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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Avalon Elementary
Site Visit Date: April 25,2OL4


Required for: Renewal
Evaluation Criteria Area: Curriculum


Charter holder indicated the ¡ntended purpose of the document was to demonstrate: system for implementation of
the curriculum


ASBCS staff: alignment for 1r and 5'h grade samples of lesson plans to curriculum maps; curriculum maps contained
AZCCRS standards; 2nd grade lesson plans did not conta¡n standards at the beginning of the year, but began
containing standards later in the year, 2nd grade lesson plans did not align to curriculum maps in the beg¡nn¡ng of the
year but were revised during the year to follow school expectat¡ons and be in alignment; samples of curriculum maps
were provided across grade levels; curriculum maps and lesson plans did use a consistent format


Samples of Curriculum Maps and lesson Plans taken: l't grade-December 2-6, January 27-3t; Sto¡VlUnit Crosswalk
for El-A Frog and Toad Together and Mr. Bones Dinosaur Hunter
5th grade-January 5-11; September 15-21;
2nd grade - unit 2/week 2 EtA; Week 7 (old and new revised maps)


A copy of this document was taken because: it demonstrates the school's use of its system to implement curriculum
and the expectations of consistent implementation across the school; demonstrates that the curriculum


Charter holder indicated the ¡ntended purpose of the document was to demonstrate: system for implementation of
the curriculum


ASBCS staff: these documents were provided from the professional development at the beginning of the year where
expectations were set for curriculum mapping and lesson planning and tools and templates were provided to
teachers


A copy of this document was taken because: it demonstrates the schools process for the implementation of the
curriculum and expectations for cons¡stent ¡mplementation across the school


Curriculum Maps and Lesson


Plans


Professional Development
Documents
Task Analysis, Handout 5
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Charter holder indicated the intended purpose of the document was to demonstrate: system for implementation of
the curriculum


ASBCS staff: walkthrough observation ensures implementat¡on of the standards through cross checks of lesson plan
to standard taught.


A copy of this document was taken because: demonstrates use of schools process for implementing the curriculum


Charter holder indicated the intended purpose of the document was to demonstrate: the system for evaluating and
revising curriculum


ASBCS staff: this document demonstrates process using AIMS data to identify revision/gap needs as


curriculum/instruction/environment and identify future act¡ons


A copy of this document was taken because: it demonstrates process used to annually evaluate and revise curriculum


Charter holder indicated the intended purpose of the document was to demonstrate: adaptat¡on of the curriculum to
the needs of bottom 2SToFRLsubgroup


ASBCS staff: lesson plans indicate strategies/curriculum adaptations for subgroup students including leveled readers,
small group instruction, pull out classes with identified objectives, differentiation


A copy of this document was taken because: it demonstrates the adaptation of the curriculum for subgroup students
including FRL and bottom 25%


Charter holder indicated the ¡ntended purpose of the document was to demonstrate: collaboration between SPED


teacher and classroom teachers to adapt curriculum to the needs of the SPED subgroup


ASBCS staff: this document demonstrates collaboration between SPED teachers and classroom teachers.


A copy of this document was taken because: demonstrates system to adapt the curriculum to the needs of SPED


subgroup


Walk-Through Observation


Subject Grade level Curriculum
Analysis and Revision Document


Lesson Plans


Student information Sheet
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Charter holder indicated the ¡ntended purpose of the document was to demonstrate: adaptation of the curriculum to
the needs of bottom 25% FRt subgroup


ASBCS staff: lab schedules demonstrate the times that students at each grade level who are in bottom 25% receive
additionaUsupplemental instruction adapting the curriculum


A copy of this document was taken because: demonstrates the schools adaptation of the curriculum to the subgroup
needs


Charter holder indicated the intended purpose of the document was to demonstrate: adaptation of the curriculum to
the needs of subgroup students


ASBCS staff: minutes demonstrate discussions of data and intervention plans for subgroup students and follow up by
readdressing the strateg¡es in later meeting


A copy of this document was taken because: demonstrates the schools adaptation of the curriculum to the subgroup
needs


Avalon Elementary Data
Meetings


Reading/Math tab Daily
Schedule
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Demonstration of Sufficient Progress Site Visit lnventory
Charter Holder Name: Excalibur Charter School, lnc.
School Name: Excalibur Charter School


Site Visit Date: April 25,2OL4


Required for: Renewal
Evaluation Criteria Area: Curriculum


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate: the process for enrolling
students in appropriate courses to implement the curriculum


ASBCS staff: the documents show the process from initial ¡ntake/ECAP to enrollment and continuous electronic
monitoring of course assignment and completion; Acellus ensures students are enrolled in Math and ELA at all times


A copy of this document was taken because: it demonstrates process for enrolling students in course to implement
curriculum.


Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the
curriculum through pacing and alignment of the curriculum to the standards


ASBCS staff: the binder indicates how the courses are divided into lessons and units and how the program provides
continuous monitoring of pacing to ensure timely completing; demonstrates the curriculum is aligned to the
standards.


A copy of this document was not taken because: volume of the material, but the lessons correlate to the AZCCRS


Charter holder indicated the ¡ntended purpose of the document was to demonstrate; the process for implementing
the curriculum


ASBCS staff: the document is a sample of the pacing guide that is used by the teacher to monitor student pacing and
ensure timely completion of courses.


A copy of this document was taken because: it demonstrates the process for implementing curriculum through
monitoring lesson completion


Graduation Plan Progress, ECAP,


Modify Enrollments-Schedu le


Acellus Course Binder


English 9A and 98 daily pacing
and all courses semester pacing
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Charter holder indicated the intended purpose of the document was to demonstrate: demonstrates adaption of
curriculum for bottom 25% students


ASBCS staff: the document shows the adaption of the curriculum for bottom 25% students by providing Math
intervention schedule


A copy of this document was taken because: demonstrates adaption of curriculum for bottom 25% students


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: demonstrates adaption of
curriculum for bottom 25% students, special education, and FR{struggling students


ASBCS staff: document shows process for identifying and assigning students to interventions and engaging students
in curriculum


A copy of this document was taken because: demonstrates process school uses for engaging students, and assigning
interventions


Charter holder indicated the intended purpose of the document was to demonstrate: the curriculum evaluation and
revision process


ASBCS staffl this document demonstrates the output from recent curriculum revisions, curriculum revisions are
completed, and will be implemented as of next semester


A copy of this document was taken because: demonstrates the output of the curriculum revision process


Math Schedule


Galileo Data Pictures and
Student Reflection


Excalibur Eng. 9A syllabus
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Avalon Elementary
Site Visit Date: April 25,2OL4


Required for: Renewal
Evaluation Críteria Area: lnstruction


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: the system for monitoring the
implementation of the standards into instruction and evaluating the instructional practices of the teachers


ASBCS staff: walkthrough observation ensures implementation of the standards through cross checks of lesson plan
to standard taught. Copy of the document is given to teachers with a reflective question that is monitored and
followed up in subsequent evaluations


A copy of this document was taken because: demonstrates use of schools process for evaluating the instructional
quality of teachers to provide analysis to the teachers


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate: the system for monitoring the
implementation of the standards into instruction and evaluating the instructional practices of the teachers


ASBCS staff: this document identifies the entire process of evaluation and monitor¡ng through the school year


A copy of this document was taken because: demonstrates use of schools process for evaluating the instructional
quality of teachers to provide analysis to the teachers


Charter holder indicated the intended purpose of the document was to demonstrate: the system for monitoring the
implementation of the standards into instruction


ASBCS staff: th¡s document demonstrates process using AIMS data to identify revision/gap needs as


curriculum/instruction/environment and identify future actions completed by the teachers for the teachers' own
data to identify teacher weaknesses


A copy of this document was taken because: it demonstrates process used to mon¡tor the implementat¡on of the
standards into instruction


Subject Grade Level Curriculum
Analysis and Revision Document


Walk-Through Observation


Full-Cycle Process
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Charter holder indicated the intended purpose of the document was to demonstrate: use of process to evaluate the
instructional practices of the teachers


ASBCS staff: the protocol requires consideration of the curriculum, the sequencing of the lessons, learning outcomes,
how differentiation has been implemented, how students will be assessed,


A copy of this document was taken because: it demonstrates implementation of the process for evaluating the
instructional practices of the teachers


Charter holder indicated the ¡ntended purpose of the document was to demonstrater process to evaluate the
instructional practices of the teachers


ASBCS staff: this is the evaluation process lrubric the school is currently using to evaluate the instructional practices
of teachers


A copy of this document was not taken because: it is publicly available


Charter holder indicated the intended purpose of the document was to demonstrate: adaptat¡on of the monitoring of
instructional strateg¡es to the needs of subgroup students


ASBCS staff: minutes demonstrate discussions of data and intervention plans for subgroup students and follow up by
readdressing the strateg¡es in later meeting


A copy of this document was taken because: demonstrates the schools adaptation of the monitoring of instruction to
the subgroup needs


Charter holder indicated the intended purpose of the document was to demonstrate: adaptation of the monitoring of
instructional strategies to the needs of subgroup students


ASBCS staff: lntervent¡on Strategies Documentation Form is a self-reporting form used by teachers and intervention
specialists to monitor the implementation of strategies used with subgroup students. Checklist is used by teachers to
identify the strategies that will be used (and monitored)


A copy of this document was taken because: demonstrates the schools adaptation of the monitoring of instruction to
the subgroup needs


Protocol for Pre-Observat¡on
Conference and Completed Pre-
Observation Form


Danielson Formal Evaluation
System/Framework


Avalon Elementary Data
Meetings


Intervent¡on Strateg¡es
Documentation Form and
learning Behavior Problem
Checklist by Hawthorne
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Charter holder indicated the ¡ntended purpose of the document was to demonstrate: evaluation of the instructional
practices of teachers


ASBCS staff: document demonstrates that principal has been evaluated as meeting the criteria with regards to ensure
the curriculum is designed to promote student achievement, facilitate instructional practices, promoting sound
instructional practices, using an assessment system to ensure high student achievement, ensuring teachers obtain
appropriate professional development,


A copy of this document was taken because: demonstrates evaluation of the principal in implementing processes


around curriculum, monitoring instruction, professional development, and assessment.


Principal's and Assistant
Principal's Evaluation
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Excalibur Charter School
Site Visit Date: April 25,2Ot4


Required for: Renewal
Evaluation Criteria Area: lnstruction
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Charter Holder Name: Excalibur Charter School, lnc.


School Name: Avalon Elementary
Site Visit Date: April 25,2O!4


Required for: Renewal
Evaluation Criteria Area: Assessment


Charter holder indicated the intended purpose of the document was to demonstrate: comprehensive assessment
plan


ASBCS staff: test¡ng is highlighted and identified on academic calendar


A copy of this document was taken because: demonstrates assessment plan


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate: comprehensive assessment
plan


ASBCS staff: calendars demonstrate teachers use of Galileo to create and administer instructional dialogues based on
the standards from the benchmark test¡ng scoring level and the curriculum being administered at the t¡me,
assessments are adapted to needs of students in bottom 25Yo,SPED and FRL.


A copy of this document was taken because: demonstrates comprehensive assessment ¡nclud¡ng differentiated
assessment of subgroup students.


Charter holder ¡nd¡cated the ¡ntended purpose of the document was to demonstrate: implementation of DIBELS to
assess and identify students in the bottom 25%, FR[, SPED


A copy of this document was not taken because: contains student identifying information, but it identifies that
test¡ng is done more frequently of subgroup students.


ASBCS staff: demonstrates use of DIBELS


Avalon/'Excalibur Calendar


Galileo Class Calendars


DIBEIS data
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Charter holder indicated the intended purpose of the document was to demonstrate: assessment system that
includes analysis of data and adaption of instruction using the data


ASBCS staff: notes demonstrate teacher data discussions of Galileo and DIBELs data and act¡on steps that come out of
the evaluation


A copy of this document was taken because: demonstrates data discussions at which teachers analyze and use data
to adapt instruction


Avalon Elementary Data
Meetings
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Excalibur Charter School
Site Visit Date: April 25,2OL4


Required for: Renewal
Evaluation Criteria Area: Assessment


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: assessment plan


ASBCS staff: document shows benchmarking dates


A copy of this document was taken because: demonstrates school's plan for benchmarking testing


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: assessment aligned with the
curriculum


ASBCS staff: the binder ¡nd¡cates how the courses are divided into lessons and units and how the program provides
continuous monitoring of pacing to ensure timely completing; demonstrates the curriculum is aligned to the
standards. Demonstrates that students are assessed through the program, also demonstrates adaption of the
assessment system for struggling students/ bottom 25% by re-teaching/test¡ng


A copy of this document was not taken because: volume of the material, but the lessons demonstrate adaption for
subgroup students, assessment aligned to the curriculum and standards


Charter holder indicated the intended purpose of the document was to demonstrate: demonstrates process used to
evaluate and analyze data per student including subgroup students


ASBCS staff: document shows process for identifying and assigning students to interventions and engaging students
in curriculum and assessment data to ensure students gaps are identified per student including subgroup students


A copy of this document was taken because: a strategy used to evaluate and analyze data individualized per student
including subgroup students


Galileo 2014 High SchoolTesting
Schedule


Acellus Course Binder


Galileo Data Pictures and
Student Reflection
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Charter holder indicated the intended purpose of the document was to demonstrate: demonstrates process used to
evaluate and analyze data per student including subgroup students


ASBCS staff: document demonstrates that teacher is tracking AIMS proficiency toward graduation, identifying
students for interventions and AIMS prep courses, monitors students by SPED identification


A copy of this document was not taken because: student identifying information, but demonstrates strategy teacher
uses to analyze and evaluate data


AIMS tracking log/Graduation
test requirement


*lo:b
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Avalon Elementary
Site Visit Date: April 25,2OL4


Required for: Renewal
Evaluation Criteria Area: Professional Development


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: evaluation of the instructional
practices of teachers


ASBCS staff: document demonstrates that principal has been evaluated as meeting the criteria with regards to ensure
the curriculum is designed to promote student achievement, facilitate instructional practices, promoting sound
instructional practices, using an assessment system to ensure high student achievement, ensuring teachers obtain
appropriate professional development,


A copy of this document was taken because: demonstrates evaluation of the principal in implementing processes


around curriculum, monitoring instruction, professional development, and assessment.


Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan


ASBCS staff: the plan includes weekly professional development including SPED training, training on instructional
strateg¡es for struggling students (reading and math)


A copy of this document was taken because: demonstrates professional development plan that addresses general
population as well as subgroups including SPED and bottom 25% and FRL


Charter holder indicated the intended purpose of the document was to demonstrate: professional development thet
supports high quality implementation


ASBCS staff: this is an example of the materials provided to teachers to support high quality implementation of
professional development


A copy of this document was not taken because: demonstrates the materials provided, but not taken because of the
volume of materials


Principal's and Assistant
Principal's Evaluation


Avalon K-8 Professional
Devefopment2Ol3-2O14


Teaching Reading Effectively
Professional Development
Training Materials
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Charter holder indicated the intended purpose of the document was to demonstrate: the system for evaluating and
revising curriculum


ASBCS staff: this document demonstrates process using AIMS data to identify revision/gap needs as


curriculum/instruction/environment and identify future actions through professional development, identified areas
of weakness correlate to professional development provided at the beginning of the year


A copy of this document was taken because: it demonstrates PD aligned to teacher learning needs and areas of high
performance


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: professional development that
supports high quality implementation


ASBCS staff: this is an example of the materials provided to teachers to support high quality implementation of
professional development that ¡s intended to address the needs of struggling students including students in the
bottom 25% and FRI


A copy of this document was not taken because: demonstrates the materials provided to support high quality
implementation, but not taken because of the volume of materials


Charter holder indicated the ¡ntended purpose of the document was to demonstrate: evaluation of the instructional
practices of teachers


ASBCS staff: document demonstrates that principal has been evaluated as meeting the criteria with regards to ensure
the curriculum is designed to promote student achievement, facilitate instructional pract¡ces, promoting sound
instructional practices, using an assessment system to ensure high student achievement, ensuring teachers obtain
and utilize appropriate professional development


A copy of this document was taken because: demonstrates evaluation of the principal in implementing processes


around curriculum, monitoring instruction, professional development, and assessment.


Charter holder indicated the intended purpose of the document was to demonstrate: process to evaluate the
instructional practices of the teachers and follow up with professional development strateg¡es


ASBCS staff: this is the evaluation process/rubric the school is currently us¡ng to evaluate the instructional practices
of teachers which includes evaluating teachers on the implementation of professional development


A copy of this document was not taken because: it is publicly available


Subiect Grade Level Curriculum
Analysis and Revision Document


Close Reading in the Classroom
Binder


Principal's and Assistant
Principal's Evaluation


Danielson Formal Evaluation
System/Framework
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Charter holder indicated the intended purpose of the document was to demonstrate: demonstrate professional
development addressing high needs, addressing subgroup students


ASBCS staff: the professional development materials indicate the Professional Development was provided to address
the needs ofthe subgroup students including FRI and bottom 25%


A copy of this document was not taken because: demonstrates the materials provided, but not taken because of the
volume of materials


Charter holder indicated the intended purpose of the document was to demonstrate: demonstrate professional
development addressing high needs, addressing subgroup students


ASBCS staff: the professional development materials indicate the Professional Development was provided to address
the needs of the subgroup students


A copy of this document was not taken because: demonstrates professional development to address needs of
subgroup students


Task Analysis PD Binder


Sept 20, 2013 Professional
Development Sign in and
Summary
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Excalibur Charter School


Site Visit Date: April 25,2OI4


Required for: Renewal
Evaluation Criteria Area: Professional Development


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: evaluation of the instructional
practices of teachers


ASBCS staff: document demonstrates that principal has been evaluated as meeting the criteria with regards to ensure
the curriculum is designed to promote student achievement, facilitate instructional practices, promoting sound
instructional practices, using an assessment system to ensure high student achievement, ensuring teachers obtain
appropriate professional development,


A copy of this document was taken because: demonstrates evaluation of the principal in implementing processes


around curriculum, monitoring instruction, professional development, and assessment.


Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan


ASBCS staff: the plan includes weekly professional development including SPED training, training on instructional
strateg¡es for struggling students (reading and math)


A copy of this document was taken because: demonstrates professional development plan that addresses general
population as well as subgroups including SPED and bottom 25% and FRL


Charter holder indicated the intended purpose of the document was to demonstrate: professional development that
supports high quality implementation


ASBCS staff: this is an example of the materials provided to teachers to support high quality implementation of
professional development


A copy of this document was not taken because: demonstrates the materials provided, but not taken because of the
volume of materials


Charter holder indicated the intended purpose of the document was to demonstrate: the system for evaluating and
revising curriculum


ASBCS staff: th¡s document demonstrates process using AIMS data to identifv revision/gap needs as


Principal's and Assistant
Principal's Evaluation


Avalon K-8 Professional
Development 2Ot3-2Ot4


Teaching Reading Effectively
Professional Development
Training Materials


Subject Grade Level Curriculum
Analysis and Revision Document
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curr¡culum/¡nstruct¡on/env¡ronment and identify future act¡ons through professional development, identified areas
of weakness correlate to professional development provided at the beg¡nning of the year


A copy of this document was taken because: it demonstrates PD aligned to teacher learning needs and areas of high
performance


Charter holder indicated the intended purpose of the document was to demonstrate: professional development that
supports high quality implementation


ASBCS staff: this is an example of the materials provided to teachers to support high quality implementation of
professional development that is intended to address the needs of struggling students including students in the
bottom 25% and FRL


A copy of this document was not taken because: demonstrates the materials provided to support high quality
implementation, but not taken because of the volume of materials


Charter holder ¡nd¡cated the intended purpose of the document was to demonstrate: evaluation of the instructional
practices of teachers


ASBCS staff: document demonstrates that principal has been evaluated as meeting the criteria with regards to ensure
the curriculum is designed to promote student achievement, facilitate ¡nstruct¡onal practices, promoting sound
instructional practices, using an assessment system to ensure high student achievement, ensuring teachers obta¡n
and utilize appropriate professional development


A copy of this document was taken because: demonstrates evaluation of the principal in implementing processes


around curriculum, monitoring instruction, professional development, and assessment.


Charter holder indicated the intended purpose of the document was to demonstrate: process to evaluate the
instructional practices of the teachers and follow up with professional development strategies


ASBCS staff; this is the evaluation process/rubric the school is currently using to evaluate the instructional practices
of teachers which includes evaluating teachers on the implementation of professional development


A copy of this document was not taken because: it is publicly available


Charter holder indicated the intended purpose of the document was to demonstrate: demonstrate professional
development addressing high needs, addressing subgroup students


Close Reading in the Classroom
Binder


Principal's and Assistant
Principal's Evaluation


Danielson Formal Evaluation
System/Framework


Task Analysis PD Binder
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ASBCS staff: the professional development materials indicate the Professional Development was provided to address
the needs of the subgroup students including FRL and bottom 25%


A copy of this document was not taken because: demonstrates the materials provided, but not taken because of the
volume of materials


Charter holder indicated the intended purpose of the document was to demonstrate: demonstrate professional
development address¡ng high needs, addressing subgroup students


ASBCS staff: the professional development materials indicate the Professional Development was provided to address
the needs of the subgroup students


A copy of this document was not taken because: demonstrates professional development to address needs of
subgroup students


Sept 20, 2013 Professional
Development Sign in and
Summary
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Avalon Elementary
Site Visit Date: April 25,2014


Required for: Renewal
Evaluation Criteria Area: Data
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Excalibur Charter School
Site Visit Date: April 25,2OL4


Required for: Renewal
Evaluation Criteria Area: Data
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Charter Holder Name: Excalibur Charter School, lnc.
School Name: Excalibur Charter School


Site Visit Date: April 25,2Ot4


Required for: Renewal
Evaluation Criteria Area: Graduation


Charter holder indicated the intended purpose of the document was to demonstrate: strateg¡es to ensure students
graduate on time


ASBCS staff: the documents offer summer school to students who are behind on lessons and are not pred¡cted to
complete by May, documents course and lesson number as well as student


A copy of this document was taken because: it demonstrates strategies to ensure students graduate on time


Charter holder indicated the intended purpose of the document was to demonstrate: the process for enrolling
students in appropriate courses and monitor¡ng pac¡ng to ensure students graduate on time


ASBCS staff: the documents show the process from initial intake/ECAP to enrollment and continuous electronic
monitoring of course assignment and completion; Acellus ensures students are enrolled in Math and ELA at all times


A copy of this document was taken because: it demonstrates a strategy for ensuring students graduate on time


Charter holder indicated the ¡ntended purpose of the document was to demonstrate: a strategy for ensuring students
graduate on time


ASBCS staff: schedule indicates that beyond the school day students are provided the opportunity to credit recover
andlor tutor¡ng


A copy of this document was taken because: it demonstrates a strategy used to ensure students graduate on time


Charter holder indicated the intended purpose of the document was to demonstrate: demonstrates stratet¡es to
ensure students graduate on time


ASBCS staff: the document shows that students are provided Math interventions


A copy of this document was taken because: demonstrates a strategy used to ensure students graduate on time


Summer School Available


Graduation Plan Progress, ECAP,


Modify Enrollments-Sched ule


Excalibur Schedule


Math Schedule
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Charter holder indicated the intended purpose of the document was to demonstrate: demonstrates strategies to
ensure students graduate on time


ASBCS staff: document shows process for identifying and assigning students to interventions and engaging students
in curriculum and assessment data to ensure students gaps are identified


A copy of this document Was taken because: a strategy used to ensure students graduate on time
Charter holder indicated the intended purpose of the document was to demonstrate: demonstrates process used to
evaluate and analyze data per student including subgroup students to ensure students graduate on time


ASBCS staff: document demonstrates that teacher is tracking AIMS proficiency toward graduation, identifying
students for interventions and AIMS prep courses, monitors students by SPED identification


A copy of this document was not taken because: student identifying information, but demonstrates strategy teacher
uses to analyze and evaluate data and ensure students graduate within 4 years


Galileo Data Pictures and
Student Reflection


AIMS tracking loglGraduation
test requ¡rement
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Avalon Elementary an  
Excalibur Charter School 


Demonstration of Sufficient Progress 


1 
 


 


School Growth  1a. SGP/ 1b. SGB Bottom 25% 


Avalon’s teachers and administrators have worked over the last year to purchase a new math curriculum and to 


crosswalk our current Scott Foresman Reading Street curriculum with the new Arizona College and Career Ready 


Standards. With the implementation of Galileo requiring teachers to create formative assessments and regularly 


benchmarking students on a bi-monthly basis, we have seen an increase in benchmark test scores. Based on current 


results we expect to see an increase in AIMS scores as well. 


The data is shared across the school with monthly data meeting conducted by the Executive Director. Within these 


meetings, teachers (along with reading and math coaches) review and discuss interventions to help access two 


opportunities to increase academics achievement with the students. The first opportunity available to all teachers is the 


use and access to the Instructional Specialist from Southwest School Turnaround who has been working with the 


schools Executive Director and teachers to better use the Galileo data to help drive instruction across the grade levels. 


The second opportunity is the enrollment of the Executive Director in the Beat the Odds Institute, in which he has 


access to an instructional mentor through the AZ Lead Principals Institute.   


Avalon’s teacher’s use curriculum maps and pacing guides to build highly effective lessons, teachers start each lesson 


with a posted instructional objective which is then periodically reviewed throughout the lesson to ensure that students 


understand the concepts being covered during that lesson. During a classroom walkthrough, students are asked two 


questions, “What are you doing?” and “What are you learning?” This is a way for the observer to truly know if the 


student understands the information being taught. Instructional objectives must be taught to 80% mastery before a new 


concept in taught in the classroom. The latter concepts that were mastered are consistently reviewed during subsequent 


lesson so that the students’ skills in those areas are still retained.  


Lesson plans are collected weekly and reviewed by the Executive Director. We are working to ensure that the 


instructional objectives, as well as the Arizona College and Career Ready Standards are being met. Students who are 


having difficulties are identified and individual interventions are being implemented. The school has purchased several 


of the Hawthorn Learning Intervention Guides to better help teachers with students who are not performing at grade 


level; to provide them with a resource of ideas for interventions.  


Prior to the start of the 2013-2014 school year, general education teachers, Title One Interventionists, along with the 


Executive Director reviewed existing AIMS and Galileo Data to help identify at risk students. During the second week 


of school students took the first of five benchmark tests in Galileo. This information was then compared to prior years 


test data and students were placed in Math Intervention based on score comparisons during small group time. During 


this time small groups of 6 to 8 students were pulled from the classroom to work with our Math Coach.  Students who 


were identified below grade level though AIMS and DIBLES testing for reading are pulled out for small group 


instruction and provided additional help with reading and comprehension skills.   Many of the students identified for 


services fall into the bottom 25% sub group and supplementary instruction is provided to this group through our Title 


One Program.  Any student who is recognized as “at risk” may receive additional supports through Title One Push 


In/Pull Out program.  This program allows the classroom teacher to provide enrichment opportunities with students 


who have mastered a concept while the Title One instructor works on bringing students who have not mastered the 


instructional concept using Hawthorn Learning Intervention materials.  


Through our review of existing Galileo data between grade level cohorts we have seen growth in our math scores 


between 3
rd


 grade students who are now 4
th


 grade students since the implementation of the Envision math curriculum 


at the start of the school year.  This growth has taken place at every grade level through 6
th


 grade. Our continued use of 


Reading Street with fidelity has enabled us to see an increase in the reading scores in Galileo by grade level as 


compared to the 2012 Galileo scores (see 2a.) 
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Our Seventh and Eighth grades math curriculum was updated at the same time as the primary grades to ensure 


continuity of materials being taught to the students. Avalon purchased the next set in the Pearson math series called 


“Digits.”  Avalon has seen some growth with our middle school cohort which has lead the school to test the students’ 


prior knowledge through Galileo assessments, and it was discover that many of the students who were new to Avalon 


are lacking many of the basic math skills. The middle school team made the decision to remediate many of the 7
th


 and 


8
th


 grade students. This was done through a combined effort of our middle grades math teacher and math coach.  In 


order to work on student growth, three interventions were established.  


 Students were ability grouped within the classroom and provided targeted instruction which allow students 


having difficulty to work on material to help fill gaps and provide rigorous work toward mastery of the 


standards to the students on grade level.  


 The Math Coach provided pull out intervention services to the students into the math lab were they could 


work on and have additional time with concepts not mastered in prior academic years. 


 The Digits curriculum was supplemented with handouts from “Math Worksheets Land”, an online resource 


providing worksheets that are adapted to the College and Career Ready standards. Buckle Down is also used 


as a supplemental material. 


Teachers in Kindergarten through the sixth grade reviewed the Scott Foresman: Reading Street program and it was 


determined that teacher would crosswalk the curriculum to the new Arizona College and Career Ready Standards. 


Professional development and training were done on how to use materials effectively related to the new standards.  


The materials are an older textbook series that contain fiction, non-fiction, and expository texts along with leveled 


readers that meets the ability level of the students. 


Assessment  


Avalon uses three summative assessments to monitor students’ academic growth throughout the school year. 


● AIMS--During the summer before school begins AIMS data is analyzed, copied, and prepared for each grade level 


teacher, reading interventionist, and math coach. Students who fell far below or approached in math or reading are 


highlighted for each grade level teacher. A current AIMS blueprint is used to determine priorities in instruction and 


compared to grade level curriculum maps.  


● Galileo—First through eighth grade classroom teachers are using Galileo for benchmark testing. Students receive 


five benchmark tests throughout the year which consist of a pre-test, 3 benchmarks tests, and a post-test. Each 


assessment provides the classroom teacher with useable data meant to target areas needing improvement.  One report, 


the Individual Student Profile, provides a risk assessment that the teacher can use to individualize and differentiate 


instruction. Teachers then target individual student needs based on the data collected. Our math coach also reviews 


data from Galileo testing and uses it to develop additional intervention groups, then provides supplementary 


instruction time in mathematics. 


● DIBELS--DIBELS (Dynamic Indicators of Basic Early Literacy Skills) assessments are given to all students, 


kindergarten through sixth grade, three times a year by our reading interventionists. Progress monitoring is conducted 


on a monthly, bi-weekly, or weekly basis in the classroom, based on student’s benchmarks for literacy skills.  Results 


are shared with intervention program teachers as wells as general education teachers.  This data is used to provide 


student with addition support in reading when needed.  


Professional Development  


Each Friday is early release for students, which allows time for staff meeting and trainings.  All staff is required to 


attend Friday afternoon meetings.  The trainings were determined based on surveys completed by the staff and 


identified needs by administration. Our trainings began the week before school started to ensure that all staff were 


aware of our data, the Arizona College and Career Ready Standards, and ways to effectively use Galileo. In regards 
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to professional development, there have been several opportunities available for classroom teachers and the Title One 


department that assists in targeting and providing support to our students. After looking at last year’s AIMS and 


benchmark data, a survey was created and sent out to all teachers and instructional staff designed to give them a listing 


of professional development topics of focus based on the data that was analyzed.  Once teachers and interventionists 


submitted their feedback, professional development was targeted to meet the needs of teachers and students, as 


measured by AIMS data.  Listed below are some of the results chosen:         


 Pinal County Education Association: Using Data Workshop 


 Pinal County Education Association: Math Common Core Phase 1 


 Pinal County Education Association: English Language Arts Common Core Phase 1 


 Pinal County Education Association: Reading Foundations Training 


 Pinal County Education Association: Close Reading Training- Reading for Meaning 


 Galileo Assessment Training 


 EES Provided – Mandatory SPED Training 


 Understanding the Needs of Special Ed Students, presented by Dr. Patty Vogel 


 Effective Lesson Planning 


 


 


 
SGP Growth from Arizona Charter Board Dashboard 


 


 
This chart shows the students in the Cohort class progress on two years of Galileo benchmark 
assessments.  


1a. SGP 2012/2013
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2a. Percent Passing  


Avalon has been able to better track academic progress since the implementation of the Galileo benchmark testing. 


Teachers are now reviewing data on a regular basis which has allowed instruction to be to be tailored to the needs of 


the students. We have seen growth in both Galileo as well as the AIMS results in both Math and Reading scores. We 


feel that continued targeted instruction based off of our benchmark tests will lead to further success with our students.  


The following sections will indicate what we are doing to enhance and promote growth in overall student performance 


on the AIMS exam in reading and math. 


Curriculum and Instruction  


Avalon’s improvement in AIMS scores can be attributed to our ongoing review of data and a focus on students 


mastering the essential concepts before moving on to a new topic. A better understanding of how to use AIMS and 


Galileo data, along with the use of the AIMS blueprint, has allowed the school to incorporated curriculum maps and 


pacing guides provided in the purchased curriculum, allowing teachers to target instructional objectives. This provides 


the template from which teachers can plan their classroom instruction, while lesson plans are submitted weekly to the 


Executive Director.  Teachers are able to progress monitor by using multiple data points collected through assessments 


provided through Galileo, DIBELS, and AIMS Buckle Down practice tests. Galileo also provides an administrative 


dashboard that helps target grade levels that are falling behind or not showing growth.  Teachers are provided with 


common planning time so the collaboration between grade level classrooms can take place. This affords teachers the 


ability to talk and discuss students’ progress outside of the monthly data meeting with the director and intervention 


staff. Teachers are asked to revisit and update their curriculum maps based on progress produced in the classroom.  


Any standard or concept that students may be showing as a problem area, teachers can re-teach or revisit until 


mastered.  


Classroom walk-through observations are conducted weekly to ensure instructional objectives are being taught in all 


core academic areas. Periodic classroom observations are conducted to monitor for accuracy in teaching and alignment 


to the standards. If inaccuracies are noticed, feedback is provided quickly so that the teacher can get back on track.  


Instructional objectives are to be listed in every classroom in a language that students can easily understand concerning 


what is being taught in that lesson.    


Students are monitored though the use of benchmark testing and the results are analyzed by the Executive Director to 


safeguard against students falling behind. If an individual student or a class is falling behind, Galileo can provide an 


intervention assessment to help the teacher target priorities as it pertains to covering the standards necessary for 


proficiency. In the future teachers will be notified at the beginning of the school year that Galileo data usage will 


factor into their performance evaluations (50%).  Failure to use data in the planning and implementation process of 


instruction will result in a lower performance evaluation.  One of the formal observations will be done the beginning 


of  December so that teachers have ample time to make any necessary changes before AIMS testing.   


Reading and math curriculum are being used in classroom preparation for AIMS as well as a host of other 


supplementary instructional materials designed to help drive learning in the classroom. The switch to “Scott Forseman 


Envision Math” is being implemented in Kindergarten through sixth grade with supplemental materials being provided 


by “Edhelper” and “Drops in the Bucket”.  


Seventh and eighth grade students use “Pearson Digits Math”.  Finally, teachers rely heavily on AIMS Buckle Down 


for math, reading, writing, and science, because they align very closely with AIMS. 


Through the implantation and use of AIMS Buckle Down tests in 3
rd


-8
th


 grade we can closely simulate the questions 


that will be asked of the students on the AIMS test. This has helped eliminate some of the test anxiety students face 


when taking the AIMS exam and provides the students with examples of a variety of functional, expository, and 


literary texts. Buckle Down provides engaging reading passages, helpful tips, and authentic AIMS test practice 


questions that will get students ready for the state test. The format used in Buckle Down offers progress monitoring 
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with separate pre and post-test which allows the teacher to know if mastery of the content has been reached. 


Identifying troublesome areas has become easier since the implantation of Galileo testing at all grade levels. 


DIBELS assessments are also given to track reading fluency and vocabulary understanding in Kindergarten through 


6th grade.   All of these instructional supports are being used for reading and math to help teachers drive specific 


instruction to their classrooms as indicated by Galileo scores and data. 


Assessment  


● Galileo—the administrator dashboard provided through Galileo allows to the director to have accurate and timely 


data to monitor and adjust instruction throughout the school. Galileo has become a crucial piece in the assessment of 


students in reading and math. Avalon has used information gathered through the data provided in Galileo to increase 


instructional minutes related to math and reading as well as providing push in/ pull out services for students have 


difficulty in those areas.  


● AIMS Test Prep Materials—Teachers are using practice AIMS tests downloaded from the Arizona Department of  


Education website along with Buckle Down as guided practice. This allows teachers to monitor students’ progress on a 


continuous and ongoing bases leading up to the AIMS exam. 


 
On January 29, 2014, Mary Arno, from Arizona Department of Education School Improvement and Intervention, 


conducted a site visit which included classroom observation as well as interviews with teachers and the Executive 


Director here are her findings: 


 


“Leadership: Teachers and the principal have received two days of professional development on the topic of 


“Qualified Evaluators Training” from Kathy Gardiner: consultant with AZ Ed. Associates; the two day training helped 


educators learn what to look for in the classroom, stressing the advantage of beginning with the end in mind. To that 


end, teachers must know what prior knowledge students would need in order to be able to learn the objective being 


taught. Teachers task analyze the objective in order to create a lesson plan wherein all students can learn.  


The science fair this year features an addition to STEM: STEAM: science, technology, engineering, arts and math. 


 


The Principal/Executive Director is new to the role as of two and a half years ago. In that role he is chairman of the 


board of directors and is responsible for all aspects of the district office except for the support he receives for bussing 


and building management. 


 


Many of the teachers left or were asked to leave under the new leadership provided by Mr. McCord. Changing the 


focus of the school to a student centered school whose educators have high expectations for themselves and for their 


students caused some teachers to leave. “The Seven Habits of Highly Effective People” by Steven Covey and “The 


Seven Habits of Happy Kids – The Leader in Me” serve as the guiding principles for teacher and students. Other 


changes at the school are a greater use of data in making decisions, not only about student learning but, almost any 


decision. Galileo and DIBELS provide student achievement data. Teachers review student data to make instructional 


decisions, and, monthly data meetings are held. Benchmarking, with Galileo, occurs every other month; intervention 


groups are created based on those results. There is, now, a data wall at the school, and, each teacher has a data wall in 


his/her classroom. The school has a reading and math interventionist. A teacher mentor program has been created. A 


block schedule has been implemented, providing common planning time to grade levels and additional instruction time 


for students.  


 


When asked about the barriers to academic improvement at the school, the principal/executive director responded: the 


economic nature of the community, adding, I’m sure it is hard to be passionate about education when you’re hungry: 


98% of the students receive free and reduced lunch: breakfast and lunch. (When students took a field trip to the 


symphony; their comments indicated they had never been to the city of Phoenix; they were amazed.) 


 


When asked about the teaching staff, the response was they work hard, there is a great willingness to share with each 


other; they work together well. 
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When asked about parent involvement, the response was that there is a parent leadership team which plans events 


monthly. Some events have been: “Starry Nights”, featuring a guest speaker, who explained the constellation; 


telescopes allowed for a better viewing of the constellation. The Christmas concert drew 800 people.  


 


When asked about the history/background of the community, the response was: low socio-economic, lots of trailers, 


large retirement community, the down-turn in the economy has improved the community a little; people who lost their 


homes in Mesa and other areas came here. 


 


Teachers: to the question how does the principal spend his time, the response was: visiting classes, doing paperwork, 


conducting evaluations, he encourages teachers, he supports us. To the question: what role do you or others have in 


decision-making, the response was: a large role and we conduct surveys to see what all teachers think about a certain 


item/possible decision. Frequently, when changes are made, the teachers are given an opportunity, through surveys, 


(and in person), to provide feedback relative to how the change is beneficial, or not. 


 


When asked about professional development opportunities, teachers stated that they attend conferences. One teacher 


stated that she has never been turned down relative to a request to attend P.D., adding: “I go multiple times a year.” 


Teachers recently learned about “bio-mimicry”: when humans copy animals: evidently, humans saw how beavers built 


strong dams and used the concept to build dams. When asked if they are required to implement new skills learned 


through professional development, teachers stated: yes, adding that the principal is in our classes all the time.  


 


When asked what criteria are used to determine which students attend additional instruction time, the response was: 


Galileo and DIBELS. When asked what curriculum is used during additional learning time, teachers responded: “Drop 


in the Bucket”. Teachers stated all students have access to a complete set of instructional materials. RTI occurs in the 


morning with students needing extra help being “pulled out” of the regular classroom while the remaining students 


review, as needed to deepen learning. 


 


When asked about monitoring students’ academic progress, the response was: each student has a data notebook and 


creates bar graphs and line graphs which show their progress, (or lack thereof). The data notebooks are used during 


“student led parent conferences”.  


 


When asked about barriers to learning, teachers responded: the parents don’t have homes with beds; the families don’t 


have enough food; we give them clothes at the school, an example was cited of an extended family of mother and 


father, mother’s sister, two service dogs and the children who all live in a small motel room. Students often have adult 


responsibilities. Teachers buy clothes for the students; one teacher spent $100.00 to buy all sizes of jeans for students.  


 


When asked about systems and procedures in place to create and maintain a safe school environment and positive 


climate, teachers responded, part of the health class deals with procedures and drills; a positive climate starts at the 


top; we’re praised and are told we’re doing something wonderful. It’s a family here; we’re supported. 


 


When asked about efforts to increase parental involvement, teachers responded that parents have been surveyed and 


the results told us we needed to communicate better with them, which we improved on: the board outside, flyers home 


every week, T.V. in the front office, Facebook, daily reports which students take home and they must be signed by a 


parent and returned to us and we keep them in a notebook - now there are no issues.” 


 


Professional Development  


The impact of total students passing in our data has prompted us to create data meetings and train teachers on the 


effective use of data walls this year.  Our school wide focus for last year was increasing a standardized assessment. 


Our school wide focus this year has been to use the data provided by the standardized assessment to instruct teachers 


to use the data to guide instruction.  In addition the data driven professional development we have also focused on 


building strong leadership within our organization through the “Principals Institute”, “Southwest Schools Turnaround” 


and “Beat the Odds’.  This dual focus is aimed at increasing student achievement in reading and math through the 


growth of the adults.  
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 Growth Chart using AIMS scores Percent Meets 


 


 


 


 


 


Galileo post assessment data last year and most current assessment for Cohort students.  


 


 


2a. Growth Chart AIMS Reading
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2b. Composite School Comparison  


Many of our parents and students have chosen Avalon due in large part to the struggles their child was facing in the 


public district. Avalon recognizes that the school services a very diverse population with varying ability and learning 


levels.  


Currently the following is a breakdown of our actual numbers in these previously mentioned three areas:  


 SPED population is at 12.1% with 31 total students enrolled.   


 FRL population is at 97.5%.  


From 2012 to 2013 dashboard our scores grew both in reading and math letting us know that while we are improving 


more interventions are necessary. In our area there are several schools with similar numbers in these listed categories.  


These schools are currently posting a “C” letter grade, as are we.  


Curriculum  


Avalon has shifted to using one math curriculum Kindergarten thru Eighth grade and required teachers to implement 


Pearson Envision and Digits with fidelity. Fidelity to the core curriculum is assured with classroom walk-through 


observations. 


In relation to reading, cross walking our current reading curriculum has proved the best way to provide students with a 


consistent reading program across the grade levels.  


In the past year’s AIMS results we have shown significant gains in sub groups in both ELL and SPED demographics 


as well as our bottom 25%. This has led us to exam in what ways these students delivered the curriculum that allowed 


them success so that we can build upon that information and make every student successful. Explanations for what we 


are currently doing to increase growth in math and reading can be found in the subgroup category of this document.   


 


Instruction  


Avalon has focused heavily this year on Instructional Objectives as well as data analysis to help improve instruction to 


ensure the students are learning and mastering the materials being taught.  


Listed below are instructional practices designed to hold teachers accountable to the standards:  


 Grade level core standards are included in the curriculum maps.    


 Teachers are required to list the instructional objectives they will be teaching for that day somewhere in their 


classroom, in language that would be familiar to the student.    


 Informal walk-through observations are done for each teacher and cross checked with their lesson plans. 


Walk-through observations ensure posting of instructional objectives and monitoring of basic classroom 


management skills.  


 Two formal observations are done per school year, Fall and Spring.  The formal observations last for a single 


lesson, no less than 30 minutes, documenting teaching methods and practices.   


 One formal evaluation is done per school year, in the Spring.  Again reviews and documenting teaching 


methods and practices, for no less than 60 minutes.    


 


 


Assessment  
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A combination of formative and summative assessments is being employed to evaluate the students learning. This is 


accomplished through Galileo summative benchmarks and formative progress monitoring. Galileo assessments are 


given five times a school year as indicated by a benchmark calendar provided at the beginning of the school year.  


Galileo affords the teacher the ability to review student performance and see what standard the students are not 


understanding in relation to math and reading and allow for more targeted interventions.  


Galileo is used by each department of our school including Special Education, Title One, and our ELL students.  


Teachers are able to create quizzes that align with state standards within Galileo and score them on a weekly basis.  


We are able to track progress as it relates to the strand or concept they are learning in the classroom. We are currently 


piloting a program in a grade level where teachers are creating assessments per student for all standards not yet 


mastered and tracking growth of those students.  


DIBELS benchmark assessments are used to determine students’ progress in reading fluency. Our Title One Reading 


Interventionist conducts benchmark DIBELS assessments three times per year and teachers track student progress 


monthly through DIBELS progress monitoring program. Once a student is determined to be on track or at risk 


determines how many times a month he/she would be progress monitored. Data collected from DIBELS is reviewed 


by both the Executive director and reading interventionist.  


Data collected from both DIBELS and Galileo are shared with the teachers as soon as the data is analyzed by 


administration.  


Professional Development  


Administrators are currently revising our professional development process to align more with standardized testing 


scores and strengthen instructional performance. Avalon believes that by focusing the schools professional 


development plan around 5 key areas we will have more effective instruction in the classroom.  


5 Keys of Professional Development:  


1. Align the focus of school-wide professional development with district goals and the Arizona College 


and Career Ready Standards  


2. Prioritize and allow for a diversity in professional development learning opportunities 


3. Emphasize classroom follow-through and implementation   


4. Support ongoing evaluation of the effectiveness of professional development 


5. Identify and address the needs of the staff as a whole and also allow for individuals to seek out 


opportunities to address personal professional learning needs 


The Executive Director and two teachers attended the Qualified Evaluators Training conducted at the Arizona Schools 


Association. This training focused on evaluating teacher performance in the classroom, and how to develop a lesson 


that is focused on the learning being done by the students in the classroom. This training was attended and within days 


of the training the three staff members who attended were holding professional development after-school to pass the 


knowledge along to the other teaching staff. Effective lesson planning was a large part of this training. Teachers have 


been working on creating specific instructional objectives and improving lesson planning skills. Teachers turn in 


lesson plans to the Executive Director every Monday morning. He then goes around to the classrooms and does 


informal walk-through observations to ensure that teachers are teaching the essential skills needed for that given 


lesson. 


 


     


 Letter 
Grade 
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2c. Subgroup ELL  


In 2013/ 2014 school year we have no identified ELL students. Last year while we were not successful in math 


dashboard we did pass all great level AMOs.   


Curriculum  


 Our established curriculum has provided ELL intervention material that we will use when we have identified ELL 


students. This enrichment material has been provided by both the Reading Street and Envision Math.  


Instruction   


Many students who are classified as ELL may also qualify to be receiving Title One services from both our Math 


Coach as well as our Reading Interventionist.  In keeping with good teaching practices teachers are provided with ELP 


standards found on the ADE website. Due to our small population of ELL students in the past we use ILLP with each 


ELL student. Teachers followed their SEI training by providing differentiated instruction through small group lessons 


as well as hands on projects. Parents were encouraged by teachers to be very active in their child’s education. Teachers 


offer to parents strategies to help students at home become more effective. An example of how this is done by giving 


parents copies of the Spalding flash cards and asking them to work with their child at home. Within the classroom 


teachers look for ways to make learning visible through patterns that connect learning to information they already 


know and understand.  


Each classroom teacher is required to designate a place in their classroom to introduce new vocabulary or common 


words used in academic context.  For the ELL students the word may have an image or picture to describe the 


meaning, helping a student visualize the meaning.  General education teachers may have a variety of words that span 


multiple subjects whereas middle school teachers may have subject specific words listed.  The idea behind this 


strategy is to expose students to words and vocabulary that they will encounter in their studies on a day to day basis.  


Special attention is given to words that commonly appear in math and reading.  


 


School Name County Charter Growth Points 
Composite 
Points 


Total 
Points 


Letter 
Grade 


Avalon 
Elementary Pinal Y 56 60 


116 D 


Desert Vista 
Elementary 
School Pinal N 40 74 


114 C 


Four Peaks 
Elementary 
School Pinal N 44 65 


109 C 


       


Superstition 
Mountain 
Elementary 
School Pinal N 45 72 


117 C 
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Assessment  


Multiple assessments are used to monitor ELL student progress in reading and in math.  The following are some of the 


instruments used to measure student proficiency with our ELL student population.  


● AZELLA TESTING--AZELLA tests are administered to all students who were identified by a PHLOTE form in the 


registration packet.  If the primary language spoken at home is something other than English students would be 


targeted for AZELLA testing.  Once they are tested they are then classified according to the results as ELL or 


mainstream.  As mentioned previously teachers would then be required to provide additional instruction in reading, 


writing, speaking, and listening.  Another AZELLA test is given later in the school year to reassess progress and 


indicate proficiency levels.  If a student tests proficient they are then monitored for an additional two years. Although, 


the AZELLA test is designed to assess language acquisition it is the starting point for establishing a benchmark and 


gives the teacher an idea of how to focus in reading instruction.  A student listed at basic would most likely not be able 


to handle grade level reading materials and small groups within the classroom could be created.  Teachers then ability 


group based on the AZELLA test results within their classrooms and provide very specific reading opportunities 


tailored to their reading level.  Each teacher then monitors progress within each group and shuffles groups around as 


progress is demonstrated.  


● Galileo--Galileo aligns very closely to the format and presentation of AIMS testing which provides opportunities for 


progress monitoring.  ELL students take the benchmark assessments and are scored based on their ability levels.  Five 


benchmark tests are administered throughout the school year which provides ample opportunities to assess progress in 


reading and math.  In addition, teachers can create quizzes or assignments within the program that align with standards 


their students might be having difficulty with in effort to increase reading and math proficiency.  


● DIBELS--DIBELS testing is used to track ELL students’ progress specifically in reading.  Similar to Galileo, 


DIBELS provides three benchmarks at the beginning, middle and end of the school year specifically for reading 


fluency.  Although DIBELS does not focus extensively on comprehension, it does allow the teacher to identify fluency 


in reading.     


Professional Development  


Through our Title Two program the school has planned SEI training for teachers who are provisional and need any 


portion the 90 hour course. As mentioned in previous sections teachers received professional development.    


 


 Differentiated Instruction and Assessment of ELL students  


 Incorporate  ELP standards into every lesson plan. 


 


2c. Subgroup FRL  


The bulk of our student body falls into this category; we have a large homeless population and work in a largely low 


socio-economic area of the far-east valley.  


The following is a breakdown of those numbers for each category:  


 98 % of our student body qualifies for Free and Reduced breakfast and lunch. 


Curriculum  


A majority of our campus qualifies as free and reduced lunch therefore many of the items concerning curriculum have 


already been mentioned in previous sections.  Our curriculum committee met and reviewed existing curriculum and 


found math to be lacking the needed rigor and has been change to “Envision”. Our reading program was found to meet 
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our needs and was cross walked to the new College and Career Ready Standards. Curriculum committee asked very 


specific question concerning the rigor and alignment. 


The following questions are what the committee asking:  


 How closely does this math curriculum align to Arizona College and Career Ready?  


 What does data show in terms of effectiveness in using the proposed curriculum?  


 Will the curriculum work with each subgroup within our school community or will other pieces need to be 


adapted to fit?  


Once these questions have been answered they will be presented to the Executive Director for review then presented to 


the school board for approval.  Once the curriculum was purchased the Executive Director provided professional 


developments and trainings during the summer by Pearson that teach the new math curriculum and how to use the 


curriculum effectively.      


Student from this subgroup who also qualify for Title One are provided supplemental curriculum by the Math 


Inventions. These students are identified at the beginning of the year through their AIMS scores and are provided 


curriculum to decreased education gaps in their learning.  


Instruction  


Avalon fully supports the Arizona College and Career Ready Standards. Teachers are required to exclusively teach the 


Arizona College and Career Ready Standards in their classrooms.  The Executive Director conducts walk though 


observations regularly as well as two formal observations and one formal evaluation yearly. Feedback is given to 


teachers within 48 hours of the review; successes are shared and areas of improvement are identified. Data from 


DIBELS, Galileo, AIMS are used in the assessment process related to teachers instructional performance. Through the 


collection of multiple data points we use this information to drive our professional development and support for the 


teaching faculty.  


Students who have also qualified for Title One are provided push in and pull out services through our intervention 


programs. Students receive additional instructional support specifically in math as we showed great growth in reading.  


Student gaps are identified using Galileo and instruction is tailored to their specific academic needs. Our Math Coach 


works with all grade levels providing supplemental instruction for increased student achievement.  


 


Assessment  


Our school uses a variety of assessments to determine student growth in reading and math.  References to these 


assessments have been made in detail in previous sections.  The following are the names of numerous assessments our 


school uses to monitor and track progress in reading and math:  


● AIMS student achievement reports (baseline)  


● Galileo (school benchmark and monitoring program)  


● DIBELS (Dynamic Indicators of Basic Early Literacy Skills)  


● AZELLA (establish English proficiency ratings)  


● Buckle-Down AIMS prep booklets  


Professional Development   


See Professional Development 1a./1b.  
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2c. Subgroup SPED  


Currently our Special Education Department is servicing approximately 31 students. Time is spent with students 


working on not just academic goals, but providing students with coping skills as well as social/ Emotional 


development that many of these students are lacking. Support of the academic goals are focused on and delivered to 


students by using all areas of study including science and social studies materials.  Chucking the lesson into its smaller 


parts and re-teaching the concept and then provide guided practice helps students better understand the material being 


learned. Performance trends in the data collection indicate that our special education sub group is making progress 


toward academic growth year after year. 


Curriculum  


The Special Education Department uses a variety of resources for reading and math.  Due to the number of students 


serviced in reading and math (31 total), the variety of ages, and scope of IEP goals, various instructional supports are 


used by the special education teacher and paraprofessionals to target IEP goals in reading and math.  We have 


employed an outside special education consultant, Dr. Patty Vogel, to assist our Special Education Department in 


assuring that student’s IEP needs and goals are being meet and align to the standards. Data collected through our 


benchmark testing is used to help support the student’s leaning within the special education program. The special 


education students scores are provide to the resource teacher as another tool to help improve academic achievement 


within this subgroup. Classroom teachers and the special education teachers collaborate and strive to provide the 


student with every opportunity to be successful. This has led to focusing lessons on the needs of the individual student 


both in the regular education classroom as well as in the resource classroom.  Special education staff can then plan 


lessons that support the general education teacher and align what is being taught in the classroom.   


As a result of servicing students K-8th grade the Special Education Department has access to a variety of instructional 


materials that line up with each grade level’s standards.  An assortment of online materials and text books are used to 


provide support, such as the use of Buckle Down books, because of the close alignment to AIMS. Assignments can be 


modified to the student’s ability level and special needs. Galileo is used and teachers can take problems from 


benchmark exams and level the learning to the students’ needs while still providing them access to grade level 


materials. 


 


Instruction   


The special education teacher uses many resources and different strategies to meet the students’ needs for reading and 


math.  Listed below are some of the changes made this school year that focused on improvement in reading and math: 


 Hiring a paraprofessional to help enforce and support the instruction of the certified SPED teacher. The 


previous SPED teacher chose to leave during the middle of the school year due to the director’s request that  


he increase the rigor of the SPED program and a new, more qualified SPED teacher was hired.  


 Hiring an outside special education consultant with extensive experience in state compliance and classroom 


instruction. This decision was made to better support the special education teacher and allow for collaboration 


within the department. 


 The learning environment was made more conducive to learning by rearranging work areas and strengthening 


the use of the computer work area. Programs such as Khan Academy are being used for those specific 


students to learn to read phonetically.   


We see parent involvement as a critical part of the students learning. Our current special education teacher encourages 


parents to contact him weekly through email or by phone, to check in on their child’s progress for the week. Each 


student is unique and with the proper support we believe that our students can increase and grow academically.  


Areas of improvement for the special education department have been reviewed and additional changes to the program 


to help student growth. 







Avalon Elementary an  
Excalibur Charter School 


Demonstration of Sufficient Progress 


14 
 


 Identifying the barriers to closing the achievement gap earlier. We have established a child study team that 


provides teachers with interventions. This allows the teacher to implement those interventions and then reviews 


the results. Interventions are providing thought scientifically based research through Hawthorn Publishing.  


 Increase the use of various CBM’s (curriculum based measurements) on a weekly basis to monitor student IEP 


goal progress and use information to write more specific and measurable goals aligned with ACCR Standards. 


 Provide support within the regular education classroom by allowing for push in services to be provided by 


paraprofessional from the resource classroom. 


Assessment  


● IEP Goals and College and Career Ready Standards--The Special Education teacher uses the computerized 


Individual Education Plan Program (IEP Pro) to develop student goals.  These goals are selected an aligned with 


College and Career Ready Standards. The special education department has transitioned to using the new ACCR 


standards.   


● Galileo--The Special Education Department has access to Galileo data, specifically the students that they service.  


When Galileo was first set up at the beginning of the school year, special education students were entered in as a 


cohort so that the special education teacher could look at benchmark data in effort to coordinate teaching to meet the 


IEP goals in reading and math.  


● DIBELS-- DIBELS helps to assess the reading levels of our SPED students and allows the teacher to track progress.  


Quarterly benchmarks can be established by the teacher to align with IEP goals.    


Professional Development   


Teachers identified the need for more professional development in effective practices to help students with special 


learning needs. This includes how to teach student problem-solving skills to open questioning, differentiation of 


instruction, and hands-on math concepts. Our schools special education consultant provides professional training to 


staff and modeled a lesson using open questioning and differentiation of instruction.  


The special education department has received training on how to align IEP goal with the new Arizona College and 


Career Ready Standards. This was done as a collaborative effort between the regular education teacher and the 


resource faculty. The professional development of the special education teacher is on-going throughout the school year 


as students with various disabilities are added to the program.  


The teacher does an excellent job seeking additional information on how to instruct the students beyond the multi-


disciplinary evaluation determination.  Formal professional development is drawn from what is provided by the 


Arizona Department of Education as well as other training programs marketed to the schools from various 


organizations.    


 Developing an IEP that aligns to Arizona State standards or Common Core standards  


 Individualized training provided by EES in the areas of IEP development and implementation.  


We recognize that our classroom teachers need more training on working with special needs students.  With the rise of 


ADD and ADHD, teachers need more training and ideas on modifications in the classroom. We will be providing 


more opportunities for teachers to receive professional developments and in-services on how to service theses students 


in their general education classrooms and provide better modifications to push our special needs students to perform at 


grade level.    
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These charts show two SPED students data for two years of Galileo assessments in Math and Reading. 
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3a. State Accountability  


Efforts from all departments have led this school to improved academic progress for the 2013-2014. Our State 


Accountability label increase by 26 point rising Avalon for a “D” to a “C” school. Avalon was 3 points away from 


becoming a “B” rated school. Our school’s faculty is continually looking for ways to improve student learning. There 


are some areas that we can continue to build upon as it relates to our state accountability targets. Avalon has identified 


that our need is to continue to improve on direct whole group instruction as well as small group instruction. 


Curriculum  


Essential to students learning is to afford every student access to quality instruction and curriculum in the classroom. 


Avalon has realigned many of the teaching methods focusing on whole brain learning and asking inquiry, or guided 


questions to ensure that the students understand the material being taught.  


The following are additional strengths that support curriculum:  


● Curriculum maps have been established and will be revised as needed throughout the school year to ensure the 


proper standards are being learned at each grade level.  


● It is critical that materials and curriculum are demonstrating success with our students in the areas of math and 


reading, and continued supports are offered to the teachers. 


● Avalon’s Curriculum Committee will continue to research new curriculum that will best support our campus’ 


demographics and help us to increase student productivity.    


● Avalon’s Curriculum Committee will measure any possible selection of curriculum against the needs of our students 


in our ELL, FRL, and SPED subgroups.    


● All curriculum programs that are evaluated by our Curriculum Committee will be heavily scrutinized as to its 


effectiveness meeting the Arizona College and Career Ready Standards and help close the achievement gap in our at 


risk population.  


● Teachers will continue to align their lessons to Arizona College and Career Ready Standards first and supplement 


curriculum as it is available.  


Instruction  


High poverty low income schools struggle to hire highly effective teachers. We have worked to increase our pay scale 


to attract more highly effective teaching staff. We see instruction as the corner stone by which a solid foundation is 


laid.  Avalon has seen some improvement since making changes to the instructional staff at the school. Curriculum is 


only as good as the person guiding the learning in the classroom and the instructional leadership of the administration. 


Focus has been given to specific teaching practices; several example of this are quality lesson planning and the use of 


instructional objective and success criteria and asking the question “what do the students need to know when this 


lesson is finished?”.  Student achievement increases in schools where teaching and learning have the highest priority, 


and students achieve at higher levels when teachers know their subject matter. Arizona College and Career Ready 


Standards has created a paradigm shift that allows teachers to use every subject to teach math and reading skills. The 


need for a more in-depth understanding of topics will be essential to student development in reading and math.  As a 


result the following are instructional strategies that we will continue to enforce and promote within our teaching 


community:  


● We will actively continue to hire only highly qualified teachers according to state provided guidelines.  


● Before school begins teachers will attend in-services on the expectations and requirements for lesson planning and 


the procedures for submitting plans on a weekly basis.    


● All lesson plans K-8th grade are required to contain Arizona College and Career Ready Standards listed under the 


subject they are teaching and are checked periodically for accountability.    
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● Our SPED department will continue to push our SPED students toward their IEP goals in reading and math at grade 


level.  


● The Executive Director performed informal evaluations for each teacher and cross check with their lesson plans to 


verify standards being taught, posting of learning objectives, and basic class management skills.   


● The Executive Director provided two formal evaluations per school year fall and spring.   


● After several performance reviews teachers who were deemed ineffective did not have their contracts renewed.    


● Data will be required as a part of formal evaluations and teachers will be responsible for utilizing school provided 


evaluation tools to help drive instruction.   


Assessment  


In addition to AIMS assessment results, teacher use current and ongoing benchmark data to drive instruction inside the 


classroom and track student achievement. Teachers are required to analyze data as provided by a variety of assessment 


tools in effort to provide classroom instruction that is tailored to overall student needs.  Teachers have participated in 


professional development that increases the teachers understanding of the appropriate use of multiple assessment data 


points and how to use the data to improve instruction.  


All of our formative assessments are designed to provide the immediate, explicit feedback useful for helping teacher 


and student during the learning process.  Formative assessment is a tool to continually evaluate students’ academic 


needs and development within the classroom and will be happening constantly to ensure that local benchmark 


assessments and state-mandated summative assessments are easily mastered at the completion of the grade level.  


Teachers who engage in formative assessments give continual, explicit feedback to students and assist them in 


answering the following questions: 


 


 Where am I going? 


 Where am I now? 


 How can I close the gap between the two? 


In order to show students how to close the gap between where they are academically and where they want to be, 


teachers must help students evaluate their progress in the learning process and give them explicit, descriptive feedback 


specific to the learning task. Through a variety of instructional methods students will learn to not be afraid of not 


knowing, making mistakes, not understanding, or taking risks. We are seeking to create a culture in which it is “cool” 


to learn and grow.  As a result, students come to understand that errors are an inherent part of learning, are normal, and 


can be positive. 


  


Summative Assessment Plan 


Summative assessments are cumulative evaluations used to measure student growth after instruction and are  given at 


the end of a course in order to determine whether (minimally) the standards have been mastered and the  long term 


learning goals have been met. Summative assessments are an evaluation that the goals and plans on a large scale have 


been achieved.  Student growth is measured at a summative level.  High quality summative information can shape how 


teachers organize their curricula or what courses schools offer their students
. 
 Summative assessments are instrumental 


in planning curriculum needs and long range goals for curriculum adoption.  Data driven decision making for school 


improvement is best achieved using the results from yearly standardized assessments. 


Although there are many types of summative assessments, those most commonly used at Avalon include: 


 State-mandated assessments 


 District benchmark assessments 


 End-of-unit or -chapter tests 
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 End-of-semester exams 


Summative assessments are always followed by parent-teacher conferences, where parents can fully discuss their 


child’s progress with all relevant teachers. Parents will also receive their child's report card to further communicate 


their child's performance and progression within the curriculum.  


  
The following are the primary assessment tools we will continue to use to guide instruction:  


 AIMS testing results will be the primary method of establishing a baseline benchmark for each individual 


student.    


 Galileo--The Galileo post-test given at the end of the previous school year will be combined with the AIMS 


results and given to each classroom teacher for the upcoming school year to help establish an individual 


student’s benchmark.    


 DIBELS- DIBELS testing will continue to be used grades K-6th as a means of monitoring reading fluency 


progress.   AZELLA testing will continue twice a year to monitor new students, Kindergarten, transfers not 


tested before, and returning students who qualify as identified on registration PHLOTE and school records.   


 Data is also collected from less formal assessment, such as in classroom tests, homework assignments, and 


observations of student performance.  


Professional Development  


Teachers and Para Professionals must be equipped to face the challenges of helping all students increase their scores 


and show academic growth on the AIMS exam. To achieve this teachers have received high-quality professional 


development and were required to implement the program in the classrooms. The school’s instructional leader will 


determine, based on the scores and feedback provided from teachers, what professional development topics will be 


covered. Additional trainings will be added as the need arises, however, most of the professional development 


opportunities will align with indicators from the AIMS scores and Galileo benchmarks results.  Instructional 


leadership will evaluate and review all areas of the school with focuses all populations to assure they are being served. 


Based on our current school dashboard, our school will be targeting professional development in the following areas:  


 Math and math interventions which align with Arizona College and Career Ready Standards.  This will align 


with the curriculum committee’s recommended math curriculum.     


 Reading and reading interventions which align to Arizona College and Career Ready Standards.   


 Math and reading interventions for at-risk students.  


 Special Education trainings that promote collaboration between SPED teachers and general education 


teachers in creating effective accommodations/modifications.  


 ELL trainings on providing accommodations/modifications in the classroom. 
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School Growth 


1a. SGP 


1b. SGP Bottom 25%  


 


Excalibur Charter High School is a small charter school serving a very transient and low-income 


population. We are committed to working diligently with every student that comes through our 


doors and to strive to make continuous progress toward becoming a more successful school.  


  


The departure of our high school administrator mid-year created a good opportunity for us to move 


in a more positive direction.  A key part of this effort has been to establish current baseline data 


and to use that data to set measurable goals.  A team of highly qualified staff members began this 


process with a considerable amount of time reviewing student records. 


  


This comprehensive review brought a number of factors to light. We found that 95% of the high 


school student body was found to be substantially behind in necessary credits to graduate 


according to state guidelines.  It became apparent that student performance at the high school level 


was not showing enough progress toward the state mandated annual measurable objectives.  


Contributing factors included high turnover in the student population, a lack of leadership or 


clearly established goals, and insufficient academic guidelines. 


  


The Executive Director worked with the school board to review the academic data, including data 


provided by the Arizona Charter Board.  Goals were set based on the review of data. They include: 


 


 Immediate improvements to staffing at the high school 


 Increasing the instructional day by two and a half hours 


 Increased rigor in all subject areas 


 Improved assessments and using data more effectively 


 Using resources more effectively 


 Creating a blended instructional approach, using both online and traditional models 


.  


We are currently using two online curriculum sources for the high school, American Virtual Academy and 


Acellus. The model that we have created empowers our students to succeed with an enhanced online 


learning experience. Both of these programs are aligned to the Arizona College and Career Ready Standards 


and are instructed by highly qualified instructors, in a virtual classroom through online tutorials.   


We have changed the staffing of the high school so we now have a highly qualified history, math and 


science teacher on campus to offer one-on-one tutoring times with students that are struggling in certain 


content areas. 


Students are taking the Galileo benchmark assessments four times a year to monitor progress in reading and 


math skills. We will use this data to solidify what standards need to be focused on and help close the 


achievement gap.  The data collected from these tests are used by the teachers to target instruction. 
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We have established goals to increase rigor and increase the students’ depth of knowledge in all 


subject areas by using a blended model of classroom instruction as well as the use of a virtual 


classroom provided by AVA and Acellus. Along with the blended model, teachers require research 


based projects in core content areas.   


After administration reviewed the curriculum, it was discovered that the virtual classroom lessons 


only required a minimum of 50% mastery in core academic areas to progress to the next lesson.  


Immediately this was corrected by requiring the students to show a mastery of 70%- 80% before a 


new concept is taught in the core content areas.  Live monitoring provides the teacher with an 


opportunity to track classroom performance as the students are completing the lessons.  


Another of our goals is to monitor all students’ achievement using Galileo benchmark assessments.  


All students have a notebook, which contains the student’s most recent Galileo benchmark 


assessment and a copy of last year’s AIMS results for reading and math.  The scores are compared 


and individual skill risk assessments are created to help guide instruction. As an intervention we 


hired a math coach for a pull in/pull out program. Intervention groups were created based on 


students that fall in the bottom 25% academically using Galileo data. 


SGP Bottom 25%  


1b.   Increased academic expectations in the students that fall in the bottom 25% academically, led 


the school to identify, specifically in math, the need for intervention beyond the normal classroom 


environment. Targeted groups designated solely for small group instruction were established. This 


was achieved by the hiring of a math coach that reviewed Galileo and AIMS data. He then created 


intervention groups, which meet for twenty minutes per day, assisting the students who “fall far 


below” on AIMS and Galileo benchmark assessments. The high school math coach is using the 


AIMS Buckle Down workbooks to help prepare students for content they will encounter on the 


AIMS test.  This has allowed the school to level the instruction based on the students’ needs. This 


has provided an opportunity to fill in gaps in the student’s knowledge base.  


We discovered we had only three students that were enrolled for two consecutive years that were 


within the bottom 25% academic subgroup. In looking at the growth of these three students we did 


see growth, ever so small, but growth still the same for these students.   


Information was analyzed directly from the AIMS scores (2011-2012 and 2012-2013). As you will 


see from the following charts our students do show growth in these three AIMS areas of testing.  


They are still in the process of continuing to take the AIMS to achieve a meets in all categories.  


Here at Excalibur, growth is means you are moving forward and for some of these students any 


movement forward is an achievement to be celebrated.  It is our mission to get these students back 


on track to enjoy learning! In today’s world these are all necessary skills that the students of 


Excalibur will need to succeed.  


.Assessment 


The following are the primary assessments used in assessing student growth. 


 AIMS— Each summer, before school begins, AIMS data is analyzed.  Students who fell 


far below or approach in math or reading are highlighted for each cohort. Any standard 
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indicated as falling far below or approaching is highlighted and referenced in planning for 


intervention services.   


● Galileo--Instructors are using Galileo, an online assessment-based program that closely 


aligns with the AIMS test to establish benchmarks in Reading, Writing, Math, and Science. 


Each assessment is different and once completed provides the instructor with useable data 


meant to target areas needing improvement.  A report called an Individual Student Profile 


provides a risk assessment that the instructor can use to individualize.  Galileo has also 


become a primary tool used to target instruction for our students that fall in the bottom 


25% academically. 
 


Professional Development 


In the area of professional development, there have been several specific opportunities available to 


instructors, which help them provide support to students, including students that fall in the bottom 


25% academically.  Professional development was targeted to meet the needs of teachers and 


students, as measured by AIMS data.  Listed below are some of the results chosen: 


● Pinal County Education Association: Using Data Workshop 


● Pinal County Education Association: Math Common Core Phase 1  


● Pinal County Education Association: English Language Arts Common Core Phase 1 


● Pinal County Education Association: Reading Foundations Training 


● Galileo Assessment Training 


● EES Provided – Mandatory SPED Training 


● Understanding the Needs of Special Ed Students, presented by Dr. Patty Vogel 


 


Excalibur Charter Schools, as a district provides training to all teachers across grade levels. This 


has lead to a district wide approach to teaching students, which focuses on two key elements, 


strong instructional leadership and highly trained teachers overseeing the learning environment. To 


implement these changes our instructional leader has attended several professional development 


seminars, and has been working with a mentor principal through AZLEADS. The trainings taken 


by the instructional leader include, but are not limited to: 


 AZLEAD Principals Institute 


 Arizona School Association: Qualified Evaluators Training Parts 1 – 4.  


 Title One Conference: Principal attended numerous workshops provided by the 


conference.   


One specific training offered to the instructors focused on working with Special Education 


students. There were three trainings on how to use Galileo, which included analyzing the data to 


better focus instruction and build quizzes to match lessons being taught in the classroom.  


Instructors were able to look at numerous reports designed to help them focus in on areas indicated 
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in Galileo as areas of Approach or Falls Far Below the standard, then target specific standards for 


instruction.  


This current school year various professional development in-services have been done on site as 


well as off-site individual teacher trainings and workshops.  A new professional development 


strategy is being assessed to better select topics of focus based on what previous AIMS data and 


teacher feedback provides.  The professional development survey will be sent out shortly after 


AIMS data is analyzed and topics will align more with what the data indicates as specific needs.  A 


Galileo post test will also provide valuable data in assessing projected professional needs for 


targeting overall school growth and the needs of the students that fall in the bottom 25% 


academically.  
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AIMS Writing Improvements
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2a. Percent Passing 


Green on the dashboards 


2b. Composite School Comparison 


Green on the dashboards 


2c. Subgroup ELL 


Excalibur Charter High School did not have any English Language Learners for the past two years.  


Green on the dashboards 


2c. Subgroup FRL 


 In regard to FRL, the majority of our campus falls into this category.  The following is a 


breakdown of those numbers for each category: 


● 61% of our student body qualifies for Free and Reduced breakfast and lunch.. 


● 2% of our student population qualifies for the McKinney-Vento Homeless Assistance Act. 
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As a result many of our intervention efforts have been targeted to meet the needs of those students 


who qualify.  We have a healthy school climate and although there is a high poverty rate, many of 


our students enjoy school and have a desire to learn and grow at Excalibur and Avalon. 


Curriculum 


With the change in leadership an opportunity presented it self to analyze the curriculum and ensure 


that materials were aligned to the standards as well as providing the students with the essential 


knowledge needed to demonstrate mastery on the AIMS exam.  Through this analysis each lesson 


was reviewed by instructional staff and found to meet the standards.  


As stated above we are currently using two different online curriculum sources for the high school: 


 American Virtual Academy- which uses a curriculum that aligns to the Arizona College 


and Career Ready Standards. 


 Acellus, The Science of Learning- which aligns to the Arizona College and Career Ready Standards 


and are instructed by highly qualified instructors.   


ECAPS 


We have changed the staffing of the high school to include a highly qualified history, math and science 


instructors on campus. He is able to offer one-on-one tutoring times with students that are struggling in 


certain content areas. 


Instruction 


All newly enrolled students meet with an administrator to review their transcripts and determine 


the best courses to meet their individual needs.  Students are placed into courses depending on the 


credits and courses listed on their transcripts and as determined by the credit recovery program.  


All students are enrolled in five courses that will run a full semester and achieve .5 credit hours for 


each course completed in which a D or better is earned.  Courses consist of content videos, 


quizzes, assignments, cumulative unit tests and midterm and a final exam. Students that do not 


master a unit with a 70% or better will have a instructor remediate the lesson until mastery is 


attained. 


By providing and online format, aided by a classroom instructor, it allows for some flexibility 


when dealing with students who are having difficulty understanding concepts with a specific unit 


or lesson. Many of our students have struggled in the traditional classroom model which has set 


many of them back in their education.  Being able to provide this hybrid educational model allows 


students to have the support when needed and permitted to move forward without restriction if 


mastery is obtained.  
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Assessment 


The following are the primary assessments used in assessing student growth: 


 AIMS— Each summer, before school begins, AIMS data is analyzed.  Students who fell 


far below or approached in math or reading are highlighted for each cohort. Any standard 


indicated as falling far below or approaching is highlighted and referenced in planning for 


intervention services.   


 


 Galileo--Instructors are using Galileo, an online assessment-based program, that closely 


aligns with the AIMS test, to establish benchmarks in reading, writing, math, and science. 


Each assessment covers different content and once completed provides the instructor with 


useable data meant to target areas needing immediate improvement.  A report called an 


Individual Student Profile provides a risk assessment that the instructor can use to 


individualize.  Galileo has also become a primary tool used to target instruction for our 


students that fall in the bottom 25% academically. 


Professional Development 


In the area of professional development, there have been several specific opportunities available 


for instructors and provided support to our students including the students that fall in the bottom 


25% academically.  Professional development was targeted to meet the needs of teachers and 


students, as measured by AIMS data.  Listed below are some of the results chosen: 


● Pinal County Education Association: Using Data Workshop 


● Pinal County Education Association: Math Common Core Phase 1  


● Pinal County Education Association: English Language Arts Common Core Phase 1 


● Pinal County Education Association: Reading Foundations Training 


● Galileo Assessment Training 


● EES Provided – Mandatory SPED Training 


● Understanding the Needs of Special Ed Students, presented by Dr. Patty Vogel 


 


Excalibur Charter Schools, as a district provides training to all teachers across grade levels. This 


has lead to a district wide approach to teaching students, which focuses on two key elements, 


strong instructional leadership and highly trained teachers overseeing the learning environment. To 


implement these changes our instructional leader has attended several professional developments 


in addition to working with a mentor principal through AZLEADS : 


 AZLEAD Principals Institute 


 Arizona School Association: Qualified Evaluators Training Parts 1 – 4.  
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 Title One Conference: Principal attended numerous workshops provided by the 


conference.   


One example of an effective in-service focused on working with Special Education students. It was 


held in three separate in-services and instructed educators on how to use Galileo. The Galileo 


trainings focused on how to use the data to target instruction for students.  Instructors were able to 


look at numerous reports designed to help them focus in on areas indicated in Galileo as areas of 


Approach or Falls Far Below the standards.   


This current school year various professional development in-services have been done on site as 


well as off-site, including individual teacher trainings and workshops.  A new professional 


development strategy is being assessed to better select topics of focus based on what previous 


AIMS data and teacher feedback provides.  The professional development survey will be sent out 


shortly after AIMS data is analyzed and topics will align more to what the data indicates as 


specific needs.  A Galileo posttest will also provide valuable data in assessing projected 


professional needs for targeting overall school growth and the needs of the students that fall in the 


bottom 25% academically.  


 


61% of our students are FRL status.  This chart shows their progress in the areas of AIMS Math 


and Reading.  


2c. Subgroup SPED 


Green on the dashboards 


3a. State Accountability   


Through the oversight of Excalibur’s Board of Directors and the Administration the district has 


seen significant change over the last three years.  


 


2 c. FRL Subgroup
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The decline in student performance has sparked a change in leadership at the high school level. 


The current administration recognizes the need for increased student achievement and increase 


accountability for student success. Student progress is now reviewed by the site director along with 


instructional staff on an ongoing basis.  


Curriculum   


With the change in leadership an opportunity presented it self to analyze the student curriculum 


and assure that materials were aligned to the standards as well as providing the students with the 


essentials knowledge needed to demonstrate mastery on the AIMS exam.  Through this analysis 


each lesson was reviewed by instructional staff and found to meet the standards.  


As stated above, we are currently using two different online curriculum sources for the high 


school: 


 American Virtual Academy- which uses a curriculum that aligns to the Arizona College 


and Career Ready Standards. 


 Acellus, The Science of Learning- which aligns to the Arizona College and Career Ready Standards 


and are instructed by highly qualified instructors.   


We have changed the staffing of the high school to include a highly qualified history, math and science 


instructors on campus to offer one-on-one tutoring times with students that are struggling in certain content 


areas. 


Instruction 


All newly enrolled students meet with an administrator to review their transcripts and determine 


the best courses to meet their individual needs.  Students are placed into courses depending on the 


credits and courses listed on their transcripts and as determined by the credit recovery program.  


All students are enrolled in five courses that will run a full semester and achieve .5 credit hours for 


each course completed in which a D or better is earned.  Courses consist of content videos, 


quizzes, assignments, cumulative unit tests and midterm and a final exam. Students that do not 


master a unit with a 70% or better will have a instructor remediate the lesson until mastery is 


attained. 


By providing and online format, aided by a classroom instructor, it allows for some flexibility 


when dealing with students who are having difficulty understanding concepts with a specific unit 


or lesson. Many of our students have struggled in the traditional classroom model which has set 


many of them back in their education.  Being able to provide this hybrid educational model allows 


students to have the support when needed and permitted to move forward without restriction if 


mastery is obtained.  


We also are requiring the students to prove their work in the class by taking notes in their binders. 


The notes are included in their grade for the class as is there progress (not just the grade). We also  
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spent time to show the kids how to use the resources (notes, extra videos) on their lessons. When 


they ask for help the first thing we ask them to do is walk us through their notes.  


Assessment 


The following are the primary assessments used in assessing student growth. 


 AIMS—Each summer, before school begins, AIMS data is analyzed.  Students who fell 


far below or approached in math or reading are highlighted for each cohort. Any standard 


indicated as falling far below or approaching is highlighted and referenced in planning for 


intervention services.   


 


 Galileo--Instructors are using Galileo, an online assessment-based program that closely 


aligns with the AIMS test to establish benchmarks in reading, writing, math, and science. 


Each assessment is different and once completed provides the instructor with useable data 


meant to target areas needing improvement.  A report called an Individual Student Profile 


provides a risk assessment that the instructor can use to individualize.  Galileo has also 


become a primary tool used to target instruction for the students that fall in the bottom 


25% academically. 


 Students will also have the opportunity to take the ASFAB assessments. These are civilian 


assessments adopted from the United States Military recruiting offices, to help students see 


what skills they possess that they can turn into a career. This program also helps them plot 


a course as to what they need to learn to achieve their chosen career.  They will also be 


assessed using Work Keys, an online assessment that employers are using for hiring 


qualified employees.  


Professional Development 


In the area of professional development, there have been several specific opportunities available to 


instructors, which help them provide support to students, including students that fall in the bottom 


25% academically.  Professional development was targeted to meet the needs of teachers and 


students, as measured by AIMS data.  Listed below are some of the results chosen: 


● Pinal County Education Association: Using Data Workshop 


● Pinal County Education Association: Math Common Core Phase 1  


● Pinal County Education Association: English Language Arts Common Core Phase 1 


● Pinal County Education Association: Reading Foundations Training 


● Galileo Assessment Training 


● EES Provided – Mandatory SPED Training 


● Understanding the Needs of Special Ed Students, presented by Dr. Patty Vogel 


 


Excalibur Charter Schools, as a district provides training to all teachers across grade levels. This 


has lead to a district wide approach to teaching students, which focuses on two key elements, 


strong instructional leadership and highly trained teachers overseeing the learning environment.  







Excalibur Charter High School 
 Excalibur Charter School 


Document of Sufficient Progress 


11 
 


One training offered to the instructors focused on working with Special Education students. There 


were three trainings on how to use Galileo, which included analyzing the data to better focus 


instruction and build quizzes to match lessons being taught in the classroom.  Instructors were able 


to look at numerous reports designed to help them focus in on areas indicated in Galileo as areas of 


Approach or Falls Far Below the standard, then target specific standards for instruction.  


This current school year various professional development in-services have been done on site as 


well as off-site individual teacher trainings and workshops.  A new professional development 


strategy is being assessed to better select topics of focus based on what previous AIMS data and 


teacher feedback provides.  The professional development survey will be sent out shortly after 


AIMS data is analyzed and topics will align more with what the data indicates as specific needs.  A 


Galileo posttest will also provide valuable data in assessing projected professional needs for 


targeting overall school growth and the needs of the students that fall in the bottom 25% 


academically.  
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Excalibur Charter School, Inc.                       
School Name: Avalon Elementary 
Date Submitted: 6/7/13 


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 7/19/13; 8/15/13 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Math 


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
growth in Math. Based on a review of information provided by the leadership team 
and documentation provided after the site visit a professional development plan is 
evident. 
 
Limited data was provided. At the site visit additional data was provided that related 
to student growth in Math. 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
growth in Reading. Based on a review of information provided by the leadership 
team and documentation provided after the site visit a professional development 
plan is evident. 
 
Limited data was provided. At the site visit additional data was provided that related 
to student growth in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Math 


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
growth for students with growth percentiles in the lowest 25% in Math. Based on a 
review of information provided by the leadership team and documentation 
provided after the site visit a professional development plan is evident. 
 
Limited data was provided. At the site visit additional data was provided that related 
to student growth in Math for students with growth percentiles in the lowest 25% 
in Math. 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Reading   


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
growth for students with growth percentiles in the lowest 25% in Reading. Based on a 
review of information provided by the leadership team and documentation 
provided after the site visit a professional development plan is evident. 
 
Limited data was provided. At the site visit additional data was provided that related 
to student growth in Reading for students with growth percentiles in the lowest 
25% in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2a. Percent Passing 
Math 


S I 


 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include the use of data in making instructional decisions. 
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Math. At the site visit 
documentation was reviewed including Galileo benchmark data, data walls, and 
assessment data binders which demonstrated that the school implemented a plan 
for monitoring and documenting student proficiency in Math. 
 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a plan for professional development that contributed to increased 
student proficiency in Math. Based on a review of information provided by the 
leadership team and documentation provided after the site visit a professional 
development plan is evident. 
 
Limited data was provided. At the site visit additional data was provided that related 
to student proficiency in Math. 


2a. Percent Passing 
Reading 


S I 


 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include the use of data in making instructional decisions. 
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Reading. At the site visit 
documentation was reviewed including Galileo benchmark data, data walls, and 
assessment data binders which demonstrated that the school implemented a plan 
for monitoring and documenting student proficiency in Reading. 
 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Reading. Based on a review of information provided by the leadership 
team and documentation provided after the site visit a professional development 
plan is evident. 
 
Limited data was provided. At the site visit additional data was provided that related 
to student growth in Reading. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Math 


S I 


 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include the use of data in making instructional decisions. 
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Math for ELL students, 
FRL students, and students with disabilities. At the site visit documentation was 
reviewed including Galileo benchmark data, data walls, and assessment data 
binders which demonstrated that the school implemented a plan for monitoring 
and documenting student proficiency in Math for ELL students, FRL students, and 
students with disabilities. 
 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Math for ELL students, FRL students, and students with disabilities. . 
Based on a review of information provided by the leadership team and 
documentation provided after the site visit a professional development plan is 
evident. 
 
Limited data provided. At the site visit additional data was provided that related to 
student proficiency in Math for the subgroups served. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Reading 


S I 


 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include the use of data in making instructional decisions. 
The narrative and data provided did not demonstrate that the school implemented a 
plan for monitoring and documenting student proficiency in Reading for ELL students, 
FRL students, and students with disabilities. At the site visit documentation was 
reviewed including Galileo benchmark data, data walls, and assessment data 
binders which demonstrated that the school implemented a plan for monitoring 
and documenting student proficiency in Reading for ELL students, FRL students, and 
students with disabilities. 
 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Reading for ELL students, FRL students, and students with disabilities. . 
Based on a review of information provided by the leadership team and 
documentation provided after the site visit a professional development plan is 
evident. 
 
Limited data provided. At the site visit additional data was provided that related to 
student proficiency in Reading for the subgroups served. 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Math for ELL students. Based on a review of information provided by 
the leadership team and documentation provided after the site visit a professional 
development plan is evident. 
 
Limited data provided. At the site visit additional data was provided that related to 
student proficiency in Math for ELL students. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Math for FRL students. Based on a review of information provided by 
the leadership team and documentation provided after the site visit a professional 
development plan is evident. 
 
Limited data provided. At the site visit additional data was provided that related to 
student proficiency in Math for FRL students. 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


    Reading 


S I 


 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Reading for FRL students. Based on a review of information provided 
by the leadership team and documentation provided after the site visit a 
professional development plan is evident. 
 
Limited data provided. At the site visit additional data was provided that related to 
student proficiency in Reading for FRL students. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Math 


S I 


 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include the use of data in making instructional decisions. 
The narrative provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Math for students with 
disabilities. At the site visit documentation was reviewed including Galileo 
benchmark data, data walls, and assessment data binders which demonstrated that 
the school implemented a plan for monitoring and documenting student proficiency 
in Math for students with disabilities. 
 
Professional Development: The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative and data provided did not demonstrate that the school 
implemented a professional development plan that contributed to increased student 
proficiency in Math for students with disabilities. Based on a review of information 
provided by the leadership team and documentation provided after the site visit a 
professional development plan is evident. 
 
No data provided. At the site visit additional data was provided that related to 
student proficiency in Math for students with disabilities. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


S I 


 
Assessment: The narrative describes an assessment approach that is not 
comprehensive and does not include the use of data in making instructional decisions. 
The narrative provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Reading for students with 
disabilities. At the site visit documentation was reviewed including Galileo 
benchmark data, data walls, and assessment data binders which demonstrated that 
the school implemented a plan for monitoring and documenting student proficiency 
in Reading for students with disabilities. 
 
Professional Development The narrative describes an approach to professional 
development that lacks a process for implementing new procedures and processes at 
the school. The narrative provided did not demonstrate that the school implemented 
a professional development plan that contributed to increased student proficiency in 
Reading for students with disabilities. Based on a review of information provided by 
the leadership team and documentation provided after the site visit a professional 
development plan is evident. 
  
No data provided. At the site visit additional data was provided that related to 
student proficiency in Reading for students with disabilities. 


3a. A-F Letter Grade  State Accountability 
System 


I/S  


 


 








Demonstration of Sufficient Progress Evidence Reviewed at Site Visit 


 
Excalibur Charter 
 
The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that 
were confirmed on site for Avalon Elementary: 


Evidence Requested Reviewed at Site Visit 


Pacing Guides 
 
 
 
 


 Publisher pacing guides for Reading Street and Envision Math 


Curriculum Maps 
 
 
 
 


 Arizona Standards and pacing aligned to curricular resources 


Lesson plans 
 
 
 
 


 Sample lesson plans provided 


Weekly assessments 
 
 
 
 


 For 2014 each teacher will create 30 Galileo tests 


 Currently using teacher created assessments and curriculum resource 
assessments 


Weekly grade level meeting 
documentation 
 
 
 
 


 Minimal documentation for 2013 


Teacher observation and 
evaluation documentation 
 
 
 
 


 Peer to peer classroom observation form 


 Classroom observation form 


 Teacher evaluation form and rubric 


Assessment calendar 
 
 
 
 


 Assessment calendar for benchmark assessments, DIBELS 


Curriculum review 
documentation  
 
 
 
 


 No formal documentation provided 







Small group lessons 
demonstrating differentiated 
instruction 
 
 
 
 


 Manipulatives for small group instruction, lesson plans 


Data review team documentation 
 
 
 
 


 DIBELS kindergarten only 


 DIBELS and Galileo data binders 


  


Ability grouping documentation 
for ELL 
 
 
 
 


 ILLP in classroom 
 


Professional development 
documentation 
 
 
 
 


 Professional development schedule 


 Preservice sign-in sheets 


 PD sign-in sheets for September and February 


ILLP documentation 
 
 
 
 


 Sample student ILLP 


 
Staff requested further information regarding areas not addressed in the Demonstration of Sufficient 
Progress. The table below identifies whether or not those areas were determined to be sufficient.  


Evidence Requested Evidence Provided Sufficient 


Evidence of a professional 
development plan that 
contributed to increased student 
growth in Math 
 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributed to increased student 
growth in Reading 
 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributed to increased student 
growth in Math for students with 
growth percentiles in the lowest 
25% 


 Minimal documentation of professional development 
provided 


 







Evidence of a professional 
development plan that 
contributed to increased student 
growth in Reading for students 
with growth percentiles in the 
lowest 25% 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributes to increased student 
proficiency in Math 
 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributes to increased student 
proficiency in Reading 
 


 Minimal documentation of professional development 
provided 


 


Evidence of a plan for monitoring 
and documenting  student 
proficiency in Math for ELL 
students, FRL students, and 
students with disabilities 


 SPED and ELL data was on display in data room. 


 Data provided demonstrates increase % of students scoring 
FFB in Reading and Math 


 


Evidence of a plan for monitoring 
and documenting  student 
proficiency in Reading for ELL 
students, FRL students, and 
students with disabilities 


 SPED and ELL data was on display in data room. 


 Data provided demonstrates increase % of students scoring 
FFB in Reading and Math 


 


Evidence of a professional 
development plan that 
contributed to increased student 
proficiency in Math for ELL 
students, FRL students, and 
students with disabilities 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributed to increased student 
proficiency in Reading for ELL 
students, FRL students, and 
students with disabilities 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributed to increased student 
proficiency in Math for FRL 
students 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributed to increased student 
proficiency in Reading for FRL 
students 


 Minimal documentation of professional development 
provided 


 







Evidence of a professional 
development plan that 
contributed to increased student 
proficiency in Math for students 
with disabilities 


 Minimal documentation of professional development 
provided 


 


Evidence of a professional 
development plan that 
contributed to increased student 
proficiency in Reading for 
students with disabilities 


 Minimal documentation of professional development 
provided 


 


 
Questions 
 
Describe the process used to determine if intervention services are successful 
 
 
 
 
 
 
 
Who is responsible for checking weekly submitted lesson plans? 
 
 
 
 
 
 
 
 
Describe the process used for collecting and compiling Galileo data so teachers can target 
individual student needs 
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School Growth 1a. SGP/ 1b. SGB Bottom 25% 


 


When looking at establishing a reading and math curriculum it was important to determine what 


were each grade levels strengths and weaknesses.  Information was analyzed directly from the 


AIMS scores (2011-2012) and Galileo by administration and grade level teachers as to help plan 


and prepare pacing guides and curriculum maps for the current school year. In addition this past 


summer our school purchased Galileo as a means of confirming what AIMS results indicated.  


AIMS scores and Galileo are being used to solidify what standards need to be focused on and 


where curriculum materials need to be supplemented.   


A team comprised of administration, Title One teacher, and the general education teachers meet 


and determine if intervention services through Title One will be the best course of action in 


helping the student be more successful. AIMS data is used and analyzed to view areas of concern.  


Shortly after the meeting all classroom teachers administer a Galileo benchmark assessment which 


is analyzed and compared against the AIMS data for the bottom 25% students.  Inconsistencies in 


identified areas of need are established and additional students are selected to receive Title One 


services. The general education teacher also utilizes comparison data and works with students 


within the general education classroom setting and coordinates instruction with the Title One 


department.  Any students who are falling behind may receive additional supports through Title 


One push in/ pull out.  Title One push in also allow the classroom teacher to provide enrichment 


opportunities with students who have mastered a concept while the Title One instructor works on 


bringing students who have not mastered the instructional concept. 


Once students are identified, a file is created which contains the student’s most recent Galileo 


benchmark assessment and a copy of last year’s AIMS results for reading and math.  The scores 


are compared and individual skill risk assessments are created to help guide instruction within the 


Title One department.  The classroom teacher is then advised as to what focus needs to be for their 


individual student.   


Lesson plans are submitted weekly and checked against learning objectives being taught in the 


classroom.  Teachers use weekly assessments to progress monitor as to determine if students are 


mastering the standards being taught.  Learning objectives must reach at least 80% mastery before 


a new concept is to be taught.  Teachers are ability grouping as to provide intervention services 


directly within the classroom.  On Friday’s various in-services, professional development 


opportunities, and grade level meetings occur to provide instructional support in areas that need 


more attention.  Administration checks in with each grade level monthly to determine what 


additional supports are needed based off what progress data indicates. 


Kindergarten through sixth grade is using a curriculum entitled “Houghton Mifflin Math” which 


was purchased for the school. After several years of implementation we have seen limited growth 


in overall math scores according to Galileo and AIMS testing results.  During the 2011-12 school 
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year the funding was allocated to purchase new curriculum entitled “Envision Math” (Pearson) 


.Training and in-services were done to provide support to classroom teachers on how to utilize this 


curriculum in the classroom.  


 Seventh through eighth grades were utilizing “Passport to Mathematics” (McDougal Littell) with 


supplemental support from AIMS Buckle Downs, Ed-helper.    


As an intervention we hired a Math coach for pull in/pull out program. Interventions groups were 


created based on the bottom 25% students using Galileo data, as well as students identified by 


teachers as needing assistance. After evaluation of teacher performance and test scores it was 


determined that the math coach was ineffective.  He was put on a performance management plan 


with little result.  He was removed. 


Last year all teachers attended a Singapore math training provided by Cassandra Turner.  


 


For reading kindergarten through sixth grade is using a combination of Spalding and a piloted 


program through Scott Foresman entitled Reading Street.  Professional development and training 


were done on how to use materials effectively.  The materials are older textbook series that contain 


fiction, non-fiction, and expository texts.  Teachers also gather other materials from Edhelper  as 


well as other web based materials to supplement reading instruction.  We are evaluating reading 


curriculums with the intent to purchase something that will help transition our campus in to 


Arizona common core requirements.   
 
In grades seventh and eighth, teachers are using Literature, The Reader’s Choice, (Glencoe) and 


The Language of Literature, (McDougal Littell) older textbooks containing fiction, non-fiction, 


and expository texts.  They are also supplementing with Edhelper and classroom novel sets such as 


“HOLES” and “Tom Sawyer”.  AIMS buckle downs are also being used to help prepare students 


for content they will encounter on the AIMS test.  The Buckle Down closely aligns with the AIMS 


blue prints for reading as provided by the Arizona Department of Education and teachers are able 


to adapt instruction targeting weighted categories.  Three years ago science textbooks were 


purchased and are being used to fill gaps that are currently lacking with the older reading 


textbooks.  The science books contain a variety of expository and functional texts that align with 


Arizona standards. To supplement the social studies curriculum in grades sixth through eighth 


Avalon utilized News Papers in Education from the Arizona Republic. Due to student population 


growth a decision was made to create classroom libraries of age and grade level appropriate 


reading materials.  Teachers and parents donated reading material to fill these libraries. 


One decision our curriculum committee made during the 2011-2012 school year was to purchase 


new Math textbooks match the new Common Core standards.  Our curriculum committee is 


continuing to review reading programs that will meet the needs of our campus. Currently, teachers 


are adapting materials that have been compiled and focusing on current Common Core standards.   


In the Title One program, highly qualified paraprofessionals and the Reading coach worked with 


students using the “Wilson” and “Fundations” curriculum in reading, attempting to meet the gaps 


in learning based on what was indicated by the previous year’s AIMS scores. Two highly qualified 


paraprofessionals were doing the crux of the instruction Kindergarten -6
th
 grade with the 
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coordinator overseeing the program and developing the interventions to be taught.   Grade level 


curriculum maps were observed and planned around in order to target instruction for each grade 


level.  Assessments within the curriculum were used to track progress as to indicate if students 


were mastering the standards of focus. The following changes were made  


● A part-time highly qualified math teacher was hired to assist the Title One coordinator with 


direct instruction. 


● Title One now services Kindergarten – 6
th
 grade students through pull-outs, spending 30 


minutes per subject (reading and math). Pull-outs are coordinated during special area 


classes and not during classroom math or reading times. 


● Paraprofessionals worked within the class of grades Kindergarten and 1st through the 


morning hours and work within the general education classrooms in small learning groups.   


● The bottom 25% students are targeted first based on their needs in reading and math. 


However, teachers can still refer students to Title One. Students that are intensive based on 


DIBELS testing received pull out services as well. 


● Progress monitoring is done through weekly, bi-weekly and monthly assessments provided 


through DIBELS based on students needs. The math coach developed quizzes using 


Galileo data, which align to the standards identified through AIMS and Galileo benchmark 


assessments.  Students may exit out of Title One once a 80% mastery rate has been 


established.  


 


In the General education classrooms teachers are providing instruction aligned to the standards.  


There is a specific process used to evaluate the effectiveness of Reading and Math instruction 


provided by instructional staff.  This process is defined and explained before each school year 


begins so that instructional staff understands what is required of them in terms of aligning their 


instruction to Arizona Common Core Standards.  In addition a list of our bottom 25% of students 


was compiled and given to every grade level teacher. This includes our special education and Title 


One departments.   The following will describe the process that is in place: 


 


● Before school begins in the fall, curriculum maps are revised and finalized to provide 


templates as to what content will be taught month by month and within each quarter.  


Grade levels will compare curriculum maps as to provide similarities in content as much as 


possible.  Grade level standards are included in the curriculum maps.   


● Focus was given on planning and implementing instruction to the bottom 25% students at 


the general level and through interventions within the classroom including pull-outs/ push 


in’s with Title One and special education.   


● Before school begins teachers are instructed on the requirements for lesson plans and the 


procedures for submitting them to the principal on a weekly basis.  All lesson plans, 


kindergarten through eighth grade are required to align to Arizona Common Core 


Standards listed under the subject they are teaching and are checked periodically for 


accountability.  Teachers’ lesson plans are compiled in a binder kept in the principal’s 
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office for reference and for accountability purposes. Teachers are required to post lesson 


plans in the classroom. 


● Teacher’s meet weekly with grade level to review data and develop lesson plans related to 


student needs. 


● Teachers are required to list the standards they will be teaching for that day somewhere in 


their classroom in language that would be familiar to the student.  The standard code is also 


suggested for evaluation purposes. 


● Informal pop-in evaluations are done bi-weekly for each teacher and cross checked with 


their lesson plans to verify standards being taught. Evaluations ensure posting of learning 


objectives and monitor basic class management skills. 


● Two formal evaluations are done per school year, fall and spring.  The formal evaluation 


reviews an extended period of time, documenting teaching methods and practices.  


Assessment 


  Several methods are used in developing instruction for all general education, ELL, and our 


bottom 25% students. Each assessment method is done within the general education classroom as 


well as in intervention pull-out programs such as special education and Title One. The following 


are the primary assessments used in assisting teachers in planning instruction and monitoring 


process for all students including the bottom 25%: 


● AIMS--During the summer before school begins AIMS data is analyzed, copied, and 


prepared for each grade level teacher.  Students who fell far below or approached in math 


or reading are highlighted for each grade level teacher and department head.  Any standard 


indicated as falling far below or approaching is highlighted and referenced in planning for 


intervention services.  A current AIMS blueprint is used to determine priorities in 


instruction and compared to grade level curriculum maps.  Special attention is given to the 


specific data listed on the student profile to target concepts that were not mastered.  This 


data also assists in developing curriculum maps for the school year. These specific student 


files are also used when discussing intervention services. 


 


● Galileo--Classroom teachers are using Galileo, an online assessment-based program that 


closely aligns with the AIMS test to establish benchmarks in Reading, Math, and Science 


(1
st
 
 
through 8


th
).  An assessment calendar was created before the school year began 


establishing when benchmarks would be given for each grade level (pre-test, benchmarks 


1, 2, 3, and post-test). Each assessment is different and once completed provides the 


classroom teacher with useable data meant to target areas needing improvement.  A report 


called Individual Student Profile provides a risk assessment that the teacher can use to 


individualize and differentiate instruction. Teachers then target individual student needs 


based on the data collected and compiled. This is compared to the previous year’s AIMS 


data so that focus can target standards that need to be mastered for identified students.  


Galileo has also become a primary tool used to target instruction for our bottom 25% 


students. Galileo provides the general education teacher and interventionists with 
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information on how student are doing.  Teachers can create quizzes or assignments for 


students that directly correlate with the standards in which they need assistance.  Four 


benchmark assessments are given before AIMS testing in April, allowing teachers and 


other departments to track progress or note areas that need re-teaching.  
 


● DIBELS--DIBELS assessments (Dynamic Indicators of Basic Early Literacy Skills) are 


given to all students’ kindergarten through sixth grade three times a year. Progress 


monitoring is done routinely though-out the month to provide benchmarks for reading and 


literacy skills.  As with Galileo, the benchmark difficulty increases as each student 


progresses, giving the classroom teacher or instructor a basic reading ability. Results are 


shared with intervention program teachers.  Once data is analyzed, it is then given to the 


Special Education Department and Title One to assist them in planning reading 


interventions. 


Professional Development 


In regard to professional development, there have been several specific opportunities available for 


classroom teachers and the Title One department that assists in targeting and providing support to 


our students including the bottom 25% students.  After looking at last years AIMS and Acuity 


data, a survey was created and sent out to all teachers and instructional staff designed to give them 


a listing of professional development topics of focus based on the data that was analyzed.  Once 


teachers and interventionist submitted their feedback, professional development was targeted to 


meet the needs of teachers and students, as measured by AIMS data.  Listed below are some of the 


results chosen:  
     


 


● Pinal County Education Association -DIBELS Data Evaluation Training 


● Pinal County Education Association – Small Group Instruction 
● Spalding Reading Instruction 


● IDEAL – Reading Literacy  
● Training in Singapore Math  


● Galileo Assessment Training 
● EES Provided – Mandatory SPED Training 


● DIBELS Next Transition Training 
 
 


An in-service focused on working with Special Education students was provided and three separate 


in-services on how to use Galileo have been provided.  The Galileo trainings focused on how to 


use the data to target instruction for classroom teachers.  Teachers were able to look at numerous 


reports designed to help them focus in instruction on areas indicated in Galileo as areas of struggle.  


The Title One department was also sent to a two day state training in November focused on 


providing reading intervention strategies.   


This current school year various professional development in-services have been done on site as 


well as off-site individual teacher trainings and workshops.     
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A new professional development strategy is being assessed to better select topics of focus based on 


what previous AIMS data and teacher feedback provides.  The professional development survey 


will be sent out shortly after AIMS data is analyzed and topics will align more to what the data 


indicates as specific needs.  For example, if AIMS data indicates that the bottom 25% student in 


third through eighth grades showed decline in math and decline in reading for fifth through sixth 


grades then trainings or in-service opportunities for reading and math would be chosen for those 


teachers and interventionist.  A Galileo post test will also provide valuable data in assessing 


projected professional needs for targeting overall school growth and the bottom 25% student 


needs.   
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1b SGP Bottom 25% Galileo
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2a. Percent Passing 


One area we have focused on specifically this school year is increasing our school wide scores on 


the AIMS test in all testable grade levels.  As mentioned previously we purchases the Galileo 


assessment program to help teachers specifically focus and tailor curriculum and instruction to the 


overall classroom needs.  We did see some overall growth in reading but we recognize we still 


need to improve in percent passing in math.  The following sections will indicate what we are 


doing to enhance and promote growth in overall student performance on the AIMS exam in 


reading and math. 


Curriculum and Instruction 


Once AIMS data was generated and sent to our campus we began to break down what areas 


needed to show improvement. A team of administration and teachers began the process of planning 


pacing guides for each grade level specifically focusing on the AIMS data and blueprints provided 


through the department of education.  Standards were then adapted into the pacing guides and 


curriculum maps as to target instructional objectives throughout the school year.  This provides the 


template from which teachers can plan their classroom instruction and lesson plans are submitted 


weekly to the site director.  Teachers are able to monitor progress weekly through created 


assessments (Galileo, DIBELS, AIMS Buckle Downs or practice test).  Galileo also provides an 


administrative dashboard that helps target grade levels that are falling behind or showing growth.  


Weekly updates are given on Tuesday in grade level meetings.  Teachers are asked to revisit and 


update their curriculum maps based on progress produced in the classroom.  Any standard or 


concept that students may be showing as a problem area teachers can re-teach or revisit until 


mastered.    


Once a week observations are done to verify instructional goals are being taught in reading and 


math.  These observations are done periodically to monitor for accuracy in teaching academic 


standards.  If inaccuracies are noticed, feedback is provided quickly so that the teacher can get 


back on track.   Instructional goals are to be listed in every classroom in a language that students 


can easily understand concerning what is being taught so that accuracy can be verified easily.   


The director monitors each class’s progress through an administrator dashboard in Galileo. Galileo 


data is analyzed to see if students are on pace.  If a class is falling behind, Galileo can provide an 


intervention assessment to help the teacher target priorities as it pertains to covering the standards 


necessary for proficiency.  In the future teachers will be notified at the beginning of the school 


year that Galileo data usage will factor into their performance evaluations (50%).  Failure to use 


data in the planning and implementation process of instruction will result in a lower performance 


evaluation.   One of the formal evaluations will be done the beginning of March so that teachers 


have time to make any changes before AIMS testing.  
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Currently there are many instructional materials being used in the classroom in preparation for 


AIMS testing in math and reading.  As mentioned previously, “Houghton Mifflin Math”  is being 


used Kindergarten through sixth grade with supplements from Edhelper. Seventh and eighth grade 


students use “Passport Math”.  Finally, teachers rely heavily on AIMS Buckle Down for math and 


reading as they align very closely with AIMS. In reading 3
rd


-8th grades, teachers are relying 


heavily on AIMS Buckle Down for reading instruction.  AIMS Buckle Down simulates what might 


appear on AIMS testing very closely and provides students with a variety of functional, expository, 


and literature. Buckle Down provides engaging reading passages, helpful tips, and authentic AIMS 


test practice questions that will get students ready for the state test.  Buckle Down helps to drive 


instruction and monitor progress with end-of-lesson practice sections and separate pretest and 


posttest—matched to the AIMS format.   Galileo is also being heavily used by classroom teachers 


3
rd


-8th grade as it allows teachers to create assignments and materials that align directly with 


standards indicated as trouble areas. 


DIBELS assessments are also given to track reading fluency and vocabulary understanding in 


Kindergarten through 6
th
 grade.   All of these instructional supports are being used for reading and 


math to help teachers drive specific instruction to their classrooms as indicated by Galileo scores 


and data. 


Assessment 


● Galileo--Galileo is the primary method of assessing student performance in reading and 


math.  The administrator dashboard allows the director to observe how classes are doing 


according to the most recent benchmark assessment.  This data can help in decisions on 


professional developments that may assist in preparing teachers for AIMS testing.   For 


example, after the second benchmark assessment it was determined that growth was not 


happening school wide as quickly as needed to best prepare our students so it was decided 


by a data review team (administrator, teachers, Title One, Special Education) that teachers 


would increase their lessons in math and reading throughout the day.  Third through sixth 


grade teachers are providing two blocks of math and reading a day and still continuing to 


meet content objectives in other subjects. Reading is taught cross-curricular in all subject 


areas with an emphasis on expository and informational text in Math, Science and Social 


Studies 


 


● AIMS Test Prep Materials--AIMS Buckle Down is very helpful in preparing students for 


the AIMS tests. Teachers are able to assess students in sections of the AIMS Buckle Down 


and monitor progress.  Practice AIMS tests can also be downloaded from the state webpage 


and used as practice guides.   
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Professional Development 


This school year, several professional development opportunities have been offered that would 


assist teachers in preparing their students for AIMS testing in reading and math. The most relevant 


to date have been the three professional developments focused on the Galileo assessment program.  


The first professional development provided an introduction to Galileo and its function.  Teachers 


walked through some of the reports and data that could be gathered out of Galileo from the 


benchmark reports.  The second and third professional developments specifically focused on 


pulling out intervention reports for classes or specific students.  This information is helpful 


because by design Galileo closely aligns to the AIMS test and gives student practice with academic 


standards through benchmark testing. 


As mentioned in a previous section, one area of school improvement is selection of professional 


development.  The system in place will be adapted to align more with what AIMS results 


demonstrate from year to year.  Professional development opportunities will be selected from what 


is available as it pertains to student growth in math and reading. 


2a. Percent Passing AIMS Reading
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2b. Composite School Comparison 


Avalon Elementary School we have a diversity of students at many different levels of learning and 


ability.  We have a high Homeless population in our school, a high SPED population, and we are at 


almost one hundred percent free and reduced lunch.  Currently the following is a breakdown of our 


actual numbers in these previously mentioned three areas: 


 SPED population is at 12.1% with 31 total students enrolled.  


 ELL population is at 4.7% with 12 students classified as ELL. 


 FRL population is at 97.5%. 


In our area there are several schools with similar numbers in these listed categories.  These schools 


are currently posting a “C” letter grade were as we currently are posting a “D”.  We recognize that 


there are areas within our school that need improvement specifically as it pertains to reading and 


math.   As mentioned in previous areas and in detail in the subgroup section changes are already 


being made to help support growth in reading and math school wide.  A brief summary will be 


provided in each of the following sections. 


Curriculum 


 As mentioned in other sections we as a school recognize that we have some deficiencies in 


instructional materials available in the areas of reading and math.   School wide we are using 


different methods in different grade levels which in turn can promote inconsistency in the 


classroom with instruction and assessment.  As a result, we are currently shifting to switch to one 


math and reading program or system kindergarten through eighth grade.  Our curriculum 


committee is analyzing several math and reading systems that are available that aligns with 


Common Core Standards and will present to our school board for selection.   


Currently, we are leaning towards the Envision/Digits math system and evaluating several reading 


programs. 


In math this past school year we showed some growth in our ELL and SPED populations 


specifically with the bottom twenty-five percent.  Although it was not substantial growth it 


provided a building block for what we are currently doing in these areas.  Explanations for what 


we are currently doing to increase growth in math and reading can be found in the subgroup 


category of this document.  


Instruction 


As expressed before in earlier sections there are many check points in place to hold teachers 


accountable to teaching the Arizona State and Common Core Standards.  Listed below are 


instructional practices designed to hold teachers accountable to the standards: 
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 Grade level state standards are included in the curriculum maps.   


 All lesson plans, kindergarten through eighth grade are required to align to Arizona State 


Standards or Arizona Common Core Standards listed under the subject they are teaching 


and are checked periodically for accountability.   


 Teachers are required to list the standards they will be teaching for that day somewhere in 


their classroom in language that would be familiar to the student.   


 Informal pop-in evaluations are done for each teacher and cross checked with their lesson 


plans to verify standards being taught. Evaluations ensure posting of learning objectives 


and monitor basic class management skills. 


 Two formal evaluations are done per school year, fall and spring.  The formal evaluation 


reviews an extended period of time, documenting teaching methods and practices.  


Assessment 


In terms of evaluating student performance in reading and math we are currently using a program 


entitled Galileo.  Galileo assessments are given four times a school year as indicated by a 


benchmark calendar provided at the beginning of the school year.  Teachers are able to analyze the 


data in reading, math, and science to determine where focus may need to be given.  In the current 


school year Galileo assessments were given five times. 


Galileo is used by each department of our school including Special education, Title One (FRL), 


and our ELL students. For example, teachers are able to create quizzes that align with state 


standards within Galileo and score them on a weekly basis.  We are able to track progress as it 


relates to the strand or concept they are working on.   


Another assessment used to determine progress in reading fluency is the DIBELS assessment.  


Teachers administer the DIBELS assessment three times a year and tack reading fluency progress.  


They can determine students who are at risk or are on track.  These benchmarks are scored and 


submitted to the site principal for evaluation.  Once analyzed, information is shared with Title One, 


Special Education, and the ELL department for intervention services.    


Professional Development 


As mentioned in previous sections we are currently revising our professional development process 


to align more with what standardized testing scores and school improvement needs indicate.  As a 


result of this shift we will be able to provide professional development opportunities for our 


teachers and staff that line up with what the data is telling us.  For example, in math we already 


know we will be purchasing and acquiring training for a new math program (Envision/Digits 


Math), therefore we will need to provide professional development that aligns with the new math 


philosophy.  This decision was made due to what the AIMS data indicates and in what areas have 
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we seen some success.  In the following sections there is a more specific plan explained as to 


professional development and how we will address our school needs in each subgroup.   


School Name County Charter 
Growth 
Points 


Composite 
Points 


Total 
Points 


Letter 
Grade 


Avalon Elementary Pinal Y 36 51 87 D 


Desert Vista Elementary School Pinal N 40 74 114 C 


Four Peaks Elementary School Pinal N 44 65 109 C 
Superstition Mountain Elementary 
School Pinal N 45 72 117 C 
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2c. Subgroup ELL 


During the 2011-2012 school year we had 12 ELL students and approximately 10 students that 


were being monitored in year one or year two of the program at Avalon Elementary School. Our 


subgroup ELL did well in reading.  Math has been identified as an area where additional resources 


will need to be allocated in the next school year.  We believe that by going to the new math 


curriculum we will increase student performance because of the ELL component in “Envision 


Math”.  


Curriculum 


As mentioned in previous sections, our campus has many curriculums from kindergarten through 


eighth grade.  They are pieced together from various school years and supplemented with 


programs such as Khan Academy and Edhelper.com.  “Reading Street” from Scott Foresman has a 


strong ELL component that is implemented by the classroom teachers after they have been 


identified by AZELLA.   
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There is a set curriculum and teachers are using a variety of resources to fully teach the Math and 


Reading standards.  We recognize this as an area needing improvement; however, do not want to 


purchase a new curriculum until we, as a school, have completely transitioned into the Arizona 


Common Core standards.  When teachers plan lessons they are required to be aware of ELL 


student needs and supplement with materials they have compiled.   
   


Instruction  


Some students who are classified as ELL may also be receiving Title One services in math with the 


math coach.    Good teaching practices are provided by aligning with ELP standards and 


vocabulary focus is put on common vernacular that may appear on AIMS testing.  For example, 


words such as product, quotient, sum, reduce, and expression are defined as it pertains to math 


with ELL students and practiced during the first few minutes of math instruction.  This is done as 


to help students familiarize themselves with vocabulary that will appear on AIMS testing.  It also 


helps them to understand the uses of these words in a different context.  Teachers followed their 


SEI training by providing differentiated instruction through small group lessons. Parents were 


encouraged by teachers in primary grades to use Math flash cards with their child(ren).   


Another teaching strategy that is required for every grade level is the creation of a word wall.  


Each classroom teacher is required to designate a place in their classroom to introduce new 


vocabulary or common words used in academic context.  For the ELL students the word may have 


an image or picture to describe the meaning, helping a student visualize the meaning.  General 


education teachers may have a variety of words that span multiple subjects where as middle school 


teachers may have subject specific words listed.  The idea behind this strategy is to expose students 


to words and vocabulary that they will encounter in their studies on a day to day basis.  Special 


attention is given to words that commonly appear in math and reading. 


Assessment 


Multiple assessments are used to monitor ELL student progress in reading and in math.  The 


following are some of the instruments used to measure student proficiency with our ELL student 


population. 


● AZELLA TESTING--AZELLA tests are administered to all students who were identified 


by a PHLOTE form in the registration packet.  If the primary language spoken at home is 


something other than English students would be targeted for AZELLA testing.  Once they 


are tested they are then classified according to the results as ELL or mainstream.  As 


mentioned previously teachers would then be required to provide additional instruction in 


reading, writing, speaking, and listening.  Another AZELLA test is given later in the school 


year to reassess progress and indicate proficiency levels.  If a student tests proficient they 


are then monitored for an additional two years. Although, the AZELLA test is designed to 


assess language acquisition it is the starting point for establishing a benchmark and gives 


the teacher an idea of how to focus in reading instruction.  A student listed at basic would 







Avalon Elementary an Excalibur 
 Charter School 


Demonstration of Sufficient Progress 


15 
 


most likely not be able to handle grade level reading materials and small groups within the 


classroom could be created.  Teachers then ability group based on the AZELLA test results 


within their classrooms and provide very specific reading opportunities tailored to their 


reading level.  Each teacher then monitors progress within each group and shuffles groups 


around as progress is demonstrated. 


● Galileo--Galileo aligns very closely to the format and presentation of AIMS testing which 


provides opportunities for progress monitoring.  ELL students take the benchmark 


assessments and are scored based on their ability levels.  Four benchmark tests are 


administered throughout the school year which provides ample opportunities to assess 


progress in reading and math.  In addition, teachers can create quizzes or assignments 


within the program that align with standards their students might be having difficulty with 


in effort to increase reading and math proficiency. 


● DIBELS--DIBELS testing is used to track ELL students’ progress specifically in reading.  


Similar to Galileo, DIBELS provides three benchmarks at the beginning, middle and end of 


the school year specifically for reading fluency.  Although DIBELS does not focus 


extensively on comprehension, it does allow the teacher to identify fluency in reading.    


Professional Development 


As mentioned in previous sections teachers received professional development.   


 How to Identify Potential ELL Students  


 Differentiated Instruction and Assessment of ELL students 


       


Due to our ELL population through out all grade levels, at the beginning of the year we had an in-


service focused on working with ELL students.  The training focused on creating ILLP’s and 


implementing strategies within the classroom designed to help ELL students be more successful in 


reading and math. 


Other professional developments were provided during the school year to the all staff and 


paraprofessionals on how to instruct ELL students.  The coordinator was trained on how to 


administer the new AZELLA tests provided by the state.   


 


 


 


 


 


ELL - Reading Results


459 405 445


659
537515


399
473


656 690


0


200


400


600


800


1 2 3 4 5


Pretest Posttest


ELL - Math Results


459 405 445


659
537515


399
473


656 690


0


200


400


600


800


1 2 3 4 5


Pretest Posttest







Avalon Elementary an Excalibur 
 Charter School 


Demonstration of Sufficient Progress 


16 
 


2c. Subgroup FRL 


In regard to FRL, the majority of our campus falls into this category.  This means that the majority 


of these students are also within the ELL, Title one, and Special education subgroups.  The 


following is a breakdown of those numbers for each category: 


● 95- 98% of our student body qualifies for Free and Reduced breakfast and lunch. 


● 4.7% of Avalon Elementary School students are classified as ELL and receiving services 


via SEI classroom or ILLP  


● 12.1% of Avalon Elementary School students are being serviced by the Special Education 


department. 


● 14% of our student population qualifies for the McKinney-Vento Homeless Assistance Act. 


As a result many of our intervention efforts have been targeted to meet the needs of these students 


who qualify.  We have a healthy school climate and although there is a high poverty rate, many of 


our students enjoy school and have a desire to learn and grow. 


Curriculum 


A majority of our campus qualifies as free and reduced lunch therefore many of the items 


concerning curriculum have already been mentioned in previous sections.  We recognize the need 


to improve in acquiring a better overall school curriculum program and are currently looking at 


options that are out there that align with Arizona Common Core standards in reading and math.  


Our curriculum committee is evaluating two to three options per subject and will look to point out 


several characteristics to our school board before purchase will be considered.  The following 


questions are what the committee will be asking: 


● How closely does this math or reading curriculum align to Arizona Common core 


standards? 


● What does data show in terms of effectiveness in using the proposed curriculum? 


● Will the curriculum work with each subgroup within our school community or will other 


pieces need to be adapted to fit? 


● What is the total cost to transition school wide? 


● What curriculums are local schools and district using and are they successful?  


Once these questions have been answer they will be presented to the director for review then 


presented to the school board for approval.  Once the curriculum has been purchased the director 


will line up professional developments or trainings during the summer that teach the new program 


and how to use the curriculum effectively.   
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Instruction 


As mentioned in other sections teachers are required to teach Arizona State and Common core 


standards to their classes.  Teachers are evaluated and observed continuously throughout the year 


and provided feedback on successes and areas of improvement.  Data from Galileo is used in the 


evaluation process as well as observation.  Student data is analyzed to monitor progress and assess 


whether teachers need additional supports or professional development.   


Assessment 


Our school uses a variety of assessments to determine student growth in reading and math.  


References to these assessments have been made in detail in previous sections.  The following are 


the names of numerous assessments our school uses to monitor and track progress in reading and 


math: 


● AIMS student achievement reports (baseline) 


● Galileo (school benchmark and monitoring program) 


● DIBELS (Dynamic Indicators of Basic Early Literacy Skills) 


● AZELLA (establish English proficiency ratings) 


● Buckle-Down AIMS prep booklets 


Professional Development  


Throughout the school year our entire school staff has attended several in-services and professional 


developments that were targeted through a professional development survey sent out earlier in the 


school year.  In the future this will be done sooner and the topics chosen will align more with what 


AIMS data indicates.  Professional development topics will also support the school wide 


improvement survey as well as teacher input and school wide needs. 
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2c. Subgroup SPED 


Special Education teacher use many resources and different strategies to meet the students’ 


needs for reading and math.  Support in these areas can also be manifested through Science, Social 


Studies, Daily Living Skills, Functional Academics, General Academics, Careers, Coping Skills, 


and Social/ Emotional Development subject matter.  Multiple resources are used at the teacher’s 


discretion to best facilitate and accentuate learning, provide guided practice, re-teaching, 


independent practice, and homework assignments.    


Curriculum 


The special education department uses a variety of recourses for reading and math.  Due to the 


number of students serviced in reading and math (31 total), the variety of ages, and scope of IEP 


goals, various instructional supports are used by the special education teacher and 


paraprofessionals to target IEP goals in reading and math.  All materials use in the teaching 


processed are aligned to instruction standards and checked through the submission of lesson plans 


every week.  As with general education teachers the special education department used Galileo to 


help identify what areas the students need additional support.  The Special Education teacher has 


access to all sped student scores and can create materials to supplement instruction. The Special 


education department also meets with the general education teachers to verify what standards are 


being focused on in the classroom.  Special education staff can then plan lessons that support the 


general education teacher and align what is being taught in the classroom.  The special education 


department also reviews grade level curriculum maps and pacing guides to help keep them closely 


aligned to the general education classroom.   


As a result of servicing student K-8
th
 grade the special education department has access to a variety 


of instructional materials that line up with each grade levels standards.  A list of these resources 


can be found in the appendix however, there are several resources that the sped department uses 


daily to drive instruction with special needs students.  


Due to the variety of functional and informational texts Buckle Down is used frequently as it 


closely follows the AIMS test format and ability level.  Assignments can be modified to the 


student’s ability level and special need.   Galileo benchmark tests are also used to work with 


students as they mimic the AIMS test and provide questions and examples similar to what will be 


given.  The teachers can take problems from these tests and practice them with each student based 


on their ability level.  In this way they are exposed to grade level instruction materials but allowed 


time to learn at their level.    


Instruction 


 


Currently special education department is servicing approximately 31 students in grades K-8th. 


The special education department has made some changes designed to better meet the needs of our 
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SPED students.  Listed below are some of the changes made this school year that focused on 


improvement in reading and math: 


 Hired certified paraprofessional to help enforce and support the instruction of the certified 


SPED teacher. The SPED teacher chose to leave during the middle of the school year due 


to the director’s request that he increase the rigor of the SPED program and a new SPED 


teacher was hired.  
 Made the learning environment more conducive to learning by rearranging work areas and 


strengthening the use of the computer work area. Programs such as Khan Academy were 


used for those specific students to learn to read phonetically.  Other math programs are also 


used to help students increase their mathematic skills. 
 


Another aspect of instruction we are currently expanding on is our parental involvement.  We 


believe it is a shared responsibility of the school and to work with the students in reading and 


math.   


As a team we believe our students can grow and increase their abilities, regardless of their unique 


needs.  Our parents are a part of this process and in effort to achieve success we are asking our 


parents to partner with us in educating their child. 


We recognize that there are areas of improvement that need to be made in our Special Education 


department.  In addition, we are looking to create a hybrid model of SPED where we do a pull-out/ 


push-in method for servicing students.  This means we will service students through the school day 


in the Special education class but also push-in the SPED paraprofessionals into the general 


education classroom to provide direct services to special needs students.  The following are 


strategies we will be implementing to help increase the student performance of our SPED students 


in math and reading: 


 


 Increase the use of various CBM’s (curriculum based measurements) on a weekly basis to 


monitor student IEP goal progress and use information to write more specific and 


measurable goals aligned with common core standards. 


 Discuss more aide support time in general education classes as a combination of 


inclusion/resource time. 


 Schedule more professional development for teachers regarding ways to collaborate to 


support SPED in classroom using accommodations /modifications.  


 Strengthen RTI model which would support SPED students in areas that not receiving 


SPED services (Speech student that has difficulty with phonemic issues due to articulation 


or has receptive/expressive language issues that affects reading comprehension)  
 We have contracted with Exceptional Education Services to provide additional support for 


our Special Education department through professional development. 
 


Assessment 


● IEP Goals and State Standards--The Special Education teacher uses the computerized 


Individual Education Plan Program (IEP Pro) to develop student goals.  These goals 
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selected are aligned with the State Standards and Common Core.  The state standards were 


used when writing the goals for the 2011-2012 school year that make up the current 


Individual Education Plans (IEP).  The Special Education department will change to 


Common Core in the next school year. 


● Galileo--The special education department has access to Galileo data, specifically the 


students that they service.  When Galileo was first set up at the beginning of the school 


year, special education students were entered in as a cohort so that the special education 


teacher could look at benchmark data in effort to coordinate teaching to meet the IEP goals 


in reading and math. 


● DIBELS-- DIBELS helps to assess the reading levels of our SPED students and allows the 


teacher to track progress.  Quarterly benchmarks can be established by the teacher to align 


with IEP goals.     


Professional Development 


 


The professional development of the special education teacher is on-going throughout the school 


year as students with various disabilities are added to the program. The teacher does an excellent 


job seeking additional information on how to instruct the students beyond the multi-disciplinary 


evaluation determination.  Formal professional development is drawn from what is provided by the 


Arizona Department of Education as well as other training programs marketed to the schools from 


various organizations.   


 Developing an IEP that aligns to Arizona State standards or Common Core standards 


 Individualized training provided by EES in the areas of IEP development and 


implementation. 


We recognize that our classroom teachers need more training on working with special needs 


students.  With the rise of ADD and ADHD, teachers need more training and ideas on 


modifications in the classroom. We will be providing more opportunities for teachers to receive 


professional developments and in-services on how to service theses students in their general 


education classrooms and provide better modifications to push our special needs students to 


perform at grade level.   
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3a. State Accountability 


We need to improve in a variety of areas as it pertains to math and reading.  Even though we 


received a “D” rating this past school year, our teachers and staff are committed to becoming better 


and being more effective in the classroom.  There are some areas that we can continue to build 


upon as it relates to our state accountability targets. There is much work to be done in all four 


categories; curriculum, instruction, assessment, and professional development.    In summary, the 


following are strategies we will be implementing to increase our students’ scores and productivity 


in reading and math. 


Curriculum 


We recognize that curriculum is a fundamental piece of classroom instruction and that a good 


curriculum can help the students learning experiences.  With the onset of Arizona Common Core 


we will be looking to enhance materials we already have and purchase new curriculums to help 


provide better instruction in reading and math.  The following are items to point out as it involves 


curriculum support: 


● Curriculum maps will be established before school begins as to provide direction to each 


grade level as to the standards that will be taught throughout the school year.  


● Teachers will continue to use instructional materials that are showing impact and 


development in reading and math. 


● Our curriculum committee will continue to research a reading curriculum that will best 


support our campus demographics and help us to increase student productivity.   


● Our curriculum committee will measure any possible selection of curriculum in reading 


against our ELL, FRL, and SPED subgroups.   


● All curriculum programs that are evaluated by our curriculum committee will be heavily 


scrutinized as to its effectiveness in Arizona Common Core Standards and student 


achievement. 


● Teachers will continue to align their lessons to Arizona State and Common Core standards 


first and supplement curriculum as it is available. 


Instruction 


Instruction is equally as vital as having a good curriculum to use.  We will continue to seek highly 


qualified teachers in all grade levels.  A curriculum is only as good as the person who guides the 


students through the learning process therefore as a school we will continue to evaluate and perfect 


teaching practices within each grade level in all subject content.  With the shift into Arizona 


Common Core it will be important to have teachers who are well versed in combining content 


areas and not simply compartmentalizing each subject as a separate topic.  The need for a more in-


depth understanding of topics will be essential to student development in reading and math.  As a 
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result the following are instructional strategies that we will continue to enforce and promote within 


our teaching community: 


● We will actively continue to hire only highly qualified teachers according to state provided 


guidelines. 


● Before school begins teachers will attend in-services on the expectations and requirements 


for lesson plans and the procedures for submitting them on a weekly basis.   


● All lesson plans K-8
th


 grade are required to contain Arizona Common Core Standards listed 


under the subject they are teaching and are checked periodically for accountability.   


● ELP standards will be listed within teacher lesson plans regardless of whether they have 


high ELL numbers in their classroom.   


● Our SPED department will continue to push our SPED students toward their IEP goals in 


reading and math at grade level. 


● The director performed informal evaluations for each teacher and cross check with their 


lesson plans to verify standards being taught, posting of learning objectives, and basic class 


management skills.  


● The director provided two formal evaluations per school year fall and spring.  


● After several performance reviews teachers who where deemed ineffective did not have 


their contracts renewed.   


● Data will be required as a part of formal evaluations and teachers will be responsible for 


utilizing school provided evaluation tools to help drive instruction.  


Assessment 


Avalon Elementary School is committed to providing high quality instruction that is aligned with 


appropriate data driven assessment measures.  Teachers are required to analyze data as provided by 


a variety of assessment tools in effort to provide classroom instruction that is tailored to overall 


student needs.  The following are the primary assessment tools we will continue to use to guide 


instruction: 


● AIMS testing results will be the primary method of establishing a baseline benchmark for 


each individual student.   


● Galileo--The Galileo post-test given at the end of the previous school year will be 


combined with the AIMS results and given to each classroom teacher for the upcoming 


school year to help establish and individual student benchmark.  . 


● DIBELS- DIBELS testing will continue to be used grades K-6th as a means of monitoring 


reading fluency progress.   


AZELLA testing will continue twice a year to monitor new students, Kindergarten, transfers not 


tested before, and returning students who qualify as identified on registration PHLOTE and school 


records. 
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Professional Development 


This school year we have provided in-services with Galileo and ELL training on site.  A total of 


nine other faculty members have attended professional development trainings off-site related to 


Math and English Language Arts in Arizona Common Core development.  These professional 


development opportunities were train-the-trainer models, meaning in-services will be planned and 


implemented on site with the remaining teaching staff.  


Ultimately, school leadership will determine, based on the scores and feedback provided from 


teachers, what professional development topics will be covered.  A professional development 


calendar will be created before school begins and given out to teachers before school begins.  


Additional trainings will be added as the need arises, however, most of the professional 


development opportunities will align with indicators from the AIMS scores and Galileo 


benchmarks results.  We will also monitor progress within the ELL and SPED departments.  Based 


on our current school dashboard, our school will be targeting professional developments in the 


following areas: 


 Math and math interventions which align with Arizona Common Core.  This will align with 


the curriculum committee’s recommended math curriculum.    


 Reading and reading interventions which align to Arizona Common Core.  


 Math and reading interventions for at-risk students. 


● Special Education trainings that promote collaboration between SPED teachers and general 


education teachers in creating effective accommodations /modifications. 


● ELL trainings on providing accommodations/ modifications in the classroom.  
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Introduction 


Excalibur Charter Schools was established in 2000 serving K-12 students in East Mesa and 


Apache Junction to provide a choice for parents and a safe learning environment for students.   


In 2002 Camelot, a performing arts K-8, was opened and was subsequently closed in July of 2006 


due to conflicts between staff and then superintendent Jeff Parker.   


Avalon K-8 at its current site on San Marcos opened in 2003 as a “back to basics” elementary 


and middle school.  Avalon has a current enrollment of approximately 280 students. 


Jeff Parker, founder also served as CEO/Superintendent/Board Member from 2000 until his 


removal in 2011.  He was solely responsible for hiring principals and admin staff during this time.   


2006 to 2008- Avalon had an experienced principal with 30 years of administrative knowledge, 


Principal Mr. Reese.  


2008- 2010 Excalibur Charter Schools, Inc. under the direction of Superintendent Parker hired a 


Principal, Mr. Webb.  


2009-A lawsuit against the Superintended/Founder Parker resulted in a temporary suspension 


of his finger print clearance card.  These two events led to a weakening of the Excalibur 


leadership structure and resulted in deterioration in the district’s oversight process.  


 In 2010 Excalibur High School was moved onto the Avalon campus due to decreased enrollment 


caused by increasing charter school competition.  During this transition, Excalibur High School 


partnered with Primavera to provide supplemental online learning.  Due to this significant 


transition, prior action steps implemented during the past five years cannot be document or 


fully explained in the PMP by the current administration. 


Over the last 10 months Avalon Elementary as well as Excalibur Charter Schools has seen 


significant changes in administration and teaching staff.  Excalibur Charter Schools has 


established a new Board of Directors, a new Chief Executive Officer, and all new administrative 


support staff.    


The new administration and staff recognize the need for continued academic achievements 


through ongoing professional development as well as multi source data driven analysis and 


review. The quality and standards necessary to maintain strong academics were missing from 


Excalibur Charter Schools until these changes were made.   Professional developments in both 


math and reading have been planned for the upcoming year. Additionally, Galileo software, 


aligned to Arizona Common Core Standards will be implemented to benchmark and progress 


monitor students’ learning. 


Excalibur Charter Schools Mission Statement: 


Avalon Elementary as a school community will strive for excellence in education and exceed 


state standards by providing a clean, structured safe environment, with small class sizes, charter 


education, and strong curriculum administered by highly qualified professionals that encourage 


a love for learning. 
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Excalibur Charter Schools’ efforts for the previous five years to provide 


and implement a mathematics and reading curriculum that improves 


pupil achievement: 


 Avalon Reading 


2007- 2009:  Avalon participated in the Reading First program. This was used to enhance the 


reading curriculum. In this program grades K – 6 followed the Reading First fundamentals of 


conducting uninterrupted reading class from 8:30am to 10:00am daily.  Curriculum choices 


were the decision of the Superintendent Parker and Principal Webb.  If there was 


curriculum mapping, instructional material adoptions or pacing guides done there is no 


evidence of it that we could locate. 


2009 – Mr. Nathan Wicke was the Title 1 coordinator overseeing the data review 


committee.  He was dismissed by the superintendent at the end of the first semester.  We 


do not know the details of the dismal. It was discovered that he was not doing the job.  


Upon review of his files, there was no evidence of data analysis and reporting. 


2009-2011:  Spalding “Reading Road to Writing” program was implemented school wide and 


continues to be used. Students were tested weekly for phonetic awareness, grammar and 


writing skills. Spalding data was not compiled by the administration but was left for teachers 


to interpret. 


2010 – The school did not receive Reading First Program funds but continued the 


fundamentals that are the foundation of the Reading First program. According to the AIMS 


results the Reading First program continued to improve student achievement in reading. 


In conjunction with Reading First, Avalon has used the “Reading Street” by Scott Foreman 


and it has remained an integral part of our reading curriculum program since 2007. 


2010 – “Reader’s Choice” Literature published by Glencoe McGraw-Hill was implemented as 


the Middle School reading curriculum. 


Math 


2006-2009:  Avalon purchased Math Manipulatives that were distributed to teachers to use 


to enhance the math curriculum. We cannot locate the exact curriculum that was used 


during these years as it was again Superintendent Parker and Principal Reese and Principal 


Webb that were responsible for curriculum. 


 2009-2010: Curriculum maps for math were created but not followed. Teachers were asked 


to map the math curriculum and turn them in to the principal. Once turned into the 


principal, teachers were told he would review and assure teachers were following the maps. 


Principal Webb did not follow up or review maps. 
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Excalibur High School Math 


2006-2009: Larson Math Software was purchased which allowed student to integrate 


technology with math skills at the High School level.  The curriculum and curriculum 


mapping were the responsibility of Superintendent/Principal Parker.  Evidence of curriculum 


mapping could not be located.  Standard Algebra 1, Geometry, Algebra 2, and Consumer 


Math textbooks were used.  Teacher lesson plans that were submitted to Principal Parker 


were not located for this report. 


Excalibur High School Reading 


2006-2009: Reading curriculum and curriculum mapping were the responsibility of 


Superintendent/Principal Parker.  Evidence of curriculum mapping could not be located. 


Teacher lesson plans that were submitted to Principal Parker were not located for this 


report. 


2009-2010:  Excalibur High School required lesson plans on a weekly basis aligned with state 


standards through the Task Stream Software.  Principal Parker was responsible for reviewing 


these lesson plans.  
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Schools efforts for the previous five years to develop and implement and 


plan of monitoring the integration of the Arizona Academic Standards in 


to Math and Reading instruction.  


District policy required weekly lesson planning aligned to Arizona State Standards by all teaching 


staff.  


Avalon 


 2005-2008: Principal Reese conducted daily walkthroughs of each classroom as well as 


monitored teachers regularly through staff meeting and formal evaluations that were conducted 


as part of the Reading First program. He also developed a Mentor teacher program. 


 2006-2011: Formal teacher evaluation took place twice yearly. Teachers were given the 


evaluation prior to visit and instructed as to the expectation of each evaluation.  Principals were 


responsible to conduct these evaluations and meet with teachers to develop improvement plans 


if needed. 


2006-2008: The Reading First program required weekly meeting with teachers in Kindergarten 


through third grade with the highly qualified Reading Specialist. Biweekly in classroom 


evaluations took place by the Reading Specialist and Principal Reese.  Our Reading 


Interventionist conducted ongoing reviews and training of methods and techniques for 


implementing the Reading First Program all in an effort to improve effective instruction in 


reading.   


2009-2011: Most teachers during the last three years received little if any ongoing support or 


review of performance outside of  the two formal reviews by Principal Webb. 


Excalibur High School 


2006-2009: High School teachers turned in paper lesson plans with state standards 


attached. Principal Parker conducted weekly team meeting to discuss students’ academic 


progress and achievements relating pre and post testing in core subjects. 


2009-2010:  Excalibur High School required lesson plans on a weekly basis aligned with state 


standards through the Task Stream Software.  
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Schools effort for the previous five year to develop and implement a plan 


for monitoring and documenting student proficiency in math and reading. 


Avalon K-8 Reading 


 2006-2011: As part of our Title 1 program student achievement was monitored through 


benchmark assessments using DIBELS reading in K – 6th grades.  During this time Avalon 


employed a certified reading specialist who with the aid of two paraprofessionals conducted 


pull in/pull out services for student who are at risk and require remediation.  Formative 


assessments and summative assessments conducted by the classroom teacher.   


Avalon K-8 Math 


2009-2011: A portion of our schools Title 1 funding was used to employ a full time highly 


qualified math interventionist who conducted pull in / push out services for at risk students. 


Students were identified by teacher recommendation and by AIMS scores for services.  No 


standard curriculum was used by the math interventionist. No benchmark testing was 


conducted during the school year for math by the math interventionist. Principal Webb was 


responsible for monitoring, evaluating the math interventionist.  


2009-2010: Avalon was part of the 21st Century grant where students received tutoring in 


Math, Reading, and Science. DIBELS benchmarking of students’ reading took place in 


Kindergarten through sixth grade while in the 21st Century Program in which 83 students 


participated.   


Excalibur High School Math 


2008-2011: Math tutoring was conducted at the high school level to assist students who 


required remediation and assistance to pass their math AIMS exam. Before and after school 


tutoring was provided.  Pre and post testing as well as AIMS scores showed moderate 


increase in math performance.  Dean of Students Mr. Walt was responsible for this grant. 


Excalibur High School Reading 


2008-2010: Excalibur High School was the recipient of a dropout prevention grant which 


supported additional staff to teach life skills, humanities, and AIMS preparation courses.  


Reading and writing skills were the focus of the AIMS preparation courses.  Students who 


had not met AIMS standards were selected for the AIMS preparation course.  Dean of 


students Mr. Walt was responsible for this grant.   
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School efforts for the previous five years to develop and implement a 


professional development plan that supports effective implementation of 


a math or reading curriculum. 


Avalon 


2007 -Reading Specialist attended the Cambium Learning Professional development conducted 


in Tucson, Arizona.  We do not have information on what this contained. Only records we could 


find were the purchase orders for payment. 


2008-2009: Teachers in Kindergarten through third attended the Cambium training the 


following year and plans to implement the material were created. Most of the teachers that 


attend this training took other positions prior to the start of the next school year which halted 


the use of Cambium.  


2008-2010: Teachers attended professional development outside of school on a regular basis as 


required by the Reading First program. 


2009-2011: Spalding training program were conducted for all teachers. Teachers were 


required to use Spalding materials with all students in an effort to improve grammar and writing 


skills. 


2009-2010: Math- Teachers in Kindergarten through third attended the “Arizona Student 


Achieving Mathematics Academy” along with the Principal Webb. Again most of the teachers 


that attended this training took other positions prior to the start of the next school year which 


halted the implementation of the math academy material.  


Excalibur High School 


Due to the new administration of the school district we are currently unable to obtain any 


record of professional development conducted over the last five years at the high school level. 


Efforts were made to contact the Superintended/ founder with no response. Attempts to 


contact the former Dean of Student, Mr. Walt also went unanswered.  We are unable to find 


evidence to indicate what professional develop took place over the last five years. 
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Schools effort for the previous five year to analyze relevant pupil 


achievement data. 


Avalon 


2005-2010 - AIMS, Terra Nova/Stanford and DIBELs scores were printed for each elementary 


teacher at the beginning of school year. We found no indication of formal or informal reviews 


occurring during this time.   The scores were also published in a binder which was kept in the 


front office and available for teacher review. Student AIMS scores were also entered into the 


SMS for teachers to access. 


Excalibur 


2005-2011- AIMS and Terra Nova/Stanford scores were printed for each high school teacher at 


the beginning of school year.   High School teachers meet with administration and conducted a 


review of AIMS test score student by student. 


2009 – Mr. Wicke was hired as part of Title 1 to evaluate and track student achievement 


data. When he was dismissed at the end of the first semester it was discovered that he was 


not doing the job. All student achievement data in the computer that he was assigned to 


track and evaluate was blank. 
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A detailed description of the types of data collected and the process used 


in conducting the analysis of the relevant data. 


 


2006-2011- Terra Nova or Stanford tests were given to all second graders as required by the 


state. 


2006 – 2011- AIMS tests were given yearly to all 3rd through 8th grade students as required 


by the state. 


2006 – 2011 DIBELS testing and benchmark assessments in reading is given to all K – 6th 


grade students. 


High School 


2006-2011:  Terra Nova/Stanford was administered to the ninth grade class yearly. 


2006-2011:  AIMS was conducted for the tenth grade class yearly and retakes were conducted bi 


-annually for those who did not successful meet state standards on the exam.  


Interpretation of the data was the responsibility of the Principal and teachers. Mr. Wicke was 


hired in 2009 to head a data review team.  


It has proven difficult to track a cohort’s progress over five years because of high student 


turnover.  There are only five students that are still in the eighth grade class that started with 


Avalon five or more years ago.  
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This chart shows the declining student enrollments of the last 5 years. 
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This chart shows in improvement in our absence rate from the previous 4 years. 


 


One area of concern as it relates to  student achievement is student movement in and out of our 


schools. 


This chart is showing the students population that re-enrolls in our school from year to year in 


each grade level. 
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This chart is showing the year end enrollment numbers and the years withdrawals. As can be 


seen on the chart our enrollment has decreased through the years and our students 


withdrawals have also decreased.  
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Justification of how data selected for the analysis is relevant to improving 


pupil achievement. 


AIMS is  just one snap shot of students achievement through the years, but our DIBELS program 


with its quarterly assessments are more relevant to each students need in the subject of 


reading.  The Dynamic Indicators of Basic Early Literacy Skills Student Progress Monitoring Graph 


–DIBELS Next will be utilized to monitor existing reading performance, ongoing performance, 


target goals and identifying student risk levels. 


 


PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 


<Insert Applicant Name> 


 


INDICATOR:1   _X__Math _X__Reading           DURATION OF THE PLAN2:  


Begins September 1, 2011,  to  September 1 , 2014 


 


MEASURE* METRIC* CURRENT 


STATUS* 


End Target For This Plan*3 


State standardized 


assessment 


Percent (%) of students who score 


proficient on the State standardized 


assessment  


and 


Student growth percentile (SGP)  


 


(Board staff 


will enter info 


here) 


Meet or demonstrate sufficient progress toward the 


level of adequate academic performance as set and 


modified periodically by the Board. 


 


 


STRATEGY I: Provide and implement a curriculum that improves student 


achievement.  


Action Steps 4 Timeline Responsible Party Evidence of 


Meeting Action 


Steps 


Budget 


1. Excalibur 


will provide 


and implement 


January  


2012 


Teachers 


 


Lesson plans and 


curriculum maps   


$25,000 


purchase of 


training and 
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Singapore 


Math 


curriculum.  


 


materials 


2. Excalibur 


will employ a 


Part Time 


highly qualified 


math 


interventionist 


through the 


Title One 


program. 


Interventionist 


will conduct 


pull in/pull out 


services with 


students who 


failed to meet 


AIMS 


standards.  


Interventionist 


will be 


provided 


additional 


resources 


including 


Acellus, Khan 


Academy and 


Galileo. 


September 


2011 


Superintendent/CEO 


Executive Director 


 


Time and effort 


logs, Galileo data 


collection and 


review of 


standardized math 


test scores 


 


$22,000 per 


year 


interventionist 


salary 


 


Other 


software 


either free or 


already 


purchased by 


school 


3. Before and 


after school 


tutoring will be 


conducted 


Monday 


through 


Thursday. This 


program will 


serve that 


require 


additional help 


in 


mathematics. 


September 


5, 2013 


Superintendent/CEO 


Executive Director 


 


Galileo data 


collection, Khan 


Academy results 


$5,000 per 


year salary 


4. Develop and June 2012 Teachers An effective and No additional 
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implement 


curriculum 


mapping which 


is aligned to 


the common 


core 


standards.  


 


Superintendent/CEO 


Executive Director 


 


peer edited 


curriculum map is 


develop for each 


grade level 


relating to 


Arizona/ Core 


math standards.  


cost time for 


teacher is 


provided over 


summer 


break.  


5. Create a 


curriculum 


review 


committee that 


will annually 


review and 


recommend 


changes or 


revision to 


schools 


curriculum 


materials, 


maps and 


standards 


alignment. 


September 


2012 


Math interventionist 


will oversee 


curriculum review 


team. Committee 


will consist of one 


teacher from K-8 


grade levels.  


 


New curriculum 


maps and 


standards 


alignment.    


No additional 


cost. Time for 


teachers is 


provided 


weekly to 


meet after 


school. 


6. Provide 


access to 


grade level 


Arizona state 


standard for all 


teachers.   


September 


2011 


Secretaries  Shortcuts to ADE 


standards web 


page placed on 


each teacher’s 


desktop. Arizona 


State Standards 


added to 


PowerSchool.   


No additional 


cost, 


Excalibur 


already 


possesses 


materials 


needed.  


7. Grade level 


teams will read 


and review all 


Arizona State 


Standards  


November 


2011, 


annually 


during 


teacher in-


service 


week 


(usually 


the end of 


July) 


Teachers  Signed 


attestation that 


teacher has read 


and reviewed 


Arizona State 


Standards.  


No additional 


cost, 


Excalibur 


already 


possesses 


materials 


needed.  


8. Teachers 


will write 


learning 


September 


2011 


Teachers  Learning 


objectives will be 


observed during 


No additional 


cost, 


Excalibur 
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objectives on 


the board prior 


to each lesson 


in a student 


friendly format 


that is easy to 


understand.  


informal and 


formal classroom 


walk-thoughs as 


well as formal 


evaluation 


conducted by 


Executive 


Director/Principal.  


already 


possesses 


materials 


needed.  


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the 


Arizona Academic Standards into instruction. 


Action Steps 4 Timeline Responsible 


Party 


Evidence of Meeting 


Action Steps 


Budget 


1. Excalibur will 


review 


implementation 


of Singapore 


Math 


curriculum.  


 


May 1, 


2012 


Executive 


Director 


 


Monthly teacher 


performance 


evaluations.   


No additional 


cost 


2. Implement 


approved 


classroom 


evaluation 


system. 


.    


 


January 


2012 


Principal  


Executive 


Director 


Superintend/CEO  


Board will hold 


Principal  


Executive Director 


and 


Superintendent/CEO 


accountable through 


a review of teach 


evaluations during 


the school year.  


No additional 


cost 


Time provide 


as part of 


administrative 


duties. 


3. Teachers will 


demonstrate 


proficiency at 


80% or better. 


Teachers who 


fall below 80% 


will receive 


additional 


mentoring and 


training in 


subject area 


where they are 


March 


2012 


Principal  


Executive 


Director 


Superintend/CEO  


Superintendent will 


meet with Executive 


Director/ Principal bi-


annually and review 


teacher’s 


performance and 


establish 


remediation for 


teacher if necessary.  


No additional 


cost 


Time provide 


as part of 


administrative 


duties. 
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deficient 


 


4. Teachers will 


work to 


collaborate and 


develop cross 


curricular 


lesson and   


instruction 


materials 


related Arizona 


state standard 


and the core 


curriculum..  


 


August 


2012 


Teachers Lesson plans and 


lesson 


demonstrations will 


be evaluated for 


content related to 


multi curriculum 


instruction.  


No additional 


cost 


Time provide 


as part of 


administrative 


duties. 


5. Teachers will 


turn in lesson 


plans weekly 


with Arizona 


state standards 


relating to 


topics covered 


during 


instruction.  


 


September 


2012 


Teachers 


Administrative 


assistant  


Lesson plans will be 


turned in to the office 


with a signature 


sheet sign by the 


administrative 


assistant and 


teacher to assure 


that lesson are being 


turned in on time.   


No additional 


cost 


Time provide 


as part of 


administrative 


duties. 


 


STRATEGY III:  Develop and implement a plan for monitoring and documenting 


student proficiency. 


Action Steps 4 Timeline Responsible 


Party 


Evidence of Meeting 


Action Steps 


Budget 


1. Excalibur will 


purchase license 


to use Galileo 


benchmarking 


software.  Galileo 


is formative 


benchmarking 


software. 


 


August 


2011 


Principal  


Executive 


Director 


Superintend/CEO 


Invoices for the 


purchase of software 


from ATI.  


$8.00 per 


student 


per year 


with a 


minimum 


of 250 


students. 
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2.  Excalibur will 


establish a testing 


calendar for bench 


mark students 5 


times per year 


using summative 


testing though 


Galileo. Excalibur 


will conduct one 


Pre Test and one 


posttest as well as 


three additional 


tests throughout 


the year space 


every other month 


starting in 


September.  


September 


2011 


Principal will 


schedule 


formative 


assessment with 


ATI/Galileo bi 


monthly.   


Galileo data 


collection report.  


No 


additional 


cost 


Time 


provide 


as part of 


teaching  


duties 


3. Excalibur will 


require teachers to 


perform formative 


testing in math 


twice monthly 


through Galileo 


software. 


 


 Teacher will 


schedule 


summative 


assessments 


using Galileo 


software on the 


5th and 20th of 


every month.  


Executive 


Director/Principal will 


conduct reviews of 


data with teachers at 


monthly staff 


meeting and us 


information from 


bench mark testing 


to develop 


professional 


developments.  


No 


additional 


cost 


Time 


provide 


as part of 


teaching 


duties 


4. 


 


    


 


STRATEGY IV:  Develop and implement a professional development plan that 


supports effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible 


Party 


Evidence of 


Meeting Action 


Steps 


Budget 


1. Excalibur will 


establish a teacher 


mentoring program 


whereby master 


teachers (a teacher 


who on their last 3 


December 


2012 


Teachers Peer evaluation 


and goals form 


$250 per 


year 


stipend 


will be 


provided 


to mentor 
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formal evaluation 


scored 80% or better 


and had 70% of their 


students in the meets 


or exceed category on 


the AIMS examinations 


will be considered a 


master teacher), 


reading and math 


interventionists will 


conduct classroom 


visits to discuss what 


the teachers are doing 


well, what they can to 


improve and set goals 


for the next meeting. 


teachers. 


Total of 3 


mentor 


teachers. 


Total 


cost 


$750.00 


2. Excalibur will train 


teachers to use 


formative and 


summative 


assessment and collect 


data through Galileo 


software. 


September 


2011 


Executive 


Director 


Teachers 


Principal 


 Training sign-in 


sheets, Galileo 


reports, formal 


teacher evaluations 


focused on use of 


Galileo 


$3,000 


     


     


 


Using the information entered in the “Budget” columns above, please provide a budget 


total that incorporates all strategies and action steps for each year of the performance 


management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 


2011). The charter holder may add years, as necessary. 


 


Year 1:  Budget Total $52,000      Fiscal Year 2012 


Year 2:  Budget Total $2750   Fiscal Year 2013 


Year 3:  Budget Total $7750   Fiscal Year 2014 


 


 


Notes: 


* Provided by ASBCS staff 
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1 Academic area to be addressed for improvement 


2 Duration of the plan must align with the timeline presented in the Action Steps 


3 Refer to Terms to Know in the Renewal Application Instructions   


4 Repeat these action steps as necessary to include the appropriate number of steps to 


accomplish the strategy 
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Excalibur Charter School, Inc. - Entity ID 79214 


School: Excalibur Charter School and Avalon Elementary 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, Excalibur Charter School, Inc. was required to submit 
a Performance Management Plan (PMP) as an intervention because schools operated by the charter 
holder did not meet the academic expectations set forth by the Board. At the time Excalibur Charter 
School, Inc. became eligible to apply for renewal, the charter holder again did not meet the academic 
performance expectations of the Board as set forth in the Performance Framework and was required to 
submit a Demonstration of Sufficient Progress (DSP) as part of the renewal application package.  The 
charter holder was able to demonstrate the school is making sufficient progress toward the Board’s 
expectations through the submission of the required information or evidence reviewed during an on-site 
visit. In the most recent fiscal year for which there is State assessment data available, Avalon Elementary 
and Excalibur Charter School received overall ratings of “Does Not Meet” the Board’s academic 
standards.  


The charter holder did not meet the financial performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a financial performance response. Staff’s 
evaluation of the response resulted in zero “Acceptable” and four “Not Acceptable” determinations. 


The charter holder’s organizational membership on file with the Board was not consistent with the 
information on file with the Arizona Corporation Commission and the charter holder was required to 
submit the Organizational Membership portion of the Detailed Business Plan Section of the renewal 
application.  The renewal application package submitted by the charter holder provides evidence of 
organizational membership alignment as required in the application. 


The charter holder did have compliance matters, including action taken by the Board in November 2011 
and by the Arizona State Retirement System in fiscal year 2010.  


Profile  


Excalibur Charter School, Inc. operates two schools serving grades K-12 in Apache Junction. The graph 
below shows the charter holder’s actual 100th day average daily membership (ADM) for fiscal years 
2010-2014.  
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A dashboard representation of Avalon Elementary’s academic outcomes, based upon the indicators and 
measures adopted by the Board, is provided below. 
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A dashboard representation of Excalibur Charter School’s academic outcomes, based upon the 
indicators and measures adopted by the Board, is provided below. 


 


 


I.  Success of the Academic Program 


The FY2013 overall rating for Avalon Elementary on the Board’s academic performance measures was 
58.82 including points received for the FY2013 letter grade of C as reported by the Arizona Department 
of Education. The FY2012 overall rating for the school on the Board’s academic performance measures 
was 47.5 including points received for the FY2013 letter grade of D as reported by the Arizona 
Department of Education. 


The FY2013 overall rating for Excalibur Charter School on the Board’s academic performance measures 
was 58.82 including points received for the FY2013 letter grade of D as reported by the Arizona 
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Department of Education. The FY2012 overall rating for the school on the Board’s academic 
performance measures was NR including points received for the FY2013 letter grade of C as reported by 
the Arizona Department of Education. 


The following is a timeline of activities that have occurred related to the academic performance of 
Excalibur Charter School, Inc.: 


July 2011: Excalibur Charter School, Inc. was notified that the charter holder was required to submit a 
Performance Management Plan on or before September 1, 2011 for the five-year interval review 
because the schools operated by the charter holder, did not meet the academic expectations set forth 
by the Board.  


September, 2011: Excalibur Charter School, Inc. timely submitted a Performance Management Plan 
(portfolio: i. Performance Management Plan).  


January, 2013: The Board released 2012 Academic Dashboards; Avalon Elementary received an overall 
rating of “Does Not Meet” the Board’s academic standards and Excalibur Charter School received an 
overall rating of “NR” and Excalibur Charter School, Inc. did not meet the Board’s academic performance 
expectations. The charter holder was assigned a Demonstration of Sufficient Progress (DSP) for the 
schools as part of an annual reporting requirement (portfolio: h. FY12 DSP Submission). 


August, 2013:  Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit 
on August 1, 2013 to meet with the schools’ leadership. The charter holder was able to submit 
additional evidence for 48 hours after the site visit (portfolio: g. FY12 DSP Site Visit Evidence List). 


August, 2013: The Board released FY2013 Academic Dashboards; Avalon Elementary received an overall 
rating of “Does Not Meet” the Board’s academic standards and Excalibur Charter School received an 
overall rating of “Does Not Meet” the Board’s academic standards and Excalibur Charter School, Inc. did 
not meet the Board’s academic performance expectations. The charter holder was not assigned a DSP as 
part of an annual reporting requirement because a final evaluation of the FY2012 DSP had not yet been 
completed and the charter holder would become eligible for renewal within the fiscal year. 


September, 2013: Board staff completed a final evaluation (portfolio: f. FY2012 DSP Evaluation 
Instrument) of the charter holder’s FY2012 DSP and made the evaluation available to the charter holder. 
In that final evaluation of the FY2012 DSP, Board staff determined that the charter holder’s DSP was 
sufficient in all areas. The findings contained in the final evaluation of the FY2012 DSP were grounded in 
a limited evaluation of the schools’ evidence as compared to the evaluation used in completing final 
evaluation of the Renewal DSP submitted as part of the renewal application package.    


December, 2013: Board staff provided the charter holder, through its authorized representative, Mr. 
Michael McCord, with Renewal Notification Information, which included notification of the renewal 
process, the date on which the charter holder would become eligible to apply for renewal (December 
30, 2013), the deadline date on which the renewal application package would be due to the Board 
(March 30,2013), information on the availability of the charter holder’s renewal application as well as 
instruction on how to access the renewal application, and notification  of the requirement to submit  
Renewal DSPs as components of its renewal application package because the charter holder did not 
meet the academic performance expectations set forth by the Board.  


March, 2014: A renewal application package with Renewal DSPs for Avalon Elementary and Excalibur 
Charter School was timely submitted by the charter representative (portfolio: e. Renewal DSP 
Submissions). 
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Renewal Application Package DSPs 


Following a preliminary evaluation of the DSPs, staff conducted a site visit on April 25, 2014 to meet 
with the schools’ leadership, as selected by the schools, to confirm evidence of the processes described 
in the DSPs and review additional evidence to be considered in the final evaluation (presented in the 
charter holder’s renewal portfolio: c. DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) 
of the charter holder’s DSP submissions.  The following representatives of charter holder were present 
at the site visit: 


Name Role 


Janette Benzinger Student Services 


Michelle Phillips High School Teacher 


Kris Johnson Grants 


Michael McCord Executive Director 


The DSPs submitted by Excalibur Charter School, Inc. for Excalibur Charter School and Avalon Elementary 
were required to address the areas (curriculum, monitoring instruction, assessment, and professional 
development) for the measures for which the charter holder was required to provide a response. The 
charter holder was provided a copy of the initial evaluation prior to the site visit and informed that areas 
initially evaluated as not acceptable could be addressed with additional evidence at the time of the visit. 
The charter holder also had 48 hours following the site visit to submit relevant evidence. 


After considering information in the DSPs, evidence provided at the time of the site visit, and additional 
evidence submitted following the site visit Board staff finds that, the charter holder demonstrated 
evidence of a sustained improvement plan at the elementary school that includes implementation of a 
curriculum that contributes to increased student growth and proficiency, implementation of a plan for 
monitoring the integration of the Arizona’s College and Career Ready (ACCR) Standards into instruction, 
implementation of a plan for monitoring and documenting increases in student growth and proficiency, 
and implementation of a professional development plan that contributed to increased student growth 
and proficiency. 


At the high school, the charter holder has provided evidence of implementation of a professional 
development plan, but has not provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency, 
implementation of a plan for monitoring the integration of the ACCR Standards into instruction, 
implementation of a plan for monitoring and documenting increases in student growth and proficiency, 
or increasing the percent of entering ninth graders who graduate from high school in four years.  


For the elementary school, the charter holder provided data and analysis that demonstrates maintained 
or improved academic performance based on data generated from valid and reliable assessment 
sources. The data and analysis demonstrates maintained improvement in academic performance in 
math and improved academic performance in reading. 


For the high school, the charter holder did not provide data and analysis that demonstrates maintained 
or improved academic performance based on data generated from valid and reliable assessment 
sources. Rather, the data and analysis demonstrates some improvement in the academic performance 
of students in reading, but decline in the academic performance of students in math.  
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The charter holder did not provide data for ELL students since the schools currently do not serve any ELL 
students. 


Based on the findings summarized above and described below, staff determined that the charter holder 
demonstrated sufficient progress towards meeting the Board’s academic performance expectations for 
the elementary school. 


However, staff determined that the charter holder did not demonstrate sufficient progress towards 
meeting the Board’s academic performance expectations for the high school. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


For the elementary school, in the area of curriculum, Excalibur Charter School, Inc.’s DSP was evaluated 
as Meets. The charter holder provided evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. 
Specifically, the charter holder provided evidence of a system to create, implement, evaluate and revise 
curriculum aligned with ACCR Standards with clearly defined and measurable implementation across the 
school. For the elementary school, the charter holder’s demonstration of sufficient progress in the area 
of curriculum is acceptable. 


For the high school, in the area of curriculum, Excalibur Charter School, Inc.’s DSP was evaluated as 
Approaches. The charter holder did not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency. Rather, 
the charter holder provided evidence of a fragmented approach that the school uses to create, 
implement, evaluate, and revise school curriculum, aligned with ACCR Standards. The approach lacks 
cohesiveness and alignment with other school improvement efforts.  For the high school, the charter 
holder’s DSP in the area of curriculum is not acceptable. 


 The charter holder must provide evidence of implementation of a systematic process the school 
uses to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the school 
evaluates curriculum options, what findings the school makes about curriculum options, and who 
is involved in the curriculum adoption process. 


o For the elementary school, the charter holder provided “Curriculum Committee Meeting” 
and “Curriculum Teacher Evaluation” documents.  The meeting notes provided a summary 
of meetings discussing the concerns and gaps regarding the math curriculum. The 
curriculum evaluation documents evaluate different curriculum resources using criteria 
rated on a points scale and teachers comments regarding positive and negative aspects for 
each curriculum resource evaluated. These documents demonstrate evidence of a system 
for adopting curriculum. 


o For the high school, the charter holder did not provide documents or evidence of a system 
to create/adopt curriculum. 


 The charter holder must provide evidence that the school has in place a system for implementing 
the curriculum consistently across the school.  Sufficient evidence will demonstrate the school 
utilizes tools that identify what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of these tools.   


o For the elementary school, the charter holder provided “Curriculum Maps and Lesson Plans” 
across grade levels.  These documents provided evidence of alignment of lesson plans to 
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curriculum maps. The curriculum maps and lesson plans both aligned to ACCR Standards. 
Samples of curriculum maps were provided across grade levels. These documents 
demonstrate evidence of a system for implementing the curriculum consistently across the 
elementary school. 


o For the elementary school, the charter holder provided “Professional Development 
Documents; Task Analysis, Handout 5”. These documents establish common expectations 
for curriculum mapping and lesson planning. These documents, which include templates, 
were provided to teachers. These documents demonstrate evidence of a system for 
implementing the curriculum consistently across the elementary school. 


o For the elementary school, the charter holder provided “Walk-Through Observations”.  
These documents provide evidence of monitoring the implementation of the standards 
through cross checks of lesson plans to the standards being taught during observed lesson. 
Template and completed samples were reviewed. These documents demonstrate a system 
for implementing the curriculum consistently across the school. 


o For the high school, the charter holder provided “Graduation Plan Progress, ECAP, Modify 
Enrollments-Schedule”. These documents identify the process for assigning students to 
courses and ensuring that all students are enrolled in Math and English course at all times. 
The documents provide evidence of a process for enrolling students in appropriate courses.  


o For the high school, the charter holder provided “Acellus Course Binder”. The documents 
describe the division of courses into lessons and units aligned to the ACCR Standards. These 
documents describe how student pacing is monitored to ensure timely completion of 
lessons and courses. The documents provide evidence of a process for process for 
implementing some of the high school courses. 


o For the high school, the charter holder provided “English 9A and 9B daily pacing and all 
courses semester pacing”. These documents consist of pacing guides that identify the pace 
necessary for students to complete lessons timely. The documents provide evidence of a 
process for implementing some of the high school courses. 


o For the high school, the charter holder provided “Progress Report” and “Progress Report 
Explanation”. The documents describe the process for monitoring student pacing of lesson 
completion. The documents provide evidence of monitoring of student pacing by teachers 
to ensure timely completion of courses. These documents provide evidence of a process 
implementing curriculum.  


 The charter holder must provide evidence of implementation of a systematic process for 
evaluating and revising curriculum. Sufficient evidence will demonstrate how the school evaluates 
how effectively the curriculum enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular gaps.  


o For the elementary school, the charter holder provided “Subject Grade Level Curriculum 
Analysis and Revision Document”. This document identifies a process for using AIMS data to 
identify areas, by standards, for revision; gaps; curricular needs; and identifies actions to be 
taken in response to identified needs. This document demonstrates a system for evaluating 
and revising curriculum for the elementary school. 


o For the high school, the charter holder provided “Excalibur Eng. 9A syllabus”. The document 
reflects recent revisions to the curriculum. No evidence was provided to document how the 
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need for revisions was identified, or the process used to make revisions. The document 
demonstrates the beginning stages of a process for evaluating and revising curriculum for 
the high school. 


o For the high school, the charter holder provided “February Agenda”, “February Minutes”, 
“April Agenda”, and “April Minutes”. The February minutes describe a change from online to 
a blended approach to instruction for next year. The transition to a blended curriculum is 
also discussed in the April minutes. No evidence was provided to document the process 
used to determine the need to make this change to the program of instruction, how the 
school evaluated the curriculum effectiveness, identified gaps in the curriculum, and/or 
addressed curricular gaps. These documents demonstrate a fragmented approach to 
evaluating and revising curriculum for the high school. 


 The charter holder must demonstrate implementation of a curriculum aligned to the ACCR 
Standards.  


o For the elementary school, the charter holder provided “Curriculum Maps and Lesson Plans” 
across grade levels.  These documents provide evidence of alignment of lesson plans to 
curriculum maps. The curriculum maps and lesson plans both align to ACCR Standards. 
Samples of curriculum maps were provided across grade levels. These documents provide 
evidence that the school has implemented a curriculum aligned to the ACCR Standards. 


o For the high school, the charter holder provided “Acellus Course Binder”. The documents 
demonstrate the division of courses into lessons and units are aligned to the ACCR 
Standards.  


 The charter holder must demonstrate implementation of a curriculum adapted to meet the needs 
of subgroup populations.  Sufficient evidence will demonstrate there is curriculum intended to 
provide differentiated materials, activities, and/or strategies for struggling students within the 
subgroups. 


o For the elementary school, the charter holder provided “Lesson Plans”.  These documents 
identify a variety of strategies and adaptation to lessons to meet the needs of students. 
These include structural components such as small groups meeting with teachers on a 
rotating schedule, and modifications and adjustments to instructional resources such as 
leveled readers. These documents provide evidence of a system for adapting curriculum to 
meet the needs of subgroup populations. 


o For the elementary school, the charter holder provided “Student Information Sheets”. These 
documents are used for communication and collaboration between the special education 
teacher and classroom teachers. The documents identify areas of student strengths and 
student difficulties, individual student data to identify student progress, and strategies to 
address student strengths and student difficulties. A template and completed student forms 
were reviewed. These documents demonstrate a system for adapting curriculum to meet 
the needs of student with disabilities. 


o For the elementary school, the charter holder provided “Reading/Math Lab Daily Schedule”, 
and “Block Schedule”. These documents identify the schedule for providing supplemental 
instruction in reading and math for students in the bottom 25%. The schedules include 
blocks of time by grade level and identify when supplemental instruction occurs. The block 
schedule identifies the daily schedule for each grade level and includes time scheduled 
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specific to supplemental instruction such as small group intervention, and RTI. These 
documents demonstrate a system for adapting curriculum to meet the needs of students in 
the bottom 25%. 


o For the elementary school, the charter holder provided “Avalon Elementary Data Meetings”. 
The minutes identify discussion of data and intervention plans for subgroup students. 
Strategies and items to monitor for follow-up for individual students are included. These 
documents demonstrate a system for adapting curriculum to meet the needs of students in 
subgroups. 


o For the high school, the charter holder provided “Math Schedule”. The math schedule 
identifies times when individual students receive additional support. The document does 
not identify strategies or adjustments to curriculum made to meet the needs of students. 
The document demonstrates a fragmented approach to adapting curriculum to meet the 
needs of students in subgroups. 


o For the high school, the charter holder provided “Galileo Data Pictures and Student 
Reflection”. The Galileo data provides evidence that Galileo assessment results are used to 
monitor student progress. The student reflection identifies that students reflect on their 
progress or lack of progress. While students are asked to identify what they think they need 
to do to improve, no documentation or evidence of a system for providing support or 
adaptation of the curriculum for students was provided. These documents demonstrate a 
fragmented approach to adapting curriculum to meet the needs of students in subgroups. 


Monitoring Instruction:  


For the elementary school, in the area of monitoring instruction, Excalibur Charter School, Inc.’s DSP was 
evaluated as Meets. The charter holder provided evidence of a sustained improvement plan that 
includes implementation of a plan for monitoring the integration of the ACCR Standards into instruction.  
Specifically, the charter holder provided evidence of a system to monitor the integration of ACCR 
Standards into instruction and evaluate the instructional practices of the teachers. The system provides 
for some analysis and feedback to further develop the system. For the elementary school the charter 
holder’s DSP in the area of monitoring instruction is acceptable.  


For the high school, in the area of monitoring instruction, Excalibur Charter School, Inc.’s DSP was 
evaluated as Falls Far Below. For the high school, the charter holder did not provide evidence of a 
sustained improvement plan that includes implementation of a plan for monitoring the integration of 
the ACCR Standards into instruction. Rather, the charter holder provided no evidence of monitoring and 
evaluating standards and instructional practices. For the high school, the charter holder’s DSP in the 
area of monitoring instruction is not acceptable. 


 The charter holder must provide evidence of implementation of a system to monitor the 
integration of ACCR Standards into instruction. Sufficient evidence will demonstrate that the 
school ensures all grade level standards are taught within the school year in all classrooms and 
that teachers implement an ACCR Standards-aligned curriculum with fidelity. 


o For the elementary school, the charter holder provided “Walk-Through Observation”. This 
document demonstrates monitoring of implementation of the standards through cross 
checks of lesson plans to the standard being taught when lessons are observed. A template 
and completed samples were reviewed. These documents demonstrate a system for 
monitoring the integration of ACCR Standards into instruction. 
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o For the high school, the charter holder did not provide any documentation or evidence to 
demonstrate a system for monitoring the integration of ACCR Standards into instruction. 


 The charter holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers. Sufficient evidence will demonstrate that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers. 


o For the elementary school, the charter holder provided “Full-Cycle Process”. This document 
contains a diagram of the steps in the process for monitoring and evaluating teachers. The 
formative portion of the cycle includes pre-observation conferences, scheduled 
observations with conferences, and drop-in observations with feedback. This document 
demonstrates a system to evaluate the instructional practices of teachers.  


o For the elementary school, the charter holder provided “Protocol for Pre-Observation 
Conference and Completed Pre-Observation Form”. The protocol addresses the curriculum, 
sequencing of the observed lesson, learning outcomes for the observed lesson, 
differentiation of instruction for students, and how student learning will be assessed. A 
template and completed forms were reviewed. These documents demonstrate a system to 
evaluate the instructional practices of teachers. 


o For the elementary school, the charter holder provided “Danielson Formal Evaluation 
System/Framework”. The document identified the evaluation process and rubrics that are 
used for formal teacher evaluations. This document demonstrates a system to evaluate the 
instructional practices of teachers. 


o For the elementary school, the charter holder provided “Teacher Evaluation samples”. The 
document identified the charter holder’s process for evaluating the instructional quality of 
teachers during observations. Teachers are observed and evaluated against 7 standards. 
Samples of teacher evaluations and the rubrics used for scoring were provided. These 
documents demonstrate a system to evaluate the instructional practices of teachers.  


o For the high school, the charter holder did not provide any documentation or evidence to 
demonstrate a system to evaluate the instructional practices of teachers. 


 The charter holder must provide evidence that school leaders conduct some analysis and provide 
some feedback to further develop the system. Sufficient evidence will demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses 
and learning needs, and/or the school ensures teacher development is ongoing. 


o For the elementary school, the charter holder provided “Full-Cycle Process”. This document 
contains a diagram of the steps in the process for monitoring and evaluating teachers. The 
formative portion of the cycle includes pre-observation conferences, scheduled 
observations with conferences, and drop-in observations with feedback. The summative 
portion of the cycle includes teacher self-evaluation, summative conference, and 
professional growth plan for teachers. Between the formative and summative portions of 
the cycle, data collection occurs. This document demonstrates a system for analysis and 
feedback to further develop the system.  


o For the elementary school, the charter holder provided “Teacher Evaluation samples”. 
These documents provide evidence of the implementation of the charter holder’s process 
for evaluating the instructional quality of teachers during observations. After the 
observation, the results are reviewed with the teachers and teachers set personal growth 
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goals. Teachers sign the scoring results to indicate that they have received the results of the 
observation and set goals. This document demonstrates a system for analysis and feedback 
to further develop the system. 


o For the elementary school, the charter holder provided, “Teacher Improvement Plan” and 
“Re-evaluation”. These documents describe a teacher that was placed on an improvement 
plan and subsequent observations to monitor progress toward improvement in the areas 
identified for improvement. These documents demonstrate a system for analysis and 
feedback to further develop the system. 


o For the high school, the charter holder did not provide any documentation or evidence to 
demonstrate a system for analysis and feedback to further develop the system. 


 The charter holder must provide evidence of implementation of a system to evaluate the 
instructional practices of teachers that addresses the needs of students with proficiency in the 
bottom 25%, ELL students, FRL students, and students with disabilities. Sufficient evidence will 
demonstrate that the school evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers in relation to meeting the needs of students with 
proficiency in the bottom 25%, ELL students, FRL students, and students with disabilities. 


o For the elementary school, the charter holder provided “Avalon Elementary Data”.  This 
document includes minutes of data meetings discussing the strategies teachers use to 
address the needs of students in subgroups. Minutes indicate that during the meetings the 
effectiveness of strategies is evaluated and changes and adjustments are recommended as 
needed.  This document demonstrates a system to evaluate the instructional practices of 
teachers to address the needs of students in subgroups. 


o For the elementary school, the charter holder provided “Intervention Strategies 
Documentation Form” and “Learning Behavior Problem Checklist by Hawthorne”. These 
documents are used to monitor the implementation of strategies used with students in 
subgroups. Teachers are monitored on the use of the checklist for identifying appropriate 
strategies based on identified student need. These documents demonstrate a system to 
evaluate the instructional practices of teacher to address the needs of students in 
subgroups. 


o For the high school, the charter holder did not provide any documentation or evidence to 
demonstrate a system to evaluate the instructional practices of teacher to address the 
needs of students in subgroups. 


Assessment: 


For the elementary school, in the area of assessment, Excalibur Charter School, Inc.’s DSP was evaluated 
as Meets. The charter holder provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Specifically, the charter 
holder provided evidence of comprehensive assessment system based on clearly defined performance 
measures aligned with the curriculum and instructional methodology that includes data collection from 
multiple assessments, and data review teams. For the elementary school, the charter holder’s DSP in the 
area of assessment is acceptable. 


For the high school, in the area of assessment, Excalibur Charter School, Inc.’s DSP was evaluated as 
Approaches. The charter holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student proficiency. Rather, the charter 
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holder provided evidence of an assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that little data is collected and data 
is not used to make instructional decisions. For the high school, the charter holder’s DSP in the area of 
assessment is not acceptable. 


 The charter holder must provide evidence of the implementation of a comprehensive assessment 
system.  Sufficient evidence will demonstrate the school regularly and timely assesses students in 
a manner that is aligned with the curriculum in order to monitor student progress. 


o For the elementary school, the charter holder provided “Avalon/Excalibur Calendar” and 
“Galileo Class Calendars”.  These documents identify the dates within the school year for 
scheduled Galileo benchmark testing.  These documents demonstrate Galileo benchmark 
testing is utilized as a piece of a comprehensive assessment system that includes data 
collection from multiple assessments to regularly and timely assesses students. 


o For the high school, the charter holder provided “Galileo 2014 High School Testing 
Schedule”.  The document identifies the dates within the school year for scheduled 
benchmark testing. The document demonstrates a component of a comprehensive 
assessment system that includes data collection from multiple assessments. 


o For the high school, the charter holder provided “Acellus Course Binder”. The documents 
describe the division of courses into lessons and units aligned to the ACCR standards. These 
documents provide evidence of assessments that are part of the courses. These documents 
in conjunction with the Galileo benchmark testing demonstrate a comprehensive 
assessment system that is aligned with the curriculum and instructional methodologies. 


 The charter holder must provide evidence that data from these assessments is analyzed and 
utilized. Sufficient evidence will demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt instruction.  


o For the elementary school, the charter holder provided “Avalon Data Meetings”.  This 
document includes minutes of data meetings discussing analysis of Galileo and DIBELS 
assessment results. The minutes also indicate that during the meetings the effectiveness of 
strategies is evaluated, changes and adjustments to instruction are recommended, and 
changes to small group composition are made as needed. Minutes from a range of dates 
throughout the school year were provided. These documents demonstrate a system of data 
review teams to analyze data. 


o For the high school, the charter holder provided “Galileo Data Pictures and Student 
Reflection”. The Galileo data assessment results are used to monitor student progress. The 
student reflection identifies that students reflect on their progress or lack of progress. While 
students are asked to identify what they think they need to do to improve, no 
documentation or evidence of a system for teachers analyzing student data or using the 
results to make instructional decisions was provided. These documents do not provide 
evidence about how the assessment data is analyzed to inform and adapt instruction. 


o For the high school, the charter holder provided “AIMS tracking log/ Graduation test 
requirement”. The documents demonstrate an approach to monitoring student AIMS data, 
but do not demonstrate how data from a comprehensive assessment system is used to 
timely monitor student progress.  
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 The charter holder must provide evidence of implementation of an assessment system that meets 
the needs of students with proficiency in the bottom 25%, ELL students, FRL students, and 
students with disabilities. Sufficient evidence will demonstrate how the assessment system 
assesses students within the subgroups according to their needs. 


o For the elementary school, the charter holder provided “Avalon Data Meetings”.  This 
document includes minutes of data meetings discussing analysis of Galileo and DIBELS 
assessment results. The minutes also indicate that during the meetings the effectiveness of 
strategies is evaluated, changes and adjustments to instruction are recommended, and 
changes to address the needs of students in subgroups are made as needed. Minutes from a 
range of dates throughout the school year were provided. These documents demonstrate a 
comprehensive assessment system that assesses students within the subgroups according 
to their needs. 


o For the elementary school, the charter holder provided “DIBELS data”. The documents 
contain assessment results and indicate frequent progress monitoring for students in 
subgroups. These documents demonstrate a comprehensive assessment system that 
assesses students within the subgroups according to their needs. 


o For the high school, the charter holder does not provide any documentation or evidence to 
demonstrate an assessment system that assesses students within the subgroups according 
to their needs. 


Professional Development: 


In the area of professional development, Excalibur Charter School, Inc.’s DSPS for the elementary and 
high school were evaluated as Meets. The charter holder provided evidence of a sustained improvement 
plan that includes implementation of a professional development plan that contributed to increased 
student growth and proficiency. Specifically, the charter holder provided evidence of comprehensive 
professional development plan that is aligned with teacher learning needs. The plan includes follow-up 
and monitoring strategies. The plan focuses on areas of high importance and supports high quality 
implementation. For the elementary school, the charter holder’s DSP in the area of professional 
development is acceptable. 


 The charter holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o For the elementary school, the charter holder provided “Avalon K-8 Professional 
Development 2013-2014”.  This document identifies professional development topics 
scheduled throughout the 2013-2014 school year which are aligned to implementing the 
new common core standards and instructional strategies intended to improve student 
achievement. This document demonstrates a comprehensive professional development plan 
that is aligned with teacher learning needs. 


o The charter holder provided “PD Surveys”. This document contained the results of a survey 
sent to teachers to identify topics teachers felt were of high importance. The topics 
identified in the survey align to topics offered in PD sessions throughout the year. This 
document demonstrates a comprehensive professional development plan that is aligned 
with teacher learning needs. 
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o The charter holder provided a “Subject Grade Level Curriculum Analysis and Revision 
Document”. This document demonstrates a process for analyzing AIMS data to identify 
areas of teacher development need. The needs identified in this analysis align to areas of 
professional development offered during this school year. The document demonstrates a 
comprehensive professional development plan that is aligned with teacher learning needs. 


 The charter holder must provide evidence of implementation of a system that supports high 
quality implementation of the information and strategies learned through the professional 
development plan.  Sufficient evidence will demonstrate how the charter holder provides access 
to resources necessary to implement the information and strategies, and/or otherwise supports 
teachers in planning to and implementing the information and strategies. 


o The charter holder provided “Teaching Reading Effectively Professional Development 
Training Materials”. The materials were provided to teachers as part of professional 
development to support implementation and included activities, worksheets, and other 
hands on materials. These documents demonstrate a professional development plan that 
support high quality implementation. 


o The charter holder provided “Close Reading in the Classroom Binder”. The materials were 
provided to teachers as part of professional development to support implementation and 
included activities, worksheets, and other hands on materials. These documents 
demonstrate a professional development plan that support high quality implementation. 


o The charter holder provided “Task Analysis PD Binder”. The materials were provided to 
teachers as part of professional development to support implementation and included 
activities, worksheets, and other hands on materials. These documents demonstrate a 
professional development plan that support high quality implementation. 


 The charter holder must provide evidence of implementation of a system to follow-up on and 
monitor the implementation of the strategies and information learned through the professional 
development plan.  Sufficient evidence will demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional development plan. 


o The charter holder provided “Principal’s and Assistant Principal’s evaluation”.  These 
documents contain the evaluations of the school leaders by an outside evaluator. The 
evaluation rates performance in several areas, including instructional effectiveness and 
personnel management. These two categories focus on providing support for teachers 
toward professional growth goals, and professional development aligned to teacher needs. 
And the evaluation provides observations/evidence that support the evaluation.  These 
documents demonstrate a professional development plan that provides follow-up and 
monitoring strategies. 


 The charter holder must provide evidence of implementation of comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate how 
the professional development plan addresses teacher weaknesses and learning needs and areas of 
high importance in relation to students within the subgroups according to their needs. 


o For the elementary school, the charter holder provided “Avalon K-8 Professional 
Development 2013-2014”.  This document identifies the professional development topics 
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scheduled for the 2013-2014 school year, which include students with disabilities training, 
and training pertaining to instructional strategies for struggling students.  This document 
demonstrates a professional development plan that addresses learning needs and areas of 
high importance to students within subgroups. 


o The charter holder provided “Close Reading in the Classroom Binder”. These documents 
were provided to teachers to support high quality implementation of close reading 
strategies as part of instruction. The close reading strategies support instruction that 
addresses the needs of students in the bottom 25% and FRL students. These documents 
demonstrate a professional development plan that addresses learning needs and areas of 
high importance to students within subgroups. 


o The charter holder provided, “Sept 20, 2013 Professional Development Sign-in and 
Summary” and “July 15th-19th professional development sign-in”. These documents 
demonstrate teacher attendance at professional development sessions for professional 
development to support instruction of students in subgroups. These documents 
demonstrate a professional development plan that addresses learning needs and areas of 
high importance to students within subgroups. 


Increasing Graduation Rate: 


In the area of increasing graduation rate, Excalibur Charter School, Inc.’s DSP was evaluated as 
Approaches. The charter holder did not provide evidence of a sustained improvement plan that includes 
increasing the percent of entering ninth graders who graduate from high school in four years. While the 
charter holder’s evidence demonstrated that the charter holder has implemented strategies to ensure 
students in grades 9-12 graduate on time, the school did not present data that demonstrates success in 
ensuring students graduate on time. The charter holder’s DSP in the area of increasing graduation rate is 
not acceptable. 


 The charter holder must provide evidence of strategies the school uses to ensure students in 
grades 9-12 graduate on time. These strategies should ensure that students have a plan to direct 
them in meeting graduation requirements that is kept up-to-date, and should include practices to 
address early academic difficulty. 


o The charter holder provided “Summer School Available”. These documents identify the 
process used for students to identify courses to be taken during summer school. The 
document indicates that first priority goes to students that will not finish their current 
classes. These documents demonstrate efforts to assist students in earning credits toward 
graduation. 


o The charter holder provided “Graduation Plan Progress ECAP, Modify Enrollments-
Schedule”. These documents identify the process for assigning students to courses and 
ensuring that all students are enrolled in a math and English course at all times. The 
documents provide evidence of a process for enrolling students in courses based on credits 
needed to graduate. These documents demonstrate a strategy the school uses to ensure 
students in grade 9-12 graduate on time. 


o The charter holder provided “Excalibur Schedule” and “Math Schedule”. These documents 
identify scheduled time available for students to receive additional support for their courses 
and to complete additional lessons. These documents demonstrate a strategy the school 
uses to ensure students in grade 9-12 graduate on time. 
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o The charter holder provided “Galileo Data Pictures and Student Reflection”. The Galileo data 
provides evidence that Galileo assessment results are used to monitor student progress. The 
student reflection identifies that students reflect on their progress or lack of progress. 
Students are asked to identify what they think they need to do to improve. The documents 
demonstrate efforts to assist students in earning credits toward graduation. 


o The charter holder provided “AIMS tracking log/Graduation test requirement”. The 
documents provide evidence of a system for monitoring student AIMS data, and placing 
students in AIMS prep courses. These documents demonstrate a strategy the school uses to 
ensure students in grade 9-12 graduate on time. 


o No data was provided to demonstrate success in ensuring students in grade 9-12 graduate 
on time. 


Data: 


For the elementary school, the charter holder provided data and analysis that demonstrates maintained 
or improved academic performance based on data generated from valid and reliable assessment 
sources. The data and analysis demonstrates maintained improvement in academic performance in 
math and improved academic performance in reading. 


For the high school, the charter holder did not provide data and analysis that demonstrates maintained 
or improved academic performance based on data generated from valid and reliable assessment 
sources. Rather, the data and analysis demonstrates some improvement in the academic performance 
of students in reading, but decline in the academic performance of students in math.  


The charter holder did not provide data for ELL students since the schools currently do not serve any ELL 
students. 


 The charter holder must provide evidence of the effectiveness of their systems in each of the 
areas discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate the 
school’s performance on the AIMS assessment, as reflected in the dashboard, is and will continue 
to improve as compared to prior years. 


o For the elementary school, the charter holder provided “Data Charts 2013 to 2014”.  This 
document clearly identifies a comparison of Galileo Pre Assessment data from 2013 and 
2014 for reading and math. For math, the data demonstrates maintained improvement in 
the percentage of students scoring Meets or Exceeds. For 2013, 46% scored Meets or 
Exceeds; for 2014, 45% scored Meets or Exceeds. The data demonstrates an increase in the 
percentage of students scoring Meets or Exceeds in reading. For 2013, 64% scored Meets or 
Exceeds; for 2014, this increased to 71%.  


o For the elementary school, the charter holder provided “Bottom 25% Students Growth”. 
This document identifies results of the comparative analysis of 2013 and 2014 Galileo 
assessment results for students in the bottom 25%. For math, 87% demonstrated growth.  
50% of all students in the bottom 25% increased their scaled scores by at least 100 points. 
For reading, all students demonstrated growth, and 29% increased their scaled scores by at 
least 100 points.  


o For the high school, the charter holder provided “Data Charts – AIMS”. The charts 
demonstrate an increase in scaled scores of students in reading and a decline in scale scores 
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for math. Reading scores increased from 540.3 to 681.8, and math scores declined from 459 
to 453. No analysis was provided to describe the significance of the changes from 2013 to 
2014.  


II. Viability of the Organization 


The charter holder did not meet the Board’s financial performance expectations based on the fiscal year 
2013 audit. The following table includes the charter holder’s financial data and financial performance for 
the last three audited fiscal years. Interest expense was not entered in the table below for fiscal years 
2011 and 2012 as this information was not disclosed in the audits.   


 


2013 2012 2011


Statement of Financial Position 2010


Cash $53,554 $68,397 $203,651 $63,397


Unrestricted Cash $53,554 $68,397 $154,430


Other Liquidity -                  


Total Assets $2,951,765 $3,140,990 $3,123,632


Total Liabilities $3,505,385 $3,676,481 $3,669,962


Current Portion of Long-Term Debt & 


Capital Leases $84,167 $90,803 $75,000


Net Assets ($553,620) ($535,491) ($546,332)


Statement of Activities


Revenue $2,362,290 $2,156,477 $2,034,295


Expenses $2,380,419 $2,145,636 $2,084,379


Net Income ($18,129) $10,841 ($50,084)


Change in Net Assets ($18,129) $10,841 ($50,084)


Financial Statements or Notes


Depreciation & Amortization Expense $143,168 $87,123 $203,796


Interest Expense $354,134 -                  -                  


Lease Expense $13,800 $6,600 $16,303


2013 2012 2011 3-yr Cumulative


Going Concern No No Yes N/A


Unrestricted Days Liquidity* 8.21 11.64 27.04 N/A


Default No No No N/A


Net Income ($18,129) $10,841 ($50,084) N/A


Cash Flow ($14,843) ($135,254) $140,254 ($9,843)


Fixed Charge Coverage Ratio 1.09 1.07 1.86 N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial


framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Excalibur Charter School, Inc.
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The charter holder was required to submit a financial performance response based on the fiscal year 
2013 audit (portfolio: k. Financial Response). Staff’s evaluation of the financial performance response 
resulted in zero “Acceptable” and four “Not Acceptable” determinations (portfolio: j. Financial Response 
Evaluation).  


While the charter holder did not meet the Board’s financial performance expectations in fiscal years 
2011, 2012 and 2013, the Demonstration of Sufficient Progress includes no indication that additional 
resources would be committed by the charter holder to developing systems that would result in 
improved academic performance.  


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


In November 2011, the Board voted to withhold 10% of the charter holder’s monthly State aid 
apportionment for failure to timely submit the fiscal year 2011 audit. The withholding occurred for one 
month. 


The charter holder failed to timely submit member and employer contributions to the Arizona State 
Retirement System (ASRS), which resulted in the ASRS garnishing the charter holder’s monthly state aid 
in fiscal year 2010 as follows: 


 August 2009 - $46,805.73 


 November 2009 - $26,792.43 


 May 2010 - $55,622.42 


As of the most recent ASRS Delinquency Report available, which is dated May 14, 2014, the charter 
holder is current with submitting its member and employer contributions to ASRS. 


B.  Other Compliance Matters  


The fiscal year 2010 audit identified an issue that required a corrective action plan (CAP). Specifically, 
the audit indicated that on January 19, 2011, the Internal Revenue Service (IRS) filed a Notice of Federal 
Tax Lien for $67,951 representing unpaid payroll taxes, interest and penalties for the second and third 
quarters of 2010. The audit further indicated the charter holder was attempting to work out a payment 
plan with the IRS. Additionally, the audit indicated the charter holder did not provide documentation to 
substantiate the charter holder is in good standing with the Arizona Department of Revenue or with 
state unemployment contributions. The charter holder submitted a satisfactory CAP, which included a 
copy of the charter holder’s installment agreement with the IRS. The installment agreement identified 
the amount owed as of April 12, 2011 as $95,298.56 and required $3,000 monthly payments beginning 
May 10, 2011. The fiscal years 2011, 2012 and 2013 audits indicated that while the charter holder owed 
back taxes to the IRS, the charter holder was current with its obligations under its installment 
agreement and current fiscal year taxes.  Therefore, no CAPs were required. The fiscal year 2012 audit 
identified an issue related to state unemployment contributions that required a CAP. Specifically, the 
charter holder did not report the correct unemployment tax rate on the first quarter 2012 form UC-18 
to the Arizona Department of Economic Security. The reported rate was 2.62% and the correct rate was 
6.26%, resulting in a difference in calculated tax of $8,182, according to the audit, which indicated a 
corrected return had not been filed as of June 30, 2012. The charter holder submitted a satisfactory 
CAP. 
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The fiscal years 2010 and 2011 audits identified fingerprinting issues that required CAPs. Specifically, the 
fiscal year 2010 audit indicated that one teacher and one contracted special education teacher did not 
have valid fingerprint clearance cards as of the testing date. The fiscal year 2011 audit indicated that one 
janitor had applied for but not received fingerprint clearance as of the testing date. The charter holder 
submitted satisfactory CAPs. 


The fiscal years 2010 and 2011 audits identified financial record retention issues. Specifically, the fiscal 
year 2010 audit indicated that $11,688 in Title I ARRA (American Recovery and Reinvestment Act) 
expenditures could not be supported with vendor invoices.  Since the Arizona Department of Education 
is the entity responsible for monitoring the use of federal funds, a CAP was not required by the Board. 
The fiscal year 2011 audit indicated the charter holder did not provide invoices or supporting 
documentation for review for 3 of 30 non-payroll expenses tested. The charter holder submitted a 
satisfactory CAP for the fiscal year 2011 issue.  


The fiscal year 2010 audit identified a Classroom Site Fund (CSF) issue that required a CAP. Specifically, 
the audit indicated the carry forward CSF monies could not be verified because the charter holder could 
not support CSF expenditures for the year ended June 30, 2010 based on accounting records available at 
the time of audit. Accordingly, carry forward monies that should be on deposit for use in subsequent 
years are not identified. The charter holder submitted a satisfactory CAP. 


In October 2011, the results of an on-site review of the Elementary and Secondary Education Act (ESEA), 
Johnson-O-Malley (JOM), Migrant, and Neglected or Delinquent programs identified deficiencies in 
some areas.  The deficiencies were required to be corrected by October 2011. The deficiencies were 
reported by ADE as resolved in October 2011. 


The fiscal years 2009 and 2010 audits identified a repeated audit issue involving the charter holder not 
preparing interim financial statements in accordance with GAAP without the help of its auditor. 
Additionally, the fiscal year 2009 audit identified a repeated audit issue involving the charter holder not 
timely filing its Annual Financial Report (AFR) and the fiscal year 2010 audit identified a repeated audit 
issue involving the charter holder not timely filing its Budget. 


For the previous five fiscal years, the charter holder’s failure to timely submit its annual audit, AFR and 
Budget is addressed in the “A. Compliance Matters Requiring Board or Other Agency Action” section and 
the preceding paragraph. 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was not consistent with the information 
on file with the Arizona Corporation Commission, the charter holder was required to submit the charter 
holder’s Organizational Membership portion of the Detailed Business Plan Section.  The charter holder 
provided evidence of the appropriate filing that aligns organizational membership on file with the Board 
and the Arizona Corporation Commission. 


Board Options 
Option 1: The Board may grant a conditional renewal which is a denial of the renewal unless specific 
provisions are included. Staff recommends the following language provided for consideration:  I move 
that, having considered the statements of the representatives of the charter holder today and the 
contents of the renewal portfolio which includes the academic performance, the fiscal compliance, and 
legal and contractual compliance of the charter holder provided to the Board for consideration of this 
request for charter renewal, the Board has sufficient basis to deny the request for charter renewal and 
to not grant a renewal contract for Excalibur Charter School, Inc. on the grounds that the charter holder 
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failed to meet or make sufficient progress toward the academic performance expectations set forth in 
the performance framework as stated in the Renewal Executive Summary.   All that taken into 
consideration, the charter holder operates one school for which the charter holder was able to 
demonstrate the school is making sufficient progress toward the academic performance expectations 
set forth in the performance framework as stated in the Renewal Executive Summary.  Therefore, the 
Board will grant a renewal contract to Excalibur Charter School, Inc. for the continuation of that school, 
Avalon Elementary.  The Board’s grant of a renewal contract will not, however, include the school that 
was not able to demonstrate it is making sufficient progress toward the academic performance 
expectations set forth in the performance framework which is Excalibur Charter School.   


Option 2: Notwithstanding staff’s recommendation to grant a conditional renewal, the Board may 
determine that there is a basis to deny the renewal. The following language is provided for 
consideration:  Having considered the statements of the representatives of the charter holder today and 
the contents of the renewal portfolio which includes the academic performance, the fiscal compliance, 
and legal and contractual compliance of the charter holder provided to the Board for consideration of 
this request for charter renewal, I move to deny the request for charter renewal and to not grant a 
renewal contract to Excalibur Charter School, Inc. on the bases that the charter holder failed to meet or 
make sufficient progress toward the academic performance expectations set forth in the performance 
framework as reflected in the Renewal Executive Summary and currently operates a school that has 
received an overall rating of “Does Not Meet Standard” or “Falls Far Below Standard” in both of the two 
most recent fiscal years for which there is State assessment data available. 


 Option3:  Notwithstanding staff’s recommendation to grant a conditional renewal, the Board may 
determine that there is a basis to approve the renewal as requested by the charter holder.  The 
following language is provided for consideration:  Renewal is based on consideration of academic, fiscal 
and contractual compliance of the charter holder.  In this case, the charter holder did not meet the 
academic performance expectations set forth in the Board’s performance framework but was able to 
demonstrate sufficient progress toward the Board’s expectations when: [provide specific findings related 
to curriculum, monitoring of instruction, assessment, professional development, and/or data].  
Additionally, the Board has adopted an academic performance framework that allows for additional 
consideration of the charter holder throughout the next contract period.  There is a record of past 
contractual noncompliance which has been reviewed.  With that taken into consideration, as well as 
having considered the statements of the representatives of the charter holder today and the contents of 
the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and 
contractual compliance of the charter holder provided to the Board for consideration of this request for 
charter renewal, I move to approve the request for charter renewal and grant a renewal contract to 
Excalibur Charter School, Inc. 
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Excalibur Charter School, Inc.                       
Charter Holder Entity ID: 79214 
Date Submitted: March 27, 2014 


Required for: Renewal 
Audit Year: 2013 
Evaluation Completed: May 19, 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


  X 


 


 
1b. Unrestricted Days Liquidity 


 X  


 
The financial performance response refers to the “Due from State of Arizona” 
on the fiscal year 2013 statement of financial position. The response indicates 
that $159,107.01 of the total, which is $173,081, represents the charter 
holder’s June 28, 2013 state equalization payment. The amount identified as 
the June 28


th
 payment is supported by Arizona Department of Education (ADE) 


reports. The charter holder funded facility construction through a bond 
transaction, according to the response, and under the agreement, the charter 
holder’s monthly state equalization payments are intercepted by the bond 
trustee, who subtracts the debt service and all bond-related costs before 
depositing the balance into the charter holder’s account. The charter holder’s 
annual audits support the bond arrangement mentioned in the response. 
 
The financial performance response indicates in the case of the June 28


th
 


payment, the net payment (after debt service payment and bond-related costs) 
was deposited into the charter holder’s operating account on July 1, 2013. The 
charter holder’s response does not include the net payment amount or provide 
support for the net payment being deposited by the trustee on July 1, 2013, 
which is the first day of the next fiscal year. The response also states, “The State 
Equalization amount of $159,107.01 could have alternatively been stated on 
the financials as un-deposited funds. Applying this treatment to the financials 
would move $159,107.01 from the classification of Receivable (Due from State 
of Arizona) to the classification of Cash. This would result in an Unrestricted 
Days Liquidity measurement of 32.61 Days, which would meet the standard of 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


30 or more days liquidity.” Had the net amount deposited by the trustee into 
the charter holder’s account on July 1


st
 been disclosed in the audit or in the 


response, it could have been viewed as “other liquidity” and included in this 
measure’s calculation. Since a portion of the June 28


th
 payment was used by the 


trustee to pay the charter holder’s debt serve and bond-related costs, according 
to the response, that portion would not have been considered as cash or as 
other available liquidity. 
 


 
1c. Default 


  X 


 


 
2a. Net Income   


 X  


 
The financial performance response explained the reasons for the net loss in 
fiscal year 2013 and attributed the net loss to information technology and 
software spending and fiscal year 2013 revenues from “local sources” being less 
than originally anticipated. The charter holder’s response includes support for 
the increase in information technology and software spending, but does not 
include support for the decrease in local source revenues. 
 
The financial performance response indicates the fiscal year 2014 net income 
for the period of July 2013 through January 2014 [$48,082.70] “is significantly 
improved” over the same period in fiscal year 2013 [($119,635.76)] due to 
planned reduction in expenses and increased revenue resulting from increased 
average daily membership (ADM). The charter holder’s response includes 
support for these statements. Additionally, ADE reports indicate the charter 
holder’s fiscal year 2014 ADM as of May 13, 2014 is 325.015, which is higher 
than the ADM included in the charter holder’s response.  
 
The financial performance response states, “Should the school continue to 
perform to plan for the remainder of FY 2014, a Net Income in excess of 
$80,000 will be achieved. This would increase the school’s rating to ‘Meets 
Standard’ for item 2a. Net Income.” The charter holder’s response does not 
include support for the $80,000 amount.  
 
The financial performance response includes a statement related to 
management’s and the board of directors’ review of financial operations. 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
2b. Cash Flow 
 


 X  


 
The financial performance response mentions expected improvement in the 
charter holder’s fiscal year 2014 net income (see Net Income). The response 
also states, “Should the school continue to perform to plan for the remainder of 
FY 2014, a Net Change in Cash of approximately $52,000 will be achieved. This 
would increase the school’s rating to ‘Meets Standard’ for item 2b. Cash Flow.” 
The charter holder’s response does not include support for the net change in 
cash amount. Should the charter holder have positive cash flow in fiscal year 
2014, the charter holder’s performance would remain rated “Does Not Meet 
Standard” due to two of the three years’ annual cash flow amounts being 
negative (fiscal years 2012 and 2013). The response also includes a statement 
related to management’s and the board of directors’ review of financial 
operations. 
 


 
2c. Fixed Charge Coverage Ratio 


 X  


 
The financial performance response indicates an increase of $5,000 in the 
charter holder’s net income would have resulted in a “meets” on this measure 
for fiscal year 2013. The response also mentions expected improvement in the 
charter holder’s fiscal year 2014 net income, which is projected to be “in excess 
of $80,000” (see Net Income). According to the response, the charter holder 
projects receiving a “meets” on this measure for fiscal year 2014. The 
calculation provided in the charter holder’s “Exhibit D” includes $80,000 as the 
fiscal year 2014 change in net assets. The charter holder’s response does not 
include support for the $80,000 (see Net Income). Regarding the charter 
holder’s “Exhibit D”, based on the amounts, Board staff believes the 
information covers the period of July through June rather than July through 
January. The response also includes a statement related to management’s and 
the board of directors’ review of financial operations. 
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Excalibur Charter School, Inc. Required for: Renewal 
School Name: Avalon Elementary                                                                       Initial Evaluation Completed: April 18, 2014 
Date Submitted: March 31, 2014 Final Evaluation Completed: June 2, 2014 
Academic Dashboard: FY13/FY12 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student growth in 
Math. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Math on Arizona's College and Career 
Ready Standards. 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of a comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The charter holder provided data and 
analysis that demonstrates maintained academic improvement in Math.   


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 
Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student growth in 
Reading. 
 
Data: Limited data and analysis of data was provided to demonstrate 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


increased student growth in Reading on Arizona's College and Career 
Ready Standards. 


and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The data and analysis demonstrates 
improved growth and proficiency in Reading.   
 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Math on Arizona's College and Career Ready Standards for 
students in the bottom 25% for Math. 
  
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


development plan that contributed to increased student growth in 
Math for students in the bottom 25%. 
 
Data: Limited Math data and analysis of data was provided to 
demonstrate increased student growth for students in the bottom 25% 
in Math. 


proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The charter holder provided data and 
analysis that demonstrates growth in Math for students in the bottom 
25%.   


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading   


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
growth in Reading on Arizona's College and Career Ready Standards for 
students in the bottom 25%. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student growth in 
Reading for students in the bottom 25%. 
 
Data: Limited Reading data and analysis of data was provided to 
demonstrate increased student growth for students in the bottom 25% 
in Reading. 


 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources. The charter holder provided data and 
analysis that demonstrates growth in Reading for students in the 
bottom 25%.   
 


2a. Percent 
Passing 
Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum.  The narrative provided did not demonstrate that the 
school implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards. 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
Math. 
 
Data: Limited Math data and analysis of data was provided to 
demonstrate increased student proficiency. 


Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The charter holder provided data and 
analysis that demonstrates maintained academic improvement in Math.   


2a. Percent 
Passing 
Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


curriculum.  The narrative provided did not demonstrate that the 
school implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
Reading. 
 
Data: Limited Reading data and analysis of data was provided to 
demonstrate increased student proficiency. 


Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The data and analysis demonstrates 
improved growth and proficiency in Reading.   


2b. Composite 


School 


Comparison 


(Traditional and 


Small Schools 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


only)  


Math 


committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency to expected performance levels for FRL and students with 
disabilities in Math as compared to similar schools. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
comparison to expected performance levels in Math for FRL and 
students with disabilities as compared to similar schools. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math to expected performance levels 
for FRL and students with disabilities as compared to similar schools. 


with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The charter holder provided data and 
analysis that demonstrates maintained academic improvement in Math.   
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


2b. Composite 


School 


Comparison 


(Traditional and 


Small Schools 


only)  


Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency to expected performance levels for ELL, FRL, and students 
with disabilities in Reading as compared to similar schools. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
comparison to expected performance levels in Reading for FRL and 
students with disabilities as compared to similar schools. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading to expected performance 
levels for FRL and students with disabilities as compared to similar 
schools. 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


improved academic performance based on data generated from valid 
and reliable assessment sources.  The data and analysis demonstrates 
improved growth and proficiency in Reading.   


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Math 


N/A N/A 


The narrative indicates that the school does not have any ELL students 
enrolled. 


The narrative indicates that the school does not have any ELL students 
enrolled. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Reading 


N/A N/A 


The narrative indicates that the school does not have any ELL students 
enrolled. 


The narrative indicates that the school does not have any ELL students 
enrolled. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 
for FRL students. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
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Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


development plan that contributed to increased student proficiency in 
Math for FRL students. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students. 


comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The charter holder provided data and 
analysis that demonstrates maintained academic improvement in Math.   


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready Standards 
for FRL students. 
 
Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
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Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
Reading for FRL students. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students. 


provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The data and analysis demonstrates 
improved growth and proficiency in Reading.   


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Math 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Math on Arizona's College and Career Ready Standards 
for students with disabilities. 
 
Professional Development This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
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Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
Math for students with disabilities. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in math for students with disabilities. 


analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The charter holder provided data and 
analysis that demonstrates maintained academic improvement in Math.   


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Reading 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 
implemented a curriculum that contributes to increased student 
proficiency in Reading on Arizona's College and Career Ready Standards 
for students with disabilities. 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
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Not 


Acceptable 
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Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in 
Reading for students with disabilities. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data:  The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The data and analysis demonstrates 
improved growth and proficiency in Reading.   


3a. A-F Letter 
Grade  State 
Accountability 
System 


S I 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to create and implement curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, 
committee work, and clearly defined and measureable implementation 
across the school. However, the narrative does not describe a 
curriculum system which includes processes to evaluate and revise 
curriculum. The narrative provided did not demonstrate that the school 


Curriculum: This area was scored as meets.  The charter holder provided 
evidence of a sustained improvement plan that includes implementation 
of a curriculum that contributes to increased student growth and 
proficiency. Specifically, the charter holder provided evidence of a 
system to create, implement, evaluate and revise curriculum aligned 
with Arizona’s College and Career Ready Standards with clearly defined 
and measurable implementation across the school.  
 
Instruction: This area was scored as meets.  The charter holder provided 
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Not 
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implemented a curriculum that contributes to increased student 
growth and proficiency in Math and Reading on Arizona's College and 
Career Ready Standards. 
  


Professional Development: This area was scored as approaches. The 
narrative describes a professional development plan that is aligned with 
teacher learning needs, and focuses on areas of high importance. 
However, the narrative does not describe a comprehensive professional 
development plan that includes follow-up and monitoring strategies 
and supports high quality implementation. The narrative provided did 
not demonstrate that the school implemented a professional 
development plan that contributed to increased student growth and 
proficiency in Math and Reading. 
 
Data: Limited data and analysis was provided to demonstrate increased 
growth and proficiency in Math and Reading. 


evidence of a sustained improvement plan that includes implementation 
of a plan for monitoring the integration of the Arizona’s College and 
Career Ready Standards into instruction.  Specifically, the charter holder 
provided evidence of a system to monitor the integration of Arizona’s 
College and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers. The system provides for some 
analysis and feedback to further develop the system. 
 
Assessment:  This area was scored as meets.  The charter holder 
provided evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Specifically, the charter holder provided evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology that includes data collection from multiple assessments, 
and data review teams. 
 


Professional Development:  This area was scored as meets. The charter 
holder provided evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to 
increased student growth and proficiency. Specifically, the charter 
holder provided evidence of comprehensive professional development 
plan that is aligned with teacher learning needs. The plan includes 
follow-up and monitoring strategies. The plan focuses on areas of high 
importance and supports high quality implementation. 
 
Data: The charter holder provided data and analysis that demonstrates 
improved academic performance based on data generated from valid 
and reliable assessment sources.  The data and analysis demonstrates 
improved growth and proficiency in Reading and maintained academic 
improvement in Math.     
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Excalibur Charter School, Inc. Required for: Renewal 
School Name: Excalibur Charter School                                                              Initial Evaluation Completed: April 18, 2014 
Date Submitted: March 31, 2014 Final Evaluation Completed:  
Academic Dashboard: FY13/FY12 
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. The 
narrative provided did not demonstrate that the school implemented a 
curriculum that contributes to increased student growth in Math on 
Arizona's College and Career Ready Standards. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system. The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Math. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


 
Professional Development: This area was scored as meets.  The 
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Not 
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data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 
in student growth on Arizona's College and Career Ready Standards for 
Math. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative 
provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student 
growth in Math. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Math on Arizona's College and Career 
Ready Standards. 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated a decline in 
proficiency in Math. 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. The 
narrative provided did not demonstrate that the school implemented a 
curriculum that contributes to increased student growth in Reading on 
Arizona's College and Career Ready Standards for Reading. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
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instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Reading. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 
in student growth on Arizona's College and Career Ready Standards for 
Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative 
provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student 
growth in Reading. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading on Arizona's College and Career 
Ready Standards. 


Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


 
Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated an increase in 
proficiency in Reading. 
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1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. The 
narrative provided did not demonstrate that the school implemented a 
curriculum that contributes to increased student growth in Math on 
Arizona's College and Career Ready Standards for students in the 
bottom 25% for Math. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Math for students in the bottom 
25%. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 
in student growth on Arizona's College and Career Ready Standards for 
students in the bottom 25%. 
 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


 
Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated an increase in 
proficiency in Reading and a decline in proficiency in Math.  The charter 
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Not 
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Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative 
provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student 
growth in Math for students in the bottom 25%. 
 
Data: Limited Math data and analysis of data was provided to 
demonstrate increased student growth for students in the bottom 25% 
in Math. 


holder did not provide disaggregated data for students in the bottom 
25%. 


1b. Student 
Median Growth 
Percentile (SGP) 
Bottom 25% 
Reading   


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. The 
narrative provided did not demonstrate that the school implemented a 
curriculum that contributes to increased student growth in Reading on 
Arizona's College and Career Ready Standards for students in the 
bottom 25%. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Reading for students in the bottom 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
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25%. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 
in student growth on Arizona's College and Career Ready Standards for 
Reading for students in the bottom 25%. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative 
provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student 
growth in Reading for students in the bottom 25%. 
 
Data: Limited Reading data and analysis of data was provided to 
demonstrate increased student growth for students in the bottom 25% 
in Reading. 


decisions. 


 
Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated an increase in 
proficiency in Reading. The charter holder did not provide disaggregated 
data for students in the bottom 25%. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
    Math 


N/A N/A 


The narrative stated that the school currently does not have any ELL 
students enrolled. 
 
 


The narrative stated that the school currently does not have any ELL 
students enrolled. 
 
 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 


N/A N/A 


The narrative stated that the school currently does not have any ELL 
students enrolled. 
 


The narrative stated that the school currently does not have any ELL 
students enrolled. 
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    Reading 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
    Reading 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. The 
narrative provided did not demonstrate that the school implemented a 
curriculum that contributes to increased student proficiency in Reading 
on Arizona's College and Career Ready Standards for FRL students. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Reading. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. The narrative provided did not demonstrate that the 
school implemented a plan for monitoring and documenting increases 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


 
Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
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in student proficiency on Arizona's College and Career Ready Standards 
for FRL students in Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. The narrative 
provided did not demonstrate that the school implemented a 
professional development plan that contributed to increased student 
proficiency in Reading for FRL students. 
 
Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students. 


of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated an increase in 
proficiency in Reading.  The charter holder did not provide 
disaggregated data for FRL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 
    Math 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. Nor 
does the narrative describe how the system is adapted to meet the 
needs of students with disabilities. The narrative provided did not 
demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Math on Arizona's 
College and Career Ready Standards for students with disabilities. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 







Page 9 of 12  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Math for students with disabilities. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. Nor does the narrative describe how the system is 
adapted to meet the needs of students with disabilities. The narrative 
provided did not demonstrate that the school implemented a plan for 
monitoring and documenting increases in student proficiency in Math 
on Arizona's College and Career Ready Standards for students with 
disabilities. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. Nor does the 
narrative describe how the plan is adapted to meet the needs of 
students with disabilities. The narrative provided did not demonstrate 
that the school implemented a professional development plan that 
contributed to increased student proficiency in Math for students with 
disabilities. 


 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in math for students with disabilities. 


curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


 
Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated a decline in 
proficiency in Math.  The charter holder did not provide disaggregated 
data for students with disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with  
disabilities 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 







Page 10 of 12  
 


Measure Acceptable 
Not 


Acceptable 
Initial Evaluation Comments Final Evaluation Comments 


    Reading curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. Nor 
does the narrative describe how the system is adapted to meet the 
needs of students with disabilities. The narrative provided did not 
demonstrate that the school implemented a curriculum that 
contributes to increased student proficiency in Reading on Arizona's 
College and Career Ready Standards for students with disabilities. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction in Reading for students with 
disabilities. 
 
Assessment: This area was scored as approaches. The narrative 
describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. Nor does the narrative describe how the system is 
adapted to meet the needs of students with disabilities. The narrative 
provided did not demonstrate that the school implemented a plan for 
monitoring and documenting increases in student proficiency in 
Reading on Arizona's College and Career Ready Standards for students 
with disabilities. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 


and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 


 
Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated an increase in 
proficiency in Reading. The charter holder did not provide disaggregated 
data for students with disabilities. 
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describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. Nor does the 
narrative describe how the plan is adapted to meet the needs of 
students with disabilities. The narrative provided did not demonstrate 
that the school implemented a professional development plan that 
contributed to increased student proficiency in Reading for students 
with disabilities. 
 
Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


3a. A-F Letter 
Grade  State 
Accountability 
System 


 I/S 


Curriculum: This area was scored as approaches. The narrative 
describes a fragmented approach to evaluate curriculum evidenced by 
committee work and data review teams. However, the narrative does 
not describe a system to create, implement, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, instructional material adoptions, and 
clearly defined and measureable implementation across the school. The 
narrative provided did not demonstrate that the school implemented a 
curriculum that contributes to increased student growth and 
proficiency in Math and Reading on Arizona's College and Career Ready 
Standards. 
 
Instruction: This area was scored as falls far below. The narrative does 
not describe a system to monitor the integration of Arizona’s College 
and Career Ready Standards into instruction and evaluate the 
instructional practices of the teachers evidenced by lesson plan 
reviews, formal teacher evaluations, informal classroom observations, 
standards checklists, data review teams, and standards-based 
assessments. Nor does the narrative describe a system that provides for 
some analysis and feedback to further develop the system.  The 
narrative provided did not demonstrate that the school implemented a 
plan for monitoring the integration of the Arizona’s College and Career 
Ready Standards into instruction. 
 
Assessment: This area was scored as approaches. The narrative 


Curriculum: This area was scored as approaches.  The charter holder did 
not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student 
growth and proficiency. Rather, the charter holder provided evidence of 
a fragmented approach that the school uses to create, implement, 
evaluate, and revise school curriculum, aligned with Arizona’s College 
and Career Ready Standards. The approach lacks cohesiveness or 
alignment with other school improvement efforts. 
 


Instruction:  This area was scored as falls far below.  The charter holder 
did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s 
College and Career Ready Standards into instruction. Rather, the charter 
holder provided no evidence of monitoring and evaluating standards 
and instructional practices.  
 
Assessment: This area was scored as approaches.  The charter holder 


did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring and documenting student 
proficiency. Rather, the charter holder provided evidence of an 
assessment approach that is not comprehensive nor aligned with the 
curriculum and instructional practices. The evidence demonstrated that 
little data is collected and data is not used to make instructional 
decisions. 
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describes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and 
data review teams. However, the narrative does not describe a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology. Nor does the narrative describe how the system is 
adapted to meet the needs of students with disabilities. The narrative 
provided did not demonstrate that the school implemented a plan for 
monitoring and documenting increases in student growth and 
proficiency on Arizona's College and Career Ready Standards for Math 
and Reading. 
 
Professional Development: This area was scored as approaches. The 
narrative describes describe a professional development plan that is 
aligned with teacher learning needs. However, the narrative does not 
describe a comprehensive professional development plan that includes 
follow-up and monitoring strategies, focuses on areas of high 
importance, and supports high quality implementation. Nor does the 
narrative describe how the plan is adapted to meet the needs of 
students with disabilities. The narrative provided did not demonstrate 
that the school implemented a professional development plan that 
contributed to increased student growth and proficiency in Math and 
Reading. 
 
Data: Limited data was provided to demonstrate increased growth and 
proficiency in Math and Reading. 


Professional Development: This area was scored as meets.  The 


charter holder provided evidence of a sustained improvement plan that 
includes implementation of a professional development plan that 
contributed to increased student growth and proficiency. Specifically, 
the charter holder provided evidence of a comprehensive professional 
development plan that is aligned with teacher learning needs. The plan 
includes follow-up and monitoring strategies. The plan focuses on areas 
of high importance and supports high quality implementation. 


 
Data:  Data and analysis was provided that demonstrated an increase in 
proficiency in Reading and a decline in proficiency in Math. 


4a. Graduation 


 I/S 


Graduation Rate:  This area was scored as approaches. The narrative 
describes a strategy for individual student plans. However, the 
narrative does not describe strategies the school uses to ensure 
students in grades 9-12 graduate on time. The narrative does not 
describe strategies that are monitored, reviewed and updated annually 
and/or highly effective practices the school uses for addressing early 
academic difficulty. 


 
Data: No data was provided to demonstrate success in ensuring 
students graduate on time. 


Graduation Rate:  The charter holder did not provide evidence of a 
sustained improvement plan that includes increasing the percent of 
entering ninth graders who graduate from high school in four years. 
While the charter holder’s evidence demonstrated that the charter 
holder has implemented strategies to ensure students in grades 9-12 
graduate on time. 
 
Data: The school did not present data that demonstrates success in 
ensuring students graduate on time. 
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Excalibur Charter School, Inc. Board Meeting Minutes 


 


(Board Meeting Minutes: April 9, 2013) 


(7:00 AM @ Avalon Campus 1045 South San Marcos Rd.) 


 


Board Members:  


Present: Robert Sterling Kellis, Todd Cousins, Michael McCord, Blaine Cotter, Kris Kellis 


Absent:   


Quorum present? Yes 


 


Others Present: 


COO: Nate Buck  


Other: See sign in sheet 


 


Proceedings: 
· Meeting called to order at 7:00 a.m. by Chair, Sterling Kellis 


Roll call of directors 


Motion by Sterling Kellis to Move to Executive Session 


Board Moved into Executive Session: Discussion on Blaine Cotter and Kris Kellis none 


attendance and Sterling Kellis none performance as the CEO of Excalibur Charter School, Inc. 


During Executive Session Mr. Cotter and Mr. Kellis were present. Mr. Cotter and Mr. Kellis 


during the discussion both walked out of meeting and left the building. Kris Kellis stated that we 


did not have to vote on his removed; he resigned.  


 







Sterling Kellis after a lengthy discussion decided to resign his position from the board and a 


CEO of Excalibur Charter Schools.  


Adjournment of Executive Session called by Todd Cousins 2
nd


 by Michael McCord 


Motion carried 3 yea; 0 Na   


1 of 2 pages 


 


Discussion and Possible Action on the removal of Blaine Cotter for none attendance at board 


meetings. 


 


MOTION by Michael McCord: Motion to ratify Blaine Cotters Removal from Excalibur Charter 


School Board due to none attendance.  


2
nd


 by Todd Cousins 


 


Motion carried 2 yea 1 na 


 


Discussion and Possible Action on the removal of Kris Kellis for none attendance at board 


meetings. 


Motion by Todd Cousins: Motion to ratify Kris Kellis removal from Excalibur Charter School 


Board due to none attendance (See Executive Session Minutes) 


2
nd


 Mike McCord 


Motion carried 2 yea; 1 Na 


Discussion and Possible Action on the removal of Sterling Kellis for none performance as CEO, 


Board Member, Chairman of the Board/President. See Executive Session 


Motion by Mike: Motion to accept Sterling Kellis Resignation from Excalibur Charter School 


Board as CEO/Superintended, Chairman of the Board/ President and board member. 


2
nd


 by Todd Cousins  


Motion carries 2 yea; 1 abstention 


Motion by Todd Cousins: Motion to Appoint Board Secretary as contact to ADE and ASBCS 


and Chairman of the Board. 


2
nd


 by Michael McCord 


Motion carries 2 yea; 0 na 


Call to the Public 







Mark Sheen and Mrs. Rollins Thanks Sterling for his service to the school. 


Sterling Kellis Thank the Teachers and Staff 


Motion by Michael McCord to adjourn the board meeting 


2
nd


 by Todd Cousins 


Motion carries 2 yea 0 na 


Meeting adjourned at 8:10 a.m  


Minutes submitted by Secretary, Michael McCord 
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Excalibur Charter School, Inc. — CTDS: 07-89-01-000 | Entity ID: 79214 — Change Charter


 


ARIZONA  STATE  BOARD  FOR  CHARTER  SCHOOLS
Renewal Summary Review


Five-Year Interval Report Back to reports list


Interval Report Details


Report Date: 05/14/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Excalibur Charter School, Inc.
Charter CTDS: 07-89-01-000 Charter Entity ID: 79214


Charter Status: Open Contract Effective Date: 07/01/2000


Authorizer: ASBCS Contractual Days:


Number of Schools: 2 Avalon Elementary: 180
Excalibur Charter School: 180


Charter Grade Configuration: K-12 Contract Expiration Date: 06/30/2015


FY Charter Opened: 2001 Charter Signed: 06/06/2000


Charter Granted: 02/14/2000 Corp. Commission Status Charter Holder is NOT in Good
Standing


Corp. Commission File # 0848118-3 Corp. Type Non Profit


Corp. Commission Status
Date 05/10/2011 Charter Enrollment Cap 1000


Charter Contact Information


Mailing Address: 1045 South San Marcos
Apache Junction, AZ 85120


Website: —


Phone: 480-373-9575 Fax: 480-373-9600


Mission Statement: Excalibur CS will provide and maintain a safe and resourceful environment where students in
grades K-12 can gain the knowledge and skills necessary to obtain gainful employment! Nurture
meaningful relationships and appreciate more so how they fit into a holistic view of life and the
world with this knowledge and these skills they will be of far grater value to their family
community employers and their nation.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Michael McCord mmccord@excaliburschools.org —


Academic Performance - Avalon Elementary


School Name: Avalon Elementary School CTDS: 07-89-01-003


School Entity ID: 81173 Charter Entity ID: 79214


School Status: Open School Open Date: 08/11/2004


Physical Address: 1045 South San Marcos Website:


Dashboard Alerts Bulletin Board Charter Holder DMS Email Tasks Search Reports Help Other


Hide Section


Hide Section


Hide Section


Hide Section



http://www.az.gov/

http://online.asbcs.az.gov/charterholders/manage/77/excalibur-charter-school-inc

http://online.asbcs.az.gov/charterholders

http://online.asbcs.az.gov/dashboard

http://online.asbcs.az.gov/reports

http://online.asbcs.az.gov/reports

http://online.asbcs.az.gov/dashboard

http://online.asbcs.az.gov/dashboard

http://online.asbcs.az.gov/alerts

http://online.asbcs.az.gov/alerts

http://online.asbcs.az.gov/bulletinboard

http://online.asbcs.az.gov/bulletinboard

http://online.asbcs.az.gov/charterholders/manage/77/excalibur-charter-school-inc

http://online.asbcs.az.gov/charterholders/manage/77/excalibur-charter-school-inc

http://online.asbcs.az.gov/dms/browse/library

http://online.asbcs.az.gov/dms/browse/library

http://online.asbcs.az.gov/email

http://online.asbcs.az.gov/email

http://online.asbcs.az.gov/tasks

http://online.asbcs.az.gov/tasks

http://online.asbcs.az.gov/search

http://online.asbcs.az.gov/search

http://online.asbcs.az.gov/reports

http://online.asbcs.az.gov/reports

http://online.asbcs.az.gov/help

http://online.asbcs.az.gov/help

http://online.asbcs.az.gov/dashboard/other

http://online.asbcs.az.gov/dashboard/other





Apache Junction, AZ 85220 —


Phone: 480-373-9575 Fax: 480-373-9600


Grade Levels Served: K-8 FY 2013 100th Day ADM: 269.685


Academic Performance Per Fiscal Year


Avalon Elementary


2012
Traditional


Elementary School (K-8)


2013
Traditional


K-12 School (K to 9)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math 34 50 12.5 42.5 50 10
Reading 34 50 12.5 48 50 10


1b. SGP Bottom 25%
Math 34 50 12.5 68 100 10
Reading 36.5 50 12.5 68.5 100 10


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 41 / 64.6 50 7.5 40.2 / 64.6 25 7.5
Reading 62 / 76.9 50 7.5 72.3 / 78.4 50 7.5


2b. Composite School
Comparison


Math -22.2 25 7.5 -18.8 25 5
Reading -14.5 50 7.5 -2.6 50 5


2c. Subgroup ELL
Math NR 0 0 25 / 40.2 50 2.5
Reading NR 0 0 83.3 / 52.6 75 2.5


2c. Subgroup FRL
Math 38 / 55.2 50 3.75 37 / 55.4 25 2.5
Reading 61 / 69.3 50 3.75 71 / 71 75 2.5


2c. Subgroup SPED
Math 14 / 27.6 50 3.75 21.4 / 24.7 50 2.5
Reading 14 / 36 50 3.75 35.7 / 39.3 50 2.5


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability D 25 5 C 50 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight


4a. Graduation NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


47.5 100 58.82 85


Academic Performance - Excalibur Charter School


School Name: Excalibur Charter School School CTDS: 07-89-01-001


School Entity ID: 10339 Charter Entity ID: 79214


School Status: Open School Open Date: 07/01/2000


Physical Address: 1545 W Broadway Rd.
Apache Junction, AZ 85120


Website: —


Phone: 4809821970 Fax: 4803739600


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 30.278


Academic Performance Per Fiscal Year
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Excalibur Charter School


2012
Small


High School (9-12)


2013
Small


High School (9 to 12)


1. Growth Measure Points
Assigned Weight Measure Points


Assigned Weight


1a. SGP
Math NR 0 0 28 25 15
Reading NR 0 0 47 50 15


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2. Proficiency Measure Points
Assigned Weight Measure Points


Assigned Weight


2a. Percent Passing
Math 35 / 31.4 75 10 38.7 / 31.2 75 10
Reading 69 / 59.7 75 10 76.5 / 69.5 75 10


2b. Composite School
Comparison


Math 2.2 75 7.5 4.9 75 7.5
Reading 10.2 75 7.5 3.9 75 7.5


2c. Subgroup ELL
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math 47 / 31.4 75 7.5 42.9 / 31.9 75 15
Reading 64 / 58.8 75 7.5 NR 0 0


2c. Subgroup SPED
Math NR 0 0 NR 0 0
Reading NR 0 0 NR 0 0


3. State Accountability Measure Points
Assigned Weight Measure Points


Assigned Weight


3a. State Accountability C 50 5 D 25 5


4. Graduation Measure Points
Assigned Weight Measure Points


Assigned Weight


4a. Graduation NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


NR 55 58.82 85


Academic Performance - Excalibur Charter School-Camelot


School Name: Excalibur Charter School-
Camelot


School CTDS: 07-89-01-002


School Entity ID: 80000 Charter Entity ID: 79214


School Status: Closed School Open Date: 07/01/2000


Physical Address: 1720 E. Broadway Rd.
Mesa, AZ 85204


Website: —


Phone: 480-373-9575 Fax: 480-373-9600


Grade Levels Served: K-8 FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


There are no Academic Performance Frameworks for this school.


Academic Performance - Excalibur Charter School "Point of Light" Campus


Excalibur Charter School "Point
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School Name:
of Light" Campus


School CTDS: 07-89-01-102


School Entity ID: 80024 Charter Entity ID: 79214


School Status: Never Opened School Open Date: 08/26/2002


Physical Address: 15014 North 56th Street
Scottsdale, AZ 85254


Website: —


Phone: 480-225-7534 Fax: 480-373-9600


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


There are no Academic Performance Frameworks for this school.


Academic Performance - Excalibur "Sierra" Charter School "South Point Campus"


School Name: Excalibur "Sierra" Charter
School "South Point Campus"


School CTDS: 07-89-01-101


School Entity ID: 80023 Charter Entity ID: 79214


School Status: Never Opened School Open Date: 08/26/2002


Physical Address: 7040 South 40th Street
Phoenix, AZ 85004


Website: —


Phone: 480-373-9575 Fax: 480-373-9600


Grade Levels Served: — FY 2009 100th Day ADM: —


Academic Performance Per Fiscal Year


There are no Academic Performance Frameworks for this school.


Financial Performance


Charter Corporate Name: Excalibur Charter School, Inc.
Charter CTDS: 07-89-01-000 Charter Entity ID: 79214


Charter Status: Open Contract Effective Date: 07/01/2000


Financial Performance - Fiscal Year 2013 Audit


Excalibur Charter School, Inc.


Near-Term Indicators


Going Concern No Meets
Unrestricted Days Liquidity 8.21 Falls Far Below
Default No Meets


Sustainability Indicators
Note: Negative numbers are indicated below by parentheses.


Net Income ($18,129) Does Not Meet
Fixed Charge Coverage
Ratio 1.09 Does Not Meet


Cash Flow (3-Year
Cumulative) ($9,843) Does Not Meet


Cash Flow Detail by
Fiscal Year FY 2013 FY 2012 FY 2011


($14,843) ($135,254) $140,254
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Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Excalibur Charter School, Inc.
Charter CTDS: 07-89-01-000 Charter Entity ID: 79214


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of AFR


Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 No


Timely Submission of Budget


Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 No


Special Education Monitoring Detail


SPED Monitoring Date 10/25/2010 Child Identification


Evaluation/Re-evaluation: IEP Status:


Delivery of Service: Procedural Safeguards:


Sixty Day Item Due Date 12/23/2010 ESS Compliance Date: —


Audit Compliance


Charter Corporate Name: Excalibur Charter School, Inc.
Charter CTDS: 07-89-01-000 Charter Entity ID: 79214


Charter Status: Open Contract Effective Date: 07/01/2000


Timely Submission of Annual Audit


Year Timely
2013 Yes
2012 Yes
2011 No
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1 Issue #2 Issue #3 Issue #4


2013 Current with Payment Plan -
No CAP


2012 Payroll Tax Reporting
Requirements


Current with Payment Plan -
No CAP


2011 Fingerprinting - Repeat Internal Controls Current with Payment Plan -
No CAP


2010 Fingerprinting Classroom Site Fund (301) Taxes Internal Controls - Federal
Funds (ADE)


2009


Repeat Issues Identified through Audits


FY Issue #1 Issue #2
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2013
2012
2011
2010 Repeat GAAP Financial Statements Repeat Required Filings
2009 Repeat GAAP Financial Statements Repeat Required Filings
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