3

V.

For the best experience, open this PDF portfolio in
Acrobat 9 or Adobe Reader 9, or later.

Get Adobe Reader Now!



http://www.adobe.com/go/reader


Five-Year Interval Report

e

Arizona State
Board for

Charter Schools

Dashboard Alerts Bulletin Board Charter Holder DMS Email Tasks Search Help Other

Five-Year Interval Report Back to reports list

AR1ZONA STATE BoARD FOR CHARTER ScHoOLS
Renewal Summary Review

Interval Report Details Hi

Report Date: 06/11/2012 Report Type: Renewal

Charter Contract Information Hide Section
Charter Corporate Name: Edkey, Inc. - Sequoia Ranch School
Charter CTDS: 13-87-05-000 Charter Entity ID: 81052
Charter Status: Open Contract Effective Date: 08/24/1998
Authorizer: ASBCS Contractual Days:
Number of Schools: 4  Children First Academy - Phoenix: 200

e Children First Academy - Tempe: 200
e Sequoia Pathway Academy: 200
e Sequoia Ranch: 200

Charter Grade Configuration: K-12 Contract Expiration Date: 08/23/2013
FY Charter Opened: 1999 Charter Signed: 06/05/2003
Charter Granted: 05/19/2003 Corp. Commission Status Charter Holder is in Good
Standing
Corp. Commission File # 1195015-8 Corp. Type Non Profit
go:p. Commission Status 03/21/2011 Charter Enrollment Cap 1500
ate

Charter Contact Information Hide Section
Mailing Address: 1460 South Horne Website: http://www.edkey.org
Mesa, AZ 85204
Phone: 480-461-3200 Fax: 602-649-0747
Mission Statement: The mission of Sequoia School, LLC is to assist families and students by using an effective

blend of time-tested teaching techniques and technology tools to prepare them in
competencies, character and confidence to fulfill their individual goals. Sequoia Family
Learning is dedicated to the education of each individual student. Classrooms consistently
employ multi-age differentiated instruction, practice project-based cooperative learning and
emphasize the importance of the performing arts. Sequoia Family Learning promotes a "family
friendly" environment; inspiring cooperation among teachers, parents, staff, and students
while encouraging a lifelong love of learning.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Mr. Ron Neil ron.neil@edkey.org 09/10/2017

Academic Performance - Sequoia Pathway Academy Hide Section
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Five-Year Interval Report

School Name:
School Entity ID:
School Status:
Physical Address:

Phone:

Grade Levels Served:

FY
K-12

2011 Performing Plus; B

2010 —
2009 —

Sequoia Pathway Academy
90377
Open

19265 N. Porter Rd.
Maricopa, AZ 85238

520-568-9333
K-12

School CTDS:
Charter Entity ID:
School Open Date:
Website:

Fax:

FY 2011 100" Day ADM:

Academic Performance Per Fiscal Year

AZ LEARNS Profile

Elementary

Performing Plus

0

No Data Available

13-87-05-005
81052
08/17/2009

520-568-9444
568.64

Hi

Met AYP

Met
Met

ion

School Name:

School Entity ID:
School Status:
Physical Address:

Phone:
Grade Levels Served:

FY

Elementary
2011 Performing; D
2010 Underperforming
2009 —
2008 —
2007 —

Children First Academy -
Phoenix

89920
Open

374 N. 6th Ave.
Phoenix, AZ 85003

480-461-3200
K-6

School CTDS:

Charter Entity ID:
School Open Date:
Website:

Fax:

FY 2011 100t Day ADM:

Academic Performance Per Fiscal Year

AZ LEARNS Profile

ELEM

Underperforming

358

No Data Available

No Data Available

Academic Performance - Children First Academy - Phoenix

13-87-05-003

81052
07/01/2008

480-649-0747
283.02

Hide Section

Met AYP

Not Met
Not Met

Yes

Academic Performance - Children First Academy - Tempe

Hide Section

School Name:

School Entity ID:
School Status:
Physical Address:

Phone:
Grade Levels Served:

Children First Academy -
Tempe

89921
Open

1938 East Apache Blvd.
Tempe, AZ 85281

480-461-3200
K-6

http://online.asbcs.az.gov/reports/interval_report/305[6/11/2012 10:12:04 AM]

School CTDS:

Charter Entity ID:
School Open Date:
Website:

Fax:

FY 2011 100" Day ADM:

13-87-05-004

81052
07/01/2008

480-649-0747
198.8575
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Academic Performance Per Fiscal Year Hide Section
FY AZ LEARNS Profile Met AYP
Elementary ELEM 358

2011 Performing Plus; C — — Not Met

2010 Underperforming — — Met

2009 — Performing — Yes

2008 — No Data Available — —

2007 — — No Data Available —

Academic Performance - Sequoia Ranch

School Name: Sequoia Ranch School CTDS: 13-87-05-001

School Entity ID: 80480 Charter Entity ID: 81052

School Status: Open School Open Date: 09/24/2002

Physical Address: 13190 Central Avenue Website: —

Mayer, AZ 86333
Phone: 928-632-4983 Fax: 928-632-4993
Grade Levels Served: K-12 FY 2011 100" Day ADM: 51.6925
Academic Performance Per Fiscal Year Hide Section
FY AZ LEARNS Profile Met AYP
K-12 High School K12 10 358

2011 Performing — — — — Met
2010 — Performing — — — Met
2009 Performing — — — — Yes
2008 — — Performing — — Yes
2007 — — — Performing Performing Yes

Academic Performance - Sequoia Family Learning Hide Section
School Name: Sequoia Family Learning School CTDS: 13-87-05-002
School Entity ID: 81107 Charter Entity ID: 81052
School Status: Closed School Open Date: 08/18/2003
Physical Address: 1460 S. Horne Website: —
Mesa, AZ 85204
Phone: 480-649-7737 Fax: 480-649-0747
Grade Levels Served: K-12 FY 2010 100" Day ADM: 146.29
Academic Performance Per Fiscal Year Hide Section
FY AZ LEARNS Profile Met AYP
K-12 K12 358

2010 Performing — — Met

2009 Performing — — Yes

2008 — Performing — Yes

2007 — — Performing -
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Charter/Legal Compliance Hide Section

Charter Corporate Name: Edkey, Inc. - Sequoia Ranch School
Charter CTDS: 13-87-05-000 Charter Entity ID: 81052
Charter Status: Open Contract Effective Date: 08/24/1998

Year Timely Year Timely

2011 No 2012 Yes

2010 Yes 2011 Yes

2009 Yes 2010 Yes

2008 Yes 2009 Yes

2007 Yes 2008 No

SPED Monitoring Date 03/09/2011 Child Identification
Evaluation/Re-evaluation: IEP Status:

Delivery of Service: Procedural Safeguards:

Sixty Day Item Due Date 05/14/2011 ESS Compliance Date: —

Audit and Fiscal Compliance Hide Section
Charter Corporate Name: Edkey, Inc. - Sequoia Ranch School
Charter CTDS: 13-87-05-000 Charter Entity ID: 81052
Charter Status: Open Contract Effective Date: 08/24/1998

Year Timely
2011 Yes
2010 Yes
2009 No
2008 Yes
2007 Yes

FY Issue #1

2011

2010

2009

2008 Classroom Site Fund (301)
2007 Classroom Site Fund (301)

http://online.asbcs.az.gov/reports/interval_report/305[6/11/2012 10:12:04 AM]
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There were no repeat findings for fiscal years 2007 to 2011.
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Detailed Business Plan Section Checklist

Charter Holder: Edkey, Inc. — Sequoia Ranch School (Entity ID 81052)

Each Detailed Business Plan will be reviewed to determine if all of the required elements have been addressed:

Yes — Required element addressed.
No — Required element not addressed.
Not Applicable — Required element not applicable to the charter holder.

Arizona State Board for Charter Schools (Board) staff will complete the Detailed Business Plan Section Checklist. The Checklist will be used by
the Board in its consideration of the charter holder’s request for charter renewal. “ No” answers may adversely affect the Board’'s decision
regarding a charter holder’s request for charter renewal.

Il b.1. CHARTER HOLDER’S ORGANIZATIONAL M EM BERSHIP
Required Elements Yes No N/A COMMENTS
o Evidence of the appropriate filings with either the Board, Arizona X
Corporation Commission or both submitted.

Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY
PART A — RENEWAL BUDGET PLAN
Required Elements Yes No N/A COMMENTS
o Completed Renewal Budget Plan submitted. X The Renewal Budget Plan was completed for
the charter schools operated under this
charter contract. The charter holder has three
charter contracts with the Board.
o 4 years of financial information provided as required by the X The Renewal Budget Plan includes four years

Renewal Instructions with fiscal years clearly identified. of financial information. However, instead of
including actual information for fiscal year

2011 and projecting the next three fiscal
years, the Renewal Budget Plan uses fiscal
year 2012 as the “ actual” year and includes
financial information for the next three fiscal
years.
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o Renewal Budget Plan includes average daily membership (ADM) X The Renewal Budget Plan includes the
used in each fiscal year and the basis for projected ADM. projected ADM for each fiscal year.

According to Arizona Department of
Education reports, as of June 11, 2012, the
charter holder’s fiscal year 2012 ADM is
1,252.309, which is approximately 68 ADM
lower than the number included in the
Renewal Budget Plan for fiscal year 2012. For
fiscal year 2013, the schools have built their
projections based on ADM growth of more
than 21% (using actual fiscal year 2012
information obtained from ADE’s website).
The Renewal Budget Plan attributes the ADM
growth in fiscal year 2013 to an additional 200
students at the Sequoia Pathways site, which
will result in the site being completely utilized.
Additionally, the Renewal Budget Plan
indicates that the growth is based on growth
in students in the prior two years. Based on
information obtained through ADE’s website,
the schools experienced ADM growth of
approximately 11% and 15%, respectively,
from fiscal year 2010 to fiscal year 2011 and
from fiscal year 2011 to fiscal year 2012.

For fiscal year 2012, the Renewal Budget Plan
includes $16,000 in the advertising/marketing
line item. This line item increases to $18,790
for fiscal year 2013.

The schools’ current enroliment cap is 1,500.
For more information about the charter
holder's ADM history, please see the
“Profile” section of the Renewal Executive
Summary.
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Assumptions provided for key components of the Renewal Budget
Plan, including the basis for all projected revenue line items used.

With the exception of the Contributions and
Donations line item, the schools explain the
revenue increases for fiscal year 2013. The
revenue increases included for fiscal years

2014 and 2015 are not explained.

Increases or decreases of 10% or more in the “total expenses”
line item from year to year in the Renewal Budget Plan are
explained in the “ Assumptions/Notes” section.

Increases in expenses are attributed to the
projected increase in students.

Each “ Other” line item used is explained in the
“Assumptions/Notes” section to specify what is included.

The Renewal Budget Plan does not include an
explanation for the two “ Other” line items
used.

For those required to submit the Academic Performance Section of
the renewal application, the charter holder’s previous two audits
and the Renewal Budget Plan demonstrate the charter holder has
the financial capacity to implement the “ budget” as detailed in the
Academic Performance Section.

As identified by the charter, the first year of
performance management plan (PMP)
expenses for the two Children First Academy
campuses is fiscal year 2013 ($146,050).

Beginning with fiscal year 2013, the Renewal
Budget Plan is based on the schools’ ADM
increasing to 1,520. To the extent that the
schools realize their revenue projections, the
schools could generate sufficient equalization
to be able to implement its PMP. However,
this section received a “yes” due to the
charter holder ending fiscal year 2011 with
approximately $1 million in unrestricted cash
and cash equivalents.

Renewal Budget Plan is mathematically correct.

Taking into account rounding issues, the
Renewal Budget Plan is mathematically
correct.

Il b.2. CHARTER HOLDER’S FINANCIAL SUSTAINABILITY

PART B — FINANCIAL SUSTAINABILITY NARRATIVE

Required Elements

| Yes | No | N/A |

COMMENTS
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o For those required to complete the renewal application’s “ Charter X
Holder’s Financial Sustainability” section because at least one of
the two previous audits identified a going concern or identified
negative net assets or negative members’/stockholders’ equity at
year end, a narrative is provided.

o Narrative does not exceed one page in length. X
o Narrative explains the charter holder’s current financial situation. X
o Narrative includes the specific steps the charter holder has already X

taken to improve its financial situation and ensure the continued
financial sustainability of the charter school(s).

o Evidence provided that supports each of the steps already taken by X
the charter holder to improve its financial situation and ensure the
continued financial sustainability of the charter school(s).

TOTAL (Sections Il b.1, Il b.2 Part A, and Il b.2 Part B) 5 3 6

Check one (required):

1 MEETS THE REQUIREMENTS (All applicable “ Required Elements” received a “ Yes”.)

DOES NOT MEET THE REQUIREMENTS (One or more applicable “ Required Elements” received a “No” .)

Board Staff Review Date: June 20, 2012

Page 4 of 4






Sequoia

Performance Management Plan Narrative
Children First Academy
Phoenix/Tempe

May 18, 2012
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Dear Charter Board Members,

Enclosed are the necessary documentation for tteevad of the Sequoia Ranch Charter.
This charter consist of the following schools sites

Sequoia Ranch
A small K-12 school located in Mayer consisting agproximately 40 students, one bus driver, one
principal, two teachers and one aid. The schoatiges lunch and transportation.

After nine years of operation, it has been decittedl Sequoia Ranch will be shut down June 30th2201
Parents, students and staff have been notifiedad Ipas been establish to ensure that all releeaotds
will be accounted for and stored at Sequoia's medord storage site in building #5 at 1460 S. Horne
Mesa 85204. All requests for record informationidt be directed to Kathy Stacy, at (480) 461-3200.

The primary reason for closing Sequoia Ranch has bee on-going issue of financial viability. We/ha
projected an operating loss of $164,000 for the selxool year, this after losing approximately $000
in the current year.

Children First Academy - Phoenix
A K-8 school located in downtown Phoenix that ser820 primarily homeless students who are at
extreme risk. Very complicated environment thatvtes horrendous challenges to the delivery of
meaningful educational services.

Children First Academy - Tempe

A K-7 environment located in Tempe that serves 24§ high risk students similar to the Phoenix
campus. For this reason, we have combined the ifefice Management Plans for the two CFA schools
into one PMP. Please see enclosed.

Sequoia Pathway Academy
A K-12 environment located in Maricopa that serapproximately 800 students. This school has been
given a "B" and given its continued improvement,axpect this school to earn an "A" label soon.

Sincerely,
Ron Neil
Superintendent, Sequoia Schools

OUR SCHOOLS

Children First Academy - Phoenix serves 320 vdryisk students, a majority of whom are
homeless. The Phoenix campus is a K-8 school wnttovn Phoenix. Similarly, the Tempe
campus is currently a K-7, with plans for expandm®8th grade next year, and serves 200 at risk
students in the Mesa/Tempe area. The schookadd along the light-rail route on Apache
Blvd. Most children and families who attend theskools live in shelters, cars, streets, hotels,
etc. The student population at these schoolstaegteeme risk both academically and socially.
These schools offer more than just an educatiostudents and family, a variety of additional
services are made available which include breakfasth, food boxes, clothes, medical care,
dental care, mental health care, washing of clotiteschool, providing showers at school,
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transportation, etc. As a result, these schoolge aery involved with a number of social
agencies.

Due to family circumstances, the student populatibboth location is very transitory. At the
Phoenix campus this is even more notable, as 65¥%eaftudents never finish a complete year of
school. Attendance rates for the Phoenix campars iadicate that approximately 25% of the
student population have absences in excess of ¥O#tedaotal school year. At the Tempe
location, these issues are present but the datatias staggering as that noted for the Phoenix
campus.

As a result, academic progress is impacted. StadenKindergarten and first grades are
typically severely developmentally delayed, andehaery little awareness of social norms. This
additional instruction and guidance is then th@oesibility of the staff at these schools.

Children's First Academies - Phoenix/Tempe workdrove the whole student. These schools are
unlike any other school in the state of Arizonajcilmakes them truly unique.

OUR MISSION

Phoenix campus

e To provide educational services and any additiosatial/health/family services
necessary in order for the students to successfalyplete a K-8 education and become
a productive member of our society. Furthermadrés our mission to ensure that our
school provides for a very positive and upliftingveonment where there are high
expectations for each student, academically anidl§oc

Tempe campus

* Children First Academy of Tempe is dedicated tadstiis by helping them achieve
academic success, maintain personal health, dis@ne develop their strengths, gifts
and cultivate their citizenship and character.

HISTORY

Children First Academies (Phoenix/Tempe) are tlsalteof District 509 closing the old Thomas
J. Papas schools. Sequoia Schools was asked I3ntak School House Foundation to assume
responsibility for the staff, students and familas a result of this closure. Sequoia Schools
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researched these locations and after a six mon#siigation added these two schools to the
organization under the Sequoia Ranch LEA.

The biggest concern Sequoia Schools had with aocemsponsibility for the academic, social
and physical wellbeing of these students wasdta tack of expectations at Thomas J. Papas
Schools. The organization's administration kneat the staff that would be inherited were not
data driven, had no sense of accountability and tha students and various volunteer
organizations viewed the school as “a place to fiavend feel good”. This meant that over the
last three years, significant reform has been impl&ted to provide structure, expectations and
accountability for these schools.

Re-teaching teachers to become what they once iwaret a trivial task. Helping parents to
understand their role in this process is even nobedlenging, especially when the parent has a
very complicated life. Re-shaping the culture éodonsistent in demanding high expectations,
releasing teachers from employment, creating a datgen environment and ensuring that
everyone not only has a curriculum map but is digtuging it are all part of the uphill effort we
have been involved in for the past four years.

The key to effective reform is strong site admiagbn. Sequoia has been committed to finding
the right administrators for these schools. Yetrduthe last four years though, both schools
have experienced administrator turn-over. At Photre former Pappas principal continued for
a brief amount of time. She was replaced justr dfte start of the school year by Mr. Jarrett
Sharp, yet she remained an employee of the scindolvarked with fundraising activities for the
school. Mr. Sharp maintained his employment wité trganization from 2008-2011. During
this time, structure was brought to the daily neetof the school, but little was done to truly
increase the academic rigor of the school. In 20Ar1 Sharp was replaced by a new principal,
Mr. Robert Meko. Mr. Meko's tenure was short. \Was asked to resign in November 2011,
leaving the staff and students with little congsiste or structure. The organization took
significant steps at this time, to find an indivddlwho was committed to student success and
high expectations. Ms. Donna Driggers was transfeto Phoenix at this time from another
school within our organization. Additionally, Mr§amara Becker, Assistant Superintendent,
was charged with overseeing this location and Msegders to provide extra support and
guidance. Both Ms. Driggers and Mrs. Becker arekumg to re-establish the culture at the
Phoenix location and raise the expectations so dheatudents are academically and socially
successful.

At the Tempe school, Mrs. Diane Fernicho was the administrator from 2008-2009. Her
leadership was determined to not be effective dedvgas moved into another position within
the organization. Mr. Jerry Lewis, Assistant Sugiendent and current state Senator, took over
as the school's administrator. During his tenbde, Lewis established a data driven, high
expectations culture throughout the school, thattiis evidenced today by students and staff.
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Upon his departure in 2011, Mr. Daniel Cooper wesught in.

Mr. Cooper's dedication and

commitment to the students has been commendabdt.déspite this, Mr. Cooper has opted to
return to the classroom for the upcoming schoot.yéte is being replaced by Mr. Jevon Lewis.

Mr. Lewis has been a teacher at Children's Firshdeeny for 5 years.

Mr. Lewis is an

exemplary teacher and coach for our Professionairiiteg Communities. He uses data to drive

his instruction on daily basis and he will be thstiuctional leader that CFA Tempe needs.

Mr. Jevon Lewis and Ms. Donna Driggers are the dyndeaders that these schools needs and

with guidance from district administration will sify high expectations, data driven instruction

for all students at these campuses.

The 2012-2013 school year will bring many changesttie students, staff and parents at these

schools, but we are confident that with strong heas and administration and the
implementation of the plans outlined in this rengwiaese schools will positively impact the
culture and performance at these locations.

DEMOGRAPHICS

Currently the Phoenix campus is located at 7th Ané Fillmore.

It is our intention to move

during the 2012-2013 to a new location at 16thaBtl Mohave. Despite location, students are
bused in from all over the Phoenix area. Currentlg have students within the following

geographic locations: North - Dunlap; South - DabbEast - 52nd Street; and West - 91st Ave.
The Tempe campus has students from the Tempe, ledaGuadalupe areas, which also
accounts for a large geographic area.

Student Enrollment By Ethnicity

CFA-P Total Asian African American| Hispani¢  American Indian &hi
K-8 300 0 41 85 35 139
MIF | 144|156 | 0 | O 12 | 29 49 36 19 | 16 64 7

Student Enrollment By Ethnicity

CFA-T Total Asian African American| Hispani¢ American Indian hi
K-7 200 1 19 141 6 33
MF | 98 | 102 0 | 1 9 | 10 72| 69 2 | 4 1§ 1§

Free and Reduced Lunch Statisticsfor Our Homeless School

School Free Reduced Paid TOTAL
CFA-P 331 0 19 315
CFA-T 211 0 1 212

Number of ELL Students By Grade L evel
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School Kinder| 1st 2nd’ 3rd 4th 5th 6th 7th 8th Total
Phoenix 7 6 15 0 5 2 2 0 38
Tempe 14 11 15 3 7 3 6 2 N/A 61
ELL Category
Pre-Emergent Emergent Basic Intermediate MonitdDedy
Phoenix 3 3 12 20 26
Tempe 2 3 18 38 43

EDUCATION FOR HOMELESS STUDENTS

Sequoia Schools understands that by providing d¢iducave are taking advantage of our one
big opportunity to effectively help homeless chédrbreak the cycle of homelessness & poverty.

Children First Academies recognizes that educatimg¢dren requires more than a classroom,
desk and textbooks. We provide the following for stwdents and their families

Transportation:

* Phoenix - Five buses travel over 450 miles a dagnging routes to accommodate the
transitional lives of students’ families. This prd@s a consistent and stable environment
for our kids.

 Tempe - Four buses travel a minimum of 20 milegach direction from the school.
Currently students from Mesa, Tempe and Guadaltipedathis school.

Routes are changed and

accommodated within 24 hours to ensure studentaldeeto attend school. Quite often, the

last person to see child is the bus driver at titea# the day; the bus drivers at Children First

Academies have a complicated job, and work to sudpgtadents in more ways than just

transporting them. Drivers attend and go throuighilar training as instructional staff at

these schools to ensure compassion and undersgarediited to the situations these children
and their families face each day.

Transportation routes are flexible based upon siudeeds.

Food:

* Phoenix provides food boxes to families in needecaenonth, or as needed. In addition,
a partnership with St. Mary's Food Bank providesdfdnags for up to 80 students each

week.

* At the Tempe campus food boxes are created thralagiations.

These boxes are

distributed to needy family 2-3 times per month angact approximately 100 families
within a given month.
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Family Service Center:
* As a result of community donations, families reednygiene kits,
clothing, furniture and household items at bothatmms. Families can set up
appointments to visit the Family Service Centers.
Social Services:
» A full-time counselor is shared between both camepu® work with individuals and
groups of students. This position has been funidethrough a grant provided by
Discount Tire.

Medical:

* Phoenix has a partnership with Phoenix Childremsgital. Through this partnership a
mobile clinic comes to campus twice a week. Comapieedical services are provided
for students and individuals O - 24 years of aggervices include but are not limited to:
immunizations, health screenings, and vision aradlihg assessments.

* Tempe currently has a physician assistant onceek.wd&hey are currently working to
establish a partnership with Scottsdale Healthtadering a mobile clinic on site 1 - 3
times a week. The intent is to then also offers¢heservices to the surrounding
communities.

Dental:

* Phoenix also has a mobile dental clinic that iscampus approximately once a month.
This clinic receives outside donations to providenplete dental services to students.
This clinic is equipped to take x-rays, do cleasingerform root canals and a variety of
other services.

* At Tempe, dental services are provided in a sinfidahion twice a month.

Vision:

» Both campuses are supported by Nationwide Visiont€e at the start of the year with
vision screenings and glasses for those who aneéd. Additional support is provided
throughout the course of the year by other agertciemsure students vision is not an
impediment to their learning.

EDUCATIONAL SERVICES

The classroom structure at each school is outledolw:

Kinder 1st 2nd 3rd 4th 5th 6th 7th 8th
Phoenix 2 3* 2 1** 1 1 1 1 1
Tempe 1 2* 1 1 1 1 1 1 N/A

* There is 1st/2nd grade combined ELL class at éacdtion.
** Phoenix currently has a combined 3rd/4th class.
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The Tempe campus also has a full time physical &drcteacher, and the Phoenix campus has
a part time physical education teacher. Tempe @span music teacher 1 day a week, and
Phoenix has a volunteer who hold art classes talesits once a week.

Each campus also employs a dedicated special eénlutcaacher who provides direct service and
classroom support to students with Individual EdiecaPlans. Additional support services as
outlined in the IEP such as: speech, occupatiandlphysical therapies.

The ELL, English Language Learner, program at bmthtions is quite significant. The Arizona
Department of Education, ELL Department, has matt#hat if there are 20 or more children
classified as needing ELL services in a 3 year @rsuhn, a self contained classroom must be
created. As outlined in the demographics sectiotty schools meet this requirement and thus
have created self contained classrooms. Teaclaes $pecialized training and support from
ADE as well as the organization's Director of ElLéngces to provide appropriate instruction
and accommodation for this student population.

Both campuses focus instruction in all content su@atlined in the Arizona State Standards. In
addition, a pilot program has been established ye@r with Imagine Learning. Imagine
Learning is a language and literacy program thavigdes educational software to our schools.
By using this program, students receive one-oninsguction through thousands of engaging
activities specifically designed to meet their indual needs and provide real results. This
program has been provided free of charge to batipoaes this year. Phoenix was trained on
this program later in the year, and they will tere have an additional year free for the 2012-
2013 school year. 1t is Tempe's intent to continoeuse this program for individualized
supplemental instruction in reading for the upcagrsnhool year.

Finally, the Tempe campus employees a part-timelimgaspecialist and a part-time math

specialist. The positions are grant funded andl véilcontinued for the upcoming school year.
Discount Tire has also provided funding which haalded a paraprofessional to be hired for
each classroom. An expansion plan to include hrgBide class is also in development for the
2012-2013 school year at Tempe.

UNIQUE CHALLENGESIN EDUCATING HOMELESS STUDENTS

By the time homeless children reach school agd, ileenelessness affects their social, physical,
and academic lives. Homeless children are not Igimprisk; most suffer specific physical,
psychological, and emotional damage due to theicistances that accompany homelessness.
America’s Youngest Outcasts 20&ports the following:

» Children experiencing homelessness suffer from éyngpor physical and emotional
health and missed educational opportunities.

- Performance Management Plan | Children First Academy: Phoenix/Tempe






* A majority of these children have limited educaailoproficiency in mathematics and
reading.

Homeless children are eight times more likely t@ableed to repeat a grade, three times as likely
to be placed in special education classes, andetva likely to score lower on standardized
tests.

Often students who enter our schools in Kindergalni@ve had little to no educational exposure
prior to stepping foot on campus. Many have sigaift development delays which impact their
educational progress. Most notably, these childmame not had the same experiences or
exposure to books, numbers, language or sociabictiens as compared to their peers. Delayed
language and skills impact all aspects of schaadiress. These schools therefore has the unique
challenge of addressing these deficiencies fromdthethe students arrive. It is important to
note that while Kindergarten standards are beindrem$ed, so too are remedial skills and
social/lemotional development.

In all classrooms, teachers have the added tabkilafing schema or background knowledge for
these children. As their previous experiencesexpibsure to the world is limited, teachers must
ensure that concepts and connections are madeamtiauous basis in order to assist students in
committing learning to their long term memory. cBground knowledge is developed through
scaffolding, visual aids, manipulatives and or rplays. It is also important to note that
student's vocabulary is significantly delayed ahdrafore explicit vocabulary instruction is
imperative to student success.

Another unique challenge that staff at these schfamle is issues with attendance and continuity.
As indicated previously students attendance ratedess than desirable. At CFA-P this year,
51% of the students that began the school yeatdfialdy spring break. Constant mobility and
lack of consistent attendance in the same schowlpbes the academic progress of students.
This is evidenced in lower performance on standadltest scores in mathematics and reading.
Therefore, it is imperative that these schools ioomet to establish routines and procedures to
help students get to and attend school on a dadisb Removing the barriers of hunger, lack of
clothes, medical or dental issues or inability & tp school also help to prepare students for
learning. In addition, having flexible and respwastransportation services help to ensure
students are coming to school on a consistent.basis

Many parents are unavailable, or do not value wolire themselves in their child's education

when facing issues of homelessness. It is imperdhat we address and define ways to actively
engage parents in their child's education. Botioals, hold parent nights frequently. These
nights allow families to interact with the schotdf and work to highlight ways that parents can

become active participants in their child's edwcatiFor these events, we provide dinner for our
families as an incentive to attend. Our food bstrihution for the upcoming school year will
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also require parents to volunteer in the schoohapes of creating a stronger home-school
connection for the benefits of students.

Schools that educate homeless students do not likekiraditional schools. In a traditional
school, students come prepared and ready to IeBine. majority have food, clean clothes, and
their basic medical/dental needs attended to. student has lice, the parents intervene and get
the appropriate medications to remedy the situatibis is not the case with homeless children
and not the case with Children First Academies.e $bhools provide these services without
which students could not and would not attend.e®these students are kicked out of traditional
schools due to poor or sporadic attendance. Wepathbese children and work to find ways to
ensure they attend school on a daily basis. haditional school, students are quickly expelled
or suspended for behavioral issues. We work tohteaudents about right and wrong through
discipline and provide opportunities for studerdsturn negative behaviors into positive ones
with coaching and support. Children First Acadesrfiecus on educating the whole child and
ensuring growth and success.

CHILDREN FIRST ACADEMIES- CURRENT APPROACH FOR THE LAST 4 YEARS

The following section outlines what has been doné anplemented over the past 4 years to
address curriculum, standards integration, studehievement, using data to drive instruction
and professional development.

CURRICULUM and STANDARD INTEGRATION

Since joining Sequoia Schools, Children First Acads have had limited and ineffective
curricular resources for mathematics or readingrueson. Some programs have been
implemented to support teachers with instructigsiahning, but the use of these resources has
been sporadic and often teachers are ill-equippede these resources effectively.

At the former Thomas J. Pappas schools, high eapent and rigor were not embedded in the
culture of the schools. When joining the Sequaiganization, this was a significant cultural
shift for many of the staff. To date, only 3 statfeach campus remain from the original group
that came over from the Pappas organization coatino be employed at these schools.

At the Phoenix campus, under Mr. Jarret Sharp ifsignt funds were spent on the training and
implementation of Expeditionary Learning. This gm@m is a project-based model that while
effective in some schools, proved to be highly fieetive for students at the Phoenix campus.
Expeditionary Learning was not successful due ¢osignificant achievement gaps evidenced by
student data. Students were generally unsuccesgfulthis as their basic skills were deficient
and this program did not address these deficiendelslitionally, the high turnover rates made it
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virtually impossible for students entering in theldie of a project to "catch up”. Expeditionary
Learning was abandoned at the start of the 2012-20hoo0l year.

While funds have been spent on software and compaiged program the true challenge has
been in researching and finding curriculum resautbat align to the standards. At the start of
the 2011-2012 school year, this became glaringrappas the staff at Phoenix began looking to
purchase mathematic resources. Training and stjppsrbeen provided, and reinforcement of
this is necessary, to ensure that teachers notkmdw how to select a resource that has strong
correlation to the standards. In addition, staffsmhave continuous training and support in
implementing these resources, otherwise their dsthese resources will be ineffective and

pointless. This is highlighted in subsequent sestiof this renewal document.

Reading

Reading A-Z is a program that provides teachers awgisessments and leveled reading books.
This online resource helps teachers selected levabeks for students based on their reading
level. Most teachers use these books both in @adsat home. Teachers at both schools in
Kindergarten - 2nd grade use this program.

Imagine Learning has also been implemented this ge&®oth schools. This research based
computer program helps struggling readers withvidial skills and concept development. This
program is used both in the computer labs and enctassroom setting as well. Students in
grades K-8 utilize this program. The primary okljex of implementing this program was to

specifically address a number of state standards ficus on the inclusion of higher order

thinking skills.

At Tempe, a daily uninterrupted reading block hasrbestablished this year to make better use
of paraprofessionals and the reading specialidb@RA and DIBELS indicated a strong need to
address basic skills development in the area afimga

At Phoenix, staff received training on use of ampbs program from Reading Horizons called

DIP. This program incorporates visual markingsagsist students in learning how to decode
words and sounds. Students in grades K-5 utifizegrogram. Initial training was provided but

follow up training and support is imperative if ghis to be utilized effectively for classroom

instruction.

Mathematics

Teachers use the organization's FAST Math ScopeSamtiience as the foundation of their
instructional planning. This assessment programctly aligns to Arizona State Standards and
ensures that all major content is introduced piaothe state standardized assessments, AIMS.
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The FAST Math program does provide skills tests minio assessments that teachers can use in
planning instruction and monitoring progress.

During the 2010-2011 school year, it was decidealt thll teachers needed assistance in
understanding the state math standards. Theredopmlicy was put in place that required
teachers to use FAST Math.

Data from this assessment program is then usdteatrganization, school and classroom level
to impact instruction and increase student perfocea As more data is collected, trends in
teacher performance will be noted and used to stipipem in their professional goals.

Writing

6 +1 Traits of Writing Rubric is an assessment toskéd state-wide. Writing prompts are
developed by the organization and scored using riissic. The rubric itself provides the
instructional planning focus and direction needétkither school utilizes a formalized spelling
or grammar program at this time.

Curriculum Maps

The organization has placed strong emphasis ornthertance of creating a curriculum map
aligned with the Arizona State Standards, and requhat all teachers use this document. When
planning lessons, teachers use the internet anesddirces to develop lessons.

STUDENT ACHIEVEMENT AND DATA DRIVEN INSTRUCTION

Data analysis with regard to student achievementapr priority throughout the organization.
We have a number of data sets that support teachetanning and developing instruction that
are utilized on an on-going and continuous basmsaddition, the organization uses these data
reports to monitor teacher and school progress mijard to academic achievement.

Since the staff that came over from the Pappasotshere not familiar with using data to drive
instruction, and had little internal accountabiliyeasures in place, procedures for implementing
benchmark testing were established in readingjngrind mathematics. In addition, substantial
professional development was provided in this &mesaupport these staff members.

FAST MATH
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FAST Math K-2 is an assessment program that hdesgned to align with the Common Core
standards. This program is in its initial yeairaplementation. It is administered in a one-on-
one format. Student's mathematics knowledge amdlolement are assessed three times a year
and the data is used at the classroom, schoolrgladhiaational levels.
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These graphic representations of FAST Math darades Kinder and 2nd illustrate the lower
level of performance that is evidenced as studeetgn the school year. In Kindergarten both
schools documented performance at the same raMipe Tempe's data does illustrate a larger
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growth percentage, Phoenix's Kindergarten datadatly impacted by a significant amount of
attendances issues.

FAST Math 3rd - 8th

This set of assessments have been in use at Se&glmals since 2004. The process and data
collection have been refined over the last few gealiowing us to capture progress with more
valid and reliable data sets. Currently FAST Maxtth - 8th is aligned to the AZ Mathematics
Standards 2008. We are currently in process ¢ifyreag the new standards to FAST Math. For
students in these grades, assessments are admithidtmes a year. Data is collected and
reviewed at the classroom, school and organiztioels.
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The 4th grade data illustrates below goal
performance with the exception of the 2009-201
school year at CFA-P. Yet it should be noted th
progress is being made despite the fact that
students are significantly behind with regard to
grade level standards.
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SCORE

CFAT 5 YR FAST MATH COMPARISON - GRADE 7

MEDIAN The 7th grade data illustrates closer
) performance to the identified goals. It is our
prediction that both locations will be at the
prescribed goal by the fourth benchmark. Yet,
’)_A’:‘% as AIMS is administered in_ April we realize
= that performance must be increased at a faster
= rate in order to ensure more success on AIMS.

60

0 The data shows a need for focused professional
10 development with regard to math strategies,
differentiated instruction as well as the need to
employ a common curricular resource in order

4[4

to establish consistency in instruction.

2011/2012 342857 48571 53571 Additionally, data from teacher evaluations also
indicates the need to provide clear, purposeful

training on how to utilize the curriculum maps hetclassroom on a daily basis. This will be
outlined in more detail on the following section.

DOMA

Understanding the importance of evaluating stugenformance at their respective skill level
versus with regard to grade level content, the Rixoeampus recently purchased DOMA, a
Diagnostic Online Math Assessment of Basic Mathli§ki DOMA is based on the NCTM
standards and examines a student's numeric congoutkills, ability to use and understand
fractions and their understanding of measuremats sk he results of this assessment provide a
grade level reference which will allow staff to raaffectively set up intervention groups as well
as provide instruction to the student at their enirtevel of knowledge and understanding. This
assessment program is planned to be used at bogbusas in the upcoming school year for the
purposes outlined above.

Implementing DOMA was motivated by the need to hengre data to further collaborate with
our FAST Math data. This assessment was admiadciarMay 2012.
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DOMA Baseline Data 2012
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3rd Grade 4th Grade 5th Grade 6th Grade 7th Grade
W Grade Level 2.01 3.17 3.295 4.425 4,13
ENumbers 2.66 3.31 3.41 4,935 4.38
W Fractions 2.5 2.83 2.83 3.505 3.5
B Measurements 2.38 2.865 3.45 4.25 4.17
Total # of Grade 1.89 1.73 2.615 2.65 3.73
L evels Behind

This data indicates that at the third grade lekeldverage student is already 1.89 years behind
with regard to their mathematics knowledge. Aglstis progress, the gap widens, making it
more challenging to ensure students are profidretitese basic skill areas.

DIBELS
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The Dynamic Indicators of Basic Early Literacy ki(DIBELS) are a set of procedures and
measures for assessing the acquisition of eadyality skills from kindergarten through sixth
grade. They are designed to be short (one minlutefdy measures used to regularly monitor the
development of early literacy and early readingiskiwe administer DIBELS assessments three
The data is then used to guideuictsdn in the classroom. This year at the
Phoenix campus, we utilized DIBELS data to setniprivention groups to address student gaps
and deficiencies.

times a year.

As noted above the decline in student performanased on DIBELS data resulted in
Intervention groups being established. Intervergiovere conducted based on student needs and
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in small groups. This was done three times a virek January - May 2012.
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The 5th grade graphs for Phoenix represent closalr gerformance for the 2012-2011 school

year. Students are on track for meeting the Coitgp&oal for the 2011-2012 school year. At

Tempe, the assessments were conducted, althouglatievas never input. Progress is slow at
Tempe but we are confident they too will be ableneet the goal.

DORA

Diagnostic Online Reading Assessment (DORA) is d2Kmeasure that provides objective,
individualized assessment data across eight readeasures that together profile each student's
reading abilities and prescribe individual learnpaths. DORA has been utilized in all Sequoia
Schools since 2010. DORA is a beneficial assesstoah because unlike AIMS or FAST
Math, it measures students current level of peréoroe rather than their skill with regard to
grade level content. This is important to note mvipanning and instructing students who are
significantly delayed and far below grade levetlsas with the populations at CFA Phoenix and
Tempe.
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Discussions with regard to the 4th benchmark haken place recently at the organization

SCORE
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level. As this is administered at the very endhs school year, there is some concern that
students are not taking this seriously. This coh&l the explanation of the decline in
performance at Phoenix during the 2010-2011 scheat as well as the stagnant performance at
Tempe. The data for the 2011 - 2012 school yedicates progress. One notable improvement
should be highlighted with regard to this data. e Tthird administration of this benchmark
occurred in March 2012. This was two months irte tmplementation of the Intervention
program. The data illustrates that students madewerage, one year's growth during this
period.
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This data illustrates the significant gap in leagias it is enlarged from 3rd to 6th grades.
Students in 3rd grade illustrated approximately gedr deficit with reading to their median

reading levels. This gap increases by an entire lyg&th grade in both schools. The need for a
focused and directed plan is necessary to impaofjress with regard to reading at both
locations.

In 2010 - 2011, the superintendent conducted a aosgn of DORA reading comprehension
scores for students at CFA Phoenix. This assedsmanadministered in line with district
requirements - four times a year, yet the dat&cefla comparison between the 1st and 4th
benchmark scores for reading comprehension, amdai#ly, illustrates the amount of growth or
improvement each student made during the courieeafchool year.

To help better understand the data included ustotlosving as reference:
* Achild at 3.9 means he/she tested at the 3rd graxih month.

» If a student has an improvement of 1.2, this méla@<hild improved 1 year and 2
months with regard to their reading comprehension.

Summary of Results

Teacher Grade Number of Students | Average Improvement
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1 3 16 1.2
2 3 14 0.86
3 4 18 1.86
4 5 21 1.03
5 6 20 1.14
6 7 23 1.55
7 8 23 1.24

Total Students 135 1.28

AVERAGE GAIN IN READING COMPREHENSION 1.28 SCHOOL WIDE

A detailed breakdown by classroom is availablednuest.

PROFESSIONAL DEVELOPMENT

Up until the 2011-2012 school year, professionaktijpment has been the sole responsibility of
the each individual school with the exception @& thstructional Support Group. This group of
master level teachers, are employed at the orgaomah level and provide training and support
to teachers and schools. This group is resporsitiee needs of the site administrators and have
delivered a variety of professional developmentarpmities since its inception in the 2009-
2010 school year.

Toward the end of the 2010-2011 school year, omgdion administration reviewed data and
determined that more focused professional develapmvas needed. It was not only academic
performance data that was reviewed, but also etratuaata. During the 2010-2011 school
year, a formalized evaluation rubric was implemedrdad utilized by site administrators. This
tool allowed for more constructive dialogue betwaeministrator and teacher. It also enabled
teachers to see what a master level teacher meaasvariety of categories: Planning and
Preparation, Assessment of Instruction, Learningif@nment, Instruction and Professional
Responsibilities. The standardization of an eusuaaool, helped to provide focus and direction
to the professional development needs of the iostmal staff.

In Spring 2011 a Director of Professional Developtmevas hired. This individual's
responsibilities included: collecting data frontesadministrators on professional development
needs evidenced in staff evaluations as well aoibstruct and train professional development
coaches in establishing organization wide Profesdibearning Communities. The organization
embedded 6 professional development days in th&-2012 school year to address the needs of
the teaching staff. The following topics were added in 2011-2012 professional development
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days: curriculum maps, start of the year procesluwieing benchmark data, increasing the rigor
in mathematics, explicit vocabulary strategies, @edical dialogues. Each session's foundation
was on horizontal discussions that focused on imipgostudent achievement at each site. This
was the first time in the history of the organieatithat ALL staff came together. The impact

was profound and it is the intention of the orgatian to continue with these professional

development days in the upcoming school year.

At the conclusion of the 2011-2012 school year,irdtructional staff participated in a survey

sponsored by ADE entitled the Standards Assessieeantory. This survey asked teachers to
reflect on their professional development needs aspirations. Data from this survey will be

available during summer 2012 and will be utilizedstructure professional development days
both at the organization and site levels.

Detailed description of the current professionalalepment needs and plans is outlined in the
next section.

CHILDREN FIRST ACADEMIES- PLANSFOR THE FUTURE
(Aligned with the PM P templates for Reading and M athematics)

The transformation that has been started at botllf@h First Academies has only just begun.
Outlined in the PMP templates for Reading and Magtecs are clearly defined action items and
expected outcomes. This section will provide #teonale for inclusion of these action items.

Strategy IA: Reviewing and Revising curriculum mégr reading and mathematics to ensure
alignment to common core standards. (Reading anthéfaatics)

At the start of the 2011-2012 school year, the wimgion began addressing the transition to
common core. Under the direction of the InstruwidSupport Team, grade level teachers were
pulled together to unwrap the standards in mathem#&Kinder - 6th) and reading (Kinder -

2nd). This activity has resulted in a revised FA8dth Scope and Sequence for grades Kinder -
2nd that was implemented during this school yeEmne final revisions for grades 3rd - 6th will

be finalized over the summer and provided to techethe start of the 2012-2013 school year.
With regard to reading, a organization curriculuaidg was established. This curriculum guide
will be used as the foundation for creating reviseadding curriculum maps. These guides and
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the scope and sequence documents ensure thadikets will cover the common core standards
in their curriculum maps and their subsequent dasjruction.

The real "power" of this project comes from the stonctive dialogue that is a result of delving
deep into the standards. Many teachers have glegutessed a stronger understanding of the
standards. The impact will also be evidenced ity diastruction as all teachers throughout the
organization will be developing their maps fromg@elocuments.

Also aligned to this strategy are following outlihaction items on the PMP's:

Strategy IID: Administrator review bi-monthly ofragulum maps during classroom visits to
ensure effective use of maps and implementatistantiards. (Reading and Mathematics)

A directive or expectation is only effective if folv up is embedded. By having administrators
document classroom visitation and review of thericuum maps, staff will have more
accountability to utilize these documents daily.

Strategy IVB: Professional Development focusing hmw to aligned textbooks and other
curricular materials to curriculum maps. (ReadingdaMathematics)

Strategy IVD: Implement on-going training progréon staff on how to use curriculum maps on
a day to day basis. (Reading and Mathematics)

It is imperative to provide training and supporteéachers as they are constructing their maps to
help ensure that they are using the curriculum mntapguide their instruction rather than a
textbook or other curricular materials. This traghwill show teachers how to use the textbook
as a resource rather than as the sole foundatimstoéiction.

On-going and continued training and developmeneiessary to support teachers in effectively
using their curriculum maps on a continuous bakighlighting how the maps will be modified
based on data will be the focus of this training.

Strategy IB: Purchase necessary curriculum thattsdee needs of students and is aligned to
the common core standards. (Reading and Mathenatics

Strategy IVC: Professional development on new cular resources. (Reading and
Mathematics)

Consistency in the use of instructional materialsaaivital component to student success. In
having a common resource, teachers can plan itistnucollaboratively with peers, brainstorm
interventions and modifications and establish commmcabulary with regard to content. While
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the schools and organization have purchased sonexiaisiin the past, formalizing this process,
providing training on how to select resources araning on how to use the materials is
imperative if they are to be used consistently affieictively.

When selecting an appropriate resource for thisuladjon, it will be important to find
alternatives that offers a variety of interventresources to support students who are not making
progress, or are below grade level. Additionalyocus on basic skill development is a must, as
many of our students are lacking in their area.

Professional development is important not justgdarposes of using these resources, but on-
going development of effective and meaningful immpdatation as well.

The Phoenix campus has already undergone this ggdoe Mathematics, but will need to
research and locate an appropriate resource fodilganstruction. The Tempe campus will
begin this task during the 2012-2013 school year.

Strategy IC (M) ID (R): Continue to implement Rlil tiered levels of intervention and support.
(Reading and Mathematics)

Strategy IC (R): Purchase and continue to implaat@n of Imagine Learning, an
individualized reading program for ELL and SPEDd#uats. (Reading)

Strategy IF (M) I1G (R): Intervention periods threémes a week. (Reading and
Mathematics)

Strategy IlIC: IEP/Rtl team meetings to monitor d&nt placement and academic progress.
(Reading and Mathematics)

Strategy IVE: Professional development on the implgation of Rtl. (Reading and
Mathematics)

Rtl, Response to Intervention, is a mandated apgpré@a assisting students to be academically
and behaviorally successful. By utilizing datasoocontinuous basis to identify students who are
struggling, additional support and assistance calwvall be provided to ensure student success.

The use of interventionists at each location wallghformalize this process and coach teachers in
using appropriate techniques and methods to maaifiyaccommodate instruction for struggling
students. Data is a vital component of this pre@exl therefore use of this model will provide
clear documentation of student performance. Tl ddriven approach will also help in
identifying students who require specialized ingian through special education services.
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Included in this is the creation of an interventijgmogram three days a week focusing on both
reading and mathematics skills and content. Bwtifleng students who are not performing,
teachers working with students in small focusedugsp can directly address deficiencies and
gaps in learning. For purposes of interventionqoks; students will be grouped according to
skill deficiencies rather than current grade levels

Professional development for all staff memberseisessary to train and support teachers in not
only making these modifications and accommodatidmst formalizing the process and
procedures outlined in the Rtl model.

The use of a modified program for SPED and ELL etisl will help increase student
performance in reading.

Strategy ID (M) IE (R): Establish uninterruptetbtks of instructional time. (Reading and
Mathematics)

Strategy IVM: Provide instructional coaching in K-&ffective instruction. (Reading and
Mathematics)

Uninterrupted blocks of instructional time for reagland mathematics are vital to the success of
students. Additionally, it creates a culture oportance and value on instruction throughout the
school and among teachers and students. Theswithbe established by grade level or grade
level groups and built into the master scheduleaah school so all staff are aware and adhere to
these periods of uninterrupted instruction.

Once established, these blocks of instruction agflist coaches/consultants in working with staff
on defined needs with regard to instructional aelyy data collection and modeling. The use of
the consultants will only be for the 2012-2013 sithgear, as the support will be embedded in
the school culture and throughout the teachingf.stdfhe academic interventionists at each
school will be responsible for coming to supposdffsduring the 2013-2014 and 2014-2015
school years.

Strategy IE (M) IF (R): Establish site based prgfesal learning communities. (Reading
and Mathematics)

Strategy IIE: Common planning periods to facilitatPLC meetings. (Reading and
Mathematics)
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Strategy IVF: Professional development on site 8aB&C implementation. (Reading and
Mathematics)

Professional learning communities provide teacheith the means to establish essential
learning outcomes by grade level, common formagissessments to measure student progress,
the ability to intervene when students are not exdhg and the opportunity to work
collaboratively with peers. PLC's break down tlmation that "my classroom is my kingdom
and in it, | rule".

Common planning periods are a vital part to engbteachers this time to collaborate. By
adding additional special area positions, we alieachers to have common prep time. This time
will be utilized to accomplish the tasks outlindzbge. In addition, it will give underprivileged
students exposure to art and music, which they wiigrwise not have opportunities to
participate in.

During the 2011-2012 school year, the organizatiad all site administrators attend a PLC
conference to ensure common understanding of wh@tsRvere and how to implement them at
their respective sites. Continued training andueses are needed to continue this process.

Strategy IlIA: Sequoia Schools Teacher Evaluatisie®y. (Reading and Mathematics)

Strategy IIB: Peer review and self-evaluation bglre@eacher using the Sequoia Supervision
and Evaluation for Teaching Effectiveness. (Regdimd Mathematics)

Strategy IIC: Structured Teacher Lesson Plans.a(itey and Mathematics)
Strategy IVI: Training on Differentiated Instructio (Reading and Mathematics)

Strategy IVL: Training on explicit and research-bdssocabulary strategies to enhance student
achievement. (Reading and Mathematics)

In 2009-2010, the organization formalized a teackerluation rubric. This common
observation/evaluation system has helped to idetgdcher strengths, professional development
needs and overall school effectiveness. Contirused of this system will strengthen teacher
performance and student achievement.

In reviewing the evaluation data, it is clear tiva¢ have some "shining stars” in our

organization. One proven and effective methodazcbing is to have teachers participate in
peer review/observations. This will help struggliteachers refine their process and add an
additional layer of support for them as they camino refine their craft.

Self-evaluations of formal observations were impmeated a few sites this year. The ability to
accurately self-reflect on one's performance iseg to continuous improvement. The site
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administrator and teacher then collaborate on ih& fvaluation. This reflection is key to
teacher and administrator being able to work togyetith increase proficiency.

Effective planning and preparation on vital. Irtagéishing a structured teacher lesson plan
format that can be utilized on a daily basis, teaskensure that content is covered and processes
are embedded to monitor student achievement. dlkgallows the administrator to be able to
quickly visually see where the teacher is and hastruction is tied to lesson plans and the state
standards. The following components are requiredach teacher's daily lesson plans for all
content area instruction: Objective, Type of LessActivity, Vocabulary, Differentiation,
Assessment, Student Performance Outcomes.

Teacher evaluation data has evidenced two digtrafessional development needs throughout
the organization, and specifically these two sctodDifferentiated Instruction and Vocabulary
instruction. During one of our professional depsl®nt days this year, we introduced
Marzaon's "Building Academic Vocabulary”. This easch-based approach to vocabulary
instruction will greatly enhance instruction andudsnt performance. Additionally,
understanding our student population, it is everreminperative that a focus approach to
vocabulary instruction be employed in our classreordditional professional development and
administrator follow up will ensure that all classms are utilizing this process in the upcoming
school years. A disaggregation of DORA data isay demonstrating an improvement in word
recognition.

Finally, understanding we have a range of studbilitias in each classroom dictates the needs
to provide differentiated instruction in the classms. Based on classroom observations and
evaluation data, it is evident that teachers nedatitianal support in structuring lessons with
differentiated plans for students. Training widlké place and continued to be developed
throughout the course of the next year. It isdhkpectation that for reading and mathematics
instruction a whole group lesson will be presended then based on student performance,
students will be grouped according to need anduogon tailored to these needs. This will
ensure instruction is meaningful and relevant dtichately increase student performance.

Strategy IllA: Diagnostic On-Line Mathematics aneading Assessments - DOMA/DORA.
(Reading and Mathematics)

Statement and Data Tables by our Data Analyst dhSAl

The AIMS is designed to measure a student's sustiéissheir specific grade level standards.
However, if a student is academically growing bot get at grade-level there comes into
guestion whether their scores are a valid meaduteew performance and growth? And further,
if a school is comprised almost entirely of studemt the lower tail (More than 1 Standard
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Deviation or more from the Mean of the normal dlsttion), is comparing them to normally
distributed schools an accurate form of assessment?

CFAP and CFAT serve students that are often mendfensultiple "of interest” demographic
groups: Low SES, Migrant, ELL, Black, Hispanic, .e@ombine that with being homeless and
how this unaccounted for characteristic contributesrratic yearly attendance and intermittent
lifelong attendance. We find that most of our studeare not at grade level, not because of
instruction but because of the compounded natutieeste life-situation factors.

Below are data tables that compare CFAP and CFATth® AIMS technical manual
demographics and corresponding means and staneeiatidns. It also notes what percentage of
each schools population falls within each of thdipas of the normal distribution.

We further note the actual growth happening at CeAB CFAT that parallels the growth we
see across our district LEA's . While growth isitar the average starting spot at CFAP and
CFAT is drastically lower. We looked at growth ority those students who began and ended
the year with our schools.

We then correlated our growth measures with the &IBtudent Growth Percentile for Full
Academic Year Students (SGP_FAY) and have inclutlede results: FAST Math and DORA
Correlation Comparison to SGP_FAY .xls.

The MATH correlations show some relationship onrgvevel of the "normal" all school group
but sporadic relationships for CFAP and CFAT. Tikimost likely due to the fact that our FAST
Math assessment process, like AIMS, is very cotégtandards based in nature. The READ data
is interesting because the DORA test is a diagngdéicement or leveling normed assessment
that finds a student's grade equivalency or attaimrfevel at each administration. There are no
consistent correlations found for this data witiei population.

Is this diagnostic process, a missing factor inrenir AIMS evaluation, a tool that would be
significant in the evaluation of students in thiéstaVhere did a student start at the beginning of
the year and to what point have they advancedhéme been a year's worth of growth attained
by the student? Is test anxiety or guessing alasgee when these students are confronted with
test items based on standards that are more adi/#matetheir attainment level? How do schools
that have exclusive populations of the lower taildents, by design, ever hope to achieve the
standards based upon the norms?

FAST Math GROWTH CORRELATION to MATH AIMS SGP_FAY

Students took Both Bench 1 & 4 within the 2010/2011 Year & had an AIMS SGP_FAY
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All Edkey and Choice Ed and

Development CHARTERS w/o CFA's CFA's only
Confidence Confidence

Interval Interval

Pearson | Sample Size (2-tailed) Pearson | Sample Size (2-tailed)
Grade 3 .255%* n=129 0.010 Grade 3 A22%* n=46 0.003
Grade 4 .359%* n=133 0.000 Grade 4 .438* n=24 0.032
Grade 5 231 n=147 0.005 Grade 5 -0.006 n=34 0.972
Grade 6 .258%* n=177 0.001 Grade 6 .568** n=27 0.002
Grade 7 .288%** n=180 0.000 Grade 7 0.229 n=29 0.231
Grade 8 .278** n=178 0.000 Grade 8 0.014 n=9 0.971

DORA GROWTH CORRELATION to READ AIMS SGP_FAY

Students took Both Bench 1 & 4 within the 2010/2011 Year & had an AIMS SGP_FAY

All Edkey and Choice Ed and

Development CHARTERS w/o CFA's CFA's only
Confidence Confidence
Sample Interval Interval
Pearson Size (2-tailed) Pearson | Sample Size (2-tailed)
Grade 3 .191* n=111 0.045 Grade 3 -0.31 n=37 0.062
Grade 4 .324** n=112 0 Grade 4 .494* n=25 0.012
Grade 5 0.147 n=110 0.126 Grade 5 -0.086 n=27 0.67
Grade 6 0.112 n=121 0.221 Grade 6 0.204 n=25 0.328
Grade 7 0.187* n=157 0.019 Grade 7 -0.153 n=22 0.496
Grade 8 -0.039 n=113 -0.039 Grade 8 No Valid Cases

Based on this information, we believe using the BO&d DOMA assessments will better

illustrate student growth for our unique populasi@ both Phoenix and Tempe campuses.

Strategy IlIB: Power School documentation of studprogress and data.
Mathematics)

Strategy IlID: Mailing benchmark data, grades andM& to parents.

Mathematics)

(Reading and

(Reading and

Strategy IVG: Training staff on how to involve paiie and inform them of instructional
progress. (Reading and Mathematics)
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Power School provides a venue for teachers andhfsate@ communicate about student progress.
It also provides a consistent system for maintginolocumentation both academic and
behavioral. Unfortunately, despite the fact that eifer computer access to families, many do
not have the ability to utilize this system as tlu®y not have computers in their homes. By
working to ensure information is up to date, maegfient reports can be generated and sent
home. This will help empower parents to becomealgtinvolved in their child's education.

The staff will need assistance in finding the appiade ways to collaborate with parents. This
on-going training and support will be provided lite sdministration. Parent nights will always
have an academic focus to them to help parentsstadel their role in the school environment.

Strategy IlIE: Teacher and Student Data Folder, $Slmom Data Displays. (Reading and
Mathematics)

Strategy IlIF: School Wide Data Meetings; Bi-mogthtith Site Administrator. (Reading and
Mathematics

Strategy IVJ: Training of all staff on the use ohdemic data. (Reading and Mathematics)

Data drives instruction. That is a very commoragbrin education, but it is a concept that needs
to be developed, modeled and continuously reintbroeorder to be put effectively into action.
Staff at both sites, need to be shown how dataesl io modify instruction on their curriculum
maps and in their daily lesson plans. Once thimmon understanding is established, site
administrators will begin highlighting the concemt students keeping and maintaining data
folders on their progress. Teachers will be remlito show daily how data is utilized in
planning of instruction based on a model outlinetbb:

Teachers will document in their lesson plans (farppses of differentiation) which students fall
into these categories for each lesson. Data wilihe foundation that provides this guidance to
the teachers. In addition, teachers will poasgldata in their rooms and monitor progress with
their class on all benchmark assessments.

Site administration will hold data meetings twicem@nth to discuss not only the data, but
instructional plans related to the data as welhese meetings will allow site administrators to
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gain confidence in the teaching staff that change @ogress are being made. It will also help
to establish a culture of high expectations thrauglthe school.

The organization is committed to supporting thed®sls understand the relevance and impact
data has on their performance, and helping themd®ase student achievement. The data in
the previous section demands that this happeraiigh is going to be evident.

Strategy IVA: All staff will develop professionaleveélopment plans. (Reading and
Mathematics)

Teachers and staff are learners as well. We nmeageh the pinnacle of our learning. Therefore,
all teachers and staff will be asked to put togethprofessional development plan for continued
development. These plans will outline the follogvereas:

* Mission Statement - A statement of the teachetsa&tbnal ideas and philosophies
» Professional Goals:
0 Student achievement, Curriculum, Parental CommtinicaDiscipline
o Self-Actualization - a professional goal relatedstonething the teacher wants to
accomplish within the upcoming school year.
* Learning Opportunities - teachers will reflect omaw professional development and
support is needed to accomplish their goals in eaeh.

These will be developed at the start of the sclyear. Administrators will review these and
work to support teachers in reaching their defigedls. These goals will also be a contributing
factor to teacher's 301 incentive pay for the 22023 school year.

Strategy IVH: Training and development on effetyiveglucating ELL students. (Reading and
Mathematics)

With larger populations of ELL students, focused direct training for all staff is necessary to
ensure effective instruction and compliance. Uutdtonal strategies that are research-based are
evidenced to increase student achievement. Theateges though, are at the core, just
effective instructional strategies. Training angmort will help all students, including those
who second language is English.
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Strategy IVK: Training on technology integrationsiopport student achievement. (Reading and
Mathematics)

In today's society we would be remiss if we did mditize technology in our classrooms.
Currently the Tempe campus has interactive whitetsoan almost all their classrooms. At the
Phoenix location, we are working to bring more tiatgive whiteboards into the school through
grants and donations. There are currently 3 atdite.

The use of technology in instruction provides amotmodality that can help students access
learning. The inclusion of technology will enhansteident achievement but we must train
teachers to use these tools with as much commitarehtledication as teacher use textbooks.

Strategy IVN: Administrator training to enhance tmostional leadership. (Reading and
Mathematics)

The site administrator must be an instructionabéza As both administrators are new to
administration the supervising assistant superiddrts are responsible for coaching and
mentoring these new principals. Monthly meetingk e held to train administrators and on-
going guidance will be provided. Additional traigs and book studies will be implemented to
enhance the effectiveness of these administratrthesy can help their staff's focus on high
expectations and increased student achievement.
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RENEWAL PERFORMANCE MANAGEMENT PLAN
Children First Academy - Phoenix/Tempe

INDICATOR:1 X Math Reading DURATION OF THE PLANZ: Begins February 2012 to May 2015
MEASURE* METRIC* CURRENT End Target For This Plan*
STATUS*

State standardized

assessment

Percent (%) of students who score profici
on the State standardized assessment g
Student growth percentile (SGP)

entBoard staff will
ncenter info here)

Meet or demonstrate sufficient progress towardekel of adequats
academic performance as set and modified periddioglthe Board

D

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps4 Timeline Responsible Party Evidence of Meeting Action Steps Budget
IA. | Review and revise current mathematics July 2012 - May 2015 | Assistant Superintendent | District-wide unwrapping meetings - [+ $1,000
curriculum maps to reflect integration Phoenix/Tempe < All Instructional Staff sign in sheets Classroom
the common core standards. « Site Administrator « Completed aligned mathematics coverage
K-2 « Instructional Support Team Curriculum Maps aligned to Common 1 year only|
2011-2012 Core for each classroom/grade Phoenix/Tempe|
level/subject
Grades 3-8 « Site PLC Meeting participation — sign
2012 - 2013 in sheets and agendas.

Expected Outcomes:

More awareness of standards and th
implications.

More consistency between and withi
grade levels.

Commonprofessional language used
staff.

More referencing to cross-walks and

eir

other helpful curriculum mapping too

Is.
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interventions/instructional strategies.

X3

%

®,
0.0

Academic Interventionist:
Mathematics - Phoenix
Instructional Specialist -
Tempe

Expected Outcomes:

IB.| Purchase a necessary curriculum that July 2012 < Assistant Superintendent | Conduct a cross walk to ensure $20,000
meets the needs of students and alignedmplement: Phoenix [ All Instructional Staff resources have close alignment to One time
to Common Core standards < Instructional Support Team mathematics Common Core standargds. purchase
July 2012 - May 2013 |¢ Site Administrators < Ensure that supplemental materials are Tempe
Research and Select present to address deficiencies in
Tempe curriculum resource materials. Already
« Implement aligned program for purchased for|
July 2013 mathematics during the 2012-2013 (P)/ Phoenix
Implement: Tempe 2013-2014 (T) school year.
Expected Outcomes:
< Common curricular materials to
establish consistency in instruction i
and between grade levels.
« Increased effectiveness in instructior]
based on flexible ability groupings for
students.
IC.| Continue to implement all Rtl tiered Fall 2012 and < Assistant Superintendent  |% District and State Benchmarks: Fast  $18,000
levels of intervention/support on-going « Site Administrators Math, DOMA Per year
This will include a academic interventionist ~ Phoenix/Tempe % All Instructional Staff % Curriculum based assessments for salary -
who will assist teachers in appropriate % Instructional Support Team Phoenix

Outcomes should more relatable to
instructional practices.

State Standardized Testing will refle
more effective teaching that is aligne
to standards.

Interventions put in place to support
student learning on an on-going basi
Modeling of effective instructional
practices by interventionist and
increased use of strategies by grade
level teachers.

$7,200 salary,
from Bridges tq
't Hope grant
d Tempe

$25,200 total
S.
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0.0

ID. Establish uninterrupted blocks of July 2012 — May 2015
instructional time to focus on Phoenix/Tempe
mathematics standards.
This will outline a minimum of 90 minutes
day dedicated to ELA instruction.

Assistant Superintendent |+ Classroom schedules Part of normal
Site Administrators < Classroom observations operating
All Instructional Staff < Benchmark data and progress budget.
Instructional Support Team monitoring

®
0.0

®,
0.0

®
0.0

Expected Outcomes:

« Student academic tracking

« Increased performance on district
benchmarks and curriculum based
assessments.

< Increase in state standardized testing
results.

Assistant Superintendent | Site Master Calendar reflecting Expenses

Site Administrators common planning periods for grade | covered in

All Instructional Staff level teachers. Reading PMP

Instructional Support Team |< Creation of essential outcomes and |Phoenix/Tempe

common assessments.

.0

IE. Site Based Professional Learning July 2012-May 2015 |
Communities Implementation (PLC'S) Phoenix/Tempe K

*,

0.0

®
0.0

®,
.0

*,
*

Expected Outcomes:

« Increased performance on district
benchmarks and curriculum based
assessments.

< Common outcomes taught and
evaluated for mastery at grade level.

< Common assessments to guide
instruction

< Increase in state standardized testing
results.

Assistant Superintendent | Site Master Calendar reflecting Current staff

Site Administrators intervention periods by grade level. | will be utilized

All Instructional Staff « Student rosters for intervention based to provide

Instructional Support Team upon student needs. interventions.

No additional

Expected Outcomes: funding is

« Addressing student academic necessary.
deficiencies to better ensure student
achievement.

< Flexible ability group to provide
students an opportunity to increase
achievement.

¢ Focused instruction based on studer]
identified needs using research base
strategies.

®,
0.0

IF. Intervention Periods focusing on July 2012-May 2015
mathematics standards 3 times per week. Phoenix/Tempe

X3

%

X3

%

X3

%

o
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STRATEGY II: Develop and implement a plan for monitoring theint

ration of the Arizona Academic Standardsinto instruction.

Action Steps4

Timeline

Responsible Party

Evidence of M eeting Action Steps

Budget

[A.

Sequoia Schools Teacher Evaluatig
System

n Each semester
July 2012 - May 2015
Phoenix/Tempe

>

*,

» Assistant Superintendent
» Site administrators

(R

*,

*,

See documeriSequoia Schools
Supervision and Evaluation for
Teaching Effectivenes®®ddendum
Exhibits, Evaluation Segment
Teacher Evaluation requires evidenc
that teacher is proficient in the
integration of State Standards into
Instruction.

Expected Outcomes

7
0.0

Increase in whole staff performance
the: Planning and Preparation;
Instruction sections of the rubric.

Part of normal
operating budg

[1B.

Peer review and self-evaluation by eg
teacher using the Sequoia Supervisi
and Evaluation for Teaching
Effectiveness.

ach Each semester
on July 2012 - May 2015
Phoenix/Tempe

>

*,

» Site Administrators
» All Instructional Staff

(R

*,

*,

Quarterly schedule for peer
observations both within the school ¢
in other district schools.

Compilation of teacher self-evaluatio|

$500 for travel

to other district
schools

Phoenix/Tempe

—

through district online system.

Expected Outcomes

% Should observe teachers being more
knowledgeable about what is expected.

«+ Principal should notice more self-
corrections.

« Principal evaluations and teacher self-
evaluationswill be more consistent wi
one another.

« Should see evidence of more effectiye
teaching.

« Increased student achievement as
evidenced by district benchmarks and
state testing.
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lC. Structured Teacher Lesson Plans July 2012 -May 201% Site Administrators <  Weekly collected lesson plans Part of normal
Phoenix/Tempe < All Instructional Staff following a similar format/content  |operating budg
% Instructional Support Team requirements.

®,
*

Expected Outcomes

« Commonality in the format and
requirements for lesson plans

« Reference to the state standards
embedded in the format

« Ability to provide students with the
objective for learning prior to each

lesson.
[ID.| Administrator review bi-monthly of July 2012 - May 2015 |4 Site Administrators < Documentation included in teacher fii Part of normal
curriculum maps during classroom vig Phoenix/Tempe < All Instructional Staff related to classroom operating budg
to ensure effective use of map and observation/documentation of use of]
implementation of standards. curriculum maps and standards
Expected Outcomes:
« Complete assurance that curriculum
maps are being utilized and aligned
with standards.
[IE.| Common planning periods to facilitate Weekly from « Assistant Superintendent | Site Master Calendar reflecting This will requirg
PLC meetings July 2012 - May 2015 |% Site Administrator common planning periods for grade |an art and mus
Phoenix/Tempe « All Instructional Staff level teachers. position to be
< Instructional Support Team|<* Creation of essential outcomes and |added. Fundin
common assessments. for this will be
covered by eaq
Expected Outcomes: school's budge

—F

< Increased performance on district
benchmarks and curriculum based
assessments.

« Common outcomes taught and
evaluated for mastery at grade level.

« Common assessments to guide
instruction

< Increase in state standardized testing
results.

—
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STRATEGY IlI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps4 Timeline Responsible Party Evidence of M eeting Action Steps Budget
[HTA. Diagnostic On-line Mathematics Quarterly % Site Administrator % Benchmark assessments and data $2,100
Assessment (DOMA) July 2012 - May 2015 | All Instructional Staff reports - 4 times per year yearly
Quarterly student benchmark Phoenix/Tempe % Instructional Support Team|% Data folders for students to track and subscription
assessments monitor progress along with their Phoenix
Currently implemented teachers
$1,400
Expected outcomes: yearly
% Increase in State Standardized Testingsubscription
scores Tempe

*»+ Increased student academic
performance related to state standargds$3,500 total

[1B. Power School July 2012 - May 2015 ¢ Technology Department | Tracked usage by teacher, student, | Part of normal
teacher/student/parent portals Phoenix/Tempe % Power School administratof parents operating budg
Making test scores, grades and AIMS % Site administrator
visible to parents, students and staff < All Instructional Staff Expected outcomes:
Currently implemented % Increased home school connections
related to student achievement and
performance.
[IIC.| IEP/Rtl Team meetings to monitor Yearly % Site administrator +« Data reports on student progress on| Part of normal
student placement, academic progressIiEP goals monitored and|<* Special Education goals operating budg
reported quarterly Instructor(s) +« Data reports on student progress rel
< All Site instructors to Rtl interventions.
Rtl interventions and progre<* Rtl site coordinator
monitored bi-weekly/monthly Expected outcomes:
Phoenix/Tempe % Increase in State Standardized Testing
scores

+» Increased student academic
performance related to state standards.

« Decrease number of sped students due
to effective interventions implemented
through Rtl

% Increase number of students exiting

special education.

[11D.|Mail and email benchmark data, graq Quarterly % Power School Administrator® Quarterly mailings to parents and $500
and AIMS scores to parents and studgnts 2012 - 2015 « District Data Analyst documented return rates as needed.| For postage
Phoenix/Tempe % Site Administrator Phoenix/Tempeg
« Site Office Staff Expected outcomes:

®,

*»* Increased home school connections
related to student achievement and
performance.

(1%

—
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Bi-monthly with Site Administrator

Phoenix/Tempe

o,
°n

Site Administrator

[I1E.| Teacher and Student Data Folders, July 2012 - May 2015 |% Site PLC Groups %+ Construction of teacher/student data| Part of normal
Classroom Data Displays Phoenix/Tempe % Site Administrator folders to highlight student performal  operating
+« All Instructional Staff and areas of deficiencies. budget.
¢ Instructional Support Team|<* Monthly teacher data meeting
+« District Data Analyst documentation with site administratoy.
Expected outcomes:
+« Increased home school connections
related to student achievement and
performance.
< Better informed teaching staff and
students with regard to student
performance and areas of deficiency,
I1F. School Wide Data Meetings July 2012 - May 2015 |% Site PLC Groups « Documentation on student progress,| Part of normal

plans and instructional plans to suppprt operating

interventionists, etc.

5

%

2

%

PD Coaches
Instructional Support Team

¢ All Instructional Staff student achievement. budget.
¢ Instructional Support Team
+« District Data Analyst Expected Outcomes:
+« Interventions happen quickly for
students who are struggling with
academic progress
% School wide understanding of current
levels of performance and teacher
performance.
STRATEGY |V: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Action Steps4 Timeline Responsible Party Evidence of Meeting Action Steps Budget
IVA.|Develop professional development pl Yearly % Assist. Superintendent « Each staff person should have an ag Part of normal
based upon a needs analysis for ALL 2012 - 2015 % Site Administrator upon professional development plan|operating budge
staff, including bus drivers, nurse, Phoenix/Tempe % All Instructional Staff and a time table in which these needs

will be addressed. This plan will be
reviewed at the start and end of each
school year.

Expected Outcomes:
< Focused professional development
based on staff needs.

% Reflective, goal oriented teaching staff

D’
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IVB.| Professional development focusing oduly 2012 - September 2012 Assist. Superintendent < Curriculum maps will illustrate Part of normal
how to align textbooks and other Phoenix % Site Administrator alignment to instructional resources {operating budge
curricular materials to curriculum maps % All Instructional Staff deficiencies in reources so as to ens
July 2012 - May 2013 [+ PD Coaches all standards are taught and covered.
Tempe % Instructional Support Team
Expected Outcomes:
« Functional and purposeful curriculum
map construction aligned with the
standards
« Proficient staff who are aware of the
standards and ensure all content is
covered.
IVC.| Professional Development on new| July 2012 and on-going |%* Assist. Superintendent < Sign in documentation of attendanceg at  $2,000
curricular resources. Phoenix/Tempe % Site Administrator all trainings. per year
% All Instructional Staff < Effective implementation of curriculupPhoenix/Tempe
¢ Instructional Support Team resources as evidenced by classroom
¢+ Curriculum Representative observations by site administrator.
Expected Outcomes:
«+ Consistency in instruction and use o
curricular materials.
+ Increased student achievement as
evidenced by district benchmarks and
state testing.
IVD.|Implement ongoing training program f¢ March 2012 — May 2013 | Assist. Superintendent < Curriculum maps that illustrate all $500
staff on how to use curriculumaps on Phoenix/Tempe % Site Administrator necessary components and have per year

day to day basis.

3

8

3

8

3

8

All Instructional Staff
Instructional Support Team
All Instructional Staff

Expected Outcomes:

7
0.0

reflective comments to support
instruction.

Should be able to observe the actua
use of curriculum maps and where th
teacher is in their planning by
reviewing their weekly and daily less
plans.

Expect to see notes on curriculum m
regarding differentiation and How
teacher confirms learning.

There should be evidence from the
teacher that there is an on-going eff

Phoenix/Tempe

e

to improve curriculum map.
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IVE.|Implement Professional Develment o  July 2012 — May 2013 |< Assist. Superintendent < Rtl interventions schedule for each $1,000
the implementation of Rtl Phoenix/Tempe % Site Administrator student, class and school wide. per year
% PD Coaches Phoenix/Tempe
+« Instructional Support Team|Expected Outcomes:
< All Instructional Staff « Should note greater mastery of specific
skills at a faster rate
IVF. Implementation of Site Based July 2012 - May 2015 |% Assist. Superintendent « Site Master Calendar and training $1,000
Professional Learning Communitieg Phoenix/Tempe % Site Administrators schedules per year
(PLC’s) « PD Coaches « Establishment of essential outcomes Phoenix/Tempe
< Instructional Support Team and common formative assessments.
< All Instructional Staff
Expected Outcomes:
+« Should be able to observe that
conversations in the PLC are carried
over into the classroom.
< Classroom activities between a grade
and a grade should become more
consistent and relatable.

IVG.| Training of ALL staff on how to involv, Quarterly % Assist. Superintendent « Documentation of trainings and relatedNo additional
and inform parents in the instructional 2012 - 2015 % Site Administrator participants. expenses -
programs and educational goals of the ~ Phoenix/Tempe % PD Coaches « Increased parental involvement in supported by

school. This should also include Title| I, +« Instructional Support Team schools - parent volunteer logs Instructional
SPED, ELL, gifted. Making parents < All Instructional Staff + Increased understanding as evidencedSupport Team
more aware of programs, opportunities s Parents by teacher and parent surveys on topics
the parent can be a part of. outlined.
Should also include English classes for
parents. Expected Outcomes:
< Should note more specific
communication with parents regarding
their role and responsibilities in
teaching their children as they relate
the educational goals of the schools|
« Should note more parental involvement.
IVH.|Training and development on effectivi ~ July 2012 - May 2015 |% Superintendent +« Training logs to support professional| Part of normal
educating and ensuring compliance for ~ Phoenix/Tempe % Assistant Superintendent development. operating budge
ELL students. « Site Administrators
% ELL Director Expected Outcomes:
< Increased compliance on ILLP plans
ELL students.
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%

IVI.| Training on Differentiated Instruction July 201®May 2015 Assist. Superintendent < Lesson plans that reflect differentiated ~ $1,000

Phoenix/Tempe % Site administrators instruction based on student needs. per year
% All Instructional staff « Classroom observations/evaluations| Phoenix/Tempe
% PD Coaches that illustrate inclusion of differentiated
¢ Instructional Support Team instruction.

Expected Outcomes:

« Increased expectations for student
achievement.

« Better understanding by students,
teachers and parents related to student
present levels and academic progress

14

IVJ.| Training of ALL staff on the use of July 2012 - May 2015 % Assist. Superintendent < Site Master Calendar and training No additional
academic data; this includes comparison  Phoenix/Tempe % Site Administrator schedules expenses -
of teacher performance, student growth, +« District Data Analyst < Effective and consistent use of data | supported by

by various demographics. ¢ Instructional Support Team folders as evidenced by classroom Instructional
Al Instructional Staff observations and monthly data meet| Support Team

with site administrator.
« Differentiated Instruction in daily
lessons.

Expected Outcomes:

< Classroom activities between a grade
and a grade should become more
consistent and relatable.

«» Should observe changes in instructid
strategies and priorities as data is being

used.
IVK.| Training on technology integrationt¢ July 2012 - May 2015 |4 Assist. Superintendent < Increased use of technology in No additional
support student achievement Phoenix/Tempe % Site Administrator instruction as evidenced by classroomm expenses -
« Instructional Support Team observations/evaluations. supported by
< All Instructional Staff Instructional
Expected Outcomes: Support Team

7

« Teacher and student proficiency with
interactive whiteboards and voting
applications to monitor student
achievement and progress.
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IVL.| Training on explicit and research based July 2012 - May 2013 |< Assist. Superintendent < Implementation of explicit, research $500 for
vocabulary strategies to enhance stuflent Phoenix/Tempe % Site Administrator based vocabulary instruction on a daily resources
achievement. ¢ Instructional Support Team basis in all content areas as evidenced One time

« All Instructional Staff by classroom observation/evaluations. purchase

Phoenix/Tempe
Expected Outcomes:
« Increased performance on benchmarks

and state testing.

IVM | Provide instructional coaching with Ki2 July 2012 - May 2013 |% Assist. Superintendent « Implementation of effective teaching| $2,500 per
consultation on effective mathematics Phoenix/Tempe % Site Administrator strategies in mathematics strategies ffor semester
strategies +« Instructional Support Team grades K-2 teachers as evidenced by K-2 consultant
% All Instructional Staff lesson plans and site administrator | Phoenix/Tempe
Provide instructional coaching at Tem % Consultants observations/evaluations.
thru Instructional Specialist outlined $7,200 salary
previously Expected Outcomes: from Bridges to

KD

< A variety of instructional strategies and Hope grant
modalities utilized in the classroomtp  Tempe
direct instruction that will increase

student achievement. $9,700 total
IVN.|  Administrator training focused on July 2012 - May 2015 ¢ Superintendent « Documentation of professional $500
increasing proficiency in being an Phoenix/Tempe % Assistant Superintendent development participation. per year
Instructional Leader. % Site Administrators < Monthly meeting logs Phoenix/Tempe

®,
0.0

Site administrator evaluations

Expected Outcomes:

« Increased proficiency of site
administrators as instructional leaders
in the school setting.

« Increased teacher and student
performance.

Using the information entered in the “Budget” cohsrabove, please provide a budget total that ircatps all strategies and action steps for eachoféhe performance

management plan’s implementation. For “Year 1"apkespecify the fiscal year (e.g., 2011). The ehdmdlder may add years, as necessary.

Children First Academy: Phoenix/Tempe
Fiscal Year: 2012-2013

Year 1. Budget Total:  $66,900.00
Year 2. Budget Total:  $42,900.00
Year 3: Budget Total:  $42,900.00
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RENEWAL PERFORMANCE MANAGEMENT PLAN
Children First Academy - Phoenix/Tempe

INDICATOR:1 Math X Reading DURATION OF THE PLANZ: Begins February 2012 to May 2015
MEASURE* METRIC* CURRENT End Target For This Plan*
STATUS*

State standardized

assessment

Percent (%) of students who score profici
on the State standardized assessment g
Student growth percentile (SGP)

entBoard staff will
ncenter info here)

Meet or demonstrate sufficient progress towardekel of adequats
academic performance as set and modified periddioglthe Board

D

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps4 Timeline Responsible Party Evidence of Meeting Action Steps Budget
IA. | Review and revise current language artsJuly 2012 - May 2015 | Assistant Superintendent |< District-wide unwrapping meetings - [+ $1,000
curriculum maps to reflect integration Phoenix/Tempe < All Instructional Staff sign in sheets Classroom
the common core standards. « Site Administrator « Completed aligned ELA Curriculum coverage
K-1 « Instructional Support Team Maps aligned to Common Core for e 1 year only,
2011-2012 classroom/grade level/subject Phoenix/Tempe
« Site PLC Meeting participation — sign
Grades 2 -8 in sheets and agendas.
2012 - 2013

Expected Outcomes:

More awareness of standards and th
implications.

More consistency between and withi
grade levels.

Commonprofessional language used
staff.

More referencing to cross-walks and

eir

Is.

other helpful curriculum mapping too
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IB.| Purchase a necessary curriculum that July 2012 < Assistant Superintendent | Conduct a cross walk to ensure $20,000
meets the needs of students and alignedmplement: Phoenix [ All Instructional Staff resources have close alignment to ELA One time
to Common Core standards < Instructional Support Team Common Core standards. purchase
July 2012 - May 2013 |¢ Site Administrators < Ensure that supplemental materials dhoenix/Tempe
Research and Select present to address deficiencies in
Tempe curriculum resource materials.
« Implement aligned program for ELA
July 2013 during the 2012-2013 school year.

Implement: Tempe

Expected Outcomes:

< Common curricular materials to
establish consistency in instruction i
and between grade levels.

« Increased effectiveness in instructior]

based on flexible ability groupings for

students.

Printed reports on academic reading| 30 licenses

®
0.0

IC. |Purchase and continue implementatig August 2012 - May 2015« Assistant Superintendent

individualized reading program: Tempe « All Instructional Staff: progress from Imagine Learning $4,500 yearly
Imaging Learning for ELL students and SPED/ELL website Tempe
SPED students February 2013 - May 2018+ Instructional Support Team
Phoenix < Site Administrators Expected Outcomes: 45 licenses
¢ Increased student achievement for EL$6,750 yearly
and SPED students to increase Phoenix
proficiency in reading.
$11,250 total
ID.| Continue to implement all Rtl tiered Fall 2012 and < Assistant Superintendent | District and State Benchmark®ORA,  $18,000
levels of intervention/support on-going < Site Administrators DIBELS, 6 Trait Writing Per year
This will include a academic interventionist  Phoenix/Tempe % All Instructional Staff % Curriculum based assessments for salary -
who will assist teachers in appropriate < Instructional Support Team Phoenix
interventions/instructional strategies. % Academic Interventionist:  [Expected Outcomes:
Reading - Phoenix « Outcomes should more relatable to | $7,200 salary
« Instructional Specialist - instructional practices. from Bridges tg
Tempe « State Standardized Testing will refle¢t Hope grant

more effective teaching that is aligned Tempe
to standards.

« Interventions put in place to support | $25,200 total
student learning on an on-going basis.

< Modeling of effective instructional
practices by interventionist and
increased use of strategies by grade
level teachers.
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IE. Establish uninterrupted blocks of July 2012 — May 2015 |% Assistant Superintendent | Classroom schedules Part of normal
instructional time to focus on ELA Phoenix/Tempe < Site Administrators < Classroom observations operating
standards. < All Instructional Staff < Benchmark data and progress budget.
This will outline a minimum of 90 minutes %+ Instructional Support Team monitoring

day dedicated to ELA instruction.

Expected Outcomes:

« Student academic tracking

« Increased performance on district
benchmarks and curriculum based

assessments.
< Increase in state standardized testing
results.
IF. Site Based Professional Learning July 2012-May 2015 [% Assistant Superintendent | Site Master Calendar reflecting $1,000
Communities Implementation (PLC'S) Phoenix/Tempe « Site Administrators common planning periods for grade For
< All Instructional Staff level teachers. informational
< Instructional Support Team | Creation of essential outcomes and | materials and
common assessments. manuals
Phoenix/Tempe
Expected Outcomes:
« Increased performance on district
benchmarks and curriculum based
assessments.
< Common outcomes taught and
evaluated for mastery at grade level.
< Common assessments to guide
instruction
< Increase in state standardized testing
results.
IG.| Intervention Periods focusing on ELA  July 2012-May 2015 |< Assistant Superintendent | Site Master Calendar reflecting Current staff
standards 3 times per week. Phoenix/Tempe < Site Administrators intervention periods by grade level. | will be utilized
« All Instructional Staff « Student rosters for intervention based to provide
+« Instructional Support Team upon student needs. interventions.
No additional
Expected Outcomes: funding is
« Addressing student academic necessary.

deficiencies to better ensure student
achievement.

< Flexible ability group to provide
students an opportunity to increase
achievement.

< Focused instruction based on studen
identified needs using research base
strategies.

o
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STRATEGY II: Develop and implement a plan for monitoring theint

ration of the Arizona Academic Standardsinto instruction.

Action Steps4

Timeline

Responsible Party

Evidence of M eeting Action Steps

Budget

[A.

Sequoia Schools Teacher Evaluatig
System

n Each semester
July 2012 - May 2015
Phoenix/Tempe

>

*,

» Assistant Superintendent
» Site administrators

(R

*,

*,

See documeriSequoia Schools
Supervision and Evaluation for
Teaching Effectivenes®®ddendum
Exhibits, Evaluation Segment
Teacher Evaluation requires evidenc
that teacher is proficient in the
integration of State Standards into
Instruction.

Expected Outcomes

7
0.0

Increase in whole staff performance
the: Planning and Preparation;
Instruction sections of the rubric.

Part of normal
operating budg

[1B.

Peer review and self-evaluation by eg
teacher using the Sequoia Supervisi
and Evaluation for Teaching
Effectiveness.

ach Each semester
on July 2012 - May 2015
Phoenix/Tempe

>

*,

» Site Administrators
» All Instructional Staff

(R

*,

*,

Quarterly schedule for peer
observations both within the school ¢
in other district schools.

Compilation of teacher self-evaluatio|

$500 for travel

to other district
schools

Phoenix/Tempe

—

through district online system.

Expected Outcomes

% Should observe teachers being more
knowledgeable about what is expected.

«+ Principal should notice more self-
corrections.

« Principal evaluations and teacher self-
evaluationswill be more consistent wi
one another.

« Should see evidence of more effectiye
teaching.

« Increased student achievement as
evidenced by district benchmarks and
state testing.
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lC. Structured Teacher Lesson Plans July 2012 -May 201% Site Administrators <  Weekly collected lesson plans Part of normal
Phoenix/Tempe < All Instructional Staff following a similar format/content  |operating budg
% Instructional Support Team requirements.

®,
*

Expected Outcomes

« Commonality in the format and
requirements for lesson plans

« Reference to the state standards
embedded in the format

« Ability to provide students with the
objective for learning prior to each

lesson.
[ID.| Administrator review bi-monthly of July 2012 - May 2015 |4 Site Administrators < Documentation included in teacher fii Part of normal
curriculum maps during classroom vig Phoenix/Tempe < All Instructional Staff related to classroom operating budg
to ensure effective use of map and observation/documentation of use of]
implementation of standards. curriculum maps and standards
Expected Outcomes:
« Complete assurance that curriculum
maps are being utilized and aligned
with standards.
[IE.| Common planning periods to facilitate Weekly from « Assistant Superintendent | Site Master Calendar reflecting This will requirg
PLC meetings July 2012 - May 2015 |% Site Administrator common planning periods for grade |an art and mus
Phoenix/Tempe « All Instructional Staff level teachers. position to be
< Instructional Support Team|<* Creation of essential outcomes and |added. Fundin
common assessments. for this will be
covered by eaq
Expected Outcomes: school's budge

—F

< Increased performance on district
benchmarks and curriculum based
assessments.

« Common outcomes taught and
evaluated for mastery at grade level.

« Common assessments to guide
instruction

< Increase in state standardized testing
results.

—
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STRATEGY IlI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps4 Timeline Responsible Party Evidence of M eeting Action Steps Budget
[11A.|Diagnostic On-line Reading Assessment Quarterly %+ Site Administrator % Benchmark assessments and data $2,100
(DORA) July 2012 - May 2015 | All Instructional Staff reports - 4 times per year yearly
Quarterly student benchmark Phoenix/Tempe % Instructional Support Team|% Data folders for students to track and subscription
assessments monitor progress along with their Phoenix
Currently implemented teachers
$1,400
Expected outcomes: yearly
% Increase in State Standardized Testingsubscription
scores Tempe

*»+ Increased student academic
performance related to state standargds$3,500 total

[1B. Power School July 2012 - May 2015 ¢ Technology Department | Tracked usage by teacher, student, | Part of normal
teacher/student/parent portals Phoenix/Tempe % Power School administratof parents operating budg
Making test scores, grades and AIMS % Site administrator
visible to parents, students and staff < All Instructional Staff Expected outcomes:
Currently implemented % Increased home school connections
related to student achievement and
performance.
[IIC.| IEP/Rtl Team meetings to monitor Yearly % Site administrator +« Data reports on student progress on| Part of normal
student placement, academic progressIiEP goals monitored and|<* Special Education goals operating budg
reported quarterly Instructor(s) +« Data reports on student progress rel
< All Site instructors to Rtl interventions.
Rtl interventions and progre<* Rtl site coordinator
monitored bi-weekly/monthly Expected outcomes:
Phoenix/Tempe % Increase in State Standardized Testing
scores

+» Increased student academic
performance related to state standards.

« Decrease number of sped students due
to effective interventions implemented
through Rtl

% Increase number of students exiting

special education.

[11D.|Mail and email benchmark data, graq Quarterly % Power School Administrator® Quarterly mailings to parents and $500
and AIMS scores to parents and studgnts 2012 - 2015 « District Data Analyst documented return rates as needed.| For postage
Phoenix/Tempe % Site Administrator Phoenix/Tempeg
« Site Office Staff Expected outcomes:

®,

*»* Increased home school connections
related to student achievement and
performance.

(1%

—
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Bi-monthly with Site Administrator

Phoenix/Tempe

o,
°n

Site Administrator

[I1E.| Teacher and Student Data Folders, July 2012 - May 2015 |% Site PLC Groups %+ Construction of teacher/student data| Part of normal
Classroom Data Displays Phoenix/Tempe % Site Administrator folders to highlight student performal  operating
+« All Instructional Staff and areas of deficiencies. budget.
¢ Instructional Support Team|<* Monthly teacher data meeting
+« District Data Analyst documentation with site administratoy.
Expected outcomes:
+« Increased home school connections
related to student achievement and
performance.
< Better informed teaching staff and
students with regard to student
performance and areas of deficiency,
I1F. School Wide Data Meetings July 2012 - May 2015 |% Site PLC Groups +« Documentation on student progress, | Part of normal

plans and instructional plans to suppprt operating

interventionists, etc.

5

%

2

%

PD Coaches
Instructional Support Team

¢ All Instructional Staff student achievement. budget.
¢ Instructional Support Team
+« District Data Analyst Expected Outcomes:
+« Interventions happen quickly for
students who are struggling with
academic progress
% School wide understanding of current
levels of performance and teacher
performance.
STRATEGY |V: Develop and implement a professional development plan that supports effective implementation of the curriculum.
Action Steps4 Timeline Responsible Party Evidence of Meeting Action Steps Budget
IVA.|Develop professional development pl Yearly % Assist. Superintendent « Each staff person should have an ag Part of normal
based upon a needs analysis for ALL 2012 - 2015 % Site Administrator upon professional development plan|operating budge
staff, including bus drivers, nurse, Phoenix/Tempe % All Instructional Staff and a time table in which these needs

will be addressed. This plan will be
reviewed at the start and end of each
school year.

Expected Outcomes:
< Focused professional development
based on staff needs.

% Reflective, goal oriented teaching staff

D’
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IVB.| Professional development focusing oduly 2012 - September 2012 Assist. Superintendent < Curriculum maps will illustrate Part of normal
how to align textbooks and other Phoenix % Site Administrator alignment to instructional resources {operating budge
curricular materials to curriculum maps % All Instructional Staff deficiencies in reagrces so as to enst
July 2012 - May 2013 [+ PD Coaches all standards are taught and covered.
Tempe % Instructional Support Team
Expected Outcomes:
« Functional and purposeful curriculum
map construction aligned with the
standards
« Proficient staff who are aware of the
standards and ensure all content is
covered.
IVC.| Professional Development on new| July 2012 and on-going |%* Assist. Superintendent < Sign in documentation of attendanceg at  $2,000
curricular resources. Phoenix/Tempe % Site Administrator all trainings. per year
% All Instructional Staff < Effective implementation of curriculupPhoenix/Tempe
Phonics program ¢ Instructional Support Team resources as evidenced by classroom
Reading Fluency ¢ Curriculum Representative observations by site administrator.
Comprehensive Anthology
Expected Outcomes:
« Consistency in instruction and use o
curricular materials.
« Increased student achievement as
evidenced by district benchmarks and
state testing.
IVD.|Implement ongoing training program f¢ March 2012 — May 2013 | Assist. Superintendent < Curriculum maps that illustrate all $500
staff on how to use curriculumaps on Phoenix/Tempe % Site Administrator necessary components and have per year

day to day basis.

o,
o

o,
o

o,
°n

All Instructional Staff
Instructional Support Team
All Instructional Staff

Expected Outcomes:

7
0.0

reflective comments to support
instruction.

Should be able to observe the actua
use of curriculum maps and where th
teacher is in their planning by
reviewing their weekly and daily less
plans.

Expect to see notes on curriculum m
regarding differentiation and How
teacher confirms learning.

There should be evidence from the
teacher that there is an on-going eff

Phoenix/Tempe

e

to improve curriculum map.
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IVE.|Implement Professional Develment o  July 2012 — May 2013 |< Assist. Superintendent < Rtl interventions schedule for each $1,000
the implementation of Rtl Phoenix/Tempe % Site Administrator student, class and school wide. per year
% PD Coaches Phoenix/Tempe
+« Instructional Support Team|Expected Outcomes:
< All Instructional Staff « Should note greater mastery of specific
skills at a faster rate
IVF. Implementation of Site Based July 2012 - May 2015 |% Assist. Superintendent « Site Master Calendar and training $1,000
Professional Learning Communitieg Phoenix/Tempe % Site Administrators schedules per year
(PLC’s) « PD Coaches « Establishment of essential outcomes Phoenix/Tempe
< Instructional Support Team and common formative assessments.
< All Instructional Staff
Expected Outcomes:
+« Should be able to observe that
conversations in the PLC are carried
over into the classroom.
< Classroom activities between a grade
and a grade should become more
consistent and relatable.

IVG.| Training of ALL staff on how to involv, Quarterly % Assist. Superintendent « Documentation of trainings and relatedNo additional
and inform parents in the instructional 2012 - 2015 % Site Administrator participants. expenses -
programs and educational goals of the ~ Phoenix/Tempe % PD Coaches « Increased parental involvement in supported by

school. This should also include Title| I, +« Instructional Support Team schools - parent volunteer logs Instructional
SPED, ELL, gifted. Making parents < All Instructional Staff + Increased understanding as evidencedSupport Team
more aware of programs, opportunities s Parents by teacher and parent surveys on topics
the parent can be a part of. outlined.
Should also include English classes for
parents. Expected Outcomes:
< Should note more specific
communication with parents regarding
their role and responsibilities in
teaching their children as they relate
the educational goals of the schools|
« Should note more parental involvement.
IVH.|Training and development on effectivi ~ July 2012 - May 2015 |% Superintendent +« Training logs to support professional| Part of normal
educating and ensuring compliance for ~ Phoenix/Tempe % Assistant Superintendent development. operating budge
ELL students. « Site Administrators
% ELL Director Expected Outcomes:
< Increased compliance on ILLP plans
ELL students.
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%

IVI.| Training on Differentiated Instruction July 201®May 2015 Assist. Superintendent < Lesson plans that reflect differentiated ~ $1,000

Phoenix/Tempe % Site administrators instruction based on student needs. per year
% All Instructional staff « Classroom observations/evaluations| Phoenix/Tempe
% PD Coaches that illustrate inclusion of differentiated
¢ Instructional Support Team instruction.

Expected Outcomes:

« Increased expectations for student
achievement.

« Better understanding by students,
teachers and parents related to student
present levels and academic progress

14

IVJ.| Training of ALL staff on the use of July 2012 - May 2015 % Assist. Superintendent < Site Master Calendar and training No additional
academic data; this includes comparison  Phoenix/Tempe % Site Administrator schedules expenses -
of teacher performance, student growth, +« District Data Analyst < Effective and consistent use of data | supported by

by various demographics. ¢ Instructional Support Team folders as evidenced by classroom Instructional
Al Instructional Staff observations and monthly data meet| Support Team

with site administrator.
« Differentiated Instruction in daily
lessons.

Expected Outcomes:

< Classroom activities between a grade
and a grade should become more
consistent and relatable.

«» Should observe changes in instructid
strategies and priorities as data is being

used.
IVK.| Training on technology integrationt¢ July 2012 - May 2015 |4 Assist. Superintendent < Increased use of technology in No additional
support student achievement Phoenix/Tempe % Site Administrator instruction as evidenced by classroomm expenses -
« Instructional Support Team observations/evaluations. supported by
< All Instructional Staff Instructional
Expected Outcomes: Support Team

7

« Teacher and student proficiency with
interactive whiteboards and voting
applications to monitor student
achievement and progress.
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IVL.| Training on explicit and research based July 2012 - May 2013 |< Assist. Superintendent < Implementation of explicit, research $500 for
vocabulary strategies to enhance stuflent Phoenix/Tempe % Site Administrator based vocabulary instruction on a daily resources
achievement. ¢ Instructional Support Team basis in all content areas as evidenced One time

« All Instructional Staff by classroom observation/evaluations. purchase

Phoenix/Tempe
Expected Outcomes:
« Increased performance on benchmarks

and state testing.

IVM | Provide instructional coaching with K2 July 2012 - May 2013 |% Assist. Superintendent « Implementation of effective teaching| $2,500 per
consultation on effective balanced Phoenix/Tempe % Site Administrator strategies in balanced literacy for gre semester
literacy strategies +« Instructional Support Team K-2 teachers as evidenced by lesson K-2 consultant
% All Instructional Staff plans and site administrator Phoenix/Tempe
Provide instructional coaching at Tem % Consultants observations/evaluations.
thru Instructional Specialist outlined 7,200salary fron
previously Expected Outcomes: Bridges to Hopé

KD

< A variety of instructional strategies and  grant
modalities utilized in the classroomtp  Tempe
direct instruction that will increase

student achievement. $9,700 total
IVN.|  Administrator training focused on July 2012 - May 2015 ¢ Superintendent « Documentation of professional $500
increasing proficiency in being an Phoenix/Tempe % Assistant Superintendent development participation. per year
Instructional Leader. % Site Administrators < Monthly meeting logs Phoenix/Tempe

®,
0.0

Site administrator evaluations

Expected Outcomes:

« Increased proficiency of site
administrators as instructional leaders
in the school setting.

« Increased teacher and student
performance.

Using the information entered in the “Budget” cohsrabove, please provide a budget total that ircatps all strategies and action steps for eachoféhe performance

management plan’s implementation. For “Year 1"apkespecify the fiscal year (e.g., 2011). The ehdmdlder may add years, as necessary.

Children First Academy: Phoenix/Tempe
Fiscal Year: 2012-2013

Year 1. Budget Total:  $79,150.00
Year 2. Budget Total:  $55,150.00
Year 3: Budget Total:  $55,150.00
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Introduction

Sequoia Pathway Academy
In the summer of 2009 citizens from Maricopa appheal Ron Neil with a proposal for

Sequoia Schools (Choice Education and Developnmeh&akey Inc.) to build a charter
school for Maricopa’s children. Three weeks ptmthe beginning of school for 2009 —
2010 Sequoia hired Curt Cardine, a highly succéssfuied superintendent and principal
from New Hampshire to lead this effort. Since SeguPathway is a school within the
Ranch Charter we include this narrative and plaa part of the renewal process.
Pathway Academy opened in a cluster of modulardimgs in August with 340
enthusiastic students. Since that date Pathwaycbasistently scored in the Highly
Performing category of the AZLEARNSs continuum. 6e@ Pathway’s current grade
with AZLEARNS is a B. We are striving to move tawa and “A” rating.
Our student growth reflects the community’s faithour program. Pathway’s growth hit
408 by the end of the first year and we opened @i students in 2010-2011. In May
of 2011 we moved into a new building, financed a&oastructed by Sequoia, with a
student body of 781. This includes a 7-12 popaoitathat has been steadily increasing as
parents look to Pathway for their older students.
The high school component of Pathway has succégsiudl gradually been grown to
include:
2010-11 A full 9" grade program plus over 100 courses availabl@enincluding
college courses for dual credit form Rio Salado BNd.
2011-12 A full 18" grade program added with advanced mathematicsiaatuk
availability of over 125 courses online, full laragie courses utilizing

Rosetta Stone academic version, college creditsdid@ge courses from
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Rio Salado and BYU, and college credits AT Maric@manmunity
College.
This growth of a high school program is remarkatalesidering that our original student
body at the high school was 12 students and coeiplenline. Our growth and our
performance has been accomplished with a studelyt that represents a mixed

demographic as illustrated by the following datarth

Free and Reduced Lunch Numbers

SCHOOL FREE REDUCE. PAID TOTAL
Sequoia Pathway Academy - Maricopa 233 89 497 819
Data as Percentage Total Free and Reduced at Seqadtathway Academy

SCHOOL TOTAL FREE & RED. %
Sequoia Pathway Academy - Maricopa 819 322 39.32%

Ethnicity Chart for Sequoia Pathway 2011-2012

Grade

S [ =] =] =] o
Level | 3 & |Hu3 9,83 |5.8 |95 |2g%
=ER §‘E| g 8 8g 5 8 8= Hg | = % S | Unclassified

=T Oy & g E a3 g5 | 32

< = < = < =
0 87 1 4 4 0 78 0
= 41/ 1/ 1/ 2/ 0/ 37/ 0/
1 82 2 7 11 1 61 0
= 421 21 5/ 6/ 0/ 29/ 0/
9 100 0 5 12 3 80 0
= 56/ 0/ 21 8/ 2/ 44/ 0/
3 76 0 6 7 0 63 0
= 40/ 0/ 4/ 4/ 0/ 32/ 0/
4 58 3 1 9 1 44 0
= 28/ 1/ 0/ 5/ 1/ 21/ 0/
5 72 2 4 11 2 53 0
= 36/ 21 4/ 5/ 21/ 23/ 0/
6 73 0 3 10 0 60 0
= 40/ 0/ 1/ 6/ 0/ 33/ 0/
TOTAL 548 8 30 64 7 439 0
Element. | 283/ 6/ 17/ 36/ 5/ 219/ 0/
7 65 2 3 10 1 49 0
39/ 2/ o/ 5/ o/ 32/ o/
8 64 1 2 8 4 49 0
31/ 0/ 1/ 21/ 1/ 27 0/
9 30 0 1 6 2 21 0
16/ o/ o/ 4/ o/ 12/ o/
10 33 0 3 4 0 26 0
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14/19 0/0 1/2 212 0/0 11/15 0/0

1 28 0 6 6 2 14 0
17/11 0/0 5/1 2/4 Ly 9/5 0/0

12 12 0 0 4 1 7 0
814 0/0 0/0 212 071 6/1 0/0

TOTAL 232 3 15 38 10 166 0
125/107 | 2/1 7/8 gyt 2/8 97/69 0/0

With this mix we have achieved significant and ¢stesnt academic growth.

Academic Data for Sequoia Pathway

50

30

70

PATHWAY 5 YR FAST MATH COMPARISON -
GRADE 3 MEDIAN

s 50
o
3 40 —4=—2009/2010
30 —m—2010/2011
2011/2012
20
—=—GOALBY BENCH 3
10
BENCH 1 BENCH 2 BENCH 2 BENCH 4
== 200Y/2010 54 /1 81 82
—m—2010/2011 47 GO 72 84
2011/7012 50 66 78
——GOAL BY BENCH 3 72 72 72 72

Sample data charts showing FastMath data for thetfiree years of Sequoia Pathway

Academy’s results in grades 3 and 5 (data is tyfpacaall grades including K) Pathway

has consistently performed beyond the districesest goal for FastMath’s third

benchmark. These results are correlated (seeviolipstatement) to AIMS performance.
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PATHWAY 5 YR FAST MATH COMPARISON -
GRADE 6 MEDIAN
80
70 =
50 b
50 r
d
[~
] 40
9 ——2009/7010)
30 —@—2010/2011
20 2011/2012
== GDALBY BENCH 3
10
BENCH 1 BENCH 2 BENCH 3 BENCH 4
—4—2009/2010 19 60 57 63
——2010/2011 50 56.67 65 74.165
2011/2012 50 533333 50
=== GOAL BY BENCH 3 bl 61 bl 61

Assessments Used at Sequoia Pathway
FAST Math - Sequoia Pathway use FAST Math, an assessment pradigned to the Arizona

Mathematics Standards and independently developesleljuoia. FAST is an acronym which

stands for_Focusing on Arizona Standards througihfi@ogy FAST Math includes a Scope

and Sequence for each grade level, micro-assessiagried to each objective on the Scope and
Sequence, benchmarks aligned to the essentialtiviejgon the Scope and Sequence, and a skills
test that assesses a student’s knowledge of therbagh skills at each grade level. Monitoring is
done at the local, district (dedicated staff (Se&)), and reviewed at the assistant superinténden
and superintendent level.

Each quarter, Sequoia School’s instructional suppersonnel hand delivers math benchmark
testing materials to grades 3 — 10. The benchmamkghen collected, scored, and the results
provided to the teachers and principals. The K&chers are given math benchmark testing

materials at the beginning of the school year iéitéd in 2011 at this level). The principal
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monitors the results and provides feedback to ¢laeher regarding interventions and activities
for RTI (Response to Intervention). Teachers aghllgiaware of the math benchmark data and
use it to inform their instructional decisions. &nts and parents are informed about the math
benchmark results as soon as results are availehéedevelopment of FAST Math (Sequoia’s
Proprietary Program for Benchmarking Mathematieamn in 2002. Our analysis reveals a 0.88
correlation between the results on FAST MATH andcsss on the AZ Standards. This
correlation was confirmed independently by Ariz@tate University at our request in March of
2012.
DIBELS and DORA - Sequoia Pathway uses DIBELS to assess of readirigrpance. The
principal monitors DIBELS results and provides feack to the teacher regarding interventions
and activities. Teachers use this data to infdreirtinstructional decisions and help struggling
students to progress. We are interested in acadgaims and rate teachers by student growth as
part of their 301 (academic improvement incentivedf in AZ) compensation. Students and their
parents are also highly aware of the student’s DIBBssessment scores and progress. DIBELS
testing is done at least once a quarter. Struggdingents’ progress monitoring is done with
greater frequency and is required by Sequoia Sshamording to the following schedule as part
of RTI (Response to Intervention):

»  Weekly for at risk students

» At least every other week for students with sorak ri

Sequoia Pathway does not require progress morgtafnstudents that are at grade level on
DIBELS. We also accelerate student’s programs basedtis information. A sample of DIBELS

graphic results is included here.
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PATHWAY 5 YR DIBELS COMPARISON - GRA
MEDIAN
500 -
450
400 %—' - -

SCORE

—8—2011/2012 COMPOSITE

=== COMPOSITE GOAL BY BENCH 3

[

== 2011/2012 COMPOSITE
== COMPOSITE GOAL BY BENCH 3 380 380 380

The grade three and six composite scores are tygfiedl grades at Sequoia Pathway and

reflect performances beyond the goal level sebé&rchmark 3.

400 /—
350 yo——va R
="
300
-

w 250
o)
3 200
——2010/2011 COMPOSITE
150 ——2011/2012 COMPOSITE
100 = COMPOSITE GOAL BY BENCH 3
50
BENC BENC BENC
H1 H2 H3
—#—2010/2011 COMPOSITE 2875 322 408
——2011/2012 COMPOSITE 286 364
—4—COMPOSITE GOAL BY BENCH3 33D 330 330
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AZ AIMS Testing - Annual AIMS testing is an integral part of eachals AYP (Adequate
Yearly Progress) and AZ LEARNS. Teacher’s revieghestudent’'s IEP prior to administering
the test so that they are prepared to provide aagds accommodations as written with no
exceptions. We follow all Sate testing protocols and test virtually every student to ensure

validity of our data.

PATHWAY 5 YR STANFORD LANGUAGE
COMPARISON - GRADE 3 MEDIAN
800
700 & o
600
’_——4
500
&
<] 400
3 e | (JWES T SCATFD SCORE
300 MEDIAN SCALED SCORE
200 =—de—HIGHEST SCALED SCORE
100
0
2007 2008 | 2009 | 2010 | 2011
== OWEST SCALED SCORE 536 547
MEDIAN SCALED SCORE 626 626
—d— HIGHEST SCALED SCORE 729 729

We have selected our 2010 and 2011 (only yeardaia) grade 3 median to illustrate
the performances that have been typical at Seqbaithway during our years of

operation.

Current Management at Sequoia Pathway Elementary and High School
Sequoia promoted Mr. Cardine (the first principalSequoia Pathway) to Assistant

Superintendent at the end of 2009-2010. At the st22010-2011 the Kindergarten

through &' grade program merged with the High School prograns. Rachael Lay was
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appointed principal of the elementary school andafltan Gentile was appointed

principal of the high school. In February of 2Gh& merger was completed.

Philosophical Base of our Efforts
At Pathway we believe that creating citizens foe ttepublic is one of our primary

purposes for existing as a Charter school in AzoklVith this goal in mind, we choose
to include the following note sent to parents andnfls of the school following the
recent trip of our eighth graders to Washington .Da€ an example of how we are
meeting this goal with our students.

To Parents and Friends of Sequoia Pathway Academy:

| wanted to share with you the details of our amgarip to Washington D.C. We arrived
Saturday afternoon and were met at the airport e TAmerican Civics Association
Representative. From that point on it was a whittiEach day we left the hotel at 8:00 AM and
did not return until 9:00 PM. We visited 25 separdbcations, including 3 Smithsonian
Museums, 8 Monuments, Mt. Vernon, Arlington Natib@ametery, Williamsburg, Jamestown,
and the White House. On our last day, we visitedl @apitol Building and actually met with
members of Senator Kyl's staff. The Senate wagssisn and we were able to go in and watch

for a short time. It truly was an amazing educalaxperience for the students.

For me, the most gratifying part of this trip was witness Social Curriculum in action.

Throughout our trip, we received numerous complitdeiout our students. Our tour guide was
impressed with our students' knowledge of histay,well as behavior. Pathway was the first
Middle School group she hosted this year, and sheniivsure what to expect. By day two our
tour guide told me that our students knew more tbistiory than the high school groups she has
hosted. On the third day when we returned to thelhthe Manager of the tour group came to
give us positive feedback. He had received a plalidrom the hotel manager who wanted to let
him know that our Pathway students were very welidved, and other hotel guests were so
impressed with the students' behavior and good eranht seems many of our students were

holding doors for other guests when we enteredeatitdd the hotel.
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One of my concerns prior to leaving on this tripswehether or not this group of students would
mix well, being that they were very different paralities and maturity levels. It was truly heart-
warming for me to watch them all interact, suppamd encourage each other. They were

inclusive of all, and new friendships were formed.

There was one meeting for the D.C. travelers a vired&re the trip. Unfortunately, | was sick,
and was unable to attend. | never had the oppaoyttmiformally discuss behavior expectations
prior to leaving. It was so gratifying to me, teeseur Social Curriculum practices put to use in a
real-world experience. It is always my hope tha tessons we teach the students in Social
Curriculum becomes an intrinsic part of their peeddy. This trip was proof positive to me that

Social Curriculum does work.

Respectfully,
Diane Silvia: Eighth Grade Teacher at SequoiawahAcademy.

A Curriculum that Supports Sequoia Pathway Academy’s Work

Sequoia Pathway started with a mixture of currimgun place. Over the past three school years
we have adopted math curriculum and similar readimgculum across all elementary grade
levels and writing. The school adopted Math CorsmddicGraw-Hill in 2010 for grades
kindergarten through fifth and Holt McDougal in des sixth through twelfth. Harcourt Trophies
is used for our reading curriculum supported by $palding Method and Marzano for
vocabulary. The social curriculum cited in Mrdlvii's letter has been in place since our
inception. Our teachers are experts in this cuiuim and are working to spread it to our

(Sequoia Schools) other sites.

In the second year of operation we attracted mtudests in the upper elementary and high
school programs. The junior high (grades 7-8) hedrly doubled and the high school had
increased significantly. This increase allowed quriiigh teachers to teach an elective in addition

to their core subject areas thus offering moretfe®ptions for students. Additional students
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meant that we could move from a strictly onlinebhigchool to a mixed model. Mr. Gentile
completely redesigned the high school program. u® tnybrid model was in place where an
average student would be in face-to-face courséshave the opportunity to choose online
courses as well. The online lab environment woblainge every hour and contain many courses
of all different ranges, whether it was core classe electives. Furthermore, the teachers of
record (TOR) for the online core classes were nssigaed accordingly to our highly qualified

high school teachers so that it would help bridgegap of face-to-face and online courses.

There were additions to the 7-12 programs at tlygnbeng of this year (2011 — 2012). Some of
these additions were: choral and instrumental mesigses, a student mentor program, a food
service program, a significant athletic departm@athway also joined the Arizona Charter

Athletic Association), and junior high dance andrda classes.

To maintain this academic growth we are recommantlia following strategies.
STRATEGY 1: Provide a curriculum that continuously improgésdent achievement

« Action Step 1:To review and revise current mathematics curricuioaps and language
arts curriculum maps to reflect the integrationhaf common core standards.

Pathway teachers have been very involved with thigng of our school’s curriculum
maps. Over the next calendar year they will revasit current math curriculum maps to
ensure that we have integrated the common cordatas This work will be done at the
district level and school level to ensure they mexting the needs of all students. The
staff is committed to using best practices withithplementation of adopted curriculum

and newly revised curriculum maps.

« Action Step 2: Review and revise current Response to Interveriidn) Program.
Pathway has used a mixture of academic intervesitidmis reflects the fact that many of
our upper elementary and high school students dicstart with us. We have a current
RTI team that meets on a regular basis; howeveleimentation of the intervention that
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is provided to classroom teachers is not consistBotmake the necessary changes,
current staff members will be attending RTI profesal development. Prior to 2012-
2013 policies and procedures will be put into plewensure compliance. Interventions
will be embedded into the students' daily actigiti€he RTI team will meet monthly to
discuss new concerns and make recommendationsyatadents that are going through
the tier process.
STRATEGY 2: Develop and implement a plan for monitoring thiegration of the
Arizona Academic Standards into instruction.

Action Step 1:Utilize Sequoia Schools Teacher Evaluation Systeansure quality
control.

Up until a year and a half ago, Sequoia Schoolsndidhave a consistent district-wide
teacher evaluation system. Sequoia Schools forntbet part relied on site-based
evaluation tools. This is no longer the situatidnSaquoia Schools, as a charter-wide

evaluation system is now in place.

The evaluation system has been upgraded to supgachers with curriculum and

instruction. In addition, the new Arizona DepartmehEducation teacher accountability
guidelines have required all schools to make thas€€bom Site Fund 33% of the
teacher's evaluation. This piece has been addi tcurrent Sequoia Schools evaluation

process (see addendum for a review of this evaluabiol).

In addition to preparing SMART Goals for the 30hrProcess, the Sequoia Pathway
teaching staff will include curriculum and instriect, community, and professional

development components within their plans.

Action Step 2:Implementation of pre-observation conference chsickl
The pre-observation conference will be facilitatethin the first month of school and
before the first classroom observation takes plabe.purpose of the pre-observation
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conference checklist is to set teacher expectatindsensure that classroom practices are

aligned with the school's expectations.

Action Step 3:Integration of Sequoia Schools Teacher Observatiodel
The model uses the basic foundations of Madelinatéfls observation tools. Each
teacher will receive professional development om itiodel. The model will be used

every time a teacher is observed.

Action Step 4:Implementation of structured teacher lesson plans

Currently Pathway's teaching staff is using an msgstent structured teacher lesson plan
format. Teachers in K-6 will be required to keegsten plan books to be shown to the
principal during observations and 1:1 meetings.chiees in 7-12 currently turn in 9
week planners and this practice will continue. THE2 principal will be supervising the

7-8 and 9-12 teams to ensure thematic planningitiréhe team'’s curriculum maps.

Teacher expectations for 2012-13 will be dramadtiadifferent. Each teacher will create
structured lesson plans based on specific compsneit “Delivering Effective
Instruction”. The lesson template is currently &alale via Sequoia Schools professional
development website resources.
STRATEGY 3: Develop and implement a plan for monitoring andufoenting student
proficiency.

« Action Step 1: Benchmark testing will continue with FAST Math, B®& and
DIBELS.

Pathway currently has monthly grade level data imgetin grades K-6 in the area of
reading. These data meetings support our Titleogam. However, we do not have
similar meetings in the area of math. This makedifficult to ensure that benchmarks
and progress monitoring drive academic instructhsmwe bring more personnel on we
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will begin to include more math data into our mdwtigrade level data meetings.

Discussions will center on math throughout theicutam.

Grades seven through twelve hold weekly meetingshése meetings they discuss the

progress of students; however, they lack a stradtuRTI process. In the upcoming

school year they will implement additional stratsgto monitor students with academic

and behavioral needs.

« Action Step 2: RTI meetings to monitor student academic progrélse.RTI process
will be implemented across all grade levels. Thiscpss will consist of staff training at
the beginning of 2012-2013. To ensure the proce$eging followed the team will meet
monthly to discuss the individual students thattai&g monitored.

Sequoia: A High-Quality Operation with Exceptional Service at the

Management Level

In addition to the Management team identified atgslte Sequoia provides a district level team to

support all of the academic programs at our schdbke charters organized under Sequoia utilize

the resources as noted here and in their Title @meTwo plans. These positions support the

academic programs at all Sequoia Schools.

District Level Instructional Support Team

Name Title
Director of
LA, Te’:/lrr;aré\dBecker Professional o
Development

Responsibilities

Oversees all aspects of professional development
training, activities and implementation.

Provides researches and training on professional
learning communities (PLC's) for implementation at
all Sequoia Schools during 2012-13.

Works with principals and teachers on BEST
practices training at their school site.

Sequoia has invested heavily in training at the
administrative and teacher level in the Du Four
Model of Professional Learning Communities we
have utilized Title 1l monies for this purpose.

Instructional .

Ms. Becky Wong MS Support Team

Ed

Works with principals and teachers on BEST
practices training within the school site.
Facilities unwrapping of Common Core standards in
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Mathematics and English.
» Develops and prepares teaching aids to implement
Common Core standards.

»  Supports new teachers to Sequoia and to the
profession.

» Provides support for the FAST Math program.

e Writing Committee Facilitator (Six Traits and
Beyond)

* Creates and maintains the FAST Math assessment
program aligned to state/common core standards.
(See data charts in assessment area of this report)

» Grades and prepares Fast Math benchmark data for
interpretation at the school site.

FAST Math » Facilitates Unwrapping Common Core Mathematics
Coordinator Standards.

* Modify and revise FAST Math Assessment Program
(Sequoia Proprietary Mathematics Benchmark) to
accommodate Common Core change.

» Trains teachers/principals to administer Fast Math
Assessment Program.

» Trains teachers/principals on how to

Ms. Jodi Fults MS Ed

Ms. Kemberlyn DORA/Writing administer/interpret DORA & writing benchmarks.
Cotter Coordinator «  Writing Committee Facilitator (Six Traits and
Beyond)

» Oversees Sequoia Schools ELL program.
Ms. Rachelle Hanson ELL Director e Writes and manages ELL grants.
»  Supports site administration with ELL compliance.

Organizes all benchmark/AIMS/etc..
e Provides analysis of data for mterpretatlon at all
Data Analyst levels within the Sequoia School Organization.
e Hired in 2011 as part of our comprehensive move 10
Data Driven Decision Making

Ms. Melinda Poit
MS

Ms. Tammy Librarian and » Librarian for Horne Campus Schools
Richardson Archivist » District AIMS Coordinator
MS » Professional Development Coach
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*  Works with Grants Coordinator
e Assists with Title 1 compliance at all sites
»  Works with principals and teachers on BEST
Title 1 Coordinator practices training.
» Professional Development Coach
» Trains teachers/principals how to administer/interp
DIBELS.

Ms. Maxine Patel
MS Ed

A technology team consisting of Systems ManagerRenfessionals, Technicians, Programmers,
and a Director of Technology ensure that Sequotzo8s are all technologically prepared to
meet the challenges of the’2Century. Sequoia’s commitment to invest in aniddocapacity is
unigue among charter schools. Our school is cuyrentandidate for a Department of Education
Charter Replication Grant. We will use fundingrfréhis grant to provide additional technology
based courses at Pathway and other Ranch schools.

Sequoia Schools use Power School as a student sraragtool. Power School provides us with
a platform to track student progress (grades, d¢tece, and discipline) and to monitor trends.
We have excellent record keeping infra-structurglace. Pathway has an excellent process in
place to monitor student discipline.

By capitalizing on these resources Sequoia Schited&hers and administrators work with each
student to develop personalized learning plans ihatides both long-term and short-term
academic goals, as well as targeted performanaeiags that are monitored through our own
customized benchmarks and AZ standardized testing.

District level support for Special Education inahgda full special education team and a Sequoia
run special education placement for EDP students.

Title I and Il services are supported by two dettidastaff at the central office added in the 2009
school year. As of the 2011-2012, all Title lIAnfling is dedicated to the implementation of
professional learning communities system wide. akée compliant on all of our Title One and

Two requirements.
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Sequoia District-Wide Initiatives Promoting High-Quality and Best Practices

Professional Grade Model (see attached
Supervision and Evaluation Program documentation) for the supervision and
evaluation of teachers and principals.

Professionally developed and monitored
benchmarks in mathematics, reading, and
Data Driven Decision Making writing with extensive district level support
including dedicated data professionals anc
area specialists.

Web based, linked support for staff on
Sequoia policies and procedures, including
academic, social curriculum, professional ard

disciplinary supports.

Policy, procedures and requirements for
curriculum maps from each teacher.
District wide participation of staff in the
unwrapping of common core standards and
their impact on curriculum.
Common Formative Assessments in
Mathematics for all grade levels aligned to
state and common core standards.

District wide and school level PLC’s
supported by a district administration.
Common Professional Development Days & d
expectations for school level PLC's.
Professional Development Coaches at each
Professional Learning Communities grade level and in each Jr. High and High
School subject area.
Profession Development for principals with
paid scholarships to AZ Principals’ Academy’
and regular professional development at th2
district for principals.

Training and implementation of Marzano, e
al, Building Academic Vocabulary.

Policies and Procedures

Curriculum Maps and Curriculum
Alignment to State and Common Core
Standards

Academic Language Support

Sequoia’s High-Quality Initiatives Defined
» Purpose of Descriptions is to describe the inegioutlined above.
» to provide a context of how Sequoia’s high-quallitjiatives were developed
to describe the implementation process used byda@chools
to describe the monitoring process used by Sediaiiaols
to illustrate how policies and procedure at Seqaogarelated to the initiative

vV V V V

to describe the integration of our efforts with Zana and National Academic
Standards

Charter Renewal Narrative
Sequoia Ranch

Choice Education & Development Corporation is a non-profit equal opportunity employer.





[17]

» to discuss professional development associatedthégtimitiatives

» to present the tools and methods used to reviewldla and the data’s
relationship to improving student achievement ajuseé Schools

» torelate Sequoia’s supervision and evaluation wetither effectiveness

» to describe the data presentation used and hol hewelated to our grant
management plan

Supervision and Evaluation that Promotes High-Quality and Teacher
Effectiveness
The Sequoia Supervision and Evaluation procesdy (fuhplemented in 2010 — 2011 is

documented and included in the attached documeiitts this application. (See: Sequoia
Supervision and Evaluation Model for Teacher (amohdipal) Effectiveness). Work on this
implementation began in 2009 (prior to any Statedate).

Any performance management plan for this grant rhase a supporting system for supervision
and evaluation that is designed to increase tegodiifectiveness. The tools we have created
provide this data in useful, easy to understand, mraningful ways to the organization and to
our practitioners in the field.

Our model is premised on the conviction that preifasal conversations improve teacher
effectiveness and school performance. SequoiafgiSision and Evaluation protocols were
established in 2009 — 2010, and have been settegeénchmark for Supervision and Evaluation
in Arizona Charter Schools. We have presentedntitidel at the Arizona State Charter Schools
Conference (2011) and to the Arizona State Boar@farter Schools’.

The Supervision and Evaluation process aurdinternally devel oped software captures all of the
data on each staff member being supervised andide@®ws with a way to monitor the
professional growth and efficacy of each staff membThis narrative calls on elements of this
process as a major part of our improvement process.

Graphic data that includes student feedback orh&raperformance and teacher feedback on
principals will be provided during the evaluatiorogess designed for this proposal. This data

gathering will be an integral part of our reportin@ur supervision process is one of the pieces
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we want Arizona State University’s research depenimto evaluate as part of the grant
evaluation mentioned earlier.
Supervision and evaluation protocols are widelylighbd to our staff members. Training is
provided continuously with special attention beijigen to inter-rater reliability at six annual

principals’ professional development days (PLCs).

High-Quality Data Driven Decision Making
As noted, Sequoia provides several central offieell staff members to provide our schools with

data analysis services. Each principal is requioesubmit and review AZ State testing, Sequoia
Benchmark Testing, and any survey tool that Seqoimgides. This policy is institutionalized in
Sequoia’s Policy and Procedures. In our proposahave included funding to deliver data more
efficiently with instant reports being generated aent electronically in an easy to use format to
the staff members best placed to use the datanfbructional improvement. Support for this

effort includes two highly-qualified data specitdishat Sequoia employs full time.

Formative, Summative and Performance Assessments
Teachers are expected to use formative, summatideparformance assessments at Sequoia

Pathway Academy. Monitoring of and expectationstfi@se assessments is provided for in the
Teacher Effectiveness Rubrics and through the sigi@n process. Sequoia tracks thcher

assessments with the Power School database. Phesetdull access to their child’s assessments
through our webpage. Principals and teachers moaltoassessments to ensure a correlation
between these assessments and the school's cumi@ydals as stated in curriculum maps and

lesson plans.

Policies and Procedural Safeguards to Ensure High-Quality
All Sequoia Charters are required to use Sequéialicies and Procedures to guide their day-to-

day activities. As part of the supervision andleaton system, all staff members are rated on

their understanding and implementation of Sequdtakcies and Procedures. Web based, linked
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support for staff on Sequoia policies and procesligaipdated on a daily basis. These resources
include academic, social curriculum, professionad aisciplinary supports. Expectations for
interventions, special education, and student f istieractions are all part of these procedures.
Our Policies and Protocols carry high expectatiand standards for accountabilityJnder-
performing staff and principals have been replaced during the past two years including as

recently as December 2011.

Curriculum Mapping to Ensure High-Quality Instruction
Curriculum Maps- This narrative refers to Sequoia’s Curriculumpidiag. Sequoia

implemented a policy regarding the construction atilization of Curriculum Maps in 2008 with
mandatory participation in 2009. For the subjeateaiding the curriculum map needs to, at a

minimum, address the following:

» Explicit vocabulary instruction
» Direct and explicit comprehension strategy instauct
»  Opportunities for extended discussion of text meguaind interpretation

» Instruction in reading foundational skills (e.gecdding and fluency) for students who
need to be taught these skills

Curriculum Maps guide instruction throughout theryand are amended, enhanced and discussed
frequently at Sequoia. Sequoia Staff has been gedvProfessional Development Days during
the past five years to work on and learn abouti@uum maps. New teachers are oriented to
these protocols during a separate week of oriemdtr new teachers each year. Part of the
funding from this grant will be used to collate gmablish curriculum maps for staff to share

information as they move toward meeting nationaticulum goals.

Professional Learning Communities

“Educators committed to working collaborativelydngoing processes of collective
inquiry and action research in order to achievdebaesults for the students they
serve. PLC’s operate under the assumption thakeéyeto improved learning for
students is continuous, job-embedded learningdacators”.

e Du Four, Du Four, Eaker, Many, 2006
Professional Learning Communities at Sequoia Schaa
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. A collaborative process

. Focused on student work and student learning

. Focused on Instructional Practice

. An empowering infrastructure of support

. Effective professional development

. Connected to the context of teachers’ classrooms
. Action and results oriented

. Continuous school improvement

Professional Learning Communities at Sequoia hawnged the focus from “teaching” to
“learning’, and are used to establish a strongestuatentered environment. Support for the
organization wide and school level Professional rhisgg Communities is provided by the
Instructional Support team identified earlier. €Salso Sequoia Supervision for Teaching
Effectiveness for rubrics related to Professioredining Communities and staff expectations for

this vital part of our program.)

Teaching Vocabulary and Background Information
We list this as a separate component rather timang it to Curriculum Mapping, Curriculum,

and Unpacking the Core Standards because Academi&gBund knowledge consists of
segments of information which have words and plsrassociated with them. Numerous studies
have found a positive correlation between acaddémakground knowledge and achievement in
school. We believe that the limited opportunities that our homeless and deaf children have had

to develop background knowledge and vocabulary should be one of the focal points of our
effortsto replicate the high performance of our schools with middle class diverse populations.

We know students who have a large amount of acadbagkground knowledge about a topic
are able to learn new information on the same stilgigsier and quicker than those who do not.
Moreover, studies have revealed a significant imlahip between knowledge of academic
information and achievement later in life. Building Background Knowledge for Academic
Achievement: Research on What Works in Schools, Robert Marzano first outlines a program of

wide reading to compensate for the lack of acadexperiences. (One of the uses of volunteers
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at our homeless site is to provide reading budidiesur students). The purpose is to provide a
variety of virtual experiences which we supplemeith expeditionary learning experiences. We
us Marzano's research based process for teachadpatc terms, people, and events to build
academic vocabulary. The research supportingghiscluded in the bibliography at the end of
this narrative.
Sequoia provides training by financing workshopsstaff since and has done so since 2008. We
have sent teams to Marzano and Du Four workshapseoously during the past two years. This
grant opportunity will provide us with the additmnresources and ability to narrow the gap
between the vocabulary of our most needy studerdsitzose who are at our highly performing
sites. Training is a vital piece of grant’s focus.
While we provide staff with access to Marzano’s enials via our web page and all classrooms
are expected to work on academic vocabulary dualhgf their lessons, we know this is an area
that we need to address even further within thésgif we want to narrow the gap between the
vocabulary our more advantaged students come tmbehth and the vocabulary of our neediest

students.

Working with Students
Our students are the most important people at S&gbohools. Sequoia Schools offers all

students including those who have not been successful in other academic environments a chance
to succeed. Each teacher, instructional aide #mgl staff member is responsible and evaluated
(see Teacher Evaluation Artifact) for the following

1. Creating an environment of academic progress fah estudent in their class as
outlined below:

e Knowing each child in their class at a level sufit to promote best
teaching practices regardless of their background;

® Supervising each of their students’ personalizeginieg plans, attendance
and behavior. This includes making learning gosdting expectations for
student performance and modifying their teaching #mose goals and
expectations as indicated by the data;
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® Assessing, monitoring and acting on assessment aladainformation
gleaned from dealing with the student as an indizid(i.e. considering
factors impacting the student’s success);

® |nitiating consistent and pertinent contact withcleastudent and their
parents to communicate student performance andenachievement of
academic and individualized learning goals;

® Maintaining accurate and timely records of studembgress toward
achievement of academic goals in Power School.

® Maintaining accurate and timely records of studextendance and
discipline in Power School

® Designing and implementing the site’s instructiopadgram as outlined in
the school's curriculum guides and curriculum maps;

® Being an active member of the site’s curriculumnga

® Providing assistance to site staff and studentthéir particular area of
certification and beyond as needed.

® Supporting, implementing and enforcing all of SaquSchools’ Policies
and Procedures including student attendance, dresbehaviors.

Rigorous Staff Expectations Regarding Student Achievement
In “What Works in Schools: Translating Researcho iiction’, Marzano et al present a

comprehensive survey of the research on best pegciind rank the factors that impact students’

achievement.

What Works in Schools

Opportunity to Learn
Time, Content Coverage, Concentration of
1 Teaching and Learning, Focus on Central
Learning Skills, Emphasis on Basic Skill
Acquisition

Guaranteed and Viable
Curriculum

Challenging Goals and Monitoring of Student Progress

Effective Eeedback 2 High Expectations and R_equwements
Pressure to Achieve
Parental and Community 3 Parental Involvement
Involvement Home — School Partnerships
School Climate / Safe and Orderly
Atmosphere
SEAE EE OIEEHy 4 A Learning Environment

Environment Pupils have Rights and Expectations

Positive Reinforcement

Collegiality and Leadership, Shared Vision and Goals
Professionalism Process Oriented Staff Development
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Cooperation
A Learning Organization

Chart 1.0 Modification of Marzano et al 2003

High Expectations for Student Achievement
Sequoia Schools’ intention is to provide its stafth the tools needed to take “what works in

schools” and apply it with the appropriate suppatseach site regardless of the students’
backgrounds. While the above factors are selfrifgse some deserve further explanation as
outlined below:

Guaranteed and Viable CurriculumAt Sequoia a guaranteed and viable curriculumoisan

accident. To be guaranteed and viable each teauhsrcreate:

* a meaningful annual curriculum map

« effective weekly and daily teaching plans

» provide each student the opportunity to learn

» allow adequate time to cover all content satisfagto
« focus on central learning skills and

« emphasize basic skill acquisition

Challenging Goals and Effective Feedback

Each child will have a greater opportunity to agki@cademic success if they are appropriately
guided, challenged and monitored. As teachers tiedp students set realistic and attainable
educational goals and then consistently work tfillfulefine and report on those goals academic
achievement will increase. We have outlined tlepstve have taken to manage the challenges
we face at Pathway in the strategies we have seldat this plan.

Parental and Community Involvement

Student achievement will rise in proportion to teeel of parental or other interested parties’
involvement in the child’s learning. To this enffeetive, consistent and regular communication
between the school the teachers and the paremtgperative and must be an ever improving
attribute at Pathway.

Effectively managed site councils are not only @maged but required at Pathway.

Charter Renewal Narrative
Sequoia Ranch

Choice Education & Development Corporation is a non-profit equal opportunity employer.





[24]
Safe and Orderly Environment
Students must feel safe while attending or in itaosr from their school. Classes must maintain
a level of order that permits teaching and learnmgccur. Students must understand and be
empowered to claim their right to learn. We spealfy teach the Social Curriculum at our sites
and maintain a highly trained group of teachers li@dp monitor and train staff on this method.
The narrative cites our success with and commitment to the use of the Social Curriculum to
increase student achievement and provide children with the tools they need to become successful

citizens. Thiswill be supplemental to the training that we currently provide.

Collegiality and Professionalism
Collegiality - Sequoia Schools defines collegial behavior immge of teachers and staff in a

supportive role with one another. Open and ciatieiactions that are respectful of each
professional’s role in the education of studentsexpected.

Because of the correlation between professionalism and student achievement Sequoia Schools
has placed a premium on attracting and keepinghhigiralified and effective instructors. At
Pathway and in this narrative each staff membegnisouraged to constantly augment and

monitor their professional growth.
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE
Edkey Inc., Sequoia Redwood

INDICATOR:* _X Math __ Reading DURATION OF THE PLAN?* Begins May, 2012 to May , 2015
MEASURE* METRIC* CURRENT End Target For This Plan*®
STATUS*

State standardized
assessment

Percent (%) of students who score
proficient on the State standardized
assessment

and

Student growth percentile (SGP)

(Board staff will
enter info here)

Meet or demonstrate sufficient progress toward the level
of adequate academic performance as set and modified
periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
Purchase and implement a mathematics Purchasing Timeline: Site administrators Invoice and payment for curriculum Within
resource aligned with Common Core to May 2012 - June 2014 Site lead teachers program. Current
support FAST Math Scope & Sequence Sequoia Schools Budgets
(currently in place). Implementation Timeline: Assist Supt of Instructional Ongoing
August 2012 - August 2014 Services Superintendent Purchases

Review and revise current mathematics
curriculum maps to reflect integration of
the common core standards.

August 2012 - May 2013

Completion:
August 2014

On-going review and
reflection

Director of Professional
Development
Professional Development
Coaches
Site instructors
Site Administrators
Instructional Support Team

* Sequoia Charter Wide
Professional Development Days
e Monthly staff data meetings
o Documentation via
agendas & sign-in sheets
e FAST Math Scope & Sequence
for each grade level
e Curriculum Maps for each grade
level/classroom
PD days to be scheduled on future
dates for 2013 through 2015.

Review and revise current Response to
Intervention (RTI) Program.

August 2013 - 2015
Yearly review and revision
as needed

Director of Special Education
Director of Professional
Development
Instructional Support Team

e Training both within the
organization and outside the
organization

o Documentation via

agendas & sign-in sheets.

Establish an intervention model to
address student proficiency in
mathematics

August 2012 - May 2015
On-going review and
reflection

Site administrators
Site instructors
Instructional Support Team

* FAST Math Micors for progress
monitoring

* FAST Math Benchmark to
highlight growth
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STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into

instruction.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
Sequoia Schools Teacher Evaluation December 2012 - 2014 Site administrators » See document “Sequoia Schools
System. May 2013 - 2015 Supervision and Evaluation for
Teaching Effectiveness”:
0 Addendum Exhibits,
Evaluation Segment 2A-D
Pre-observation conference checklist. August 2012 - 2014 Site administrators * See document “Sequoia Schools
Site instructors Supervision and Evaluation for
Teaching Effectiveness”:
0 Addendum Exhibits,
Evaluation Segment 1B
Sequoia Schools Teacher Observation August 2012 - May 2013 Site administrators * See document “Sequoia Schools
Model. August 2013 - May 2014 Site lead teachers Supervision and Evaluation for
August 2014 — May 2015 Instructional Support Team Teaching Effectiveness™
0 Addendum Exhibits,
Evaluation Segment 1A & E
Structured Teacher Lesson Plans August 2012 through May Site administrators * See document “Sequoia Schools
2015. Site instructors Supervision and Evaluation for
Teaching Effectiveness”:
0 Addendum Exhibits,
Evaluation Segment 1C-E
STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
FAST Math quarterly student benchmark Quarterly Sequoia Math Coordinator Completed benchmark assessments.

assessments.

Site Administrators
Site instructors

Student academic progress tracked via
FAST Math scope and sequence micros
(units of study).

August 2012- May 2013
August 2013 - May 2014
August 2014 — May 2015

Sequoia Math Coordinator
Site Administrators
Site instructors

Completed micros (on excel).
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Refine the process of using Common
Formative Assessments (Micros) by
grade level

PLC Feedback

Improved tracking of student
progress by teachers and math
coordinator

Increased student achievement
on micros and benchmark
assessments

* Increased student achievement
on standardized testing

August 2012 - May 2013
Implementation
August 2013 - onging

Sequoia Math Coordinator .
Site Administrators .
Site instructors
Grade Level PLC
Instructional Support Team |

Student Intervention Team (SIT) meetings
to monitor student placement academic
progress.

Bi-weekly On site administrators,
Special Education Instructor,

lead teachers

Agenda and minutes from SST
meetings.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the

curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
Training on new mathematics curriculum via June 2012 & | HMH training staff, Agenda provided by HMH and instructor sign-in
Houghton Mifflin Harcourt July 2012, On site administrators | sheets
As needed
2012-2015
Sequoia Charter Wide Professional Development Minimum of Director of Agendas and sign-in sheets
Days Four PD days | Professional
per school Development,
year, 2012- PD Coaches, Sequoia
2015 Instructional Support
Implementation of Professional Learning August 2012- | Director of Copy of School master schedule to provide time
Communities (PLC’s) May 2013 Professional for PLC’s to meet a minimum of two times per
Aug. 2013 - Development, week.
May 2014 PD Coaches, Sequoia | PLC documentation.
Aug. 2014 — Instructional Support,
May 2015 Site admin.
Peer mentoring Program August 2012- | Site lead teachers, Documentation as prepared by site
May 2013 Sequoia Instructional administrators.
August 2013 | Support Team, Site
- May 2014 administrators
August 2014
— May 2015

Approved 11/19/2010






Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 1", please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1. Budget Total Fiscal Year
Year 2: Budget Total
Year 3: Budget Total

Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps

3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Math Strategy Training
Math Content Training
Use of Manipulative Training
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RENEWAL PERFORMANCE MANAGEMENT PLAN TEMPLATE
Edkey Inc., Sequoia Pathway

INDICATOR:* __ Math _X__Reading DURATION OF THE PLAN? Begins May, 2012 to May , 2015
MEASURE* METRIC* CURRENT End Target For This Plan*®
STATUS*

State standardized
assessment

Percent (%)

assessment

of students who score

proficient on the State standardized

and

Student growth percentile (SGP)

(Board staff will
enter info here)

Meet or demonstrate sufficient progress toward the level
of adequate academic performance as set and modified
periodically by the Board.

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps *

Timeline

Responsible Party

Evidence of Meeting Action Steps

Budget

Purchase and implement a reading
resource aligned with Common Core.

Purchasing Timeline:
May 2012 - June 2014

Implementation Timeline:

August 2012 - August 2014

Site administrators
Site lead teachers
Sequoia Schools
Assist Supt of Instructional
Services Superintendent

Invoice and payment for curriculum
program.

Review and revise current reading/writing
curriculum maps to reflect integration of
the common core standards.

August 2012 - May 2013

Completion:
August 2014

On-going review and
reflection

Director of Professional
Development
Professional Development
Coaches
Site instructors
Site Administrators
Instructional Support Team

* Sequoia Charter Wide
Professional Development Days
e Monthly staff data meetings
o Documentation via
agendas & sign-in sheets
e Curriculum Maps for each grade
level/classroom
PD days to be scheduled on future
dates for 2013 through 2015.

Review and revise current Response to
Intervention (RTI) Program.

August 2013 - 2015
Yearly review and revision
as needed

Director of Special Education
Director of Professional
Development
Instructional Support Team

» Training both within the
organization and outside the
organization

o Documentation via

agendas & sign-in sheets.

Establish an intervention model to
address student proficiency in
reading/writing

August 2012 - May 2015
On-going review and
reflection

Site administrators
Site instructors
Instructional Support Team

 DIBELS and DORA Data

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into

instruction.
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Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
Sequoia Schools Teacher Evaluation December 2012 - 2014 Site administrators * See document “Sequoia Schools
System. May 2013 - 2015 Supervision and Evaluation for
Teaching Effectiveness”:
0 Addendum Exhibits,
Pre-observation conference checklist. August 2012 - 2014 Site administrators * See document “Sequoia Schools
Site instructors Supervision and Evaluation for
Teaching Effectiveness”
0 Addendum Exhibits,
Sequoia Schools Teacher Observation August 2012 - May 2013 Site administrators » See document “Sequoia Schools
Model. August 2013 - May 2014 Site lead teachers Supervision and Evaluation for
August 2014 — May 2015 Instructional Support Team Teaching Effectiveness™
0 Addendum Exhibits,
Structured Teacher Lesson Plans August 2012 through May Site administrators * See document “Sequoia Schools
2015. Site instructors Supervision and Evaluation for
Teaching Effectiveness”:
0 Addendum Exhibits,
STRATEGY lll: Develop and implement a plan for monitoring and documenting student proficiency.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
DORA/DIBELS assessments completed 3x a year Sequoia Curriculum Completed benchmark assessments.

three times a year

Coordinator
Site Administrators
Site instructors

Student academic progress tracked via
DORA and DIBELS benchmark testing

August 2012- May 2013
August 2013 - May 2014
August 2014 — May 2015

Sequoia Curriculum
Coordinator
Site Administrators
Site instructors

Refine the process of using Common
Formative Assessments (Micros) by
grade level

August 2012 - May 2013
Implementation
August 2013 - ongoing

Sequoia Curriculum
Coordinator
Site Administrators
Site instructors
Grade Level PLC
Instructional Support Team

 PLC Feedback

e Improved tracking of student
progress by teachers and math
coordinator

* Increased student achievement
on micros and benchmark
assessments

* Increased student achievement
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on standardized testing

On site administrators,
Special Education Instructor,
lead teachers

Agenda and minutes from SST
meetings.

Student Intervention Team (SIT) meetings Bi-weekly
to monitor student placement academic

progress.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the

curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
Sequoia Charter Wide Professional Development Minimum of Director of Agendas and sign-in sheets
Days Four PD days | Professional
per school Development,
year, 2012- PD Coaches, Sequoia
2015 Instructional Support
Implementation of Professional Learning August 2012- | Director of Copy of School master schedule to provide time
Communities (PLC’s) May 2013 Professional for PLC’s to meet a minimum of two times per
Aug. 2013 - Development, week.
May 2014 PD Coaches, Sequoia | PLC documentation.
Aug. 2014 — Instructional Support,
May 2015 Site admin.
Peer mentoring Program August 2012- | Site lead teachers, Documentation as prepared by site
May 2013 Sequoia Instructional administrators.
August 2013 | Support Team, Site
- May 2014 administrators
August 2014
— May 2015

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 1", please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total

Fiscal Year

Year 2: Budget Total

Year 3: Budget Total

Notes:
* Provided by ASBCS staff

1 Academic area to be addressed for improvement
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2 Duration of the plan must align with the timeline presented in the Action Steps
3 Refer to Terms to Know in the Renewal Application Instructions

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy

Math Strategy Training
Math Content Training
Use of Manipulative Training
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ADM:

REVENUE
State Equalization Assistance
Classroom Site Fund

In

structional Improvement Fund

Federal Funds/Grants

Other State Funds/Grants

Food Service (e.g., NSLP, food sales)
Extracurricular Tax Credits

Contributions and Donations

Fundraising

Earnings on Investments

Student Activities

Kindergarten Tuition (Applies only to FY10

& FY11 unless expanded by Legislature)

Other
TOTAL REVENUE

EXPENSES

Instructional
Salaries
Payroll Taxes
Employee Benefits
Purchased Services (Consultants)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library

In

structional Supplies

Professional Development
Travel
Other

Total Instructional

Non-

Instructional

Salaries
Payroll Taxes
Employee Benefits
Purchased Services
Rent/Bond Payment
Repairs and Maintenance
Property, Casualty, Liability Insurance
Interest/Property Taxes
Communications
Furniture and Other Equipment
Note/Loan/Non-Facility Lease Payments
Audit
Legal
Advertising/Marketing
Travel
Printing and Postage
Supplies
Food Service
Transportation
Student Activities
Fees and Dues
Other
Total Non-Instructional

TOTAL EXPENSES

Increase (Decrease) in Net Assets

Net Assets, Beginning of Year

Net Assets, End of Year

ASSUMPTIONS/NOTES

Renewal Budget Plan

Actual
FY 2012
1,320.22

$7,398,421
$285,642
$40,264
$600,288

$576,377
$126,482
$836,338

$117,764
$9,981,577

$2,900,813
$221,661
$761,671
$199,524
$75,900
$1,300
$95,200
$580,536
$35,000
$23,053

$4,894,659

$801,257
$61,296
$231,974
$989,935
$321,000
$200,166
$115,000
$954,687
$47,000
$24,480
$30,116
$29,815

$16,000
$3,363

$442,733
$563,994
$0

$29,972
$5,500
$4,868,290
$9,762,949
$218,628
$12,323

$230,951

Projected Financial Information

FY 2013

1,520.00

$8,517,975
$328,867
$46,357
$691,126

$750,000
$130,000
$800,000

$125,000
$11,389,324

$3,406,569
$260,307
$894,469
$234,311
$89,133
$1,527
$111,798
$681,753
$40,000
$27,072

$5,746,940

$940,956
$71,983
$272,419
$1,162,530
$376,966
$235,065
$135,050
$954,687
$55,194
$28,748
$35,367
$35,013
$0
$18,790
$3,949
$0
$519,923
$662,326
$0

$0
$35,198
$6,459
$5,550,625

$11,297,565

$91,759

$230,951

$322,710

FY 2014
1,520.00

$8,688,334
$335,444
$47,284
$704,948

$765,000
$132,600
$816,000

$127,500
$11,617,111

$3,474,701
$265,513
$912,358
$238,997
$90,916
$1,557
$114,034
$695,388
$40,800
$27,614

$5,861,878

$959,775
$73,423
$277,867
$1,185,781
$384,506
$239,766
$137,751
$954,687
$56,298
$29,323
$36,074
$35,714
$0
$19,165
$4,028
$0
$530,322
$675,573
$0

$0
$35,902
$6,588
$5,642,544

$11,504,423

$112,688

$322,710

$435,397

FY 2015

1,520.00

$8,862,101
$342,153
$48,230
$719,047

$780,300
$135,252
$832,320

$130,050
$11,849,453

$3,544,195
$270,824
$930,605
$243,777
$92,734
$1,588
$116,315
$709,296
$41,616
$28,166

$5,979,116

$978,971
$74,891
$283,425
$1,209,496
$392,196
$244,562
$140,506
$954,687
$57,424
$29,910
$36,796
$36,428
$0
$19,549
$4,109
$0
$540,928
$689,084
$0

$0
$36,620
$6,720
$5,736,301

$11,715,417
$134,035
$435,397

$569,433

Increase in revenues 2013 is based upon the number of stundets being asdded at the Sequoia Pathway site. The sites growth will be an

additional 200 students to completely utalize the site and based upon the growth in students in the prior two years.

An increase of 1 Teacher per every 25 students average salary $40,000 and 1 Aide for every 75 students at $25,000. Benefits increased
in porportion to the increase in salaries

Increase in all other expenses expenses dased upon the per student cost in 2012 and the increase in number of student expcept of
Interest. Interest is at the amount called for in the bonds that the school issued in 2010.






Performance Management Plan (PMP)
Evaluation Instrument-Math

Edkey, Inc. — Sequoia Ranch School (Children First Academies)

Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION
PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.
— The plan partially addresses the required elements.
— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A response that meets the requirement will include:

or<

Comments

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

the school's efforts for the previous five years to provide
and implement a [mathematics or reading] curriculum that
improves student achievement. (Ex: Curriculum alignment,
curriculum maps, pacing guides, instructional material
adoptions, committee work, data review teams)

The description provided for the past four years lacks
detail as to how the actions taken will result in
improved pupil achievement.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring the integration of the
Arizona Academic Standards into [mathematics or reading]
instruction. (Ex: Lesson plan review, formal teacher
evaluations, informal classroom observations, checklists,
data review teams)

The description provided for the past four years lacks
detail as to how the actions taken have resulted in a
plan for monitoring the integration of the Arizona
Academic Standards.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring and documenting
student proficiency in [mathematics or reading]. (Ex:
Formative and summative assessments,
common/benchmark assessments, articulated assessment
plan, data review teams)

The description provided for the past four years lacks
detail as to how the actions taken have resulted in a
plan for monitoring and documenting student
proficiency.
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the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a [mathematics or
reading] curriculum. (Ex: Articulated plan, literacy or math
coach support, external consultant training, data review
teams)

The description provided for the past four years lacks
detail as to how the actions taken have resulted in a
professional development plan.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past four years lacks
detail regarding identified patterns and trends.

arepresentation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

The description provided lacks detail regarding the
connection between the findings and the
development of the action steps in the plan.

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(o]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.
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o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy II: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy lll: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Required Elements

| A response that meets the requirement will include:

Comments
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Action Steps

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.
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Performance Management Plan (PMP)
Evaluation Instrument-Math

Edkey, Inc.- Sequoia Ranch School (Sequoia Pathway Academy)

Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION
PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.
— The plan partially addresses the required elements.
— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A response that meets the requirement will include:

or<

Comments

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

the school's efforts for the previous five years to provide
and implement a [mathematics or reading] curriculum that
improves student achievement. (Ex: Curriculum alignment,
curriculum maps, pacing guides, instructional material
adoptions, committee work, data review teams)

The description provided for the past three years
lacks detail as to how the actions taken will result in
improved pupil achievement.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring the integration of the
Arizona Academic Standards into [mathematics or reading]
instruction. (Ex: Lesson plan review, formal teacher
evaluations, informal classroom observations, checklists,
data review teams)

The description provided for the past three years
lacks detail as to how the actions taken have resulted
in a plan for monitoring the integration of the Arizona
Academic Standards.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring and documenting
student proficiency in [mathematics or reading]. (Ex:
Formative and summative assessments,
common/benchmark assessments, articulated assessment
plan, data review teams)

The description provided for the past three years
lacks detail as to how the actions taken have resulted
in a plan for monitoring and documenting student
proficiency.
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the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a [mathematics or
reading] curriculum. (Ex: Articulated plan, literacy or math
coach support, external consultant training, data review
teams)

The description provided for the past three years
lacks detail as to how the actions taken have resulted
in a professional development plan.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

Although only for the past three years, the school
demonstrates some data analysis efforts.

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

The description provided for the past three years
lacks detailed efforts to collect and analyze relevant
data.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past three years
lacks detail regarding identified patterns and trends.

a representation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

The description provided lacks detail regarding the
connection between the findings and the
development of the action steps in the plan.

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(o]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.

01/07/10

Page 2 of 4






o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy II: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy Ill: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Required Elements

| Aresponse that meets the requirement will include:

Comments
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Action Steps

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.
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Performance Management Plan (PMP)
Evaluation Instrument-Reading

Edkey, Inc. — Sequoia Ranch School (Children First Academies)

Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION
PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.
— The plan partially addresses the required elements.
— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A response that meets the requirement will include:

or<

Comments

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

the school's efforts for the previous five years to provide
and implement a [mathematics or reading] curriculum that
improves student achievement. (Ex: Curriculum alignment,
curriculum maps, pacing guides, instructional material
adoptions, committee work, data review teams)

The description provided for the past four years lacks
detail as to how the actions taken will result in
improved pupil achievement.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring the integration of the
Arizona Academic Standards into [mathematics or reading]
instruction. (Ex: Lesson plan review, formal teacher
evaluations, informal classroom observations, checklists,
data review teams)

The description provided for the past four years lacks
detail as to how the actions taken have resulted in a
plan for monitoring the integration of the Arizona
Academic Standards.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring and documenting
student proficiency in [mathematics or reading]. (Ex:
Formative and summative assessments,
common/benchmark assessments, articulated assessment
plan, data review teams)

The description provided for the past four years lacks
detail as to how the actions taken have resulted in a
plan for monitoring and documenting student
proficiency.
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the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a [mathematics or
reading] curriculum. (Ex: Articulated plan, literacy or math
coach support, external consultant training, data review
teams)

The description provided for the past four years lacks
detail as to how the actions taken have resulted in a
professional development plan.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past four years lacks
detail regarding identified patterns and trends.

arepresentation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

The description provided lacks detail regarding the
connection between the findings and the
development of the action steps in the plan.

Il. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(o]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.
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o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy II: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X
implement the action steps that support the strategies.
Strategy lll: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X

implement the action steps that support the strategies.

Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Required Elements

| A response that meets the requirement will include:

Comments
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Action Steps

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.
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Edkey, Inc. — Sequoia Ranch School - Entity ID 81052
Schools: Children First Academy — Tempe
Children First Academy — Phoenix
Sequoia Pathway Academy

Renewal Executive Summary

Sources of Evidence for this Document

Pursuant to A.R.S. 15-183.1, a charter may be renewed for successive periods of twenty years.
The Arizona State Board for Charter Schools (Board) has established a process for the renewal
of a charter that is based on affirmative evidence in three areas:

I. Success of the academic program, including academic achievement
II. Viability of the organization, including fiscal management and compliance
lll. Adherence to the terms of the charter, including contract and legal compliance

Evaluation of the charter holder's success in these three areas is based on a variety of
information that will serve as sources of evidence in determining renewal of a charter. These
sources include, but are not limited to:

Pupil achievement data
Independent financial audits
Five-year interval summary reviews
Site visit reports

Monitoring reports

Application package for renewal

Profile

Edkey, Inc. — Sequoia Ranch School operates three schools: one school serves grades K-7, one
school serves grades K-8, and one school serves grades K-12. A fourth school site in Mayer
served grades K-12 but was closed on June 30, 2012 due to low enrollment. The graph below
shows the charter holder’s actual 100" day average daily membership (ADM) for fiscal years
2007-2011 and the fiscal year 2012 ADM or estimated count as of June 11, 2012 and projected
ADM through 2015. Projections were provided by the charter holder as part of the submitted
Renewal Budget Plan.
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Edkey, Inc. - Sequoia Ranch School:
Historical and Projected ADM for FY 2007 - 2015
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Graphs displaying the academic achievement for the past five years, if available, are provided
below and on the next page.
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Edkey, Inc. _ Sequoia Ranch School - Sequoia Pathway Academy(90377) Edkey, Inc. _ Sequoia Ranch School - Sequoia Pathway Academy(90377)
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I. Success of the Academic Program

The academic performance of the school(s) operated by the charter holder did not meet or
demonstrate sufficient progress toward the Board’s level of adequate academic performance.
Therefore, the charter holder was required to submit a Performance Management Plan in the
academic section of the renewal application and to complete the Renewal Budget Plan.

On May 18, the charter holder submitted a PMP narrative and templates. Academic oversight
documentation was not submitted.

A leadership team discussion took place on June 20 at the administrative office with Ron Neil
(Charter Representative), Patric Greer (Business Manager/Charter Representative), Curtis
Cardine (Assistant Superintendent), Tamara Becker (Assistant Superintendent), Brad Miles
(Assistant Superintendent), Jevon Lewis (Principal, Children First Academy Tempe), Donna
Driggers (Principal, Children First Academy Phoenix), Rachael Lay (K-6 Principal, Sequoia
Pathway Academy), and Jonathan Gentile (7-12 Principal, Sequoia Pathway Academy).

The charter holder submitted two PMPs: one for the Children First Academies (CFA), because
both schools serve the same grades and similar populations, and one for Sequoia Pathway
Academy. Because, at the time the renewal application was submitted, the charter holder
intended to close the school in Mayer, a PMP was not submitted for the school.

Children First Academy-Phoenix and Children First Academy-Tempe were existing schools in
Maricopa County Regional School District 509 (Thomas J Pappas Schools) and acquired by the
charter holder prior to the 2008-2009 school year. The charter holder has been operating the
schools since that time. The discussion with the leadership team confirmed information in the
narrative regarding the challenges of serving a predominantly homeless population as well as
the teacher and principal turnover that has occurred at the schools in the past three years. The
organization has developed a leadership program which identifies teachers in the organization
that exhibit leadership potential and then pays for their academic coursework to become
gualified as a principal. The current principals have completed the program.
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The leadership team discussion also provided additional information that was not included in
the PMP. Previously, both schools operated as independent sites. However, now the schools
will be doing more collaborative work including aligning curriculum as well as instructional and
assessment practices and participating in common professional development. The schools will
also be doing site-based Professional Learning Communities (PLC) in order to focus on lesson
planning and discuss benchmark and teacher-developed formative assessment data. Both
schools are sharing an art and music teacher in order to have common planning time for the
PLC work.

Children First Academy-Phoenix will be implementing Response to Intervention which it had
not been doing before the current principal started in November. For increasing reading
achievement, teachers at both schools will be trained before school starts on how to do
running records to measure reading fluency and comprehension to determine interventions.
The schools have identical calendars and will both be using a structured lesson plan format. The
schools have reviewed the 2012 data and, according to the leadership team, the results
confirmed the benchmark data collected at the schools.

Sequoia Pathway Academy started as a new school site in August, 2009, and has operated for
three years. Although Sequoia Pathway Academy’s academic performance meets the Board's
level of adequate academic performance, the charter holder chose to submit a PMP. The
leadership team confirmed that information included in the action plan is part of along term
plan for the school so the budget portion of the templates includes limited additional
expenditures. The team stated that Sequoia Pathway Academy has enrolled approximately 900
students for next year.

Due to the organization’s shift to site-based PLCs, the school teams will focus on developing
formative assessments. Teachers at the school have been developing their own assessments
for the past three years but the common planning time will allow them to develop assessments
in common. According to the leadership team, the goal for the organization is to move toward
total performance assessments.

The information gleaned during the discussion supported the Performance Management Plan
narrative and templates submitted.

Required submissions for the Academic Performance Section and the Renewal Budget Plan, as
well as the applicable evaluation instrument and checklist, are included in the charter holder’'s
portfolio. The evaluation instrument completed by staff identifies whether the required
information provided included a Full Description, a Partial Description, or a Very Limited
Description. The checklist completed by staff identifies whether the required elements of the
Detailed Business Plan were addressed.

. Viability of the Organization
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The charter holder meets the standards specified in the Renewal Application Instructions.
Therefore, the charter holder was not required to submit the charter holder’s Financial
Sustainability portion of the Detailed Business Plan Section.

I1l. Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action®

Over the past six years, there were no items to report.

B. Other Compliance Matters’

In March 2011, ADE Exceptional Student Services notified the charter holder of noncompliance
in some areas with regard to specific regulations for Part B, Individuals with Disabilities
Education Act (IDEA), and the Arizona Revised Statutes. The compliance issues were reported
by ADE as resolved in March 2012.

In August 2011, the Arizona Department of Education notified the charter holder that they failed
to submit compliance activities for NCLB Cycle 2 Monitoring Compliance Activities. The issue
was reported by ADE as resolved in December 2011.

The fiscal year 2008 audit identified an issue that required a corrective action plan (CAP).
Specifically, the audit indicated that based on the schedules provided by the charter holder, it
could not be determined whether base salaries for teachers have supplanted Classroom Site
Fund (CSF) monies. The charter holder submitted a satisfactory CAP.

Additionally, the fiscal year 2007 audit identified an issue that required a CAP. Specifically, the
audit indicated that the charter holder received $328,162 in restricted cash donations from
Sequoia Choice Schools, LLLP with purpose restrictions equivalent to the restrictions on CSF
funds. A.R.S. 815-977 does not permit one charter holder to transfer CSF funds to another
charter holder. The charter holder submitted a satisfactory CAP.

For the previous five fiscal years, the charter holder has failed to submit its Annual Financial
Report, Budget and annual audit for one or more years.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was consistent with the
information on file with the Arizona Corporation Commission, the charter holder was not
required to submit the charter holder’s Organizational Membership portion of the Detailed
Business Plan Section.

! For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
2 For more information about the areas of compliance reviewed for this section, please see the “Renewal Guide”.
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Board Options

Option 1: The Board may approve the renewal. Staff recommends the following language for
consideration: Renewal is based on consideration of academic, fiscal and contractual
compliance of the charter holder. In this case, there is a record of academic performance below
the Board’s level of adequate academic performance, which has been addressed by the charter
holder through the inclusion of a performance management plan as part of the renewal
application package and can be incorporated in the charter contract. There is also a record of
past contractual noncompliance which has been reviewed. With that taken into consideration
as well as all information provided to the Board for consideration of this renewal application
package and during its discussion with representatives of the charter holder, | move to approve
the request for charter renewal and grant a renewal contract to Edkey, Inc. — Sequoia Ranch
School that incorporates the performance management plan.

Option 2: The Board may deny the renewal. The following language is provided for
consideration: Based upon areview of the information provided by the representatives of the
charter holder and the contents of the application package which includes the academic
performance, the fiscal compliance, and legal and contractual compliance of the charter holder
over the charter term, | move to deny the request for charter renewal and to not grant a
renewal contract for Edkey, Inc. — Sequoia Ranch School. Specifically, the charter holder, during
the term of the contract, failed to meet the obligations of the contract or failed to comply with
state law when it:

1. Failed to provide a learning environment that improved pupil achievement in
accordance with A.R.S. § 15-181(A).

2. Other specific reasons the Board may have found during its consideration
including...
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Comparison Schools

Selection of schools: Schools were selected based on grade levels served, proximity, and availability
of data.

e Grade levels served — schools serving grades in common with the selected school site were
included.
Example: If the selected school serves grades K-8, a K-3 and a 5-12 school would be listed. In
the case of a K-12 school as the selected site, both elementary (K-8) schools and high schools
(9-12) are included.

e Proximity — charter and district schools located within a two mile radius were included. If fewer
than four school sites were located within a two mile radius, the distance was increased until at
least four schools were located or a radius of 15 miles was reached. If the selected site is not an
alternative school, alternative schools may be included in the list but do not count toward the
four school minimum to be listed. If fewer than four schools were located within a 15 mile radius,
the list consists only of schools within that 15 mile radius.

¢ Availability of data — Additional information regarding specific data elements is included below.
Schools that did not have current academic data for proficiency and growth, but met the criteria
of inclusion based on grade levels served and proximity, were not included in the list.

Number of Students: Enroliment information is based on the October 1, 2010 student count reported
to the Arizona Department of Education.

Free/Reduced Lunch Eligible: Student eligibility percentages are provided by the school’s enroliment
information. Data is from the 2010-2011 school year.

Grades Served: Grade levels served are based on 2010-11 school year data as reported to the
Arizona Department of Education.

AZ LEARNS Label: Legacy and letter grade labels are based on the Arizona Department of
Education’s Accountability System for the 2010-11 school year.

Math and Reading Proficiency on AIMS: Proficiency is determined by the percentage of students
earning a score of “Meets” or “Exceeds” on the math or reading portion of Arizona’s Instrument to
Measure Standards (AIMS) tests in 2011 as reported by the Arizona Department of Education.

Math and Reading Median Growth Percentile: The median growth percentile is the median percentile
of all students in the school with AIMS and Stanford 10 test data, and shows if a school has high,
typical or low student growth. Growth percentiles are calculated for all third- through tenth-grade
students who took the AIMS test and second and ninth-grade students who took the Stanford 10 test.
This model looks at the student’s progress over a number of years compared to their academic peers.
Growth Percentile scores are calculated by the Association and are based on 2010-11 AIMS and
Stanford 10 test scores.
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School Comparison - Children First Academy - Phoenix

Address 374 N. 6th Ave. | 1210 N 5th Ave | 330 N. 16th Ave 707 W. Grant 1410 N 3rd St 735 E. Fillmore | 1875 N. Central | 1121 S. 3rd Ave.
Phoenix Phoenix Phoenix Phoenix Phoenix St. Phoenix Ave. Phoenix Phoenix
School Type Charter District District District Charter Charter Charter District
Distance from . . . . . . .
N/A .56 mi .76 mi .93 mi 1mi 1mi 1.14 mi 1.28 mi
Charter Holder
Number of Students 312 633 576 338 746 819 125 N/A
Free/Reduced Lunch
ree/recucecun 93% 81% 88% 77% 0% 65% 68% 83%
Eligible
Grades Served K-8 K-8 K-7 K-7 5-12 K-8 K-8 K-8
AZ Learns Label Performing Performing Plus | Performing Plus Performing Excelling Performing Plus | Underperforming | Performing Plus
AZ Learns A-F D C C D A D N/A D
Math Proficiency 17.7 49.2 48.8 33.6 87.9 39.4 12.7 36.7
Math Median Growth . . . . . . .
Percentile 35.0 Typical 49.0 Typical 55.5 Typical 43.0 Typical 37.0 Typical 38.0 Typical 15.0 Low 44.0 Typical
Reading Proficiency 41.1 74.7 67.4 51.3 97.9 60.1 54.5 66.1
Reading Median . . . . . . .
42.0 Typical 53.0 Typical 51.5 Typical 47.0 Typical 53.0 Typical 45.0 Typical 22.0 Low 45.0 Typical

Growth Percentile
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School Comparison - Children First Academy - Tempe

1938 E. Apache 2130 E. Howe 2002 E. 1974 E. Meadow | 1216 E. Apache | 2615 S. Dorsey 1105 E. 828 S. Valencia
Address Concorda Dr. Broadway Rd.
Blvd. Tempe Ave. Tempe Dr. Tempe Blvd Tempe Ln. Tempe Mesa
Tempe Tempe
School Type Charter District District District Charter District Charter District
Distance from . . . . . . .
N/A 41l mi .88 mi .92 mi 1mi 1.23 mi 1.31 mi 1.67 mi
Charter Holder
Number of Students 207 577 802 405 74 368 4 441
Free/Reduced Lunch
reefreduioed LN 100% 91% 70% 81% 0% 66% 0% 87%
Eligible
Grades Served K-8 K-6 6-8 K-5 6-8 K-5 K-12 K-6
AZ Learns Label Performing Plus | Performing Plus | Performing Plus | Performing Plus Performing Performing Plus Performing Performing Plus
AZ Learns A-F C C C C D C N/A C
Math Proficiency 27.7 57.7 52.4 54.5 52.3 50.3 57.1 50.5
Math Median Growth . . . . . . .
Percentile 49.0 Typical 44.5 Typical 47.0 Typical 44.0 Typical 28.0 Low 39.5 Typical 87.0 High 48.5 Typical
Reading Proficiency 55.3 71.2 74.6 70.8 78.5 71.9 71.4 74.2
Reading Median . . . . . .
49.0 Typical 45.5 Typical 48.0 Typical 43.0 Typical 32.0 Low 47.5 Typical 28.0 Low 48.0 Typical

Growth Percentile

July 9, 2012






School Comparison - Children First Academy - Tempe

Address 1938 E. Apache [1538 E. Southern|202 N. Sycamore |1251 E. Southern|1251 E. Southern| 311 Aepli Dr. 2250 S. College
Blvd. Tempe Ave. Tempe Mesa Ave. Tempe Ave. Tempe Tempe Ave. Tempe
School Type Charter Charter District Charter Charter District District
Distance from . . . : . .
N/A 1.72 mi 1.81 mi 1.88 mi 1.88 mi 1.92 mi 2.07 mi
Charter Holder
Number of Students 207 314 733 110 306 549 781
Free/Reduced Lunch
reefreduioed LN 100% 79% 88% 0% 0% 37% 59%
Eligible
Grades Served K-8 K-8 K-6 5-8 7-12 K-5 6-8
AZ Learns Label Performing Plus Performing Performing Plus Excelling Excelling Excelling Performing Plus
AZ Learns A-F C D C B A A C
Math Proficiency 27.7 41.3 51.2 84.6 91.4 79.7 53.2
Math Median Growth . . . . . .
Percentile 49.0 Typical 33.0 Low 55.0 Typical 35.0 Typical 62.0 Typical 66.0 Typical 45.0 Typical
Reading Proficiency 55.3 64.3 72.3 96.3 97.1 91.3 75.5
Reading Median . . . . . . .
49.0 Typical 46.0 Typical 51.0 Typical 50.0 Typical 51.5 Typical 64.0 Typical 52.0 Typical

Growth Percentile

July 9, 2012






School Comparison - Sequoia Pathway Academy

21400 N. Santa 45012 W.
19287 N. Porter | 19302 N. Porter [17760 Regent Dr.| #3800 W. 45012 W.
Address . : . Honeycutt Rd. Rosa Dr. Honeycutt Ave. | Honeycutt Ave.
Rd. Maricopa Rd Maricopa Maricopa . . ; .
Maricopa Maricopa Maricopa Maricopa
School Type Charter Charter Charter District District District District
Distance from , . . . . .
N/A A2 mi .84 mi 1.46 mi 1.56 mi 2.33 mi 2.33 mi
Charter Holder
Number of Students 785 232 1059 632 460 688 1579
Free/Reduced Lunch 40% 46% 0% 53% 52% 68% 51%
Eligible
Grades Served K-12 K-8 K-10 K-5 K-5 K-5 6-12
. . Highly . . . .
AZ Learns Label Performing Plus Excelling Performing Performing Plus | Performing Plus | Performing Plus Performing
AZ Learns A-F B N/A B B B B C
Math Proficiency 62.5 80 72.3 61.6 75.7 61.9 49.7
Math Median Growth . . . .
Percentile 41.0 Typical 69.5 High 54.0 Typical 46.0 Typical 57.0 Typical 57.5 Typical 44.5 Typical
Reading Proficiency 84.4 94.3 85.9 77.6 80.5 73.6 76
Reading M edian . . ] . . . .
Growth Percentile 48.0 Typical 65.5 Typical 53.0 Typical 53.0 Typical 55.0 Typical 58.5 Typical 50.0 Typical
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School Comparison - Sequoia Pathway Academy

45012 W.
19287 N. Porter 45012 W. 35565 W.
Address : Honeycutt Ave. | Honeycutt Ave. | Honeycutt Rd.
Rd. Maricopa : . .
Maricopa M aricopa Maricopa
School Type Charter District District District
Distance from . . .
Charter Holder N/A 2.33 mi 2.33 mi 3.65 mi
Number of Students 785 637 485 650
Free/Red‘uF:ed Lunch 40% 64% 55% 50%
Eligible
Grades Served K-12 6-8 K-5 6-8
AZ Learns Label Performing Plus Performing Performing Plus|  Performing
AZ Learns A-F B C B C
Math Proficiency 62.5 40.2 66.9 54.4
Math Median Growth . . . )
Percentile 41.0 Typical 49.0 Typical 56.0 Typical 50.0 Typical
Reading Proficiency 84.4 67.1 78.7 76.6
Reading Median 48.0 Typical 48.0 Typical 49.0 Typical 47.0 Typical

Growth Percentile
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Performance Management Plan (PMP)
Evaluation Instrument-Reading

Edkey, Inc.- Sequoia Ranch School (Sequoia Pathway Academy)

Scoring Criteria and Comments

Each Performance Management Plan will be evaluated based on the inclusion of the required elements within each section. The
evaluator will make the following determination:

FULL DESCRIPTION
PARTIAL DESCRIPTION
VERY LIMITED DESCRIPTION

— The plan sufficiently addresses all of the required elements.
— The plan partially addresses the required elements.
— The plan does not address each of the required elements.

I. PLAN NARRATIVE

Required Elements

A response that meets the requirement will include:

or<

Comments

A detailed description of
all efforts conducted by
the school in the past five
years that demonstrates
a concerted effort and
capacity to improve pupil
achievement.

the school's efforts for the previous five years to provide
and implement a [mathematics or reading] curriculum that
improves student achievement. (Ex: Curriculum alignment,
curriculum maps, pacing guides, instructional material
adoptions, committee work, data review teams)

The description provided for the past three years
lacks detail as to how the actions taken will result in
improved pupil achievement.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring the integration of the
Arizona Academic Standards into [mathematics or reading]
instruction. (Ex: Lesson plan review, formal teacher
evaluations, informal classroom observations, checklists,
data review teams)

The description provided for the past three years
lacks detail as to how the actions taken have resulted
in a plan for monitoring the integration of the Arizona
Academic Standards.

the school’s efforts for the previous five years to develop
and implement a plan for monitoring and documenting
student proficiency in [mathematics or reading]. (Ex:
Formative and summative assessments,
common/benchmark assessments, articulated assessment
plan, data review teams)

The description provided for the past three years
lacks detail as to how the actions taken have resulted
in a plan for monitoring and documenting student
proficiency.
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the school’s efforts for the previous five years to develop
and implement a professional development plan that
supports effective implementation of a [mathematics or
reading] curriculum. (Ex: Articulated plan, literacy or math
coach support, external consultant training, data review
teams)

The description provided for the past three years
lacks detail as to how the actions taken have resulted
in a professional development plan.

A detailed description of
the process used for
conducting an analysis of
relevant pupil
achievement data.

the school’s efforts for the previous five years to analyze
relevant pupil achievement data. (Ex: datawalls, data
training, data review teams)

Although only for the past three years, the school
demonstrates some data analysis efforts.

a detailed description of the types of data collected and the
process used in conducting the analysis of the relevant
data.

The description provided for the past three years
lacks detailed efforts to collect and analyze relevant
data.

justification of how data selected for the analysis is relevant
to improving pupil achievement.

The findings from the
data analysis.

the school’s detailed interpretation of the findings from the
data analysis of the school’s relevant data for the previous
five years, including patterns and trends, as well as
strengths and weaknesses.

The description provided for the past three years
lacks detail regarding identified patterns and trends.

a representation of the findings using charts and graphs that
are understandable to the reviewer and clearly depict the
results.

A detailed description of
how the plan that is
presented is directly
linked to the findings
from the data analysis.

a description of the logic used to develop the PMP that
demonstrates the connection between the findings from
the analysis of the relevant data and the plan. (Ex: What we
learned - What we are going to do with what we learned)

The description provided lacks detail regarding the
connection between the findings and the
development of the action steps in the plan.

II. PLAN TEMPLATE

Strategy I: Provide and implement a curriculum that improves student achievement.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

(o]

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.
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o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X Part of a long-term plan so resources were already

implement the action steps that support the strategies.

budgeted.

Strategy II: Develop and

implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

Required Elements

A response that meets the requirement will include:

Comments

Action Steps

o action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X Part of along-term plan so resources were aready
implement the action steps that support the strategies. budgeted.
Strategy Ill: Develop and implement a plan for monitoring and documenting student proficiency.
Required Elements A response that meets the requirement will include: Comments
Action Steps o action steps for each strategy are based on the findings One or more of the action steps provided are not
from the analysis of relevant data. based on the findings from the analysis of relevant
data.
o action steps for each strategy are sequential, timely, and X
contribute to the school’s ability to meet the identified end
target(s).
o action steps for each strategy, to the extent appropriate, X The applicant cross-referenced the strategies and
complement and support the other strategies. action steps in the narrative portion of the PMP.
o action steps for each strategy include artifacts that provide X
evidence of the implementation of each action step.
Allocated Resources o adequate resources, i.e. time, money, personnel, etc. to X Part of a long-term plan so resources were already

implement the action steps that support the strategies.

budgeted.

Strategy IV: Develop and implement a professional development plan that supports effective implementation of the curriculum.

Required Elements

| Aresponse that meets the requirement will include:

Comments
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Action Steps

action steps for each strategy are based on the findings
from the analysis of relevant data.

One or more of the action steps provided are not
based on the findings from the analysis of relevant
data.

action steps for each strategy are sequential, timely, and
contribute to the school’s ability to meet the identified end
target(s).

action steps for each strategy, to the extent appropriate,
complement and support the other strategies.

The applicant cross-referenced the strategies and
action steps in the narrative portion of the PMP.

action steps for each strategy include artifacts that provide
evidence of the implementation of each action step.

Allocated Resources

adequate resources, i.e. time, money, personnel, etc. to
implement the action steps that support the strategies.

Part of a long-term plan so resources were already
budgeted.

01/07/10

Page 4 of 4






