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Developing Innovations in Navajo Education, Inc. (DINE, Inc.) - Entity ID 79269 


School: Developing Innovations in Navajo Education, Inc. (DINE, Inc.) 


Renewal Executive Summary 


Performance Summary 


During the five-year interval review of the charter, DINE, Inc. was required to submit a Performance 
Management Plan as an intervention because the school operated by the charter holder did not meet the 
academic expectations set forth by the Board. At the time DINE, Inc. became eligible to apply for renewal, the 
charter holder again did not meet the academic performance expectations of the Board as set forth in the 
Performance Framework and was required to submit a Demonstration of Sufficient Progress as part of the 
renewal application package.  The charter holder was unable to demonstrate the school is making sufficient 
progress toward the Board’s expectations through the submission of the required information or evidence 
reviewed during an on-site visit. In the most recent fiscal years for which there is State assessment data 
available, DINE, Inc. received letter grades of “D” in 2012, “D-ALT” in 2013, and “D” in 2014. In the most recent 
fiscal years for which there is State assessment data available DINE, Inc. has received overall ratings of “No 
Rating” because there was not sufficient data to calculate an overall rating. 


When the Board notified the Charter Holder of its opportunity to apply for renewal, the Charter Holder met 
the Board’s financial performance expectations based on the fiscal year 2012 audit. Subsequently, the Board 
received the Charter Holder’s fiscal year 2013 audit. Using the fiscal year 2013 audit, the Charter Holder did 
not meet the financial performance expectations of the Board as set forth in the Performance Framework. The 
Charter Holder was provided an opportunity to, and did, submit a financial performance response.  Staff’s 
evaluation of the Charter Holder’s financial performance response resulted in zero “Acceptable” and two “Not 
Acceptable” determinations. The Demonstration of Sufficient Progress indicates that additional resources will 
be committed to purchase new curriculum that may result in improved academic performance. 


The Charter Holder did have compliance matters, some of which continue to be monitored.   


The Charter Holder’s organizational membership on file with the Board was not consistent with the 
information on file with the Arizona Corporation Commission and the Charter Holder was required to submit 
the Organizational Membership portion of the Detailed Business Plan Section of the renewal application. At 
the time of this report, the Charter Holder has not completed the appropriate filing to align the organizational 
membership on file with the Board and the Arizona Corporation Commission. 


Profile  


DINE, Inc. operates one school serving grades 9-12 in Winslow, Arizona. DINE, Inc. is designated as an 
alternative school.  The graph below shows the Charter Holder’s actual 100th day average daily membership 
(ADM) for fiscal years 2010-2014.  
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A dashboard representation of DINE, Inc.’s academic outcomes, based upon the indicators and measures 
adopted by the Board, is provided below. 


 


I.  Success of the Academic Program 


The FY2013 overall rating for the school on the Board’s academic performance measures was No Rating 
including points received for the FY2013 letter grade of D-ALT as reported by the Arizona Department of 
Education. The FY2012 overall rating for the school on the Board’s academic performance measures was No 
Rating including points received for the FY2012 letter grade of D as reported by the Arizona Department of 
Education. The FY2014 letter grade for the school as reported by the Arizona State Department of Education is 
a D.  
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The following is a timeline of activities that have occurred related to the academic performance of DINE, Inc.: 


May 2011: DINE, Inc. was notified that the Charter Holder was required to submit a Performance Management 
Plan on or before September 1, 2011 for the five-year interval review because DINE, Inc., a school operated by 
the Charter Holder, did not meet the academic expectations set forth by the Board.  


August, 2011: DINE, Inc. timely submitted a Performance Management Plan (portfolio: i. Performance 
Management Plan). 


January, 2013: The Board released the FY2012 Academic Dashboards; DINE, Inc. received an overall rating of 
No Rating on the Board’s academic standards and DINE, Inc. did not meet the Board’s academic performance 
expectations.  


February, 2013: The Charter Holder was assigned a Demonstration of Sufficient Progress (DSP) for DINE, Inc. as 
part of an annual reporting requirement (portfolio: h. FY12 DSP Submission).  


May 2013:  Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit on May 20, 
2013 to meet with the school’s leadership and review of all evidence provided by the Charter Holder. The 
charter holder was able to submit additional evidence for 48 hours after the site visit (portfolio: g. FY12 DSP 
Evidence List). 


August, 2013: The Board released FY2013 Academic Dashboards; DINE, Inc. received an overall rating of Meets 
on the Board’s academic standards. However, DINE, Inc. did not meet the Board’s academic performance 
expectations. In accordance with the Board’s academic framework intervention schedule at that time, the 
Charter Holder was waived from any specific monitoring requirements. 


November 2013:  Board staff completed a final evaluation (portfolio: f. FY12 DSP Evaluation Instrument) of the 
Charter Holder’s FY2012 DSP and made the evaluation available to the Charter Holder. In that final evaluation 
of the FY2012 DSP, Board staff determined that the Charter Holder’s Demonstration of Sufficient Progress was 
not acceptable in all areas. In areas that were evaluated as not acceptable, Board staff provided the Charter 
Holder with technical guidance. The findings contained in the final evaluation of the FY2012 DSP were 
grounded in a limited evaluation of the school’s evidence as compared to the evaluation used in completing 
final evaluation of the FY2013 DSP submitted as part of the renewal application package.    


March, 2014: Board staff provided the Charter Holder, through its authorized representative, Richard Stoner, 
with Renewal Notification Information, which included notification of the renewal process, the date on which 
the Charter Holder would become eligible to apply for renewal (March 7, 2014), the deadline date on which 
the renewal application package would be due to the Board (June 7, 2014), information on the availability of 
the Charter Holder’s renewal application as well as instruction on how to access the renewal application, and 
notification of the requirement to submit a DSP as a component of its renewal application package because 
the Charter Holder did not meet the academic performance expectations set forth by the Board.  


May, 2014: The Board generated and released corrected dashboards for the FY2013 academic performance 
data for all schools in its portfolio. In the corrected dashboard for DINE, Inc., the school’s FY2013 overall rating 
changed from a Meets the Board’s academic standard to a No Rating on the Board’s academic standard. 


June, 2014: A renewal application package with a Renewal DSP for DINE, Inc. (portfolio: e. Renewal DSP 
Submission) was timely submitted by the charter representative.  


Renewal Application Package DSP 


Following a preliminary evaluation of the DSP, staff conducted a site visit on July 22, 2014 to meet with the 
school’s leadership, as selected by the school, to confirm evidence of the processes described in the DSP and 
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review additional evidence to be considered in the final evaluation (presented in the Charter Holder’s renewal 
portfolio: c. Renewal DSP Evaluation Instrument and d. Renewal DSP Site Visit Inventory) of the Charter 
Holder’s Demonstration of Sufficient Progress submission.  The following representatives of DINE, Inc. were 
present at the site visit: 


Name Role 


Janet Charley Business Manager 


Lucinda Honani Principal 


Paul Spitzer Treasurer 


Kyril Calsoyas Grants Advisor 


Geraldine Clark Board Member 


Rare Bell Walker Board Member 


The DSP submitted by the Charter Holder for DINE, Inc. was required to address the areas (curriculum, 
monitoring instruction, assessment, and professional development) for the measures for which the Charter 
Holder was required to provide a response. The Charter Holder was provided a copy of the initial evaluation 
prior to the site visit and informed that areas initially evaluated as not acceptable could be addressed with 
additional evidence at the time of the visit. The Charter Holder also had 48 hours following the site visit to 
submit relevant evidence. 


After considering information in the DSP, evidence provided at the time of the site visit, and additional 
evidence submitted following the site visit, the Charter Holder did not demonstrate sufficient progress towards 
meeting the Board’s academic performance expectations. The Charter Holder demonstrated evidence 
implementation of a plan for monitoring and documenting increases in student growth and proficiency. 
However, the Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a curriculum that contributes to increased student growth and proficiency, implementation 
of a plan for monitoring the integration of the Arizona’s College and Career Ready Standards (ACCRS) into 
instruction,  implementation of a professional development plan that contributed to increased student growth 
and proficiency, meeting the target for graduation rate as described in the A-F Alternative Letter Grade Model, 
and increasing the percent of students remaining enrolled in a public school across school years.  


The Charter Holder also did not provide data and analysis that demonstrates improved academic performance 
based on data generated from valid and reliable assessment sources. No disaggregated data or analysis of data 
was presented to demonstrate increased proficiency or growth in Math or Reading for non-proficient students 
and students with disabilities subgroups. The Charter Holder stated that school currently serves no ELL 
students, and that they are not able to determine the FRL status of students because they do not administer 
the National School Lunch Program. Therefore, the school did not provide data or analysis for students in the 
FRL subgroup.  


Based on the findings summarized above and described below, staff determined that the Charter Holder did 
not demonstrate sufficient progress towards meeting the Board’s academic performance expectations. 


A description of the findings for each required area as evaluated is provided below: 


Curriculum: 


In the area of curriculum, DINE, Inc.’s demonstration of sufficient progress was evaluated as Approaches. The 
Charter Holder did not provide evidence of a sustained improvement plan that includes implementation of a 
curriculum that contributes to increased student growth and proficiency. Rather, the Charter Holder provided 
evidence of a means to adopt and implement curriculum, but the Charter Holder was not able to provide 
evidence that the curriculum that is currently being implemented is aligned to Arizona’s College and Career 
Ready Standards. Additionally, the Charter Holder did not provide any evidence to demonstrate that the 
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implemented curriculum includes adaptations for students with disabilities or for students in the bottom 25%.  
While the Charter Holder is currently adopting new curriculum, it provided no evidence of a process for 
evaluating why it needed to revise its current curriculum. The approach taken by the Charter Holder lacks 
cohesiveness or alignment with other school improvement efforts.  


The Charter Holder’s demonstration of sufficient progress in the area of curriculum is not acceptable. 


 The Charter Holder must provide evidence of implementation of a systematic process the school uses 
to create/adopt curriculum.  Sufficient evidence will demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum options, and who is involved in 
the curriculum adoption process. 


o The Charter Holder provided “Bids Online-Instruction Binder” and “Bids Evaluation Form” 
documents. The Bids Online-Instruction Binder includes a “request for bids” which requested 
bids for “provision of a complete online curriculum meeting all Arizona state educational 
standards”, “Provisions of a computer based instructional delivery system”, “highly qualified 
teachers available to provide instruction for each subject” and “delivery management”. The 
binder includes a summary of the three bids that were received, including a description, the 
company, and the bid date. The bids from each entity include background information, scope 
of work, instructional services, teaching/implementation plan, monitoring student progress, 
cost, and experience with ADE. The summary form provides evidence of a plan for adopting 
curriculum, given the description of the areas that it expected bids to address. The binder also 
includes a Bid Evaluation Form that identifies the areas that will be scored in making a product 
selection and the range of possible points for each of the areas. The BID Evaluation Form has 
not yet been completed, because the bid process has not yet ended, but demonstrates a 
process for evaluating curricular options. Included in the Evaluation Form are the criteria the 
school uses to make curriculum decisions, which includes the scope of work, strength of 
instructional service, implementation and teaching plan, the ability for teachers to monitor 
student progress, the ability for parents to monitor student progress, cost, and experience 
working with AZ AD. These documents demonstrate the process the school utilizes to adopt 
new curriculum and the evaluation criteria that is used to determine which curriculum to 
adopt out of all of the options, and therefore provides evidence of a systematic process the 
school uses to adopt curriculum.  


 The Charter Holder must provide evidence that the school has in place a system for implementing the 
curriculum consistently across the school.  Sufficient evidence will demonstrate the school utilizes 
tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools.   


o The Charter Holder provided “Student Progress Report”, “Student Grading Report”, “Student 
Attendance Report’”, “Student Daily Activity Reports;” “Course Detail Reports” and 
“Messages” documents, which are sample reports pulled from the online curriculum A+. The 
student progress report is color coded to identify student progress that is on-track (green), 
slowing (yellow), or off track (red).The attendance report contains information about what 
assignments and topics the student completed each day, which provides evidence of a process 
that ensures consistent implementation of curriculum for all students. The daily activity 
reports are used by teachers to track implementation of the curriculum and to monitor what 
assignments and topics the students complete each day including how many lessons were 
worked, finished, passed, and the average mastery score. The messages show the 
communication shared between the teacher and the student concerning progress, due dates, 
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and performance levels, which provides evidence of how teachers follow-up with students to 
ensure implementation of the curriculum in a timely and successful manner. The comments 
include requirements for student pacing, and number of lessons to be completed in the week, 
which constitute efforts to ensure that students are on pace within the curriculum. These 
documents demonstrate the processes the Charter Holder utilizes to track the ongoing 
progress of students across all courses, and ensure that students have completed and 
mastered all lessons for each course. These documents, therefore, provide evidence of a 
systematic process the school uses for implementing the curriculum consistently across the 
school for all students.  


o The Charter Holder provided “Weekly Progress Reports Binder”. The documents in the binder 
provide evidence of how teachers track student performance and progress for each course, 
and include the date, course, credits earned, lessons finished, and additional comments about 
performance level for each student. The teacher explained these documents are further used 
to track student performance for each course and are used to drive discussions with students 
about expectations and progress. The documents are provided for all students, and give 
detailed information about the status of every student across all of their lessons for the 
purpose of tracking their progress so as to ensure the effective implementation of the 
curriculum. These documents demonstrate evidence of a systematic process the school uses to 
implement curriculum consistently across the school for all students.  


 The Charter Holder must provide evidence of implementation of a systematic process for evaluating 
and revising curriculum.  Sufficient evidence will demonstrate how the school evaluates how 
effectively the curriculum enables students to master the standards, identifies gaps in the curriculum, 
and demonstrates how the school is addressing curricular gaps.  


o In response to questions about a process to evaluate and revise curriculum, the Charter Holder 
stated that the decision to move to a new curriculum was based on the need for highly 
qualified teachers and that the Charter Holder also stated that the school’s first priority is 
whether the curriculum is reliable and whether students are able to negotiate their way 
through coursework. The Charter Holder indicated that the school talks weekly about 
curriculum and student progress, but could not provide evidence of such discussions.  The 
Charter Holder did not provide any documentation that could demonstrate a process the 
school uses to determine how to evaluate the existing curriculum and how decisions should be 
made to revise curriculum based on an evaluation process. Nor did the Charter Holder provide 
any documentation that could demonstrate how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in the curriculum, and 
addresses curricular gaps.  


 The Charter Holder must demonstrate implementation of a curriculum aligned to the ACCR standards.  


o The Charter Holder stated that the A+ curriculum is aligned to ACCR standards, but did not 
provide any evidence to demonstrate that they had purchased the aligned version.  


 The Charter Holder must demonstrate implementation of a curriculum adapted to meet the needs of 
subgroup populations.  Sufficient evidence will demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for struggling students within the subgroups. 


o The Charter Holder provided “American School Curriculum Alignment and Resources”. While 
the Charter Holder provided these documents in attempt to show evidence of a curriculum 
that is adapted for subgroups, the Charter Holder also stated that the resources contained in 







ASBCS, August 11, 2014                        Page 7 


 


 


these documents are from a curriculum that the school utilized in previous years. The charter 
representative stated that the materials are currently utilized for students who are struggling 
with concepts or struggling to stay on task but the charter representative did not provide 
additional documents to demonstrate how and when these resources are utilized, or any 
explanation about how these resources specifically are used for adapting the curriculum to 
meet the needs of any of the subgroups. In addition, the curriculum resources are aligned to 
the archived standards. These documents do not demonstrate implementation of a curriculum 
adapted to meet the needs of subgroup populations because of a lack of evidence or 
documentation of how these resources are utilized in practice to meet the needs of subgroup 
populations. Therefore, these documents do not demonstrate there is curriculum intended to 
provide differentiated materials, activities and/or strategies for struggling students within the 
subgroups.  


o The Charter Holder provided “iSTEEP assessment forms”. These documents were utilized in the 
2012 and 2013 school years to assess student performance levels, but the Charter Holder 
stated that they were not utilized during the recent 2014 school year. The Charter Holder 
discussed their usage as assessment materials, but did not provide evidence to demonstrate 
that the assessment results were used as a curricular resource that was used to adapt 
curriculum and instruction for all subgroups. The assessment forms provided are reading level 
assessments, in which teachers kept track of the score for each student on a leveled reading 
assessment, but no evidence was provided that the reading assessments were utilized for 
adaptation of the curriculum and instruction. Due to their lack of use in the 2014 school year, 
the fact that the assessment forms are actually utilized as assessments without evidence of 
usage for adaptation purposes, these documents do not demonstrate implementation of a 
curriculum adapted to meet the needs of subgroup populations. Nor do these documents 
demonstrate there is curriculum intended to provide differentiated materials, activities and/or 
strategies for struggling students within the subgroups. 


o The Charter Holder did not provide additional evidence to demonstrate the adaptation of 
curriculum for students with disabilities or for students in the bottom 25%.  


o The Charter Holder stated that they do not currently serve students in the ELL subgroup.  


o The Charter Holder stated that they are not able to determine the FRL status of students 
because they do not administer the National School Lunch Program. Therefore, the school did 
not provide information about how they adapt processes to meet the needs of students within 
the FRL subgroup.  


Monitoring Instruction:  


In the area of monitoring instruction, DINE, Inc.’s demonstration of sufficient progress was evaluated as Falls 
Far Below. The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a plan for monitoring the integration of the Arizona’s College and Career Ready Standards 
into instruction. Rather, the Charter Holder provided evidence of processes to monitor student progress 
through the curriculum, but the Charter Holder was not able to provide evidence that the curriculum that is 
currently being implemented is aligned to Arizona’s College and Career Ready Standards.  Additionally, while 
the charter holder stated they evaluate employee’s performance and provided a Personnel Policy concerning 
employee evaluations, the charter holder was unable to provide any evidence of a system used to evaluate 
employees specifically with regard to the quality of instruction. The evidence presented by the charter holder 
demonstrates the charter holder is in the beginning stages of monitoring and evaluating standards and 
instructional practices. 
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The Charter Holder’s demonstration of sufficient progress in the area of monitoring instruction is not 
acceptable. 


 The Charter Holder must provide evidence of implementation of a system to monitor the integration of 
ACCRS into instruction. Sufficient evidence will demonstrate that the school ensures all grade level 
standards are taught within the school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity. 


o The Charter Holder provided “Student Progress Report”, “Student Grading Report”, “Student 
Attendance Report’”, “Student Daily Activity Reports;” “Course Detail Reports” and 
“Messages” documents, which are sample reports pulled from the online curriculum A+. The 
student progress report is color coded to identify student progress that is on-track (green), 
slowing (yellow), or off track (red).The attendance report contains information about what 
assignments and topics the student completed each day and the daily activity reports show for 
each day how many lessons were worked, finished, passed, and the average mastery score, 
both of which demonstrate some monitoring of the pace of the curriculum. The messages 
show the communication shared between the teacher and the student concerning progress, 
due dates, and performance levels, and comments included requirements for student pacing, 
and number of lessons to be completed in the week. The documents demonstrate some 
evidence of processes to monitor student progress on all lessons within a course for individual 
days as well as the entirety of the course, but they do not demonstrate evidence of the 
implementation of a system to monitor the integration of ACCRS into instruction because the 
Charter Holder did not provide evidence to demonstrate that the curriculum is aligned to 
ACCRS.  


o The Charter Holder provided “Weekly Progress Reports Binder”. The documents in the binder 
track the date, course, credits earned, lessons finished, and additional comments about 
performance level for each student. The teacher indicated that this process is what the charter 
holder uses to track student performance and progress for each course and is used to drive 
discussions with students about expectations and performance. This process also documents 
the tracking of student progress across lessons; however, it does not indicate whether lessons 
are aligned to ACCRS. Therefore, while these documents demonstrate some processes for 
monitoring of student progress across all students and courses, they do not demonstrate that 
the school is implementing an ACCRS-aligned curriculum with fidelity.  


o The Charter Holder did not provide any additional evidence that could demonstrate the 
implementation of a system to monitor the integration of ACCRS into instruction.  


 The Charter Holder must provide evidence of implementation of a system to evaluate the instructional 
practices of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs of teachers. 


o The Charter Holder provided “Personnel Policy”. The document describes the process for 
employee evaluations, including four main action areas: that “the supervisor shall observe 
performance…on a regular basis”, “new employees shall be evaluated within their first 90 days 
of employment”, “all employees will be given a formal evaluation, minimum of once each 
year” and “an accurate and complete copy of the written evaluation shall be delivered to the 
employee in a private conference”. While this policy is stated in the handbook, the Charter 
Holder provided no evidence of implementation to demonstrate this process is being utilized 
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across the school and the principal stated that no evaluations were conducted during the past 
year. In addition to the lack of implementation, the procedures listed in the policy document 
also do not identify any criteria that would be utilized to conduct evaluations of instructional 
quality. Due to a lack of implementation, and a lack of criteria established to conduct 
evaluations of instructional quality, this document does not provide evidence of 
implementation of a system to evaluate the instructional practices of teachers.   


o The Charter Holder stated that with one teacher in a remote location, employees are being 
observed every day by virtue of being in one location. The Charter Holder also stated that they 
evaluate teachers and terminated teachers based on evaluations. However, the Charter Holder 
stated that the school does not follow Part C of the Evaluation Procedure as defined in their 
personnel handbook, which states “An accurate and complete copy of the written evaluation 
shall be delivered to the employee in a private conference. The evaluation shall be signed and 
dated by the employee, acknowledging only receipt, at the time of the conference.” The 
Charter Holder did not provide additional evidence of a system to evaluate the instructional 
practices of teachers. Nor did the Charter Holder demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and learning needs of teachers.  


 The Charter Holder must provide evidence that school leaders conduct some analysis and provide 
some feedback to further develop the system. Sufficient evidence will demonstrate that teachers 
receive the feedback, have access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is ongoing. 


o The Charter Holder stated that the school does not follow Part C of the Evaluation Procedure 
as defined in their personnel handbook, which states “An accurate and complete copy of the 
written evaluation shall be delivered to the employee in a private conference. The evaluation 
shall be signed and dated by the employee, acknowledging only receipt, at the time of the 
conference.” The Charter Holder provided no evidence to demonstrate that school leaders 
conduct some analysis and provide some feedback to further develop the system. 


 The Charter Holder must provide evidence of implementation of a system to evaluate the instructional 
practices of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate that the 
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning 
needs of teachers in relation to meeting the needs of students with proficiency in the bottom 25%, ELL 
students, FRL students, and students with disabilities. 


o The Charter Holder provided no evidence to demonstrate implementation of a system to 
evaluate the instructional practices of teachers that addresses the needs of students with 
proficiency in the bottom 25% and students with disabilities. 


o The Charter Holder stated that they are not able to determine the FRL status of students 
because they do not administer the National School Lunch Program. Therefore, the school did 
not provide information about how they adapt processes to meet the needs of students within 
the FRL subgroup.  


o The Charter Holder stated that they do not currently serve students in the ELL subgroup. 


Assessment: 


In the area of assessment, DINE, Inc.’s demonstration of sufficient progress was evaluated as Meets. The 
Charter Holder provided evidence of implementation of a plan for monitoring and documenting student 
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proficiency. Specifically, the Charter Holder provided evidence of frequent assessments on the daily, unit, and 
course level, that data is analyzed, and that action is taken based on student performance to adjust 
instruction. The Charter Holder was able to demonstrate evidence of a comprehensive assessment system that 
is based on clearly defined performance measures aligned with the curriculum and instructional methodology 
that includes data collection from multiple assessments, and data review teams. 


The Charter Holder’s demonstration of sufficient progress in the area of assessment is acceptable. 


 The Charter Holder must provide evidence of the implementation of a comprehensive assessment 
system.  Sufficient evidence will demonstrate the school regularly and timely assesses students in a 
manner that is aligned with the curriculum in order to monitor student progress. 


o The Charter Holder provided “Student Progress Report”, “Student Grading Report”, “Student 
Attendance Report”, “Student Daily Activity Reports;” “Course Detail Reports” and “Messages” 
documents, which are sample reports pulled from the online curriculum A+. The Student Daily 
Activity Report show average mastery by day, and the Lesson Details tab shows each lesson 
with the score, date finished, number of mastery attempts, mastery time, and total time, all of 
which demonstrate pieces of an assessment process on a daily level. The Student Attendance 
Report shows what lessons were focused on each day by student and the Student Progress 
Report demonstrates an overall grade per course, which indicates assessment that is done on 
the course level. The documents indicate that students are given assessments embedded 
within the curriculum, which include a pre-test, practice tests, and mastery tests for every unit. 
In addition, each lesson contains an end of lesson mastery assessment on which students must 
showcase mastery of higher than 80% to move on. Assessments are therefore given to 
students on a daily and unit level. These documents provide evidence of the implementation 
of an assessment system and that the school regularly and timely assesses students in a 
manner that is aligned to the curriculum in order to monitor student progress.  


o The Charter Holder provided McDougal Littell Remediation Books”. The books included several 
assessments and “remediation lessons” that were used in prior years, but not during the 
current year. During those years, these materials were utilized on a daily basis as a resource 
with all students during a tutoring time but not as an assessment process for all students in 
terms of their ongoing classwork. Due to the fact that the resources were not utilized during 
the current school year, and because they were used primarily as a supplemental curricular 
tool for remediation, the assessments in the booklet do not provide evidence of a 
comprehensive assessment system.  


 The Charter Holder must provide evidence that data from these assessments is analyzed and utilized. 
Sufficient evidence will demonstrate how and when the school analyzes assessment data, what 
findings the school makes from assessment data, who is involved in the analysis of assessment data, 
and how that analysis is used to inform and adapt instruction.  


o The Charter Holder provided “Student Progress Report”, “Student Grading Report”, “Student 
Attendance Report”, “Student Daily Activity Reports;” “Course Detail Reports” and “Messages” 
documents, which are sample reports pulled from the online curriculum A+. These reports 
showcase individual lesson assessments for every lesson, and demonstrate an assessment 
system that is embedded within the curriculum. In addition to the daily level, the assessment 
system also includes unit-level pre and post-assessments. Pre-assessments, lesson 
assessments, and post-assessments per unit are used to adapt student instruction according to 
student performance through the A+ system and additional teacher support. Students who 
master a lesson objective move forward, while a student who does not master the topic is 
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assigned additional lessons. The principal/teacher stated that she works with students on an 
individual basis if they do not successfully mastery assessments.  In addition, the ongoing 
messages between the teacher and students, which contain topics such as the pacing of the 
student and the areas that the student is struggling, provide documentation of a process to 
analyze the status of all students and take action based on that analysis. These documents 
provide evidence that assessments are given regularly and that the data from these 
assessments is analyzed and utilized.  


 The Charter Holder must provide evidence of implementation of an assessment system that meets the 
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with 
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students within 
the subgroups according to their needs. 


o The Charter Holder provided “iSTEEP assessments”.  These documents demonstrate 
assessments that were utilized to assess the levels of non-proficient students. These 
assessments were utilized during earlier school years, but were not utilized during the 2014 
academic year because the previous principal left and the current principal was not trained to 
administer the assessments. Thus, while the iSTEEP process does demonstrate evidence of an 
assessment tool that is designed for non-proficient students in past years, taken individually 
these documents do not demonstrate evidence of an assessment system that is adapted to 
meet the needs of non-proficient students because they were not utilized in the current school 
year.  


o The Charter Holder provided “Student Progress Report”, “Student Grading Report”, “Student 
Attendance Report”, “Student Daily Activity Reports;” “Course Detail Reports” and “Messages” 
documents, which are sample reports pulled from the online curriculum A+. These documents 
demonstrate an assessment system that is embedded within the curriculum. Students who are 
non-proficient in a particular lesson are re-assigned that lesson if they do not demonstrate 
mastery of higher than 80% on lesson assessments. If a student does not master the lesson 
after the 2nd time, they are locked out of the system and the teacher stated that she is able to 
work with that student individually or re-assign that lesson. Given the tracking tools to 
measure the progress of students who are not proficient, and the ability for the teacher to 
know when non-proficiency is occurring through the student getting locked out, these 
documents demonstrate evidence of implementation of an assessment system that meets the 
needs of non-proficient students. 


o The principal stated that IEPs are utilized for students with disabilities, and that the 
assessment system embedded in A+ is modified to address the needs of students with 
disabilities. The A+ system gives teachers the ability to track the ongoing process of any 
students with disabilities through the daily mastery scores and pacing reports. The teacher 
stated that if a student does not reach the 80% level of mastery by the second attempt, the 
system locks that student out and the teacher is able to work with that student individually to 
provide support. The assessment system embedded in A+ demonstrates evidence of 
implementation of an assessment system that meets the needs of students with disabilities.  


o The Charter Holder stated that they are not able to determine the FRL status of students 
because they do not administer the National School Lunch Program. Therefore, the school did 
not provide information about how they adapt processes to meet the needs of students within 
the FRL subgroup.  


o The Charter Holder stated that they do not currently serve students in the ELL subgroup.  
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Professional Development: 


In the area of professional development, DINE, Inc.’s demonstration of sufficient progress was evaluated as 
Approaches. The Charter Holder did not provide evidence of a sustained improvement plan that includes 
implementation of a professional development plan that contributed to increased student growth and 
proficiency. Rather, the Charter Holder provided some evidence that professional development sessions 
address areas of high importance, specifically in regard to math and cultural topics.  However, the Charter 
Holder was not able to provide evidence that the professional development plan is aligned to teacher learning 
needs. Nor was the charter holder able to provide any evidence that it supports high quality implementation of 
strategies learned in professional development trainings or that there are follow-up and monitoring processes 
in place. The evidence presented by the Charter Holder demonstrates that the school is in the beginning stages 
of developing a professional development plan.  


The Charter Holder’s demonstration of sufficient progress in the area of professional development is not 
acceptable. 


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan.  Sufficient evidence will demonstrate that the plan was developed to address 
teacher learning needs and areas of high importance. 


o The Charter Holder provided “Staff Development Training”. The document provides a 
description of the training attended and the name of the employee who attended that 
training. The list includes professional development from the 2012-2013 school year and the 
2013-2014 school year. The listed sessions include trainings on math topics, which the Charter 
Holder stated is a focus area for the school and thus indicates some focus on areas of high 
importance. The trainings also include a session focused around cultural issues, which the 
Charter Holder stated is a part of the school’s mission statement and also therefore provides 
some evidence of professional development that is focused on areas of high importance. The 
Charter Holder identified that training was provided on the use of their computer-based 
curriculum, but no documentation was provided to demonstrate that it had been completed. 
The professional development list as a whole does not indicate how professional development 
sessions were selected or how they align to teacher learning needs. The document provides 
some evidence of the implementation of a professional development plan that addresses 
areas of high importance, but no evidence of the implementation of a professional 
development plan that is comprehensive and addresses teacher learning needs.  


 The Charter Holder must provide evidence of implementation of a system that supports high quality 
implementation of the information and strategies learned through the professional development plan.  
Sufficient evidence will demonstrate how the Charter Holder provides access to resources necessary to 
implement the information and strategies, and/or otherwise supports teachers in planning to 
implement the information and strategies. 


o The Charter Holder stated that the school supports implementation through continued 
dialogue with A+, but provided no evidence of interactions or any evidence that would 
demonstrate the implementation of a system that supports high quality implementation of the 
information and strategies learned through the professional development plan.  


 The Charter Holder must provide evidence of implementation of a system to follow-up on and monitor 
the implementation of the strategies and information learned through the professional development 
plan.  Sufficient evidence will demonstrate how implementation is observed and evaluated and how 
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the school ensures teacher development is ongoing in relation to the information and strategies 
learned through the professional development plan. 


o The Charter Holder stated that they monitor implementation based on whether or not staff is 
able to perform the strategies learned in the professional development, but provided no 
evidence to demonstrate the implementation of a system to follow-up on and monitor the 
implementation of the strategies and information learned through the professional 
development plan.  


 The Charter Holder must provide evidence of implementation of a comprehensive professional 
development plan that meets the needs of students with proficiency in the bottom 25%, ELL students, 
FRL students, and students with disabilities. Sufficient evidence will demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and areas of high importance in 
relation to students within the subgroups according to their needs. 


o The Charter Holder provided “ADE ESS Materials.” The ADE ESS Materials included a video 
titled assistive technology powerful solutions for success, a media check out form, a 
PowerPoint on educating students with disabilities grant notification multi-tier behavior 
supports information, materials on online courses on autism, and materials on essential 
practices for students with autism. The documents showcase types of resources, but do not 
provide an explanation of how they were utilized or by whom. Taken as a whole, the 
documents do not provide evidence of how the professional development plan addresses 
teacher weaknesses and learning needs in relation specifically to students with disabilities. The 
documents provide partial evidence of the implementation of a professional development plan 
aligned to meet the needs of students with disabilities, but not a comprehensive plan that 
addresses teacher weaknesses and areas of high importance.  


o The Charter Holder provided “Bills and Requisitions for Special Education Services Provided”. 
The documents indicate the Special Education services that were provided for the school, but 
they do not indicate any trainings that were provided during the 2013-2014 year for teachers 
regarding students with disabilities. In the 2012-2013 school year, the documents indicate that 
the principal received access to personalized online trainings, but do not demonstrate the 
completion of these trainings or results from the trainings. Therefore, these documents do not 
provide evidence of implementation of a comprehensive professional development plan that is 
aligned to meet the needs of students with disabilities because they do not demonstrate any 
trainings that were provided in the 2013-2014 school year and they do not demonstrate 
evidence that offered trainings were actually utilized in the 2012-2013 school year.  


o The Charter Holder provided “Special education binder”. The special education binder included 
special education policies, procedures, and implementation documents. The documents detail 
the school-wide policies on special education, but do not contain any evidence to indicate 
professional development services offered to teachers in regard to students with disabilities. 
Therefore, the materials do not provide evidence of a comprehensive professional 
development plan that is aligned to meet the needs of students with disabilities.  


o The Charter Holder stated that ----- did not provide additional evidence to demonstrate the 
implementation of a comprehensive professional development plan that meets the needs of 
students with disabilities or any evidence to demonstrate the implementation of a 
comprehensive professional development plan that meets the needs of non-proficient 
students. 
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o The Charter Holder stated that they are not able to determine the FRL status of students 
because they do not administer the National School Lunch Program. Therefore, the school did 
not provide information about how they adapt processes to meet the needs of students within 
the FRL subgroup.  


o The Charter Holder stated that they do not currently serve students in the ELL subgroup.  


Data: 


The Charter Holder did not provide data and analysis that demonstrates improved academic performance 
based on data generated from valid and reliable assessment sources. The data provided by the charter holder 
demonstrated a decline in Reading proficiency and did not address Math proficiency. In addition, the Charter 
Holder did not provide any disaggregated data for the subgroups. Therefore, the data and analysis did not 
demonstrate improved proficiency in Math and Reading in the whole school population or for students within 
the students with disabilities subgroup, nor did it demonstrate increased “Improvement” for non-proficient 
students in Math and Reading. The Charter Holder stated that school currently serves no ELL students, and 
that they are not able to determine the FRL status of students because they do not administer the National 
School Lunch Program. Therefore, the school did not provide data or analysis for students in the FRL subgroup. 


The Charter Holder’s demonstration of sufficient progress in the area of data is not acceptable. 


 The charter holder must provide evidence of the effectiveness of their systems in each of the areas 
discussed above through the presentation of valid and reliable data and data analysis that 
demonstrates improved student growth and proficiency.  Sufficient evidence will demonstrate the 
school’s performance on the AIMS assessment, as reflected in the dashboard, is and will continue to 
improve as compared to prior years. 


o The Charter Holder provided Reading proficiency data for 2013 and 2014; however, the data 
indicates a decrease in proficiency from 66.7% proficient in 2013 to 40% proficient in 2014. 
The Charter Holder did not provide any data to demonstrate proficiency or growth in Math, or 
growth in Reading. 


Increasing Graduation Rate:  


In the area of increasing graduation rate DINE, Inc.’s DSPs were evaluated as Approaches. The Charter Holder 
did not provide evidence of a sustained improvement plan that includes meeting the target for graduation rate 
as described in the A-F Alternative Letter Grade Model. The Charter Holder’s evidence demonstrates that the 
school staff utilizes a curriculum check sheet that tracks the ongoing progress of students toward graduation to 
ensure students in grades 9-12 graduate.  However, the school did not present data or evidence that 
demonstrates that this strategy results in success in ensuring students graduate.  


The Charter Holder’s DSPs in the area of increasing graduation rate are not acceptable. 


 The Charter Holder must provide evidence of strategies the school uses to ensure students in grades 9-
12 graduate on time. These strategies should ensure that students have a plan to direct them in 
meeting graduation requirements that is kept up-to-date, and should include practices to address early 
academic difficulty.  


o The Charter Holder provided “Curriculum Check Sheet”. This document is used by the principal 
to evaluate student credits for each subject area. The sheet lists each subject area along with 
the number of credit hours required, and shows each course and the completion status of that 
course for the student. It also shows the number of credits pending and the number of credits 
deficient for that student. The Charter Holder stated that the school uses this system to track 
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student progress toward graduation requirements which indicates a strategy to ensure that 
students are on track to meeting requirements to graduate. The sheet demonstrates a strategy 
for ensuring that students have a plan to direct them in meeting graduation requirements.  


o The Charter Holder presented data to show the number of students who graduated each year. 
However, the data only shows a numerical value and does not provide a percentage to 
indicate the graduation rate. When asked to provide that information in order to determine 
whether the graduation rate was increasing or decreasing as compared to prior years, the 
Charter Holder did not do so. No additional data was provided to demonstrate an increased 
graduation rate.  


Academic Persistence:  


In the area of Academic Persistence, the Charter Holder’s demonstration of sufficient progress was evaluated 
as Falls Far Below. The Charter Holder stated that incentive systems are in place for attendance and 
performance, but did not provide evidence of such processes or evidence of strategies for identifying students 
that are at risk for dropping out or failing. The Charter Holder did not provide evidence of a sustained 
improvement plan that includes increasing the percent of students remaining enrolled in a public school across 
school years.  


 The Charter Holder must provide evidence of a sustained improvement plan that results in an 
increased percent of students remaining enrolled in a public school across school years. Sufficient 
evidence will have demonstrated how the school identifies students at risk of dropping out or failing, 
demonstrated strategies the school utilizes to address student challenges to completing/continuing 
their education, and demonstrated how the school evaluates activities to determine which resulted in 
improved student engagement. 


o The Charter Holder stated that they hired people to recruit students and offered incentives for 
students who performed well and attended school, but did not provide any evidence of such 
strategies or data to demonstrate evidence of a sustained improvement plan that results in an 
increased percent of students remaining enrolled in a public school across school years.  


II. Viability of the Organization 


On March 7, 2014, when the Board notified the Charter Holder of its opportunity to apply for renewal, the 
Charter Holder met the Board’s financial performance expectations based on the fiscal year 2012 audit. 
Therefore, the Charter Holder was not required to submit a financial performance response. 


On March 13, 2014, the Charter Holder timely submitted its fiscal year 2013 audit. Based on the fiscal year 
2013 audit, the Charter Holder does not meet the Board’s financial performance expectations. On March 17, 
2014, Board staff sent a letter to the charter representative. The letter included the following: 


“Had the fiscal year 2013 audit been received prior to the Board’s deadline for notifying DINE of its 
eligibility to apply for renewal, the charter holder would have been required to submit a financial 
performance response as part of its renewal application package…As indicated in the Renewal 
Application Instructions, ‘At the time of consideration of renewal by the Board, the most current audit 
information will be provided.’ This letter is being provided to you as a courtesy, so that you may be 
prepared should the Board have questions related to DINE’s financial performance when it considers 
DINE’s renewal application package. If you would like to submit a written financial performance 
response for the Board’s review in consideration of DINE’s renewal application package, please let me 
know so that I may update DINE’s renewal application to accommodate the submission, which would 
be due with the other renewal application package components.” 
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The following table includes the Charter Holder’s financial data and financial performance for the last three 
audited fiscal years. The Charter Holder’s fiscal year 2013 revenues include $735,306 received under a federal 
Impact Aid capital grant. 


 


The Charter Holder’s application package included a financial performance response addressing the fiscal year 
2013 audit (portfolio: k. Financial Response). Staff’s evaluation of the financial performance response resulted 
in zero “Acceptable” and two “Not Acceptable” determinations (portfolio: j. Financial Response Evaluation).  


2013 2012 2011


Statement of Financial Position 2010


Cash $64,561 $139,900 $151,407 $87,844


Unrestricted Cash $64,561 $139,656 $151,407


Other Liquidity -                  


Total Assets $963,023 $290,269 $247,443


Total Liabilities $136,422 $142,207 $175,008


Current Portion of Long-Term Debt & 


Capital Leases -                  -                  -                  


Net Assets $826,601 $148,062 $72,435


Statement of Activities


Revenue $1,513,134 $1,106,064 $1,055,950


Expenses $834,595 $1,030,437 $1,057,225


Net Income $678,539 $75,627 ($1,275)


Change in Net Assets $678,539 $75,627 ($1,275)


Financial Statements or Notes


Depreciation & Amortization Expense $13,487 $16,016 $15,956


Interest Expense -                  -                  -                  


Lease Expense -                  -                  -                  


2013 2012 2011 3-yr Cumulative


Going Concern No No No N/A


Unrestricted Days Liquidity* 28.23 49.47 52.27 N/A


Default No No No N/A


Net Income $678,539 $75,627 ($1,275) N/A


Cash Flow ($75,339) ($11,507) $63,563 ($23,283)


Fixed Charge Coverage Ratio N/A


* For fiscal years 2011 and 2012, the field reflects the charter holder's performance under the financial


framework's previous "Unrestricted Days Cash" measure.


Financial Data


Financial Performance


Near-Term Indicators


Susta inabi l i ty Indicators


Developing Innovations in Navajo Education, Inc. (DINE, Inc.)


Not Appl icable
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The Demonstration of Sufficient Progress indicates that additional resources will be committed by the Charter 
Holder to purchasing new curriculum that would result in improved academic performance. However, based 
on the Charter Holder’s financial performance response and/or the Charter Holder’s financial condition, there 
is no evidence to demonstrate these expenditures can be supported.  


III. Adherence to the Terms of the Charter 


A.  Compliance Matters Requiring Board or Other Agency Action  


In October 2010, the Arizona Department of Education notified the Charter Holder of noncompliance in areas 
related to Title II-A according to 34 CFR 80.43 (a) and as a result Title II funds were placed on programmatic 
hold. The Charter Holder is currently in compliance in regards to Title II funding.  


B.  Other Compliance Matters  


In March 2009, Exceptional Student Services notified the Charter Holder of partial compliance in some areas 
with regard to specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and the Arizona 
Revised Statutes. The Charter Holder was required to submit a corrective action plan. In May 2010, the Charter 
Holder was notified by ESS that they had corrected line items from monitoring related to Indicators 11 and 13, 
but that it would resume monitoring again in Fall 2010 due to concerns over other line items. In October 2010, 
Exceptional Student Services notified the Charter Holder of partial compliance in some areas with regard to 
specific regulations for Part B, Individuals with Disabilities Education Act (IDEA), and the Arizona Revised 
Statutes. The Charter Holder was required to submit a corrective action plan. In October 2011, the Charter 
Holder was notified by Exceptional Student Services that it was in compliance with state and federal statutes 
related to services to students with disabilities.  


In December 2013, a formal state complaint was filed on behalf of a student alleging that DINE, Inc. was in 
noncompliance in special education matters. As required by 34 C.F.R. §§ 300.151-300.153 and the Arizona 
Administrative Code R7-2-405.01, the Arizona Department of Education/Dispute Resolution conducted an 
investigation into the matter. The Charter Holder was found out of compliance in providing special education 
services and counseling services to the student, and was required to make compensatory services available in 
both areas. DINE, Inc. is currently in the process of providing the required compensatory services and has 
turned in all corrective action due thus far.  


The fiscal year 2010 audit identified an issue that required a corrective action plan (CAP). Specifically, the audit 
indicates one employee was not fingerprint checked. The employee had fingerprints taken as part of the 
application process for a fingerprint clearance card, however, according to the audit, no FCC fingerprint check 
or equivalent response was received prior to the employee’s hiring. The Charter Holder submitted a 
satisfactory CAP. 


The fiscal year 2009 audit identified an issue that required a CAP. Specifically, the audit indicates one high 
school subject taught during the school year only met for 120 hours instead of the required 123 hours. The 
Charter Holder submitted a satisfactory CAP. 


The fiscal years 2009 through 2013 audits identified repeated audit issues that had not been addressed from 
the prior year’s or prior years’ audits. Specifically: 


 Accounting records – A repeated audit issue involving audit adjustments being necessary to properly 
state grant revenues and the corresponding receivable or refundable advance was identified in the 
fiscal years 2011 and 2013 audits. A repeated audit issues involving audit adjustments being necessary 
to properly state the Charter Holder’s liabilities and expenses was identified in the fiscal year 2012 
audit with a similar issue involving the Charter Holder’s assets, liabilities, revenues, expenses and net 
assets being identified in the fiscal year 2011 audit. 
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 Open Meeting Law – A repeated audit issue involving the Charter Holder not posting a statement on its 
website stating where all public notices of its meeting will be posted, not posting all public meeting 
notices on its website, and not maintaining a record of notices was identified in the fiscal year 2012 
audit. A repeated audit issue involving the Charter Holder not being able to locate a copy of the 
disclosure statement required to be filed with the Secretary of State was identified in the fiscal year 
2010 audit.  


 Procurement – A repeated audit issue involving the Charter Holder not obtaining written quotes was 
identified in the fiscal years 2009 through 2011 audits. A repeated audit issue involving the Charter 
Holder not obtaining oral quotes was identified in the 2010 through 2012 audits. 


In the previous five fiscal years, the Charter Holder failed to timely submit the fiscal years 2009 and 2010 
Annual Financial Report (AFR). 


C. Charter Holder’s Organizational Membership 


Because the organizational membership on file with the Board was not consistent with the information on file 
with the Arizona Corporation Commission, the Charter Holder was required to submit the Charter Holder’s 
Organizational Membership portion of the Detailed Business Plan Section.  At the time of this report, the 
Charter Holder has not completed the appropriate filing to align the organizational membership on file with 
the Board and the Arizona Corporation Commission. 


Board Options 


Option 1: The Board may deny the renewal. Staff recommends the following language provided for 
consideration: Having considered the statements of the representatives of the Charter Holder today and the 
contents of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal 
and contractual compliance of the charter holder provided to the Board for consideration of this request for 
charter renewal, I move to deny the request for charter renewal and to not grant a renewal contract to 
Developing Innovations in Navajo Education, Inc. (DINE, Inc.) on the basis that the charter holder failed to meet 
or make sufficient progress toward the academic performance expectations set forth in the performance 
framework as reflected in the Renewal Executive Summary and currently operates a school that, in the most 
recent years for which State assessment data is available, has received overall ratings of “No Rating” and letter 
grades of “D” in 2012, “D-ALT” in 2013, and “D” in 2014.   


Option 2: Notwithstanding staff’s recommendation to deny the renewal, the Board may determine that there 
is a basis to approve the renewal. The following language is provided for consideration: Renewal is based on 
consideration of academic, fiscal and contractual compliance of the charter holder. In this case, the charter 
holder did not meet the academic performance expectations set forth in the Board’s performance framework 
but was able to demonstrate sufficient progress toward the Board’s expectations when: [provide specific 
findings related to curriculum, monitoring of instruction, assessment, professional development, and/or data]. 
Additionally, the Board has adopted an academic performance framework that allows for additional 
consideration of the charter holder throughout the next contract period. There is a record of past contractual 
noncompliance which has been reviewed. With that taken into consideration, as well as having considered the 
statements of the representatives of the charter holder today and the contents of the renewal portfolio which 
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the charter 
holder provided to the Board for consideration of this request for charter renewal, I move to approve the 
request for charter renewal and grant a renewal contract to Developing Innovations in Navajo Education, Inc. 
(DINE, Inc.).  
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Interval Report Details


Report Date: 07/03/2014 Report Type: Renewal


Charter Contract Information


Charter Corporate Name: Developing Innovations in Navajo Education, Inc. (DINE, Inc.)
Charter CTDS: 09-86-51-000 Charter Entity ID: 79269


Charter Status: Open Contract Effective Date: 05/19/2014


Authorizer: ASBCS Contractual Days:


Number of Schools: 1 Developing Innovations in Navajo Education, Inc. (DINE, Inc.): 180


Charter Grade Configuration: 9-12 Contract Expiration Date: 06/30/2015


FY Charter Opened: — Charter Signed: 05/19/2014


Charter Granted: 11/21/2013 Corp. Commission Status Charter Holder is in Good Standing


Corp. Commission File # 0820392-0 Corp. Type Non Profit


Corp. Commission Status Date 05/12/2011 Charter Enrollment Cap 160


Charter Contact Information


Mailing Address: HC 63, Box 303
Winslow, AZ 86047


Website: —


Phone: 928-657-3272 Fax: 928-714-9422


Mission Statement: The Dine Southwest Community school will use an educational model that integrates technological literacy, vocational
preparedness, and traditional Navajo studies such as blue corn production to deliver the Arizona State Standards for
education. The outcome of this instructional program will be to offer an education that both encourages and supports students
in their mastery of high academic and vocational skills, ideas, knowledge, and active participation in the world.


Charter Representatives: Name: Email: FCC Expiration Date:


1.) Mr. Richard Stoner stone141@hotmail.com —


Academic Performance - Developing Innovations in Navajo Education, Inc. (DINE, Inc.)


School Name: Developing Innovations in Navajo Education,
Inc. (DINE, Inc.)


School CTDS: 09-86-51-201


School Entity ID: 79270 Charter Entity ID: 79269


School Status: Open School Open Date: 08/05/2002


Physical Address: HC 63, Box 303
Winslow, AZ 86047


Website: —


Phone: 928-657-3272 Fax: 928-714-9422


Grade Levels Served: 9-12 FY 2013 100th Day ADM: 15.48
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Academic Performance Per Fiscal Year


Developing Innovations in Navajo Education, Inc. (DINE, Inc.)
2012
Small


High School (9-12)


2013
Alternative


High School (10 to 12)


1. Growth Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


1a. SGP
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


1b. SGP Bottom 25%
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


1b. Improvement
Math NR 0 0 50 100 15


Reading NR 0 0 50 75 15


2. Proficiency Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


2a. Percent Passing
Math 12 / 30.4 50 13.75 NR 0 0


Reading 22 / 56.6 50 13.75 NR 0 0


2b. Composite School
Comparison


Math -17.5 25 11.25 NR 0 0


Reading -34.4 25 11.25 NR 0 0


2c. Subgroup ELL
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


2c. Subgroup FRL
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


2c. Subgroup SPED
Math NR 0 0 NR 0 0


Reading NR 0 0 NR 0 0


3. State Accountability Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


3a. State Accountability D 25 5 D-ALT 25 5


4. Graduation Measure
Points


Assigned
Weight Measure


Points
Assigned


Weight


4a. Graduation NR 0 0 NR 0 0


4b. Academic Persistence NR 0 0 NR 0 0


Overall Rating Overall Rating Overall Rating


Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard


NR 55 NR 35


Financial Performance


Charter Corporate Name: Developing Innovations in Navajo Education, Inc. (DINE, Inc.)
Charter CTDS: 09-86-51-000 Charter Entity ID: 79269


Charter Status: Open Contract Effective Date: 05/19/2014


Financial Performance - Fiscal Year 2013 Audit


Developing Innovations in Navajo Education, Inc. (DINE, Inc.)


Near-Term Indicators
Going Concern No Meets


Unrestricted Days Liquidity 28.23 Does Not Meet


Default No Meets


Sustainability Indicators
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Note: Negative numbers are indicated below by parentheses.


Net Income $678,539 Meets


Fixed Charge Coverage Ratio —


Cash Flow (3-Year Cumulative) ($23,283) Does Not Meet


Cash Flow Detail by Fiscal Year FY 2013 FY 2012 FY 2011


($75,339) ($11,507) $63,563


Does Not Meet Board's Financial Performance Expectations


Charter/Legal Compliance


Charter Corporate Name: Developing Innovations in Navajo Education, Inc. (DINE, Inc.)
Charter CTDS: 09-86-51-000 Charter Entity ID: 79269


Charter Status: Open Contract Effective Date: 05/19/2014


Timely Submission of AFR


Year Timely


2013 Yes
2012 Yes
2011 Yes
2010 No
2009 No


Timely Submission of Budget


Year Timely


2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes


Special Education Monitoring Detail


SPED Monitoring Date 10/13/2010 Child Identification


Evaluation/Re-evaluation: IEP Status:


Delivery of Service: Procedural Safeguards:


Sixty Day Item Due Date 12/11/2010 ESS Compliance Date: —


Audit Compliance


Charter Corporate Name: Developing Innovations in Navajo Education, Inc. (DINE, Inc.)
Charter CTDS: 09-86-51-000 Charter Entity ID: 79269


Charter Status: Open Contract Effective Date: 05/19/2014


Timely Submission of Annual Audit


Year Timely


2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes


Audit Issues Requiring Corrective Action Plan (CAP)


FY Issue #1


2013
2012
2011
2010 Fingerprinting
2009 Instructional Hours


Repeat Issues Identified through Audits


FY Issue #1 Issue #2 Issue #3 Issue #4


2013 Repeat Accounting Records
2012 Repeat Accounting Records Repeat Open Meeting Law Repeat Procurement
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Developing Innovations in Navajo Education, Inc. Required for: Renewal 
                                         (DINE, Inc.) 
School Name: Developing Innovations in Navajo Education, Inc. (DINE, Inc.) Initial Evaluation Completed: July 10, 2014 
Date Submitted: June 9, 2014 Final Evaluation Completed: July 24, 2014 
Academic Dashboard: FY2012 and FY2013  
 


I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  
 


  Initial Evaluation Final Evaluation 


Measure Acceptable 
Not 


Acceptable 
Comments Comments 


1a. Student 
Median Growth 
Percentile (SGP) 
Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth in Math on ACCR Standards because the narrative does 
not describe a system that includes processes to create, implement, 
evaluate, and revise curriculum. Sufficient evidence would  demonstrate 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process;  demonstrate the school utilizes tools that 
identify what must be taught, the expected pacing, strategies, methods, 
and activities, and communicated expectations for the consistent use of 
these tools; and demonstrate how the school evaluates how effectively 
the curriculum enables students to master the standards, identifies gaps 
in the curriculum, and demonstrates how the school is addressing 
curricular gaps. 


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the narrative does not describe a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence would  


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student growth in Math on ACCR 
Standards because the evidence does not demonstrate a system that 
includes processes to, implement, evaluate, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready (ACCR) Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, committee work, data review teams, 
and clearly defined and measureable implementation across the school, 
which would have demonstrated the school utilizes tools that identify 
what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of 
these tools; demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps; and  demonstrated implementation of a curriculum aligned to the 
ACCR standards. 


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math because the evidence does not 
demonstrate a system that includes processes to monitor the integration 
of ACCR Standards into instruction, evaluate the instructional practices of 
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demonstrate that the school ensures all grade level standards are taught 
within the school year in all classrooms and that teachers implement an 
ACCRS-aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that 
teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Math because the narrative does not describe a system 
that includes data review teams. Sufficient evidence would demonstrate 
how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student growth in Math 
because the narrative does not describe a comprehensive plan that 
includes follow-up and monitoring strategies and supports high quality 
implementation. Sufficient evidence would demonstrate how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and demonstrate 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.  


Data: Limited data and analysis of data was provided to demonstrate 


the teachers, and provide some analysis and feedback to further develop 
the system which would have demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity;  
demonstrated that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; and 
demonstrated that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student growth on ACCR Standards for 
Math.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student growth in Math because the evidence does not 
demonstrate a comprehensive plan that is aligned with teacher learning 
needs, includes follow-up and monitoring strategies and supports high 
quality implementation which would have  demonstrated that the plan 
was developed to address teacher learning needs; demonstrated how 
the Charter Holder provides access to resources necessary to implement 
the information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and 
demonstrated how implementation is observed and evaluated and how 
the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional 
development plan. 


Data: No data was provided to demonstrate increased student growth in 
Math.  
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increased student growth in Math. Data must demonstrate improvement 
as compared to prior years. 


1a. Student 
Median Growth 
Percentile (SGP) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student growth in Reading on ACCR Standards because the narrative 
does not describe a system that includes processes to create, implement, 
evaluate, and revise curriculum. Sufficient evidence would  demonstrate 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process;  demonstrate the school utilizes tools that 
identify what must be taught, the expected pacing, strategies, methods, 
and activities, and communicated expectations for the consistent use of 
these tools; and demonstrate how the school evaluates how effectively 
the curriculum enables students to master the standards, identifies gaps 
in the curriculum, and demonstrates how the school is addressing 
curricular gaps. 


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading 
because the narrative does not describe a system that includes processes 
to monitor the integration of ACCR Standards into instruction, evaluate 
the instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence would  
demonstrate that the school ensures all grade level standards are taught 
within the school year in all classrooms and that teachers implement an 
ACCRS-aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that 
teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student growth in Reading on 
ACCR Standards because the evidence does not demonstrate a system 
that includes processes to, implement, evaluate, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready (ACCR) Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, committee work, data review teams, 
and clearly defined and measureable implementation across the school, 
which would have demonstrated the school utilizes tools that identify 
what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of 
these tools; demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps; and  demonstrated implementation of a curriculum aligned to the 
ACCR standards. 


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading because the evidence does not 
demonstrate a system that includes processes to monitor the integration 
of ACCR Standards into instruction, evaluate the instructional practices of 
the teachers, and provide some analysis and feedback to further develop 
the system which would have demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity;  
demonstrated that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; and 
demonstrated that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
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includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student growth on ACCR 
Standards for Reading because the narrative does not describe a system 
that includes data review teams. Sufficient evidence would demonstrate 
how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student growth in Reading 
because the narrative does not describe a comprehensive plan that 
includes follow-up and monitoring strategies and supports high quality 
implementation. Sufficient evidence would demonstrate how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and demonstrate 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.  


Data: Limited data and analysis of data was provided to demonstrate 
increased student growth in Reading. Data must demonstrate 
improvement as compared to prior years. 


performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student growth on ACCR Standards for 
Reading.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student growth in Reading because the evidence does 
not demonstrate a comprehensive plan that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies and 
supports high quality implementation which would have  demonstrated 
that the plan was developed to address teacher learning needs; 
demonstrated how the Charter Holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan. 


Data: No data was provided to demonstrate increased student growth in 
Reading. 


1b. Improvement 
(Alternative High 
Schools only) 
Math 
 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Math on ACCR Standards for non-proficient 
schools because the narrative does not describe a system that includes 
processes to create, implement, evaluate, and revise curriculum, and 
that the curriculum is adapted to meet the needs of non-proficient 
students. Sufficient evidence would  demonstrate how and when the 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student growth in Math on ACCR 
Standards for non-proficient studetns because the evidence does not 
demonstrate a system that includes processes to, implement, evaluate, 
and revise curriculum, including supplemental curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
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school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process;  demonstrate the school utilizes tools that identify what must be 
taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for non-proficient 
students.  


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for non-
proficient students because the narrative does not describe a system 
that includes processes to monitor the integration of ACCR Standards 
into instruction, evaluate the instructional practices of the teachers, 
provide some analysis and feedback to further develop the system, and 
that the processes are adapted to meet the needs of non-proficient 
students. Sufficient evidence would  demonstrate that the school 
ensures all grade level standards are taught within the school year in all 
classrooms and that teachers implement an ACCRS-aligned curriculum 
with fidelity;  demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers; demonstrate that teachers receive the feedback, have 
access to the resources necessary to address identified weaknesses and 
learning needs, and/or the school ensures teacher development is 
ongoing; and demonstrate that the school evaluates the quality of 
instruction and identifies the strengths, weaknesses, and learning needs 
of teachers in relation to meeting the needs of non-proficient students. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and that 
is adapted to meet the needs of non-proficient students. The narrative 
provided describes an approach that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 


data review teams, clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of non-proficient students, which would have demonstrated the school 
utilizes tools that identify what must be taught, the expected pacing, 
strategies, methods, and activities, and communicated expectations for 
the consistent use of these tools; demonstrated how the school 
evaluates how effectively the curriculum enables students to master the 
standards, identifies gaps in the curriculum, and demonstrates how the 
school is addressing curricular gaps; demonstrated implementation of a 


curriculum aligned to the ACCR standards; and demonstrated there is 
curriculum intended to provide differentiated materials, activities, 
and/or strategies for non-proficient students.  


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math for non-proficient studetns because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have demonstrated 
that the school ensures all grade level standards are taught within the 
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrated that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing, and demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of non-
proficient students.  
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology, includes data collection from multiple assessments, such 
as formative and summative assessments, common/benchmark 
assessments, and data review teams, and is adapted to meet the needs 
of non-proficient students. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
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and documenting changes in student performance on ACCR Standards 
for Math for non-proficient students because  the narrative does not 
describe a system that includes data review teams. Sufficient evidence 
would demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in 
the analysis of assessment data, and how that analysis is used to inform 
and adapt instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student performance in Math 
for non-proficient students because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
supports high quality implementation, and that is adapted to meet the 
needs of non-proficient students.  Sufficient evidence would 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and  demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to non-proficient students according 
to their needs. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students. Data 
must be disaggregated for the non-proficient students in Math and must 
demonstrate improvement as compared to prior years. 


documenting changes in student growth on ACCR Standards for Math.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student growth in Math for non-proficient students 
because the evidence does not demonstrate a comprehensive plan that 
is aligned with teacher learning needs, includes follow-up and monitoring 
strategies and supports high quality implementation which would have  
demonstrated that the plan was developed to address teacher learning 
needs; demonstrated how the Charter Holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to non-proficient students.  


Data: No data and analysis of data was provided to demonstrate 
increased student performance in Math for non-proficient students.  


1b. Improvement 
(Alternative High 
Schools only) 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student performance in Reading on ACCR Standards for non-proficient 
schools because the narrative does not describe a system that includes 
processes to create, implement, evaluate, and revise curriculum, and 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student growth in Reading on 
ACCR Standards for non-proficient studetns because the evidence does 
not demonstrate a system that includes processes to, implement, 
evaluate, and revise curriculum, including supplemental curriculum, 
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that the curriculum is adapted to meet the needs of non-proficient 
students. Sufficient evidence would  demonstrate how and when the 
school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process;  demonstrate the school utilizes tools that identify what must be 
taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for non-proficient 
students.  


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
non-proficient students because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, evaluate the instructional practices of the 
teachers, provide some analysis and feedback to further develop the 
system, and that the processes are adapted to meet the needs of non-
proficient students. Sufficient evidence would  demonstrate that the 
school ensures all grade level standards are taught within the school year 
in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity;  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of non-
proficient students. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments, common/benchmark assessments, and that 


aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
committee work, data review teams, clearly defined and measureable 
implementation across the school, and that the curriculum is adapted to 
meet the needs of non-proficient students, which would have 
demonstrated the school utilizes tools that identify what must be taught, 
the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; demonstrated implementation of a curriculum aligned to the ACCR 
standards; and demonstrated there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for non-proficient 
students.  


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading for non-proficient studetns because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have demonstrated 
that the school ensures all grade level standards are taught within the 
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrated that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing, and demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of non-
proficient students.  
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology, includes data collection from multiple assessments, such 
as formative and summative assessments, common/benchmark 
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is adapted to meet the needs of non-proficient students. The narrative 
provided describes an approach that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
and documenting changes in student performance on ACCR Standards 
for Reading for non-proficient students because  the narrative does not 
describe a system that includes data review teams. Sufficient evidence 
would demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in 
the analysis of assessment data, and how that analysis is used to inform 
and adapt instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student performance in 
Reading for non-proficient students because the narrative does not 
describe a comprehensive plan that includes follow-up and monitoring 
strategies, supports high quality implementation, and that is adapted to 
meet the needs of non-proficient students.  Sufficient evidence would 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and  demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to non-proficient students according 
to their needs. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 
Data must be disaggregated for the non-proficient students in Reading 
and must demonstrate improvement as compared to prior years. 


assessments, and data review teams, and is adapted to meet the needs 
of non-proficient students. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
documenting changes in student growth on ACCR Standards for Reading.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student growth in Reading for non-proficient students 
because the evidence does not demonstrate a comprehensive plan that 
is aligned with teacher learning needs, includes follow-up and monitoring 
strategies and supports high quality implementation which would have  
demonstrated that the plan was developed to address teacher learning 
needs; demonstrated how the Charter Holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to non-proficient students.  


Data: No data and analysis of data was provided to demonstrate 
increased student performance in Reading for non-proficient students. 


2a. Percent 
Passing 
Math  I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Math on 
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student proficiency in Math on ACCR Standards because the narrative 
does not describe a system that includes processes to create, implement, 
evaluate, and revise curriculum. Sufficient evidence would  demonstrate 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process;  demonstrate the school utilizes tools that 
identify what must be taught, the expected pacing, strategies, methods, 
and activities, and communicated expectations for the consistent use of 
these tools; and demonstrate how the school evaluates how effectively 
the curriculum enables students to master the standards, identifies gaps 
in the curriculum, and demonstrates how the school is addressing 
curricular gaps. 


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math because 
the narrative does not describe a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence would  
demonstrate that the school ensures all grade level standards are taught 
within the school year in all classrooms and that teachers implement an 
ACCRS-aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that 
teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Math because the narrative does not describe a system 
that includes data review teams. Sufficient evidence would demonstrate 
how and when the school analyzes assessment data, what findings the 


ACCR Standards because the evidence does not demonstrate a system 
that includes processes to, implement, evaluate, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready (ACCR) Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, committee work, data review teams, 
and clearly defined and measureable implementation across the school, 
which would have demonstrated the school utilizes tools that identify 
what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of 
these tools; demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps; and  demonstrated implementation of a curriculum aligned to the 
ACCR standards. 


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math because the evidence does not 
demonstrate a system that includes processes to monitor the integration 
of ACCR Standards into instruction, evaluate the instructional practices of 
the teachers, and provide some analysis and feedback to further develop 
the system which would have demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity;  
demonstrated that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; and 
demonstrated that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Math.  
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school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student proficiency in Math 
because the narrative does not describe a comprehensive plan that 
includes follow-up and monitoring strategies and supports high quality 
implementation. Sufficient evidence would demonstrate how the charter 
holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and demonstrate 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.  


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math. Data must demonstrate 
improvement as compared to prior years. 


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student proficiency in Math because the evidence does 
not demonstrate a comprehensive plan that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies and 
supports high quality implementation which would have  demonstrated 
that the plan was developed to address teacher learning needs; 
demonstrated how the Charter Holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; and demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan. 


Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math.  


2a. Percent 
Passing 
Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Reading on ACCR Standards because the narrative 
does not describe a system that includes processes to create, implement, 
evaluate, and revise curriculum. Sufficient evidence would  demonstrate 
how and when the school evaluates curriculum options, what findings 
the school makes about curriculum options, and who is involved in the 
curriculum adoption process;  demonstrate the school utilizes tools that 
identify what must be taught, the expected pacing, strategies, methods, 
and activities, and communicated expectations for the consistent use of 
these tools; and demonstrate how the school evaluates how effectively 
the curriculum enables students to master the standards, identifies gaps 
in the curriculum, and demonstrates how the school is addressing 
curricular gaps. 


Instruction: This area is initially scored as falls far below. The narrative 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards because the evidence does not demonstrate a system 
that includes processes to, implement, evaluate, and revise curriculum, 
including supplemental curriculum, aligned with Arizona’s College and 
Career Ready (ACCR) Standards, evidenced by curriculum alignment, 
curriculum maps, pacing guides, committee work, data review teams, 
and clearly defined and measureable implementation across the school, 
which would have demonstrated the school utilizes tools that identify 
what must be taught, the expected pacing, strategies, methods, and 
activities, and communicated expectations for the consistent use of 
these tools; demonstrated how the school evaluates how effectively the 
curriculum enables students to master the standards, identifies gaps in 
the curriculum, and demonstrates how the school is addressing curricular 
gaps; and  demonstrated implementation of a curriculum aligned to the 
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provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading 
because the narrative does not describe a system that includes processes 
to monitor the integration of ACCR Standards into instruction, evaluate 
the instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system. Sufficient evidence would  
demonstrate that the school ensures all grade level standards are taught 
within the school year in all classrooms and that teachers implement an 
ACCRS-aligned curriculum with fidelity;  demonstrate that the school 
evaluates the quality of instruction and identifies the strengths, 
weaknesses, and learning needs of teachers; and demonstrate that 
teachers receive the feedback, have access to the resources necessary to 
address identified weaknesses and learning needs, and/or the school 
ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading because the narrative does not describe a system 
that includes data review teams. Sufficient evidence would demonstrate 
how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student proficiency in Reading 
because the narrative does not describe a comprehensive plan that 
includes follow-up and monitoring strategies and supports high quality 
implementation. Sufficient evidence would demonstrate how the charter 
holder provides access to resources necessary to implement the 


ACCR standards. 


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading because the evidence does not 
demonstrate a system that includes processes to monitor the integration 
of ACCR Standards into instruction, evaluate the instructional practices of 
the teachers, and provide some analysis and feedback to further develop 
the system which would have demonstrated that the school ensures all 
grade level standards are taught within the school year in all classrooms 
and that teachers implement an ACCRS-aligned curriculum with fidelity;  
demonstrated that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; and 
demonstrated that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing. 
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology and includes data collection from multiple assessments, 
such as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Reading.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student proficiency in Reading because the evidence 
does not demonstrate a comprehensive plan that is aligned with teacher 
learning needs, includes follow-up and monitoring strategies and 
supports high quality implementation which would have  demonstrated 
that the plan was developed to address teacher learning needs; 
demonstrated how the Charter Holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; and demonstrated how implementation is observed and 
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information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and demonstrate 
how implementation is observed and evaluated and how the school 
ensures teacher development is ongoing in relation to the information 
and strategies learned through the professional development plan.  


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading. Data must demonstrate 
improvement as compared to prior years. 


evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan. 


Data: Comparative data was provided for student proficiency in reading 
in 2013 and 2014. The data presented shows a decrease in student 
proficiency in Reading from 66.7% proficient in 2013 to 40% proficient in 
2014.  


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Math 


N/A N/A 


The Charter Holder stated that it does not serve ELL students. The Charter Holder stated that it does not serve ELL students.  


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
ELL 
 Reading 


N/A N/A 


The Charter Holder stated that it does not serve ELL students. The Charter Holder stated that it does not serve ELL students. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards for FRL students because 
the narrative does not describe a system that includes processes to 
create, implement, evaluate, and revise curriculum, and that the 
curriculum is adapted to meet the needs of FRL students.  Sufficient 
evidence would  demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process;  
demonstrate the school utilizes tools that identify what must be taught, 
the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide 


The Charter Holder stated that they are not able to determine the FRL 
status of students because they do not administer the National School 
Lunch Program. Therefore, the school did not provide information about 
how they adapt processes to meet the needs of students within the FRL 
subgroup. 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards for FRL students because the evidence does not 
demonstrate a system that includes processes to, implement, evaluate, 
and revise curriculum, including supplemental curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
of FRL students, which would have demonstrated the school utilizes tools 
that identify what must be taught, the expected pacing, strategies, 
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differentiated materials, activities, and/or strategies for FRL students.  


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for FRL 
students because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, provide some 
analysis and feedback to further develop the system, and that the 
processes are adapted to meet the needs of FRL students. Sufficient 
evidence would  demonstrate that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity;  
demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; 
demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing; and 
demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers in 
relation to meeting the needs of FRL students.  
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Math for FRL students because the narrative does not 
describe a system that includes data review teams and that is adapted to 
meet the needs of FRL students. Sufficient evidence would demonstrate 
how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction; and demonstrate how the assessment system assesses FRL 
students according to their needs. 


Professional Development: This area is initially scored as approaches. 


methods, and activities, and communicated expectations for the 
consistent use of these tools; demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps; demonstrated implementation of a 
curriculum aligned to the ACCR standards; and demonstrated there is 
curriculum intended to provide differentiated materials, activities, 
and/or strategies for FRL students.  


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math for FRL students because the evidence 
does not demonstrate a system that includes processes to monitor the 
integration of ACCR Standards into instruction, evaluate the instructional 
practices of the teachers, and provide some analysis and feedback to 
further develop the system which would have demonstrated that the 
school ensures all grade level standards are taught within the school year 
in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity; demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrated that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing, and demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of FRL 
students. 
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology, includes data collection from multiple assessments, such 
as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Math.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
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The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student proficiency in Math 
for FRL students because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
supports high quality implementation, and that is adapted to meet the 
needs of FRL students.  Sufficient evidence would demonstrate how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; demonstrate how 
implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan; and  
demonstrate how the professional development plan addresses teacher 
weaknesses and learning needs and areas of high importance in relation 
to FRL students according to their needs. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students. Data must be 
disaggregated for FRL students and must demonstrate improvement as 
compared to prior years. 


on areas of high importance. The DSP provides evidence of a plan that 
does not demonstrate the school implemented a professional 
development plan to increase student proficiency in Math for FRL 
students because the evidence does not demonstrate a comprehensive 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have  demonstrated that the plan was developed to address 
teacher learning needs; demonstrated how the Charter Holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies; demonstrated how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan; and demonstrated 
how the professional development plan addresses teacher weaknesses 
and learning needs and areas of high importance in relation to FRL 
students.  


Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for FRL students . 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
FRL 
 Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Reading on ACCR Standards for FRL students 
because the narrative does not describe a system that includes processes 
to create, implement, evaluate, and revise curriculum, and that the 
curriculum is adapted to meet the needs of FRL students.  Sufficient 
evidence would  demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process;  
demonstrate the school utilizes tools that identify what must be taught, 
the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 


The Charter Holder stated that they are not able to determine the FRL 
status of students because they do not administer the National School 
Lunch Program. Therefore, the school did not provide information about 
how they adapt processes to meet the needs of students within the FRL 
subgroup. 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards for FRL students because the evidence does not 
demonstrate a system that includes processes to, implement, evaluate, 
and revise curriculum, including supplemental curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, clearly defined and measureable implementation 
across the school, and that the curriculum is adapted to meet the needs 
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curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for FRL students.  


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for FRL 
students because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, provide some 
analysis and feedback to further develop the system, and that the 
processes are adapted to meet the needs of FRL students. Sufficient 
evidence would  demonstrate that the school ensures all grade level 
standards are taught within the school year in all classrooms and that 
teachers implement an ACCRS-aligned curriculum with fidelity;  
demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers; 
demonstrate that teachers receive the feedback, have access to the 
resources necessary to address identified weaknesses and learning 
needs, and/or the school ensures teacher development is ongoing; and 
demonstrate that the school evaluates the quality of instruction and 
identifies the strengths, weaknesses, and learning needs of teachers in 
relation to meeting the needs of FRL students.  
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading for FRL students because the narrative does not 
describe a system that includes data review teams and that is adapted to 
meet the needs of FRL students. Sufficient evidence would demonstrate 
how and when the school analyzes assessment data, what findings the 
school makes from assessment data, who is involved in the analysis of 
assessment data, and how that analysis is used to inform and adapt 
instruction; and demonstrate how the assessment system assesses FRL 


of FRL students, which would have demonstrated the school utilizes tools 
that identify what must be taught, the expected pacing, strategies, 
methods, and activities, and communicated expectations for the 
consistent use of these tools; demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps; demonstrated implementation of a 
curriculum aligned to the ACCR standards; and demonstrated there is 
curriculum intended to provide differentiated materials, activities, 
and/or strategies for FRL students.  


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading for FRL students because the 
evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have demonstrated 
that the school ensures all grade level standards are taught within the 
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrated that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing, and demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of FRL 
students. 
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology, includes data collection from multiple assessments, such 
as formative and summative assessments, common/benchmark 
assessments, and data review teams. The DSP provides evidence of a 
system that demonstrates the school implemented a plan for monitoring 
and documenting changes in student proficiency on ACCR Standards for 
Reading.  
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students according to their needs. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student proficiency in Reading 
for FRL students because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
supports high quality implementation, and that is adapted to meet the 
needs of FRL students.  Sufficient evidence would demonstrate how the 
charter holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; demonstrate how 
implementation is observed and evaluated and how the school ensures 
teacher development is ongoing in relation to the information and 
strategies learned through the professional development plan; and  
demonstrate how the professional development plan addresses teacher 
weaknesses and learning needs and areas of high importance in relation 
to FRL students according to their needs. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students. Data must be 
disaggregated for FRL students and must demonstrate improvement as 
compared to prior years. 


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that 
does not demonstrate the school implemented a professional 
development plan to increase student proficiency in Reading for FRL 
students because the evidence does not demonstrate a comprehensive 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have  demonstrated that the plan was developed to address 
teacher learning needs; demonstrated how the Charter Holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies; demonstrated how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan; and demonstrated 
how the professional development plan addresses teacher weaknesses 
and learning needs and areas of high importance in relation to FRL 
students.  


Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for FRL students . 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Math 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Math on ACCR Standards for students with 
disabilities because the narrative does not describe a system that 
includes processes to create, implement, evaluate, and revise curriculum, 
and that the curriculum is adapted to meet the needs of students with 
disabilities.  Sufficient evidence would  demonstrate how and when the 
school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process;  demonstrate the school utilizes tools that identify what must be 
taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Math on 
ACCR Standards for students with disabilities because the evidence does 
not demonstrate a system that includes processes to, implement, 
evaluate, and revise curriculum, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
committee work, data review teams, clearly defined and measureable 
implementation across the school, and that the curriculum is adapted to 
meet the needs of students with disabilities, which would have 
demonstrated the school utilizes tools that identify what must be taught, 
the expected pacing, strategies, methods, and activities, and 
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demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for students with 
disabilities.  


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math for 
students with disabilities because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, evaluate the instructional practices of the 
teachers, provide some analysis and feedback to further develop the 
system, and that the processes are adapted to meet the needs of 
students with disabilities. Sufficient evidence would  demonstrate that 
the school ensures all grade level standards are taught within the school 
year in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity;  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of students 
with disabilities.  
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student proficiency on ACCR 
Standards for Math for students with disabilities because the narrative 
does not describe a system that includes data review teams and that is 
adapted to meet the needs of students with disabilities. Sufficient 
evidence would demonstrate how and when the school analyzes 


communicated expectations for the consistent use of these tools; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; demonstrated implementation of a curriculum aligned to the ACCR 
standards; and demonstrated there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for students with 
disabilities.  


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math for students with disabilities because 
the evidence does not demonstrate a system that includes processes to 
monitor the integration of ACCR Standards into instruction, evaluate the 
instructional practices of the teachers, and provide some analysis and 
feedback to further develop the system which would have demonstrated 
that the school ensures all grade level standards are taught within the 
school year in all classrooms and that teachers implement an ACCRS-
aligned curriculum with fidelity; demonstrated that the school evaluates 
the quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrated that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing, and demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of students 
with disabilities.  
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology, includes data collection from multiple assessments, such 
as formative and summative assessments, common/benchmark 
assessments, and data review teams, and is adapted to meet the needs 
of students with disabilities. The DSP provides evidence of a system that 
demonstrates the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for Math 
for students with disabilities.  


Professional Development: This area is scored as approaches. The DSP 
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assessment data, what findings the school makes from assessment data, 
who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students with disabilities according to their 
needs. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student proficiency in Math 
for students with disabilities because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
supports high quality implementation, and that is adapted to meet the 
needs of students with disabilities.  Sufficient evidence would 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and  demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to students with disabilities 
according to their needs. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. Data 
must be disaggregated for students with disabilities and must 
demonstrate improvement as compared to prior years. 


provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student proficiency in Math for students with disabilities 
because the evidence does not demonstrate a comprehensive plan that 
is aligned with teacher learning needs, includes follow-up and monitoring 
strategies and supports high quality implementation which would have  
demonstrated that the plan was developed to address teacher learning 
needs; demonstrated how the Charter Holder provides access to 
resources necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrated how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and demonstrated how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to students with disabilities.  


Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Math for students with disabilities. 


2c. Subgroup 
Comparison 
(2b. for 
Alternative)  
Students with 
disabilities 
 Reading 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 
student proficiency in Reading on ACCR Standards for students with 
disabilities because the narrative does not describe a system that 
includes processes to create, implement, evaluate, and revise curriculum, 
and that the curriculum is adapted to meet the needs of students with 
disabilities.  Sufficient evidence would  demonstrate how and when the 


Curriculum: This area is scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student proficiency in Reading on 
ACCR Standards for students with disabilities because the evidence does 
not demonstrate a system that includes processes to, implement, 
evaluate, and revise curriculum, including supplemental curriculum, 
aligned with Arizona’s College and Career Ready (ACCR) Standards, 
evidenced by curriculum alignment, curriculum maps, pacing guides, 
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school evaluates curriculum options, what findings the school makes 
about curriculum options, and who is involved in the curriculum adoption 
process;  demonstrate the school utilizes tools that identify what must be 
taught, the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; and demonstrate there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for students with 
disabilities.  


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Reading for 
students with disabilities because the narrative does not describe a 
system that includes processes to monitor the integration of ACCR 
Standards into instruction, evaluate the instructional practices of the 
teachers, provide some analysis and feedback to further develop the 
system, and that the processes are adapted to meet the needs of 
students with disabilities. Sufficient evidence would  demonstrate that 
the school ensures all grade level standards are taught within the school 
year in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity;  demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; demonstrate that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing; and demonstrate that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers in relation to meeting the needs of students 
with disabilities.  
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 


committee work, data review teams, clearly defined and measureable 
implementation across the school, and that the curriculum is adapted to 
meet the needs of students with disabilities, which would have 
demonstrated the school utilizes tools that identify what must be taught, 
the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; 
demonstrated how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps; demonstrated implementation of a curriculum aligned to the ACCR 
standards; and demonstrated there is curriculum intended to provide 
differentiated materials, activities, and/or strategies for students with 
disabilities.  


Instruction: This area is scored as falls far below. The DSP provides 
evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Reading for students with disabilities 
because the evidence does not demonstrate a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system which would have 
demonstrated that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity; demonstrated that 
the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers; demonstrated 
that teachers receive the feedback, have access to the resources 
necessary to address identified weaknesses and learning needs, and/or 
the school ensures teacher development is ongoing, and demonstrated 
that the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers in relation to 
meeting the needs of students with disabilities.  
 
Assessment: This area is scored as meets. The DSP provides evidence of a 
comprehensive assessment system based on clearly defined 
performance measures aligned with the curriculum and instructional 
methodology, includes data collection from multiple assessments, such 
as formative and summative assessments, common/benchmark 
assessments, and data review teams, and is adapted to meet the needs 
of students with disabilities. The DSP provides evidence of a system that 







Page 20 of 23  
 


monitoring and documenting changes in student proficiency on ACCR 
Standards for Reading for students with disabilities because the narrative 
does not describe a system that includes data review teams and that is 
adapted to meet the needs of students with disabilities. Sufficient 
evidence would demonstrate how and when the school analyzes 
assessment data, what findings the school makes from assessment data, 
who is involved in the analysis of assessment data, and how that analysis 
is used to inform and adapt instruction; and demonstrate how the 
assessment system assesses students with disabilities according to their 
needs. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student proficiency in Reading 
for students with disabilities because the narrative does not describe a 
comprehensive plan that includes follow-up and monitoring strategies, 
supports high quality implementation, and that is adapted to meet the 
needs of students with disabilities.  Sufficient evidence would 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan; and  demonstrate how the professional 
development plan addresses teacher weaknesses and learning needs and 
areas of high importance in relation to students with disabilities 
according to their needs. 


Data: Limited data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 
Data must be disaggregated for students with disabilities and must 
demonstrate improvement as compared to prior years. 


demonstrates the school implemented a plan for monitoring and 
documenting changes in student proficiency on ACCR Standards for 
Reading for students with disabilities.  


Professional Development: This area is scored as approaches. The DSP 
provides evidence of a professional development approach that focuses 
on areas of high importance. The DSP provides evidence of a plan that do 
not demonstrate the school implemented a professional development 
plan to increase student proficiency in Reading for students with 
disabilities because the evidence does not demonstrate a comprehensive 
plan that is aligned with teacher learning needs, includes follow-up and 
monitoring strategies and supports high quality implementation which 
would have  demonstrated that the plan was developed to address 
teacher learning needs; demonstrated how the Charter Holder provides 
access to resources necessary to implement the information and 
strategies, and/or otherwise supports teachers in planning to implement 
the information and strategies; demonstrated how implementation is 
observed and evaluated and how the school ensures teacher 
development is ongoing in relation to the information and strategies 
learned through the professional development plan; and demonstrated 
how the professional development plan addresses teacher weaknesses 
and learning needs and areas of high importance in relation to students 
with disabilities.  


Data: No data and analysis of data was provided to demonstrate 
increased student proficiency in Reading for students with disabilities. 


3a. A-F Letter 
Grade State 
Accountability 
System 


 I/S 


Curriculum: This area is initially scored as approaches. The narrative 
describes processes to implement curriculum aligned with Arizona’s 
College and Career Ready (ACCR) Standards. The narrative provided 
describes processes that, even if supported by evidence, cannot 
demonstrate that the school has implemented a curriculum to increase 


Curriculum: This area is initially scored as approaches. The DSP provides 
evidence of processes to create curriculum, including supplemental 
curriculum, evidenced by instructional material adoptions. The DSP 
provides evidence of processes that do not demonstrate the school has 
implemented a curriculum to increase student growth and proficiency in 
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student growth and proficiency in Math and Reading on ACCR Standards 
because the narrative does not describe a system that includes processes 
to create, implement, evaluate, and revise curriculum. Sufficient 
evidence would  demonstrate how and when the school evaluates 
curriculum options, what findings the school makes about curriculum 
options, and who is involved in the curriculum adoption process;  
demonstrate the school utilizes tools that identify what must be taught, 
the expected pacing, strategies, methods, and activities, and 
communicated expectations for the consistent use of these tools; and 
demonstrate how the school evaluates how effectively the curriculum 
enables students to master the standards, identifies gaps in the 
curriculum, and demonstrates how the school is addressing curricular 
gaps. 


Instruction: This area is initially scored as falls far below. The narrative 
provided describes approaches that, even if supported by evidence, 
cannot demonstrate that the school implemented a plan for monitoring 
the integration of the ACCR Standards into instruction in Math and 
Reading because the narrative does not describe a system that includes 
processes to monitor the integration of ACCR Standards into instruction, 
evaluate the instructional practices of the teachers, and provide some 
analysis and feedback to further develop the system. Sufficient evidence 
would  demonstrate that the school ensures all grade level standards are 
taught within the school year in all classrooms and that teachers 
implement an ACCRS-aligned curriculum with fidelity;  demonstrate that 
the school evaluates the quality of instruction and identifies the 
strengths, weaknesses, and learning needs of teachers; and demonstrate 
that teachers receive the feedback, have access to the resources 
necessary to address identified weaknesses and learning needs, and/or 
the school ensures teacher development is ongoing. 
 
Assessment: This area is initially scored as approaches. The narrative 
describes an assessment approach based on clearly defined performance 
measures aligned with the curriculum and instructional methodology and 
includes data collection from multiple assessments, such as formative 
and summative assessments and common/benchmark assessments. The 
narrative provided describes an approach that, even if supported by 
evidence, cannot demonstrate that the school implemented a plan for 
monitoring and documenting changes in student growth and proficiency 
on ACCR Standards for Math and Reading because the narrative does not 
describe a system that includes data review teams. Sufficient evidence 


Math and Reading on ACCR Standards because the evidence does not 
demonstrate a system that includes processes to, implement, evaluate, 
and revise curriculum, including supplemental curriculum, aligned with 
Arizona’s College and Career Ready (ACCR) Standards, evidenced by 
curriculum alignment, curriculum maps, pacing guides, committee work, 
data review teams, and clearly defined and measureable implementation 
across the school, which would have demonstrated the school utilizes 
tools that identify what must be taught, the expected pacing, strategies, 
methods, and activities, and communicated expectations for the 
consistent use of these tools; demonstrated how the school evaluates 
how effectively the curriculum enables students to master the standards, 
identifies gaps in the curriculum, and demonstrates how the school is 
addressing curricular gaps; and  demonstrated implementation of a 
curriculum aligned to the ACCR standards. 


Instruction: This area is initially scored as falls far below. The DSP 
provides evidence of approaches that do not demonstrate the school 
implemented a plan for monitoring the integration of the ACCR 
Standards into instruction in Math and Reading because the evidence 
does not demonstrate a system that includes processes to monitor the 
integration of ACCR Standards into instruction, evaluate the instructional 
practices of the teachers, and provide some analysis and feedback to 
further develop the system which would have demonstrated that the 
school ensures all grade level standards are taught within the school year 
in all classrooms and that teachers implement an ACCRS-aligned 
curriculum with fidelity;  demonstrated that the school evaluates the 
quality of instruction and identifies the strengths, weaknesses, and 
learning needs of teachers; and demonstrated that teachers receive the 
feedback, have access to the resources necessary to address identified 
weaknesses and learning needs, and/or the school ensures teacher 
development is ongoing. 
 
Assessment: This area is initially scored as meets. The DSP provides 
evidence of a comprehensive assessment system based on clearly 
defined performance measures aligned with the curriculum and 
instructional methodology and includes data collection from multiple 
assessments, such as formative and summative assessments, 
common/benchmark assessments, and data review teams. The DSP 
provides evidence of a system that demonstrates the school 
implemented a plan for monitoring and documenting changes in student 
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would demonstrate how and when the school analyzes assessment data, 
what findings the school makes from assessment data, who is involved in 
the analysis of assessment data, and how that analysis is used to inform 
and adapt instruction. 


Professional Development: This area is initially scored as approaches. 
The narrative describes a professional development approach that is 
aligned with teacher learning needs and focuses on areas of high 
importance. The narrative describes a plan that, even if supported by 
evidence, cannot demonstrate that the school implemented a 
professional development plan to increase student growth and 
proficiency in Math and Reading because the narrative does not describe 
a comprehensive plan that includes follow-up and monitoring strategies 
and supports high quality implementation. Sufficient evidence would 
demonstrate how the charter holder provides access to resources 
necessary to implement the information and strategies, and/or 
otherwise supports teachers in planning to implement the information 
and strategies; and demonstrate how implementation is observed and 
evaluated and how the school ensures teacher development is ongoing 
in relation to the information and strategies learned through the 
professional development plan.  


Data: Limited data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math and Reading. Data 
must demonstrate improvement as compared to prior years. 


growth and proficiency on ACCR Standards for Math and Reading.   


Professional Development: This area is initially scored as approaches. 
The DSP provides evidence of a professional development approach that 
focuses on areas of high importance. The DSP provides evidence of a plan 
that do not demonstrate the school implemented a professional 
development plan to increase student growth and proficiency in Math 
and Reading because the evidence does not demonstrate a 
comprehensive plan that is aligned with teacher learning needs, includes 
follow-up and monitoring strategies and supports high quality 
implementation which would have  demonstrated that the plan was 
developed to address teacher learning needs; demonstrated how the 
Charter Holder provides access to resources necessary to implement the 
information and strategies, and/or otherwise supports teachers in 
planning to implement the information and strategies; and 
demonstrated how implementation is observed and evaluated and how 
the school ensures teacher development is ongoing in relation to the 
information and strategies learned through the professional 
development plan. 


Data: No data and analysis of data was provided to demonstrate 
increased student growth and proficiency in Math. No data and analysis 
of data was provided to demonstrate increased student growth in 
Reading. Limited data and analysis of data was provided to demonstrate 
increased student proficiency Reading. The data presented shows a 
decrease in student proficiency in Reading from 66.7% proficient in 2013 
to 40% proficient in 2014. 


4a. High School 
Graduation Rate 
(Alternative 
Schools) 


I S 


This area is initially scored as meets. The narrative describes strategies 
the school uses to ensure students in grades 9-12 graduate on time,  
including individual student plans for academic and career success which 
are monitored, reviewed and updated annually and/or highly effective 
practices the school uses for addressing early academic difficulty. Data 
presented demonstrates success in ensuring students graduate on time. 
The narrative describes strategies that, if supported by evidence, can 
demonstrate that the school implemented a plan for meeting the target 
for graduation rate as described in the A-F Alternative Letter Grade 
Model. 


This area is scored as approaches. The  DSP provides evidence of 
strategies the school uses to ensure students in grades 9-12 graduate on 
time,  including individual student plans for academic and career success 
which are monitored, reviewed and updated annually and/or practices 
the school uses for addressing early academic difficulty. The DSP 
provides evidence of a plan that, even if supported by evidence, cannot 
demonstrate that the school implemented a plan for  meeting the target 
for graduation rate as described in the A-F Alternative Letter Grade 
Model because no data was presented to demonstrates success in 
ensuring students graduate on time.  


4b. Academic 
Persistence 
(Alternative only) I S 


This area is initially scored as meets. The narrative describes a sequential 
process for keeping students motivated and engaged, including activities 
that demonstrate aspects of a comprehensive approach to increasing 
student engagement, and provides some evidence that the school is 


This area is scored as falls far below. The DSP does not provide evidence 
to demonstrate that the school implemented a plan for  increasing the 
percent of students remaining enrolled in a public school across school 
years because  the evidence does not describe a sequential process for 
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 becoming more methodical in determining how to engage students and 
keep them enrolled at the school. Data includes evidence of the school’s 
success in keeping students enrolled at the school for an extended period 
of time. The narrative describes strategies that, if supported by evidence, 
can demonstrate that the school implemented a plan for increasing the 
percent of students remaining enrolled in a public school across school 
years.  


keeping students motivated and engaged, including activities that 
demonstrate aspects of a comprehensive approach to increasing student 
engagement, and provides some evidence that the school is becoming 
more methodical in determining how to engage students and keep them 
enrolled at the school. Data does not include evidence of the school’s 
success in keeping students enrolled at the school for an extended period 
of time. 





















































Dine Southwest High School (DSWHS) provides alternative high school 
services (9-12) in an on-line classroom environment.  The school has 
completed nearly fifteen years of service to students in a remote part of 
the Navajo Nation. The academic program is designed to meet the needs 
of students who do not succeed in a traditional school setting.  The 
Alternative Program allows students to work one-on-one with an educator, 
(maximum teacher/student ratio of 1:12) to develop an individualized study 
program.  School staff have high expectations for student achievement by 
developing a learning program specific to the student’s potential and 
learning style.  In addition, the school offers a flexible school schedule with 
community support and a total commitment to have each student be a 
success.  These programs are designed to help a student learn decision-
making skills, develop problem-solving techniques, complete the 
educational requirements to graduate from high school, and explore 
vocational opportunities for post-graduation career opportunities. 
 
 
I.  CURRICULUM 
 
For the 2013-14 school year, DSWHS upgraded the curriculum and the 
delivery system.  The educational services company “Backbone 
Technology” now provides the common core curriculum called A+ to the 
school via the Internet. The content provided by A+ curriculum is inclusive 
for grades 9-12 in math and reading.  A+ creates an environment that 
provides an individualized learning environment by linking the student’s 
skill level, curriculum content and assessment items specific to Common 
Core Standards.  “ISkill”, a computer assisted diagnostic tool, makes 
recommendations about curriculum interventions and seven types of 
assessments are used to diagnose the student’s abilities and create 
individualized lesson plans.  Students perform required tasks via on-line 
instruction with additional teacher support.  Additionally, the school makes 
available correspondence instruction providers from the “American School 
of Correspondence”.  This supplemental coursework provides an array of 
instructional services, support, guidance and individual instruction as 
students carry out their correspondence-based course work. 
 
 







The graph that follows helps to demonstrate that basic reading skills have 
been relatively high in the past few years and have trended upwards 
recently.  We believe that the new curriculum combined with the delivery 
system have enticed students who hitherto would have attended other high 
schools, to come to DSWHS. 


This graph shows the mean math scores over the past 3 years. 
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II. INSTRUCTION 
 
The current instructional program at DSWHS is designed to address the 
education needs and career interests of the students.  The curricula are 
academically rigorous, tied to Common Core standards and accountability 
systems.  The program has a clear focus on academic learning combined 
with engaging and creative instruction and a goal of high expectations for 
all students.  Learning is relevant and applicable to life outside of school 
and to future learning and work opportunities.  Computer-assisted 
instruction with teacher support via learning labs is assisted with iProgress 
computer progress monitors for the following skills:  Math computation and 
computer assisted Oral Reading Maze and computer assisted Oral Reading 
Fluency.  In addition there are a minimum of 50 alternative forms per 
grade for all iProgress assessments.  The offering of supplemental 
correspondence-based course is fully aligned with Common Core Standards 
are consistent with these objectives.  The coursework is administered in a 
classroom environment, individualized study, self-paced courses, small 
group differentiated instruction from credentialed teachers associated with 
the correspondence coursework provider.  Courses meet all Common Core 
Standards with assessments which are consistent with those currently in 
use by DSWHS for teacher delivered coursework.  Teachers monitor entire 
student progress, correspondence and coursework process. 
 
III. ASSESSMENT 
 
DSWHS uses computer assessment program, iSTEEP (System to Enhance 
Educational Performance) to monitor and document student performance 
on non-proficient students in math and reading.  Assessments are 
computer administered, timed, scored and interpreted implementing a 
universal screening assessment to gauge student reading and math 
abilities to use a baseline data. These screening assessments are given to 
all students within targeted grade levels with the goal of identifying 
students who may require further assessments and interventions to help 
guide instruction.  The following demonstrates monitoring and 
documenting a non-proficient student in math. 
 







http://dine.lrpnow.com:7711/students/larisabigdine

http://dine.lrpnow.com:7711/classes/325

http://dine.lrpnow.com:7711/assignment-lists/36332

http://dine.lrpnow.com/als/?customer=main





 
Interventions 


1. Course Assessments – Each course has an assessment that the 
student take for each course.  This gives the student valuable 
information and gauges their math errors during their initial 
assessment. 
a.  If the student scores 40% or less, the teacher intervenes and 


gives the student a one-on-one skill development area of study.  
2. Daily assessments – Students are given a pre-test for each lesson. 


Then they study and take a practice test. Upon completing the 
practice test, a student takes a mastery test, if a student scores 
less than 70%, they review the lesson again and we allow the 
student to take an additional opportunity to take the test to 
improve their grade.  The tests are not the same because they are 
randomized. If a student does not increase a test score, the 
teacher then gives additional one-on-one review. 


3. Weekly assessment - The previous lessons will be reviewed using 
a review test. 







a. If a student scores less than 70% on their review test, the 
teacher reviews the test with the student. A student can choose 
to improve their grade by studying the lesson again, ask 
questions, one-on-one with teacher and taking notes. 


4.  End of course assessments – Students are given a B assessment 
when they complete all the lessons. 
a.  If a student shows improvement and growth from assessment 


A to B, then they can take the final test. 
b. If they do not show growth, they are given lessons specifically 


selected to be re-taught to students. 
5. Student take the final test upon completion of additional lessons.  


 
 Benchmark assessments are given with every course.  This is important 
not only for identifying students who are having difficulties but also for 
identifying possible areas of improvement in the cases where too many 
students fall below expectations.  The school uses local criterion-referenced 
tests, performance assessment, classroom summative assessments, AIMS 
and Stanford 10 to evaluate academic performance.  The implementation 
of iSTEEP program allows the school to implement a Response to 
Intervention (Rti) program to identify underperforming students. 
 
 
 
IV. PROFESSIONAL DEVELOPMENT 
 
For the 2013-14 school year, PD was focused on enhanced understanding 
of the school’s new curriculum and delivery system.  Staff 
meetings/workshops were held throughout the year with personnel from 
Backbone Technology.  The school has made a commitment to long-term 
and ongoing training for teachers focused on academic content that helps 
maintain an academic focus, enhances teaching strategies and develops 
alternative instructional methods.   
 
The school sets aside funding for continuing teacher education and for 
attendance at various conferences throughout the state.  Teachers are 
encouraged to attend one or more events during the summer months and 
at least one during the school year. 
 







V.  ACCOUNTABILITY 
 
In 2012 the school received an “NR” rating for academic performance.  An 
NR rating is considered failing for purposes of academic accountability.  In 
2013 DSWHS received a “meets standards” score of 71.15.  On the 2013 
school report card the school was assigned a D-ALT score and the AMO 
status for the school was “met”.  The school is committed to attaining high 
accountability scores by continuing to improve curriculum, pursuing high 
standards of teacher professional development, and staying true to the 
belief of Dine language and culture as a foundation for each of our 
students.   
 
VI. INCREASING GRADUATION RATE 
 
Dine Southwest High School ensures that students in grades 9-12 graduate 
on time by monitoring, reviewing and updating graduation progress 
quarterly with each student.  Students are given a copy of a 
curriculum/credit sheet at the beginning of the school year and they view 
or review updated credit sheet quarterly.  The curriculum/credit sheet 
maps out a planned program of courses through graduation and it reflects 
the new graduation requirements. 
 
This example below shows clearly the information that students need to 
plan and set goals for their academic success.  This check sheet is flexible 
in that it can be tweaked to the needs of individual students including 
special needs students. 







 


 
 


 
Diné Southwest High School Curriculum Check Sheet 


  


  
Year first entered 9th grade:     


 
Current grade: 12   


           
 


  
Student: John Doe   


 
Graduating Class of: 2014 


           
 


I. English (4 credit hours)   
In 


progress Completed 
 


II. Math (4 credit hours)   In progress Completed  


9th Grade English - 1.00   1 
 


Pre-Algebra - 1.00      


          
 


Business Math/Trigonometry   1  


10th Grade English - 1.00   1 
 


Algebra 1- 1.00        


          
 


Algebra 1- 1.00       1  


11th Grade English - 1.00     
 


Geometry - 1.00        


        1 
 


Geometry - 1.00     1  


12th Grade English - 1.00     
 


Algebra 2 - 1.00        


English 4       1 
 


Algebra 2        1  


  
Total Credit Hours  4 


   
Total Credit Hours  4  


           
 


           
 


III. Science (3 credit hours) 
In 


progress Completed 
 


IV. Social Studies (3 credit hours) In progress Completed  


Science 1 - 1.00       
 


U.S. History - 1.00   1  


Intro to Science     1 
 


World Geography - 0.50   0.5  


Science 2 - 1.00       
 


World History - 0.50   0.5  


Biology       1 
 


Economics - 0.50   0.5  


Science 3 - 1.00       
 


U.S.  Government -0.50   0.5  


Chemistry       1 
 


AZ History/Gov't 0.5    


  
Total Credit Hours 3 


   
Total Credit Hours  3  


           
 


           
 


V. DINÉ Studies (1.5 credit hours) 
In 


progress Completed 
 


VI. Electives     In progress Completed  


Dine Bizaad/Culture - 1.00 0.5 1 
 


PE/Health/RAC sports Act.   2  


Dine Government - 0.50   0.5 
 


Extended Day     1.5  


          
 


Art/Drawing Painting     1  


          
 


Auto Mechanics 1     1  


          
 


Intro to Culinary     1.5  


          
 


Art Media/Explorer     0.5  


          
 


Office Aide       0.5  


  
Total Credit Hours  1.5 


   
Total Credit Hours 8  


           
 


          
 


AIMS Test Scores Score Retake:  


      
MATH M/512    


  
23.50 


  
READING M/669    


TOTAL Credits Earned: 
  


WRITING M/491    


           
 







 
Many of the students who come to DSWHS are lagging in academic 
success and find themselves unable to graduate with their cohort class.  
Through credit recovery classes and the flexibility to work before and after 
regular school hours, many students are able to graduate with their cohort 
class or at the least, much sooner than was thought possible. 
 
 
 
    
 


      
VII. ACADEMIC PERSISTENCE 
 
Academic persistence and a success plan is an initiative of DSWHS to 
identify and intervene early in the students’ academic progress to focus on 
increasing the retention, goal completion and graduation rates of students.  
The purpose of the early alert intervention is to provide students with 
feedback concerning their overall performance in individual courses (class 
attendance, completion of assignments, individual conferences with 
teacher; increase accessibility to resources for academic success with 
supplemental instruction, availability of one-on-one remediation, time 
management and study skills and delivery of educational programs to meet 
the diverse needs of our students; provide data to administrator and 
teacher; upgrade technology to provide quality academic experiences and 
efficient administrative and student support services; and assign computer 
laptop to individual students for the year and allow further use at home. 
 
DSWHS engages students to be motivated by providing incentives for 
attendance, both short and long term. Students also earn incentives such 
as gift cards and other rewards intended to motivate and keep them on 
task with the short term goal of completing lessons and the longer term 
goal of eventually graduating.  Special community meals on holidays keep 


Credits Pending:   
       


 


       
4/14/2014 


   
 


Credits Deficient: 0.50 
       


 


         
 







the students involved in activities that not only help them to understand 
the need to be an active participant in social events, but also to learn 
leadership qualities while giving back to the community.   
 
Language and culture play a vital role in motivating students to keep 
attending DSWHS.  Teachers, community members, and different guest 
speakers all help to promote the identity of each student thus giving them 
a sense of purpose and fulfillment.     
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Demonstration of Sufficient Progress Evaluation Instrument 


Charter Holder Name: Developing Innovations in Navajo Education, Inc. 


(DINE, Inc.)                       
School Name: Developing Innovations in Navajo Education, Inc. (DINE, 


Inc.) 


Date Submitted: 5/11/13 


Required for:  Review - Annual Report                                                               
 
Evaluation Completed: 5/14/13, 9/4/13 


 
I = Result after initial evaluation 
S = Result after evaluation of information collected from the site visit  


 
Measure  


Acceptable 
Not 


Acceptable 
Comments 


1a. Student Median Growth Percentile 
(SGP) 
Reading 


 I/S 


Curriculum: The narrative did not describe efforts to develop or address school 
curriculum aligned with Arizona Academic Standards. The narrative and data provided 
did not demonstrate that the school implemented a curriculum that contributes to 
increased student growth in Reading. At the site visit, no additional documentation 
to demonstrate implementation of a curriculum that contributes to increased 
student growth in Reading was provided.   
 
Assessment: The school is at the beginning stages of developing a comprehensive 
assessment system based on clearly defined performance measures. The narrative 
and data provided did not demonstrate that the school implemented a system for 
monitoring and documenting increases in student growth in Reading. At the site visit, 
no additional documentation to demonstrate the implementation of a system for 
monitoring and documenting increases in student growth in Reading was provided. 
 
Professional Development: The school is at the beginning stages of developing a 
professional development plan based on identifying teacher needs. The narrative and 
data provided did not demonstrate that the school implemented a professional 
development plan that contributed to increased student growth in Reading. At the 
site visit, although a teacher growth plan with a schedule of activities was provided, 
it did not demonstrate alignment of teacher learning needs with identified student 
learning target areas, nor include follow-up and monitoring strategies, and did not 
provide supportive data or analysis of effectiveness.  
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Math 


 I/S 


No narrative and data were submitted for this measure. 
 
Curriculum: No additional documentation to demonstrate a curriculum that 
contributes to increased student growth for students with growth percentiles in the 
lowest 25% in Math was provided at the site visit. The school did provide a Fall 2012 
tutoring schedule for Math that documented individual student tutoring hours and 
AIMS results.  
 
Instruction: No documentation was provided to demonstrate the school was 
implementing a plan for monitoring the integration of the standards into instruction 
in Math. 
 
Assessment: At the site visit, the school stated that it used teacher created 
assessments to determine student placement. Evidence of a plan that included 
clearly defined performance measures aligned with the curriculum and instructional 
methodology as well as data collection from multiple assessments for monitoring 
and documenting student growth for students with growth percentiles in the lowest 
25% in Math was not provided. 
 
Professional Development: At the site visit, although a teacher growth plan with a 
schedule of activities was provided, it did not demonstrate alignment of teacher 
learning needs with identified student learning target areas, or include follow-up 
and monitoring strategies, and did not provide supporting documentation or 
analysis of effectiveness. 
 
At the site visit, except for the tutoring information, no additional data regarding 
student growth for students with growth percentiles in the bottom 25% in Math 
was provided. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


1b. Student Median Growth Percentile 
(SGP) Bottom 25% 
Reading   


 I/S 


No narrative and data were submitted for this measure. 
 
Curriculum: No documentation to demonstrate a curriculum that contributes to 
increased student growth for students with growth percentiles in the lowest 25% in 
Reading was provided at the site visit.  
 
Instruction: No documentation was provided to demonstrate the school was 
implementing a plan for monitoring the integration of the standards into instruction 
in Reading. 
 
Assessment: At the site visit, the school stated that it used teacher created 
assessments to determine student placement. Evidence of a plan that included 
clearly defined performance measures aligned with the curriculum and instructional 
methodology and data collection from multiple assessments was not provided for 
monitoring and documenting student growth for students with growth percentiles 
in the lowest 25% in Reading. 
 
Professional Development: At the site visit, although a teacher growth plan with a 
schedule of activities was provided, it did not demonstrate alignment of teacher 
learning needs with identified student learning target areas, or include follow-up 
and monitoring strategies, and did not provide supporting documentation or 
analysis of effectiveness. 
 
At the site visit, no additional data regarding student growth for students with 
growth percentiles in the bottom 25% in Reading was provided. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2a. Percent Passing 
Math 


 I/S 


Curriculum: The narrative did not describe efforts to develop or address school 
curriculum aligned with Arizona Academic Standards. The narrative and data provided 
did not demonstrate that the school implemented a curriculum that contributes to 
increased student proficiency in Math. At the site visit, no additional documentation 
was provided to demonstrate implementation of a curriculum that contributes to 
increased student proficiency in Math was provided. The school did provide a Math 
tutoring schedule that documented individual student tutoring hours and AIMS 
results.  
 
Assessment: The school is at the beginning stages of developing a comprehensive 
assessment system based on clearly defined performance measures. The narrative 
and data provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Math. At the site visit, no 
additional documentation to demonstrate implementation of a plan for monitoring 
and documenting student proficiency in Math was provided. 
 
Professional Development: The school is at the beginning stages of developing a 
professional development plan based on identifying teacher needs. The narrative and 
data provided did not demonstrate that the school implemented a plan for 
professional development that contributed to increased student proficiency in Math. 
At the site visit, although a teacher growth plan with a schedule of activities was 
provided, it did not demonstrate alignment of teacher learning needs with 
identified student learning target areas, or include follow-up and monitoring 
strategies, and did not provide supporting documentation or analysis of 
effectiveness. 







Page 5 of 11  
 


Measure  
Acceptable 


Not 
Acceptable 


Comments 


2a. Percent Passing 
Reading 


 I/S 


Curriculum: The narrative did not describe efforts to develop or address school 
curriculum aligned with Arizona Academic Standards. The narrative and data provided 
did not demonstrate that the school implemented a curriculum that contributes to 
increased student proficiency in Reading. At the site visit, no additional 
documentation to demonstrate implementation of a curriculum that contributes to 
increased student proficiency in Reading was provided. 
 
Assessment: The school is at the beginning stages of developing a comprehensive 
assessment system based on clearly defined performance measures. The narrative 
and data provided did not demonstrate that the school implemented a plan for 
monitoring and documenting student proficiency in Reading. At the site visit, no 
additional documentation to demonstrate implementation of a plan for monitoring 
and documenting student proficiency in Reading was provided. 
 
Professional Development: The school is at the beginning stages of developing a 
professional development plan based on identifying teacher needs. The narrative and 
data provided did not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in Reading. At 
the site visit, although a teacher growth plan with a schedule of activities was 
provided, it did not demonstrate alignment of teacher learning needs with 
identified student learning target areas, or include follow-up and monitoring 
strategies, and did not provide supporting documentation or analysis of 
effectiveness. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Math 


 I/S 


Curriculum: The narrative did not describe efforts to develop or address school 
curriculum aligned with Arizona Academic Standards. The narrative provided did not 
demonstrate that the school implemented a curriculum that contributes to increasing 
student proficiency in Math for ELL students, FRL students, and students with 
disabilities. At the site visit, no additional documentation was provided. 
 
Assessment: The school is at the beginning stages of developing a comprehensive 
assessment system based on clearly defined performance measures. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Math for ELL students, FRL students, and students 
with disabilities. At the site visit, no additional documentation to demonstrate a 
plan for monitoring and documenting student proficiency in Math for ELL students, 
FRL students, and students with disabilities was provided. 
 
Professional Development: The school is at the beginning stages of developing a 
professional development plan based on identifying teacher needs. The narrative 
provided did not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in Math for ELL 
students, FRL students, and students with disabilities. At the site visit, very limited 
additional information was provided to demonstrate a professional development 
plan that contributed to increased student proficiency in Math for subgroups. 
 
No data was submitted for this measure. At the site visit, no data was provided for 
this measure. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2b. Composite School Comparison 


(Traditional and Small Schools only)  


Reading 


 I/S 


Curriculum: The narrative did not describe efforts to develop or address school 
curriculum aligned with Arizona Academic Standards. The narrative provided did not 
demonstrate that the school implemented a curriculum that contributes to increasing 
student proficiency in Reading for ELL students, FRL students, and students with 
disabilities. At the site visit, no additional documentation was provided. 
 
Assessment: The school is at the beginning stages of developing a comprehensive 
assessment system based on clearly defined performance measures. The narrative 
provided did not demonstrate that the school implemented a plan for monitoring and 
documenting student proficiency in Reading for ELL students, FRL students, and 
students with disabilities. At the site visit, no additional documentation to 
demonstrate implementation of a plan for monitoring and documenting student 
proficiency in Reading for ELL students, FRL students, and students with disabilities 
was provided. 
 
Professional Development: The school is at the beginning stages of developing a 
professional development plan based on identifying teacher needs. The narrative 
provided did not demonstrate that the school implemented a professional 
development plan that contributed to increased student proficiency in Reading for 
ELL students, FRL students, and students with disabilities. At the site visit, very 
limited additional information was provided to demonstrate a professional 
development plan that contributed to increased student proficiency in Math for 
subgroups. 
 
No data was submitted for this measure. At the site visit, no data was provided for 
this measure. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Math 


 I/S 


No narrative and data were submitted for this measure.  
 
At the site visit, no additional documentation to demonstrate implementation of a 
curriculum to increase student proficiency in Math for ELL students was provided. 
The school did provide a Fall schedule of tutoring for Math, including participation 
and AIMS results. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor the integration of the AZ Academic Standards to increase student 
proficiency in Math for ELL students was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor and document student proficiency in Math for ELL students was 
provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
professional development plan that contributes to increased student proficiency in 
Math for ELL students was provided. 
 
 


2c. Subgroup Comparison 
(2b. for Alternative)  


ELL 


    Reading 


 I/S 


No narrative and data were submitted for this measure.  
 
At the site visit, no additional documentation to demonstrate implementation of a 
curriculum to increase student proficiency in Reading for ELL students was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor the integration of the AZ Academic Standards to increase student 
proficiency in Reading for ELL students was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor and document student proficiency in Reading for ELL students was 
provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
professional development plan that contributes to increased student proficiency in 
Reading for ELL students was provided. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


   Math 


 I/S 


No narrative and data were submitted for this measure.   
 
At the site visit, no additional documentation to demonstrate implementation of a 
curriculum to increase student proficiency in Math for FRL students was provided. 
The school did provide a Fall schedule of tutoring for Math, including participation 
and AIMS results. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor the integration of the AZ Academic Standards to increase student 
proficiency in Math for FRL students was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor and document student proficiency in Math for FRL students was 
provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
professional development plan that contributes to increased student proficiency in 
Math for FRL students was provided. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


FRL 


    Reading 


 I/S 


No narrative and data were submitted for this measure.  
 
At the site visit, no additional documentation to demonstrate implementation of a 
curriculum to increase student proficiency in Reading for FRL students was 
provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor the integration of the AZ Academic Standards to increase student 
proficiency in Reading for FRL students was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor and document student proficiency in Reading for FRL students was 
provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
professional development plan that contributes to increased student proficiency in 
Reading for FRL students was provided. 
 
 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Math 


 I/S 


No narrative and data were submitted for this measure.  
 
At the site visit, no additional documentation to demonstrate implementation of 
systems to increase student proficiency in Math for students with disabilities was 
provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor the integration of the AZ Academic Standards to increase student 
proficiency in Math for students with disabilities was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor and document student proficiency in Math for students with 
disabilities was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
professional development plan that contributes to increased student proficiency in 
Math for students with disabilities was provided. 
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Measure  
Acceptable 


Not 
Acceptable 


Comments 


2c. Subgroup Comparison 
(2b. for Alternative)  


Students with  disabilities 


    Reading 


 I/S 


No narrative and data were submitted for this measure.  
 
At the site visit, no additional documentation to demonstrate implementation of a 
curriculum to increase student proficiency in Reading for students with disabilities 
was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor the integration of the AZ Academic Standards to increase student 
proficiency in Reading for students with disabilities was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
plan to monitor and document student proficiency in Reading for students with 
disabilities was provided. 
 
At the site visit, no additional documentation to demonstrate implementation of a 
professional development plan that contributes to increased student proficiency in 
Reading for students with disabilities was provided. 
 
  


3a. A-F Letter Grade  State Accountability 
System 


I/S  


No additional information was provided. 


4a. High School Graduation Rate 
(Traditional and Small Schools) 


 I/S 


The narrative describes limited efforts on the part of the school to implement 
strategies to ensure students in grades 9-12 graduate on time. The narrative provided 
did not demonstrate that the school is increasing the percent of entering ninth 
graders who graduate from high school in four years. At the site visit no additional 
documentation pertaining to graduation rate was provided. 


No data was submitted for this measure. At the site visit, no additional data 
regarding graduation rate was provided. 
 


 








Demonstration of Sufficient Progress Site Visit 


 
Charter/School Name: Developing Innovations in Navajo Education, Inc. / Dine Southwest High School 
Charter Representative:  Leah Claw 
Date: May 20, 2013       
Other leadership members present:  Richard Stoner 
Staff: Lisa Weisberg, Steve Sarmento, Martha Morgan 
 
The table below reflects the materials/items referenced in the Demonstration of Sufficient Progress and 
whether the evidence was confirmed: 
 


Evidence Requested Confirmed at Site Visit 


Informal observation 
documentation 
 


Observation findings based on one-on-one assistance or in implementing  
supplemental programs; no documentation was provided 


Completed checklist of 
findings 


Provided list of topics to address during Friday meetings of principal and teacher; topics 
are from findings 
Formal evaluation form 
 


Action plans based on 
observation findings 


Annual professional growth action plan provided for 2012-2013 school year; no 
documentation provided to demonstrate implementation of the action plan 
 


Formal observation 
documentation 


3 times (September, January, May) per year; form required to be completed by teacher 
reflecting on professional practice; no documentation provided for formal evaluations  
 


iSTEEP benchmark 
assessment results 


Only used last year – were not seeing alignment to Common Core; no longer using; no 
benchmark data was provided 
 


 


Tutoring 
documentation 


Fall tutoring; had difficulty finding a math tutor after fall tutor left; school provided 
documentation of fall 2012 tutoring schedule, record of which students participated in 
fall tutoring program, and results on fall AIMS test in math (school reported) 
 
 


Math curriculum 
aligned to Arizona 
Academic Standards 


Has McDougall-Littell math text with online support but not really using; the DSP stated 
that the school did not have a highly-qualified math instructor; no documentation 
related to the new math program was provided 
 
 
 


 
 
 
 
 
 
 
 
 
 







Staff requested further information regarding areas not sufficiently addressed in the Demonstration of 
Sufficient Progress: 
 
Evidence Requested Evidence Provided 


Documentation that 
the school 
implemented a 
curriculum that 
contributes to 
increased student 
growth in Reading  


 
 
 
 
 
 
 
 
 
 


Documentation that 
the school 
implemented a 
curriculum that 
contributes to 
increased student 
growth for students 
with growth 
percentiles in the 
lowest 25% in 
Reading and for 
students with growth 
percentiles in the 
lowest 25% in Math 


 
 
Tutoring documentation for math 
 
 
 
 
 
 


Documentation that 
the school 
implemented a 
curriculum that 
contributes to 
increased student 
proficiency in Math 
and Reading 


 
 
 
 
 
 
 
 
 


Documentation that 
the school 
implemented a 
curriculum that 
contributes to 
increased student 
proficiency in Math 
and Reading for ELL 
students, FRL 
students, and 
students with 
disabilities. 


 
 
 
 
 
 
 
 
 







Evidence Requested Evidence Provided 


Documentation that 
the school 
implemented a plan 
for monitoring and 
documenting 
increases in student 
growth in Math and 
Reading. 


 
 
 
 
 
 
 
 
 
 
 


Documentation that 
the school 
implemented a plan 
for monitoring and 
documenting student 
growth for students 
with growth 
percentiles in the 
lowest 25% in 
Reading and for 
students with growth 
percentiles in the 
lowest 25% in Math 


School uses teacher created assessments to determine grade level 


Documentation that 
the school 
implemented a plan 
for monitoring 
student proficiency in 
Math and Reading 


 
 
 
 
 
 
 
 
 


Documentation that 
the school 
implemented a plan 
for monitoring and 
documenting student 
proficiency in Math 
and Reading for ELL 
students, FRL 
students, and 
students with 
disabilities 


 







Evidence Requested Evidence Provided 


Documentation that 
the school 
implemented a 
professional 
development plan 
that contributed to 
increased student 
growth in Reading. 


 
 
 
 
 
 
 
 
 
 


Documentation that 
the school 
implemented a 
professional 
development plan 
that contributed to 
increased student 
growth for students 
with growth 
percentiles in the 
lowest 25% in 
Reading and for 
students with growth 
percentiles in the 
lowest 25% in Math 


 


Documentation that 
the school 
implemented a 
professional 
development plan 
that contributed to 
increased student 
proficiency in Math 
and Reading 


List of meeting dates for Math professional development 


Documentation that 
the school 
implemented a 
professional 
development plan 
that contributed to 
increased student 
proficiency for ELL 
students, FRL 
students, and 
students with 
disabilities 


  


 








Demonstration of Sufficient Progress 


Dine Southwest High School 


In accordance with the requests of the Arizona State Board for Charter Schools, 


this document will exhibit the progress of Dine Southwest High School (known 


hereafter as “the school”) for the following measures of success:  


1. Student growth Percentile in reading 


2. Percent passing in math and reading 


3. Composite school comparison in math and reading 


4. State accountability A-F letter grade 


5. Graduation rate  


The school produced a performance management plan in late 2010 to ensure 


continued improvement.  This document revealed a well thought out plan to 


improve student success mostly by improving teacher professional development 


training and promoting adherence to the state standards. There have been 


curriculum issues in the past, but the school has remained vigilant in offering a 


field of study to the students that is appropriate and adheres to and aligns with 


ADE standards. 


Because I will be using comparative AIMS scores to show how the school has 


made progress, there is one issue I find somewhat problematic. Between 


mathematics and reading, a total of 15 tests were administered in the fall of 2012 


and the spring of 2013.  I am not aware of any minimum number of students that 


must be tested to get creditable results, but by using the data from these 15 tests 


I will be able to demonstrate progress on the part of the school.  The 6 students 


who took the reading test (2 in cohort 2013) and 9 students who took the 


mathematics test showed a measurable improvement over the previous year.   


The number of students who took the reading test represents 100% of the 


students who were eligible to take the test 


Student Growth Percentile in Reading 







The performance plan written by the school put extra emphasis on integrating the 


state standards into reading.   The plan for reading included informal classroom 


observations by the principal.  The principal was looking for active engagement in 


the activities and tasks presented at that time and assuring that students had 


access to the necessary resources including the appropriate text books and the 


technology related to the subject.  The principal also used a checklist to indicate 


the findings in the areas of lesson delivery, the development of lesson plans, the 


condition of classrooms, the availability of materials, and certain types of safety 


net strategies to help support at risk students.  This information was shared with 


the teachers and action plans were devised to make improvements before any 


formal observations were made. 


 (Data sheet 1)


 


As the example above clearly shows, two students representing the cohort 2015 


class both passed the AIMS reading test.  Overall the test was administered to 6 


students in the spring of this year.  Three students met the objectives and the 


remaining three approached the objectives. 


(Table 1) 


Students tested Meets Approaches % passed 


6 3 3 50% 
    
    







According to data available on the school’s ADE report card, this data represents a 


fundamental rise in achievement over the previous three years.   


 


(Graph 1)   


 


 Percent Passing in Math and Reading 


Math has proven to be more challenging for the students, but there are several 


strategies put in place by the performance plan that have been implemented and 


overall improvement is indicated. 


Many of the same strategies used for reading were used for math as well.  The 


school implemented a computer assessment program called “iSTEEP” (System to 


enhance educational performance).  Within the iSTEEP the school has developed 


benchmark assessments in math to guide instruction.  Benchmark assessments 


are given quarterly and the data collected is used to determine performance.   


Because the school lacks a highly qualified math instructor, arrangements were 


made in the fall of 2012 to bring a highly qualified tutor to the school on a weekly 


basis.  This individual came 2 days per week and worked with all of the students 


specifically on ADE math standards and on AIMS testing strategies to help 







improve test scores.  Unfortunately the tutor was not able to return for the 


second semester, but the math AIMS scores from the fall 2012 test reveal 


measurable improvement. 


The two examples below from the fall of 2012 show that of 8 students tested in 


cohorts 2012 and 2013, 50% met the objectives.  Furthermore, the mean scores 


overall exceeded those of the state of Arizona in general and those of charter 


schools in particular.   


 (Data sheet 2)


 


 


Unfortunately there were no cohort 2015 students who took the math test.  


Referring back to graph 1 above would indicate that math played no part in the 


school’s curricular activities.  However, the scores above show a different story.  


Different students improve at different rates.  There are a multitude of reasons 


why  Native American students progress more slowly than their non-reservation 


counterparts and while I do not want to delve into those reasons now, suffice it to 


say that with time and patience, a sustainable amount of success can be achieved.   







Students 
Tested 


Meets 
Objectives 


Approaches Falls far 
Behind 


% Passing 


8 4 2 2 50% 
     


 


Composite School Comparison in Math and Reading 


As I understand it, the purpose of this category is to compare the test results from 


among the various “small” schools throughout the state.  This would indicate that 


any school with a student population of less than a certain number, regardless of 


location in the state would qualify as a small school. 


To put this in perspective, small schools located on the reservation are compared 


to small schools located in rural, non-reservation areas as well as small schools 


located in urban areas.  It is not clear to me what significance this comparison has 


or what type of conclusions could be derived from the data.  Comparing the 


academic data at Dine Southwest High School located on the Navajo Reservation 


to a similarly small school located in say, Gilbert, Arizona would be like comparing 


the boxing skills of a 126 lb professional featherweight to a 126 lb boy in the 


eighth grade based solely on their weights.  The results would be predictably 


skewed. 


I am fortunate to have worked in several small rural schools located off the 


reservation as well as small schools on the reservation.  The differences are 


extremely significant.  I would start with perhaps the most significant of all; 


parental involvement.  The small off reservation schools had parental 


involvement that approached 100%.  Not only would parents attend 


parent/teacher conferences, but they would often be at the school as volunteers 


involved in nearly every aspect of the school.  There was a noticeable rivalry 


amongst families for whose child was the most successful in academics, sports, 


clubs, and most other extracurricular activities.  Parents filled the school board 


positions.  Many of the parents were employees of the school in teaching and 


classified positions.  This involvement has a profound effect on the academic 


success of the students. 







By comparison, the Native American schools I worked at had little or no parental 


involvement.  Parents and guardians were rarely seen even at Parent/teacher 


conferences.  I was principal at a small school located on the Gila River 


reservation and in an attempt to increase parental involvement at parent/teacher 


conferences I offered $20.00 gift cards to each parent who attended the 


conferences.  The evening of the conference I estimated that about 15% of the 


students were represented by the parents, many of whom left the conference 


immediately after receiving their gift card.  


There are other profound differences.  The daily attendance rate at Dine SW is 


84%.  By reservation school standards this is outstanding.  By off reservation 


standards it would be reason for alarm and for calling for an emergency board 


meeting to resolve the matter. 


Internet access at rural schools particularly rural reservation schools can be 


sketchy at best and non-existent at worse.  Small urban schools enjoy the same 


access by comparison as their larger counterparts. 


I am not presenting these differences as an excuse for poor academic 


performance among rural reservation schools, but rather as a simple statement of 


the facts as they exist on the reservation.  I believe that “Composite School 


Comparison in Math and Reading” is at best a weak category and that it does not 


reflect pertinent data that should be used to judge a school’s performance. 


State Accountability A-F Letter Grade    


The school improvement plan was written to make every effort to increase 


student performance through focus on state standards and teacher professional 


development.  Furthermore, it specifically targeted math proficiency which is 


perhaps the school’s weakest component.  The school’s plan for improvement is 


clear: first, implement a comprehensive assessment system to identify gaps in the 


curriculum and to make sure it addresses all cohorts.  Secondly, to develop a 


professional growth plan that focuses on improving overall academic 


achievement and one that can be evaluated on a regular basis.   







The A-F letter grade system is not without its critics.  There have been a number 


of articles written questioning whether or not this system is fair to all schools 


particularly those schools whose students come from high poverty areas.  Eileen 


Sigmund, the president of the Charter School Association wrote the following:  


The study, School Ratings: Improving the Data in Data Driven Decision Making, found 


that a high-poverty school is as likely to demonstrate the same amount of growth as a 


more wealthy school. Unfortunately, the way growth results are combined with 


standardized test scores, our A-F Letter Grades fail to "level the playing field" for 


schools. The end result is that the greater the degree of poverty in a school, the lower 


the school rating is likely to be. 


Dine Southwest is a Title I school with a high number of students qualifying for 


free and reduced lunches. 


From 2005 to 2010 the math testing data at Dine SW showed that nearly 80% of 


all students in each cohort scored “Falls Far Below”.  The average mean math 


scores from year to year showed little or no growth.  Starting in 2011 the trend 


has changed and this is reflected in the data presented in the graphs and tables 


above.  Although the school has not yet reached a level of consistent success that 


would be considered sufficient, they have made progress over the past three 


years and particularly in the past year.  Clearly, the performance plan has played a 


part in this success.  One of the many strategies proposed in the plan was to to 


align mathematics to the state standards and the most recent AIMS scores would 


reflect that this strategy was carried out, implemented, and has made a 


difference. 


High School Graduation Rate  


According to the most recent data recorded on the school report card the 


graduation rate at the school is 14%.  Once again, I must question the reliability of 


this category and its importance in determining the school’s letter grade.  There 


are a number of cultural factors that come into play when considering where and 


when a Native American student will graduate from high school.  The word that 


first and foremost comes to mind is ‘transient”.  Native American children, 



http://r20.rs6.net/tn.jsp?e=001wTr6MEoXV9weCYuMSLhAq5jtrHStf5eP3qq34XSblJ_ekzpGHlRdERZbrTYlZV9sfifp9YpvFf0bkrl5Uzwsf_nc3RZvcexCcCAcIKT01AouDuc7wRv5gv-HLf9CFhhAPA9W_gMIheZLw7vVXYha7NIpVWzA77c9r516IULu80C1v7rOZI2wYZvRUYOzadxg





especially junior high students (around 13 years old) and above come and go to 


different schools on a whim the likes of which outsiders find hard to believe and 


impossible to understand.  I believe this starts with the notion that many Native 


parents believe that allowing a child to choose the school they want to go to will 


help insure that they will attend school more regularly.  Unfortunately, this does 


not translate into success.  It is not unusual to have a child decide which school 


they will attend based solely on where their friends go to school.  This 


dysfunctional notion is carried on throughout high school.  To complicate this 


matter further, students often reside with different extended family members 


depending on where they decide to go to school.  A child may end up living with 


an uncle or an older sibling who may live on or off the reservation and are 


transient in their own right.  Furthermore, these extended family members often 


do not take an interest in the child’s progress at school thus creating a non-


supportive atmosphere.   


This somewhat “Anglo” notion that a child lives with their parents, attends the 


high school in their district for four years, and plans on attending college after 


high school is fine, but it’s a notion that simply does not exist on the reservation.  


I will admit that there are larger high schools in more populated places on the 


reservation that have a slightly more stable student body where you do see a 


graduation rate that more closely resembles an off reservation high school, but 


the smaller schools rarely see this.  


According to the NEA, only 52% of American Indian students graduate from high 


school.  This is disheartening in itself, but while native children struggle other 


minority groups such as African Americans and Hispanic students have shown 


improvements in graduation rates and in test scores over the past two decades.  


How can this be?  I believe as I said earlier that the cultural aspect of Native 


children moving from school to school, living with a grandmother or uncle for a 


while and then moving again to another family member all contribute to the 


unacceptable graduation rate. 


Having said this, I believe the graduation rate can improve and here are some of 


the ways this can happen:   







 Provide the students with a stable group of teachers who return year after 


year and form educational relationships with the students that helps them 


maintain interest and stay in school.  Reservation schools have a notorious 


reputation for teacher turnover.  Getting teachers to stay is the key to 


success.   


 Create a culture of learning.  Just like certain sports teams like the Yankees, 


the Celtics, and the Packers develop a culture of winning, schools can 


accomplish the same thing be creating an atmosphere of learning.  This is 


done by strong leaders who have a vision of where the school is going. 


I believe that Dine Southwest can improve the graduation rate over time with 


continued professional development and a focus on the standards in spite of the 


challenges confronting it. 
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Performance Management Plan - Narrative: 


 


For the past five years Dine Southwest High School has experienced stagnant growth within the content area of Mathematics as 


measured by the AIMS testing. With its very small enrollment, Dine Southwest High School averages from 3 to 4 students whose test 


scores are used for representation of an overall student enrollment of 35 students.  


 


Since a revised curriculum development began 3 years ago, the school has a systematic process for monitoring, evaluating, and 


reviewing the curriculum. The school curriculum is monitored, and revised annually based on multiple factors such as local curriculum, 


state standards, student performance on state assessment, student academic needs defined from other sources. The curriculum is 


communicated and disseminated to all staff, students, and families during the review. Evaluation is based on student results where 


modifications are then made as needed to ensure continuous improvement.  


 


The school has established a uniform format for curriculum guides, and a timetable for revising them. Curriculum Guides 


developed by the school are content-based and include assessment items. Guides have been updated for Physical Education and 


Language Arts, and most recently, Educational Technology. The Language Arts Guides were completed in August and were in the 


hands of the teachers in August 2011. The staff is currently working on the curriculum guide for Mathematics and hopes to complete it 


by December 2011. The guides outline the content standards by grade level for the subject area, detail the AIMS objectives in testing 


these standards, indicate the content alignment to the relevant pages in the adopted textbook, and suggest teaching strategies to address 


the content standards. The Curriculum Guides also suggests quarterly time lines for coverage of specific major areas of the content. The 


school has attempted to adjust the coverage of the curriculum to focus on content before it is tested on the AIMS. The school has not 


provided training opportunity for teachers to become aware of the new curriculum guides and how to effectively implement within the 


classroom. Teachers are currently not adequately prepared to explain the scope and sequence of the curriculum within each grade level 


and across grade levels in each content area.  


  
The school has revised its course descriptions for grades 9-12 for distribution to students and parents. The school has 


implemented the ECAP program, which encourages 9
th


 -12
th


 graders to map out a planned program of courses through graduation, 


which parents would acknowledge and sign. The map reflects the new graduation requirements for class of 2012 and 2013. The school 


now requires three years of math, including Algebra I and Geometry, as a graduation requirement for the current school year. The 


school needs to continue the implementation of its revised curriculum and continue to conduct evaluations to determine the 


effectiveness of the ongoing revisions. 


 
To ensure full integration of the Arizona State Standards into mathematics and reading instruction, informal classroom 


observations have been used to monitor all students’ active engagement in the learning activities and tasks, to observe that students have 


access to the resources necessary to complete their work, observe that students independently use technology for a variety of purposes. 


A checklist is planned to be used for this current school year to indicate findings in the following areas: lesson delivery and the 


development of lesson plans, the condition of classrooms and whether the environment is student centered, the availability of 
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instructional materials, the implementation of a writing program, the availability of a test preparation plan, the availability of a variety of 


safety net strategies to support at risk students, and the protection of instructional time. Summary reports of findings are shared with the 


board of directors after the visitation is concluded. The report identifies recommendations made by the principal for follow-up action 


before the next formal classroom observation. 


 


Further, lesson plans are monitored during bi-weekly team meeting basis to ensure that all instructional activities are aligned to 


instructional objectives and Arizona State Standards. During team meetings, lesson plans for the coming two weeks and to collaborate 


on practice activities that are aligned with concept and thinking level of the lesson objective. In addition, lesson plans include review 


and re-teaching component in the instructional planning.  However, teachers have limited experience with differentiated instruction. 


Differentiated instruction is not observable in all classrooms. There is difficulty with access to resources to direct teachers to using a 


wide variety of scientifically research-based instructional strategies.  


 


Within the past two years, the school has implemented the use of a computer assessment program, iSTEEP (System to Enhance 


Educational Performance). Since its implementation, the school has been able to use a universal screening assessment to gauge student 


reading and math abilities to use as baseline data. Within the iSTEEP program, the school has developed benchmark assessments in 


reading, writing, and math to guide instruction. Benchmark assessments are given quarterly to guide instruction and measure growth 


over times. Data is collected on a quarterly basis to determine student growth over a quarter period of time. The school uses local 


criterion- referenced tests, performance assessment, classroom summative assessments, final projects, AIMS & Stanford 10 to evaluate 


student performance.  


 


The school is in the process of developing and employing structured and focused pre- and post assessments to guide instruction 


to guide instruction in content and delivery for a specific concept and performance objective. Teachers are working on improving 


collaboration to design formative assessments that are aligned to standards/ performance objectives and retaining a consistent depth of 


knowledge. In addition, rubrics/scoring guides are in the process of being strengthened to reflect AIMS rubrics and scoring guides for 


summative assessments.  


 


The iSTEEP program allows the school to implement a Response to Intervention program to identify underperforming students. 


However, the school needs to strengthen the necessary support needed for underperforming students, such as implementation of 


effective instructional strategies.  


 


To keep instructional staff informed and updated on scientifically based instruction, the school has yet to provide a clearly 


defined evaluation process that focuses directly on increasing student achievement. There are written policies regarding evaluation of 


teachers, but it does not address goals for improving student learning. The evaluation has little connection to Arizona Professional 


Teacher Standards.  
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Analysis of student performance needs to guide the focus of the school professional development plan. Due to remote location of 


the school, external consultation is limited. Most professional development attained is attended as a requirement from Arizona 


Department of Education, such as AIMS workshop, English Language Learner Assessments (AZELLA), and Special Education 


requirements.  


The school reviews student data on a quarterly basis. Data from a variety of sources are collected and reviewed and compiled into 


graphs for evaluation. Data reviewed are attendance, disciplinary records, benchmark testing, and performance based assessments, 


projects, and skills checklist for individual student performance. However, instructional team needs more professional development in 


how to disaggregate data and identify trends, determine what aggregated achievement data say about our overall performance of our 


student’s achievement.  


 


According to AIMS Math data for the past five years, the school has not shown growth. Further data shows that 79.8% of 


students in each cohort Fall Far Below in Math. Overall average mean math scores for each cohort did not show significant growth. 


Students who have attended school for more than one year at the same school perform better than students who have attended less than a 


year.  


 


AIMS Reading data for the past five years demonstrate a limited growth for two years, but did not meet the state average of 


64%. An analysis of enrollment trends had an effect on student proficiency growth. During the years of 2007 and 2008, more students 


were tested, thus giving a higher average. However, during the years of 2008 and 2009, fewer students were tested, due to a decrease in 


enrollment. Student growth averages were taken from 4-5 students from the last two years.  


 


The proposed Performance Management Plan addresses the subject areas in greatest need of improvement which is increased math 


proficiency for all cohorts and implementation an effective assessment system. One priority to address this concern is re-evaluating our 


current comprehensive assessment system to identify gaps in curriculum for instructional implications. Secondly, to develop and 


provide a comprehensive professional growth plan that focuses on improving academic achievement and that can be evaluated on a 


regular basis. Professional development will need to focus on needs of our school in the areas of assessment systems and data driven 


instructional planning. This professional development plan needs to be based on an analysis of student performance and program 


effectiveness, incorporate the most current research on content and methodologies, and is linked to our school’s improvement goals. 


Each staff member will have an individual Professional Development plan that is designed to complement improving academic 


achievement and include an assessment of that staff member’s strengths and weaknesses. 
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PERFORMANCE MANAGEMENT PLAN 
 


Developing Innovations in Navajo Education, Inc. - Dine Southwest High School 
 
INDICATOR:1   _X__Math _X__Reading                DURATION OF THE PLAN2:  Begins September, 2011  to  September, 2012 
 
 


MEASURE* METRIC* CURRENT 
STATUS* 


End Target For This Plan*3 


State standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment and Student growth 
percentile (SGP)  
 


(Board staff 
will enter info 
here) 


Meet or demonstrate sufficient progress toward the 
level of adequate academic performance as set and 
modified periodically by the Board. 
 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Provide teachers with opportunities to 


become aware of the curriculum guides and 


its overall design, particularly how it differs 


from the past.  
 


09/01/2011- 
12/01/2011 


Principal Agenda of meetings and sign-in 
sheet. 


 


2. Provide adequate training for teachers to 


be able to explain the scope and sequence of 


the curriculum within each grade level and 


across grade level in each content area.  


 


09/01/2011- 
05/30/2011 


Principal Agenda of trainings 300.00 


3. Provide consultation with teachers on 


differentiated instruction and research based 


instructional strategies. 


09/01/2011- 
09/01/2011 


Principal Agenda of trainings 300.00 


4. Develop structured and focused 


assessments to guide instruction in content 


and specific concept and performance 


objective. 


09/01/2011- 
05/30/2011 


Principal Revised assessments aligned to 
lesson plans 


 


5. Strengthen rubrics/scoring guides to 


reflect AIMS rubrics for summative 


assessments.  


09/01/2011- 
12/01/2011 


Principal Revised rubrics/scoring guides   


6. Provide training for staff on how to 09/01/2011- Principal Agenda of training 300.00 
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disaggregate data and use data to drive 


instructional decisions and for curriculum 


evaluation. 


12/30/2011 


7. Complete Mathematics alignment to State 


Standards.  


 


09/01/2011- 
12/01/2011 


Principal Curriculum alignment  


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into 
instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1.  Evaluate teacher competency on scope 


and sequence of curriculum and implication 


on instruction by formal teacher interview.  


09/01/2011- 
05/30/2012 


Principal Formal interview questionnaire  


2. Conduct formal classroom observations to 


monitor the use of research-based 


instructional strategies and differentiated 


instruction. 


09/01/2011- 
05/30/2012 


Principal Classroom observation tool  


3. Monitor use of structured and focused 


assessments in content and specific concept 


and performance objectives in lesson plan. 


 


09/01/2011- 
05/30/2012 


Principal Random Sampling of Lesson Plans  


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Conduct meetings to discuss student 


achievement data at the school, classroom, 


and individual level to determine classroom-


based decisions.  
 


0901/2011- 
05/30/2012 


Principal Meeting minutes and sign-in.  


2. Conduct meetings to discuss 
intervention strategies and progress on 
underperforming students. 
 


09/01/2011- 
05/30/2012 


Principal Meeting minutes and sign-in.  
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STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the 
curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 


1. Assess areas current reality of 
professional development.  
 


09/01/2011- 
09/30/2011 


Principal Identification of adult learning needs 
based on student needs. 
Determinations of priorities.  


 


2. Develop professional development 
goals and action plan for each goal. 
 


10/01/2011- 
10/14/2011 


Principal Establishment of goal along with 
action plan. 


 


3.  Determine professional development 
opportunities: team based learning, 
online learning, and workshops. 
 


10/17/2011- 
10/28/2011 


Principal Develop calendar of scheduled 
opportunities. 


1200.00 


4. Develop ongoing assessment and 
evaluation of the professional 
development plan. 
 


01/01/2012- 
07/01/2012 


Principal Analysis of the impact of the 
professional development plan on 
student learning. 


 


 
Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action 
steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). 
The charter holder may add years, as necessary. 
 


Year 1:  2011    Budget Total _$2100.00_____  Fiscal Year  2011-2012 
Year 2:    Budget Total _____________ 
Year 3:    Budget Total _____________ 


 
Notes: 
* Provided by ASBCS staff 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to the Board’s level of adequate academic performance   
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Financial Performance Response Evaluation Instrument 


Charter Holder Name: Developing Innovations in Navajo Education, 
Inc. (DINE, Inc.)                       
Charter Holder Entity ID: 79269 
Date Submitted: June 9, 2014 


Required for: Renewal 
Audit Year: 2013 
Evaluation Completed: July 24, 2014


 
Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument to be used by the 
Board in its consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s 
decision regarding a charter holder’s request. 


 
 
Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1a. Going Concern 


  X 


 


 
1b. Unrestricted Days Liquidity 


 X  


 
The financial performance response indicates the Board’s financial evaluation 
included all of the charter holder’s operations and not just the charter school. 
According to the response, the charter school had 38.07 days cash on hand at 
June 30, 2013 based on a bank balance of $39,819 and expenses of $381,801. 
The charter holder’s response did not include any support for the bank balance 
at June 30, 2013. However, when the email was originally sent in April, it 
included the June 30, 2013 bank reconciliation. The information provided in 
April and the fiscal year 2013 audit supported the 38.07 days cash.  
 
The financial performance response does not explain the reason(s) for the 
charter holder having fewer than 30 days liquidity or the efforts taken to 
improve in this area in the current fiscal year or subsequent fiscal years. 
 
Please note except in limited situations, the audited entity is the entity for 
which financial performance is determined using the Board’s framework. While 
statements included in the response indicate the charter school met the 
Board’s financial performance expectations in fiscal year 2013, the response 
does not address the charter school’s performance in fiscal year 2012, which is 
the fiscal year used to determine the charter holder’s renewal application 
requirements. Neither the fiscal year 2012 nor the fiscal year 2013 audit 
includes sufficient detail to determine the charter school’s performance. 
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Measure 


 
Acceptable 


Not 
Acceptable 


Not 
Applicable 


 
Comments 


 
1c. Default 


  X 


 


 
2a. Net Income   


  X 


 


 
2b. Cash Flow 
 


 X  


 
The financial performance response states, “In reviewing the year end cash 
balances from FY10-FY13, DINE would still be out of compliance in the cash flow 
requirement.” The charter holder’s response did not include any support for 
this statement, which addresses the charter school. 
 
The financial performance response does not explain the reason(s) for the 
charter holder or the charter school not meeting on this measure or the efforts 
taken to improve in this area in the current fiscal year or subsequent fiscal 
years. (See Unrestricted Days Liquidity.) 
 


 
2c. Fixed Charge Coverage Ratio 


  X 


 


 


















