 2014-2015 school year to allow 
for more frequent observations of teachers over the course of the school year. Additionally, a 
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third party Saxon representative has been asked to conduct observations on each campus over 
the course of the school year, and provide feedback to teachers and administration based on 
Saxon implementation. Finally, documentation will be made of teachers continuing to 
inconsistently implement the Saxon math program during formal teacher evaluations, and 
teacher evaluation data will be used to renew or terminate employment.  


 
Mathematics Standard Alignment 


To ensure that ALA’s math program is aligned to the state standards, ALA selected the 
Saxon and Pearson programs which provide an Arizona College and Career Ready standards 
alignment. Using the standards alignment provided by both programs, a standards checklist was 
created which allows for both teachers and administrators to ensure that all standards are 
incorporated into the curriculum maps. This checklist also ensures that students will achieve 
mastery of grade level standards through ALA’s provided curriculum. Teachers are required to 
submit weekly lesson plans, which also outlines the standards that they plan to cover during 
each core instructional block for the upcoming week. Administrators are required to review 
submitted lesson plans each week so that feedback can be provided electronically through the 
shared system known as Google Drive. This system allows for teachers to make corrections to 
lesson plans as needed according to the feedback they receive, and ensures that administrators 
are familiar with the standards and content that is covered in each class.   
 Administrators also reference weekly lesson plans and district curriculum maps during 
formal and informal observations to ensure that the standards-aligned curriculum is 
implemented with fidelity. Professional development has been offered to all teachers on the 
teacher evaluation process and the Google Drive system (see Mathematics Professional 
Development Plan section).   


 
Mathematics Curriculum Evaluation 


Gaps in the curriculum according to state standards are found through the curriculum 
mapping process, and then again by reviewing Galileo benchmark data. Galileo is an assessment 
system that is aligned to the Arizona Ready for College and Career Ready standards. Galileo 
provides data through the Intervention Alert report which identifies standards that students 
have not yet mastered. This report allows the curriculum team to identify trends and patterns in 
standards that have not yet been mastered due to incorrect pacing.  
 To finalize the curriculum evaluation process, state assessment results are received at 
the end of the year and student growth percentiles for math are reviewed. Based on 
information gathered using all of the data previously mentioned, the Academic Department 
begins to formulate conclusions regarding existing curriculum.  If necessary, curriculum revisions 
or adoptions are considered. After conducting the curriculum evaluation process prior to the 
2014-2015 school year, it was noted the ALA QC campus did have a slight increase in student 
growth related to mathematics after utilizing common curriculum maps (see Table 1). However, 
additional refinements were made to the curriculum maps for the 2014-2015 school year to 
ensure greater gains in student growth.  


The first refinement that was made requires teachers to utilize cloze notes which are 
created using the student textbook. The use of cloze notes presents information from the 
student textbook in a more clear and concise manner allowing all students easier access to the 
material. Cloze notes also elicit greater student participation as students are required to fill-in 
key information throughout the lesson. Secondly, teachers are required to present all content 
using Direct Instruction which allows for students to receive explicit modeling when each 







 


ALA Enrollment Cap Notification Request  September 19, 2014 


concept is introduced. Additionally, the pacing of the mathematics courses was slightly altered 
to better meet the requirements of the state standards. 


Along with ALA’s grade-level mathematics classes, ALA has created honors, AP, and 
dual-enrollment mathematics courses which are specially designed to challenge high-performing 
students and to prevent their growth from being stifled. Within the honors courses, students are 
presented with more rigorous material at a faster pace as compared to their peers in the 
standard mathematics classes.  


Just as honors courses meet the needs of highly-performing students, intervention 
courses known as application labs were first developed in the 2013-2014 school year, and 
refined for the 2014-2015 school year. Application labs were created to provide remediation for 
students below grade level according to Galileo, placement tests, and the state achievement 
assessment. The application lab course is required to be taken in conjunction with the student’s 
grade-level mathematics course, and the students are provided an incentive to obtain growth as 
they can earn their way out of the application lab through continued on-level performance.  


However, it was noted after the 2013-2014 school year that more time needed to be 
given to the application labs and that the content presented in the application labs needed to 
better connect to the concepts learned in the grade-level mathematics courses. To 
accommodate these findings, the application labs were provided with an additional 45 minutes 
and application lab teachers were required to pre-teach the grade-level lesson that the students 
would be taught in their grade-level course. The integration of pre-teaching within the 
intervention courses have allowed students below grade level to participate in their grade level 
courses in a meaningful way as they receive instruction on each grade-level lesson twice. 
Mathematics benchmark data is currently unavailable for the 2014-2015 school year. October, 
2014 marks the beginning of benchmark testing for the 2014-2015 school year, and ALA will be 
able to determine the effectiveness of the refinements made to the curriculum maps and the 
respective courses as outlined above.  


Starting in October of the 2014-2015 school year, the Academic Department will 
conduct monthly campus visits to ensure that the actions listed above are conducted on each 
campus. During these observations, the Academic Department compares benchmark data to the 
current pacing and implementation of curriculum as observed in the classroom. During each 
PLC, campus administration conducts curriculum map discussions with each PLC team. 
Throughout the year, the Academic Department also attends professional development 
opportunities provided by the Arizona Department of Education to learn of current trends in 
education to determine if our existing mathematics program will continue to meet the advanced 
rigor as set by the new state standards (see Mathematics Professional Development Plan 
section).  
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Mathematics Standards in Instruction 
 In monitoring the implementation of the Arizona College and Career Ready standards 
within mathematics instruction, several accountability measures have been created. First, each 
subject team is required to meet for a minimum of 30 minutes bi-weekly week within their 
Professional Learning Communities (PLCs). The purpose of the PLC meetings are to make data-
driven instructional decisions based on recent standards-based assessments, and to discuss 
questions or concerns related to student performance and curriculum. Teachers administer 
quarterly Galileo mathematics benchmarks that are based on the state standards, and this data 
is reviewed to create remediation and enrichment plans for each class. Administrators are 
required to attend one 30 minute PLC session for both Junior High and High School teams  to 
ensure that each team is making informed instructional decisions, and that they are utilizing the 
instructional resources that have been provided. Increases in overall benchmark performance 
allows campus administration to measure the effectiveness of each team’s PLC meetings along 
with PLC meeting minutes and agenda’s. 


Along with required PLC participation and lesson plan reviews, administrators are 
required to conduct six informal walk-throughs and two formal evaluations per teacher each 
year. During each type of observation, administrators are asked to refer to the district 
curriculum maps to determine the pacing of instruction that each teacher is maintaining. Formal 
and informal observations provide administrators the opportunity to ensure that the state 
standards outlined in each teacher’s lesson plan are being explicitly taught, and that decisions 
made during grade-level PLC’s are carried out during math. Both formal and informal teacher 
observation data will be documented within Galileo to track teacher performance across the 
school year.  
 
Evaluation of Instruction in Mathematics 


American Leadership Academy has developed a systematic teacher evaluation process 
based on recommendations made by the Arizona Department of Education. Teachers are 
formally evaluated twice per year, and several measures have been put into place to ensure that 
the evaluation process is valuable for the teacher and administration. First, teachers are 
required to meet with administration prior to their classroom observation to discuss their lesson 
plan. After the preconference, a full lesson is observed by administration and feedback is 


42.7


42.8


42.9


43


43.1


43.2


43.3


43.4


43.5


43.6


2012-2013 2013-2014


American Leadership Academy-Queen Creek 
Mathematics Growth Comparison (12-13, 13-


14) 







 


ALA Enrollment Cap Notification Request  September 19, 2014 


provided through the Galileo Instructional Effectiveness module. After each formal observation, 
teachers are required to debrief with administration and conduct a self-review of their lesson. It 
is during this post-conference that teachers are provided with coaching based on their 
performance. Teachers are also informally observed at least six times per year, and this 
feedback is also provided through Galileo. Data collected during teacher observations is 
gathered and used to plan further professional development opportunities. While many of these 
components were in place previously for the evaluation of instruction, however, several 
adjustments were made from last school year to this school year.  Teachers and administrators 
were provided with explicit training in the teacher evaluation process for the 2014-2015 school 
year (see Mathematics Professional Development Plan section).  


In reviewing ALA’s formal teacher evaluation data for 2013-2014 within Galileo, it was 
noted that teachers were not provided with accurate ratings based on their performance due to 
the ineffectiveness of our previous teacher evaluation instrument (see Table 2). The data in 
Table 2 shows that the average score for each teacher within our AIMS 5-7 group across the 
district scored at or above 80% on our teacher evaluation instrument. However, after reviewing 
individual teacher performance on each campus with the campus administrators, this data does 
not accurately reflect those that were released due to poor performance.  Because of this, the 
state adopted Danielson Framework was selected by our Governing Board with the intent to 
more accurately evaluate teacher’s classroom instruction and overall performance. During the 
formal evaluation process using the Danielson Framework, it is required that administrators 
identify areas of strengths, areas of improvement, and suggested professional development for 
each teacher using data from their evaluation.  


 
Table 2 


 
*Data does not include student- level performance 


Feedback on Evaluation of Instruction in Mathematics 
 To improve our teacher evaluation process for the 2014-2015 school year, a group of 
school leaders created a committee where the teacher evaluation process was analyzed and 
recommendations for improvement were presented to the Governing Board. The committee 
took time to revise the Danielson Framework to ensure alignment with ALA’s philosophy, and 
provide sample teacher goal documents.  It was through this committee that the decision was 
made to propose the Danielson Framework and their accompanying tools for adoption to the 
Governing Board. ALA looks forward to providing on-going professional development for all 
teachers with identified learning needs through the teacher evaluation process.  
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Comprehensive Mathematics Assessment System 


As a district, ALA utilizes ATI Galileo Assessment software to monitor student 
performance in math on a regular basis. As a district, ALA provides Galileo training for teachers 
and administrators during summer training sessions to support district-wide use of Galileo (see 
Mathematics Professional Development Plan section).  At minimum, students are assessed on all 
mathematics standards for their grade level on a quarterly basis. Teachers are also trained on 
how to utilize Galileo to track student performance on curriculum-based assessments each 
week. As previously mentioned, it is during each grade level PLC meeting that instructional 
decisions are made using most recent assessment data. Teachers utilize the Intervention Alert 
report within Galileo which to identify the state standards that have not been yet mastered in 
each class. Data from the Intervention Alert report is then used to adjust pacing as necessary in 
all mathematics courses.  


To document growth for students in math, the Categorical Growth report is utilized 
within Galileo. The Categorical Growth report provides data on whether the teachers or selected 
schools have maintained the expected growth of their students in the selected subjects. The 
Categorical Growth analysis of student scores is based on the comparison between the earliest 
and most recent district-wide assessments. While ALA does not yet have Categorical Growth 
scores for the 2014-2015 school year, ALA intends to use this data upon the completion of the 
first benchmark in October to analyze student growth according to the state standards for math.  


Along with the Galileo data, teachers and administrators utilize formative and 
summative curriculum-based assessment data to guide instructional decisions in between 
benchmark assessment windows. Formative and summative assessments are reviewed by the 
PLC team using the student information system known as Infinite Campus. Teachers and 
administrators can quickly analyze formative and summative curriculum student data within 
Infinite Campus by running the Section Summary report within a teacher’s gradebook. Saxon 
provides both formative and cumulative assessments, including math fact fluency assessments.  


As a Leader in Me school, teachers promote self-efficacy amongst students by creating 
classroom goals using the Intervention Alert report provided by Galileo. Teachers review the 
standards on this report that the majority of the class is deficient in, and set goals accordingly to 
increase student growth and achievement.  Teachers also encourage students to create personal 
goals based on areas of needed improvement according to the Galileo Intervention Alert report 
(see Table 3).  


Table 3 
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Mathematics Assessment Data Analysis 
 Upon the release of Galileo benchmark assessment data, administrators are required to 
submit a summary of their campus level data to the Academic Department for review. Campus 
administrators also share this data with teachers and discuss areas of concern in weekly PLC 
meetings. As previously mentioned, curriculum-based assessments are reviewed in between 
benchmarks to measure student growth and proficiency.  PLC meeting minutes and agendas are 
viewed by campus administrators to ensure that assessment data is analyzed during these 
meetings.  


  
Mathematics Professional Development Plan 


Before the start of each school year, the Academic Department reviews previous school 
year data, current educational  trends (ex: Common Core), ALA curriculum, administrative 
reports, and teacher feedback to create professional development schedules for the coming 
year for mathematics. The professional development timeline for the 2014-2015 school year 
began in the spring of 2014, and will continue throughout the 2014-2015 school year. All 
professional development activities outlined in this section are created for both teachers and 
administrators.  In reviewing American Leadership Academy’s professional development efforts 
for the 2013-2014 school year, it was determined that a more advanced professional 
development tracking system for the 2014-2015 school year was needed. With this decision in 
mind, several tracking software systems were reviewed, and GoSignMeUp was purchased. This 
system will be used beginning September, 2014 to collect survey data to determine the success 
of ALA trainings.   


 In March of 2014, the Academic Department created curriculum map survey’s for each 
subject team so that teachers were able to provide feedback on their experiences with the 
curriculum maps during the 2013-2014 school year. This data was collected and provided to the 
2014-2015 curriculum mapping team to provide guidance on the revisions that needed to be 
made to the curriculum maps for the new school year. The Academic Department took time 
during the spring and summer of 2014 to work with the curriculum mapping team to make the 
necessary revisions to the curriculum maps.  


To ensure that the hard work of the curriculum mapping team was utilized by all 
teachers and administrators in the district, the Academic Department created a robust summer 
training schedule which offered curriculum and instruction professional development 
opportunities. Table 4 provides the 2014-2015 professional development schedule. To illicit 
student growth for all students in math, summer training was offered in Saxon, Pearson, Galileo, 
and district curriculum maps.  


As previously mentioned, Saxon math was chosen to increase student growth and 
proficiency for 7th grade students performing below grade level. Participants in the Saxon math 
training learned all of the components within the program including how explicit instruction and 
daily mixed review lends to student growth. To ensure the full implementation of Saxon after 
the Saxon summer training, a third party Saxon representative will be conducting observations 
along with campus administrators in the fall of 2014.  The purpose of these campus 
observations will be to determine whether or not the ALA QC campus has effectively 
implemented the Saxon mathematics program, and will be an opportunity for teachers and 
administrators further their understanding of the Saxon program.  
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As previously mentioned, Pearson was selected to increase student growth and 
proficiency through its robust online resources, extensive review, and in-depth problem solving. 
Professional development was offered for the mathematics department during summer training 
when teachers were shown how to access the Pearson Common Core mathematics online 
resources through the Pearson SuccessNet and MathXL platforms. It is through these platforms 
that students can access the online student textbook, homework, and remediation and 
enrichment resources. Additional Pearson curriculum implementation training occurs during bi-
weekly PLC meetings with administration.  


During the Galileo training, participants learned how to interpret the data provided the 
software program and how this data could be used to make data-driven decisions for math 
during PLC’s. As previously mentioned, each grade level team meets twice a week to review new 
data, and creates plans for the upcoming weeks in their PLC teams. It is during these PLC 
meetings that administrators also provide on-going professional development based on student 
needs and current trends in education.  Additional summer training for all new teachers 
included training in the shared Google Drive system and Student Information Systems (IC).  


The Academic Department at ALA frequently attends professional development 
opportunities provided by the Arizona Department of Education and the Arizona Charter 
Association to learn of trends in education and best practice. The Academic Department then 
shares this information with campus administrators during weekly Assistant Director (AD) 
meetings. During these AD meetings, other topics of discussion include district-wide initiatives, 
and campus needs as identified in grade level PLC meetings. As previously mentioned, campus 
administrations also report to the Academic Department on a weekly basis to report current 
curriculum pacing and concerns during the Performance Development Meeting (PDM).  


Additional professional development occurs throughout the year when feedback from 
informal and formal observations is shared with teachers by administration. Each teacher is 
formally observed twice per year, and a minimum of six informal observations are conducted for 
each staff member. Formal observations include a pre-conference and post-conference meeting 
where teachers are given one-on-one time with their campus administrators to assist in 
improving their craft. Training on American Leadership Academy’s teacher evaluation process 
was provided by the Academic Department to both teachers and administrators to ensure 
consistency across all campuses. Data collected from teacher observations and Galileo 
benchmarks are shared during meetings with campus administration and the Academic 
Department to determine what training topics are needed for upcoming professional 
development days.  


Aside from summer training, professional development days are scheduled once a 
month throughout the school year, and teachers are required to attend the session(s) that they 
have been assigned to by campus administration. Teachers requiring additional support are 
assigned to attend professional development during fall and spring break as necessary.  All of 
the above professional development opportunities are designed to increase student growth in 
math for all students. As previously mentioned, Table 4 outlines the professional development 
opportunities that have been provided, or will be made available to administrators and teachers 
at the American Leadership Academy-Queen Creek campus.  
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Table 4 
Reading Training Mathematics Training Reading and Mathematics 


Training 


Junior Great Books Saxon Overview Galileo 


SRA Corrective Reading Pearson Math XL and 
Success Net training 


Teacher Evaluation Process 


Formal and informal 
observations 


Pearson Common Core 
training with administration 


Professional Learning 
Communities (PLC) 


Read Theory Saxon Curriculum 
Implementation 


Review by Third Party 


Google Drive 


Six Minute Solution Saxon Adaptations Training Infinite Campus 


 Formal and informal 
observations 


Curriculum Maps 


  Differentiation and Inclusion 


  Curriculum Map Review 


  Administrative Meetings 


  Monthly District Audits 


  Weekly PDM and AD Meetings 


 


Mathematics Professional Development Resources and Support 
 Teachers are provided with resources to assist in the implementation of the information 
learned during the mathematics professional development opportunities. These resources 
include Saxon student and teacher materials, Pearson student and teacher materials, Galileo, 
Google, and Infinite Campus accounts. Teachers are also provided with mathematics curriculum 
maps, and weekly opportunities for each grade level teams to plan mathematics instruction 
during PLC meetings.   
 
Mathematics Professional Development Follow-Up 
 To ensure that teachers are using the resources provided to them to assist with 
implementation of the information gained through professional development, several follow-up 
measures have been put into place. First, campus administrators observe teachers informally 
and formally to provide feedback on curriculum implementation. Administrators also attend bi-
weekly PLC meetings to determine if current assessment data is utilized by each teacher, and 
weekly lesson plans are reviewed to determine if the pacing set by the district curriculum map is 
taken into consideration when planning. Additional follow-up to the Saxon training will occur 
when the third party Saxon representative provides feedback on curriculum implementation at 
the ALA QC campus. Also, district staff will conduct monthly audits at the American Leadership 
Academy-Queen Creek campus to monitor curriculum implementation. 


 
 
Student Growth Percentiles – Reading 
 
Reading Curriculum Adoption 
 As mentioned previously within the section titled, Mathematics Curriculum Adoption, 
American Leadership Academy utilizes a systematic process to create and adopt curriculum. 
During the 2012-2013 school year, a recommendation was made to the Governing Board to 
adopt Junior Great Books as a supplement to ALA’s existing reading program to increase student 
reading performance according to the new requirements set by the Arizona state standards. 
Within the Arizona College and Career Ready standards, six instructional shifts are outlined for 
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schools to consider when selecting curriculum. Two of the six instructional shifts require 
students to provide text-based answers and to write from sources to make an argument or 
defend a position. In reviewing several reading programs, it was determined that the Junior 
Great Books curriculum would prepare students for the increased rigor seen in the new state 
standards. This decision was supported by the Board, and therefore Junior Great Books was 
adopted for the 2013-2014 school year.  
 
Reading Curriculum Implementation 
 Review the section titled, Mathematics Curriculum Implementation, for a complete 
listing of the actions that have been taken to ensure that the selected reading curricula is 
implemented with fidelity.  
 
Reading Curriculum Evaluation 


 Reading curriculum is evaluated using the process as outlined in the section titled, 
Mathematics Curriculum Evaluation. In reviewing state achievement assessment results, it was 
determined that American Leadership Academy- Queen Creek was able to see an overall 
increase in reading growth (see Table 5).  While this growth demonstrated that the adoption of 
Junior Great Books had a positive impact on student learning, ALA QC did not achieve average 
growth expectations. Due to this, several refinements were made to all levels of English 
curriculum maps. The first refinement included an alignment of literature to historical time 
periods to allow for a deeper immersion into each historical domain, and a broader 
understanding of each time period through the selected literature.  Additionally, literature 
within the honors English courses was increased after reviewing the Lexile levels for each novel. 
 As previously mentioned, application labs were given an additional 45 minutes totaling 
their class periods at 90 minutes every other day due to the block schedule that is followed by 
ALA QC. Separate 90 minute labs are required of students that are low in both math and 
reading. Along with an increase in instructional minutes, students within English application labs 
now receive explicit reading fluency and comprehension practice through the Six Minute 
Solution program. This program was selected for students below grade level after extensive 
research, and piloting the program in several classes during the 2013-2014 school year. Table 6 
provides an overview of research reviewed prior to selecting the program. In addition to Six 
Minute Solutions, students in application labs are required to strengthen their reading 
comprehension through a free supplemental online resources known as Read Theory. Read 
Theory individualizes reading comprehension instruction as students move through lessons at 
their own pace by demonstrating mastery of each lesson.  
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Table 5 


 
 
 
 
 
 
 
 


Table 6 


 
 


 
Reading Standards Alignment 
 Review the section titled, Mathematics Standards Alignment for a complete description 
of the actions that have been put into place to ensure that all reading standards are taught 
within the school year within each classroom.  
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Reading Standards in Instruction 
 The sections titled, Reading Standards Alignment and Mathematics Standards in 
Instruction provide listings of the actions taken by teachers and school leaders to ensure that 
state standards are incorporated into instruction.  
 
Evaluation of Instruction in Reading 


The section titled, Evaluation of Instruction in Mathematics provides a listing of the 
actions taken by school leaders to further develop ALA’s evaluation of reading instruction.   


 
Comprehensive Reading Assessment System 
 In addition to the assessments outlined in the section titled, Comprehensive 
Mathematics Assessment System, both the Six Minute Solution and Read Theory programs 
provide assessment data on the effectiveness of the reading program used within the 
application labs. Additionally, curriculum-based assessments are recorded in ALA’s student 
information system (Infinite Campus) and are used to document the progress of each student 
within the chosen curriculum. Table 7 provides a sample listing of the assessments within 
Infinite Campus that have been given in an English applications lab that are reviewed during bi-
weekly PLC meetings. 
 
 


Table 7 


 
 
Reading Assessment Data Analysis 
 In the section titled, Mathematics Assessment Data Analysis an overview is provided of 
how Galileo and curriculum-based assessments are analyzed by teachers and administrators.  
 
Reading Professional Development Plan 
 As previously mentioned, Table 4 provides an overview of professional development 
opportunities provided for the 2014-2015 school year. The professional development 
opportunities designed to improve reading during the summer of 2014 including Junior Great 
Books, Galileo, and SRA Corrective Reading.  


During summer training, teachers were provided with the curriculum maps for their 
subject area(s) which were reviewed by each subject team.  Follow-up curriculum map training 
is offered throughout the school year as administration meets with each subject team during 
PLC meetings.  


The SRA Corrective Reading program was selected after extensive research, and is 
provided to students with reading disabilities. Explicit training in this program was offered to 
Special Education teachers and paraprofessionals who were chosen to provide instruction in the 
SRA program.  
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Finally, the Junior Great Books training provided all teachers with an understanding of 
how the program meets several of the rigorous requirements of the new state standards. As 
previously mentioned, this program was adopted during the 2013-2014 school year to boost 
student’s ability to write from sources and provide text-based evidence. Once school began, 
teachers were provided training in Read Theory and Six Minute Solutions by campuses 
administrators during bi-weekly PLC’s.  
  
Reading Professional Development Resources and Support 
 Teachers are provided with several resources to aide them as they plan to implement 
the information learned during professional development opportunities. Copies of the district 
curriculum maps are provided through a staff resource site, and hard copies were provided 
during summer training. Teachers were also provided with Galileo, Infinite Campus, Google, 
Read Theory, and Infinite Campus accounts. Application lab teachers were given Six Minute 
Solution materials to increase student growth. Additional support is provided as each teacher is 
given collaborative planning time each week with their grade level team to ensure that reading 
instruction meets the needs of all students. 
 
Reading Professional Development Follow-Up 


As mentioned in the section titled, Mathematics Professional Development Follow-Up, 
professional development follow-up is provided by administration during bi-weekly PLC 
meetings and teacher observations. Teachers that missed the Junior Great Books training will be 
invited to attend a make-up webinar training, and other make-up training  is offered as 
requested by campus administration throughout the course of the year. 
 
Bottom 25% Student Growth Percentiles – Math 
 
Differentiated Mathematics Curriculum 
 As previously mentioned, ALA has incorporated an additional 45 minutes of remediation 
into the schedule allowing students below grade level to receive up to 180 minutes of 
intervention in both math and reading every other day due to the block schedule followed by 
the ALA QC campus. It is during these 90 minute math application labs that the teacher pre-
teaches the lesson that will be taught in the corresponding grade-level math class the next day.  
For students in 7th grade, Saxon math offers an adaptation program that is recommended to be 
used in tandem with the core Saxon curriculum to support students in Tier 2 and Tier 3. The 
adaptation curriculum includes cumulative progress monitoring tools that offer prescriptive 
options depending on each learner’s needs. The adaptation curriculum has been purchased for 
each campus, and is utilized by Special Education as well as the general education classroom.  
 Along with Saxon, students that are on-grade level in mathematics receive support in 
their mathematics class through weekly tutoring, cloze notes, and Direct Instruction. Teachers 
are required to provide free tutoring three days a week for all students to receive support in the 
core content. As previously mentioned, cloze notes and Direct Instruction provide students with 
the ability to access the content more easily through guided support. According to 2014 AIMS 
data, ALA QC saw a decline in mathematics growth from 2013 to 2014 due to incorrect 
implementation of the Saxon and Pearson programs. Since this was discovered, the 
mathematics team lead was replaced and the Galileo benchmark data will be analyzed to 
determine if the above measures have made a positive difference amongst students within the 
bottom 25% for mathematics.  
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Monitoring Mathematics Instruction - Bottom 25% 
 The Danielson Framework provides a focus on differentiated instruction within domains 
1 and 3 (Planning and Instruction). It also outlines specific practices that can be observed to 
measure a teacher’s effectiveness when working with students in the bottom 25% for math. The 
Danielson Framework is used for both formal and informal observations, and teachers are 
provided with explicit feedback on their performance in this area. Special Education teachers 
that instruction students within the bottom 25% are also informally observed, as well as 
formally evaluated using the Danielson Framework. Additionally, teachers are required to 
submit lesson plans on a weekly basis which are also evaluated by administration to ensure that 
each teacher is planning appropriate instructional activities for all students.  


 
Comprehensive Mathematics Assessment System - Bottom 25% 
 Students within the bottom 25% are identified by using the Galileo assessment system. 
Administrators are provided with this information after each benchmark, and this information is 
discussed during PLC’s. Action plans for students within the bottom 25% are also discussed 
during PLC’s, and decisions are documented through meeting minutes. Students within the 
bottom 25% are also monitored in between benchmark assessments using curriculum-based 
measures provided by Saxon and Pearson.  


 
Mathematics Professional Development Plan - Bottom 25% 
 As previously mentioned in the sections titled, Mathematics Professional Development 
Plan and Reading Professional Development Plan, teachers were provided with explicit training 
in the use of the Galileo assessment system. Additionally, training in the Saxon Adaptations 
materials has been provided, as well as Differentiation and Inclusion training. The Differentiation 
and Inclusion training provided participants with tools to adapt instruction to meet all student’s 
needs. Along with Differentiation and Inclusion, teachers were provide with explicit training in 
the Pearson Math XL platform which provides remediation resources for those that struggle 
with core concepts.   
 
Bottom 25% Student Growth Percentiles – Reading 
 American Leadership Academy improved the student growth percentiles for the bottom 
twenty-five percent of students from 33.5 in 2013 to 45 in 2014 on the ASBCS dashboard. This 
move indicates that the efforts we are taking to improve student growth are working. As we 
continue to implement the program described below, we are confident in our ability to surpass 
a median SGP of 50.   


 
Differentiated Reading Curriculum 


To support Special Education students within the bottom 25% for reading, the SRA 
Reading Mastery/Corrective Reading program was selected and adopted in 2013 after extensive 
research and a visit to a highly performing school in Utah that utilizes the program. In comparing 
the growth of students with the bottom 25% from 2013 to 2014 using AIMS data the American 
Leadership Academy district had an overall average growth percentile gain (See Table 7). This 
data confirms that ALA’s reading intervention program is effective, and that continued efforts 
need to be given to strengthening the reading intervention program through Six Minute 
Solutions, Read Theory, and SRA Corrective Reading.  


 
Table 7 
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Monitoring Reading Instruction- Bottom 25% 
 Refer to the section titled, Monitoring Mathematics Instruction- Bottom 25% to better 
understand how teachers that instruct students within the bottom 25% are evaluated.  
 
Comprehensive Reading Assessment System- Bottom 25% 
 Refer to the sections titled, Differentiated Reading Curriculum, Reading Assessment 
Analysis, and Comprehensive Mathematics Assessment System- Bottom 25% to better 
understand how the Galileo assessment system meet the needs of students within the bottom 
25% for reading. Additionally, curriculum-based assessments are provided through SRA 
Corrective Reading, Six Minute Solutions, and Read Theory to measure student progress. 
Student performance data gathered through the curriculum-based measures is submitted to 
campus administration on a weekly basis for review of reading intervention effectiveness.   
 
Reading Professional Development Plan - Bottom 25% 
 Table 4 outlines all of the professional development opportunities provided for teachers 
of ALA QC. Special Education teachers and reading intervention paraprofessionals received 
explicit training in the SRA and Corrective Reading programs to ensure correct program 
implementation. Additionally, teachers received training in Six Minute Solutions and Read 
Theory. As previously mentioned, additional staff have been provided to the Academic 
Department to allow for monthly campus visits so that curriculum implementation can be more 
closely monitored. 
 
Composite School Comparison- Math and Reading 
  


According to the Arizona State Board for Charter School’s Academic Dashboard, ALA QC 
failed to meet the expectations within the Composite School Comparison for mathematics and 
reading. This is due to inconsistent implementation of the Saxon and Pearson mathematics 
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program during the 2013-2014 school year, and below average student growth in reading. As 
previously mentioned within the sections above, actions have been taken to remediate this 
concern including the removal of the previous mathematics team lead, and the adoption of 
additional reading intervention programs.  


 


State Accountability 
  
In 2013, American Leadership Academy – Queen Creek, was rated as a “C” school by the Arizona 
Department of Education. For 2014, the rating increased from a “C” to a “B.” This increase in 
rating indicates that the measures implemented to improve student performance during the 
2014 school year were effective. It is the objective of American Leadership Academy to have 
every school rated as an “A” school. As such, we continue to work intensively at all campuses to 
ensure that all of the necessary programs and supports are in place to ensure student success. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: American Leadership Academy, Inc. Required for: Expansion Request – New Site and Enrollment cap increase 
School Name: ALA Mesa Initial Evaluation Completed: November 4, 2014 
Date Submitted October 11, 2014 Final Evaluation Completed: December 3, 2014 
Academic Dashboard: FY 2014 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median 
Growth 
Percentile 
(SGP) 
Math 


I/S  


Curriculum: This area is initially scored as Meets. The narrative describes a system to 
adopt, implement, evaluate, and revise curriculum, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, 
committee work, data review teams, and clearly defined and measureable 
implementation across the school. The narrative provided describes a system that, if 
supported by evidence, can demonstrate that the school implemented a curriculum to 
increase student growth in Math on ACCR Standards. 


Instruction: This area is initially scored as Meets. The narrative describes a system to 
monitor the integration of Arizona’s College and Career Ready Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The narrative 
describes a system that provides for some analysis and feedback to further develop the 
system. The narrative provided describes a system that, if supported by evidence, can 
demonstrate that the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Math. 


Assessment: This area is initially scored as Meets. The narrative describes a 
comprehensive assessment system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes data collection 
from multiple assessments, such as formative and summative assessments, 
common/benchmark assessments, and data review teams. The narrative provided 
describes a system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student growth on 
ACCR Standards for Math. 


Curriculum: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive curriculum system that 
addresses each of the following required elements:   


 adopting/revising curriculum;  


 implementing curriculum;  


 evaluating curriculum;  


 addressing the curriculum needs of relevant subgroup populations; and 


 ensuring curriculum is aligned with Arizona’s College and Career Ready 
Standards. 


Instruction: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive instructional monitoring system 
that addresses each of the following required elements: 


 monitoring the integration of Arizona’s College and Career Ready Standards 
into instruction;  


 evaluating instructional practices;  


 evaluating instructional practices targeted to address the needs of relevant 
subgroup populations; and 


 providing analysis and feedback to further develop instructional quality and 
standards integration. 


Assessment: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive assessment system that 
addresses each of the following required elements:  


 assessing student performance based on clearly defined performance 
measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative 
assessments and common/benchmark assessments; 
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Professional Development: This area is initially scored as Meets. The narrative describes 
a comprehensive professional development plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative describes a system 
that, if supported by evidence, can demonstrate that the school implemented a 
professional development plan to increase student growth in Math.  


 addressing the assessment needs of relevant subgroup populations;  


 analyzing assessment data to evaluate instructional and curricular 
effectiveness; and  


 adjusting curriculum and instruction in a timely manner based on assessment 
results. 


Professional Development: This area is scored as Meets.  The DSP provides evidence  
Charter Holder has consistently implemented a comprehensive professional 
development system that addresses each of the following required elements: 


 providing professional development that is aligned with instructional staff 
learning needs and focuses on areas of high importance; 


 providing professional development that addresses the needs of relevant 
subgroup populations;  


 supporting high quality implementation of the strategies learned in 
professional development; and  


 monitoring and providing follow-up to support and develop implementation of 
the strategies learned in professional development. 


1a. Student 
Median 
Growth 
Percentile 
(SGP) 
Reading 


I/S  


Curriculum: This area is initially scored as Meets. The narrative describes a system to 
adopt, implement, evaluate, and revise curriculum, including supplemental curriculum, 
aligned with ACCR Standards, evidenced by curriculum alignment, curriculum maps, 
pacing guides, instructional material adoptions, committee work, data review teams, 
and clearly defined and measureable implementation across the school. The narrative 
provided describes a system that, if supported by evidence, can demonstrate that the 
school implemented a curriculum to increase student growth in Reading on ACCR 
Standards. 


Instruction: This area is initially scored as Meets. The narrative describes a system to 
monitor the integration of Arizona’s College and Career Ready Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The narrative 
describes a system that provides for some analysis and feedback to further develop the 
system. The narrative provided describes a system that, if supported by evidence, can 
demonstrate that the school implemented a plan for monitoring the integration of the 
ACCR Standards into instruction in Reading. 


Assessment: This area is initially scored as Meets. The narrative describes a 
comprehensive assessment system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes data collection 
from multiple assessments, such as formative and summative assessments, 
common/benchmark assessments, and data review teams. The narrative provided 


Curriculum: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive curriculum system that 
addresses each of the following required elements:   


 adopting/revising curriculum;  


 implementing curriculum;  


 evaluating curriculum;  


 addressing the curriculum needs of relevant subgroup populations; and 


 ensuring curriculum is aligned with Arizona’s College and Career Ready 
Standards. 


Instruction: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive instructional monitoring system 
that addresses each of the following required elements: 


 monitoring the integration of Arizona’s College and Career Ready Standards 
into instruction;  


 evaluating instructional practices;  


 evaluating instructional practices targeted to address the needs of relevant 
subgroup populations; and 


 providing analysis and feedback to further develop instructional quality and 
standards integration. 


Assessment: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive assessment system that 
addresses each of the following required elements:  
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describes a system that, if supported by evidence, can demonstrate that the school 
implemented a plan for monitoring and documenting changes in student growth on 
ACCR Standards for Reading. 


Professional Development: This area is initially scored as Meets. The narrative describes 
a comprehensive professional development plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative describes a system 
that, if supported by evidence, can demonstrate that the school implemented a 
professional development plan to increase student growth in Reading. 


 assessing student performance based on clearly defined performance 
measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative 
assessments and common/benchmark assessments; 


 addressing the assessment needs of relevant subgroup populations;  


 analyzing assessment data to evaluate instructional and curricular 
effectiveness; and  


 adjusting curriculum and instruction in a timely manner based on assessment 
results. 


Professional Development: This area is scored as Meets.  The DSP provides evidence  
Charter Holder has consistently implemented a comprehensive professional 
development system that addresses each of the following required elements: 


 providing professional development that is aligned with instructional staff 
learning needs and focuses on areas of high importance; 


 providing professional development that addresses the needs of relevant 
subgroup populations;  


 supporting high quality implementation of the strategies learned in 
professional development; and  


 monitoring and providing follow-up to support and develop implementation of 
the strategies learned in professional development. 


1b. Student 
Median 
Growth 
Percentile 
(SGP) Bottom 
25% 
Math 


I/S  


Curriculum: This area is initially scored as Meets. The narrative describes a system to 
adopt, implement, evaluate, and revise curriculum, including supplemental curriculum, 
aligned with ACCR Standards, evidenced by curriculum alignment, curriculum maps, 
pacing guides, instructional material adoptions, committee work, data review teams, 
and clearly defined and measureable implementation across the school and, that the 
curriculum is adapted to meet the needs of students in the bottom 25%. The narrative 
provided describes a system that, if supported by evidence, can demonstrate that the 
school implemented a curriculum to increase student growth in Math on ACCR 
Standards for students in the bottom 25%. 


Instruction: This area is initially scored as Meets. The narrative describes a system to 
monitor the integration of Arizona’s College and Career Ready Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The narrative 
describes a system that provides for some analysis and feedback to further develop the 
system, and that is adapted to meet the needs of students in the bottom 25%.em. The 
narrative provided describes a system that, if supported by evidence, can demonstrate 
that the school implemented a plan for monitoring the integration of the ACCR 


Curriculum: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive curriculum system that 
addresses each of the following required elements:   


 adopting/revising curriculum;  


 implementing curriculum;  


 evaluating curriculum;  


 addressing the curriculum needs of relevant subgroup populations; and 


 ensuring curriculum is aligned with Arizona’s College and Career Ready 
Standards. 


Instruction: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive instructional monitoring system 
that addresses each of the following required elements: 


 monitoring the integration of Arizona’s College and Career Ready Standards 
into instruction;  


 evaluating instructional practices;  


 evaluating instructional practices targeted to address the needs of relevant 
subgroup populations; and 


 providing analysis and feedback to further develop instructional quality and 
standards integration. 
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Standards into instruction in Math for students in the bottom 25%. 


Assessment: This area is initially scored as Meets. The narrative describes a 
comprehensive assessment system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes data collection 
from multiple assessments, such as formative and summative assessments, 
common/benchmark assessments, and data review teams, and that is adapted to meet 
the needs of students in the bottom 25%... The narrative provided describes a system 
that, if supported by evidence, can demonstrate that the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR Standards for Math 
for students in the bottom 25%. 


Professional Development: This area is initially scored as Meets. The narrative describes 
a comprehensive professional development plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation, and that is adapted to meet the 
needs of students in the bottom 25%. The narrative describes a system that, if 
supported by evidence, can demonstrate that the school implemented a professional 
development plan to increase student growth in Math for students in the bottom 25%. 


Assessment: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive assessment system that 
addresses each of the following required elements:  


 assessing student performance based on clearly defined performance 
measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative 
assessments and common/benchmark assessments; 


 addressing the assessment needs of relevant subgroup populations;  


 analyzing assessment data to evaluate instructional and curricular 
effectiveness; and  


 adjusting curriculum and instruction in a timely manner based on assessment 
results. 


Professional Development: This area is scored as Meets.  The DSP provides evidence  
Charter Holder has consistently implemented a comprehensive professional 
development system that addresses each of the following required elements: 


 providing professional development that is aligned with instructional staff 
learning needs and focuses on areas of high importance; 


 providing professional development that addresses the needs of relevant 
subgroup populations;  


 supporting high quality implementation of the strategies learned in 
professional development; and  


 monitoring and providing follow-up to support and develop implementation of 
the strategies learned in professional development. 


1b. Student 
Median 
Growth 
Percentile 
(SGP) Bottom 
25% 
Reading  


I/S  


Curriculum: This area is initially scored as Meets. The narrative describes a system to 
adopt, implement, evaluate, and revise curriculum, including supplemental curriculum, 
aligned with ACCR Standards, evidenced by curriculum alignment, curriculum maps, 
pacing guides, instructional material adoptions, committee work, data review teams, 
and clearly defined and measureable implementation across the school and, that the 
curriculum is adapted to meet the needs of students in the bottom 25%. The narrative 
provided describes a system that, if supported by evidence, can demonstrate that the 
school implemented a curriculum to increase student growth in Reading on ACCR 
Standards for students in the bottom 25%. 


Instruction: This area is initially scored as Meets. The narrative describes a system to 
monitor the integration of Arizona’s College and Career Ready Standards into instruction 
and evaluate the instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, standards 
checklists, data review teams, and standards-based assessments. The narrative 
describes a system that provides for some analysis and feedback to further develop the 


Curriculum: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive curriculum system that 
addresses each of the following required elements:   


 adopting/revising curriculum;  


 implementing curriculum;  


 evaluating curriculum;  


 addressing the curriculum needs of relevant subgroup populations; and 


 ensuring curriculum is aligned with Arizona’s College and Career Ready 
Standards. 


Instruction: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive instructional monitoring system 
that addresses each of the following required elements: 


 monitoring the integration of Arizona’s College and Career Ready Standards 
into instruction;  


 evaluating instructional practices;  
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system, and that is adapted to meet the needs of students in the bottom 25%.em. The 
narrative provided describes a system that, if supported by evidence, can demonstrate 
that the school implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading for students in the bottom 25%. 


Assessment: This area is initially scored as Meets. The narrative describes a 
comprehensive assessment system based on clearly defined performance measures 
aligned with the curriculum and instructional methodology and includes data collection 
from multiple assessments, such as formative and summative assessments, 
common/benchmark assessments, and data review teams, and that is adapted to meet 
the needs of students in the bottom 25%... The narrative provided describes a system 
that, if supported by evidence, can demonstrate that the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR Standards for Reading 
for students in the bottom 25%. 


Professional Development: This area is initially scored as Meets. The narrative describes 
a comprehensive professional development plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation, and that is adapted to meet the 
needs of students in the bottom 25%. The narrative describes a system that, if 
supported by evidence, can demonstrate that the school implemented a professional 
development plan to increase student growth in Reading for students in the bottom 
25%. 


 evaluating instructional practices targeted to address the needs of relevant 
subgroup populations; and 


 providing analysis and feedback to further develop instructional quality and 
standards integration. 


Assessment: This area is scored as Meets.  The DSP provides evidence that the Charter 
Holder has consistently implemented a comprehensive assessment system that 
addresses each of the following required elements:  


 assessing student performance based on clearly defined performance 
measures aligned with the curriculum and instructional methodology using 
data collection from multiple assessments, such as formative and summative 
assessments and common/benchmark assessments; 


 addressing the assessment needs of relevant subgroup populations;  


 analyzing assessment data to evaluate instructional and curricular 
effectiveness; and  


 adjusting curriculum and instruction in a timely manner based on assessment 
results. 


Professional Development: This area is scored as Meets.  The DSP provides evidence  
Charter Holder has consistently implemented a comprehensive professional 
development system that addresses each of the following required elements: 


 providing professional development that is aligned with instructional staff 
learning needs and focuses on areas of high importance; 


 providing professional development that addresses the needs of relevant 
subgroup populations;  


 supporting high quality implementation of the strategies learned in 
professional development; and  


 monitoring and providing follow-up to support and develop implementation of 
the strategies learned in professional development. 


Data 


S I 


Data: This area is initially scored as Falls Far Below. The narrative has failed to provide 
data and analysis generated from valid and reliable assessment sources for one or more 
required measures.  


 No data and analysis of data was provided to demonstrate increased student 
growth in Math and Reading for ALA Mesa. Data must demonstrate 
improvement as compared to prior years. 


 No data and analysis of data was provided to demonstrate increased student 
growth in Math for students in the bottom 25%. Data must be disaggregated 
for the students in the bottom 25% and must demonstrate improvement as 
compared to prior years. 


Data: This area is scored as Meets. The Charter Holder has, for each required measure, 
provided data and analysis generated from valid and reliable assessment sources that 
demonstrates comparative improvement year-over-year for at least the two most recent 
school years. 
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 Limited data and analysis of data was provided to demonstrate increased 
student growth in Reading for students in the bottom 25% at ALA Mesa. Data 
must be disaggregated for the students in the bottom 25% and must 
demonstrate improvement as compared to prior years. 
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AGENDA ITEM: New Site and Enrollment Cap Notification Requests – American Leadership Academy, Inc. 
 
Issue 
A New Site and an Increase to Enrollment Cap Notification requests were submitted by American Leadership 
Academy, Inc. (ALA). The Charter Holder did not meet the Board’s academic performance expectations for 2014, 
and was required to submit a Demonstration of Sufficient Progress (DSP). 
 
Summary of Narrative Provided 
 
ALA is requesting a new school site to be located in San Tan Valley and an increase the charter enrollment cap 
from 4500 to 7000 students. The Charter Holder provided an expansion plan that addresses securing the facility, 
obtaining staffing, creating budgets and purchasing, establishing a professional development plan, and 
marketing/enrollment (presented in the portfolio: B. Submission Materials, p.8). The Charter Holder intends to 
open the proposed campus for the 2015-2016 school year and serve grades K through 12. 
 
ALA is familiar with the challenges of opening schools and has created an organizational structure that includes 
the hiring of new key personnel including a new CEO, CFO, and Business Manager. Additionally, new 
administrative FTEs have been added to monitor organizational compliance and Human Resource Management. 
 
With the potential addition of the new campus, ALA has been preparing for the large administrative effort to 
recruit, interview, hire, and train the staff necessary for the new campus. Staffing, recruitment, and professional 
development plans are in development for immediate execution. These efforts are being facilitated through the 
use of software designed to leverage administrative capacity. 
 
Financially, according to the Charter Holder, ALA “has undergone extensive financial reform over the last several 
months to ensure the organization’s financial viability far into the future.” These efforts include the application of 
managerial accounting techniques to identify, measure and control organizational cost drivers. Funding for the 
construction of the facility will be handled by ALA’s facility developer from whom ALA will lease the facility. 
 
Background 
The charter for ALA was renewed in 2011. ALA currently has 6 school sites open under this charter. See table 
below. 
 


School Name Month/Year Open Location 
Current Grades 


Served 
Current 
Status 


American Leadership Academy September 1997 Gilbert K through 6 Open 


American Leadership Academy 
– Queen Creek 


August 2010 Queen Creek 7 through 12 Open 


ALA San Tan August 2011 San Tan Valley K through 6 Open 


ALA Mesa August 2012 Mesa K through 6 Open 


ALA QC Elem August 2012 Queen Creek K through 6 Open 


American Leadership Academy 
Anthem South Campus 


July 2014 Florence K through 6 Open 


 
The current enrollment cap is 4500. According to ADE, the 100th day ADM for FY 2014 was 3873. The graph below 
shows average daily membership (ADM) for the charter based on 100th day ADM for fiscal years 2011-2014 and 
40th day ADM for fiscal year 2015, as well as for each school site. 
 
 
 
 







December 8, 2014  American Leadership Academy, Inc. Page 2 of 8 


 
 
Academic Performance 
As stated in the Board’s Academic Performance Framework and Guidance document, a Charter Holder’s academic 
performance will be evaluated by the Board when considering expansion requests. The academic performance of 
all schools operated by ALA is represented in the table below. Academic dashboards for each school can be seen 
in the notification portfolio: J. Appendix A.  


School Name Opened 
Current Grades 


Served 
2012 Overall 


Rating 


2013 Overall 
Rating 


2014 Overall 
Rating 


American Leadership 
Academy 


1997 K-6 57.5 / C 71.25 / A 80.62 / A 


American Leadership 
Academy – Queen Creek 


2010 7-12 72.19 / B 58.75 / C 66.25 / B 


ALA San Tan 2011 K-8* 47.5 / C 80.62 / A 76.25 / A 


ALA Mesa 2012 K-6 N/A 76.25 / A 61.56 / B 


ALA QC Elem 2012 K-6 N/A 75 / A 75 / A 


American Leadership 
Academy Anthem South 


Campus 
2014 K-6 N/A N/A N/A 
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 Because ALA does not meet the Board’s academic performance expectations set forth in the performance 
framework adopted by the Board, the Charter Holder submitted a Demonstration of Sufficient Progress (DSP)  as 
part of the expansion request (presented in the portfolio: C: DSP Submission).  


Demonstration of Sufficient Progress 


Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s leadership, as 
selected by the school, to confirm evidence of the processes described in the DSP and review additional evidence 
to be considered in the final evaluation of the Charter Holder’s DSP submission (presented in the notification 
portfolio: D. DSP Evaluation). The following representatives of ALA were present at the site visit: 


Name Role 


Jeremy Christensen Business Manager 


Arch Archunde Executive Director 


Rachel Ponsford Assistant Director 


Chelsey Griess Academic Director 


Rodney Richins Chief Financial Officer 


Anthony Lindsey CTO 


 


The DSP submitted by ALA for ALA Mesa was required to address the areas (curriculum, monitoring instruction, 
assessment, and professional development) for the measures for which the Charter Holder was required to 
provide a response. The Charter Holder was provided a copy of the initial evaluation prior to the site visit and 
informed that areas initially evaluated as not acceptable could be addressed with additional evidence at the time 
of the visit. 


After considering information in the DSP, evidence provided at the time of the site visit, the Charter Holder 
demonstrated evidence of a sustained improvement plan that includes implementation of a curriculum that 
contributes to increased student growth and proficiency, implementation of a plan for monitoring the integration 
of the Arizona’s College and Career Ready (ACCR) Standards into instruction, implementation of a plan for 
monitoring and documenting increases in student growth and proficiency, and implementation of a professional 
development plan that contributed to increased student growth and proficiency. 


Data and analysis provided at the site visit demonstrates improved academic performance based on data 
generated from valid and reliable assessment sources. The data and analysis demonstrates improved/sustained 
growth and proficiency in Math and Reading in the whole school population and improved growth for students in 
the bottom 25%. 


Based on the findings summarized above and described below, staff determined that the Charter Holder 
demonstrated sufficient progress towards meeting the Board’s academic performance expectations. 


A description of the findings for each required area as evaluated is provided below: 


Data: 


In the area of data, ALA’s DSP was evaluated as Meets. As described in the DSP report and evidenced at the site 
visit, the Charter Holder provided data and analysis that demonstrates improved/sustained academic 
performance based on data generated from valid and reliable assessment sources. As the site visit was conducted 
in mid-November, only two data points were available for analysis of current year (pre-test and benchmark) 
assessment data. Additionally, the year to year comparison data was generated from a single source and included 
archived standards for the tested grades in the 2013-14 school year vs. ACCR Standards for all grades in the 2014-
15 school year. 


The Charter Holder must provide evidence of the effectiveness of their systems in each of the areas discussed 
above through the presentation of valid and reliable data and data analysis that demonstrates improved student 
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growth and proficiency.  Sufficient evidence will demonstrate a correlation between the school’s performance on 
the state’s assessment, as reflected in the dashboard, and benchmark assessments that demonstrates 
improvement compared to prior years. 


The Charter Holder provided several documents which demonstrate the analysis conducted by the school with 
respect to all students and students in the bottom 25% (presented in the portfolio: E: Data Inventory, Items 2-3,5-
6).  


The Charter Holder provided data demonstrating improved growth for students in Math and Reading (E. Data 
Inventory, Item 3). The school submitted data tracking student cohorts from benchmark assessments taken in the 
2013-14 school year to assessments taken at the next grade level in the 2014-15 school year. While the 
assessment results are not directly comparable, as the standards tested shifted from the AIMS standards to ACCR 
Standards, the data demonstrated that in the current year 83% of students met the proficiency level on the more 
rigorous standards in Reading, and 60% met in Math, providing evidence of improved growth. 
 
The Charter Holder provided data demonstrating improved growth for students with proficiency in the bottom 
25% (E. Data Inventory, Item 2). Data from the school’s Galileo benchmark assessments shows that 64% of 
students in the bottom 25% improved by at least one risk category (e.g. Approaches to Meets) in Math by the first 
benchmark of 2014. 68% of students in the bottom 25% improved by at least one risk category in Reading. When 
combined with the overall growth data described above, this data provides evidence of improved growth in 
students with proficiency levels in the bottom 25%. 
 
The Charter Holder provided a slideshow presentation of evidence of the analysis conducted for all school sites 
under the charter (E. Data Inventory, Item 6). At the site visit, the Charter Holder indicated that through this 
analysis they determined that ALA Mesa was not an outlier based on similar performance from other school sites. 
This indicated that ALA Mesa was following the same trajectory as other campuses that received an overall rating 
of “Meets Standards” in FY2014. Additionally, a memo from the assessment provider was provided,, which 
described how the methodology of the pretest has been designed to include items with a range of difficulties, 
with a focus on easier items and how the rigor for the benchmark assessments increased. This resulted in seeing 
an expected pattern of decline in results in this first benchmark assessment. (E. Data Inventory, Item 1). 
 
Curriculum: 


In the area of curriculum, ALA’s DSP is evaluated as Meets. As described in the DSP report and evidenced at the 
site visit, the Charter Holder has consistently implemented a comprehensive curriculum system that addresses 
each of the following required elements: 


 adopting/revising curriculum;  


 implementing curriculum;  


 evaluating curriculum;  


 addressing the curriculum needs of relevant subgroup populations; and 


 ensuring curriculum is aligned with Arizona’s College and Career Ready Standards. 
 
The Charter Holder must provide evidence of implementation of a systematic process the school uses to 
adopt/revise curriculum. Sufficient evidence will demonstrate how and when the school evaluates curriculum 
options, what findings the school makes about curriculum options, and who is involved in the curriculum adoption 
process. 


The Charter Holder provided two documents (presented in the portfolio: F. Curriculum Inventory, Items 1-2) that 
identify how the correlation standards documents were used in the analysis of the curriculum at all grade levels 
and a slideshow presentation on adopting curriculum, provided to their board the summer of 2013. These 
documents demonstrate implementation of the school's formalized process for adopting and revising curriculum.  


The Charter Holder must provide evidence that the school has in place a system for implementing the curriculum 
consistently across the school.  Sufficient evidence will demonstrate the school utilizes tools that identify what 
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must be taught, the expected pacing, strategies, methods, and activities, and communicated expectations for the 
consistent use of these tools. 


The Charter Holder provided several documents (F. Curriculum Inventory, Items 7-13, 15) that provided evidence 
of tools which communicate what must be taught and expectations for implementation. These include curriculum 
maps, meeting notes from the curriculum mapping team, a Professional Learning Community (PLC) report on 
implementation and alignment of curriculum, and evidence that the school leadership provided feedback to 
teachers on lesson plans.  These documents demonstrate implementation of the school’s formalized process for 
implementing curriculum consistently across the school. 


The Charter Holder must provide evidence of implementation of a systematic process for evaluating curriculum.  
Sufficient evidence will demonstrate how the school evaluates how effectively the curriculum enables students to 
master the standards, identifies gaps in the curriculum, and demonstrates how the school is addressing curricular 
gaps.  


The Charter Holder provided several documents (F. Curriculum Inventory, Items 3, 5-6, 9-10, 14) which identify 
tools used to identify gaps, as well as meeting notes from the curriculum committee, and meeting notes with the 
Academic Director regarding the review of curriculum. These documents demonstrate implementation of the 
school’s formalized process for evaluating curriculum throughout the school year. 


The Charter Holder must demonstrate implementation of a curriculum adapted to meet the needs of subgroup 
populations.  Sufficient evidence will demonstrate there is curriculum intended to provide differentiated materials, 
activities, and/or strategies for struggling students within the subgroups. 


The Charter Holder provided 4 documents (F. Curriculum Inventory, Items 3, 16-18) which identify the process 
used to adopt supplemental curriculum, provide evidence of lesson plans adapted to meet the needs of subgroup 
populations, data reports identifying students in the bottom 25%, and curriculum to meet their needs. These 
documents demonstrate the school’s curriculum is adapted for subgroup students. 


The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR Standards.  


The Charter Holder provided several documents (F. Curriculum Inventory, Items 3-4, 8, 12-13) which identify 
standard maps, a presentation on the aligned curriculum, and a reporting process to ensure implementation of 
standards. These documents demonstrate the school’s curriculum is aligned to ACCR Standards. 


Assessment: 


In the area of assessment, ALA’s DSP is evaluated as Meets. As described in the DSP report and evidenced at the 
site visit, the Charter Holder has consistently implemented a comprehensive assessment system that addresses 
each of the following required elements:  


 assessing student performance based on clearly defined performance measures aligned with the curriculum 
and instructional methodology using data collection from multiple assessments, such as formative and 
summative assessments and common/benchmark assessments; 


 addressing the assessment needs of relevant subgroup populations;  


 analyzing assessment data to evaluate instructional and curricular effectiveness; and  


 adjusting curriculum and instruction in a timely manner based on assessment results. 
 
The Charter Holder must provide evidence of implementation of an assessment system that is aligned with 
curriculum and instructional methodology using data collection from multiple assessments. Sufficient evidence will 
demonstrate what types of assessments are used, what process is used for designing and selecting the assessment 
system and show how the assessment system is aligned to the curriculum and instructional methodology.  


The Charter Holder provided documentation of evidence (presented in the portfolio: G. Assessment Inventory, 
Items 1-3, 9) of multiple assessments utilized and student data related to those assessments, teacher grade books 
including assessments, and a teacher checklist identifying the expectations of teacher actions based on assessing 
students. These documents describe and demonstrate implementation of the school’s comprehensive assessment 
system that includes data collection from multiple assessments, how the assessments were selected and their 
alignment to the curriculum and instructional methodology. 
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The Charter Holder must provide evidence of implementation of an assessment system that meets the needs of 
students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. Sufficient 
evidence will demonstrate how the assessment system assesses students within the subgroups according to their 
needs. 


The Charter Holder provided documentation for subgroup students (G. Assessment Inventory, Items, 6-8) which 
provide evidence of English Language Arts assessments related to grammar and fluency for English Language 
Learner students, a binder with assessment data from AZELLA which include the English Language Proficiency 
standards, and reading assessments used to meet the needs of students with disabilities. These documents 
describe and demonstrate implementation of the school’s comprehensive assessment system and adaptations of 
that system to assess students within subgroups according to their needs. 


The Charter Holder must provide evidence that data from these assessments is analyzed and utilized. Sufficient 
evidence will demonstrate how and when the school analyzes assessment data, what findings the school makes 
from assessment data, who is involved in the analysis of assessment data, and how that analysis is used to inform 
and adapt instruction.  


The Charter Holder provided a PDM report for the school (G. Assessment Inventory, Item 5) that provides 
evidence that data is analyzed timely which results in an action plan for each grade level analyzed. A second 
document provided by the Charter Holder identifies how the school analyzed student growth percentile data from 
AIMS 2014 with the purpose of determining what had happened in the prior year and what systemic measures 
needed to take place in the current year (E. Data Inventory, Item  5). These documents demonstrate 
implementation of the school’s process for analyzing and utilizing assessment data. 


The Charter Holder must provide evidence of the implementation of a comprehensive assessment system.  
Sufficient evidence will demonstrate the school regularly and timely assesses students and adjusts curriculum and 
instruction in a timely-manner based on assessment results. 


The Charter Holder provided several documents (G. Assessment Inventory, Item 1, 4-5) which identify when 
assessments are given throughout the year, agendas indicating when data is analyzed and action plans identifying 
intervention based on student assessment data. These documents demonstrate implementation of the school’s 
process for regularly and timely assessing students and making adjustments accordingly and timely. 


Monitoring Instruction:  


In the area of monitoring instruction, ALA’s DSP is evaluated as Meets. As described in the DSP report and 
evidenced at the site visit, the Charter Holder has consistently implemented a comprehensive instructional 
monitoring system that addresses each of the following required elements: 


 monitoring the integration of Arizona’s College and Career Ready Standards into instruction;  


 evaluating instructional practices;  


 evaluating instructional practices targeted to address the needs of relevant subgroup populations; and 


 providing analysis and feedback to further develop instructional quality and standards integration. 
 


The Charter Holder must provide evidence of implementation of a system to monitor the integration of ACCR 
Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade level standards 
are taught within the school year in all classrooms and that teachers implement an ACCR Standards-aligned 
curriculum with fidelity. 


The Charter Holder provided reports from PLC meetings and a teacher checklist (presented in the portfolio: H. 
Monitoring Instruction Inventory, Items 1, PD9) which identify teacher expectations for lesson plans and 
evaluations and meeting notes related to monitoring implementation of the curriculum maps. These documents 
demonstrate describe and demonstrate implementation of the school’s formalized process for monitoring the 
integration of the standards into instruction. 


The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices of 
teachers. Sufficient evidence will demonstrate that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers. 
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The Charter Holder provided multiple documents (H. Monitoring Instruction Inventory, Items 2-8, 11, 13) which 
provide evidence of tools utilized for teacher observation and evaluation. These documents include a teacher 
tracking form to ensure teachers have met all expectations on a weekly basis, walk-thru observation forms with 
notes related to certain instructional domains, formal evaluations, notes from teacher mentoring session, and an 
interactive online system for entering observation and evaluation data used for teacher observations. These 
documents demonstrate implementation of the school’s formalized process for evaluating the instructional 
practices of teachers. 


The Charter Holder must provide evidence of implementation of a system to evaluate the instructional practices of 
teachers that addresses the needs of students with proficiency in the bottom 25%, ELL students, FRL students, and 
students with disabilities. Sufficient evidence will demonstrate that the school evaluates the quality of instruction 
and identifies the strengths, weaknesses, and learning needs of teachers in relation to meeting the needs of 
students with proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 


The Charter Holder provided documentation of evidence (H. Monitoring Instruction Inventory, Items 10, 12) of 
how a teacher is evaluated based on the subgroup students in the classroom and when during the instructional 
schedule the Respond to Intervention blocks are provided. These documents demonstrate implementation of the 
school’s formalized process for evaluating the instructional practices of teachers that address the needs of 
subgroup students. 


The Charter Holder must provide evidence that school leaders conduct analysis and provide feedback to further 
develop the system. Sufficient evidence will demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing. 


The Charter Holder provided a teacher improvement plan in addition to the documents related to the evaluation 
of instructional practices (H. Monitoring Instruction Inventory, Item 9) which provide evidence of communications 
to teachers related to identify areas of improvement, along with timelines and actions steps. The documents 
listed in the evaluation of instructional practices also include notes and action steps taken when a follow up is 
required. These documents demonstrate implementation of the school’s formalized process for providing analysis 
and feedback to further develop the system. 


Professional Development: 


In the area of professional development, ALA’s DSP was evaluated as Meets. As described in the DSP report and 
evidenced at the site visit, the Charter Holder has consistently implemented a comprehensive professional 
development system that addresses each of the following required elements: 


 providing professional development that is aligned with instructional staff learning needs and focuses on 
areas of high importance; 


 providing professional development that addresses the needs of relevant subgroup populations;  


 supporting high quality implementation of the strategies learned in professional development; and  


 monitoring and providing follow-up to support and develop implementation of the strategies learned in 
professional development. 


The Charter Holder must provide evidence of implementation of a comprehensive professional development plan.  
Sufficient evidence will demonstrate that the plan was developed to address teacher learning needs and areas of 
high importance. 


The Charter Holder provided documentation of evidence (presented in the portfolio: I. Professional Development 
Inventory, Items 1-3, 5, 9-10) which identify the required elements of the school professional development 
offerings in the summer and during the year, with evidence of participation, as well as tools for identifying areas 
of high importance. These documents demonstrate implementation of the school’s comprehensive professional 
development plan. 


The Charter Holder must provide evidence of implementation of a system that supports high quality 
implementation of the information and strategies learned through the professional development plan.  Sufficient 
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evidence will demonstrate how the Charter Holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in planning to implement the information and 
strategies. 


The Charter Holder provided several documents (I. Professional Development Inventory, Items 2-3, 6, 9-11) which 
identify a technological system to support and track the implementation of professional development and 
documents evidencing follow-up and support for implementation of professional development. These documents 
demonstrate implementation of a system that supports high quality implementation of the information and 
strategies learned through the professional development plan. 


The Charter Holder must provide evidence of implementation of a system to follow-up on and monitor the 
implementation of the strategies and information learned through the professional development plan.  Sufficient 
evidence will demonstrate how implementation is observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies learned through the professional 
development plan. 


The Charter Holder provided documentation of evidence (I. Professional Development Inventory, Items 2, 5, 10-
11) of how the school monitors and follows up on professional development implementation through technology, 
observation, and feedback. These documents demonstrate implementation of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the professional development 
plan.  


The Charter Holder must provide evidence of implementation of a comprehensive professional development plan 
that meets the needs of students with proficiency in the bottom 25%, ELL students and students with disabilities. 
Sufficient evidence will demonstrate how the professional development plan addresses teacher weaknesses and 
learning needs and areas of high importance in relation to students within the subgroups according to their needs. 


The Charter Holder provided documentation of evidence (I. Professional Development Inventory, Items 7-8)which 
identify external professional development for key personnel in meeting the needs of ELL students and students 
with disabilities. These documents demonstrate implementation of a comprehensive professional development 
plan that meets the needs subgroup students. 


Board Options 


Option 1:  The Board may approve the New School Site and Enrollment Cap Notification Requests. Staff 
recommends the following language provided for consideration: Charter expansion is based on consideration of 
academic and contractual compliance of the Charter Holder. In this case, the Charter Holder did not meet the 
academic performance expectations set forth in the Board’s performance framework but was able to 
demonstrate sufficient progress toward the Board’s expectations. With that taken into consideration, as well as 
having considered the statements of the representatives of the Charter Holder today and the contents of the 
expansion portfolio which includes the Demonstration of Sufficient Progress, I move that the Board approve the 
requests to add a school site and increase the enrollment cap of the charter of American Leadership Academy, 
Inc. from 4500 to 7000. 


Option 2: Notwithstanding staff’s recommendation to approve the request, the Board may determine that there 
is a basis to deny the New School Site and Enrollment Cap Notification Requests to the charter held by American 
Leadership Academy, Inc. The following language is provided for consideration: Having considered the statements 
of the representatives of the Charter Holder today and the contents of the expansion portfolio which includes the 
Demonstration of Sufficient Progress, I move to deny the requests to add a new site and increase the enrollment 
cap of the charter of American Leadership Academy, Inc. on the basis that Charter Holder failed to: 1) meet or 
make sufficient progress toward the academic performance expectations set forth in the performance framework 
when: [provide specific findings related to curriculum, monitoring of instruction, assessment, professional 
development, and/or data]; AND/OR 2) complete the obligations of the contract when: [provide specific material 
findings related to obligations of the contract]; AND/OR 3) comply with Arizona charter school statutes or any 
provision of law from which the charter school is not exempt when: [provide specific violations related to 
provisions of law]. 





