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Educational Impact, Inc. - Entity ID 81123
School: Academy Adventures Primary School (81124) and Adventure School (87415)

Issue

Academy Adventures Primary School, a school operated by Educational Impact, Inc., was assigned an F
letter grade by the Arizona Department of Education based on its academic performance during the
2013-2014 school year. The Board must determine whether to restore the charter to acceptable
performance or to revoke the charter.

Background Information

In FY2012, Academy Adventures Primary School received an Overall Rating of 38.75 (Falls Far Below) and
a letter grade of D. In FY2013, the school received an Overall Rating of 41.25 (Does Not Meet) and a
letter grade of D. In FY2014, the school received an Overall Rating of 37.5 (Falls Far Below) and a letter
grade of F.

On October 2, 2014, the Arizona Department of Education (ADE) notified the Board of the F letter grade
status (failing level of performance) of Academy Adventures Primary School (portfolio: b. Notifications, i.
Notification of Charters with F Letter Grade for the 2014-2015 SY). Pursuant to A.R.S. § 15-241(U), if a
charter school is assigned a letter grade of F, the ADE shall immediately notify the charter school's
sponsor. The charter school's sponsor shall either take action to restore the charter school to acceptable
performance or revoke the charter school's charter.

| 1. Profile

Educational Impact, Inc. currently has 2 school sites open under this charter. Academy Adventures
Primary School and Adventure School both serve students in grades K—5 in Tucson.

The graph below shows average daily membership (ADM) for the charter based on 100th day ADM for
fiscal years 2011-2014 and 40th day ADM for fiscal year 2015, as well as for each school site.

Educational Impact, Inc.
Total Charter Enrollment
FY 2011-2015
200
150 —4=— Academy Adventures Primary
School
—ll— Adventure School
100
Total for Charter
87.1710 84.3750
69.9208 /2000  72.4876
50 T T T T
FY2011 FY2012 FY2013 FY2014 FY2015

The academic performance of all schools operated by Educational Impact, Inc. is represented in the
table below. Academic dashboards for each school can be seen in the portfolio: f. Academic Dashboards,
i. Academic Dashboard — Academy Adventures Primary School and ii. Academic Dashboard— Adventure
School.
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School Name Ovened Current 2012 Overall | 2013 Overall | 2014 Overall
P Grades Served Rating Rating Rating
Academy Adventures Primar
y Adventures Frimary | gg/18/2003 K-5 41.25/D
School
Adventure School 08/01/2005 K-5 84.06 /B 79.38 / A 70.62 / A

The website for Academy Adventures Primary School states that the school is based on the philosophy
that each child grows physically, emotionally, and intellectually in diverse ways and at different rates.
The website further states that Educational Impact, Inc. addresses differences by providing student
appropriate activities, experimental learning, diverse learning centers, and high teacher/student
interactivity.

The demographic data for Academy Adventures Primary School and Adventure School from the 2013-
2014 school year is represented in the charts below.!

Academy Adventures Primary School Adventure School
2013-2014 Demographic Breakdown 2013-2014 Demographic Breakdown

4% 39 ZA% g9
19% '

W American Indian W American Indian

M Asian M Asian
mBlack mBlack
W Hispanic 50% 30% M Hispanic
® Multi-Racial = Multi-Racial
m Pacific Islander m Pacific Islander

White White

70%

2% 9%

The percentage of students who were eligible for Free and Reduced Lunch, classified as English
Language Learners, and classified as students with disabilities in the 2013-2014 school year is
represented in the table below.?

Category Acadt?my Adventures Adventure School
Primary School
Free and Reduced Lunch (FRL) * 10%
English Language Learners (ELLs) * *
Special Education 13% *

\ Il. Additional School Choices

Academy Adventures Primary School is located in northwest Tucson near Roger Road and Flowing Wells
Road. The following information identifies additional schools within a five mile radius of the school and
the academic performance of those schools.

There are 42 schools serving grades K - 5 within a 5 mile radius of Academy Adventures Primary School.
The table below provides a breakdown of those schools. Schools are grouped by the A - F letter grade
assigned by the ADE. For each letter grade, the table identifies the number of schools assigned that

! Information provided by the Research and Evaluation Division of the ADE.

? Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is 0% or 100%, the percentage for that demographic group was redacted.
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letter grade, the number of those schools that are charter schools, the number of the charter schools
that are meeting the Board’s academic performance standard for FY14, and the number of schools
serving a comparable percentage of students (+ 5%) in the identified subgroups.?

Letter Within Charter Meets Board’s | Comparable | Comparable | Comparable
Grade 5 miles Schools Standard FRL ELL SPED

A 16 10 10 * * 10

B 13 3 3 * * 8

C 13 1 1 * * 11

D 1 1 0 * * 1

Il. Timeline of Activities

The following is a timeline of activities that have occurred related to the academic performance of
Educational Impact, Inc.:

March 6, 2013 Educational Impact, Inc. was notified that the Charter Holder was required to
submit a Performance Management Plan (PMP) as part of the Five-Year Interval
Review requirements.

April 18, 2013 Educational Impact, Inc. timely submitted a PMP to the Board (portfolio: h.
Performance Management Plan).

October 15, 2014 In response to the October 2, 2014 notification by the ADE of the F letter grade
status and in accordance with the Board’s processes, the Charter Holder was
notified in an email of its requirement to submit a Demonstration of Sufficient
Progress (DSP) as a requirement for a failing school that does not meet the
Board’s academic performance expectations (portfolio: b. Notifications, ii. F
School Notification — Action Required). The Charter Holder was informed that
the determination by the Board of whether to restore or to revoke the charter
for Educational Impact, Inc. would be based on the evidence of the Charter
Holder’s performance in accordance with the performance framework adopted
by the Board, including the Charter Holder’s demonstration of sufficient
progress toward the Academic Performance Expectations of the Board.

November 14,2014  The Charter Holder timely submitted a DSP Report (portfolio: g. Demonstration
of Sufficient Progress Report) to the Board.

November 17, 2014 Board staff sent an email to the charter representative (portfolio: b.
Notifications, iii. F School DSP Site Visit Notification) which provided information
about the site visit date and how to prepare for the site visit.

November 19, 2014 Board staff sent an email to the charter representative (portfolio: b.
Notifications, iv. Failing School DSP Report Initial Evaluation and Site Visit) which
confirmed the site visit date and provided a copy of the initial evaluation of the
DSP Report that identified areas initially evaluated as not acceptable must be
addressed with additional evidence and documentation at the time of the visit.

® Evaluation completed using information provided by the Research and Evaluation Division of the ADE. No evaluation
completed for FRL and ELL subgroups because the percentages for those demographic groups were redacted either because
the percentage of students in the non-ethnicity-based demographic groups is 0% or 100%.
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December 3, 2014 Board staff conducted the site visit to confirm the documentation presented in
the DSP Report and review additional information to be considered in the final
evaluation of the Charter Holder’s DSP submission.

IV. Demonstration of Sufficient Progress

The following representatives of Educational Impact, Inc. were present at the site visit:

Name Role
Jack Penczar Board Member
Mary Ann Penczar Charter Representative
Brian Henderson Adventure School Principal
Mindy Griffith Academy Adventures Primary School Principal

Board staff completed a document inventory for all evidence presented by the Charter Holder (portfolio:
c. Inventory Documents) after the site visit. The Charter Holder was provided a copy of the document
inventory after the site visit. Following the site visit, Board staff completed a final evaluation of the DSP
(portfolio: d. DSP Final Evaluation). The following is a summary of the final DSP Evaluation:

Evaluation Summary
Area DSP Evaluation
Meets Does Not Meet Falls Far Below

Data O O X
Curriculum O X Ol
Assessment O O X
Monitoring Instruction O X O
Professional Development O X O

After considering information in the DSP Report and evidence provided at the time of the site visit, the
Charter Holder failed to provide evidence of a sustained improvement plan that includes
implementation of a comprehensive curriculum system, a comprehensive assessment system, a
comprehensive instructional monitoring system, and a comprehensive professional development
system. The Charter Holder was unable to provide data and analysis for the current year at the site visit;
the limited data it could provide did not demonstrate improved academic performance.

Based on the findings summarized above and described below, staff determined that the Charter Holder
does not demonstrate sufficient progress towards meeting the Board’s Academic Performance
Expectations.

Data

The area of Data is evaluated as Falls Far below. The Charter Holder failed to provide data that can be
used to compare academic performance year-over-year for the two most recent school years for all of
the measures (portfolio: c. Inventory Documents, i. Site Visit Inventory - Data, Items D1 — D13).

Curriculum
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The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a limited curriculum approach. At the
DSP site visit, the Charter Holder sufficiently demonstrated one of the required elements, but failed to
sufficiently demonstrate all of the required elements. For more detailed analysis, see Curriculum
Inventory (portfolio: c. Inventory Documents, ii. Site Visit Inventory - Curriculum).

Sufficient Document

uestion .
Q Evidence | Inventory Item

Evaluating Curriculum

What is the Charter Holder’s process for evaluating curriculum? How does

the Charter Holder evaluate how effectively the curriculum enables No Cc1
students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? No C2

Adopting/Revising Curriculum

What is the Charter Holder’s process for adopting or revising curriculum

. . ” Yes Cc3
based on its evaluation processes?

Who is involved in the process for adopting or revising curriculum?” Yes c4

When adopting curriculum, how does the Charter Holder evaluate

. . . . . Yes (65)
curriculum options to determine which curriculum to adopt?

Implementing Curriculum

What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated by the No cé
Charter Holder?

What tools exist that identify what must be taught and when it must be
delivered? How does the Charter Holder ensure that all grade-level No Cc7
standards are covered within the academic year?

What is the expectation for consistent use of these tools? How are these

. . No C8
expectations communicated?
What evidence is there to demonstrate usage of these tools in the No 9
classroom and alignment with instruction?

Alignment of Curriculum
How does the Charter Holder know the curriculum is aligned to
No C10
standards?
Adapted to Meet the Needs of Subgroups

How has the Charter Holder ensured that the curriculum addresses the
needs of students with proficiency in the bottom 25%/non-proficient No C11
students?
How has the Charter Holder ensured that the curriculum addresses the No c12
needs of English Language Learners (ELLs)?
How has the Charter Holder ensured that the curriculum addresses the N/A c13
needs of Free and Reduced Lunch (FRL) students?
How has the Charter Holder ensured that the curriculum addresses the No c14

needs of students with disabilities?”
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Assessment

The area of Assessment is evaluated as Falls Far Below. As demonstrated by the evidence provided at
the DSP site visit, the Charter Holder has implemented fragmented efforts to assess student
performance on expectations for student learning, and to evaluate and adjust curriculum and
instruction based on analysis of student assessment data. The efforts are not consistently implemented.
For more detailed analysis, see Assessment Inventory (portfolio: c. Inventory Documents, iii. Site Visit
Inventory — Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System
What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment No A2
system?
How is the assessment system aligned to the curriculum and No A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Yes Al
assessments, such as formative and summative assessments and
common/benchmark assessments?
Analyzing Assessment Data
How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment No A5
data?
How is the analysis used to evaluate instructional and curricular
. No A6
effectiveness?
How is the analysis used to adjust curriculum and instruction in a
timely manner? What intervals are used to adjust curriculum and No A7
instruction?
Adapted to Meet the Needs of Subgroups
How is the assessment system adapted to meet the assessment
needs of students with proficiency in the bottom 25%/non- No A8
proficient students?
How is the assessment system adapted to meet the assessment
. No A9
needs of English Language Learners (ELLs)?
How is the assessment system adapted to meet the assessment N/A A10
needs of Free and Reduced Lunch (FRL) students?
How is the assessment system adapted to meet the assessment
. L No All
needs of students with disabilities?
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Monitoring Instruction

The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence
provided at the DSP site visit, the Charter Holder has consistently implemented a limited instructional
monitoring approach. At the DSP site visit, the Charter Holder sufficiently demonstrated two of the
required elements, but failed to sufficiently demonstrate all of the required elements. For more detailed
analysis, see Monitoring Instruction Inventory (portfolio: c. Inventory Documents, iv. Site Visit Inventory
— Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff No M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of No M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the Yes M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? Yes M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? Yes M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is
meeting the needs of students with proficiency in the bottom No M7
25%/non-proficient students?

How does the Charter Holder monitor instruction to ensure it is

meeting the needs of English Language Learners (ELLs)? No M8
How does the Charter Holder monitor instruction to ensure it is N/A M9
meeting the needs of Free and Reduced Lunch (FRL) students?

How does the Charter Holder monitor instruction to ensure it is No M10

meeting the needs of students with disabilities?
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Professional Development

The area of Professional Development is evaluated as Does Not Meet. As demonstrated by the evidence
provided at the DSP site visit, the Charter Holder has consistently implemented a limited approach to
professional development. At the DSP site visit, the Charter Holder sufficiently demonstrated one of the
required elements, but failed to sufficiently demonstrate all of the required elements. For more detailed
analysis, see Professional Development Inventory (portfolio: c. Inventory Documents, v. Site Visit
Inventory — Professional Development).

. Sufficient Document
Question .
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? Yes P2
How is the professional development plan aligned with Yes p3

instructional staff learning needs?

How does this plan address areas of high importance? Yes P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional No P5
development sessions?

How does the Charter Holder provide the resources that are

. - . N P6
necessary for high quality implementation? °
Monitoring Implementation
How does the Charter Holder monitor the implementation of the No p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the No P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to
meet the needs of students with proficiency in the bottom
25%/non-proficient students?

No P9

How does the professional development plan ensure that
instructional staff receives the type of development required to No P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P12
meet the needs of students with disabilities?
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\ V. Viability of the Organization

The Charter Holder meets the Board'’s financial performance expectations set forth in the performance
framework adopted by the Board. Therefore, the Charter Holder was not required to submit a financial
performance response.

VI. Adherence to the Terms of the Charter

Does the delivery of the education program and operation reflect the essential terms of the educational
program as described in the charter contract?

Yes. Based on the available information in the current fiscal year, the Charter Holder’s education
program, in operation, reflects the essential terms as described in the charter contract.

Does the Charter Holder adhere with applicable education requirements defined in state and federal
law?

Yes. Based on the available information in the current fiscal year, the Charter Holder adheres with
applicable education requirements defined in state and federal law.

Do the Charter Holder’s annual audit reporting packages reflect sound operations?

Yes. As reported in the current fiscal year, the Charter Holder complies with applicable laws, rules,
regulations and provisions of the charter contract relating to the fiscal year 2014 annual audit reporting
package.

Is the Charter Holder administering student admission and attendance appropriately?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to administering
student admission and attendance.

Is the Charter Holder maintaining a safe environment consistent with state and local requirements?
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to maintaining a safe
environment.

Is the Charter Holder transparent in its operations?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to transparency of
operations.

Is the Charter Holder complying with its obligations to the Board?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to its obligations to the
Board.

Is the Charter Holder complying with reporting requirements of other entities to which the Charter
Holder is accountable?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to operational
requirements monitored by other entities to which the Charter Holder is accountable.

Is the Charter Holder complying with all other obligations?
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to all other obligations.
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VII. Board Options

Option 1: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter
contract unless the Charter Holder submits a school closure notification for the school that has been
designated an F School which would restore the charter to acceptable performance. Staff recommends
the following language provided for consideration: Having considered the statements of the
representatives of the Charter Holder today and the academic performance, the fiscal compliance, and
legal and contractual compliance of the Charter Holder, | move that the Board issue a Notice of Intent to
Revoke the charter of Educational Impact, Inc. on the basis of Academy Adventures Primary School’s
designation as an F school for FY 2014 and Educational Impact, Inc.’s failure to meet or demonstrate
sufficient progress toward the Board’s academic expectations set forth in the academic performance
framework as reflected in the Staff Report, the Inventory Documents, and the DSP Final Evaluation. Data
and analysis provided by the Charter Holder does not demonstrate improved academic performance
based on data generated from valid and reliable assessment sources. The Charter Holder was unable to
provide evidence that it has consistently implemented a sustained improvement plan that includes a
comprehensive curriculum system, comprehensive assessment system, comprehensive instructional
monitoring system, and comprehensive professional development system.

All that taken into consideration, the Charter Holder currently operates one other school, Adventure
School, that has been designated as an A school and that has a current Overall Rating of Meets
Standard. Therefore, | further move that if, by February 1, 2015, Educational Impact, Inc. submits a
school closure notification for Academy Adventures Primary School to close at the end of FY15, the
Board shall not issue to Notice of Intent to Revoke the charter of Educational Impact, Inc.

| further move that if the school closure notification is not submitted by February 1, 2015 the Board
issue a Notice of Intent to Revoke the charter for the reasons previously stated and that:

e  Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e  Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.

Option 2: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter
contract unless the Charter Holder enters into a Consent Agreement to restore the charter to acceptable
performance. The following language is provided for consideration: | move that, having considered the
statements of the representatives of the Charter Holder today and the academic performance, the fiscal
compliance, and legal and contractual compliance of the Charter Holder, the Board has sufficient basis
to issue a Notice of Intent to Revoke the charter of Educational Impact, Inc. on the basis of Academy
Adventures Primary School’s designation as an F school for FY 2014 and Educational Impact, Inc.’s failure
to meet or demonstrate sufficient progress toward the Board’s academic expectations set forth in the
academic performance framework as reflected in the Staff Report, the Inventory Documents, and the
DSP Final Evaluation. Data and analysis provided by the Charter Holder does not demonstrate improved
academic performance based on data generated from valid and reliable assessment sources. The
Charter Holder was unable to provide evidence that it has consistently implemented a sustained
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improvement plan that includes a comprehensive curriculum system, comprehensive assessment
system, comprehensive instructional monitoring system, and comprehensive professional development
system.

All that taken into consideration, the Charter Holder currently operates one other school, Adventure
School, that has been designated as an A school and that has a current Overall Rating of Meets
Standard. The Board therefore directs staff to work with Educational Impact, Inc. to create a Consent
Agreement for the purpose of restoring the charter to acceptable performance in accordance with A.R.S.
§ 15-241(V) if the Charter Holder agrees that: 1) it will amend its current charter contract to include
appropriate systemic changes and additional accountability including the creation and implementation,
beginning no later than February 1, 2015, of a Performance Management Plan to make systemic
changes that will align with the Performance Management Plan evaluation criteria, 2) it will provide
valid and reliable internal benchmarking mid-year and end-of-year data for FY15 that demonstrates
improved academic performance as compared to FY13 and FY14 for Academy Adventures Primary
School, 3) if it cannot provide valid and reliable internal benchmarking mid-year and end-of-year data
for FY15 that demonstrates improved academic performance as compared to FY13 and FY14 for
Academy Adventures Primary School the Charter Holder will close Academy Adventures Primary School
at the end of FY15, 4) if Academy Adventures Primary School can provide valid and reliable internal
benchmarking mid-year and end-of-year data for FY15 that demonstrates improved academic
performance as compared to FY13 and FY14 for Academy Adventures Primary School and continues
operating after the end of FY15 the Charter Holder will, until a new Academic Dashboard is released,
provide quarterly reports with supporting evidence to demonstrate implementation of the Performance
Management Plan with fidelity, and provide valid and reliable internal benchmarking baseline, mid-year
and end-of-year data that demonstrates improving academic performance, and if it cannot do so the
Charter Holder will close Academy Adventures Primary School no later than the end of the fiscal year;
and 5) if the next Academic Dashboard that is released does not demonstrate improved academic
performance as compared to FY13 and FY14 for Academy Adventures Primary School the Charter Holder
will close Academy Adventures Primary School no later than the end of the fiscal year during which the
Academic Dashboard is released.

| further move that if the terms of a Consent Agreement cannot be reached by February 1, 2015 the
Board issue a Notice of Intent to Revoke the charter for the reasons previously stated and that:

e Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.

Option 3: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter
contract. The following language is provided for consideration: Having considered the statements of the
representatives of the Charter Holder today and the academic performance, the fiscal compliance, and
legal and contractual compliance of the Charter Holder, | move that the Board issue a Notice of Intent to
Revoke the charter of Educational Impact, Inc. on the basis of Academy Adventures Primary School’s
designation as an F school for FY 2014 and Educational Impact, Inc.’s failure to meet or demonstrate
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sufficient progress toward the Board’s academic expectations set forth in the academic performance
framework as reflected in the Staff Report, the Inventory Documents, and the DSP Final Evaluation. Data
and analysis provided by the Charter Holder does not demonstrate improved academic performance
based on data generated from valid and reliable assessment sources. The Charter Holder was unable to
provide evidence that it has consistently implemented a sustained improvement plan that includes a
comprehensive curriculum system, comprehensive assessment system, comprehensive instructional
monitoring system, and comprehensive professional development system.

| further move that:

e Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e  Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e  Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.

Option 4: The Board may determine that there is a basis to restore the charter. The following language
is provided for consideration: Having considered the statements of the representatives of the Charter
Holder today and the academic performance, the fiscal compliance, and legal and contractual
compliance of the Charter Holder, | move that the Board restore the charter to acceptable performance
in accordance with A.R.S. § 15-241(U). In this case, Academy Adventures Primary School was designated
as an F school for FY 2014, but Educational Impact, Inc. was able to demonstrate sufficient progress
toward the Board’s expectations when it: [provide specific findings related to curriculum, monitoring of
instruction, assessment, professional development, and/or data]. Additionally, the Board has adopted an
academic performance framework that allows for additional consideration of the Charter Holder
throughout the contract period.
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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: Educational Impact, Inc.
School(s): Academy Adventures Primary School
Date Submitted: November 14, 2014
Site Visit Date: December 3, 2014
Purpose of Demonstration of Sufficient Progress:
[ Annual Monitoring
[ Interval Review
] Renewal
Failing School
[ Expansion Request
Academic Dashboard Year:
FY2013
FY2014

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e Anoverall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, and Data
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






Area |I: Data

School Name: Academy Adventures Primary School

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it

addresses.
No Data ) ST Insufficie_nt Data Does Data Does Not
Measure Reaulied Data Required Data Provided Compara"clve Demonstrate Demonstrate
Data Provided | Improvement Improvement
1a. Student Median Growth Percentile (SGP) — Math O O O
l1a. Student Median Growth Percentile (SGP) — Reading O O O
1b. Student Median Growth Percentile (SGP) Bottom 25% — Math O Ol O
1b. Student Median Growth Percentile (SGP) Bottom 25% — Reading OJ OJ O
2a. Percent Passing — Math OJ OJ O
2a. Percent Passing — Reading OJ OJ O
2b. Subgroup, ELL — Math OJ OJ O
2b. Subgroup, ELL — Reading O ] U
2b. Subgroup, FRL — Math O ] U
2b. Subgroup, FRL — Reading O ] U
2b. Subgroup, students with disabilities — Math O O O
2b. Subgroup, students with disabilities — Reading O O O

Valid and Reliable Data

2. How does the Charter Holder know that the data provided above is valid and reliable?

Question is Sufficiently Answered: [1Yes X No

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s academic performance expectations?

What are the results from the analysis?

Question is Sufficiently Answered: [1Yes X No






DATA OVERALL RATING

Evaluation of DSP Report

Meets Does Not Meet Falls Far Below
[l ]

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide sufficient comparative data and analysis for one or more
required measures and has provided data that demonstrates comparatively declining academic performance year-over-year for the two most recent
school years for one or more of the required measures.

Sufficient comparative data and analysis was not provided for the following measures:

la. Student Median Growth Percentile (SGP) — Math la. Student Median Growth Percentile (SGP) — Reading

1b. Student Median Growth Percentile (SGP) Bottom 25% — Math 1b. Student Median Growth Percentile (SGP) Bottom 25% — Reading
2a. Percent Passing — Math 2a. Percent Passing — Reading

2c. Subgroup, ELL — Math 2c. Subgroup, ELL — Reading

2c. Subgroup, FRL — Math 2c. Subgroup, FRL — Reading

2c. Subgroup, students with disabilities — Math 2c. Subgroup, students with disabilities — Reading






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables
students to meet the standards?

Question is Sufficiently Answered: [ Yes X No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder identify gaps in the curriculum?

Question is Sufficiently Answered: [1Yes X No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

Question is Sufficiently Answered: Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. Who is involved in the process for adopting or revising curriculum?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter
Holder?

Question is Sufficiently Answered: [ Yes X No

[J Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level
standards are covered within the academic year?

Question is Sufficiently Answered: [1Yes X No

] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

Question is Sufficiently Answered: [1Yes X No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?

Question is Sufficiently Answered: [ Yes X No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Alignment of Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Question is Sufficiently Answered: [ Yes X No

[J Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient
students?

Question is Sufficiently Answered: [ Yes No [ Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes [XI No [ Not Applicable

L] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable






13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: []Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.
] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?

Question is Sufficiently Answered: []Yes X No [ Not Applicable

[J Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a limited curriculum approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required
elements:

e adopting/revising curriculum, because the Charter Holder provided sufficient evidence to address:

o What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?
o Who is involved in the process for adopting or revising curriculum?
o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e implementing curriculum, because the Charter Holder did not provide sufficient evidence to address:

o What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?
o What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level






standards are covered within the academic year?
o What is the expectation for consistent use of these tools? How are these expectations communicated?
o What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?

evaluating curriculum, because the Charter Holder did not provide sufficient evidence to address:

o What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables
students to meet the standards?
o How does the Charter Holder identify gaps in the curriculum?

addressing the curriculum needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address:

o How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient
students?

o How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?

o How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?

ensuring curriculum is aligned with Arizona’s College and Career Ready Standards, because the Charter Holder did not provide sufficient evidence to
address:

o How does the Charter Holder know the curriculum is aligned to standards?






Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. What was the process for designing or selecting the assessment system?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.






4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such
as formative and summative assessments and common/benchmark assessments?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Question is Sufficiently Answered: [1Yes X No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and
instruction?

Question is Sufficiently Answered: [1Yes X No

L] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient
students?

Question is Sufficiently Answered: [ Yes No [ Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

L] Not applicable

9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes X No [I Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable
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11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

Question is Sufficiently Answered: [1Yes X No [ Not Applicable

] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O O X

The area of Assessment is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
implemented fragmented, ad hoc efforts to assess student performance on expectations for student learning, and to evaluate and adjust curriculum and
instruction based on analysis of student assessment data. The efforts lack intentionality and prior planning, and are not consistently implemented.

At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments, because the
Charter Holder did not provide sufficient evidence to address:

o What types of assessments does the Charter Holder use?
o What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such
as formative and summative assessments and common/benchmark assessments?

At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments, because the
Charter Holder did not provide sufficient evidence to address:

o What was the process for designing or selecting the assessment system?
o How is the assessment system aligned to the curriculum and instructional methodology?

e addressing the assessment needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address:

How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient
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students?
o How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?
o How is the assessment system adapted to meet the assessment needs of students with disabilities?

analyzing assessment data to evaluate instructional and curricular effectiveness, because the Charter Holder did not provide sufficient evidence to
address:

o How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

o How is the analysis used to evaluate instructional and curricular effectiveness?
adjusting curriculum and instruction in a timely manner based on assessment results, because the Charter Holder did not provide sufficient evidence
to address:

o How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and
instruction?

13





Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder
monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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4. How does this process identify individual strengths, weaknesses, and needs?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional
practices?

Question is Sufficiently Answered: X Yes [ No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has
the Charter Holder done in response?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Adapted to Meet the Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-
proficient students?

Question is Sufficiently Answered: [ Yes No [ Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

L] Not applicable

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes X No L[] Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable
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10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?

Question is Sufficiently Answered: [1Yes X No [ Not Applicable

[1 Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as
sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder
has consistently implemented a limited instructional monitoring approach.

At the DSP site visit the Charter Holder sufficiently demonstrated the following components of these required elements:
e evaluating instructional practices, because the Charter Holder provided sufficient evidence to address:

o What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of

instruction?
o How does this process identify individual strengths, weaknesses, and needs?

e providing analysis and feedback to further develop instructional quality and standards integration, because the Charter Holder provided
sufficient evidence to address:

o How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional

practices?
o How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What

has the Charter Holder done in response?

However, at the DSP site visit, the Charter Holder has failed to sufficiently demonstrate the following components of these required elements:

e monitoring the integration of Arizona’s College and Career Ready Standards into instruction, because the Charter Holder did not provide
sufficient evidence to address:

o What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter
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O

Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

evaluating instructional practices targeted to address the needs of relevant subgroup populations, because the Charter Holder did not provide
sufficient evidence to address:

O

How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-
proficient students?

How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?
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Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

2. How was the professional development plan developed?

Question is Sufficiently Answered: X Yes [] No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

(] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

3. How is the professional development plan aligned with instructional staff learning needs?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

4. How does this plan address areas of high importance?

Question is Sufficiently Answered: X Yes [1 No

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

L] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

6. How does the Charter Holder provide the resources that are necessary for high quality implementation?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned
in professional development?

Question is Sufficiently Answered: [ Yes No

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.
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Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%/non-proficient students?

Question is Sufficiently Answered: [ Yes No [ Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
English Language Learners (ELLs)?

Question is Sufficiently Answered: [1Yes X No L[] Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

[ Not applicable

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
Free and Reduced Lunch (FRL) students?

Question is Sufficiently Answered: [1Yes [1No X Not Applicable

[] Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

L] The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

Not applicable
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12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of
students with disabilities?

Question is Sufficiently Answered: X Yes [1No [ Not Applicable

Documents presented serve as detailed evidence of implementation of each of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented serve as limited evidence of implementation of each of the relevant described processes, and thus are evaluated as
insufficient.

[ The Charter Holder failed to provide relevant documentation that can serve as evidence of implementation of described processes.

] Not applicable
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PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Professional Development is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter
Holder has consistently implemented a limited approach to professional development.

At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required elements:

Providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance, because the
Charter Holder provided sufficient evidence to address:

o What is the Charter Holder’s professional development plan?

o How was the professional development plan developed?

o How is the professional development plan aligned with instructional staff learning needs?
o How does this plan address areas of high importance?

Providing professional development that addresses the needs of relevant subgroup populations, because the Charter Holder provided sufficient
evidence to address:

o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs
of students with disabilities?

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

Providing professional development that addresses the needs of relevant subgroup populations, because the Charter Holder did not provide
sufficient evidence to address:

o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs
of students with proficiency in the bottom 25%/non-proficient students?

o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs
of English Language Learners (ELLs)?

supporting high quality implementation of the strategies learned in professional development, because the Charter Holder did not provide
sufficient evidence to address:

o How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?
o How does the Charter Holder provide the resources that are necessary for high quality implementation?

monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development, because the
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Charter Holder did not provide sufficient evidence to address:

o How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?
o How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies
learned in professional development?

Evaluation Summary
Area Evaluation of DSP
Meets Does Not Meet Falls Far Below

Data O O X
Curriculum O X O
Assessment O O X
Monitoring Instruction O X O
Professional Development a X O







Demonstration of Sufficient Progress Report
Demonstration of Sufficient Progress
DSP Report

Charter Holder Name: Edkey Inc — Sequoia Ranch
School(s): Children First Academy Phoenix; Children First Academy Tempe
Date Submitted: November 14, 2014
Purpose of Demonstration of Sufficient Progress (check one):
L1 Annual Monitoring
L1 Interval Review
] Renewal
Failing School
[] Expansion Request
Academic Dashboard Year (check all that apply):
FY2013
FY2014

Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the
Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the DSP
Online Technical Assistance presentation before starting.

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the
Board’s website:
i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS
Online:
i. Go to ASBCS Online (http://online.asbcs.az.gov)

ii. Login using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on the
log in page and click it to reset your password. You will receive an email from the
ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with instructions.

iv. Locate the “Help” section of the Dashboard.

v. Select “Online Help”

vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.




http://www.asbcs.az.gov/

http://online.asbcs.az.gov/

mailto:charterschoolboard@asbcs.az.gov



Demonstration of Sufficient Progress Report

c. To locate the DSP Online Technical Assistance presentations on the Board’s website:

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and click the link for the DSP Online Technical Assistance presentation you
wish to view.

Complete the template by providing a clear and concise written answer for each question. The
suggested word count is no more than 400 words per question. In addition, list the names of all
documents that serve as evidence of implementation of the process described in the answer.
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing
evidence of implementation.






Demonstration of Sufficient Progress Report

Area |I: Data

Charter Holders with multiple schools must complete the Data area for each school that received an Overall
Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic Dashboard.! The
Charter Holder must copy and paste the entire Data area for each school.

School Name: Children First Academy Phoenix

Dashboard Ratings for All Measures
Measure Meets Does Not Meet Meets Does Not Meet Required for
Exceeds Falls Far Below Exceeds Falls Far Below Report
No Rating No Rating
Student Median Growth
X
Percentile (SGP) - Math = . = =
Student Median Growth
Percentile (SGP) — Reading = = = X =
Student Median Growth
Percentile (SGP), Bottom 25%,- O O X
Math
Student Median Growth
Percentile (SGP), Bottom 25%,- O O X
Reading
Improvement — Math
(Alternative High Schools Only) = = = = =
Improvement — Reading
(Alternative High Schools Only) = = = = =
Percent Passing — Math O | X
Percent Passing — Reading O O X
Subgroup, ELL — Math O O
Subgroup, ELL — Reading O |
Subgroup, FRL — Math O O
Subgroup, FRL — Reading ] |
Subgroup, students with
X X X
disabilities — Math = =
Sub'gro.u.p., students .Wlth 0O O
disabilities — Reading

! |f the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.
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High School Graduation Rate Ul Ul Ul [ Ul

Academic Persistence
(Alternative Schools Only)

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance?
Describe and provide data for each measure that does not meet the Board’s standards in the
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it
addresses.

Directions: Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide comparative year-over-year data and analysis generated from valid and reliable
assessment sources that demonstrates and evaluates the change in academic performance for all
required measures for at least the two most recent school years. The Charter Holder must provide data
for each school operated by the Charter Holder that does not meet the Board’s academic expectations
and must:

o clearly label all data to demonstrate which measure(s) it addresses,

o provide data generated from valid and reliable assessment sources,

o limit all data to no more than one page per measure per content per school, and

o redact all student identifiable information.
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Insert data here:

Insert Student Median Growth Percentile (SGP) — Math data here:

CFAP Kindergarten Math All Students
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Insert Student Median Growth Percentile (SGP) — Reading data here:

CFAP 3rd Grade DORA/SchoolNet All Students
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Insert Student Median Growth Percentile (SGP), Bottom 25%, - Math data here:

Bottom 25% Math Growth — Sampling

SAIS ID Grade | Baseline | October | November | December | January | February | March | April May
391394XX 3 0% 5%
422698XX 3 33% 38%
391395XX 3 44% 44%
395476XX 3 22% 83%
SAIS ID Grade | Baseline | October | November | December | January | February | March | April May
298799XX 4 48% 57%
305840XX 4 25% 24%
356872XX 4 56% 50%
308485XX 4 40% 52%
353567XX 4 24% 48%
356856XX 4 56% 83%
358004 XX 4 64% 75%
SAIS ID Grade | Baseline | October | November | December | January | February | March | April May
301820XX | 7 8% 24%
264400XX | 7 8% 16%
277926XX | 7 4% 20%
274789XX | 7 24% 74%
266849XX 7 16% 36%
238565XX 7 8% 4%
269405XX 7 8% 12%
266442XX 7 16% 24%
391393XX 7 4% 8%
309081XX 7 40% 40%
261331XX 7 56% 60%
259939XX 7 40% 44%
236981XX 7 16% 40%






Demonstration of Sufficient Progress Report

Insert Student Median Growth Percentile (SGP), Bottom 25%, - Reading data here:

Bottom 25% - Reading Progress Monitoring — DIBELS — By-Weekly

SAIS ID Grade I_E,);S(IEEI:;\S(; PM 1 PM 2 PM 3 PM 4 PM 5
389844 XX 3 8 10 abs 18 8 13
394015XX 3 7 5 2 4 6 8
391394XX 3 13 20 12 24 16 18
370835XX 3 38 47 abs 60 30 31
422698XX 3 1 4 2 1 abs 2
391395XX 3 36 45 29 46 43 43
395476 XX 3 9 5 6 10 5 11

SAIS ID Grade g;?g:‘ni PM 1 PM 2 PM 3 PM 4
373755XX 4 48 43 60 53 65
381440XX 4 0 4 0 1 3
370121XX 4 33 40 44 abs 47
370154XX 4 79 83 98 69 97
377174XX 4 32 abs abs abs 52

SAIS ID Grade g;?lezl:_nse PM 1 PM 2 PM 3 PM 4 PM 5
357326XX 5 71 92 95 abs 68 abs
298799XX 5 86 90 88 104 90 69
305840XX 5 45 45 54 58 55 39
356872XX 5 74 90 92 79 92 75
308485XX 5 63 77 67 69 63 77
356856 XX 5 63 65 42 48 56 52
361579XX 5 101 111 107 115 103 abs

SAISID | Grade | D°"iS | PM1 | PM2 | PM3 | PM4
256447XX 6 44 37 56 51 55
295086XX 6 43 33 54 53 67
278490XX 6 40 34 54 58 66
295723XX 6 69 74 77 83 82
277905XX 6 57 38 58 63 64






Insert Percent Passing — Math data here:

AIMS Cohort Comparative Analysis

Demonstration of Sufficient Progress Report

3rd Grade: Math
2012-2013
Total Tested: 49

5th Grade: Math
2011 - 2012
Total Tested: 26

# %
Exceeds
8 16%
Meets
Approaches 21
41 | 84%
Falls Fall Below 20
4th Grade: Math
2013-2014
Total Tested: 43
# %
Exceeds
8 19%
Meets 7
Approaches 12
PP 35| 81%
Falls Fall Below 23

# %
Exceeds
3 12%
Meets
Approaches 6
PP 22 | 85%
Falls Fall Below 16
6th Grade: Math
2012-2013
Total Tested: 24
# %
Exceeds 2
5 21%
Meets
Approaches
PP 19 | 79%
Falls Fall Below 11
7th Grade: Math
2013-2014
Total Tested: 18
# %
Exceeds 0
4 22%
Meets 4
Approaches 6
PP 14 78%
Falls Fall Below 8






Demonstration of Sufficient Progress Report

Insert Percent Passing — Reading data here:

AIMS Cohort Comparative Analysis

3rd Grade: Reading 4th Grade: Reading
2012-2013 2011 - 2012
Total Tested: 49 Total Tested: 37
# % # %
Exceeds 0 Exceeds 0
17 35% 12 32%
Meets 17 Meets 12
Approaches 26 Approaches 17
Falls Fall 6 32 65% Falls Fall g 25 68%
Below Below
4th Grade: Reading 5th Grade: Reading
2013-2014 2012-2013
Total Tested: 43 Total Tested: 39
# % # %
Exceeds 0 Exceeds 1
13 30% 18 46%
Meets 13 Meets 17
Approaches 28 Approaches 4
Falls Fall 5 30 70% Falls Fall 18 22 56%
Below Below
6th Grade: Reading
2013-2014
Total Tested: 40
# %
Exceeds 0
15 38%
Meets 15
Approaches 18
Falls Fall 7 25 63%
Below

10
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CFAP 2nd Grade Math ELL vs Non ELL
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Insert Subgroup, ELL — Reading data here:

CFAP 1st Grade DIBELS ELL vs Non ELL
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CFAP 1st Grade Math FRL vs Non FRL
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Insert Subgroup, FRL — Reading data here:

CFAP 3rd Grade DORA/SchoolNet FRL vs Non FRL
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CFAP 4th Grade DORA/SchoolNet FRL vs Non FRL
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CFAP 7th Grade DORA/SchoolNet FRL vs Non FRL
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Demonstration of Sufficient Progress Report

Insert Subgroup, students with disabilities — Math data here:

CFAP 2nd Grade Math SWD vs Non SWD
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CFAP 3rd Grade Math SWD vs Non SWD
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Demonstration of Sufficient Progress Report

Insert Subgroup, students with disabilities — Reading data here:

CFAP 2nd Grade DIBELS SWD vs Non SWD
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Demonstration of Sufficient Progress Report

Valid and Reliable Data

2. How does the Charter Holder know that the data described above is valid and reliable?

Answer (suggested word count is 400 words):

To ensure that the data mentioned in this report is valid and reliable, several measures have taken place.

e All teachers are trained in the same manner for any assessment used (TTC, DIBELS and Schoolnet)

e TTC and DIBELS have been administered for the last 5 years throughout the organization.

e  For computer generated assessments, secure testing regulations are maintained.

e  During assessment times, administration performs unofficial walk-throughs as students are taking the
assessment.

e The IST developed the assessments to directly align to the ACCR standards.

e No reliability testing can be assessed at this time as the AZMERIT was just announced and has not been
administered yet. However, based on the process used to develop the test, there is a high level of
confidence in the current Schoolnet assessment scores.

e Forthe Schoolnet assessment, the test results were compared to those of the basic skills tests given at the
start of the year to determine a correlation to overall student performance.

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the
Board’s academic performance expectations? What are the results from the analysis?

Answer (suggested word count is 400 words):

The conclusions drawn from the above data is that Edkey needed to make a bold move and change the
leadership team along with 85% of the teaching and support team for CFAP from the 2013-2014 school
year to the 2014-2015 school year. Under the new leadership team CFAP has taken on the new process
with Leader in Me. The Leader in Me process is How Schools and Parents Around the World are Inspiring
Greatness, One Child at a Time.

As the new team analyzed the date we drew conclusions of what needed to be changed and what
professional development needed to occur for the current school year.
The steps that have been taken:
- Common planning time has been added for grade level PLC’s
- Reading and Math Blocks are in all classroom schedules.
- Areading interventionist was hired to support the bottom 25% of students
- Professional Development in
o Leaderin Me
o Thinking Maps
o Reading Horizons
- Data meetings are held monthly
- Mentor meetings are held monthly
- New teachers have been assigned a mentor that they met with weekly
- Classroom walk-throughs are daily, meetings with individual teachers are as often as needed
- After-School Programming Grant was submitted and approved. This program is supporting
130 of our currently enrolled students with after-school tutoring and enrichment.
- Currently we are seeking a Math Coach to support K-6 teachers in instruction and
evaluation, this position has been made possible through our Priority School Grant.
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Demonstration of Sufficient Progress Report

As we approached the current school year the school was unable to hire a highly qualified Junior High
Math teacher as a result of this instead of putting a unqualified long term substitute teacher into this
classroom, the school looked at other Edkey resources and has built an online environment for all 7t
and 8" grade students. Due to this change all students are being instructed by highly qualified teachers
in all core academic courses.

The administrator on campus is ensuring that all teachers are using data to drive instruction. Classroom
teachers have been given the tools necessary to collect data in Math and Reading. Students also are
being held accountable in collecting data via data folders.
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Demonstration of Sufficient Progress Report

Area |I: Data

Charter Holders with multiple schools must complete the Data area for each school that received an Overall
Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic Dashboard.” The
Charter Holder must copy and paste the entire Data area for each school.

School Name: Children First Academy Tempe

Dashboard Ratings for All Measures
Measure Meets Does Not Meet Meets Does Not Meet Required for
Exceeds Falls Far Below Exceeds Falls Far Below Report
No Rating No Rating
Student Median Growth
Percentile (SGP) - Math = . X = =
Student Median Growth
X X
Percentile (SGP) — Reading = = X
Student Median Growth
Percentile (SGP), Bottom 25%,- O O O
Math
Student Median Growth
Percentile (SGP), Bottom 25%,- O O X
Reading
Improvement — Math
(Alternative High Schools Only) = = = = =
Improvement — Reading
(Alternative High Schools Only) = = = = =
Percent Passing — Math O | X
Percent Passing — Reading O O X
Subgroup, ELL — Math O O
Subgroup, ELL — Reading O |
Subgroup, FRL — Math O O
Subgroup, FRL — Reading ] |
Subgroup, students with
X X X
disabilities — Math = =
Sub'gro.u.p., students .Wlth 0O O
disabilities — Reading

% |f the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.
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Demonstration of Sufficient Progress Report

High School Graduation Rate Ul Ul Ul [ Ul

Academic Persistence
(Alternative Schools Only)

Data for All Applicable Measures and Subgroups

4. What year-over-year comparative data demonstrates improved academic performance?
Describe and provide data for each measure that does not meet the Board’s standards in the
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it
addresses.

Directions: Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide comparative year-over-year data and analysis generated from valid and reliable
assessment sources that demonstrates and evaluates the change in academic performance for all
required measures for at least the two most recent school years. The Charter Holder must provide data
for each school operated by the Charter Holder that does not meet the Board’s academic expectations
and must:

o clearly label all data to demonstrate which measure(s) it addresses,

o provide data generated from valid and reliable assessment sources,

o limit all data to no more than one page per measure per content per school, and

o redact all student identifiable information.
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Demonstration of Sufficient Progress Report

Insert data here:

Insert Student Median Growth Percentile (SGP) — Math data here:

CFAT Kindergarten Math All Students
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Demonstration of Sufficient Progress Report

Insert Student Median Growth Percentile (SGP) — Reading data here:

CFAT 1st Grade DIBELS All Students
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Demonstration of Sufficient Progress Report

Insert Student Median Growth Percentile (SGP), Bottom 25%, - Reading data here:

CFAT BOTTOM 25% Reading TRACKING FORM

AUGUST SEPTEMBER NOVEMBER DECEMBER JANUARY
DIBELS | DIBELS | DIBELS | DIBELS | DIBELS | DIBELS | DIBELS | DIBELS
SR | e BASELINE 1 2 3 4 5 6 7

374537XX 3 YES 8 5 9 13
377806XX 3 YES 20 25 39 71
378241XX 3 YES 22 47 61 69
388397XX 3 YES 50 61 68 79
391177XX 3 YES 49 49 51 71
388462XX 3 YES 55 74 74 84
378254XX 3 YES 24 19 25 58
377530XX 4 YES 18 17 25 absent
371499XX 4 YES 47 31 55 73
371503XX 4 YES 8 16 20 47
370668XX 4 YES 61 absent 79 absent
312016XX 4 YES 8 8 8 12
307443XX 4 YES 46 57 absent 63
370662XX 4 YES 22 16 23 absent
358415XX 4 YES 48 53 65 absent
302587XX 5 YES 26 23 34 70
356857XX 5 YES 15 14 18 absent
358512XX 5 YES 21 17 26 absent
356873XX 5 YES 51 51 57 65
306530XX 5 YES 46 42 49 55
301975XX 5 YES 49 41 43 66
357327XX 5 YES 69 60 72 absent
357260XX 5 YES 67 65 78 112
360602XX 5 YES 76 75 77 81
357165XX 5 YES 62 73 74 78

Grades 6 - 8 BASELINE COMP COMP | COMP | COMP | COMP | COMP | COMP COMP

1 2 3 4 5 6 7

238677XX 6 YES 70 absent | absent | absent
302899XX 6 YES 25 50 50 absent
274732XX 6 YES 70 absent 80 85
277917XX 6 YES 50 50 60 65
260175XX 7 YES 40 absent 50 absent
287493XX 7 YES 75 70 absent 90
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Demonstration of Sufficient Progress Report

Insert Percent Passing — Math data here:

AIMS Percent Passing Analysis

2013 2014 2013 2014 2013 2014 2013 | 2014

EXCEEDS | EXCEEDS | MEETS | MEETS APP APP FFB FFB
3 MATH 2 0 10 8 12 7 5 6
4 MATH 1 2 7 4 13 12 10 9
5 MATH 0 0 2 9 12 12 3
6 MATH 0 1 6 7 13 7 3 2
7 MATH 1 2 6 9 7 2
8 MATH 2 2 4 6 2 7 7
Total 6 7 35 43 58 42 38 29

Academic Performance Overview

2. Proficiency 2012 2013 2014

2a. Percent Passing Math |[39/655|29.8/64.4| 42.2/62.9
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Insert Percent Passing — Reading data here:

AIMS PERCENT PASSING GRADE LEVEL COHORT TRACKING

Demonstration of Sufficient Progress Report

3rd Grade: Reading
2011-2012
Total Tested: 30

5th Grade: Reading
2011 - 2012
Total Tested: 20

# %
Exceeds 0
17 | 57%
Meets 17
Approaches 12
13 | 43%
Falls Fall Below 1
4th Grade: Reading
2012-2013
Total Tested: 31
# %
Exceeds 0
16 | 52%
Meets 16
Approaches 14
15 | 48%
Falls Fall Below 1
5th Grade: Reading
2013-2014
Total Tested: 24
# %
Exceeds 0
15 | 63%
Meets 15
Approaches 8
PP 9 38%
Falls Fall Below 1

# %
Exceeds
8 40%
Meets
Approaches 12
12 | 60%
Falls Fall Below 0
6th Grade: Reading
2012-2013
Total Tested: 22
# %
Exceeds 0
14 | 64%
Meets 14
Approaches
PP 8 36%
Falls Fall Below
7th Grade: Reading
2013-2014
Total Tested: 16
# %
Exceeds 2
15 | 94%
Meets 13
Approaches 1
PP 1 6%
Falls Fall Below 0
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Demonstration of Sufficient Progress Report

Insert Subgroup, ELL — Math data here:

CFAT 1st Grade Math ELL vs Non ELL
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Demonstration of Sufficient Progress Report

Insert Subgroup, ELL — Reading data here:

CFAT Kindergarten DIBELS ELL vs Non ELL
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Demonstration of Sufficient Progress Report

Insert Subgroup, FRL — Math data here:

CFAT Kindergarten Math FRL vs Non FRL
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Demonstration of Sufficient Progress Report

Insert Subgroup, FRL — Reading data here:

CFAT 1st Grade DIBELS FRL vs Non FRL
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Insert Subgroup, students with disabilities — Math data here:

CFAT 3rd Grade Math SWD vs Non SWD
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Insert Subgroup, students with disabilities — Reading data here:

CFAT Kindergarten DIBELS SWD vs Non SWD
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Valid and Reliable Data

5. How does the Charter Holder know that the data described above is valid and reliable?

Answer (suggested word count is 400 words):

To ensure that the data mentioned in this report is valid and reliable, several measures have taken place.

e All teachers are trained in the same manner for any assessment used (TTC, DIBELS and Schoolnet)

e TTC and DIBELS have been administered for the last 5 years throughout the organization.

e  For computer generated assessments, secure testing regulations are maintained.

e During assessment times, administration performs unofficial walk throughs as students are taking the
assessment.

e The IST developed the assessments to directly align to the ACCR standards.

e No reliability testing can be assessed at this time as the AZMERIT was just announced and has not been
administered yet. However, based on the process used to develop the test, there is a high level of
confidence in the current Schoolnet assessment scores.

e Forthe Schoolnet assessment, the test results were compared to those of the basic skills tests given at the
start of the year to determine a correlation to overall student performance.

Conclusions Drawn From Data

6. What analysis has the Charter Holder conducted for each measure that does not meet the
Board’s academic performance expectations? What are the results from the analysis?

Answer (suggested word count is 400 words):

The first step we did was to determine the gaps evidenced by the data and then what our next steps would be.

As we analyzed the results, we also looked to see if there were any critical events that could have had a major
negative impact on the data. As we looked at the data, we found some very noticeable correlations in several
areas:
e SWD results declined in both math and reading. This occurred as a result of the sped teacher resigning
mid-year.
e Mathfor3™@-4™ grades: Results indicated a decline in academic performance. This was caused, in large
part, by excessive absences of the math teacher as a result of family medical issues.
e Academic performance in reading declined as a result of a school-wide emphasis on math instruction and
performance due to the 2012-2013 AIMS data and Academic Performance document.
e In Math and Reading, students in grades 3-4 did not receive enough interventions in the 2013-2104 school
year. Insufficient staffing played a role in this outcome.
e Although we did analyze the instructional resources, not enough PD was provided as to how to implement
the curriculum/instructional resources with fidelity.

As we look through the data, we are looking for possible reasons why some data declined and why some areas
increased.
e We noticed a considerable increase in Math scores in the 2013-2014 school year due to the heavy
emphasis placed on Math instruction.
e There was a significant increase in the 7th grade ELA scores. The 7" grade ELA teacher demonstrated a
high degree of skill and proficiency. Accordingly, this teacher will be leading professional development
opportunities on the campus to assist others.

In the areas where we found deficiencies, administration and staff continue to have conversations about the
changes that need to take place in order to produce better results for our students.
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Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder
evaluate how effectively the curriculum enables students to meet the standards?

Answer (suggested word count is 400 words):

Prior to 2012-2013 neither school had consistent
instructional materials. As a result of the PMP process
both schools began to review and evaluate instructional
materials that would align to ACCR standards and
Edkey, Inc. Curriculum Guides. Instructional resources
were purchased and implemented at both sites for
Math and ELA, yet no formal curriculum evaluation
process was being used. As a result of the DSP process
the Edkey Instructional Support Team identified this gap
and created an evaluation criteria tool known as the
Instructional Resource Evaluation Rubric (IRER). The
IRER will analyze the degree of alignment of each
school’s textbooks or textbook series while highlighting
specific flaws in alignment. The IRER will evaluate the
following components:

e Content - Alignment to ACCR Standards; Rigor
of curricular materials; Sufficient content and
supplemental materials

o Differentiation for student populations - ELL
students; FRL students; students with
disabilities; non-proficient students

e Assessment

e Design

e Format

Each element within the evaluation form will be
evaluated using the following categories:

e Meets

e  Partially Meets

e Does Not Meet

This process has been utilized at both campuses to
identify strengths and need for supplemental materials.
It is also important to note that due to the unique
population that these schools serve the selection of
instructional materials also focused on the specific
needs of individual students who are at-risk and below
the poverty line.

This process has been completed with the following
instructional resources:

List documents that serve as evidence of
implementation of this process:

- IRER Template
- Completed IRER forms for each instructional
resource listed above
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e  Children First Academy Phoenix (CFAP)
o  K-2 ELA: Superkids by Rowland
Reading
o  3-6 ELA: Reading Streets by Scott
Foresman
o 7-11 ELA: Sequoia Choice Online
Courses which have undergone
internal evaluation
o K-6 Math: enVision by Pearson
o 7-11 Math: Sequoia Choice Online
Courses which have undergone
internal evaluation
e  Children First Academy Tempe (CFAT)
o K-4 ELA: Journeys by Houghton Mifflin
o 6-8 ELA: Prentice Hall Literature by

Pearson

o K-5Math: GoMath by Houghton
Mifflin

o 6-8 Math: Big Ideas by Houghton
Mifflin

This evaluation process will be conducted with each
new instructional resource acquisition.

2. How does the Charter Holder identify gaps in the curriculum?

Answer (suggested word count is 400 words):

The process to identify gaps in the instructional
resources and curriculum has evolved into the
following:

o Step 1: Teacher review of instructional
resources using the IRER.

o Step 2: Creation of a Curriculum Review
Committee (CRC) at each site to review IRER
analysis.

o Step 3: Ongoing comparison of ACCR
standards and Edkey Curriculum Guides (Math
and ELA) to instructional resource scope and
sequence.

o Step 4: Teacher feedback on identified gaps
through the implementation of instructional
resources.

o Edkey will develop an ELA scope and sequence
based on best practices to provide additional
assistance with this project.

The role of the CRC is to provide assistance and
guidance to teachers on an ongoing basis with regard to
the implementation of instructional resources. This
group will meet quarterly to review continuous
feedback provided by the teachers on the
implementation of the instructional resources.

List documents that serve as evidence of
implementation of this process:

IRER Template

Completed IRER forms for each instructional
resource listed above

Minutes from CRC meetings

ELA Scope and Sequence Development

woStats o
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Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its

evaluation processes?

Answer (suggested word count is 400 words):

Adopting Instructional Resources

o Aninitial assessment based on the needs of
the student population is conducted.

o Areview of current instructional resources to
determine state alignment to ACCR standards
is conducted to develop a list of potential
instructional resources.

o Presentations by publishing companies.

o Review and assessment of presentations and
materials by CRC and site administration. The
Edkey’s Instructional Support Team (IST) is also
consulted. This team is a group of teacher
specialists and coaches that support all
teaching and administration staff throughout
the organization.

o Selection of an instructional resource that
meets the identified needs.

Revising/Providing Supplemental Instruction Resources
to Fill Gaps

o Gaps are identified as previously outlined in
Question #2

o Once gaps have been identified a similar
process is implemented to review and adopt
supplemental instructional resources.

List documents that serve as evidence of
implementation of this process:

- Review and acceptance by the Executive
Business Group
- Inclusion in the Edkey Operations Manual

4. Who is involved in the process for adopting or revising curriculum?

Answer (suggested word count is 400 words):

The following individuals/groups play an active role in
adopting or revising instructional resource selection:
o CRC
o Site Administration
o Edkey — Instructional Support Team
o Teachers/Staff/Academic Coaches

List documents that serve as evidence of
implementation of this process:

- Inclusion in the Edkey Operations Manual

5. When adopting curriculum, how does the C
determine which curriculum to adopt?

harter Holder evaluate curriculum options to

Answer (suggested word count is 400 words):

This process has been outlined above. Additionally, CFA
P administration determined this year that the current
instructional approach was not meeting the needs in
upper grades based on discipline logs, academic
performance, benchmark assessment and standardized

List documents that serve as evidence of
implementation of this process:

- AzDL ELA and Math syllabi for grades 7 —and
up.
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assessment results. The review of this data indicated
the need to modify the curricular options for students
in grades 7 and up.

Students in grades 7 and up now participate in online
instruction through Sequoia Choice, AZDL. Students
have a qualified lab advisor to support them with their
coursework and certified teachers who provide
academic instruction through online learning modules.

All instructional courses are aligned to ACCR standards.
AzDL has illustrated increased student performance in
Math and ELA as a result of the courses.

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum
across the school(s) operated by the Charter Holder?

Answer (suggested word count is 400 words):

Both schools implement Edkey’s processes to ensure
consistent implementation of the instructional
resources including:

o Quarterly Meetings guided by the IRER.

o  Principal’s review submitted lesson plans.

o  Walk-throughs and observations by principal,
peer, self (video), and other administrators
looking for the implementation of instructional
resources.

o Based on walk-throughs and observations
mentioned above, convene follow-up meetings
with teachers to assess and address
inconsistencies discovered.

Additionally, as a result of continued lack of
performance a complete change in leadership and
teaching staff took place during the summer of 2014. A
highly effective principal from one of our other schools
was moved to CFA Phoenix to address the need for
purposeful leadership to help the school increase
student achievement and performance. A new teaching
staff was hired as well. Only 3 teachers from the prior
year remain at CFA Phoenix. These changes have
already illustrated a decrease in disciplinary issues and
an increase is student achievement.

List documents that serve as evidence of
implementation of this process:

- Self-video documentation

- Walk-throughs

- Follow up meeting documentation

- Reviewed lesson plans

- Observations

- Quarterly Meeting of the CRC: agenda’s and
sign in sheets

- CFA P disciplinary tracking documentation
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7. What tools exist that identify what must be taught and when it must be delivered? How does
the Charter Holder ensure that all grade-level standards are covered within the academic

year?

Answer (suggested word count is 400 words):

Edkey provides curriculum guides and scope and
sequence for all mathematic standards at each grade
level. Teachers are provided this during teacher
orientation each summer and are available on the
Edkey website.

In the area of ELA teachers have been provided
curriculum guides. Currently the IST team is working on
creating a scope and sequence for each grade level.

CFAT ensures that all grade-level standards are covered
during the pre-observation meetings that are held twice
a year, Fall and Spring. Teachers are required to bring
their curriculum guides that show that which has been
delivered to students through instruction.

CFAP did not have a process in place during the 2013-
2014 school year. Beginning this year teachers will also
use the same standard as CFAT during evaluation
meetings and provide their administrator with the
check off from their curriculum guides.

Additionally, standards 1 — 4 in the walk-through form
address planning and preparation and administrators
utilize these four standards to ensure lessons being
delivered on a weekly basis area aligned to the ACCR
standards.

List documents that serve as evidence of
implementation of this process:

- Math Curriculum Guides with teacher updates
and notes

- ELA Curriculum Guides with teacher updates
and notes

- Math Scope and Sequence

- Pre-observation check list

- Walk-through form

8. What is the expectation for consistent use of these tools? How are these expectations

communicated?

Answer (suggested word count is 400 words):

The expectation is that the guides are used with fidelity
and are altered when needed during data meetings and
conferences with administration.

Fidelity is evident by lesson plans, data meetings,
evaluation processes and walk-throughs.

Teachers use their grade level curriculum guides to
ensure that all standards are being taught in a logical
order that builds upon previous standards.

Assistant superintendents work collaboratively
with site administration to mentor and ensure
these expectations are implemented.

List documents that serve as evidence of
implementation of this process:

- Math Curriculum Guides with teacher updates
and notes

- ELA Curriculum Guides with teacher updates
and notes

- Math Scope and Sequence

- Pre-observation check list

- Walk-through form

- Data Meetings Agenda

- Anecdotal notes from assistant
superintendents.

State
W 0°a
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9. What evidence is there to demonstrate usa
with instruction?

ge of these tools in the classroom and alignment

Answer (suggested word count is 400 words):

Administrators hold teachers accountable for
implementing standards through the alignment process,
in this systematic order:

1. Curriculum guide

2. Lesson plan
3. Instruction
4. Evaluation

All of the above are included in the walk-through form
and in the supervision and evaluation process.

List documents that serve as evidence of
implementation of this process:

- Curriculum guide

- Lesson Plans

- Walk-through

- Teacher evaluation

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Answer (suggested word count is 400 words):

As a result of the DSP process, a gap in our procedural
response to alignment was highlighted. In response to
this, Edkey has begun to formalize a procedure to
ensure curricular alignment. This procedure
incorporates the completion of the IRER and requires
staff to conduct a thorough analysis between the
instructional resources scope and sequence and Edkey
curriculum guides for all content areas.

List documents that serve as evidence of
implementation of this process:

- IRER
- ELA and Math Curriculum Guides
- Instructional Resource Scope and Sequence

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with
proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words):

As part of this new procedure, teachers/curriculum
committee members who completed the IRER also
analyzed tools, activities, content and assessments
which addressed the bottom 25%. In addition, the
team made sure that the curriculum resource had
differentiated activities that embedded re-teaching and
remediation that would offer sufficient help for the
bottom 25%.

List documents that serve as evidence of
implementation of this process:

- Completed IRER
- Curriculum Committee meeting sign in sheet

12. How has the Charter Holder ensured that the curriculum addresses the needs of English

Language Learners (ELLs)?

Answer (suggested word count is 400 words):

In order for ELL students to learn at a sufficient rate,
certain elements not only in the instruction, but also
curriculum, must be present. Since these schools serve

List documents that serve as evidence of
implementation of this process:

- Completed IRER
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a large ELL population, it is vital that the instructional
resources are adopted to meet the needs of our ELL
students. Instructional resources must include:
engaging pictures, large text, engaging activities, and
remediation components that would help our students
learn at a progressive rate.

As part of the alignment process outlined above, the
IRER was utilized to evaluate current instructional
resources to ensure they met the criteria outlined
above.

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and

Reduced Lunch (FRL) students?

Answer (suggested word count is 400 words):

The majority of our student body is FRL. The same
strategies that were outlined to ensure instructional
resources alignment for bottom 25, and ELL were used
for the FRL population.

List documents that serve as evidence of
implementation of this process:

- Completed IRER

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with

disabilities?

Answer (suggested word count is 400 words):

Students with special needs receive individualized
instruction based on their identified areas of deficiency.
While in the regular education classroom, students are
expected to have access to general education resources
with modifications and support from the special
education teacher to meet grade level standards.
Students who require more specialized instruction may
be pulled out of the general education classroom during
non-core academic times to receive remediation and
intervention. The instructional resources utilized in the
special education classroom are also reviewed using the
IRER tool to ensure alignment to the standards and
effective instructional gains as outlined in each
student’s IEP.

List documents that serve as evidence of
implementation of this process:

- Completed Core Instructional Resource - IRER
- Supplemental Instructional Material — IRER
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Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:
Beginning the 2014-2015 school year Edkey began using

Schoolnet as the primary standards based/aligned - SchoolNet results
assessment for grades 3-12. In addition we use DIBELS - DIBELS results

K-6, and To the Core (TTC, a standards based Edkey - Tothe Core results
developed math assessment) for grades K-2. - Writing results

The decision to move away from our previous ELA
assessment, DORA (Diagnostic Online Reading
Assessment) was due in part to the DSP review process
last year. Upper administration felt that providing
teachers with meaningful data on student’s progress
with the ACCR standards was vital to evidence
increased student performance and achievement.

2. What was the process for designing or selecting the assessment system?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:
Assessment tools have been selected based on
actionable and reliable data provided to stakeholders.
The decision to move away from the TTC math - Comparative analysis spreadsheet on the pro’s
assessment and DORA as primary assessments was and con’s of each assessment tool.

made at the start of the 2013-2014 school year due to a
lack of correlation to the new ACCR standards.
Additionally, the organization was looking for an online
assessment to better prepare students when taking the
new state standardized assessment, AZMERIT.

A team was developed at the organization level
consisting of teachers, administrator, and instructional
leaders. Two online assessment programs were
evaluated: Galileo and Schoolnet. After a number of
presentations from both companies, the IST decided
that Schoolnet would better meet the varied needs of
our student population and teachers. The team also
took into account the varied student populations
throughout the organization. The team that selected
Schoolnet felt that it provided the appropriate level of
differentiation to assist teachers in making sound
instructional decisions based on the data and also
provided a venue to store and access highly effective
instructional tools and resources to support instruction.
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3. How is the assessment system aligned to the curriculum and instructional methodology?

Answer (suggested word count is 400 words):

The new assessments were developed using Edkey
Curriculum Guides. The Instructional Support Team
identified specific essential standards that were vital for
students’ progress and achievement at each grade level
3-12. The assessments have been constructed based
on these standards. Without having a state assessment
currently, there is no alignment to this test.

The items included in the item banks have been tested
and are proven to be valid and reliable. This analysis can
be obtained from Pearson. Two item banks are
included in the assessment program: one from NWEA
and the other from Pearson.

List documents that serve as evidence of
implementation of this process:

- ELA and Math Curriculum Guides with highlighted
essential standards

4. What intervals are used to assess student progress? How does the assessment plan include data
collection from multiple assessments, such as formative and summative assessments and

common/benchmark assessments?

Answer (suggested word count is 400 words):

Our typical assessment calendar includes a baseline
assessment at the start of the school year, and
subsequent assessments scheduled in November and
February. A final benchmark assessment is then
administered in May.

Due to a delay in the delivery of the program and
additional time to build the assessments at the start of
the 2014-2015 school year, the first assessment was
administered in September. The 2" benchmark
assessment will be administered in February 2015 and
the final assessment in May 2015.

List documents that serve as evidence of
implementation of this process:

- Edkey Assessment Matrix

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are

used to analyze assessment data?

Answer (suggested word count is 400 words):

Edkey Inc. uses a computer-based assessment system
called Schoolnet by Pearson that assesses grades 3-12.

Schoolnet provides benchmark and formative
assessments for ELA and Mathematics that are
standards based and aligned to AZCCRS.

Through Schoolnet, Edkey and the school sites have the
opportunity to access data instantly which affords the

List documents that serve as evidence of
implementation of this process:

- Assessment Matrix

- Data Meeting Agendas

- Schoolnet dashboards and reports
- To the Core spreadsheets

- Intervention groupings
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teacher/administrator the capability of accessing data
to drive instruction in the classroom. Schoolnet
dashboards and reports provide data for instructional
planning, identifying struggling students, and suggests
intervention groups for struggling students. Teachers
have the ability to identify, by standard, a student’s
academic deficiencies.

DIBELS, K-6, assesses phonemic awareness, phonics,
fluency, vocabulary, and comprehension.

TTC, K-2, assess student’s mastery on grade level ACCR
standards.

Edkey provides an Assessment Matrix the following is
the expectation for each site:

- Tothe Core K-2 (3x a year)

- DIBELS K-6 (3x a year)

- SchoolNet ELA and Math 3-12 (3x a year)

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Answer (suggested word count is 400 words):

Schoolnet provides a standards based mastery report

that:

e Identifies how well each student performed on the
standards tested.

e Displays how many questions were related to that
standard

e  Shows student overall score on the assessment.

e Identifies the most commonly chosen answer and
missed questions.

e  Provides a complete analysis of item responses.

Schoolnet has proven to be highly beneficial in driving
instruction, creating intervention groups and
determining instructional effectiveness.

The data is available to teachers through the online
portal and allows teachers quick access to real time
information in order to guide instruction.

To identify and strengthen instructional practices based
on benchmark assessment results and progress
monitoring data, monthly data meetings are held.
During these meetings the team analyzes strengths and
weaknesses in the data and monitors the progress of
various sub groups. Additionally, this group identifies
other instructional strategies to support student
engagement and academic performance. Item analysis

List documents that serve as evidence of
implementation of this process:

- Schoolnet dashboard

- Schoolnet standard performance by student
- Data team meeting notes and agenda

- Curriculum maps/guides with revisions
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of commonly missed questions is also conducted after
benchmark administration is completed.

From the information gathered at these meetings a
comprehensive action plan is put into place that
incorporates the standards and skills to be addressed.

Curriculum maps and guides are also adjusted according
to Schoolnet results. The test questions that were
missed most often are notated in order to be retaught
in subsequent weeks. This strong assessment-curricular
alignment ensures all standards are taught with fidelity.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals
are used to adjust curriculum and instruction?

Answer (suggested word count is 400 words):

To identify and strengthen instructional practices based
on benchmark assessment results and progress
monitoring data, monthly data meetings are held.
During these meetings the team analyzes strengths and
weaknesses in the data and monitors the progress of
various sub groups. Additionally, this group identifies
other instructional strategies to support student
engagement and academic performance. Item analysis
of commonly missed questions is also conducted within
2 weeks of benchmark administration.

From the information gathered at these meetings a
comprehensive action plan is put into place that
incorporates the standards and skills to be addressed.

Curriculum maps and guides are also adjusted according
to Schoolnet results. The test questions that were
missed most often are notated in order to be retaught
in subsequent weeks. This strong assessment-curricular
alignment ensures all standards are taught with fidelity.

List documents that serve as evidence of
implementation of this process:

- Schoolnet dashboard

- Schoolnet standard performance by student
- Data team meeting notes and agenda

- Curriculum maps/guides with revisions

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

8. How is the assessment system adapted to meet the assessment needs of students with
proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words):

Benchmark assessments are written using grade level
standards to determine academic progress and success.

For purposes of formative instructional assessment,
Schoolnet will be utilized to develop similar questions
with varying levels of passages and complexity to meet
the diverse needs of our student population.

List documents that serve as evidence of
implementation of this process:

- Bottom 25% student list

- Afterschool program enrollment

- Afterschool program schedule

- School intervention schedule

- Classroom intervention Schedules

- Pull out Reading intervention program
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As we become more proficient in the use of Schoolnet,
our abilities to further different assessment questions
will be enhanced.

Based on data gathered on the bottom 25%/non-
proficient students, students are placed in intervention
and afterschool programs for tutoring.

ELA progress monitoring:

e Students who are in the bottom 25% and scored
Intensive on DIBELS receive progress monitoring on
a weekly basis. Those who are Strategic receive
progress monitoring twice a month. Students at
Benchmark are monitored quarterly.

Math progress monitoring:

e Monthly skills test at grade level. Data is collected
and reviewed and results are used to drive spiral
review.

- Computer based intervention program
- Volunteer tutors — small group and 1:1
- ELA progress monitoring data

- Math progress monitoring data

9. How is the assessment system adapted to meet the assessment needs of English Language

Learners (ELLs)?

Answer (suggested word count is 400 words):

Benchmark assessments are written using grade level
standards to determine academic progress and success.

For purposes of formative instructional assessment,
Schoolnet will be utilized to develop similar questions
with varying levels of passages and complexity to meet
the diverse needs of our student population.

As we become more proficient in the use of Schoolnet,
our abilities to further different assessment questions
will be enhanced.

Based upon the assessment data from Schoolnet and
DIBELS, teachers with ELL students are provided with
extra professional development, strategies, and
resources. Those students who scored Intensive on
DIBELS receive progress monitoring on a weekly basis.
Those who are Strategic receive progress monitoring
twice a month. Students at Benchmark are monitored
quarterly.

Edkey has an ELL coordinator who services teachers who
work ELL students. The ELL coordinator ensures
instruction is aligned to the ELL standards and the
student’s ILLP’s and provides precise instructional
strategies to increase student achievement.

List documents that serve as evidence of
implementation of this process:

- ELL student list

- Afterschool program enrollment

- Afterschool program schedule

- School intervention schedule

- Classroom intervention Schedules

- Pull out Reading intervention program
- Computer based intervention program
- Volunteer tutors — small group and 1:1
- ELA progress monitoring data

- Math progress monitoring data
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10. How is the assessment system adapted to meet the assessment needs of Free and Reduced
Lunch (FRL) students?

Answer (suggested word count is 400 words): List documents that serve as evidence of

implementation of this process:
Both schools serve 100% FRL populations. All

assessments, procedures, interventions and supports as - Afterschool program enrollment
outlined above address how we support the FRL - Afterschool program schedule
population. Both schools are considered by ADE to be - School intervention schedule
School-wide Title 1 schools. - Classroom intervention Schedules

- Pull out Reading intervention program
- Computer based intervention program
- Volunteer tutors — small group and 1:1
- ELA progress monitoring data

- Math progress monitoring data

11. How is the assessment system adapted to meet the assessment needs of students with
disabilities?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

During the construction phase of Schoolnet it was
determined that for students with special needs in the - |EP progress notes and data tracking
areas of Reading or Math, an alternate assessment - Schoolnet results disaggregated by SPED
would be given. This assessment is geared toward their student population.

instructional level per their IEP. The intent was to
determine what instructional gains students were
making at their performance level to support IEP goal
progress.

Students are continually exposed to general education
standards and therefore the improvement in their skill
deficiencies is expected to result in a positive impact on
standardized assessment.

This data gives both the classroom and special
education teacher meaningful data to help provide
remedial instruction to illustrate increased growth and
achievement.
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Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into
classroom instruction? How does the Charter Holder monitor whether or not instructional
staff implements an ACCRS-aligned curriculum with fidelity?

Answer (suggested word count is 400 words):

o Edkey has a fully developed supervision and
evaluation model. The 1% four components of both
our walk-through and evaluation tool addresses
integration of the standards in the classroom.
These are provided as evidence in the plan related
to Monitoring Instruction. Walk-through
observations are expected to be completed bi-
monthly at a minimum. Formal observations/
evaluations are conducted twice a year for
returning staff and three times a year for new staff.

o Planning is documented in daily written
lesson plans and based on adopted
curriculum maps and Arizona Standards.

o Content knowledge is readily detected and
demonstrated in lesson plans.

e The teaching staff is also required to turn in lesson
plans to the site administrator.

e Additionally, as a result of this process, the
organization will begin implementing an
expectation that teachers provide administration
with a copy of the curriculum guides for Math and
ELA which notates when each standard is being
taught.

List documents that serve as evidence of
implementation of this process:

- Supervision and Evaluation Model

o  Walk-through documentation

o Formal observation/evaluation tool
- Notated ELA and Math Curriculum Guides

2. How does the Charter Holder monitor the effectiveness of standards-based instruction

throughout the year?

Answer (suggested word count is 400 words):

This is completed via the walk through and supervision
and evaluation process.

In addition, as a result of this process, the organization
will begin implementing an expectation that teachers
provide administration with a copy of the curriculum
guides for Math and ELA which notates when each
standard is being taught.

This will be reviewed and modified on a quarterly basis
and during data team meetings.

List documents that serve as evidence of
implementation of this process:

- Supervision and Evaluation Model

o  Walk-through documentation

o Formal observation/evaluation tool
- Notated ELA and Math Curriculum Guides
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Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating instructional practices? How does this

process evaluate the quality of instruction?

Answer (suggested word count is 400 words):

Both the walk-through and supervision and evaluation
tools monitor the following components:

e Planning and Preparation

e Assessment of Student Achievement

e Learning Environment

e Instruction

e Professional Responsibilities

e  Student Outcomes

These tools are ever changing. Based on feedback from
the DSP process last year, we have included a section
under each standard that addresses teacher’s strengths
and areas of improvement to enhance and guide their
effectiveness in the classroom.

If teachers are not performing to the defined level they
receive additional coaching and mentoring from
specialist, master level teachers and site administration.
Lack of increased proficiency may lead to the
implementation of a Teacher Improvement Plan which
if unsuccessful, could lead to termination.

List documents that serve as evidence of
implementation of this process:

- Supervision and Evaluation Model
o  Walk-through documentation
o Formal observation/evaluation tool
o Teacher Improvement Plan

- Mentor Teacher Documentation and Notes

4. How does this process identify individual st

rengths, weaknesses, and needs?

Answer (suggested word count is 400 words):

During the 2013-2014 school year, we modified our
supervision and evaluation reporting form to include
teacher strengths and areas of development in each of
the 21 standards. This year we have modified our walk-
through document to reflect similar standards and
components as well as to allow administrators to
provide both positive comments and constructive
feedback.

List documents that serve as evidence of
implementation of this process:

- Supervision and Evaluation Model
o  Walk-through documentation
o Formal observation/evaluation tool
o Teacher Improvement Plan

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs
based on the evaluation of instructional practices?

Answer (suggested word count is 400 words):

Once an administrator completes a walk-through form
online it is housed in the database. The administrator
then meets with the teacher to provide feedback on
instructional effectiveness as observed during the walk-
through observation.

The form is then sent electronically to the teacher in

List documents that serve as evidence of
implementation of this process:

- Supervision and Evaluation Model
o  Walk-through documentation
o Formal observation/evaluation tool
o Teacher Improvement Plan
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order to support and document the conversation.

A date field is included for administrators to document
when this interaction occurred. If a teacher is not
making progress with a specific area the administrator
may conduct multiple walk-throughs and provide
additional modeling and support for the teacher.

A similar process is implemented during the supervision
and evaluation process. Administrator and teacher
participate in a collaborative conversation to support
increased teacher effectiveness and student
achievement. All of these tools are documented and
housed in Edkey’s server for follow-up and review as
needed.

6. How does the Charter Holder analyze this information? What does the data about quality of
instruction tell the Charter Holder? What has the Charter Holder done in response?

Answer (suggested word count is 400 words):

All data is stored in an online server which all levels of
administrators have access to. Administrators can
review individual walk-throughs or evaluations, or
generate reports for the entire campus. This allows the
administrator to monitor individual teacher progress or
identify strengths and weaknesses of the staff as a
whole.

In addition, a report is generated twice year, after each
evaluation cycle, that assists the administrator in
determining the strengths and weaknesses of their
teaching staff. This information is integral in mentoring
meetings, professional development, and
understanding the needs of each campus.

List documents that serve as evidence of
implementation of this process:

- Supervision and Evaluation Reports
o  Walk-through documentation reports
o Formal observation/evaluation
reports
o Teacher Improvement Plan reports

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students
with proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words):

In our supervision and evaluation process in the
planning and preparation sections Standard 4 asks
“Does planning reflect differentiation and other
evidence that each child is known.” Teacher submitted
lesson plans include differentiation for the various sub
groups.

Also, through monthly data meetings we discuss the
academic growth of the bottom 25% and work
collaboratively with the Reading Specialist and Special
Education teacher on intervention that will best support

List documents that serve as evidence of
implementation of this process:

- Lesson plans with differentiation for various
sub groups.

- Formal observation/evaluation tool

- Data meeting notes and agendas

- Progress monitoring tools

oo State &
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the individual student.

ELA progress monitoring:

e Students who are in the bottom 25% and scored
Intensive on DIBELS receive progress monitoring on
a weekly basis. Those who are Strategic receive
progress monitoring twice a month. Students at
Benchmark are monitored quarterly.

e Adata sheet that had cumulative data points is
kept to monitor progress.

Math progress monitoring:

e Monthly skills test at grade level. Data is collected
and reviewed and results are used to drive spiral
review.

e Adata sheet that had cumulative data points is
kept to monitor progress.

Additionally, as a result of the DSP and PMP
process, we have modified our walk through forms
to address how teachers are reaching and
supporting the various sub-groups. Continuous
reviews will be continued to ensure the data is
relevant and meaningful.

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English

Language Learners (ELLs)?

Answer (suggested word count is 400 words):

Our supervision and evaluation process focuses on
meeting the needs of English Language Learners in the
following three standards:

e Standard 3 - Is explicit vocabulary instruction
planned into and used in lessons?

e Standard 4 — Does planning reflect
differentiation and other evidence that each
child is known?

e Standard 5 - Does the teacher have
measurable goals for each student’s
achievement that are identified, written and
regularly referenced?

In order to meet the expected standard in these three
areas, teachers must differentiate instruction for the
various sub-groups in their weekly lesson plans.

The ELL coordinator meets on a weekly basis with
teachers to support and model effective instruction in
the classroom. Information that is communicated to
the teacher is also shared electronically with the
administrator.

List documents that serve as evidence of
implementation of this process:

- Lesson plans with differentiation for various
sub groups.

- Formal observation/evaluation tool

- Data meeting notes and agendas

- Progress monitoring tools

- ELL coordinator correspondence

- ILLP progress
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Additionally, as a result of the DSP and PMP
process, we have modified our walk through forms
to address how teachers are reaching and
supporting the various sub-groups. Continuous
reviews will be continued to ensure the data is
relevant and meaningful.

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and

Reduced Lunch (FRL) students?

Answer (suggested word count is 400 words):

Both schools serve 100% FRL populations. All
assessments, procedures, interventions and supports as
outlined above address how we support the FRL
population. Both schools are considered by ADE to be
School-wide Title 1 schools.

Additionally, as a result of the DSP and PMP
process, we have modified our walk through forms
to address how teachers are reaching and
supporting the various sub-groups. Continuous
reviews will be continued to ensure the data is
relevant and meaningful.

List documents that serve as evidence of
implementation of this process:

- Lesson plans with differentiation for various
sub groups.

- Formal observation/evaluation tool

- Data meeting notes and agendas

- Progress monitoring tools

10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students

with disabilities?

Answer (suggested word count is 400 words):

Instruction for students with disabilities is monitored by
the special education team including the classroom
teacher, special education teacher and administration,
and is driven by their individual education plan. The
plan is monitored quarterly and reviewed with the team
a minimum of once annually.

Additionally, as a result of the DSP and PMP
process, we have modified our walk through forms
to address how teachers are reaching and
supporting the various sub-groups. Continuous
reviews will be continued to ensure the data is
relevant and meaningful.

List documents that serve as evidence of
implementation of this process

- Lesson plans
- Formal observation/evaluation tool
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Area V: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Answer (suggested word count is 400 words):

In 2011-2012, Edkey began the process of formalizing
their professional development opportunities. To date,
Edkey provides 4 professional development days each
school year. At the start of this school year, all staff was
asked to complete a Professional Development Needs
Assessment Survey to provide the Instructional Support
Team with information on what teachers would like to
see in the professional development offerings.
Additionally on these days, grade level or content
groups meet in Professional Learning Communities to
help meet the individual needs of our varied staff.

At the school level, principals were provided a
disaggregated report of their staff’s responses to the
Professional Development Needs Assessment Survey.
Additionally, principals evaluate prior year evaluations,
benchmark results and standardized assessment date to
determine professional development needs.

As part of Edkey’s 301 plan, each teacher reviews their
previous evaluation to determine their areas of
strengths and areas of development. Using this
information, teachers create individual professional
development plans. These plans are reviewed twice a
year during the evaluation process.

List documents that serve as evidence of
implementation of this process:

- 301 Plans

- Edkey Professional Development Schedule
- Site Professional Development Schedule

- Needs Assessment Survey

- Teacher Evaluation Report

2. How was the professional development pla

n developed?

Answer (suggested word count is 400 words):

The professional development plan is developed by
using the data from previous year’s teacher evaluations
and teacher needs surveys. Benchmark and AIMS
assessment data was also used. The plan was also based
on the goals in the Continuous Improvement Plan.

List documents that serve as evidence of
implementation of this process:

- Teacher Evaluations
- Teacher Needs Survey
- Continuous Improvement Plan

3. How is the professional development plan aligned with instructional staff learning needs?

Answer (suggested word count is 400 words):

The professional development plan is developed and
aligned to the instructional learning needs of the staff
by using the following:

e Data from previous year’s teacher evaluations

List documents that serve as evidence of
implementation of this process:

- Teacher Evaluations
- Teacher Needs Survey
- Continuous Improvement Plan

o Planning and Preparation
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Assessment of Student Achievement
Instruction
Learning Environment
o Professional Responsibility
e Teacher needs assessment surveys
e Benchmark and AIMS assessment data
e  Goals in the Continuous Improvement Plan
e Individualized teacher 301 plans

O O O

- 301Plans

4. How does this professional development pl

an address areas of high importance?

Answer (suggested word count is 400 words):

CFA Phoenix - Past plans to create and promote a
positive school culture with high academic expectations
and individual responsibility have met with tacit
consistency in at CFA Phoenix. This school was in dire
need of change. The Franklin Covey Foundation learned
about Children First Academy — Phoenix, was intrigued
by its story saw an opportunity to help turn the school
culture around. As a result the Franklin Covey Company
has adopted the campus and brought the “Leader in
Me” personal responsibility and leadership process to
the staff and students. The “Leader in Me” process
assists schools and parents around the world to inspire
greatness one child at a time! During the summer of
2014 professional development series, all staff
members attended a four day training on Highly
Effective People. This was the beginning of the change
on the Phoenix Campus. The professional
development continued with a full day of
implementation training for all staff and another day for
school leaders.

Edkey management understood that dramatic changes
were needed for CFAP students to have an opportunity
to achieve academic success. The Covey training which
emphasizes “Beginning with the End in Mind” along
with the rest of the 7 Habits have been implemented.
We are already seeing an improvement in the school
culture and appearance, a drop in disciplinary referrals
and an increase in attendance.

Most importantly, the teachers, students, staff, parents,
and administration are all on a path to complete
compliance with the principles of the “Leader In Me”
process. Moreover, the new principal is relentless in
ensuring that that compliance not just a passing fad.

List documents that serve as evidence of
implementation of this process:

- Leader In Me Training Materials
- Pictures of Walls with LIM Artifacts

52





Demonstration of Sufficient Progress Report

CFA Tempe - CFAT created their PD plan based upon

vital data: - Teacher Survey
e Lowest scores on the teacher evaluation - CIP
e Teacher survey - PD Examples
e C(IP

e Academic Performance document

A professional development plan was created in areas
where we noticed deficiencies in our instruction or
areas that needed additional focus. The major areas
that we focused on were:

e Lowest scores on the teacher evaluation. The
Edkey supervision model is a tool that
measures teacher effectiveness; therefore,
since assessment was the lowest score on this
rubric, it was evident that this standard
demanded attention. As a result of this data,
assessment was included in our school wide
professional development plan. We recognize
that the more equipped a teacher is able to
efficiently and fairly assess a child, the greater
opportunity we have of raising student
achievement.

e Teacher survey - Teachers were surveyed to
assess where they felt they needed the most
instructional support.

e  Continuous Improvement Plan - As a school,
we have a focused instructional plan working
on as a united team.

e Academic Performance Document - According
to the AIMS State test, it was evident that
reading needed more attention, therefore,
differentiation and reading strategies are a
major component of the professional
development plan.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in
professional development sessions?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:
In order to ensure the implementation of the strategies

learned in the PD sessions, several practices have been - PD Schedule

implemented. After every Edkey District-wide PD, - Walkthrough Forms

participants are required to submit an “application - PD Application Assignment (CFA T)
report” of how they implemented the strategies and - Leader in Me Checklist (CFA P)

the outcome of doing so. - Thinking Maps

- Application Report
Additionally, after every PD at the school site level,
participants are given an application assignment in
which they share the results of applying that which they
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learned with their colleagues. Finally, the principals
determine if the strategies are being used with fidelity
as they perform formal and informal walk-throughs.

6. How does the Charter Holder provide the resources that are necessary for high quality
implementation?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:
Edkey has a talented IST team, Admin staff and

professional teachers that are able to provide quality - Edkey Professional development website
resources and professional development. During these - Professional Development Resources
PD’s, invaluable effective resources are distributed to - Staff PD Presenters documentation

the participants.

As an organization, individuals are also sent to
professional development opportunities that are
provided through ADE or other recognized professional
organizations.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in
professional development sessions?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:
In order to ensure that implementation of the strategies

learned are implemented, walk-throughs and -Lesson plan

observations are conducted on a regular formal and -Walk through

informal basis. In addition, follow up meetings between -Observations

the administrator and teachers occur to discuss the -Coach / Principal Meeting Agendas

implementation of the PD. Many times teachers are
invited to come back to their staff to teach that which
they have learned in their PD classes.

Ongoing conversations about that which is learned in
PD and observed in the classroom occur between the
school academic coach and administrator.

In addition, CFA Tempe has an academic coach who also
participates and shares instructional insights.

Continual conversations about professional
development implementation occur between
administration and the Academic Coach. Once a week,
both individuals discuss implementation effectiveness
witnessed in the classroom. Feedback is then provided
to the teacher through follow up meetings.

8. How does the Charter Holder monitor and follow-up with instructional staff to support and
develop implementation of the strategies learned in professional development?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

After a walk-through or formal observation takes place,
the administrator convenes a follow up meeting with - Follow up meetings/conversation
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the teacher to discuss amongst other observations and
suggestions, the PD Strategies noticed.

The administrator also regularly reviews the teacher’s
lesson plans for evidence of PD application.

- Lesson plans

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

9. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with proficiency in the bottom

25%/non-proficient students?

Answer (suggested word count is 400 words):

CFA Phoenix - held a professional development session
during the first week of summer training with Backbone
Communications to address the needs of the bottom
25% through their Reading Horizon Program. This
program is now being implemented. CFAP has also
implemented IXL Math to address the bottom 25%
Math students. The IS team has researched a specific
professional development course to support teachers
with differentiation and best practices. These courses
are held during our PD days.

CFA Tempe - held professional development during the
summer in the areas of math and reading for the
bottom 25%.

e  Math- we used Backbone Communications to
implement the A+ for the bottom 25%. A+isa
computer research based program that is
adaptive according to the child's current skill
level. Based on the results of the assessment,
interventions are prescribed for the student.

e Reading- Imagine Learning (IL) is used to
address the reading gaps of the bottom 25%. IL
is also a researched computer based program
which has embedded predictive and evaluative
checkpoints that prescribe lessons based upon
their current level of understanding.

Both programs provide student and teachers with
valuable real time data that is used as reinforcement in
the classroom to increase student achievement.

List documents that serve as evidence of
implementation of this process:

- Signin for Backbone Communication
- Signin for Grammar Walls

- A+signin

- Imagine Learning sign in

10. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of English Language Learners (ELLs)?

Answer (suggested word count is 400 words):

Both CFA campuses have an extremely high ELL
Population. Due to the high ELL Population, an ELL
Coordinator, who conducts PD Training, spends quality
time with ELL teachers to promote quality instruction
that will positively affect student achievement.

List documents that serve as evidence of
implementation of this process:

- OELAS Brochure
- ELL Coordinator Notes
- ELL Lesson plan with strategies listed

State
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Furthermore, ELL Teachers are sent to “ELL” OELAS
conferences for professional development training.

11. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of Free and Reduced Lunch (FRL) students?

Answer (suggested word count is 400 words):

The professional development plans at both schools are
based on the needs of their respective student
populations and teachers’ training needs. Since both
campuses are 100% FRL the professional development
plans are designed with the needs of these students in
mind.

List documents that serve as evidence of
implementation of this process:

- Signin for Backbone Communication
- Signin for Grammar Walls

- A+signin

- Imagine Learning sign in

12. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with disabilities?

Answer (suggested word count is 400 words):

Edkey’s and these two schools’ professional
development does not only positively affect general
education teachers, but special education teachers as
well. To ensure that special education teachers
continue to receive the best professional development
possible, Edkey provides requires its SPED teachers to
attend 5-6 professional development days throughout
the year in which the focus is strictly on SPED laws and
best SPED teacher strategies for students with
disabilities. Besides this training. SPED teachers also
attend Edkey Special Education PLC’s where they
choose which PD best suits their student and
professional needs.

List documents that serve as evidence of
implementation of this process:

- Special Education PD Agenda
- Conversation between Sped Ed. And -General
Education
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Kelly Gleischman

From:
Sent:
To:

Cc:
Subject:

Deanna,

Gray, Robert <Robert.Gray@azed.gov>
Thursday, October 02, 2014 9:28 AM
Deanna Rowe

Toenjes, Laura; Maxwell, Scott; Isherwood, Devon
Notification of Charters with F Letter Grade for the 2014-2015 SY

Please be advised that the following charter schools have earned a letter grade of F due to earning three consecutive

D’s.

LEA Entity ID
81123
4296
79047
81052
79467

79269

6369
81041
78845

4334
79062
79973
78840
79234
80999
79217
81033

4455

LEA Name

Educational Impact, Inc.

Academy Of Excellence, Inc.
Career Success Schools

Edkey, Inc. - Sequoia Ranch School

Compass High School, Inc.
Developing Innovations in Navajo Education, Inc. (DINE,
Inc.)

Ha:san Educational Services

Blueprint Education

Mission Charter School, Inc.

International Commerce Secondary Schools, Inc.
Ira H. Hayes Memorial Applied Learning Center, Inc.
Founding Fathers Academies, Inc

Kin Dah Lichii Olta, Inc.

New Visions Academy, Inc.

Pinnacle Education-Mesa, Inc.

Precision Academy Systems, Inc

RSD Charter School, Inc.

Vechij Himdag Alternative School, Inc.

Robert Gray 111

Director of LEA and School Improvement
Arizona Department of Education

School Improvement & Intervention
1535 W. Jefferson. St., Bin #10

Phoenix, AZ 85007

Phone: (602) 364-2202

Fax: (602) 364-0556

School
Entity

ID

81124
85863
81126
89920
79468

79270

5872
81042
90735
88232
79114
79974
78841
10856

5464
10823
89603

5952

School Name

Academy Adventures Primary School
Academy of Excellence - Central Arizona
Career Success High School - Robert L. Dt
Children First Academy - Phoenix
Compass High School

DINE Southwest High School

Ha:san Preparatory & Leadership School
Hope High School

Inspire Education, A Mission Charter Sch
International Commerce High School - Pt
Ira H. Hayes High School

Jefferson Academy of Advanced Learning
Kin Dah Lichii Olta' Charter School

New Visions Academy

Pinnacle High School - Mesa

Precision Academy System Charter Schoc
RSD Computerized Plus High School
Vechij Himdag MashchamakuD

NOTICE: This e-mail (and any attachments) may contain PRIVILEGED OR CONFIDENTIAL information and is intended only for the use of the specific

1





individual(s) to whom it is addressed. It may contain information that is privileged and confidential under state and federal law. This information may be used or
disclosed only in accordance with law, and you may be subject to penalties under law for improper use or further disclosure of the information in this e-mail and its
attachments. If you have received this e-mail in error, please immediately notify the person named above by reply e-mail, and then delete the original e-mail.

Thank you.






Kelly Gleischman

From: Katie Poulos
Sent: Wednesday, October 15, 2014 12:50 PM
To: doug.pike@edkey.org
Subject: F School Notification- Action Required
Attachments: Failing Schools Notification - Edkey, Inc. dba Sequoia Ranch School.pdf
Importance: High
Tracking: Recipient Delivery
doug.pike@edkey.org
Katie Poulos Delivered: 10/15/2014 12:50 PM

Arizona State Board for Charter Schools

Physical Address: Mailing Address:
1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

(602) 364-3080

October 15, 2014

Edkey, Inc. dba Sequoia Ranch School
Mr. Douglas Pike, Charter Representative
1460 South Horne

Mesa, AZ 85204

Sent via email: doug.pike@edkey.org

Dear Mr. Douglas Pike,

On October 2, 2014, the Board was notified by the Arizona Department of Education that Children First Academy -
Phoenix earned an F letter grade for the Arizona Department of Education’s A-F Letter Grade State Accountability
System. In accordance with A.R.S. § 15-241(V), if a charter school is assigned a letter grade of F, the Board may take
action to restore the charter school to acceptable performance or revoke the charter school’s charter.

Pursuant to A.R.S. § 15-183(R), in implementing its oversight and administrative responsibilities for the charter schools it
sponsors, the Arizona State Board for Charter Schools (Board) has adopted a performance framework that includes the
academic performance expectations of charters schools. The Board’s performance framework identifies measures as a
basis for analysis to be used by the Board in making high-stakes decisions.

A determination by the Board of whether to restore or to revoke the charter for Edkey, Inc. dba Sequoia Ranch
School will be based on the evidence of the Charter Holder’s performance in accordance with the performance
framework adopted by the Board, including the Charter Holder’s submission of a demonstration of sufficient progress
toward the academic performance expectations.





A dashboard representation of Children First Academy - Phoenix’s and Children First Academy - Tempe’s academic
outcomes, based upon the indicators and measures adopted by the Board, is located at ASBCS Online. Directions for
accessing dashboards are as follows:

¢ Log onto ASBCS Online

e Select “School(s)” link under the Charter Holder heading

¢ Choose a school name if your charter has more than one school site

¢ Select the “Academic Performance” tab

The overall rating for Children First Academy - Phoenix is 36.03 out of a possible 100 and Falls Far Below Standard
as set by the Board. The overall rating for Children First Academy - Tempe is 50.62 out of a possible 100 and Does
Not Meet Standard as set by the Board. A Charter Holder that operates a school with an overall rating that does not
meet or falls far below the Board’s academic performance expectations may demonstrate sufficient progress toward the
academic performance expectations set forth in the academic framework by documenting the success and
implementation of an improvement plan aligned with the academic framework.

Accordingly, Edkey, Inc. dba Sequoia Ranch School must submit a Demonstration of Sufficient Progress for Children

First Academy - Phoenix and Children First Academy - Tempe. The Academic Performance Framework and
Guidance document, specifically Appendix D, details the criteria that will be used to evaluate the submitted
Demonstration of Sufficient Progress. Additional instructions and required documents, including guidelines for preparing
the Demonstration of Sufficient Progress, can be found under the Academic Interventions tab on the Board’s website.

A Charter Holder that operates a school that receives a failing school designation will also have its financial performance
reviewed when the Board determines whether to restore the charter school to acceptable performance or revoke the
charter school’s charter. A Charter Holder that does not meet the Board’s financial performance expectations will be
required to submit a financial performance response as part of the Board’s review. Based on the current financial
performance of the Charter Holder, the Charter Holder is required to submit a financial performance response.
Additional instructions and required documents can be found under the Financial Performance tab on the Board’s
website.

A dashboard representation of the Charter Holder’s financial performance, based upon the indicators and measures
adopted by the Board, is available through ASBCS Online. Instructions for accessing the charter holder’s financial
dashboards for the two most recent audited fiscal years are as follows:

e Go to http://online.asbcs.az.gov

e Under the “Search” option, select “Charter Holders”

e Enter part or all of the charter holder name and click “Search”
e Select the applicable charter holder from the search results

e Select the “Documentation” tab

e Select “Document Management System”

e C(Click on the “Charter Holder” folder on the left side of the page
e Select “Compliance Documents” from the “Topics” section

e Open the file named “Financial Dashboards — Two Years”





For more information on preparing a financial performance response and the criteria Board staff will use to evaluate the
response, see Appendix C of the Board’s Financial Performance Framework and Guidance. NOTE: All responses will be
available for public review. If references will be made to or include any sensitive information (e.g., bank account
numbers), redact that information prior to submitting the response to the Board.

Please prepare and submit the required information to me by email no later than November 14, 2014. | may be

contacted at (602) 364-3085 or by email if you have questions regarding these requirements.
Sincerely,

Katie Poulos

Director of Academic Affairs for Charter Accountability
Arizona State Board for Charter Schools

1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3085

http://asbcs.az.gov






Kelly Gleischman

From: Katie Poulos

Sent: Wednesday, October 15, 2014 12:53 PM

To: ‘ccardine@edkey.org’

Subject: F School Notification- Action Required

Attachments: Failing Schools Notification - Edkey, Inc. dba Sequoia Ranch School 2.pdf
Importance: High

Tracking: Recipient Delivery

'ccardine@edkey.org’
Katie Poulos Delivered: 10/15/2014 12:53 PM

Arizona State Board for Charter Schools

Physical Address: Mailing Address:
1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

(602) 364-3080

October 15, 2014

Edkey, Inc. dba Sequoia Ranch School
Curtis Cardine, Charter Representative
1460 South Horne

Mesa, AZ 85204

Sent via email: ccardine@edkey.org

Dear Curtis Cardine,

On October 2, 2014, the Board was notified by the Arizona Department of Education that Children First Academy -
Phoenix earned an F letter grade for the Arizona Department of Education’s A-F Letter Grade State Accountability
System. In accordance with A.R.S. § 15-241(V), if a charter school is assigned a letter grade of F, the Board may take
action to restore the charter school to acceptable performance or revoke the charter school’s charter.

Pursuant to A.R.S. § 15-183(R), in implementing its oversight and administrative responsibilities for the charter schools it
sponsors, the Arizona State Board for Charter Schools (Board) has adopted a performance framework that includes the
academic performance expectations of charters schools. The Board’s performance framework identifies measures as a
basis for analysis to be used by the Board in making high-stakes decisions.

A determination by the Board of whether to restore or to revoke the charter for Edkey, Inc. dba Sequoia Ranch
School will be based on the evidence of the Charter Holder’s performance in accordance with the performance
framework adopted by the Board, including the Charter Holder’s submission of a demonstration of sufficient progress
toward the academic performance expectations.





A dashboard representation of Children First Academy - Phoenix’s and Children First Academy - Tempe’s academic
outcomes, based upon the indicators and measures adopted by the Board, is located at ASBCS Online. Directions for
accessing dashboards are as follows:

¢ Log onto ASBCS Online

e Select “School(s)” link under the Charter Holder heading

¢ Choose a school name if your charter has more than one school site

¢ Select the “Academic Performance” tab

The overall rating for Children First Academy - Phoenix is 36.03 out of a possible 100 and Falls Far Below Standard
as set by the Board. The overall rating for Children First Academy - Tempe is 50.62 out of a possible 100 and Does
Not Meet Standard as set by the Board. A Charter Holder that operates a school with an overall rating that does not
meet or falls far below the Board’s academic performance expectations may demonstrate sufficient progress toward the
academic performance expectations set forth in the academic framework by documenting the success and
implementation of an improvement plan aligned with the academic framework.

Accordingly, Edkey, Inc. dba Sequoia Ranch School must submit a Demonstration of Sufficient Progress for Children

First Academy - Phoenix and Children First Academy - Tempe. The Academic Performance Framework and
Guidance document, specifically Appendix D, details the criteria that will be used to evaluate the submitted
Demonstration of Sufficient Progress. Additional instructions and required documents, including guidelines for preparing
the Demonstration of Sufficient Progress, can be found under the Academic Interventions tab on the Board’s website.

A Charter Holder that operates a school that receives a failing school designation will also have its financial performance
reviewed when the Board determines whether to restore the charter school to acceptable performance or revoke the
charter school’s charter. A Charter Holder that does not meet the Board’s financial performance expectations will be
required to submit a financial performance response as part of the Board’s review. Based on the current financial
performance of the Charter Holder, the Charter Holder is required to submit a financial performance response.
Additional instructions and required documents can be found under the Financial Performance tab on the Board’s
website.

A dashboard representation of the Charter Holder’s financial performance, based upon the indicators and measures
adopted by the Board, is available through ASBCS Online. Instructions for accessing the charter holder’s financial
dashboards for the two most recent audited fiscal years are as follows:

e Go to http://online.asbcs.az.gov

e Under the “Search” option, select “Charter Holders”

e Enter part or all of the charter holder name and click “Search”
e Select the applicable charter holder from the search results

e Select the “Documentation” tab

e Select “Document Management System”

e C(Click on the “Charter Holder” folder on the left side of the page
e Select “Compliance Documents” from the “Topics” section

e Open the file named “Financial Dashboards — Two Years”





For more information on preparing a financial performance response and the criteria Board staff will use to evaluate the
response, see Appendix C of the Board’s Financial Performance Framework and Guidance. NOTE: All responses will be
available for public review. If references will be made to or include any sensitive information (e.g., bank account
numbers), redact that information prior to submitting the response to the Board.

Please prepare and submit the required information to me by email no later than November 14, 2014. | may be

contacted at (602) 364-3085 or by email if you have questions regarding these requirements.
Sincerely,

Katie Poulos

Director of Academic Affairs for Charter Accountability
Arizona State Board for Charter Schools

1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3085

http://asbcs.az.gov
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Kelly Gleischman

From: Katie Poulos

Sent: Monday, November 17, 2014 9:50 AM

To: ‘ccardine@edkey.org’

Subject: F School DSP Site Visit Notification - Action Required
Importance: High

Arizona State Board for Charter Schools

> Physical Address: Mailing Address:
: 1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

Dear Mr. Curtis Cardine,

Children First Academy - Phoenix earned an F letter grade for the Arizona Department of Education's A-F
Letter Grade State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned
a letter grade of F, the Arizona State Board for Charter Schools must take action to either restore the charter
school to acceptable performance or revoke the charter school's charter. A determination by the Board of
whether to restore or revoke the charter for Edkey, Inc. dba Sequoia Ranch School will be based upon the
evidence of the Charter Holder's performance in accordance with the performance framework adopted by the
Board, including the Charter Holder’s ability to demonstrate sufficient progress toward the academic
performance expectations.

On October 15, 2014, Edkey, Inc. dba Sequoia Ranch School was notified by the Board of its requirement to
submit a Demonstration of Sufficient Progress (DSP) Report, as outlined in Appendix E of the Academic
Performance Framework and Guidance document, by November 14, 2014. Board staff will conduct a site visit
at Children First Academy - Phoenix in Phoenix on Wednesday, December 10, 2014, at 8:30 a.m., to meet with
representatives of the Charter Holder for the purpose of reviewing evidence to determine whether the
Charter Holder can document improved academic performance and implementation of systems as described
in the evaluation criteria outlined in Appendix E of the Academic Performance Framework and Guidance
document.

Prior to the site visit, Board staff will do an initial evaluation of the submitted materials and provide the
evaluation to the charter representative in an email. In preparation for the site visit, representatives of the
Charter Holder should review the site visit instructions and Online Technical Assistance presentations available
on the Board’s website. To review the instructions and Online Technical Assistance presentations:

o Go to the Board’s website (http://asbcs.az.gov)
. Under “For Charter School Operators”, click on “Performance Expectations and Reviews”
o Select the “Academic Interventions” tab

. Scroll down to locate the DSP section





. Locate and download the instructions
J Locate and watch the Online Technical Assistance presentation on site visits

Sincerely,

Katie Poulos

Director of Charter Accountability
Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3085

http://asbcs.az.gov

Working to improve public education in Arizona by sponsoring charter schools that provide quality educational
choices.





Kelly Gleischman

From: Katie Poulos

Sent: Monday, November 17, 2014 9:50 AM

To: ‘doug.pike@edkey.org’

Subject: F School DSP Site Visit Notification - Action Required
Importance: High

Arizona State Board for Charter Schools

> Physical Address: Mailing Address:
: 1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

Dear Mr. Douglas Pike,

Children First Academy - Phoenix earned an F letter grade for the Arizona Department of Education's A-F
Letter Grade State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned
a letter grade of F, the Arizona State Board for Charter Schools must take action to either restore the charter
school to acceptable performance or revoke the charter school's charter. A determination by the Board of
whether to restore or revoke the charter for Edkey, Inc. dba Sequoia Ranch School will be based upon the
evidence of the Charter Holder's performance in accordance with the performance framework adopted by the
Board, including the Charter Holder’s ability to demonstrate sufficient progress toward the academic
performance expectations.

On October 15, 2014, Edkey, Inc. dba Sequoia Ranch School was notified by the Board of its requirement to
submit a Demonstration of Sufficient Progress (DSP) Report, as outlined in Appendix E of the Academic
Performance Framework and Guidance document, by November 14, 2014. Board staff will conduct a site visit
at Children First Academy - Phoenix in Phoenix on Wednesday, December 10, 2014, at 8:30 a.m., to meet with
representatives of the Charter Holder for the purpose of reviewing evidence to determine whether the
Charter Holder can document improved academic performance and implementation of systems as described
in the evaluation criteria outlined in Appendix E of the Academic Performance Framework and Guidance
document.

Prior to the site visit, Board staff will do an initial evaluation of the submitted materials and provide the
evaluation to the charter representative in an email. In preparation for the site visit, representatives of the
Charter Holder should review the site visit instructions and Online Technical Assistance presentations available
on the Board’s website. To review the instructions and Online Technical Assistance presentations:

o Go to the Board’s website (http://asbcs.az.gov)
. Under “For Charter School Operators”, click on “Performance Expectations and Reviews”
o Select the “Academic Interventions” tab

. Scroll down to locate the DSP section





. Locate and download the instructions
J Locate and watch the Online Technical Assistance presentation on site visits

Sincerely,

Katie Poulos

Director of Charter Accountability
Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3085

http://asbcs.az.gov

Working to improve public education in Arizona by sponsoring charter schools that provide quality educational
choices.
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Kelly Gleischman

From: Kelly Gleischman

Sent: Wednesday, November 26, 2014 1:40 PM

To: ‘ccardine@edkey.org’

Cc: Katie Poulos

Subject: Failing School DSP Report Initial Evaluation and Site Visit - Edkey, Inc. dba Sequoia
Ranch School

Attachments: Demonstration of Sufficient Progress Initial Review.pdf

Importance: High

Tracking: Recipient Delivery

'ccardine@edkey.org'
Katie Poulos Delivered: 11/26/2014 1:40 PM

Arizona State Board for Charter Schools

Physical Address: Mailing Address:
1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

(602) 364-3080

Dear Mr. Cardine,

Children First Academy - Phoenix earned an F letter grade for the Arizona Department of Education's A-F Letter Grade
State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a letter grade of F, the
Arizona State Board for Charter Schools must take action to either restore the charter school to acceptable performance
or revoke the charter school's charter. A determination by the Board of whether to restore or revoke the charter for
Edkey, Inc. dba Sequoia Ranch School will be based upon the evidence of the Charter Holder's performance in
accordance with the performance framework adopted by the Board, including the Charter Holder’s ability to
demonstrate sufficient progress toward the academic performance expectations.

Board staff has evaluated the submitted Demonstration of Sufficient Progress (DSP) Report and will conduct a site visit
to Edkey, Inc. dba Sequoia Ranch School on Wednesday, December 10, 2014, at 8:30 a.m., to meet with representatives
of the Charter Holder for the purpose of reviewing evidence to determine whether the Charter Holder can document
improved academic performance and implementation of systems as described in the evaluation criteria outlined in
Appendix E of the Academic Performance Framework and Guidance document.

The site visit to Edkey, Inc. dba Sequoia Ranch School will take place at:
Children First Academy - Phoenix

1648 S. 16" Street

Phoenix, AZ 85034

An initial evaluation of the DSP Report submitted by Edkey, Inc. dba Sequoia Ranch School is attached to this email. The
Charter Holder should review the initial evaluation in its entirety and utilize the evaluation to prepare for the site
visit. For those areas that are evaluated as insufficient, the Charter Holder should be prepared to present additional





existing processes and evidence, and explanations for how the Charter Holder’s processes and evidence meet the
criteria found in Appendix E of the Guidance document.

To help prepare for the site visit, the Charter Holder should review the Site Visit Instructions in the Demonstration of
Sufficient Progress Process and Instructions document. To download the instructions:
1. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
Locate the “For Charter School Operators” section in the middle of the page.
Select the “Performance Expectations & Reviews” link.
Select the “Academic Interventions” tab.
Scroll down to the “Demonstration of Sufficient Progress” section.
Locate and download the “Demonstration of Sufficient Progress Process and Instructions”.

oukwnN

Online technical assistance for the site visit process is also available. To locate the DSP Online Technical Assistance
presentations on the Board’s website:
1. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
Locate the “For Charter School Operators” section in the middle of the page.
Select the “Performance Expectations & Reviews” link.
Select the “Academic Interventions” tab.
Scroll down to the “Demonstration of Sufficient Progress” section.
Locate and click the link for the DSP Site Visit Online Technical Assistance presentation.

oukwnN

As noted in the Demonstration of Sufficient Progress Process and Instructions, the site visit is scheduled for no longer
than 6 % hours. If you have any questions, please contact me at 602-364-3082.

Sincerely,

Kelly Gleischman

Education Program Specialist

Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3082

http://asbcs.az.gov






Kelly Gleischman

From: Kelly Gleischman

Sent: Wednesday, November 26, 2014 1:39 PM

To: ‘doug.pike@edkey.org’

Cc: Katie Poulos

Subject: Failing School DSP Report Initial Evaluation and Site Visit - Edkey, Inc. dba Sequoia
Ranch School

Attachments: Demonstration of Sufficient Progress Initial Review.pdf

Importance: High

Tracking: Recipient Delivery
'doug.pike@edkey.org'
Katie Poulos Delivered: 11/26/2014 1:39 PM

Arizona State Board for Charter Schools

Physical Address: Mailing Address:
1616 West Adams Street, Ste. 170 P.O. Box 18328
Phoenix, AZ 85007 Phoenix, AZ 85009

(602) 364-3080

Dear Mr. Pike,

Children First Academy - Phoenix earned an F letter grade for the Arizona Department of Education's A-F Letter Grade
State Accountability System. In accordance with A.R.S. § 15-241(U), if a charter school is assigned a letter grade of F, the
Arizona State Board for Charter Schools must take action to either restore the charter school to acceptable performance
or revoke the charter school's charter. A determination by the Board of whether to restore or revoke the charter for
Edkey, Inc. dba Sequoia Ranch School will be based upon the evidence of the Charter Holder's performance in
accordance with the performance framework adopted by the Board, including the Charter Holder’s ability to
demonstrate sufficient progress toward the academic performance expectations.

Board staff has evaluated the submitted Demonstration of Sufficient Progress (DSP) Report and will conduct a site visit
to Edkey, Inc. dba Sequoia Ranch School on Wednesday, December 10, 2014, at 8:30 a.m., to meet with representatives
of the Charter Holder for the purpose of reviewing evidence to determine whether the Charter Holder can document
improved academic performance and implementation of systems as described in the evaluation criteria outlined in
Appendix E of the Academic Performance Framework and Guidance document.

The site visit to Edkey, Inc. dba Sequoia Ranch School will take place at:
Children First Academy - Phoenix

1648 S. 16" Street

Phoenix, AZ 85034

An initial evaluation of the DSP Report submitted by Edkey, Inc. dba Sequoia Ranch School is attached to this email. The
Charter Holder should review the initial evaluation in its entirety and utilize the evaluation to prepare for the site
visit. For those areas that are evaluated as insufficient, the Charter Holder should be prepared to present additional





existing processes and evidence, and explanations for how the Charter Holder’s processes and evidence meet the
criteria found in Appendix E of the Guidance document.

To help prepare for the site visit, the Charter Holder should review the Site Visit Instructions in the Demonstration of
Sufficient Progress Process and Instructions document. To download the instructions:
1. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
Locate the “For Charter School Operators” section in the middle of the page.
Select the “Performance Expectations & Reviews” link.
Select the “Academic Interventions” tab.
Scroll down to the “Demonstration of Sufficient Progress” section.
Locate and download the “Demonstration of Sufficient Progress Process and Instructions”.

oukwnN

Online technical assistance for the site visit process is also available. To locate the DSP Online Technical Assistance
presentations on the Board’s website:
1. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
Locate the “For Charter School Operators” section in the middle of the page.
Select the “Performance Expectations & Reviews” link.
Select the “Academic Interventions” tab.
Scroll down to the “Demonstration of Sufficient Progress” section.
Locate and click the link for the DSP Site Visit Online Technical Assistance presentation.

oukwnN

As noted in the Demonstration of Sufficient Progress Process and Instructions, the site visit is scheduled for no longer
than 6 % hours. If you have any questions, please contact me at 602-364-3082.

Sincerely,

Kelly Gleischman

Education Program Specialist

Arizona State Board for Charter Schools
1616 W. Adams St., Ste. 170

Phoenix, AZ 85007

602.364.3082

http://asbcs.az.gov






		iv. Failing School DSP Report Initial Evaluation and Site Visit.pdf

		iv. Failing School DSP Report Initial Evaluation and Site Visit - Pike




Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Educational Impact, inc. Required for: Failing School
School Name: Academy Adventures Primary School Evaluation Criteria Area: Data
Site Visit Date: December 3, 2014

Document Name/Identification Intended Purpose and Discussion Outcome

[D.1) Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Math.

The documents provided do not demonstrate improved academic performance because: the Charter Holder provided
an analysis of FY13 and FY14 AIMS math data for students who had been at the school for two years. This analysis looks
at the changes in scale scores, not the changes in SGP, for students who attended the school for FY13 and FY14. In its
analysis, the Charter Holder indicated that 79% of the students who attended for those two years increased their AIMS
scale scores from the first to the second year. However, this Charter Holder did not account for the fact that the ADE-
established AIMS scale score cut offs for each performance level increase for each grade level. Thus, this data does not
demonstrate improved academic performance.

Additionally, the data indicated that 2 students (14%) who attended for both years actually saw a decline in their scale
scores and 1 student (7%) saw no change.

The Charter holder also provided internal beginning of year, middle of year, and end of year data for FY13 and FY14
from their “Investigations” assessment and baseline data for FY15 from the Galileo assessment(kindergarten and first
grade are continuing to use the same assessment as in prior years). The change in the benchmarking assessment makes
any comparison of FY15 to prior year of data difficult.

The internal data from beginning of year and end of year data for FY13 and FY14 indicates that the charter holder saw
an increase in student growth in FY14, however this conflicts with the dashboard data which indicates a decline in SGP
in FY14.

The charter holder indicated that in FY15, the baseline data showed students were starting at a higher level. The
baseline percent correct for FY15 is 46%, which is higher than both of the prior years (FY14 — 31% and FY13-42%).
However, there are two problems with this data. First, the change in assessment makes any comparison difficult as the
increase in scores may simply be a reflection of the use of a different assessment. Second, this data does not serve as a
measure of improvement because the FY15 assessment established a baseline, but does not demonstrate the success of
the school’s academic program in the current year.
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[D.2] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Reading
The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Reading.
The documents provided do not demonstrate improved academic performance because: The charter holder provided
internal beginning of year, middle of year, and end of year data for FY13 and FY14 and baseline data for FY15 from
Dibels. The data, consistent with the data from the FY14 dashboard, does show a slight increase in the student growth
in reading from FY13 to FY14.
The FY15 baseline data is consistent with the prior years’ baseline data. This data does not serve as a measure of
improvement because the FY15 assessment established a baseline, but does not demonstrate the success of the
school’s academic program in the current year.

[D.3] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic

performance in Student Median Growth Percentile (SGP) bottom 25% — Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) bottom 25% — Math

The documents provided do not demonstrate improved academic performance because:

The Charter holder provided internal beginning of year and end of year data for FY13 and FY14 from their
“Investigations” assessment and baseline data for FY15 from the Galileo assessment {kindergarten and first grade are
continuing to use the same assessment as in prior years). The change in the benchmarking assessment makes any
comparison of FY15 to prior year of data difficult.

The internal data from beginning of year and end of year data for FY13 and FY14 indicates that in FY14 the charter
holder saw a decrease in beginning to end of year math growth for students in the bottom 25% in kindergarten, first
grade, and fifth grade and an increase in beginning to end of year math growth for students in second, third, and 4™
grade. Because this data was disaggregated by grade level and shows inconsistent results, the data does not provide
any information about the school’s performance with students in the bottom 25% in FY14.

The charter holder indicated that in FY15, the baseline data showed students in the bottom 25% were starting at a
higher level. The baseline percent correct for students in the bottom 25% is disaggregated by grade level. In
kindergarten and first grade, where the charter holder is administering the same assessment as in prior years, the data
shows the students are starting at a lower baseline. In all other grades, the data shows the students are starting at a
higher baseline. However, there are two problems with this data. First, the change in assessment for grades 2-5 makes
any comparison difficult as the increase in scores may simply be a reflection of the use of a different assessment.
Second, this data does not serve as a measure of improvement because the FY15 assessment established a baseline, but
does not demonstrate the success of the school’s academic program in the current year.
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[D.4]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Reading

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) bottom 25% — Reading

The documents provided do not demonstrate improved academic performance because: The charter holder provided
internal end of year data for FY13 and FY14 from Dibels disaggregated by grade level for bottom 25% students. The data
shows very slight increases in oral reading fluency for bottom 25% students in 2" and 3" grade from FY13 to FY14, and
larger increases in oral reading fluency for bottom 25% students in 4" and 5" grade from FY13 to FY14. However,
because the data is disaggregated by grade and shows inconsistent results, the data does not provide any information
about the school’s performance with students in the bottom 25% in FY14.

The charter holder provided no data for FY15.

[D.5]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing —
Math.

The documents provided do not demonstrate improved academic performance because: the charter holder provided
Galileo pre-test (baseline) data for FY15. In the data, which is disaggregated by grade level, the Charter holder indicates
that 63% of students in 2™ grade scored a passing score on the baseline, 53% of students in 3" grade scored a passing
score on the baseline, 53% of students in 4" grade scored a passing score on the baseline, and 45% of students in 5t
grade scored a passing score on the baseline. This data does not provide any data about improved academic
performance in Percent Passing in math because the data establishes a baseline does, but does not demonstrate the
success of the school’s academic program in the current year. Additionally, the Charter Holder does not have any
similar data from prior years to provide as a comparison.

[D.6]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing —
Reading.

The documents provided do not demonstrate improved academic performance because: the charter holder provided
Galileo pre-test (baseline) data for FY15. In the data, which is disaggregated by grade level, the Charter holder indicates
that 50% of students in 2™ grade scored a passing score on the baseline, 40% of students in 3" grade scored a passing
score on the baseline, 64% of students in 4" grade scored a passing score on the baseline, and 75% of students in 5t
grade scored a passing score on the baseline. This data does not provide any data about improved academic
performance in Percent Passing in reading because the data establishes a baseline does, but does not demonstrate the
success of the school’s academic program in the current year. Additionally, the Charter Holder does not have any
similar data from prior years to provide as a comparison.

Page 3 of 6






¥ NG

) s
artor s

[D.7]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, ELL - Math.

The documents provided do not demonstrate improved academic performance because: The Charter holder provided
internal beginning of year for FY13 and FY14 from their “Investigations” assessment and baseline data for FY15 from the
Galileo assessment (kindergarten and first grade are continuing to use the same assessment as in prior years). The
change in the benchmarking assessment makes any comparison of FY15 to prior year of data difficult.

The charter holder indicated that in FY15, the baseline data showed ELLs were starting at a higher level. The baseline
percent correct for ELLs for FY15 is disaggregated by grade level and shows that for all grade levels except kindergarten
the baseline % correct is higher than in the pror year. However, there are two problems with this data. First, the
change in assessment makes any comparison difficult as the increase in scores may simply be a reflection of the use of a
different assessment. Second, this data does not serve as a measure of improvement because the FY15 assessment
established a baseline, but does not demonstrate the success of the school’s academic program in the current year.

The Charter Holder’s analysis of the growth shown by ELLs on the Investigations assessment in FY13 as compared the
growth in FY14, shows that the ELLs demonstrated slightly more growth in FY14, but does not provide any information
on their proficiency.

[D.8]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, ELL —- Reading.

The documents provided do not demonstrate improved academic performance because: The charter holder provided
internal beginning of year, middle of year, and end of year data for FY13 and FY14 and baseline data for FY15 from
Dibels. The data, disaggregated by grade level, shows a decline in composite score from FY13 end of year to FY 14 end
of year for kindergarten and 2™ grade and an increase in composite score from FY13 end of year to FY 14 end of year
for 1™ grade, 3™ grade, 4" grade, and 5t gradz. Because the data is disaggregated by grade and shows inconsistent
results, the data does not provide any information about the school’s performance with ELLs in FY14.

The FY15 baseline data also shows inconsistent performance as compared to the prior years’ baseline data (increases in
grades K, 4, and 5 and decreases in grades 1, 2, and 3). This data does not serve as a measure of improvement because
the FY15 assessment established a baseline, but does not demonstrate the success of the school’s academic program in
the current year. Additionally, the disaggregated data is inconsistent and does not show any trends.

[D.9]

Not applicable.

[D.10]

Not applicable.
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[D.11]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, Students with disabilities — Math.

The documents provided do not demonstrate improved academic performance because: The Charter holder provided
internal beginning of year for FY13 and FY14 from their “Investigations” assessment and baseline data for FY15 from the
Galileo assessment (kindergarten and first grade are continuing to use the same assessment as in prior years). The
change in the benchmarking assessment makes any comparison of FY15 to prior year of data difficult.

The charter holder indicated that in FY15, the baseline data showed students with disabilities were starting at a higher
level. The baseline percent correct for students with disabilities for FY15 is disaggregated by grade level and shows that
for all grade levels except first grade the baseline % correct is higher than in the prior year. However, there are two
problems with this data. First, the change in assessment makes any comparison difficult as the increase in scores may
simply be a reflection of the use of a different assessment. Second, this data does not serve as a measure of
improvement because the FY15 assessment established a baseline, but does not demonstrate the success of the
school’s academic program in the current year.

The Charter Holder’s analysis of the growth shown by students with disabilities on the Investigations assessment in
FY13 as compared the growth in FY14, shows that the students with disabilities demonstrated slightly more growth in
FY14, but does not provide any information on their proficiency.

[D.12]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, Students with disabilities — Reading.

The documents provided do not demonstrate improved academic performance because: The charter holder provided
internal beginning of year, middle of year, and end of year data for FY13 and FY14 and baseline data for FY15 from
Dibels. The data, disaggregated by student, shows no consistent pattern. Some students show improvement within
school years, other students show declines. Some students show more improvement from FY13 to FY14, others show
no change and others declines. Because the data is disaggregated by student and shows inconsistent results, the data
does not provide any information about the school’s performance with students with disabilities in FY14.

The FY15 baseline data also shows inconsistent performance as compared to the prior years’ baseline data. This data
does not serve as a measure of improvement because the FY15 assessment established a baseline, but does not
demonstrate the success of the school’s academic program in the current year. Additionally, the disaggregated data is
inconsistent and does not show any trends.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Educational Impact, Inc. Required for: Failing School

School Name: Academy Adventures Primary School Evaluation Criteria Area: Curriculum
Site Visit Date: December 3, 2014

Document Name/Identification

Intended Purpose and Discussion Outcome

[C.1]

12-13LessonPlans
13-14LessonPlans
14-15LessonPlans

pre post

Curriculum Review (yearly) by
teachers

4.10.14 notes

Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the
standards.

The documents provided demonstrate evidence of the following:

On an annual basis the teachers review the curriculum used over the past year. They complete a form noting the
pros and cons of the curriculum, if they need more training on it and if they would like to continue using it or
look at other options.

The documents provided do not demonstrate evidence of the following:

On a weekly basis the teachers and administration are evaluating the curriculum and its effectiveness through
the lesson plans and the formative and summative assessments. Teachers are conducting pre and posttests of
units to determine if students have learned the material or if needs to be retaught and incorporating the
necessary changes to their weekly lessons and interventions.

Teachers complete curriculum review forms independently and then at a team meeting the information is
verbally shared and discussed with the Administration Team and the Administration Team then reviews the
information and upon further review and discussion determines if additional action needs to be taken regarding
current curriculum.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder provided lesson plans that identify assessments are given, but do not indicate teachers are
utilizing the teachers use pre and posttests of units to determine if students have learned the material or if
material needs to be retaught. The lesson plans do not indicate that teachers incorporate changes based on the
results of pre- and post- tests into their weekly lessons nor do those indicate teachers use the assessment results
to plan interventions. The no “interventions” are identified on the lesson plans, where “accommodations” are
identified, there does not appear to be any connection to the assessment results rather the accommodations are
general template language that are repeated throughout the plans. Many lesson plans do not identify any
accommodations.

The charter holder provided some examples of pre and post test resuits from Galileo, but some of the examples
demonstrated only that a pre- test had been given, and no post-test was administered. Further, the assessment
results showed only that the assessments were given and that test results were provided to parents. They did
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not provide evidence that the results were utilized by teachers to determine if students have learned the
material or if material needs to be retaught or to incorporate changes based on the results of pre- and post-
tests into their weekly lessons or to plan interventions.

The teachers’ completed curriculum review forms were provided, but did not demonstrate that the information
is shared with the Administration Team nor did they show that the Administration Team uses the forms to
determine if additional action needs to be taken regarding current curriculum. Handwritten notes dated 4/10
and titled “Curr Notes” reflected information that summarized some of the teacher comments, but did not
reflect further review and discussion or a determination about whether additional action needs to be taken.

[C.2]

1314 admin
1213 PD

1314 PD

1415 PD

math sup
math maps
other maps
AIMS summary
teacher notes

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
identifies gaps in the curriculum.

The documents provided do not demonstrate evidence of the following:

The Charter Holder uses standardized assessments and classroom assessments to note gaps in the curriculum.

The teachers review the AIMS results prior to the new school year starting and note areas where students
struggled and compare that to the curriculum map and the current curriculum to see if additional resources are
needed to fill the gaps not covered in Investigations, SuperKids or other curriculums.

During pre-service trainings, the teachers compare the standards to the curriculum guides to ensure that all
areas are addressed throughout the course of the academic year. If additional supplements are needed/used,
teachers are updating and noting those in the curriculum maps and creating a math supplement binder to have
materials readily available for easy accessibility the following year.

The focus in the 2014-2015 school year is on math as that is where the district is having more difficulty and then
the team will focus on the Language Arts curriculum.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder provided administrative team meeting agendas with handwritten notes, emails concerning
the school lunch program and Move on When Reading, and a teacher proposal to attend the “No Excuses
University Institute” for professional development. These documents did not provide evidence of any processes
to identify gaps in the curriculum. The meeting agendas and notes identified discussions about staffing,
professional development, evaluations, the FY15 school calendar, 3™ grade retention, budgets, attencance
policies, the lunch program, writing rubrics, technology purchases, purchase of consumables for the 3-5 language
arts program, fingerprinting, wellness policies, and summer school tutoring. These notes did not reflect use of
standardized assessments and classroom assessments to note gaps in the curriculum, review of the AIMS results
prior to start of the school year to note areas where students struggled and compare that to the curriculum map
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and the current curriculum to see if additional resources are needed to fill the gaps not covered current
curriculums, or pre-service trainings in which teachers compare the standards to the curriculum guides to ensure
that all areas are addressed throughout the course of the academic year.

The charter holder also provided 2014-2015 PD agendas with some handwritten notes. The agendas reflect
agenda items including “Curriculum Maps” and “Common Curriculum Training”. The common curriculum training
materials reflect that “Common Curriculum” is a lesson planning software/website. In the training, the teachers
were directed to include the following lesson plan components: standards, audience, objectives, prior
knowledge, time, materials/resources, plan detail, accommodations, assessment, and reflection. This training
does not address use of standardized assessments and classroom assessments to note gaps in the curriculum,
review of the AIMS results prior to start of the school year to note areas where students struggled and compare
that to the curriculum map and the current curriculum to see if additional resources are needed to fill the gaps
not covered current curriculums, or pre-service trainings in which teachers compare the standards to the
curriculum guides to ensure that all areas are addressed throughout the course of the academic year.

The charter holder also provided the 2014 Staff/Team Development agenda. The agendas reflect agenda items
including “Common Curriculum & Lesson Plans Evaluation Form” for 90 minutes, “Policies and Procedures” for 75
minutes, and “Curriculum Maps” for 60 minutes. Sign ins and minutes indicates that a “basic introduction” to the
Math curriculum materials was provided to new staff only, whole staff training on district systems and policies
was provided, and training was conducted on “curriculum map revisions.” However, neither the minutes nor the
agendas provide evidence of the use of standardized assessments and classroom assessments to note gaps in
the curriculum, review of the AIMS results prior to start of the school year to note areas where students
struggled and compare that to the curriculum map and the current curriculum to see if additional resources are
needed to fill the gaps not covered current curriculums, or pre-service trainings in which teachers compare the
standards to the curriculum guides to ensure that all areas are addressed throughout the course of the academic
year.

The charter holder also provided 2012-2014 PD agendas and minutes with some handwritten notes. Some of
these indicated that staff received training on policies and procedures, curriculum development and assessment,
lesson planning, analyzing data to identify problems in instruction and/or curriculum, and engaged in one
professional development session in which they reviewed pre-assessments and identified Tier Hl students and
planned for interventions. The documents did not, however, provide evidence of the use of standardized
assessments and classroom assessments to note gaps in the curriculum, review of the AIMS results prior to start
of the school year to note areas where students struggled and compare that to the curriculum map and the
current curriculum to see if additional resources are needed to fill the gaps not covered current curriculums, or
pre-service trainings in which teachers compare the standards to the curriculum guides to ensure that all areas
are addressed throughout the course of the academic year.
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The charter also provided several math worksheets identified as “math sup”. These documents did not provide
evidence of the use of standardized assessments and classroom assessments to note gaps in the curriculum,
review of the AIMS results prior to start of the school year to note areas where students struggled and compare
that to the curriculum map and the current curriculum to see if additional resources are needed to fill the gaps
not covered current curriculums, or pre-service trainings in which teachers compare the standards to the
curriculum guides to ensure that all areas are addressed throughout the course of the academic year.

The charter also provided documents described as curriculum maps that included math calendars for each grade
level some with units, lessons, and assessments identified the school year, others with standards and
assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some broad
literature types, some “book clubs” and some assessments identified. These documents did not provide evidence
of the use of standardized assessments and classroom assessments to note gaps in the curriculum, review of
the AIMS results prior to start of the school year to note areas where students struggled and compare that to the
curriculum map and the current curriculum to see if additional resources are needed to fill the gaps not covered
current curriculums, or pre-service trainings in which teachers compare the standards to the curriculum guides
to ensure that all areas are addressed throughout the course of the academic year.

The charter also provided AIMS test result reports for the school and one page of hand written notes. The notes
include summary statements about overall performance in math/reading and the students who fell in each
category, and include “thoughts” about needing “more math instruction”, “teacher training”, and collaboration
between Adventure School and Academy Adventures Primary School. The notes also indicate that the math
curriculum “doesn’t hit it all” and is “hard to teach”, and for each grade level have general notes about
instructional areas. While these documents do demonstrate a cursory analysis of AIMS data, they do not provide
evidence of the use of standardized assessments and classroom assessments to note gaps in the curriculum,
review of the AIMS results prior to start of the school year to note areas where students struggled and compare
that to the curriculum map and the current curriculum to see if additional resources are needed to fill the gaps
not covered current curriculums, or pre-service trainings in which teachers compare the standards to the

curriculum guides to ensure that all areas are addressed throughout the course of the academic year.

[C.3]

ELA responses
curr teach input
ELA review notes
ela review sign-in
vendor comm

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
adopting or revising curricutum based on its evaluation processes.

The documents provided demonstrate evidence of the following:

Teachers evaluate resource options based on 8 criteria: alignment to standards, assessment, ease of
implementation, teacher desire to use, and 4 content specific pieces.

School leadership seeks input from teachers on the adoption of curriculum resources.

The administrative team conducts meetings with teacher to discuss the evaluation of the curriculum options
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e The Charter Holder communicates with curriculum vendors to gather additional knowledge and background
information and samples to conduct a review of potential curriculum resources.

[C.4]
ELA responses
ela review sign-in

Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process
for adopting or revising curriculum.

The documents provided demonstrate evidence of the following:
e Teachers and administrators participate in the curriculum adoption process.

[C.5]
ELA responses
ELA review notes

Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how
the Charter Holder evaluates curriculum options to determine which curriculum to adopt.

The documents provided demonstrate evidence of the following:
e Teachers evaluate resource options based on 8 criteria: alignment to standards, assessment, ease of
implementation, teacher desire to use, and 4 content specific pieces.

e School leadership seeks input from teachers on the adoption of curriculum resources.
e The administrative team conducts meetings with teacher to discuss the evaluation of the curriculum options

e The Charter Holder communicates with curriculum vendors to gather additional knowledge and background
information and samples to conduct a review of potential curriculum resources.

[C.6]

1314 admin

math maps

other maps
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
classroom obs
walkthroughs

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder.

The documents provided demonstrate evidence of the following:
e The two schools under the Charter conduct professional development together over the summer and throughout
the school year and participate in Professional Learning Communities.

The documents provided do not demonstrate evidence of the following:
e  The administration reviews lesson plans.

e The grade level teachers of each school work together to create/update the curriculum mapping guides, create
assessments, discuss lesson plans to ensure consistency. All lesson plans are available for teachers to share and
review with one another and communication among the teachers is encouraged.

e The administration team meets regularly to discuss what is happening at each school, share ideas and ensure
that there is continuity among the schools in regards to curriculum, evaluations, observations and the schools as
a whole. The teachers from both sites meet at least monthly in the PLC’s to review, update, & revise curriculum
maps, create assessments and compare notes, lessons and classroom activities and to analyze data.
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The administration conducts both formal and informal classroom observations. These observations occur
throughout the year. Formal observations are scheduled and conferenced two to three times a year for each
teacher. Informal observations and walk-throughs are more frequent.

The documents provided do not demonstrate evidence of the described processes because:

The charter also provided documents described as curriculum maps that included math calendars for each grade
level some with units, lessons, and assessments identified the school year, others with standards and
assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some broad
literature types, some “book clubs” and some assessments identified. These documents did not provide evidence
that grade level teachers of each school work together to create/update the curriculum mapping guides, create
assessments, and discuss lesson plans to ensure consistency.

The charter holder provided lesson plans for the past three years. The lesson plans are difficult to align to the
curriculum maps as the plans do not identify the work that will be done in the same manner that they are
identified in the plans. In those plans where there is common identification, the plans do not align consistently
with the curriculum maps in some cases the teacher is not using the curriculum resource that was identified on
the curriculum map, in other cases the teacher is not covering the standards identified in the curriculum map.
Additionally, when compared to the “Lesson Tracker” documents the charter holder provided as evidence that
they track the standards, the lesson plans, curriculum maps, and lesson trackers do not align. Thus, these
documents do not demonstrate that grade level teachers of each school work together to create/update the
curriculum mapping guides, create assessments, discuss lesson plans to ensure consistency. Nor do they
document that all lesson plans are available for teachers to share and review with one another and
communication among the teachers is encouraged. Further the non-alignment between curriculum maps and
lesson plans indicates that teachers from both sites meet are not meeting monthly in the PLC’s to review,
update, & revise curriculum maps.

For prior years, but not the current year, the charter holder provided lesson plan reviews. While some of the
current year lesson plans include handwritten notes that could indicate reviews were conducted, these notes are
not consistently present and there does not appear to be any established criteria by which the plans are
evaluated. Thus, the charter holder did not provide evidence to demonstrate lesson plans are reviewed.

The Charter Holder provided administrative team meeting notes for 2013-2014, but did not provide any notes for
2014-2015. The notes from the prior year identified discussions about staffing, professional development,
evaluations, the FY15 school calendar, 3™ grade retention, budgets, attendance policies, the lunch program,
writing rubrics, technology purchases, purchase of consumables for the 3-5 language arts program,
fingerprinting, wellness policies, and summer school tutoring. These notes did not reflect the administration
team meets regularly to discuss what is happening at each school, share ideas and ensure that there is continuity
among the schools in regards to curriculum.
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e The charter holder provided hand written notes titled “classroom obs” for the current school year. The
documents include a variety of notes from visits to classrooms dated 10/23/2014. The notes do not appear to
have any clear criteria the administrator was looking for, they primarily contain observations of what was
occurring in each classroom and some suggestions about the specific classroom. Some, but not all, of the
observations include notes about whether the lesson plans are posted or whether the lesson plans align to
activities in the classroom. In contrast, the charter holder also provided classroom observation forms for the two
prior school years. Those forms identify clear criteria the observer is looking for including a clearly discernable
lesson plan. These documents do not provide evidence that the charter holder conducts walkthroughs and
observations to ensuring consistent implementation of the curriculum across the school.

e The charter holder also provided completed walk-through forms for the end of October and beginning of
November during the current school year and a variety of dates in the prior school year. In these documents, the
administrator conducting the walk-through looks for a variety of items including: student engagement,
standards-based instruction, student self-assessment, teacher feedback, appropriate grade level assignments,
time on task, smooth transitions, differentiated assignments, display of student work, minimal discipline
interruptions, classroom procedures, and respectful relationships. None of these criteria, however, identify that
this is a process that is used to ensure the consistent implementation of the curriculum across the school.
Further, the limited number of examples from the current year does not provide evidence that these
observations occur frequently throughout the year.

e The charter holder provided PLC meeting notes. In the notes, for the beginning of the year there is discussion
about creating “curriculum maps” as each month progresses and one set of notes identifies that the standards
for that month were selected based on student need. In notes from November, four teachers identify that their
task is to “create standards-based assessments to cover all standards for [each] grade level in the area of math”,
but the action plan coming out of the meeting is to “create their scope and sequence for math for their grade
level” because they could not create the assessment “without a scope and sequence of standards-based
objectives to be taught.” Notes from a November 12, 2014 meeting identify that “tests need to be used to build
curriculum.” Notes from the November 18, 2014 meeting indicate that “curriculum mapping for math is
complete for the school year.” These notes indicate not that teachers from both sites meet monthly in the PLC’s
to review, update, & revise curriculum maps, but rather that even through November teachers were creating the

curriculum,.
[C.7] Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify
sk pacing what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards
inv pacing are covered within the academic year.
math maps
other maps The documents provided demonstrate evidence of the following:
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azccrs-3-5-ela-standards-
final10_28_13
azccrs-k-2-ela-standards-
final10_28_13
grade-1-placemat-11-2013
grade-2-placemat-11-2013
grade-3-placemat-11-2013
grade-4-placemat-11-2013
grade-5-placemat-11-2013
grade-k-placemat-11-2013
standards tracker
assessment scores B, M & E

The teachers created curriculum maps for Language Arts, Math, Science and Social Studies. The investigations
and SuperKids curriculums both have Planning and Implementation Guides to support the teacher and provide
planning guidance. The Buckle Down workbooks are divided into sections.

The documents provided do not demonstrate evidence of the following:

The teachers are currently in the process of reviewing and updating the math curriculum maps in the PLC teams.
The teachers focus on one section at a time in the Buckle Down workbooks and also look at the relationship to
the Investigations planning guide.

The curriculum maps were created with the standards and the math curriculum map is currently being reviewed
by PLC teams who are updating and ensuring that all AZCCR Standards are included. Once the math is updated
then the teams will begin focusing on the English Language Arts curriculum maps.

Beginning, middle and end of year assessments that cover the standards help guide if something has/hasn’t been
covered. The administration reviews lesson plans regularly and has a checklist of the standards and notes what
day the lesson was being covered to ensure that all standards are covered over the year. The teachers are also
using the ELA and math standards checklist to help with their planning of lessons and to ensure all standards are
being taught to students. These checklists and maps also support the teachers in creating their assessments.

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided the ACCRS state standards and teacher created described &s curriculum maps
that included math calendars for each grade level some with units, lessons, and assessments identified the
school year, others with standards and assessments identified for the school year, an ELA calendar with some
“lessons” and page numbers, some broad literature types, some “book clubs” and some assessments identified.
Because the “curriculum maps” do not all identify the standards and there is connection between these
documents and the state standards documents that were provided, these documents did not provide evidence
that the curriculum maps were created with the standards. They also do not provide evidence that the staff is
currently in the process of reviewing and updating the maps.

While the charter holder provided a “lesson tracker” for math and ELA for each grade, the trackers only show a
limited number of standards that have been “introduced” and no standards that have been “practiced” or
“assessed”. Additionally, several of the trackers were not updated after October, and others early November. It
does not appear these trackers have been consistently used and they do not provide evidence that the
administration reviews lesson plans regularly and has a checklist of the standards and notes what day the lesson
was being covered to ensure that all standards are covered over the year, or that teachers are using the
standards checklist to help with their planning of lessons and to ensure all standards are being taught to
students, or that the checklists and maps also support the teachers in creating their assessments.

The charter holder also provided trackers for beginning, middle, and end of year assessments for the current
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school year and the last two school years. This school year’s tracker has been completed only with the beginning
of year assessment score and the “Middle Goal”. These trackers indicate that assessments are given, but do not
demonstrate that the Beginning, middle and end of year assessments that cover the standards help guide if
something has/hasn’t been covered. The trackers do not identify individual standards, thus it is not clear how
these trackers can be used to identify if individual standards have not been covered.

[C.8]

math maps

other maps
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
1213 PD

1314PD

1415 PD

end year evals

Ip reviews

LPs coaching
1314 supervisory
1415 supevisory

Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent
use of these tools and how these expectations are communicated.

The documents provided do not demonstrate evidence of the following:

The expectation is that teachers use the curriculum maps, standards checklists and materials planning guides to
create their weekly lesson plans. Lesson plans are reviewed regularly by administration and follow-up discussions
individually or group occur as needed. These expectations are communicated during staff training days, before
each school year begins.

The communication continues throughout the year during individual coaching sessions, team meetings and
through the monitoring and reviewing of lesson plans and assessment results.

Teachers self-monitor to ensure that all standards are covered throughout the year with their curriculum maps
and planning guides.

Teachers reflect on the tools during PLC discussions, supervisory meetings and lesson plans.

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided teacher created described as curriculum maps that included math calendars
for each grade level some with units, lessons, and assessments identified the school year, others with standards
and assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some
broad literature types, some “book clubs” and some assessments identified, the “curriculum maps” do not align
with the lesson plans and lesson trackers. As a result of this lack of alignment, these documents do not serve as
evidence that the school’s expectation is that teachers use the curriculum maps, standards checklists and
materials planning guides to create their weekly lesson plans or that expectations are communicated during staff
training days. The misalignment and the lack of any follow-up regarding this misalignment also means these
documents do not serve as evidence that lesson plans are reviewed regularly by administration and follow-up
discussions individually or group occur as needed or that teachers self-monitor to ensure that all standards are
covered throughout the year with their curriculum maps and planning guides or reflect on the tools during PLC
discussions, supervisory meetings and lesson plans.

The charter holder also provided 2014-2015 PD agendas with some handwritten notes. The agendas reflect
agenda items including “Curriculum Maps” and “Common Curriculum Training”. The common curriculum training
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materials reflect that “Common Curriculum” is a lesson planning software/website. In the training, the teachers
were directed to include the following lesson plan components: standards, audience, objectives, prior
knowledge, time, materials/resources, plan detail, accommodations, assessment, and reflection. This training
does not address the expectation is that teachers use the curriculum maps, standards checklists and materials
planning guides to create their weekly lesson plans.

The charter holder also provided the 2014 Staff/Team Development agenda. The agendas reflect agenda items
including “Common Curriculum & Lesson Plans Evaluation Form” for 90 minutes, “Policies and Procedures” for 75
minutes, and “Curriculum Maps” for 60 minutes. Sign ins and minutes indicates that a “basic introduction” to the
Math curriculum materials was provided to new staff only, whole staff training on district systems and policies
was provided, and training was conducted on “curriculum map revisions.” However, neither the minutes nor the
agendas provide evidence that the expectation that teachers use the curriculum maps, standards checklists and
materials planning guides to create their weekly lesson plans was communicated during this training.

The charter holder also provided 2012-2014 PD agendas and minutes with some handwritten notes. Some of
these indicated that staff received training on policies and procedures, curriculum development and assessment,
lesson planning, analyzing data to identify problems in instruction and/or curriculum, and engaged in one
professional development session in which they reviewed pre-assessments and identified Tier lll students and
planned for interventions. The documents also did not serve as evidence that the school’s expectation is that
teachers use the curriculum maps, standards checklists and materials planning guides to create their weekly
lesson plans or that expectations are communicated during staff training days.

The charter holder provided teacher evaluations. The evaluation form includes a domain on planning and
preparation that looks for lessons that are aligned to ACCR standards and school curriculum maps, but there is
no evidence that lesson plans are reviewed regularly by administration and follow-up discussions individually or
group occur as needed. Further, despite a lack of alignment of lesson plans to school curriculum maps, all
teachers in the current year received an evaluation of “effective” on the domain and measure related to lesson
planning alignment. This demonstrates evidence that the lesson plans are not being reviewed in accordance
with the evaluation rubric.

For prior years, but not the current year, the charter holder provided lesson plan reviews. While some of the
current year lesson plans include handwritten notes that could indicate reviews were conducted, these notes are
not consistently present and there does not appear to be any established criteria by which the plans are
evaluated. Thus, the charter holder did not provide evidence to demonstrate lesson plans are reviewed regularly
by administration and follow-up discussions individually or group occur as needed.

For the current year, the charter holder provided a document called “LP coaching.” The document included a
sheet dated 10/24/2014 with 5 bullet points addressing: completion of the form, prior knowledge, okjectives
that are aligned to activities, standards, and assessments, a thorough description of assessments, and the need
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for accommodations for tier 2 and 3 students. The coaching notes dated 11/6/20104 indicate an administrator
met with each teacher to discuss the needed components and the “lesson plan accountability system” and will
be coming on every Monday to give feedback on weekly plans. The coaching notes dated 11/10/20104 indicate
an administrator read each teacher’s lesson plans and wrote positive comments, then met with teachers to
discuss the process. These notes provide evidence that in late October, the charter holder began implementing
additional accountability for lesson plans that continued for three weeks. No evidence was provided to
demonstrate this coaching is continuing. Further, none of the coaching indicates that the discussions relate to
the expectation that teachers use the curriculum maps, standards checklists and materials planning guides to
create their weekly lesson plans.

The charter holder provided notes from the “supervisory meetings” between the site administrator and teachers.
The notes indicate discussions about failure to turn in lesson plans, using a different program to turn in lesson
plans because of problems with Common Curriculum, and failure to list accommodations and assessments. None
of these meetings indicate discussion about teachers use the curriculum maps, standards checklists and
materials planning guides to create their weekly lesson plans. None of the comments indicate teachers are
reflecting on the tools in supervisory meetings.

[€.9]

student data folders
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
classroom obs
walkthroughs

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage
of these tools in the classroom and alignment with instruction.

The documents provided do not demonstrate evidence of the following:

To ensure that the tools are being used in the classroom and are aligned with instruction there are weekly lesson
plans and classroom observations. Completed workbooks and assessments by students (SuperKids,
Investigations, Triumph Learning workbooks) demonstrate that instruction was taught and lessons completed on
different standards in alignment with the planning tools.

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided teacher created described as curriculum maps that included math calendars
for each grade level some with units, lessons, and assessments identified the school year, others with standards
and assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some
broad literature types, some “book clubs” and some assessments identified, the “curriculum maps” do not align
with the lesson plans and lesson trackers. As a result of this lack of alignment, these documents do not provide
evidence that the tools are being used in the classroom and are aligned with instruction or that there are weekly
lesson plans and classroom observations that ensure the use of these tools.

While student data folders were provided, they included only trackers, but did not include evidence of
completed workbooks and assessments by students from SuperKids, Investigations, or Triumph Learning
workbooks) and did not demonstrate instruction was taught and lessons completed on different standards in
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alignment with the planning tools.

[C.10]
12-13LessonPlans
13-14lessonPlans
14-15LessonPlans
math maps

other maps

math sup

sk pacing

inv pacing

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows
the curriculum is aligned to standards.

The documents provided do not demonstrate evidence of the following:

The curriculum materials being used by the teachers have been chosen with review of the Arizona Standards. As
the new AZCCR standards were implemented new implementation guides were distributed by the vendors
{Superkids & Investigations) on the curriculum to ensure that the new standards were included in the curriculum
needs for classroom instruction.

As the teachers review and revise their curriculum maps and their lesson plans they are identifying which
standards are being taught that week so they can ensure they are included in the curriculum. If the teachers see
a standard that is not included in the curriculum they find alternate options to supplement the curriculum to
ensure the students are being taught all of the AZCCR standards.

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided teacher created described as curriculum maps that included math calendars
for each grade level some with units, lessons, and assessments identified the school year, others with standards
and assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some
broad literature types, some “book clubs” and some assessments identified, the “curriculum maps” do not
provide evidence that the curriculum materials being used by the teachers have been chosen with review of the
Arizona Standards nor do they identify that the school ensured that the new standards were included in the
curriculum needs for classroom instruction.

The charter also provided several math worksheets identified as “math sup”, which do not identify the standards
taught or why they were chosen, or when they are to be used. These documents did not provide evidence that
teachers review and revise their curriculum maps and their lesson plans, or that they are identifying which
standards are being taught that week so they can ensure they are included in the curriculum, or that if the
teachers see a standard that is not included in the curriculum they find alternate options to s.pplement the
curriculum to ensure the students are being taught all of the AZCCR standards.

The charter holder provided two text/curriculum resource pacing guides, but as is noted in other area it is not
clear that these are the resource being used, these resources do not appear to be used in their totality, and in
many places teachers have identified that these resources do not cover all the required standards. Thus, these
documents do not serve as evidence that the curriculum is aligned to standards.

Page 12 of 16






[C.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures

sk teach guide that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient students.

inv teach guide

read comp tg The documents provided do not demonstrate evidence of the following:

write out tg e  The curriculum programs Investigations and SuperKids both have guidance and instruction for differentiation to
12-13LessonPlans support the bottom 25% of students, which is used to provide curriculum that addresses the needs of students

13-14LessonPlans
14-15LessonPlans
int wprk e Teachers use their lesson plans to differentiate instructions for students who need extra support with certain

with proficiency in the bottom 25%.

center pics standards. They have groups based on abilities and during their centers they will reteach a lesson or take more
time to teach the lesson to allow the students to better grasp the concept.

e Students in the bottom 25% work with the Interventionist to focus on phonics, vocabulary, decoding and reading
fluency in addition to strategies to support their reading and math in the classroom.

The documents provided do not demonstrate evidence of the described processes because:

e While the charter holder provided copies from the Investigations and SuperKids curriculum programs, the
charter holder provided no evidence that these programs are being implemented with fidelity or that the
differentiation and support structures within these curriculum programs are being used. As noted above, the
charter holder provided teacher created described as curriculum maps that included math calendars for each
grade level some with units, lessons, and assessments identified the school year, others with standards and
assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some broad
literature types, some “book clubs” and some assessments identified, the “curriculum maps” in some cases
demonstrate that the Investigations and SuperKids curriculum programs are not consistently being used.

e While the charter holder provided lesson plans that identify teachers are supposed to identify
“accommodations”, many lesson plans do not identify any accommodations and where there are
accommodations identified they use general template language that is repeated throughout the plans. This
language does not identify the use of the investigations or SuperKids differentiation strategies.

e  While some lesson plans included student groups, these did not identify that the groups are based on abilities
are that during their centers teachers will reteach a lesson or take more time to teach the lesson to allow the
students to better grasp the concept. Identification of student groups was not identified on all lesson plans. Thus,
these lesson plans did not provide evidence that teachers have groups based on abilities and during their
centers they will reteach a lesson or take more time to teach the lesson to allow the students to better grasp the
concept.

e The charter holder provided student work and a 1¥ grade tracker identified as “int wprk” which demonstrated
student work completed in matching upper and lower case letters and recognizing the alphabet, initial letter

sounds, initial blends, sequencing, listening, comprehension retell, and geometric patterns. The work did not
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identify if this was supplemental work, which students were assigned this work or why. This documentation
provides evidence that first grade students are working on these skills, but does not provide evidence that
Students in the bottom 25% work with the Interventionist to focus on phonics, vocabulary, decoding and reading
fluency in addition to strategies to support their reading and math in the classroom.

The charter holder also provided pictures of students working in groups on a workbook, games, and a variety of
art projects. This did not provide evidence that teachers have groups based on abilities and during their centers
they will reteach a lesson or take more time to teach the lesson to allow the students to better grasp the concept
or that teachers use their lesson plans to differentiate instructions for students who need extra support with
certain standards.

[C.12]

sk teach guide

inv teach guide

read comp tg

write out tg
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans

Morning Meeting Overview
tech programs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of English Language Learners (ELLs).

The documents provided do not demonstrate evidence of the following:

Teachers include differentiation in their lesson plans for these students and ensure when they are teaching they
include prior knowledge and review as needed for the students. The instructional guides for SuperKids and
Investigations include differentiation and reteach options for teachers to use.

Teachers use technology based programs to supplement the curriculum {(MobyMax and Ten Marks), which is
valuable for ELL students as they can hit a button to have the math problem/instruction read to them so they can
follow along to improve their English reading ability and to focus on the math problem.

Teachers use the Responsive Classroom Morning Meeting on a daily basis to start the day in the classrooms,
which provides the ELLs with the opportunity to enhance their speaking and listening skills as well as have an
understanding as to the goals for the day in both a visual and written form.

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided copies from the Investigations and SuperKids curriculum programs, the
charter holder provided no evidence that these programs are being implemented with fidelity or that the
differentiation and support structures within these curriculum programs are being used. As noted above, the
charter holder provided teacher created described as curriculum maps that included math calendars for each
grade level some with units, lessons, and assessments identified the school year, others with standards and
assessments identified for the school year, an ELA calendar with some “lessons” and page numbers, some broad
literature types, some “book clubs” and some assessments identified, the “curriculum maps” in some cases
demonstrate that the Invéstigations and SuperKids curriculum programs are not consistently being used.

While the charter holder provided lesson plans that identify teachers are supposed to identify
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“accommodations”, many lesson plans do not identify any accommodations and where there are
accommodations identified they use general template language that is repeated throughout the plans. The
differentiation for ELLs included: “ELL students will listen as morning message is being read to them.” , “ELL
students will work in small groups with co-teacher.” , “ELL students will work with a partner to complete task.”,
“ELL/SPED students will partner with another student to help create the study guide.” and “Teacher will work with a
group of ELL students,”. The lesson plans twice identify that students will use Moby Max to practice reading
comprehension and approximately 10 times the lesson plans identify teachers will use TenMarks. This language
does not identify consistent use of the Investigations or SuperKids differentiation strategies for ELLs or consistent
use technology based programs to supplement the curriculum (MobyMax and Ten Marks) for ELLs. These
documents also do not identify that these tools are used specifically meet the needs of ELLs.

The charter holder also provided documentation describing the “morning meeting.” The stated objectives of this
structure are to help all students: have a sense of recognition and belonging, help children learn each other’s
names and foster friendships, build friendly social skills, develop vocabulary and language skills, give practice
speaking and listening, help children get to know classmates, foster active engages participation, develop a
shared repertoire of activities, reinforce reading and other academic skills, engage children in exploring academic
and social topics, and generate interest and excitement for the day’s learning. This document does not provide
evidence that this is curriculum that addresses the needs of English Language Learners.

The charter holder provided documents include permission slips for using online programs and training
documents for the use of MobyMax and Ten Marks online programs, but no evidence that these programs were
used consistently.

[C.13]

Not Applicable

[C.14)

sk teach guide
inv teach guide
read comp tg
write out tg
IEPs

teacher notes

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of students with disabilities.

The documents provided demonstrate evidence of the following:

Each of our students with a disability has an IEP to focus on their individual learning goals and to provide them
with the needed accommodations and modifications to allow them to be successful in the classroom.

The documents provided do not demonstrate evidence of the following:

The curriculum programs that are used, Investigations and SuperKids both have guidance and instruction for
differentiation. The Buckle Down workbooks have all the information in the lessons so students can go back and
review as needed while completing lessons. Book clubs and informational text are read with peers, teacher led
groups or one-on-one which allow students to practice their fluency and allow for stronger comprehension of
the text with shared/guided reading.
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=  Avariety of different tools (manipulatives, workbooks, centers) are used to help the students grasp the content
needed to be successful. Students with disabilities receive small group and 1-on-1 instruction to focus on their
specific learning needs. Additional learning resources are provided for students to reinforce their classroom
iearning and support their growth including TenMarks, MobyMax and Raz Kids. Accommodations are made in
the classrooms and during testing to ensure students are demaonstrating their full potential.

The documents provided do not demonstrate evidence of the described processes because:

o  While the charter holder provided lesson plans that identify teachers are supposed to identify
“3ccommodations”, many lesson plans do not identify any accommeodations and where there are
accommodations identified they use general template language that is repeated throughout the plans. The
differentiation for students with disabilities included: “Students with [EPs will work every other problem.”, and
“ELL/SPED students will partner with another student to help create the study guide.”. One teacher’s plans include
more specific identification on the services provided to students with disabilities, stating “Students on 1EPs are
typically taken for the majority of the literacy block and are having small group intervention with our reading
specialist. Then when they return at 1 :45, they are in my smail group daily, in order to bring their reading leveis
up to grade level.” The lesson plans twice identify that students will use Moby Max to practice reading
comprehension and approximately 10 times the lesson plans identify teachers will use TenMarks. This language
does not identify consistent use of the Investigations or Superkids differentiation strategies for students with
disabilities or consistent use technology based programs to supplement the curriculum {MobyMax and Ten
Marks) for students with disabilities. These documents also do not identify that these tools are used specifically
meet the needs of students with disabilities.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Educational Impact, Inc. Required for: Failing School
School Name: Academy Adventures Primary School Evaluation Criteria Area: Assessment

Site Visit Date: December 3, 2014

Document Name/Identification

Intended Purpose and Discussion Outcome

[A.1]

ati ela

ati math
galileo training
1213 dibels
1314 dibels
1415 dibels
assessment scores B, M & E
inv assess

K math assess
1st assess

2nd assess

3 math assess
4 math assess

Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments the
Charter Holder uses

The documents provided demonstrate evidence of the following:
e Avariety of assessments are used throughout the school including: standardized assessments, formative and
summative assessments, unit tests, informal, subjective and observational teacher assessments.

e The school has been using DIBELS Next consistently for beginning, middle & end of year assessments, as well as
progress monitoring students, especially those identified as needing intensive support.

e In past years the school used a beginning, middle & end of year assessment for the math program,
Investigations, for grades 1-5 that was created by the teachers from the bank of questions. For kindergarten the
teachers created a math assessment given three times a year.

e Inthe summer of 2014 the school adopted Galileo and in FY15 has used it as the assessment for ELA and

v assess mathematics benchmark at the beginning of the year for 2nd-5th grade. In addition, the teachers have started to
use it for monthly assessments related to each standard.

e Kindergarten & 1st grade students continued to use the prior years assessments.

e Standardized assessments include AIMS (now AZ Merit) and Stanford 10. Additional assessments include: pre
and post tests on standards being taught that week, SuperKids end of unit assessments, teacher created
assessments on chapter books read aloud, spelling and vocabulary tests, and end of unit math assessments.

[A.2] Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing or
atiela selecting the assessment system

ati math

galileo training The documents provided do not demonstrate evidence of the following:

1213 dibels e Members of the administration and team of teachers have been involved in designing and selecting additional
1314 dibels assessments and assessment programs. DIBELS Next was chosen based on the state requirements and has been
1415 dibels used for 8 years.

assessment scores B, M & E

inv assess e After the adoption of Investigations the grade level teachers from each site collaborated to review the test

K math assess questions provided by Investigations and created a test encompassing each of the standards and lessons to be
1st assess

given three times a year. The team is currently working on updating the math assessments, including creating
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2nd assess
3 math assess
4 math assess

unit tests in Galileo.

After research and discussions with other schools the administration team decided to adopt Galileo far the 2014-
2015 school year to familiarize students with online testing and to have a more regular summative assessment.

inv assess
e Additional classroom assessments are shared and discussed with teachers, especially among grade levels to
evaluate the students knowledge and growth of the different standards being taught.
The documents provided do not demonstrate evidence of the described processes because:
e The documents provided by the charter holder include assessment results and copies of assessments, but no
documentation of the process for designing or selecting the assessment system.
e The charter holder also provided documentation regarding the training conducted for the teachers to begin using
Galileo, but again did not provide information on how the assessment was selected.
[A.3) Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
math maps alighed to the curriculum and instructional methodology.
inv assess
1213 dibels The documents provided demonstrate evidence of the following:
1314 dibels e Galileo online benchmark assessment questions are directly tied to the AZCCR standards. These standards are
1415 dibels taught primarily through the use of Investigations and Buckle Down to the Common Core State Standards for
math supp Arizona workbooks.

The documents provided do not demonstrate evidence of the following:

The assessment system is aligned to the curriculum by using assessments associated with the curriculum
materials. Our math program, Investigations, provides teachers with a bank of assessment questions in relation
to each unit.

The assessments are created by pulling questions from the bank, in alignment with what has been taught.

Additionally, supplemental math assessments are administered in accordance with what information
Investigations needs to be supplemented with, to adequately address every math standard. These additional
assessments are pulled from our primary source of supplemental math materials, Buckle Down to the Common
Core State Standards for Arizona workbooks. Again, the source of the curriculum materials is aligned with the
source of the assessments.

This connectivity between the curriculum materials and the standards is assessed at the beginning, middle and
end of the school year.

DIBELS Next assesses early literacy and early reading skills. The timed passages are scored based on correctly
read word count. This assesses reading fluency, with the retell and daze portions addressing comprehzansion.
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DIBELS was created to focus on the five big ideas in reading: phonemic awareness, alphabetic principle, accuracy
and fluency within text, vocabulary and comprehension. This assessment is aligned to both the Superkids reading
program used by the Kindergarten through second grade classes, and the balanced literacy approach used in
third through fifth grade.

The documents provided do not demonstrate evidence of the described processes because:

The documents provided by the charter holder include assessment results and copies of assessments. The copies
of assessments do not identify that the assessments are created using assessment questions from the curriculum
material, nor do they identify that they align with the material that has been taught or that supplemental math
assessments are administered in accordance with what information Investigations needs to be supplemented
with, to adequately address every math standard. As stated in the curriculum inventory, the charter holder did
not provide evidence to demonstrate that all standards are taught or that there is a consistent curriculum that is
implemented with fidelity, thus while there are supplemental worksheets for math provided to us, it is unclear
how or when these are used. Additionally, because these materials do not identify standards, there is no
evidence they are standards based or that they are pulled from the school’s primary source of supplemental
math materials, Buckle Down to the Common Core State Standards for Arizona workbooks.

No evidence was provided to demonstrate that connectivity between the curriculum materials and the standards
is assessed at the beginning, middle and end of the school year.

No evidence was provided to demonstrate that the DIBELS assessment is aligned to both the Superkids reading
program used by the Kindergarten through second grade classes, and the balanced literacy approach used in
third through fifth grade

[A.4]

assessment scores B, M & E
1st assess

2nd assess

3 math assess

4 math assess

pre post
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
data results

student data folders
teach data fol

Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are used to
assess student progress and how the assessment plan includes data collection from multiple assessment, such as
formative and summative assessments and common/benchmark assessments

The documents provided demonstrate evidence of the following:

A variety of intervals are used to assess student progress based on different grade levels and the various forms of
assessments.

Student progress is assessed with benchmark testing three times a year - beginning, middle and end in reading
(DIBELS Next), now ELA with Galileo in 2nd-5th grade, writing samples and math (Investigations and now Galileo
for 2nd-5" grade).

Regular summative classroom assessments are completed at end of units.

Pre and post tests are completed regularly.
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[A.5]

PLC notes
assessment scores B, M & E
1st assess

2nd assess

3 math assess

4 math assess
1213 dibels

1314 dibels

1415 dibels

ati ela

ati math

1314 supervisory
1415 supevisory

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system
provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided do not demonstrate evidence of the following:

Teachers compile their beginning of the year assessments and use this data to help determine initial class
groupings for reading and math and who may need to see the Interventionist and/or benefit from tutoring.

The school started PLCs this school year with a focus on reviewing/analyzing data on a consistent basis. The PLCs
meet weekly in different formats (K-2 and 3-5 teachers, site based and district based). The teams review and
analyze the data to help determine how to support individual students/groups of students. One-on-one formal
and informal supervisory meetings also include discussion of individual students and class growth from week to
week.

The documents provided do not demonstrate evidence of the described processes because:

nu

Completed PLC meeting templates were provided. The templates include areas for notes on” “Follow up”, “Data
discussed”, “Student achievement”, “Student challenges”, and “How we will address challenges.” Notes from the
meetings at the beginning of the year in August indicate teachers discussed Galileo data and would i plement
small intervention groups. Subsequent meeting did not indicate any data was reviewed or analyzed to help
determine how to support individual students/groups of students, rather all subsequent meeting focused on
curriculum mapping and creating assessments and behavior issues. These notes did not provide evidence that

teachers meet in weekly PLCs with a focus on reviewing/analyzing data on a consistent basis.

The charter holder also provided copies of assessments and assessment results, but did not provide evidence
that the data is used to help determine initial class groupings for reading and math and who may need to see the
Interventionist and/or benefit from tutoring.

The notes for the supervisory meetings focus primarily on general issues and classroom management, discussion
of data is reflected only once in the notes. In that instance a list of data is provided, but not findings or
conclusions are noted. Thus it is not clear that the discussion included analysis to determine what is and isn’t
working in the classroom as a whole and for individual students.

[A.6]

assessment scores B, M & E
1st assess

2nd assess

3 math assess

4 math assess

1213 dibels

1314 dibels

1415 dibels

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to
evaluate instructional and curricular effectiveness

The documents provided do not demonstrate evidence of the following:

Assessment data analysis is beneficial to the administration in evaluating both instructional and curricular
effectiveness.

The data analysis allows administration and teachers to determine what is and isn’t working in the classroom as a
whole and for individual students. The analysis is used to talk with teachers in supervisory meetings, team
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end year evals
1314 supervisory
1415 supevisory
12-13LessonPlans
13-14lessonPlans
14-15LessonPlans
Ip reviews

LPs coaching

PLC notes

meetings and evaluations to analyze the instruction by the teacher, the lesson plans and the curriculum being
addressed in the lesson plans.

In regards to curricular effectiveness the data analysis helps determine components that the curriculum may be
lacking or that students really struggle with year after year. This information allows teachers to discuss what
should be taught in earlier grades or share teaching concepts to supplement the missing pieces. In reviewing the
lesson plans one is able to determine if adequate time was given to teaching the lesson and how the lesson was
taught.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder also provided copies of assessments and assessment results, but did not provide evidence
that the data from the assessments is analyzed to evaluate instructional and curricular effectiveness.

The notes for the supervisory meetings focus primarily on general issues and classroom management, discussion
of data is reflected only once in the notes. In that instance a list of data is provided, but not findings or
conclusions are noted. Thus these notes do not provide evidence that supervisory meeting are used to analyze
data to determine what is and isn’t working in the classroom as a whole and for individual students.

Completed PLC meeting templates were provided. The templates include areas for notes on” “Follow up”, “Data
discussed”, “Student achievement”, “Student challenges”, and “How we will address challenges.” Notes from the
meetings at the beginning of the year in August indicate teachers discussed Galileo data and would implement
small intervention groups. Subsequent meeting did not indicate any data was reviewed or analyzed to determine
what is and isn’t working in the classroom as a whole and for individual students or to analyze the instruction by
the teacher, the lesson plans and the curriculum being addressed in the lesson plans, rather all subsequent
meeting focused on curriculum mapping and creating assessments and behavior issues. The discussion notes
regarding curriculum did not include discussion of data to determine components that the curriculum may be
lacking or that students really struggle with year after year or what should be taught in earlier grades or share
teaching concepts to supplement the missing pieces.

For prior years, but not the current year, the charter holder provided lesson plan reviews. While some of the
current year lesson plans include handwritten notes that could indicate reviews were conducted, these notes are
not consistently present and there does not appear to be any established criteria by which the plans are
evaluated. The notes from the current year and the forms from the prior year do not indicate that lesson plans
were reviewed to evaluate the amount of time given to teaching lessons or how lessons were taught. Thus, the
charter holder did not provide evidence to demonstrate lesson plans are reviewed to determine if adequate time
was given to teaching the lesson and how the lesson was taught.

The charter holder provided teacher evaluations for the 2012-2013 and 2013-2014 school year, but none for the
current year. The evaluation form includes handwritten notes about the conversations conducted during the

Page 5 of 10






D

evaluation, but there is no evidence that the evaluation includes discussion of data to analyze the instruction by
the teacher or the lesson plans and the curriculum being addressed in the lesson plans.

For the current year, the charter holder provided a document called “LP coaching.” The document included a
sheet dated 10/24/2014 with 5 bullet points addressing: completion of the form, prior knowledge, objectives
that are aligned to activities, standards, and assessments, a thorough description of assessments, and the need
for accommodations for tier 2 and 3 students. The coaching notes dated 11/6/20104 indicate an administrator
met with each teacher to discuss the needed components and the “lesson plan accountability system” and will
be coming on every Monday to give feedback on weekly plans. The coaching notes dated 11/10/20104 indicate
an administrator read each teacher’s lesson plans and wrote positive comments, then met with teachers to
discuss the process. These notes provide evidence that in late October, the charter holder began implementing
additional accountability for lesson plans that continued for three weeks. No evidence was provided <o
demonstrate this coaching is continuing. Further, none of the coaching indicates that the discussions relate to
what is and isn’t working in the classroom as a whole and for individual students. The coaching discussions also
do not demonstrate analysis the instruction by the teacher or the lesson plans and the curriculum being
addressed in the lesson plans or whether adequate time was given to teaching the lesson and how the lesson
was taught.

[A.7]

int notes

1314 tutoring
1415 tutoring
12-13LessonPlans
13-14LessonPlans
14-151essonPlans
stud data folders
teach data fol
aims results

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used to
adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and instruction

The documents provided do not demonstrate evidence of the following:

The data analysis from AIMS results are provided in the summer so it can be noted if specific areas were
problematic for the entire population and teachers can plan and adjust curriculum and instructional methods as
necessary for the upcoming academic year.

The benchmark assessments are compiled and reviewed within the first month of school which allows teachers
to group students according to needs and determine a starting point for instruction based on ability levels of
students as a result of benchmarks. These results also allow for guidance in determining who should participate
in sessions with the Interventionist and receive after school tutoring.

Pre and post tests, unit tests and classroom review and observations of daily work guide immediate adjustments
to curriculum and instruction as the teachers modify and adjust lesson plans and instruction based on student
need and assessment results and review of the data.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder provided copies of the school’s prior year AIMS results, but did not provide evidence that the
results were analyzed or used to plan and adjust curriculum and instructional methods as necessary for the
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upcoming academic year.

Completed PLC meeting templates were provided. The templates include areas for notes on” “Follow up”, “Data
discussed”, “Student achievement”, “Student challenges”, and “How we will address challenges.” Notes from the
meetings at the beginning of the year in August indicate teachers discussed Galileo data and would implement
small intervention groups, these notes do not, however indicate that the results were used to determine a
starting point for instruction based on ability levels of students as a result of benchmarks or to determine who
should participate in sessions with the Interventionist and receive after school tutoring. Additionally, later
meetings did not incorporate data discussions that were used to guide immediate adjustments to curriculum and
instruction as the teachers modify and adjust lesson plans and instruction based on student need and
assessment results and review of the data. Rather later discussions focused on completing curriculum mapping.

The charter holder provided tutoring sign-ins and logs, which demonstrate that tutoring was being provided.
However, the charter holder also provided a sign-up sheet for parents who were able to select whether to
participate in tutoring. No evidence was provided to demonstrate that the students were targeted or selected
for tutoring based on benchmark assessment results, rather it appears the tutoring was made available to all
students. No evidence was provided to demonstrate that the students who took advantage of the tutoring
students where those whose benchmark assessment results indicated a need.

The charter holder provided lesson plans that identify assessments are given, but do not indicate teachers are
utilizing the teachers use pre and posttests of units to determine if students have learned the material or if
material needs to be retaught. The lesson plans do not indicate that teachers incorporate changes based on the
results of pre- and post- tests into their weekly lessons nor do those indicate teachers use the assessment results
to plan interventions. The no “interventions” are identified on the lesson plans, where “accommodations” are
identified, there does not appear to be any connection to the assessment results rather the accommodations are
general template language that are repeated throughout the plans. Many lesson plans do not identify any
accommodations.

The charter holder also provided an email from the reading interventionist, in which she described the
intervention program and lists the students that are seen. Neither the description, nor the lists identify that
students are selected for the services based on benchmark assessments or even pre and post tests, unit tests and
classroom review. The program is identified as providing generalized instruction in identified areas, but did not
identified as being targeted to student needs identified through an analysis of assessment results.

The charter holder also provided student and teacher data folders, the data folders demonstrate that teachers
have students grouped according to DIBELs assessment results, but do not identify student grouping in
mathematics according to mathematics results. The student folders indicate that students are encouraged to
use trackers to chart their assessment results. However, these documents do not provide evidence that data
analysis guides immediate adjustments to curriculum and instruction, or that data is used to evaluate student

Page 7 of 10






tutoring/interventionist work.

[A.8]

int notes

1314 tutoring
1415 tutoring
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students

The documents provided do not demonstrate evidence of the following:
e There are a variety of assessments used and teachers adapt assessments when and where appropriate for

students.

The documents provided do not demonstrate evidence of the described processes because:

e Completed PLC meeting templates were provided. The templates include areas for notes on” “Follow up”, “Data
discussed”, “Student achievement”, “Student challenges”, and “How we will address challenges.” Notes from the
meetings at the beginning of the year in August indicate teachers discussed Galileo data and would i plement
small intervention groups, these notes do not, however indicate that a variety of assessments were being used
where appropriate or that results were used to guide assess or discuss ongoing progress of students in the
bottom 25%.

e The charter holder provided tutoring sign-ins and logs, which demonstrate that tutoring was being provided.
However, the charter holder did not provide any evidence to demonstrate that the students attending the
tutoring were in the bottom 25% or that the students receiving tutoring were being assessed during tutoring to
determine its effectiveness in addressing the needs of students in the bottom 25%.

e The charter holder provided lesson plans that identify centers are used in classrooms, but again did not identify
that students in the bottom 25% were being assessed to determine the effectiveness of additional supports
provided to them. Further, Where “accommodations” are identified on the lesson plans, there does rot appear
to be any connection to students identified as the bottom 25% rather the accommodations are general template
language that are repeated throughout the plans. Many lesson plans do not identify any accommodations.

e  While the charter holder provided an email from the reading interventionist, in which she described that
students are assessed to determine the effectiveness of the reading interventions through the Jennings Informal
Reading Inventory, no information was provided regarding math assessments to monitor the orogress of
students in the bottom 25%.

[A.9]

12-13LessonPlans
13-14LessonPlans
14-15LessonPlans

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is
adapted to meet the assessment needs of English Language Learners (ELLs)

The documents provided do not demonstrate evidence of the following:
e Assessment of ELLs according to adaptations made to the curriculum {Curriculum Question 12)

The documents provided do not demonstrate evidence of the described processes because:
e  While the charter holder provided lesson plans that identify teachers are supposed to identify
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“accommodations”, many lesson plans do not identify any accommodations and where there are
accommodations identified they use general template language that is repeated throughout the plans. The
differentiation for ELLs included: “ELL students will listen as morning message is being read to them.” , “ELL
students will work in small groups with co-teacher.” , “ELL students will work with a partner to complete task.”,
“ELL/SPED students will partner with another student to help create the study guide.” and “Teacher will work
with a group of ELL students,”. The lesson plans twice identify that students will use Moby Max to practice
reading comprehension and approximately 10 times the lesson plans identify teachers will use TenMarks. This
language does not identify consistent use of the Investigations or SuperKids differentiation strategies for ELLs or
consistent use technology based programs to supplement the curriculum (MobyMax and Ten Marks) for ELLs.
These documents also do not identify that these tools are used specifically meet the needs of ELLs. None of the
lesson plans identify that ELL students will be assessed to identify if additional supports are effective in meeting

their needs.
[A.10] Not Applicable
[A.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment system is

12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
IEPs

adapted to meet the assessment needs of students with disabilities

The documents provided do not demonstrate evidence of the following:

Assessment of students with disabilities according to adaptations made to the curriculum ( (Curriculum Question
14)

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided lesson plans that identify teachers are supposed to identify
“accommodations”, many lesson plans do not identify any accommodations and where there are
accommodations identified they use general template language that is repeated throughout the plans. The
differentiation for students with disabilities included: “Students with IEPs will work every other problem.”, and
“ELL/SPED students will partner with another student to help create the study guide.”. One teacher’s plans include
more specific identification on the services provided to students with disabilities, stating “Students on IEPs are
typically taken for the majority of the literacy block and are having small group intervention with our reading
specialist. Then when they return at 1 :45, they are in my small group daily, in order to bring their reading levels
up to grade level.” The lesson plans twice identify that students will use Moby Max to practice reading
comprehension and approximately 10 times the lesson plans identify teachers will use TenMarks. This language
does not identify consistent use of the Investigations or SuperKids differentiation strategies for students with
disabilities or consistent use technology based programs to supplement the curriculum (MobyMax and Ten
Marks) for students with disabilities. These documents also do not identify that these tools are used specifically
meet the needs of students with disabilities. None of the lesson plans identify that students with disabilities will
be assessed to identify if additional supports are effective in meeting their needs.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Educational Impact, Inc. Required for: Failing School
School Name: Academy Adventures Primary School Evaluation Criteria Area: Monitoring Instruction
Site Visit Date: December 3, 2014

Document Name/Identification Intended Purpose and Discussion Outcome

[M.1] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
| Can Statements Photos monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not
LPs posted Photos instructional staff implements an ACCRS-aligned curricutum with fidelity.

aims results

assessment scores B, M & E The documents provided do not demonstrate evidence of the following:

data results e Administration regularly reviews lesson plans and formally and informally observes classroom instruction and the
grade books classroom environment to ensure standards are integrated throughout instruction.

int assess

pre post e  Administration monitors lesson plans and classroom instruction to check for alignment between standards,
classroom obs instruction and assessments and to ensure fidelity. Administration regularly reviews lesson plans and meets
walkthroughs every other week with teachers to discuss lessons and the happenings in the classroom. Formal evaluations are

standards tracker
12-13LessonPlans
13-14LessonPlans

completed two to three times a year and reviewed and discussed with the teachers, along with informal
observations and walk-throughs to ensure that the curriculum is being taught with fidelity.

14-15LessonPlans The documents provided do not demonstrate evidence of the described processes because:

Ip reviews e The charter holder provided teacher evaluations. The evaluation form includes a domain on planning and

LPs coaching preparation that looks for lessons that are aligned to ACCR standards and schoo! curriculum maps, but there is no
end year evals

fall evals evidence that lesson plans are reviewed regularly by administration and follow-up discussions individually or
group occur as needed. Further, despite a lack of alignment of lesson plans to school curriculum maps, all
teachers in the current year received an evaluation of “effective” on the domain and measure related to lesson
planning alignment. This demonstrates evidence that the lesson plans are not being reviewed in accordance with

the evaluation rubric.

e  For prior years, but not the current year, the charter holder provided lesson plan reviews. While some of the
current year lesson plans include handwritten notes that could indicate reviews were conducted, these notes are
not consistently present and there does not appear to be any established criteria by which the plans are
evaluated. Thus, the charter holder did not provide evidence to demonstrate lesson plans are reviewed regularly
by administration and follow-up discussions individually or group occur as needed.

e Forthe current year, the charter holder provided a document called “LP coaching.” The document included a
sheet dated 10/24/2014 with 5 bullet points addressing: completion of the form, prior knowledge, objectives
that are aligned to activities, standards, and assessments, a thorough description of assessments, and the need
for accommodations for tier 2 and 3 students. The coaching notes dated 11/6/20104 indicate an administrator
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met with each teacher to discuss the needed components and the “lesson plan accountability system” and will be
coming on every Monday to give feedback on weekly plans. The coaching notes dated 11/10/20104 indicate an
administrator read each teacher’s lesson plans and wrote positive comments, then met with teachers to discuss
the process. These notes provide evidence that in late October, the charter holder began implementing
additional accountability for lesson plans that continued for three weeks. No evidence was provided to
demonstrate this coaching is continuing. Further, none of the coaching indicates that the discussions -elate to
monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether
or not instructional staff implements an ACCRS-aligned curriculum with fidelity.

While the charter holder provided a “lesson tracker” for math and ELA for each grade, the trackers only show a
limited number of standards that have been “introduced” and no standards that have been “practiced” or
“assessed”. Additionally, several of the trackers were not updated after October, and others early November. It
does not appear these trackers have been consistently used and they do not provide evidence that the
administration reviews lesson plans regularly and has a checklist of the standards and notes what day the lesson
was being covered to ensure that all standards are covered over the year, or monitors the integration of
standards into classroom instruction and whether or not instructional staff implements an ACCRS-aligned
curriculum with fidelity.

The charter holder provided hand written notes titled “classroom obs” for the current school year. The
documents include a variety of notes from visits to classrooms dated 10/23/2014. The notes do not appear to
have any clear criteria the administrator was looking for, they primarily contain observations of what was
occurring in each classroom and some suggestions about the specific classroom. Some, but not all, of the
observations include notes about whether the lesson plans are posted or whether the lesson plans align to
activities in the classroom. In contrast, the charter holder also provided classroom observation forms for the two
prior school years. Those forms identify clear criteria the observer is looking for including a clearly discernable
lesson plan. These documents do not provide evidence that the charter holder conducts walkthroughs and
observations to monitor the integration of standards into classroom instruction or monitor whether or not
instructional staff implements an ACCRS-aligned curriculum with fidelity.

The charter holder also provided completed walk-through forms for the end of October and beginning of
November during the current school year and a variety of dates in the prior school year. In these documents, the
administrator conducting the walk-through looks for a variety of items including: student engagement,
standards-based instruction, student self-assessment, teacher feedback, appropriate grade level assignments,
time on task, smooth transitions, differentiated assignments, display of student work, minimal discipline
interruptions, classroom procedures, and respectful relationships. None of these criteria, however, identify that
this is a process that is used to ensure the monitor whether or not instructional staff implements an ACCRS-
aligned curriculum with fidelity. Further, the limited number of examples from the current year does not provide
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evidence that these observations occur throughout the year.

M.2] Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder
peer observations monitor the effectiveness of standards-based instruction throughout the year.

classroom obs

walkthroughs The documents provided do not demonstrate evidence of the following:

12-13LessonPlans ¢  Follow-up conversations with teachers about end of unit test results and review of benchmark assessments and
13-14LessonPlans student growth help determine the effectiveness of instruction.

14-15LessonPlans

end year evals The documents provided do not demonstrate evidence of the described processes because:

fall evals ¢ The charter holder provided teacher evaluations. The evaluations included hand written notes reflective of the
1314 supervisory evaluation conversation, none of the notes demonstrated that these evaluations included follow-up

1415 supevisory conversations with teachers about end of unit test results and review of benchmark assessments and student

growth help determine the effectiveness of instruction.

e The charter holder provided hand written notes titled “classroom obs” for the current school year and classroom
observation forms for the two prior school years. Neither the forms nor the notes indicated an evaluation or
discussion of end of unit test results or benchmark assessments and student growth to help determine the
effectiveness of instruction.

e The charter holder also provided completed walk-through forms for the end of October and beginning of
November during the current school year and a variety of dates in the prior school year. In these documents, the
administrator conducting the walk-through looks for a variety of items including: student engagement,
standards-based instruction, student self-assessment, teacher feedback, appropriate grade level assignments,
time on task, smooth transitions, differentiated assignments, display of student work, minimal discipline
interruptions, classroom procedures, and respectful relationships. None of these criteria, however, identify that
this is a process that is used to monitor the effectiveness of standards-based instruction throughout the year by
review of benchmark assessments and student growth help determine the effectiveness of instruction.

¢ The notes for the supervisory meetings focus primarily on general issues and classroom management, discussion
of data is reflected only once in the notes. In that instance a list of data is provided, but not findings or
conclusions are noted. Thus it is not clear that the discussion included an evaluation or discussion of end of unit
test results or benchmark assessments and student growth to help determine the effectiveness of instruction.

[M.3] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
end year evals evaluating instructional practices and how this process evaluates the quality of instruction.

fall evals

walkthroughs The documents provided demonstrate evidence of the following:

evals notes e Formal evaluations of teachers are conducted two to three times a year by the direct supervisor. The first one is
1314 supervisory completed and then discussed with the teachers in a 1-on-1 meeting with their supervisor and goals are set. The

1415 supervisory
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Goals end of the year evaluation is conducted by the supervisor and the admin team provides input as appropriate,
self evals while the teacher completes a selfevaluation with the same form. The teacher and the administration team meet
for an end of the year evaluation at the close of the school year.

e Informal observations and walk-throughs happen more regularly by the direct supervisor, as well as the rest of
the Administration team.

[M.4] Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies
Goals individual strengths, weaknesses, and needs.

end year evals

fall evals The documents provided demonstrate evidence of the following:

e The formal evaluation rubric used is very detailed and broken into multiple sections with specific
targets/standards identified for each level. The supervisor make notes on certain areas of strengths, weaknesses
and areas for improvement.

e Formal evaluations in the fall are followed up with individual discussions between the supervisor and teacher
where we talk about what they feel they are doing well and what they would like to improve upon. Teachers are
asked to set goals for the year and we discuss what support and/or professional development is needed to help
them meet their goals.

e The end of the year evaluation is the same form and the teacher completes the form on themselves and the
supervisor also completes the form.

e An end of the year evaluation is conducted with each teacher individually and the administration team, together
we review and discuss strengths, weaknesses and needs as we prepare for the upcoming school year.

[M.5] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
end year evals provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices.
fall evals
walkthroughs The documents provided demonstrate evidence of the following:
evals notes e Teachers and administration have 1-on-1 meetings twice a month to check in with the teachers.
1314 supervisory
: e After formal evaluations immediate feedback is given to the teachers and then a follow-up meeting tc review the
1415 supervisory
goals full document takes place.

e Administration often has specific goals for an individual’s strengths {(ways they can help others or contribute
more to the team as a whole), weaknesses (a targeted SMART goal or two for a semester/the year) and learning
needs (discussions of professional development opportunities).

[M.6] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder

end year evals

analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter
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fall evals
walkthroughs
evals notes
goals

Holder has done in response,

The documents provided demonstrate evidence of the following:

The administration team meets annually to discuss the evaluations as a team which allows for healthy analysis of
the individual evaluations.

The team discusses interventions, counseling, goals, professional development and other needs that may exist at
grade level instruction, individual sites or the district as a whole so we can take action to make the necessary
changes.

The data provided in formal and informal observations provide us with strengths & weaknesses for individuals as
well as the school/district as a whole.

In response, administration has tailored Professional Development and book studies to improve weaknesses and
provide new or additional knowledge in needed areas. At times teachers have been counseled on repeated
problem areas, improvement plans have been created and/or change of placement has been made as needed.
We continue to analyze staff strengths and weaknesses for individuals from both sites.

[M.7]

end year evals
fall evals
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
classroom obs
walkthroughs

int assess

int notes

co teacher schedule

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient
students.

The documents provided do not demonstrate evidence of the following:

Our monitoring process for non-proficient students begins with teacher lesson plans and ends with classroom
observations. In the teacher lesson plans, the school requires accommodations to be explicitly noted for both
lessons and assessments. The purpose of this process is to communicate to the site administration what is being
done for struggling students as well as to help the classroom teachers deliberately articulate what they need to
be doing each day for non-proficient students.

When the administration conducts classroom observations, Administration looks at the lessons/activities and the
instruction the non-proficient students are receiving to ensure teachers are working with and addressing the
needs of this population (i.e. pull-outs, peer support, number lines/hundreds charts, listening centers, re-
teaching and/or interventions).

The teachers use pre/post tests and monitor homework and classroom work to determine additional supports.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder provided lesson plans that identify assessments are given, but do not indicate teachers are
utilizing the teachers use pre and posttests of units to determine if students have learned the material or if
material needs to be retaught. The lesson plans do not indicate that teachers incorporate changes based on the
results of pre- and post- tests into their weekly lessons nor do those indicate teachers use the assessment results
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to plan additional supports. The no “additional supports” are identified on the lesson plans, where
“accommodations” are identified, there does not appear to be any connection to the assessment results rather
the accommodations are general template language that are repeated throughout the plans. Many lesson plans
do not identify any accommodations.

While the charter holder provided lesson plans and stated that accommodations are required to be explicitly
noted for both lessons and assessments, many lesson plans do not identify any accommodations and where
there are accommodations identified they use general template language that is repeated throughout the plans.
The lack of appropriate accommodations and lack of improvement in this area demonstrates that the charter
holder is not monitoring for non-proficient students beginning with teacher lesson plans. Thus, no evidence was
provided to demonstrate that administration looks at the lessons/activities and the instruction the non-proficient
students are receiving to ensure teachers are working with and addressing the needs of this population.

The charter holder also provided walk through observation forms and notes. The charter holder provided hand
written notes titled “classroom obs” for the current school year, which include a variety of notes from visits to
classrooms dated 10/23/2014. The notes do not appear to have any clear criteria the administrator was looking
for and they primarily contain observations of what was occurring in each classroom and some sugges:ions about
the specific classroom issues. Some, these notes do not address differentiation. The charter holder also provided
completed walk-through forms for the end of October and beginning of November during the current school
year and a variety of dates in the prior school year. In the documents for the current year, the administrator
conducting the walk-through looks for a variety of items including: student differentiated assignments. However,
the limited number of examples from the current year does not provide evidence that these observations occur
frequently throughout the year as a method for looking at the lessons/activities and the instruction the non-
proficient students are receiving to ensure teachers are working with and addressing the needs of this
population. In the forms provided for the prior year, differentiation is not identified as a criteria to be reviewed.

The charter holder provided notes and a schedule from the reading interventionist and the co-teacher schedule.
The documents do not provide evidence of the monitoring of the instruction provided by the specialist or the co-
teacher.

[M.8]

end year evals
fall evals
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
classroom obs
walkthroughs

int assess

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of English Language Learners (ELLs).

The documents provided do not demonstrate evidence of the following:

Our monitoring process for English Language Learners involves review of teacher lesson plans and classroom
observations. In the teacher lesson plans, ELL accommodations are noted as needed. The purpose of this process
is to communicate to the site administration what is being done for the ELLs as well as to help the classroom
teachers deliberately articulate what they need to be doing each day for these students.
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int notes
co teacher schedule

When the administration conducts classroom observations, administration observes the lessons/activities and
the instruction the ELLs are receiving to ensure teachers are working with and addressing the needs of this
population (i.e. pull-outs, peer support, reading/listening apps on the ipads, listening centers, speaking in English,
re-teaching and/or interventions).

All instruction is in English, but teachers will use Spanish (all current ELL students are Spanish speakers) as
needed to ensure students fully grasp a concept. Teachers use “1 Can” statements in student friendly language
and prior knowledge to review what standards are being addressed and to provide students with background or
a connection to the lesson and standard being taught.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder provided lesson plans that identify assessments are given, but do not indicate teachers are
utilizing the teachers use pre and posttests of units to determine if students have learned the material or if
material needs to be retaught. The lesson plans do not indicate that teachers incorporate changes based on the
results of pre- and post- tests into their weekly lessons nor do those indicate teachers use the assessment results
to plan additional supports. The no “additional supports” are identified on the lesson plans, where
“accommodations” are identified, there does not appear to be any connection to the assessment results rather
the accommodations are general template language that are repeated throughout the plans. Many lesson plans
do not identify any accommodations.

While the charter holder provided lesson plans and stated that accommodations are required to be explicitly
noted for both lessons and assessments, many lesson plans do not identify any accommodations and where
there are accommodations identified they use general template language that is repeated throughout the plans.
The lack of appropriate accommodations and lack of improvement in this area demonstrates that the charter
holder is not monitoring for non-proficient students beginning with teacher lesson plans. Thus, no evidence was
provided to demonstrate that administration looks at the lessons/activities and the instruction the non-proficient
students are receiving to ensure teachers are working with and addressing the needs of this population.

The charter holder also provided walk through observation forms and notes. The charter holder provided hand
written notes titled “classroom obs” for the current school year, which include a variety of notes from visits to
classrooms dated 10/23/2014. The notes do not appear to have any clear criteria the administrator was looking
for and they primarily contain observations of what was occurring in each classroom and some suggestions about
the specific classroom issues. Some, these notes do not address differentiation. The charter holder also provided
completed walk-through forms for the end of October and beginning of November during the current school
year and a variety of dates in the prior school year. In the documents for the current year, the administrator
conducting the walk-through looks for a variety of items including: student differentiated assignments. However,
the limited number of examples from the current year does not provide evidence that these observations occur
frequently throughout the year as a method for looking at the lessons/activities and the instruction the non-
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proficient students are receiving to ensure teachers are working with and addressing the needs of this
population. In the forms provided for the prior year, differentiation is not identified as a criteria to be reviewed.

The charter holder provided notes and a schedule from the reading interventionist and the co-teacher schedule.
The documents do not provide evidence of the monitoring of the instruction provided by the specialist or the co-

teacher.
[M.9] Not applicable.
(M.10] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
end year evals monitors instruction to ensure it is meeting the needs of students with disabilities.
fall evals

12-13LessonPlans
13-14LessonPlans
14-15LessonPlans

The documents provided do not demonstrate evidence of the following:

Instruction for students with disabilities is monitored through lesson plans, classroom observations and annual
IEP meetings. During classroom observations the charter holder notes that IEP accommodations and
modifications are being addressed for students with disabilities and that they are receiving instruction and
support appropriate for them to be successful in the general education classroom.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder provided lesson plans that identify assessments are given, but do not indicate teachers are
utilizing the teachers use pre and posttests of units to determine if students have learned the material or if
material needs to be retaught. The lesson plans do not indicate that teachers incorporate changes based on the
results of pre- and post- tests into their weekly lessons nor do those indicate teachers use the assessment results
to plan additional supports. The no “additional supports” are identified on the lesson plans, where
“accommodations” are identified, there does not appear to be any connection to the assessment resutts rather
the accommodations are general template language that are repeated throughout the plans. Many lesson plans
do not identify any accommodations.

While the charter holder provided lesson plans and stated that accommodations are required to be explicitly
noted for both lessons and assessments, many lesson plans do not identify any accommodations and where
there are accommodations identified they use general template language that is repeated throughout the plans.
The lack of appropriate accommodations and lack of improvement in this area demonstrates that the charter
holder is not monitoring for non-proficient students beginning with teacher lesson plans. Thus, no evidence was
provided to demonstrate that administration looks at the lessons/activities and the instruction the non-proficient
students are receiving to ensure teachers are working with and addressing the needs of this population.

The charter holder also provided walk through observation forms and notes. The charter holder provided hand
written notes titled “classroom obs” for the current school year, which include a variety of notes from visits to
classrooms dated 10/23/2014. The notes do not appear to have any clear criteria the administrator was looking
for and they primarily contain observations of what was occurring in each classroom and some sugges:ions about
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the specific classroom issues. Some, these notes do not address differentiation. The charter holder also provided
completed walk-through forms for the end of October and beginning of November during the current school

year and a variety of dates in the prior school year. Inthe documents for the current year, the administrator
conducting the walk-through looks for a variety of items including: student differentiated assignments. However,
the limited number of examples from the current year does not provide evidence that these observations occur
frequently throughout the year as a method for looking at the lessons/activities and the instruction the non-
proficient students are receiving to ensure teachers are working with and addressing the needs of this
population. In the forms provided for the prior year, differentiation is not identified as a criteria to be reviewed.

1, %GC'{’ NG (il ] cules , completed this Site Visit Inventory after the site visit conducted
by the Arizona State Board of Charter Schools on December 3, 2014, ; ék}ﬂ‘\,/

, T N R S L LN i , received a copy of this document after the site visit
conducted by the Arizona State Board of Charter Schools on December 3, 2014. { § u» "1'-?:. Ll i
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School Name: Academy Adventures Primary School

Site Visit Date: December 3, 2014

Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Educational Impact, Inc. Required for: Failing School

Evaluation Criteria Area: Professional Development

Document Name/Identification

Intended Purpose and Discussion Outcome

[p.1]

1213 PD

1314 PD

1415 PD

pd certs
retreat outline

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
professional development plan

The documents provided demonstrate evidence of the following:

Each year, we gather together all employees from both sites to conduct 3-5 days of teacher trainings prior to the
beginning of the school year. Some of these trainings consist of district systems and policies and some of these
trainings are program specific professional development.

Additional professional development opportunities are implemented throughout the year as specific needs are
identified by teachers and administration. Individuals participate in a variety of off-site professional development
opportunities provided by ADE, SAREC (Southern Arizona Regional Education Center, ASCD (Association for
Supervision and Curriculum Development) and other training opportunities that teachers or administration come
across to share and provide instruction on best practices and new ideas.

Last year, both schools participated in a book study on the book, No Excuses University. The impact of this book
study prompted.two of our teachers to attend a NEU institution over the summer. The information gathered at
this institution was then presented to the remaining staff during the days of professional development sessions
preceding the school year.The guiding foundation of this program is that every student deserves the right to be
prepared to attend college. Upon completion of these sessions, our staff agreed it to be a worthy endeavor to
complete the steps necessary for admittance into the NEU organization. To apply for this status, both schools
must prove the commitment to and development of the NEU systems. This development is the driving force
behind our current professional development plan.

The 2014-2015 professional development began in July with an evening session on Common Curriculum, a new
lesson plan submission program.

Our pre-service trainings began with a team building retreat facilitated by a professional team building
consultant who focused on exercises to bring both school teams together. These trainings continued with basic
policies and procedures and a focus on three key new areas: Galileo online assessment training, No Excuses
University (NEU) implementation and Professional Learning Community (PLC) team meetings.

Representatives from Galileo provided an introduction into how to use this online assessment program. Two
teachers who attended the NEU institute provided that training and the third major training of PLC team
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meetings was conducted by the administrative team.

e Additional professional development opportunities to address specific areas of need and interest are provided
throughout the year.

e Thus far this year our 3rd grade teachers have participated in a two day ADE math seminar and a teacher from
each site is attending a PBS SciGirls STEM workshop.

[P.2] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

end year evals development plan was developed

evals notes

Curriculum Review (yearly) by The documents provided demonstrate evidence of the following:

teachers e The professional development plan was developed by the administration team based on input from the teachers.
1314 admin Information is gathered through written forms, teacher evaluations, end of the year teacher evaluation

meetings, supervisory meetings and teacher interest.

e At the end of every school year the teachers complete a review of materials form which indicates if training is
needed on any of the current curriculum materials being used.

e Throughout and after end of the year evaluation meetings with teachers the administration team discusses the
PD needs mentioned by teachers and the focus for the upcoming school year to generate a list of PD possibilities.
The administration team then narrows down the list based on the discussions and time frame to generate a plan
for the upcoming year.

[P.3] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
evals notes development plan is aligned with instructional staff learning needs

1213 PD

1314 PD The documents provided demonstrate evidence of the following:

1415 PD e The professional development plan is aligned with staff needs as part of it is developed from end of year
Goals evaluation meetings with teachers and ongoing supervisory meetings and administration team meetings.

AIMS summary
e  Asteachers and administration identify professional development needs for improved instruction opportunities

are reviewed and discussed and teachers are encouraged to attend and participate in trainings.

e Based on AIMS results the team noted that math is an area of weakness for our school so we have reszarched
and made efforts for teachers to participate in math professional development opportunities which is aligned
with teacher instructional needs due to the students test results.

[P.4] Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of
1213 PD high importance

1314 PD

1415 PD The documents provided demonstrate evidence of the following:
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PLC notes

All aspects of the professional development plan are centered on promoting student achievement, particularly in
the areas of reading, writing and math. Math is currently an area of high importance as our test results our
showing growth, but our students are still falling far below on AIMS. Our PD plan has a focus for the PLC teams to
work on updating/revising the math curriculum maps, analyzing data and creating math assessments. Training in
Galileo provides the teachers with test creating knowledge connected to the AZCCR standards and immediate
results of assessments for timely data analysis. ADE has face to face and webinars focused on math which have
been attended by administration and classroom teachers.

[P.5]

1213 PD

1314 PD

1415 PD

1314 parent wkshps
1415 parent wkshps

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided do not demonstrate evidence of the following:

how the Charter Holder supports high quality implementation of the strategies learned in professional
development sessions

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided evidence to demonstrate the charter holder purchased and provided training
on the Galileo assessment so that teachers would be able to immediately use the program, providing additional
training as needed and that administration is encouraging the use and implementation of No Excuses University
by having dates for teachers to have the university materials in their classroom and school wide conversations on
the concept of going to college and not accepting excuses. The charter has university theme days, college
information in parent newsletters and facilitated a parent workshop on No Excuses; these are merely instances
for which the charter holder can show it ensured teachers were supported in implementing particular training
sessions, primarily focused on specific tools or programs. What the charter holder did not demonstrate is a
process or consistently implemented practice to support the high quality implementation of all professional
development provided.

[P.6]

PLC notes
12-13calendarjoint
2013-14_Academic_Calendar
2014-15 Academic_Calendar
neu registration

1213 PD

1314 PD

1415 PD

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides the resources that are necessary for high quality implementation

The documents provided do not demonstrate evidence of the following:

Understanding and providing resources necessary for high quality implementation of strategies learned in all
professional development sessions

The documents provided do not demonstrate evidence of the described processes because:

While the charter holder provided evidence to demonstrate the charter holder purchased and provided training
on the Galileo assessment so that teachers would be able to immediately use the program, providing additional
training as needed and that administration is encouraging the use and implementation of No Excuses University
by having dates for teachers to have the university materials in their classroom and school wide conversations on
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the concept of going to college and not accepting excuses. The charter has university theme days, college
information in parent newsletters and facilitated a parent workshop on No Excuses; these are merely instances
for which the charter holder can show it ensured teachers had the resources necessary to implement particular
training sessions, primarily focused on specific tools or programs. What the charter holder did not demonstrate
is a process or consistently implemented practice to ensure teachers have the resources necessary to implement
all professional development provided.

[P.7]

PLC notes

math maps

1213 PD

1314 PD

1415 PD

1314 supervisory
1415 supevisory
12-13LessonPlans
13-14LessonPlans
14-15LessonPlans
Ip reviews

LPs coaching
classroom obs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors the implementation of the strategies learned in professional development sessions

The documents provided do not demonstrate evidence of the following:

The charter holder monitors the implementation of the professional development plan in a variety of ways.
Administration reviews lesson plans and observes the classroom to ensure that new strategies are being
implemented, during supervisory meetings discussion of the strategies and how they are working in the
classroom is discussed and modified as needed, and teachers share their ideas during team meetings and PLCs.

Other aspects of our professional development plan are monitored in a more formal manner.

The collaboration conducted during the PLC team meetings is documented in a notes/agenda form, which is
turned in to each site administrator.

This form confirms the work accomplished during the PLC team meeting. Another ongoing task, related to the
standards alignment component of becoming a No Excuses University school, is to create curriculum maps, the
focus is currently on math curriculum. As a function of creating these maps, teachers are required to analyze the
current math program, Investigations, to find the gaps between what is covered and what is required by the
AZCCR standards.

The documents provided do not demonstrate evidence of the described processes because:

For prior years, but not the current year, the charter holder provided lesson plan reviews. While some of the
current year lesson plans include handwritten notes none of the notes address the implementation of strategies
learned in PD.

For the current year, the charter holder provided a document called “LP coaching.” The document included a
sheet dated 10/24/2014 with 5 bullet points addressing: completion of the form, prior knowledge, objectives
that are aligned to activities, standards, and assessments, a thorough description of assessments, and the need
for accommodations for tier 2 and 3 students. The coaching notes dated 11/6/20104 indicate an administrator
met with each teacher to discuss the needed components and the “lesson plan accountability system” and will
be coming on every Monday to give feedback on weekly plans. The coaching notes dated 11/10/20104 indicate
an administrator read each teacher’s lesson plans and wrote positive comments, then met with teachers to
discuss the process. These notes do not indicate any review of lesson plans for implementation of strategies
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learned in PD or expectations for their inclusion in lesson planning.

e The charter holder provided hand written notes titled “classroom obs” for the current school year. The
documents include a variety of notes from visits to classrooms dated 10/23/2014. The charter holder also
provided completed walk-through forms for the end of October and beginning of November during the current
school year and a variety of dates in the prior school year. These notes and forms do not address monitoring the
classroom to ensure that new strategies are being implemented or identify implementation of strategies learned
in PD as a priority area of focus.

e The notes for the supervisory meetings focus primarily on general issues and classroom management they do not
address disscussion of the strategies and how they are working in the classroom.

e Completed PLC meeting templates were provided. The templates include areas for notes on” “Follow up”, “Data
discussed”, “Student achievement”, “Student challenges”, and “How we will address challenges.” Notes from the
meetings at the beginning of the year in August indicate teachers discussed Galileo data, subsequently, there is
no discussion concerning the use of PD strategies in the classroom.

[P.8] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder

PLC notes monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in
math maps professional development

math supp

1213 PD The documents provided do not demonstrate evidence of the following:

1314 PD e  Follow-up for the monitoring of our professional development plan is conducted on during bimonthly one on one
1415 PD meetings between the site administrator and the individual teachers.

Peer observations . . . L . . .

1314 supervisory e During these meetings discussion includes any assistance needed with any aspect of our professional

1415 supevisory development plan. Upon return from PD sessions teachers touch base with administration about what was
learned and set a goal for using at least one strategy in the classroom immediately and then discussion occurs in
their 1-on-1 meeting or after school.

e After teachers participate in external professional development they often bring back the information and share
with other teachers and the administration. On occasion they are asked to do a formal presentation/training for
the staff on the training they received.

The documents provided do not demonstrate evidence of the described processes because:
e The notes for the supervisory meetings focus primarily on general issues and classroom management they do not

address discussion of the PD strategies, how they are working in the classroom, assistance needed with any
aspect of the professional development plan, or goals based on information learned during PD.

e No evidence was provided to demonstrate that after teachers participate in external professional development
they often bring back the information and share with other teachers and the administration
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[p.9] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

1213 PD development plan ensures that instructional staff receives the type of development required to meet the needs of
1314 PD students with proficiency in the bottom 25%/non-proficient students

1415 PD

PLC notes The documents provided do not demonstrate evidence of the following:

e The professional development plan ensures that teachers are participating in training that supports non-
proficient students to help in their academic growth. Teachers are provided articles and training and collaborate
in discussions about non-proficient students and strategies to help them progress. Funding is available and time
is made for teachers to participate in' workshops that will help them support their non-proficient students.

e Teachers meet weekly for team meetings and PLCs and during this time discussions occur regarding the data and
teachers share strategies to try with different students.

e The curriculum programs have focused areas of intervention for struggling students and teachers have watched
webinars provided by SuperKids to learn more about reading strategies to help students grow.

The documents provided do not demonstrate evidence of the described processes because:
e Professional development agendas did not identify that teachers are participating in training that supports non-

proficient students to help in their academic growth.

e Completed PLC meeting templates were provided. The templates include areas for notes on” “Follow up”, “Data
discussed”, “Student achievement”, “Student challenges”, and “How we will address challenges.” Notes from the
meetings at the beginning of the year in August indicate teachers discussed Galileo data, subsequently, there is
no discussion concerning data or strategies to try with different students.

e No evidence was provided to document that teachers have watched webinars provided by SuperKids to learn
more about reading strategies to help students grow.

[P.10] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

1213 PD development plan ensures that instructional staff receives the type of development required to meet the needs of
1314 PD English Language Learners (ELLs)

1415 PD

english-language-development- The documents provided do not demonstrate evidence of the following:

strategies-in-mathematics e The teachers have taken or are taking the required SEI courses to familiarize themselves with the specific needs
english-language-development- of ELLs. The English Language Development strategies in math, science and social studies from the ADE website
strategies-in-science have been provided to teachers and discussed with individual teachers as needed based on individual students.

english-language-development-
strategies-in-social-studies
MM overview

Since all of the ELLs are fully integrated into the mainstream classroom teachers are using these strategies
throughout the day to support the ELLs in their success.

The documents provided do not demonstrate evidence of the described processes because:
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Documents provided did not demonstrate that the professional development plan ensures that instructional
staff receives the type of development required to meet the needs of English Language Learners (ELLs),
specifically no evidence was provided to demonstrate teachers have taken or are taking the SEI courses or that
the English Language Development strategies in math, science and social studies from the ADE website have
been provided to teachers and discussed with individual teachers as needed based on individual students.

{P.11} Not applicable

{p.12] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

1213 PD development plan ensures that instructional staff receives the type of development required to meet the needs of
1314 PD students with disabilities

31415 PD

IEPs The documents provided demonstrate evidence of the following:

pd certs » During pre-service professional development teachers receive training and background on special education. The

sped dir inst

Special Education Director meets individually with the general education teacher at the beginning of the year to
review services, goals and accommodations for students with disabilities and ways they can help and support
them in the classroom. Throughout the year the general education teachers participate in [EP meetings for their
respective students and interact regularly with the Occupational Therapist and Speech & Language Pathologist
regarding the services they are providing and strategies they have to support the students in the general
education curriculum.

The charter holder support the Special Education Director and teachers participating in trainings on relevant
topics. They have attended the Director’s Institute, participated in SELECT courses and attending other trainings
focused on students with disabilities.
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Academy Adventures Primary School

Academy Adventures Primary School cros: 10-87-17-101 | ntity i0: 81124

General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments

Academic Performance

Academic Performance

Edit this section.

Academy Adventures Primary School

2012 2013 2014
Small Small Traditional
Elementary School (K-5) | Elementary School (K to 5) | Elementary School (K to 5)
1. Growth Measure Az;)ilgnrféd Weight | Measure Azsoilgnr::d Weight | Measure Aigilgnr;[;d Weight
1a. SGP Math 37 50 25 43.5 50 12.5 37 50 25
' Reading 25 35 50 | 12.5 ) 50 25
1b. SGP Bottom 25% Math NR 0 0 60.5 75 12.5 NR 0 0
' " |Reading | NR 0 0 125 | MR 0 0
2. Proficiency Measure Asgilgnrféd Weight | Measure Asgi:_;nr:;d Weight | Measure AE?ilgnrfzd Weight
Math 204 5 | 7.5 R 11.25
2a. Percent Passing 48./
Reading 66.2 50 7.5 25 11.25
2b. Composite Math -16.3 7.5 Sl 11.25
School —
Comparison Reading -15.9 7.5 11.25
Math NR 0 0 0
2c. Subgroup ELL =
Reading NR 0 0 0
2c. Subgroup FRL Math NR 0 0 0
- Subgrotip Reading | NR 0 0 0
14/ 14.3 /
Math 25.2 50 7.5 27.8 50 7.5 0
2c. Subgroup SPED 21/ 28.6 /
Reading 315 50 7.5 4(').7 50 7.5 0
s Poi : Poi ' Poi :
3. State Accou ntab|||ty Measure As;)ilgnrf;d Weight | Measure ASSOi:‘Z]and Weight | Measure Assoilgnnt;d Weight
3a. State Accountability o | o HEM o | » HE 5
Overall Rat“’]g Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 38°75 100 41 -25 100 37°5 100
Standard
Less than 39: Falls Far Below Standard

http://online.asbcs.az.gov/schools/information/1235/academy-adventures-primary-school#academic-performance-tab[12/30/2014 3:20:34 PM]
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Adventure School

Adventure School cros: 10-87-17-102 | Entity ID: 87415

General Site Contact Inspections Grades Governing Body FY Data Site Visits Member Campuses Amendments
| Academic Performance ]
Academic Performance
Edit this section.
Adventure School
2012 2013 2014
Small Small Traditional
Elementary School (K-4) | Elementary School (K to 5) | Elementary School (K to 5)
1. Growth Measure Azsf)ilg]nr;[:d Weight | Measure AZS(,)ilgnr;EZd Weight | Measure Azgi:}nri:d Weight
Math 12.5 65.5 75 25
la. SGP -
Reading 12.5 59.5 75 25
1b. SGP Bottom 25% Math NR 0 0 12.5 NR 0 0
' ’ Reading NR 0 0 43.5 50 12.5 NR 0 0
2. Proficiency Measure Aisoilgnrizd Weight | Measure Az;)ilgnr;[:d Weight | Measure Azsoilgnrizd Weight
72 / 72.1 / 76.3 /
- Math 51.9 75 11.25 51.5 75 7.5 65.5 75 11.25
2a. Percent Passing 78 / 82.4 / 81.6 /
Reading 65.7 75 11.25 6§.2 75 7.5 7%.8 75 11.25
2b. Composite Math 16.3 100 11.25 19 100 7.5 -1.6 50 11.25
School
Comparison Reading 9.1 75 11.25 12.1 75 7.5 -6 50 11.25
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup ELL :
Reading NR 0 0 NR 0 0 NR 0 0
2¢. Subaroun FRL Math NR 0 0 NR 0 0 NR 0 0
- SHbgrotip Reading | MR 0 0 NR 0 0 NR 0 0
Math NR 0 o | ¥AL 5| 7 NR 0 0
2c. Subgroup SPED = 3 y
Reading NR 0 0 46.2 50 7.5 NR 0 0
s Poi - Poi - Poi :
3. State Accou ntab|||ty Measure As:ilgnri;d Weight | Measure Ass(,)ilgnriZd Weight | Measure As;)ilgnrigd Weight
3a. State Accountability B 75 5 A 100 3 + | oo HEN
Overall Rating Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 84-06 100 7938 100 70-62 100
Standard
Less than 39: Falls Far Below Standard

http://online.asbcs.az.gov/schools/information/1290/adventure-school#academic-performance-tab[12/30/2014 3:23:29 PM]
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