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ARIZONA STATE BoARD FOR CHARTER ScHoOLS
Annual Monitoring Summary Review

Interval Report Details Hide Section

Report Date: 03/31/2015 Report Type: Annual Monitoring

Charter Contract Information

Charter Corporate Name: Desert Sky Community School, Inc.

Charter CTDS: 10-87-32-000 Charter Entity ID: 88308

Charter Status: Open Contract Effective Date: 05/23/2006

Authorizer: ASBCS Contractual Days:

Number of Schools: 1 e Desert Sky Community School: 180

Charter Grade Configuration: K-5 Contract Expiration Date: 05/22/2021

FY Charter Opened: 2007 Charter Signed: 05/23/2006

Charter Granted: 01/11/2006 Corp. Commission Status Charter Holder is in Good Standing
Corp. Commission File # 1212166-9 Corp. Type Non Profit

Corp. Commission Status Date 12/03/2010 Charter Enrollment Cap 150

Charter Contact Information Hide Section
Mailing Address: 1350 N Arcadia Avenue Website: . i
g Tucson, AZ 85712 http://www.desertskycommunityschool.org
Phone: 520-745-3888 Fax: 520-745-5110
Mission Statement: The mission of the Desert Sky Community School is to provide and promote Waldorf Education in Tucson. The school, based on

the child development theories of Dr. Rudolf Steiner, will consider the whole child, including the academic, aesthetic, social,

and emotional development of the student. A classic academic education is integrated with the arts, music at all grade levels.
The goal of the school is to nurture the head, heart, and hands of each child, and instill them with a joy of learning, a sense

of social responsibility, and a self-directed curiosity and respect.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Ms. Shelly Adrian desertskyshelly@gmail.com 05/20/2017
2.) Mr. Erich Saphir erich.saphir@pima.edu 06/10/2017

Academic Performance - Desert Sky Community School Hide Section
School Name: Desert Sky Community School School CTDS: 10-87-32-101
School Entity ID: 88309 Charter Entity ID: 88308
School Status: Open School Open Date: 07/01/2006
Physical Address: 1350 North Arcadia Avenue Website: .
Y Tucson, AZ 85712 http://www.desertskyschool.org
Phone: 520-745-3888 Fax: 520-745-5110

http://online.asbcs.az.gov/reports/interval_report/931[3/31/2015 12:36:37 PM]
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Five-Year Interval Report
Grade Levels Served: K-5 FY 2014 100" Day ADM: 37.876

Academic Performance Per Fiscal Year Hi ion

Desert Sky Community School

2012 2013 2014
Small Small Small
Elementary School (K-5) Elementary School (K to 5) Elementary School (K to 4)
Points . Points . Points .
1. Growth Measure e Weight Measure FecTied] Weight Measure peali] Weight
1o scp Coms o ECE
Reading 62 75 25 58 75 25 54 75 25
Math NR 0 0 NR 0 0 NR 0 0
1b. SGP Bottom 25%
Reading NR 0 0 NR 0 0 NR 0 0
.- Points . Points . Points .
2. Pr0f|c|ency Measure o Weight Measure pesed] Weight Measure o Weight
Math 33/ 50.2 50 7.5 29.4 / 49.7 50 7.5 7.5
2a. Percent Passing -
Reading 67 / 66.1 75 7.5 74.5 / 70.2 75 7.5 64.1 / 71.2 50 7.5
25, composite schoot M (SN c | v o s 75
Comparison Reading 2.3 75 7.5 10.7 75 7.5 -2.5 50 7.5
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup ELL
Reading NR 0 0 NR 0 0 NR 0 0
Math 26 / 42.4 50 3.75 | 25.8 / 39.1 50 3.75 | 23.8 / 43.6 50 3.75
2c. Subgroup FRL
Reading 62 / 60.8 75 3.75 71/ 62.3 75 3.75 | 66.7 / 63.7 75 3.75
Math 20/ 25.8 50 3.75 23.5/ 31 50 3.75 25/ 29.9 50 3.75
2c. Subgroup SPED
Reading 53/ 31 75 3.75 | 64.7 / 44.5 75 3.75 | 58.3 / 44.1 75 3.75
T Points . Points . Points .
3. State ACCOUﬂtablllty Measure Assigned Weight Measure Assigned Weight Measure Assigned Weight
Overall Rating Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 52.5 100 55.62 100 46.88 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Financial Performance Hide Section
Charter Corporate Name: Desert Sky Community School, Inc.
Charter CTDS: 10-87-32-000 Charter Entity ID: 88308
Charter Status: Open Contract Effective Date: 05/23/2006

Financial Performance Hi ion

Desert Sky Community School, Inc.

Near-Term Measures Fiscal Year 2013 Fiscal Year 2014
Going Concern No Meets No Meets
Unrestricted Days Liquidity 17.01 Does Not Meet 55.37 Meets
Default No Meets No Meets

SUStainability Measures (Negative numbers indicated by parentheses)

Net Income (5114,178) Does Not Meet $631 Meets
Fixed Charge Coverage Ratio (1.38) Does Not Meet 0.43 Does Not Meet
Cash Flow (3-Year Cumulative) (54,562) Does Not Meet (5240,015) Does Not Meet
Cash Flow Detail by Fiscal Year FY 2013 FY 2012 FY 2011 FY 2014 FY 2013 FY 2012
($64,267) ($202,492)  $262,197 $26,744 ($64,267)  ($202,492)

http://online.asbcs.az.gov/reports/interval_report/931[3/31/2015 12:36:37 PM]





Five-Year Interval Report

Does Not Meet Board's Financial Performance Expectations

Charter/Legal Compliance Hide Section
Charter Corporate Name: Desert Sky Community School, Inc.
Charter CTDS: 10-87-32-000 Charter Entity ID: 88308
Charter Status: Open Contract Effective Date: 05/23/2006
Timely Submission of AFR Hi ion Timely Submission of Budget Hi ion
Year Timely Year Timely
2014 Yes 2015 Yes
2013 Yes 2014 Yes
2012 Yes 2013 Yes
2011 Yes 2012 Yes
2010 Yes 2011 Yes
Special Education Monitoring Detail Hide Section
SPED Monitoring Date 07/05/2010 Child Identification In Compliance
Evaluation/Re-evaluation: In Compliance IEP Status: In Compliance
Delivery of Service: In Compliance Procedural Safeguards: In Compliance
Sixty Day Item Due Date — ESS Compliance Date: —

Audit Compliance Hide Section

Charter Corporate Name: Desert Sky Community School, Inc.
Charter CTDS: 10-87-32-000 Charter Entity ID: 88308
Charter Status: Open Contract Effective Date: 05/23/2006
Timely Submission of Annual Audit Hide Section

Year Timely
2014 Yes
2013 Yes
2012 Yes
2011 Yes
2010 Yes

Audit Issues Requiring Corrective Action Plan (CAP) Hide Section

There were no CAP Issues for fiscal years 2010 to 2014.

Repeat Issues Identified through Audits Hide Section

There were no repeat findings for fiscal years 2010 to 2014.

Go to top
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Desert Sky Community School

Academic Performance

Edit this section.

Desert Sky Community School

2012 2013 2014
Small Small Small
Elementary School (K-5) | Elementary School (K to 5) | Elementary School (K to 4)
1. Growth Measure Azsiignnt;d Weight | Measure Azs(,)iignrf;d Weight | Measure AFs)sc,)iignnt;d Weight
Lo sep varh [ > T - N
Reading 62 75 25 58 75 25 54 73 25
Math NR 0 0 NR 0 0 NR 0 0
1b. SGP Bottom 25% -
Reading NR 0 0 NR 0 0 NR 0 0
2. Proficiency Measure AZSiL]and Weight | Measure Azs?ii_:]nrf:d Weight | Measure AZ;)iignr;[Zd Weight
Math o 50 | 75 | el 50 75 -- 7.5
2a. Percent Passing 67./ 4 5 y ey
Reading 66.1 75 7.5 7(') 2 75 7.5 7i 2 50 7.5
2b. Composite vath [ - -13 so0 75 [
School
oMz Reading | 2.3 R 10.7 75 | 15 2.5 50 | 7.5
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup ELL =
Reading NR 0 0 NR 0 0 NR 0 0
Math o 50 | 375 | 284 50 375 [ BEL 50 | 375
2c. Subgroup FRL 62./ . - 7 7
Reading 60.8 73 3.75 | 711/ 62.3 75 818 6é.7 73 3.75
Math o 50 375 |23.5/81 50 | 3.75 |25/29.9 50 | 3.75
2c. Subgroup SPED : AT —
Reading | 53 /7 31 75 SN75) 44'1_5 75 8,08 4"1_1 75 W75
3. State Accountabi“ty Measure Az:iignnt;d Weight | Measure Azs(,)iigm;d Weight | Measure AFs)soiignr:;d Weight
3a. State Accountability | o | > e c 5o s NN
Overall Rat”’]g Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 525 100 55 62 100 46 88 100
Standard
Less than 39: Falls Far Below Standard

http://online.asbcs.az.gov/schools/information/1353/desert-sky-community-school#academic-performance-tab[2/3/2015 2:03:08 PM]
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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: Desert Sky Community School, Inc.
School (s): Desert Sky Community School
Site Visit Date: February 17, 2015
Purpose of Demonstration of Sufficient Progress:
Annual Monitoring
L1 Interval Review
L1 Renewal
U] Failing School
[ Expansion Request
Academic Dashboard Year:
FY2013
FY2014

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e Anoverall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, and Data.
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






School Name: Desert Sky Community School

Area |I: Data

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it

addresses.
No Data ) ST Insufficie_nt Data Does Data Does Not
Measure Reaulied Data Required Data Provided Compara"clve Demonstrate Demonstrate
Data Provided | Improvement Improvement
1a. Student Median Growth Percentile (SGP) — Math O ] O
1a. Student Median Growth Percentile (SGP) — Reading O ] O
la. Student Median Growth Percentile (SGP) Bottom 25% — Math O Ol O
1a. Student Median Growth Percentile (SGP) Bottom 25% — Reading OJ | O
2a. Percent Passing — Math OJ OJ O
2a. Percent Passing — Reading OJ OJ O
2b. Subgroup, ELL — Math OJ
2b. Subgroup, ELL — Reading Ol
2b. Subgroup, FRL — Math O O O
2b. Subgroup, FRL — Reading O O Ol
2b. Subgroup, students with disabilities — Math O O Ol
2b. Subgroup, students with disabilities — Reading O O O
4b. Academic Persistence O O O






DATA OVERALL RATING

Evaluation of DSP Report

Meets Does Not Meet Falls Far Below
[l ]

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide data and analysis generated from valid and reliable assessment
sources and sufficient comparative data and analysis for one or more required measures and has provided data that demonstrates comparatively
declining academic performance year-over-year for the two most recent school years for one or more of the required measures.

Data provided does not demonstrate improved academic outcomes for the following required measures:

1a. Student Median Growth Percentile (SGP) — Math

la. Student Median Growth Percentile (SGP) — Reading

1a. Student Median Growth Percentile (SGP) Bottom 25% — Math2a. Percent Passing — Math
2a. Percent Passing — Reading

2b. Subgroup, FRL — Math

2b. Subgroup, FRL — Reading

2b. Subgroup, students with disabilities — Math

2b. Subgroup, students with disabilities — Reading

4b. Academic Persistence






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables

students to meet the standards?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder identify gaps in the curriculum?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. Who is involved in the process for adopting or revising curriculum?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Implementin

g Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards

are covered within the academic year?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignhment with instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the
students?

needs of students with proficiency in the bottom 25%/non-proficient

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How has the Charter Holder ensured that the curriculum addresses the

needs of English Language Learners (ELLs)?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

13. How has the Charter Holder ensured that the curriculum addresses the

needs of Free and Reduced Lunch (FRL) students?

1 Nota

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

14. How has the Charter Holder ensured that the curriculum addresses the

needs of students with disabilities?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O [l X

The Curriculum area is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has implemented no
efforts or fragmented, ad hoc efforts to develop or address school curriculum aligned with Arizona’s College and Career Ready Standards. The efforts lack
intentionality and/or prior planning, and are not consistently implemented.

At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e evaluating curriculum, because the Charter Holder did not provide sufficient evidence to address:

o What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables
students to meet the standards?

e adopting/revising curriculum, because the Charter Holder did not provide sufficient evidence to address:

o What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?
o implementing curriculum, because the Charter Holder did not provide sufficient evidence to address:

o What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level
standards are covered within the academic year?

e ensuring curriculum is aligned with Arizona’s College and Career Ready Standards, because the Charter Holder did not provide sufficient evidence to
address:

o How does the Charter Holder know the curriculum is aligned to standards?
e addressing the curriculum needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address:

o How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?






Area lll: Assessment

Assessme

nt System

1. What types of assessments does the Charter Holder use?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. What was the process for designing or selecting the assessment system?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. What intervals are used to assess student progress? How does the asse

ssment plan include data collection from multiple assessments, such as

formative and summative assessments and common/benchmark assessments?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Analyzing Ass

essment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
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Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%?

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Assessment is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a limited assessment approach.

At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required elements:
e analyzing assessment data to evaluate instructional and curricular effectiveness

e adjusting curriculum and instruction in a timely manner based on assessment results

e addressing the assessment needs of relevant subgroup populations

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments, and common/benchmark assessments, because the
Charter Holder did not provide sufficient evidence to address:

o What was the process for designing or selecting the assessment system?

10





Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this process identify individual strengths, weaknesses, and needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the

Charter Holder done in response?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

L] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11






Adapted to Meet the Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient

students?

] Not applicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

Not applicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of Free and Reduced Lunch (FRL) students?

] Not applicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of students with disabilities?

1 Nota

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12






MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder
has consistently implemented a limited instructional monitoring approach.

At the DSP site visit the Charter Holder sufficiently demonstrated the following components of these required elements:
e monitoring the integration of Arizona’s College and Career Ready Standards into instruction
e providing analysis and feedback to further develop instructional quality and standards integration

However, at the DSP site visit, the Charter Holder has failed to sufficiently demonstrate the following components of these required elements:

e evaluating instructional practices, because the Charter Holder did not provide sufficient evidence to address:

o What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of
instruction?

e evaluating instructional practices targeted to address the needs of relevant subgroup populations, because the Charter Holder did not provide
sufficient evidence to address:

o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%?
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?
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Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How was the professional development plan developed?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the professional development plan aligned with instructional staff learning needs?

[J Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this plan address areas of high importance?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does the Charter Holder provide the resources that are necessary

for high quality implementation?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
é@s“ﬁ 006
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in

professional development?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students

with proficiency in the bottom 25%/non-proficient students?

] Not applicable

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English

Language Learners (ELLs)?

Not applicable

] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and

Reduced Lunch (FRL) students?

] Not applicable

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students

with disabilities?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

15






PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O O X

The area of Professional Development is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter
Holder has implemented no efforts or fragmented, ad hoc efforts to provide professional development that is aligned with instructional staff learning
needs, focuses on areas of high importance, addresses the needs of relevant subgroup populations, and supports high quality implementation; and

monitoring follow-up to support and develop implementation of the strategies learned. The efforts lack intentionality and/or prior planning, and are not
consistently implemented.

At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e Providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance, because the
Charter Holder did not provide sufficient evidence to address:
o How was the professional development plan developed?
o How is the professional development plan aligned with instructional staff learning needs?
o How does this plan address areas of high importance?
e supporting high quality implementation of the strategies learned in professional development, because the Charter Holder did not provide
sufficient evidence to address:
o How does the Charter Holder provide the resources that are necessary for high quality implementation?
e monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development, because the
Charter Holder did not provide sufficient evidence to address:
o How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?
o How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies
learned in professional development?

e Providing professional development that addresses the needs of relevant subgroup populations, because the Charter Holder did not provide
sufficient evidence to address:
o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs
of students with proficiency in the bottom 25%?
o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs
of Free and Reduced Lunch (FRL) students?

o How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs
of students with disabilities?
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Evaluation Summary

Area

Evaluation of DSP

Meets

Does Not Meet

Falls Far Below

Data

Curriculum

Assessment

Monitoring Instruction

Professional Development

Ooagio|o

OX X OO

X O0OX| X
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Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress
DSP Report

Charter Holder Name: Desert Sky Community School, Inc.
School(s):  Desert Sky Community School
Date Submitted: January 7, 2015
Purpose of Demonstration of Sufficient Progress (check one):
Annual Monitoring
LI Interval Review
] Renewal
] Failing School
[] Expansion Request
Academic Dashboard Year (check all that apply):
FY2013
FY2014

Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the
Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the
DSP Online Technical Assistance presentation before starting.

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the
Board’s website:
i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS
Online:
i. Go to ASBCS Online (http://online.asbcs.az.gov)

ii. Login using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on
the log in page and click it to reset your password. You will receive an email
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with
instructions.

iv. Locate the “Help” section of the Dashboard.

v. Select “Online Help”




http://www.asbcs.az.gov/

http://online.asbcs.az.gov/

mailto:charterschoolboard@asbcs.az.gov



Demonstration of Sufficient Progress Report

vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

c. To locate the DSP Online Technical Assistance presentations on the Board’s website:

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.

iv. Select the “Academic Interventions” tab.

v. Scroll down to the “Demonstration of Sufficient Progress” section.

vi. Locate and click the link for the DSP Online Technical Assistance presentation
you wish to view.

Complete the template by providing a clear and concise written answer for each question. The
suggested word count is no more than 400 words per question. In addition, list the names of all
documents that serve as evidence of implementation of the process described in the answer.
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing
evidence of implementation.






Demonstration of Sufficient Progress Report

Area |I: Data

Charter Holders with multiple schools must complete the Data area for each school that received an
Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic
Dashboard." The Charter Holder must copy and paste the entire Data area for each school.

School Name: Desert Sky Community School

Dashboard Ratings for All Measures

_ Data

Measure Meets Does Not Meet Meets Does Not Meet Required for
Exceeds Falls Far Below Exceeds Falls Far Below Report
No Rating No Rating
Student Median Growth
Percentile (SGP) - Math = . = X =
Student Median Growth
Percentile (SGP) — Reading = = = = =
Student Median Growth
Percentile (SGP), Bottom 25%,- O O X
Math
Student Median Growth
Percentile (SGP), Bottom 25%,- O | X
Reading
Improvement — Math
(Alternative High Schools Only) = = = = =
Improvement — Reading
(Alternative High Schools Only) = = = = =
Percent Passing — Math O | X
Percent Passing — Reading O O X
Subgroup, ELL — Math O O
Subgroup, ELL — Reading O |
Subgroup, FRL — Math O O
Subgroup, FRL — Reading ] O |
Subgroup, students with
X X X
disabilities — Math = =
Sub'gro.u.p., students .with 0O 0O 0
disabilities — Reading

! |f the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.






Demonstration of Sufficient Progress Report

High School Graduation Rate Ul Ul Ul U] Ul

Academic Persistence
(Alternative Schools Only)

Data for All Applicable Measures and Subgroups

What year-over-year comparative data demonstrates improved academic performance?
Describe and provide data for each measure that does not meet the Board’s standards in the
relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it
addresses.

Directions: Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide comparative year-over-year data and analysis generated from valid and reliable
assessment sources that demonstrates and evaluates the change in academic performance for all
required measures for at least the two most recent school years. The Charter Holder must provide data
for each school operated by the Charter Holder that does not meet the Board’s academic expectations
and must:

o

@)
@)
@)

clearly label all data to demonstrate which measure(s) it addresses,

provide data generated from valid and reliable assessment sources,

limit all data to no more than one page per measure per content per school, and
redact all student identifiable information.






Demonstration of Sufficient Progress Report

CHART 1: Math Progress

Grade 3 & 4 students score on Woodcock-Johnson Ill Test of Achievement in February 2014, compared
to their scores as Grade 4 & 5 students in January 2015. This score for Math Calculation Skills is charted
as a grade level equivalent.






Demonstration of Sufficient Progress Report

Mdath Progress
E Feb 2014 WWJT B Tan2015 WHT
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CHART 2. PROGRESS IN MATH FLUENCY

Grade 3 & 4 students score on Woodcock-Johnson Il Test of Achievement in February 2014, compared
to their scores as Grade 4 & 5 students in January 2015. This score for Math Fluency is charted as a
grade level equivalent.
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Math fluency progress
O Fek 2014 M Jan 2015
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Note: The ‘bottom25%’ also showed improvement.
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Eeading Improvetnent

B Fy13 EFY14 B FT15

115
110
105

OFF-Accuracy (Dibels)

student

CHART 3. Reading Improvement, of bottom 25%

Valid and Reliable Data

2. How does the Charter Holder know that the data described above is valid and reliable?

Answer (suggested word count is 400 words):

Data is from Woodcock-Johnson (Math) Test of Achievement, and from DIBELS.
Tests were administered by trained Reading Specialist & Interventionist.

TRk,

3 o
harter 56°°°






Demonstration of Sufficient Progress Report

Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the
Board’s academic performance expectations? What are the results from the analysis?

Answer (suggested word count is 400 words):

Per the Continuous Improvement Plan, as developed when we were a Title | school, the Leadership
Team (SA & LAC) review and discuss all measures, including those that do not meet the Board’s
academic performance. Discussion included how to support teachers in identifying student needs and
prioritized what support to bring.

The AIMS data does not meet the ASBCS'’s standards in several measures for FY2013 and FY2014.
Although students participate in mental math practice in class, lower reading skills may limit the
students’ ability to perform on the (written) math AIMS. So, Desert Sky has focused upon improving
literacy. Our improved growth scores in Reading reflect this work. While maintaining growth in Reading,
Desert Sky is addressing the gaps in Math achievement.

Actions taken based on FY12 AIMS Math data included assigning the pedagogical mentor to teach the
Grade 5 students, as well as support all teachers in improving math instruction, and a nation-wide
search for a teacher who could also bring additional Math support school-wide. Unfortunately the
teacher hired in November 2013 left the school in early Spring, and another teacher stepped in to finish
the year with the Grade 3&4 students, supported by the school’s pedagogical mentor. Students were
assessed by Interventionist with WWJ Math to find identify needs, and the Interventionist also
supported the teacher in beginning the CAMS program pre-test.

Because of the small size at our K-5 school, the academic performance of the whole school is tied to this
one classroom of students —this combined Grade 3 and 4 class in FY13 (with mostly 3" graders) became
a Grade 3 and 4 (with mostly 4" graders) in FY14. In fact, in FY14, there were no Grade 5 students at
the school at all, and our total AIMS results were comprised of these students.

The same teacher continued through FY14 with the students. One of the features of Waldorf education
at Desert Sky is that the teachers loop with the students up through the grade levels, providing
consistency and understanding of students’ needs and best learning styles. Although the school no
longer afforded a pedagogical mentor, the teachers were supported by the Leadership Team, by the
resource teacher (a trained Reading Specialist and Interventionist), and by weekly sharing of best
practices and concerns as a professional learning community. Through the year, the Leadership Team
focused on documentation of instruction and student achievement. For the Grade 3 and 4 students,
curriculum included a Math block on Fractions, as well as continued strengthening of the four
operations. After the Spring evaluation meeting, the teacher was placed on an improvement plan,
largely related to follow-through with curriculum and instruction in a timely manner, which she
completed. Despite professional development over the Summer, teaching effectiveness was not in
evidence through Autumn. A new teacher began with the class in January 2015, who will also consult
with the Interventionist, and become their afterschool tutor, to support their math progress.

We expect to see improved student achievement as measured by AZ Merit in Spring 2015. In addition to
the actions described in support of the current Grade 4 and 5, the teachers of Grade 3 and Grade 2
students have provided documentation of student progress. Teachers use this data formatively to adjust
instruction. Weekly tutoring afterschool supports students identified as needing additional help.
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Demonstration of Sufficient Progress Report

Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder
evaluate how effectively the curriculum enables students to meet the standards?

Answer (suggested word count is 400 words):

Curriculum evaluation and development is an
ongoing process. Desert Sky’s Board policy part 7
“Instructional Programs” authorizes the
Administration and Faculty to develop the school’s
curriculum, and maintain alignment with AZ State
Standards.

The Leadership Team ( Administrator Shelly Adrian
and SpEd & Federal Programs Coordinator Laura
Alvarado-Coady) conducts Needs Assessment each
Spring, and reviews curriculum in light of AIMS
scores, new standards (as applicable), and
stakeholder(teacher) input.

Faculty as stakeholders are brought into discussion
about potential changes in curriculum, either in
weekly Faculty Meeting, or individually if the
change affects only one Grade.

Board and Principal (Administrator Shelly Adrian)
approve Curriculum and Alignment.

List documents that serve as evidence of
implementation of this process:

Leadership team notes, agenda
Faculty agenda, notes

Declaration of Curricular Alignment filed with ADE

2. How does the Charter Holder identify gaps in the curriculum?

Answer (suggested word count is 400 words):

The Leadership Team identifies gaps in the
curriculum by three processes:

a. Analysis of AIMS data, DIBELS, and other
standardized assessments may suggest
that curriculum gaps.

b. Review of documents and resources, such
as ‘Waldorf and Common Core’ by the
Alliance for Public Waldorf Education,
which identifies where the traditional

List documents that serve as evidence of
implementation of this process:

Faculty agenda
Leadership team notes\agenda
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Waldorf curriculum is strong, and where
there may be gaps with Common Core.

c. Stakeholder input from experience and
trainings that suggest there may be a gap.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its

evaluation processes?

Answer (suggested word count is 400 words):

Leadership Team suggests curriculum adjustments
for faculty consideration and board approval.

List documents that serve as evidence of
implementation of this process:

Faculty agenda

4. Who is involved in the process for adopting or revising curriculum?

Answer (suggested word count is 400 words):

Led and coordinated by the Leadership Team, all
stakeholders may be involved in the process.

The Leadership Team is comprised of the

1. Administrator, Shelly Adrian, who is also
the Principal. A founder of the school and
trained in Waldorf Administration, Ms.
Adrian holds a MA in Anthropology and
left her dissertation research with Smoking
mothers on welfare to write the Desert
Sky charter.

2. SpEd Coordinator, Laura Alvarado-Coady,
with extensive experience in both Waldorf
education and mainstream Special
Education.

3. Pedagogical Mentor (currently vacant).

Stakeholders include teachers and board
members. For example, a board member will be
attending a Waldorf conference session on Digital
Literacy and subsequently will share suggestions
with the Leadership Team.

List documents that serve as evidence of
implementation of this process:

Resume for Shelly Adrian, M.A. A
Resume for Laura Alvarado-Coady, M.A.Ed.

Team meeting dates / Agendas

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to

determine which curriculum to adopt?

Answer (suggested word count is 400 words):

‘ List documents that serve as evidence of

12
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Evaluation of curriculum changes is coordinated by
the Leadership Team, and may include teachers,
board members, and other stakeholders.
Ultimately, the Leadership Team is responsible for
the selection recommendation.

Criteria for selection include:

1. Does it fit with our mission, goal, and
accountability of providing a full public
Waldorf curriculum

2. Feasibility in terms of staffing, supplies,
space, and funding.

implementation of this process:

Waldorf Education and State Standard Alignment
documentation —

(Bonnie Rivers, M.A., California), and the Waldorf
Alliance for Public Schools documentation

Copy of MOWR plan

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum
across the school(s) operated by the Charter Holder?

Answer (suggested word count is 400 words):

Desert Sky Community School, Inc operates one
school, K-5, with 65 students currently enrolled.

Three features of our Waldorf program support
consistent implementation of the curriculum:

1. Teachersloop with the students from
Grade One through Five, attending
summer trainings at a Waldorf Training
center.

2. Core teachers meet weekly during the
school year for a two-hour faculty meeting
which includes sharing best practices in
instruction, setting school norms for
classroom routines, etc. Part-time subject
teachers and regular substitutes meet with
core teachers at least once a year to
participate in collegiality.

3. The Administrator coordinates a
beginning-of-the-year (August) and end-
of-the-year (June) in-service at which
faculty receive information, are given
expectations, follow up questions that
have arisen through the school year,
coordinate school assembly topics, share
best practices, and brainstorm on

List documents that serve as evidence of
implementation of this process:
In-service agenda, August and May

Sample from Lesson plan binders

See performance evaluation checklist that aligns to
ADE Highly Qualified Teacher evaluation
(submitted yearly). Sections A —D.

Agenda of visit, grade levels and teacher notes.
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improving all areas of the school.

In addition, the currently un-funded pedagogical
mentor position includes supporting teachers in
consistent implementation.

During the school year, the leadership team
performs observations & walkthroughs, as well as
review of lesson plans.

7. What tools exist that identify what must be taught and when it must be delivered? How does
the Charter Holder ensure that all grade-level standards are covered within the academic

year?

Answer (suggested word count is 400 words):

In FY2013, our pedagogical mentor worked closely
with teachers, providing guidance on
implementing curriculum.

Tools for implementing the curriculum include:

1. Curriculum overview

2. Template for lesson planning

3. Block rotation and with standards
alignment

4. Lesson plans on file from previous
teachers

5. Various published guides, including
homeschool Waldorf curriculum guides.
Examples: Live Education, and Path of
Discovery.

6. A ‘teacher library’ of books and resources
for teaching the topics and skills listed in
our curriculum.

The Leadership Team is responsible for keeping
tools relevant and available to the teachers and
setting up training /observation opportunities at
other schools. They are also responsible for
enforcing any area of development necessary to
ensure that teachers are adequately addressing
the standards in a timely manner and the students
are progressing in the general curriculum.

List documents that serve as evidence of
implementation of this process:
Curriculum Guide

Template for lesson planning

Block rotation and alignment
May and august in-service agenda

In teacher evaluation process, if the grade-level
standards are not being addressed adequately or
in a timely manner, this will impact the teachers
evaluative performance and would put into place
an improvement plan, more intensive support and
professional development, and if not adequately
improving, may be grounds for further disciplinary
action including or up to suspension of duties,
being reassigned or termination.

8. What is the expectation for consistent use of these tools? How are these expectations
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communicated?

Answer (suggested word count is 400 words):

When hired, the teacher receives a Letter of Offer
including specific expectations (grade reports,
lesson plans, etc). Substitutes and part-time
teachers are expected to observe in the classroom
before beginning their position.

The beginning-of-the-year and end-of-the-year in-
service for faculty provides the context for re-
affirming expectations, revising norms, and
describing where there is room for variation.

As in item #6 above, teachers and the
Administrator also meet weekly as a professional
learning community, and this is a time for
reminders and elaboration of expectations.

The Leadership Team also meets with teachers
Individually or as a group, as needed.

List documents that serve as evidence of
implementation of this process:

In teacher evaluation process, if the teacher is not
utilizing these tools effectively, this will impact the
teachers evaluative performance and would put
into place an improvement plan, more intensive
support and professional development, and if not
adequately improving, may be grounds for further
disciplinary action including or up to suspension of
duties, being reassigned or termination.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignment

with instruction?

Answer (suggested word count is 400 words):

Teachers’ lesson plans are kept on file at the
office, and align to block rotation.

The Leadership Team (individually usually) does
observations and walkthroughs and meetings with
teachers. In FY13, the pedagogical mentor met
weekly with each teacher and observed often. At
minimum, there are evaluation meetings twice a
year with each teacher.

List documents that serve as evidence of
implementation of this process:

In teacher evaluation process, lesson plans are
reviewed and observation occur, informally and
formally to ensure that the lessons delivered are
aligned with the plan and the instruction meets
adequate expectations. This includes working with
the Waldorf rhythm of introducing the subject,
working with the students and then the student
working with it independently (a plan, do and
review process). Formative student assessment
practices will also be reviewed, as this is one of the
primary sources of determining growth in our
students day-to-day. If teachers have deficits in
this area of performance, it will impact the
teacher’s evaluation and would an improvement
plan will be put into place, which may include
more intensive support and professional
development. If adequate growth by the teacher
in this area is not made, it may be grounds for
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further disciplinary action including or up to
suspension of duties, being reassigned or
termination.

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Answer (suggested word count is 400 words):

Leadership Team is responsible for reviewing
curriculum for alignment with AZ state standards.
The team has discussion with stakeholders
(teachers) as appropriate.

Curriculum alignment is addressed when standards
are revised.

Leadership Team members and faculty participate
in trainings on AZ State Standards, as offered by
ADE and the Pima County Regional Support Office.

The process of evaluating curriculum changes for
selection includes attention to alignment.

List documents that serve as evidence of
implementation of this process:

Lesson plans are reviewed, spot checks on lesson
implementation and expectation of a trajectory of
individual student growth is required by the
leadership team from the teachers data points.

These points are also checked against AIMS scores
(and AZMerit scores for the upcoming assessment)
and DIBELS.

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

11. How has the Charter Holder ensured that the curriculum addresses the needs of students with
proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words):

Additional help academically starts with the
teacher’s relationship to each individual child and
their family, working together to address concerns
including accommodations and supports with
homework and additional individual time with the
teacher. For students with further concerns, they
may also have extra sessions with the
Interventionist, who will also work with the
teachers and send extension materials home to
the families to help the student in areas of deficit.

The Interventionist also helps with ongoing
assessments including but not limited to DIBELS,
CARS and CAMS, and also, in our most extreme
concern areas (4/5), we have elected to do more
extensive student testing, utilizing batteries of the

List documents that serve as evidence of
implementation of this process:

Children of concern brought to faculty child study
(referral form)

Teacher Interventions Employed

(see form)

Further progress monitoring determined or
possible referral to Special Education (MET Phase
I) - Special Education Documentation

The Highly Qualified Interventionist may also
provide interventions/assessments

Ongoing assessment documentation
DIBELS > reading specialist administers, and
shares observations of concern
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Woodcock-Johnson Test of Achievement to help
diagnostically and to develop targeted plans of
interventions.

Wdal-

12. How has the Charter Holder ensured that the curriculum addresses the needs of English

Language Learners (ELLs)?

Answer (suggested word count is 400 words):

Waldorf education is a program that focuses on
immersion, with a strong foundation in oral and
aural literacy. This holds true for our Special
Education, 504 and ELL populations.

We have had no ELL students for the four years
that were registered, or that did not test proficient
on the AZELLA. Desert Sky has historically had a
low number of ELL students, and of these
students, the majority have tested proficient on
the AZELLA.

When we have had (or when we will have)
identified ELL students, ILLP’s were/will be
developed for any student that has transferred in
identified as ELL or were identified as not
proficient in our testing. Some parents of ELL
students who have determined that a Waldorf
Inspired program is their school of choice due to
the richness and diversity of the curriculum, have
opted to waive their child out of ELL services so
that they would not be missing large portions of
this expanded curriculum. In those situations, the
team met and determined if the student would
need other supports (which may be pull-out time
or after school time with the reading specialist or
speech therapist) to ensure that they were still
progressing adequately in their oral, listening and
reading and writing.

List documents that serve as evidence of
implementation of this process:

Student AZELLA test records
Individualized Language Learning Plans
Notes from Reading Specialist of language sessions

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and

Reduced Lunch (FRL) students?

Answer (suggested word count is 400 words):

Differentiated instruction is an educational
premise at Desert Sky Community School.
Individual focus on students from a holistic

List documents that serve as evidence of
implementation of this process:
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approach is important to the Waldorf Pedagogy.
This includes working with the whole family to
ensure that the student comes to school “ready to
learn”. Parent education through parent evenings
with teachers, assemblies and festivals are some of
the ways these supports occur. Individual
meetings with a compassionate administrator has
helped a number of families through difficult
times. By stressing the importance of consistent
rhythms at home and concerns for sleep, warmth,
food, etc., the school address many of the issues
that our FRL students experience, and we strive to
provide supports to these families. Carpools and
other public transportation solutions for these
families have been arranged by the school. Food is
provided if there is a need. A nurturing parent
council interacts under the administrative and
faculty direction with families to provide supports
for families with needs. These are some of the
cornerstones building a strong foundation for
learning for the significant proportion of the
families in our community who are free and
reduced lunch qualified, and for the entire school
faculty, staff and parents who together work to
provide these important foundational aspects of a
child’s development, necessary for a stable
learning environment.

Free and Reduced lunch count documentation
Listing of subjects addressed in Teacher Parent
evenings, assemblies or inservices.

14. How has the Charter Holder ensured that the curriculum addresses the needs of students with

disabilities?

Answer (suggested word count is 400 words):

Desert Sky Community School works to the
greatest extend possible through an inclusive
special education service model of delivery. The
special education teacher and the therapist may
“push-in” to the regular education classes and
specialty classes to work with students and also
will pull out the students in a resource capacity.
All special education is overseen by an
experienced Special Education Director, and all
teaching and therapist staff have decades of
experience working in the public sector.

Every monitoring through ADE-ESS for Special

List documents that serve as evidence of
implementation of this process:

Desert Sky Community School, Inc. Board adopted
Special Education Policy and Procedures

Special Education documentation to include:
Meeting Notices

Procedural Safeguards

Prior Written Notices

Multidisciplinary Evaluation Team Meeting
documentation (Phase | and Phase ll)
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education has been compliant since the beginning
of our Charter.

We have a low demographic of Special Education
students at this time, but we have had other years
where we have had enrollment of students with
disabilities.

Waldorf Education is designed to address the
whole child through a developmental model of
education that includes movement, the arts and
many opportunities to take in information and
demonstrate mastery of information though a
number of modalities. This educational approach
lends it self well to diverse learners who or often
able to access and progress in the general
curriculum with accommodations that proved
unsuccessful in a more traditional educational
learning environment. To that end, we have
successfully served students with moderate
autism, Hearing loss, emotional /behavioral
challenges and learning disabilities, within the
regular classroom format with pull-out supports or
occasionally a para-professional or behavioral
coach in the classroom with the student. We have
worked with Tucson’s mental health and medical
community to provide a continuity of services
between the school and home at any opportunity
to proves to be beneficial to the student and
family. Finally, Waldorf Education’s
developmental approach to looking at the whole
child has prevented over identification of children
(particularly young children) for special education
placement as their needs can be meet with
accommodations and teacher flexibility and other
interventions, as the student is supported while he
or she matures and develops.

The Resource teacher is consults regularly with
teachers to coordinate multiple strategies for
students with and with out IEP’s. The specialist
may also work with the student(s) individually to
give them extra, targeted instructions and to
continually informally assess progress to ensure
that students that should be referred for special

Evaluation Reports

Placement Documentation

IEP documentation

Progress Notes /Therapy Notes

504 documentation
Medical Certification Documentation

Personnel records/licenses of Highly Qualified,
Fully staffed Special Education Department with
consultive specialists including:

Special Education Director, M.A. Ed. (Salary)
Special Education Teacher, M.Ed. Cross Categorical
Occupational Therapist, OTR/L

Speech Language Pathologist, MS CCC-SLP

State Licensed School Psychologist

State Certified Hearing Impaired Teacher

And, when student need dictates,

Counseling and Teacher for the Visually Impaired
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education evaluation do not fall in the cracks and
are missed. This proves to be one of the
advantages of having such as small school,
individualization is available for any student that
has demonstrated needs.
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Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Answer (suggested word count is 400 words):

Desert Sky uses a variety of assessments. The most

effective use of assessments is formative. The

teacher and student interactions in the classroom

provide numerous opportunity for immediate
assessment; there is also opportunity for

immediate explanation, re-teaching, and planning

to return for further elaboration.

As indicated in our Charter, assessments include:

Mandated end-of-year standardized tests.
Previously, this had been the Stanford and
AIMS. This year we will administer the AZ
Merit and AIMS Science, as required. We
do use these tests formatively —
considering what can be done in the next
school year for the success of each child
who returns to our school.

We have been using DIBELS for mandated
literacy assessment and employ it
formatively to the extent possible.
Portfolio-based assessment of the
students’ main lesson books with
accompanying drawings and paintings, as
well as projects. Teachers evaluate main
lesson books on the basis of accuracy,
completeness, and evidence of
comprehension. Main lesson books as
successful authentic performance become
“textbooks’ to which students refer back in
subsequent grades.

Evaluations based on teacher observation
of oral participation, written performance,
and movement activities, in comparison
with child-development expectations and
the individual temperament and trajectory
of the student. Often such assessments
can be a pre-indicator of learning

List documents that serve as evidence of
implementation of this process:
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disabilities and obstacles.

5. Skills assessments in the classroom also
include daily or weekly assessments of
math facts, spelling, vocabulary, phonics,
math fluency, and other work that
improves with practice. Teachers tie these
skill practice assessments to AZ state
standards and chart the students’
progress; noting which skills need more
practice time or explanation. Practice
skills assessment may include worksheets
from the Internet and standards-based
workbooks (such as BuckleDown AIMS, or
Key to Fractions).

6. Specialized assessments may be used to
pinpoint areas of need. Assessments such
as the CAMS (Comprehensive Assessment
for Mathematic Strategies), TEMA, and
Woodcock Johnson, are useful in planning
intervention.

In Math, teachers employ a lot of mental math.
With the AIMS documentation of gaps in math
skills, we began a journey a few years ago of
making math success ‘visible’ in documentation
and elaboration of formative assessments to
address the gaps. For over a year now, teachers
are taking the pulse of student math skills more
often, and documenting student growth in
foundational areas (such as the four operations)
aligned to standards. This data is used formatively
to indicate where review and elaboration of math
lessons overall are needed, and where to place
individualized student support.

2. What was the process for designing or selecting the assessment system?

The Leadership Team designed the assessment
system, and is the clearinghouse for changes in
assessments employed. The Leadership team
consults with the core teachers, the Reading
Specialist, and Interventionist. The assessment
system is designed to meet the following

List documents that serve as evidence of
implementation of this process:

22






Demonstration of Sufficient Progress Report

parameters:
1. Comply with requirements of charter
schools.

2. Provide teachers useful and meaningful
data for improving student learning.

3. Feasible implementation with our staffing,
resources, and funding.

4. Compatible with Waldorf education
methods and child-development.

5. Consult with other Charter Schools on
purchased programs and methods that
have been successful for them

3. How is the assessment system aligned to the curriculum and instructional methodology?

Answer (suggested word count is 400 words):

Formal assessments such as AIMS and AZ Merit
are aligned to the same AZ standards to which our
curriculum is aligned.

Our Waldorf-based instructional methodology
shapes our assessment system. Specific features
include:

1. Focus on comprehension and experience
tends toward immediate and formative
use of assessments, with more emphasis
on really understanding than on spewing
out replies quickly.

2. The importance to the learning process of
forgetting and remembering. Hence there
is a hesitancy to formally assess too often,
or a reluctance to pull up the carrots to
see if they are growing yet.

3. Waldorf education, even math, is brought
through story and image.

4. In general, self-consciousness is minimized
up through Grade 4, so assessments are
brought whenever possible without the
students’ consciousness that it is a ‘test’ of
their knowledge or abilities. Starting in
Grade 4 they will start to compete with
their personal best, scoring and even
graphing their own math worksheets to
identify their own growth.

5. Students experience the world directly and

List documents that serve as evidence of
implementation of this process:
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un-mediated, and most Waldorf schools
traditionally introduce computers in 5" or
g grade. On-line assessments present a
challenge philosophically as well as
logistically. The Leadership Team is
currently considering how to address
digital literacy as well as computer-based
assessments.

Assessments such as DIBELS and CAMS align to the
curriculum by way of standards, and are used at
minimal intervals, to identify students in need of
additional support, and to direct instructional
practice.

4. What intervals are used to assess student progress? How does the assessment plan include
data collection from multiple assessments, such as formative and summative assessments and

common/benchmark assessments?

Answer (suggested word count is 400 words):

In addition to daily formative assessments that
direct instruction, and annual summative state-
standardized testing in the Spring, teachers write
progress reports 4 times per year (October,
December, March, and May) reflecting classroom
assessments of skills and projects/portfolios.

DIBELS benchmark assessments are conducted
three times a year, and more often for students
receiving intervention.

When DIBELS or AIMS indicate a large number of
the students share an area of need, the classroom
instruction is adjusted to better meet them and
may incorporate more assessments to finetune the
academic support. The Reading Specialist /
Interventionist consults with the classroom
teacher to support the whole class with
interventions.

When assessment evidence (AIMS score, progress
report, teacher observation) suggests a student is
further behind, or having more difficulty than their
same-age peers, tutoring is considered for the
student, as well as assessments by the Reading

List documents that serve as evidence of
implementation of this process:
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Specialist/interventionist to pinpoint area of
concern. The school’s approach is to ask “What
does this child need? What does this class need?”

Narrative component that describes present levels
of performance across domains.

Teacher designed math assessments

Children of concern addressed at faculty meetings,
referred through child-find (45 day screenings) and
through child study team where interventions may
be determined and implemented which may
include additional practice with parents/teacher or
tutor, additional instruction periods in small group
or individually by teacher or by interventionist.
Data collection, and potential referral for further
assessments (which may lead to assessment for
special education)>

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are

used to analyze assessment data?

Answer (suggested word count is 400 words):

Daily formative assessments and skills checklists
(benchmarks) are routinely analyzed by teachers
during lesson planning. Larger discrepancies (and
successes!) may be shared at weekly teacher
meetings.

Teachers compile progress reports four times a
year; these are uploaded to ADE through STC, and
sent electronically to parents. The Administrator
culls references to inadequate progress to review
with the teacher (and Leadership Team, if
appropriate) for next steps: it is developmental?
Differentiate instruction? Start or continue
tutoring? Refer for assessment by reading
specialist or math interventionist? Etc.

The Reading Specialist administers the DIBELS
assessments, and refers concerns to the
Leadership Team which collects teacher input as
well, and analyzes for a decision to monitor or

List documents that serve as evidence of
implementation of this process:

Progress reports
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intervene with supports (in-class, afterschool
tutoring, or refer to Reading Specialist).

The AIMS scores reviewed over summer, and
analyzed by the Leadership Team. Scores arrive
too late for use formatively with students (3
months later when school resumes, students have
often grown and developed). They do provide a list
of students to monitor and/or assess upon return
to school. The primary use of AIMS data is to
consider instructional and curricular effectiveness.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Answer (suggested word count is 400 words):

The Leadership Team analysis informs teacher
evaluations.

Analysis are also brought to teachers through
faculty meeting to reflect and inform instructional
practice. Teachers participate in brainstorming on
how to address gaps and improve effectiveness.
For example, afterschool tutoring support by the
classroom teacher was implemented to give them
more time with struggling students.

List documents that serve as evidence of
implementation of this process:

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What

intervals are used to adjust curriculum and

instruction?

Answer (suggested word count is 400 words):

The intervals for adjustment are tied the type and
extent of change.

Adjustment to instruction may be made at very
short intervals (even within the school day!) as
teachers analyze brief formative assessments.

Analysis shared at weekly faculty meetings may
also prompt teachers adjust instructional practice
and/or pilot specific curricular adjustments.

The Leadership Team coordinates adjustments
based on analyses. Adjustments to instruction may
be tied to individual teachers (evaluation,

List documents that serve as evidence of
implementation of this process:
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Improvement plans, etc.). Adjustments to
curriculum, are discussed at faculty meeting, and
piloted before the recommendation to the Board
to decision to incorporate curriculum change. .

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

8. How is the assessment system adapted to meet the assessment needs of students with
proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

Already suited; seeing student as individual needs,
trajectory, capacities.

9. How is the assessment system adapted to meet the assessment needs of English Language
Learners (ELLs)?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

Already suited; seeing student as individual needs,
trajectory, capacities.

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced
Lunch (FRL) students?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

Already suited; seeing student as individual needs,
trajectory, capacities.

11. How is the assessment system adapted to meet the assessment needs of students with
disabilities?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:
Disabilities == sped and 504

Concern; consult with resource teacher
Observe — RTI; formal eval approach to parent.

Area IV: Monitoring Instruction
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Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into
classroom instruction? How does the Charter Holder monitor whether or not instructional
staff implements an ACCRS-aligned curriculum with fidelity?

Answer (suggested word count is 400 words):

As indicated in our Charter, the Administrator
monitors integration of standards into classroom
instruction, and aspects may be delegated to other
members of the Leadership Tea ( a group
corresponding to the ‘Administrative Committee’
in the Charter).

In addition to review of teachers’ lesson plans, the
tools for monitoring integration of standards, and
implementation of ACCRS-aligned curriculum
include:
1. Observations and walkthroughs with in-
person follow-up.
2. Pedagogical mentor
3. Core teachers discuss strategies for
integration of standards (discussions at
weekly teacher meetings)
4. Progress reporting form (Administrator
coordinates template)
5. Individual meetings with teachers
concerning instruction.
6. Peer visits to observe each other’s
instructional practice

Lesson plans are reviewed, spot checks on lesson
implementation and expectation of a trajectory of
individual student growth is required by the
leadership team from the teachers data points.

List documents that serve as evidence of
implementation of this process:

Teacher evaluative documentation
(see document)

In teacher evaluation process, lesson plans are
reviewed and observation occur, informally and
formally to ensure that the lessons delivered are
aligned with the standards and the instruction
meets adequate expectations to address the
standards. This includes working with the Waldorf
rhythm of introducing the subject, working with
the students and then the student working with it
independently (a plan, do and review process).
Formative student assessment practices will also
be reviewed, as this is one of the primary sources
of determining growth in our students day-to-day.
If teachers have deficits in this area of
performance, it will impact the teacher’s
evaluation and would an improvement plan will be
put into place, which may include more intensive
support and professional development. If
adequate growth by the teacher in this area is not
made, it may be grounds for further disciplinary
action including or up to suspension of duties,
being reassigned or termination.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction

throughout the year?

Answer (suggested word count is 400 words):

The effectiveness of instruction is evidenced in
student growth as measured in progress reports,
DIBELS, skills checklists, and state standardized
testing.

The Waldorf curriculum is a spiraling curriculum so

List documents that serve as evidence of
implementation of this process:

Student data collection
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the effectiveness of each instructional block can be
inferred from how ‘ready’ the students are when
the curriculum circles back round to the next level
of the topic.

See assessment data

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating instructional practices? How does this

process evaluate the quality of instruction?

Answer (suggested word count is 400 words):

Instructional practice is evaluated by the
Leadership Team. Evaluation includes classroom
observation with follow-up meeting with the
teacher twice a year, approximately October and
March. Evaluation considers lesson plans (fidelity
to curriculum, integration of standards,
implementation), classroom management,
accommodations and differentiating instruction to
meet students’ needs. Evaluation also addresses
communication with parents, collegiality with
other teachers, and professional development
goals.

Teachers are invited to observe a classroom of a
peer or mentor to gain insight and ideas for
developing their own instructional practice.

List documents that serve as evidence of
implementation of this process:

See teacher evaluation

4. How does this process identify individual st

rengths, weaknesses, and needs?

Answer (suggested word count is 400 words):

Through observation and discussion, the
evaluation process is designed to provide for
reflection and to foster creativity and
responsibility.

If a teacher’s performance is insufficient
(weaknesses compromise the quality of
instruction), a Teacher Improvement Plan, with
specific goals and deadlines supplements the
evaluation.

List documents that serve as evidence of
implementation of this process:

See teacher evaluation
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Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs
based on the evaluation of instructional practices?

Answer (suggested word count is 400 words):

Evaluation observations and analyses are brought
to follow-up meetings with the teacher.

List documents that serve as evidence of
implementation of this process:

See Teacher evaluation process

6. How does the Charter Holder analyze this information? What does the data about quality of
instruction tell the Charter Holder? What has the Charter Holder done in response?

Answer (suggested word count is 400 words):

Analysis based in observation and discussion
Intentions submitted; intention meeting;
possibleTIP/ conditional

List documents that serve as evidence of
implementation of this process:

See Teacher evaluation process

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students
with proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words):

As above
Identify students and needs

List documents that serve as evidence of
implementation of this process:

See Teacher evaluation process

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English

Language Learners (ELLs)?

Answer (suggested word count is 400 words):

As above
Identify students and needs

List documents that serve as evidence of
implementation of this process:

See Teacher evaluation process

9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and

Reduced Lunch (FRL) students?

Answer (suggested word count is 400 words):

As above
Identify students and needs

List documents that serve as evidence of
implementation of this process:

See Teacher evaluation process
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10. How does the Charter Holder monitor instr
with disabilities?

uction to ensure it is meeting the needs of students

Answer (suggested word count is 400 words):

As above
Identify students and needs

List documents that serve as evidence of
implementation of this process
See Teacher evaluation process

Area V: Professional Development

Professional Development System

1. What is the Charter Holder’s professional d

evelopment plan?

Answer (suggested word count is 400 words):

All teachers expected to have or attain full Waldorf
Ceritfication as well as public school teaching
certified

HQT as condition of employment

Annual waldorf summer training to supplement
full waldorf certification

ADE trainings

301 plan

Twice a year inservice to share what we know and
identify where to seek next PD, as well as
individual with Leadership team.

Peer observation

Visiting another school every year for observing

master, fully-trained, state certified Waldorf
teacher(s) in their grade/area for 2-4 days

List documents that serve as evidence of
implementation of this process:

See teacher personnel files

2. How was the professional development pla

n developed?

Answer (suggested word count is 400 words):

Lead team

List documents that serve as evidence of
implementation of this process:

Objectives are aligned with Highly Effective
teacher standards from ADE and AWSNA (Waldorf)
best teaching practices. Areas of weakness or
inexperience helped determine focus on
professional development which could be
monitored by the teacher evaluative tool.
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See agenda for observing other teachers /
Peer observation

3. How is the professional development plan aligned with instructional staff learning needs?

Answer (suggested word count is 400 words):

Few teachers have both

List documents that serve as evidence of
implementation of this process:

Objectives are aligned with Highly Effective
teacher standards from ADE and AWSNA (Waldorf)
best teaching practices. Areas of weakness or
inexperience helped determine focus on
professional development which could be
monitored by the teacher evaluative tool.

4. How does this professional development pl

an address areas of high importance?

Answer (suggested word count is 400 words):

True to mission
And requirements as charter

List documents that serve as evidence of
implementation of this process:

Evaluation Tool:

Objectives are aligned with Highly Effective
teacher standards from ADE and AWSNA (Waldorf)
best teaching practices. This are the best practices
that the leadership team has agreed are of the
highest importance.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in

professional development sessions?

Answer (suggested word count is 400 words):
Report to faculty on new, on trying, on impact

Observation , teacher evaluation

List documents that serve as evidence of
implementation of this process:

Evaluation tool:

32






Demonstration of Sufficient Progress Report

PC reimburse toward training as incentive for
training.

Objectives are aligned with Highly Effective
teacher standards from ADE and AWSNA (Waldorf)
best teaching practices. This are the best practices
that the leadership team has agreed are of the
highest importance.

6. How does the Charter Holder provide the resources that are necessary for high quality

implementation?

Answer (suggested word count is 400 words):
Annual waldorf summer training to supplement
full waldorf certification

ADE trainings

Twice a year inservice to share what we know and
identify where to seek next PD, as well as
individual with Leadership team.

Peer observation

Visiting another school every year for observing

master, fully-trained, state certified Waldorf
teacher(s) in their grade/area for 2-4 days

List documents that serve as evidence of
implementation of this process:

See personnel files for training certificates, in
service agendas

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in

professional development sessions?

Answer (suggested word count is 400 words):

Feedback requested; faculty meeting
Observation / evaluation

List documents that serve as evidence of
implementation of this process:

Follow up conversations at faculty meeting and
availability to communicate with mentor(s) by
phone, follow up observation and evaluations

8. How does the Charter Holder monitor and follow-up with instructional staff to support and
develop implementation of the strategies learned in professional development?

Answer (suggested word count is 400 words):

Twice a year meeting with teacher individually

List documents that serve as evidence of
implementation of this process:

33






Demonstration of Sufficient Progress Report

Faculty meeting

See agendas

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

9. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with proficiency in the bottom

25%/non-proficient students?

Answer (suggested word count is 400 words):

As above

Individual attention --- temperaments; various
strategies including reading specialist and multiple
intelligences as resource/consult

List documents that serve as evidence of
implementation of this process:

10. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of English Language Learners (ELLs)?

Answer (suggested word count is 400 words):

SEl training
LAC OELAS up to date

List documents that serve as evidence of
implementation of this process:

11. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of Free and Reduced Lunch (FRL) students?

Answer (suggested word count is 400 words):

Differentiated instruction
Individual focus of Waldorf

List documents that serve as evidence of
implementation of this process:

Faculty meeting agenda
Inservice agendas

12. How does the professional development plan ensure that instructional staff receives the type
of development required to meet the needs of students with disabilities?

Answer (suggested word count is 400 words):

Inservice
LAC and KL as resource

List documents that serve as evidence of
implementation of this process:

Also TVI
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Area VI: Graduation Rate (if applicable)

Ensuring Students in Grades 9-12 Graduate On Time

1. How does the Charter Holder monitor and follow up on student progress toward completing

courses to meet graduation requirements?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A

2. How does the Charter Holder identify students that are not successfully progressing through

required courses?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A

3. How does the Charter Holder provide additional academic supports to remediate academic

problems for struggling students?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A

4. What data can the Charter Holder provide to demonstrate that these strategies are effective?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A
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Area VII: Academic Persistence (if applicable)

System for Keeping Students Motivated and Engaged in School

1. How does the Charter Holder identify students who are at risk of dropping out or failing?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A

2. What strategies does the Charter Holder utilize to address student challenges to

completing/continuing their education?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A

3. How does the Charter Holder evaluate thes

e strategies to determine effectiveness?

Answer (suggested word count is 400 words):

N/A

List documents that serve as evidence of
implementation of this process:

N/A
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Financial Performance Response Evaluation Instrument

Charter Holder Name: Desert Sky Community School Required for: Academic Intervention Schedule
Charter Holder Entity ID: 88308 Audit Year: 2014

Arizona State Board for Charter Schools (Board) staff completed the Financial Performance Response Evaluation Instrument for the Board in its
consideration of applicable requests made by the charter holder. “Not Acceptable” answers may adversely affect the Board’s decision regarding
a charter holder’s request.

Measure Reason(s) for “Not Acceptable” Rating

1a. Going Concern
Acceptable O
Not Acceptable [
Not Applicable

1b. Unrestricted Days Liquidity
Acceptable O
Not Acceptable [
Not Applicable

1c. Default
Acceptable O
Not Acceptable [
Not Applicable

2a. Net Income
Acceptable O
Not Acceptable [
Not Applicable
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Measure

Reason(s) for “Not Acceptable” Rating

2b. Cash Flow
Acceptable
Not Acceptable [
Not Applicable [

2c. Fixed Charge Coverage Ratio
Acceptable
Not Acceptable [
Not Applicable [
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DESERT SKY COMMUNITY SCHOOL
CTDS: 10-87-32-000
RESPONSE TO FINANCIAL FRAMEWORK EVALUATION
MARCH 6, 2015

Fixed Charge Coverage Ratio

Desert Sky Community School’s Fixed Charge Coverage Ratio was (1.38) for
FY2013. Based on the audited FY2014 financial statements, the Fixed Charge
Coverage ratio was .43. While it is much improved, it does not meet the
Financial Framework standard. FY2014 presented enrollment challenges that
negatively impacted the ratio. Enrollment decreased from FY2013 100" day
ADM of 50.665 to FY2014 100™ day ADM of 37.875 impacting revenues and
cash flow. As a result, the school experience lower net income and also
entered into loan agreements thereby impacting the fixed charge coverage
ratio.

For FY2015, Desert Sky intends to have a Fixed Charge Coverage Ratio that
meets the Financial Framework standard. This will be accomplished by
increased revenues, resulting in a greater Net Income and decreased current
debt obligations.

The school has seen an ADM increase of 18.287 for FY15. The 40t day ADM
count for FY2015 is 56.162 vs. a 100" day ADM count of 37.875 in FY2014.
This has resulted in an increase of $122,607 in Adjusted Equalization
Assistance for FY2015. While there are increased costs associated with the
increase in ADM, such as hiring an additional teacher, we do anticipate an
increase to net income for the fiscal year of approximately $50,000. Attached
is a Profit & Loss statement through January 2015 that shows Year-to-Date
net income of $39,838 and also the most recent cash flow projection
worksheet that projects net income at $71,292 for the year, barring
unanticipated expenditures.

The school is also reducing debt obligations by $10,000 through FY2015
repayments of loan balances. These loans are in repayment status and can be
seen as payments of $1,667 per month in the attached cash flow. Payments
began in January of 2015 and will continue through December 2015.

Below is the estimated fixed charge coverage ratio for FY2015 based on
current projections. This table has been modified as a response to the financial
framework evaluation. The calculation remains at 1.22, however “Fixed
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Obligations” has been bifurcated to clarify the amounts attributable to Current
Portion of Long Term Debt and Interest, respectfully.

Anticipated FY14-15
Fixed Charge Coverage Ratio

Change in Net Assets S 50,000
Depreciation 18,268
Interest Expense 14,178
Lease Expense 0
Total $82,446

Fixed Obligations

CPOLTD $53,411

Interest 14,178

Total Fixed Obligations $67,589
Fixed Charge Coverage Ratio 1.22

Cash Flow

Desert Sky Community School does not meet the Financial Framework
standard for cash flow because the three-year cash flow is ($240,015) as of
the FY2014 audited financial statements. This is largely due to a one-time
cash donation received by the school in June of FY2011 of $250,000. Without
this large donation, the three year cumulative cash flow would be positive.

However, the most recent year of cash flow was positive at $26,744. For
FY2015, the school has increased revenues of $122,607, as described above.
This increase in revenues will help propel the school into another fiscal year
of positive cash flow allowing the school to meet the financial framework
standard with a three year cumulative cash flow, cash flow being positive in
two of the three years and cash flow in the most recent year being positive.
Attached is the most recent cash flow projection for the school that illustrates
the projected positive cash flow for FY2015.
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4:17 PM Desert Sky Community School

03/06/15 Profit & Loss
Accrual Basis July 2014 through January 2015
Jul "14 - Jan 15
Ordinary Income/Expense
Income
1700 - Extra Curricular Tax Credit 16,100.00
1900 - Miscellaneous
1910 - Activity Fee 6,125.57
1920 - After School Care Fee 3,095.50
1930 - School Store - Internal 136.00
1931 - School Store - External 4,785.46
1940 - Annual Giving 550.00
1970 - E-scrip 1.55
1980 - Gifts and Donations 674.76
1990 - Other
1992 Wehnachtsmarkt 3,574.50
1994 Bluebird 5,000.00
1997 - Fieldtrips 217.00
1999 - Parent Council fundraising 1,437.82
1990 - Other - Other 29.00
Total 1990 - Other 10,258.32
Total 1900 - Miscellaneous 25,627.16
3000 - State Revenue
3010 State Equalization 198,685.76
3020 Instructional Improvement 0.00
3160 Student Success Project 528.51
Total 3000 - State Revenue 199,214.27
3901 - Prop 301
39010 20% Base 2,414.83
39020 40% Performance 4,829.67
39030 40% Enhancement 4,829.67
Total 3901 - Prop 301 12,074.17
4500 - Federal Revenue
4520 IDEA Basic 3,264.55
Total 4500 - Federal Revenue 3,264.55
Total Income 256,280.15
Cost of Goods Sold
5000 - Cost of Goods Sold 3,216.00
Total COGS 3,216.00
Gross Profit 253,064.15
Expense
Parent Council 1,213.13
100 - Regular Education
1000 - Instruction
6100 Salaries
6130 Aide 6,625.00
6110 Classroom Teachers 79,103.54
6120 Substitutes 7,355.00
Total 6100 Salaries 93,083.54
6200 Employee Benefits 7,753.26
6300 Purchased Services
6390 Miscellaneous 315.44
Total 6300 Purchased Services 315.44
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4:17 PM Desert Sky Community School

03/06/15 Profit & Loss
Accrual Basis July 2014 through January 2015
Jul "14 - Jan 15
6600 Supplies
6621 Kindergarten Supplies 687.67
6610 General Supplies 7,387.59
6620 Postage Supplies 10.61
6630 Periodicals/Publications 185.46
Total 6600 Supplies 8,271.33
Total 1000 - Instruction 109,423.57
2000 - Support Services
2100 - Student Services
6100 Salaries
6130 Registrar 2,133.00
6150 After School 2,986.04
Total 6100 Salaries 5,119.04
6200 Employee Benefits 506.38
6300 Purchased Services 75.49
6600 Supplies 39.99
Total 2100 - Student Services 5,740.90
2200 Staff Support
6100 Salaries 232.78
6200 Payroll Benefits 8.42
6300 Purchased Services 2,950.00
6600 Supplies 60.00
Total 2200 Staff Support 3,251.20
2400 - School Administration
6100 Salaries
6110 Principal 15,000.05
6120 Office Clerk 1,870.00
Total 6100 Salaries 16,870.05
6200 Employee Benefits 1,342.00
6300 Purchased Services 229.06
6600 Supplies
Postage Supplies 204.52
6600 Supplies - Other 253.38
Total 6600 Supplies 457.90
6800 Dues and Fees 315.00
Total 2400 - School Administration 19,214.01
2500 - Business-Support Services
6300 Purchased Services
6310 Audit Expenses 4,300.00
6320 Advertising 1,870.19
6330 Copier Lease 1,596.33
6340 Financial Services 9,300.00
6360 Payroll Services 766.00
6380 Interest Expense 8,143.36
Total 6300 Purchased Services 25,975.88
6600 Supplies
6690 Miscellaneous 110.43
Total 6600 Supplies 110.43
6800 Other Expenses
6810 Dues and Fees 2,203.69
Total 6800 Other Expenses 2,203.69
Total 2500 - Business-Support Services 28,290.00
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4:17 PM

03/06/15
Accrual Basis

Desert Sky Community School

Profit & Loss
July 2014 through January 2015

2600 - Op./ Maint of Plant Services
6300 Purchased Services

6342 Natural Gas
6341 Water/Sewer
6390 Monitoring Services
6320 Repair & Maintenance
6330 Communication
6340 Electricity
6350 Cell Phone
6360 Cleaning Services
6370 Misc. Purchased Service
6380 Insurance

Total 6300 Purchased Services
6600 Supplies
Total 2600 - Op./ Maint of Plant Services

Total 2000 - Support Services

Total 100 - Regular Education

200 - Special Education
1002 - Instruction
6100 Salaries
6110 Classroom Teachers

Total 6100 Salaries
6200 Employee Benefits
Total 1002 - Instruction

2002 - Support Services
2102 - Student Services
6100 Salaries
6200 Employee Benefits
6300 Purchased Services
6600 Supplies

Total 2102 - Student Services
Total 2002 - Support Services

Total 200 - Special Education
6560 - Payroll Expenses

Total Expense
Net Ordinary Income

Net Income

Jul '14 - Jan 15
879.46
1,890.63
1,392.76
893.44
1,626.41
3,445.56
766.97
3,088.67
1,175.00
8,965.53
24,124.43
1,229.88
25,354.31
81,850.42
191,273.99
11,456.25
11,456.25
1,059.29
12,515.54
715.00
66.05
7,392.50
49.51
8,223.06
8,223.06
20,738.60
0.00
213,225.72
39,838.43
39,838.43
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DESERT SKY COMMUNITY SCHOOL

Cash Flow Budget Worksheet

Actual
July-14 August-14 September-14 October-14 November-14 December-14 January-15 February-15 March-15 April-15 May-15 June-15 Total
Beginning Cash Balance 54,345 29,318 38,142 40,883 $40,248 $34,909 $52,970 $69,316 $69,010 $72,132 $73,255 $69,621
Cash Inflows (Income):
Activity Fees 1,851 2,762 248 500 380 385 485 642 624 500 8,377
State Aid 28,806 28,839 31,124 28,805 46,312 35,329 32,715 32,966 32,000 32,000 64,000 392,898
Grant receipts
IDEA 0 0 3,265 2000 5,265
Other:
Classroom Site 1,806 1,806 2,291 0 4,241 1,932 1,943 1,931 1,931 1,931 3,362 23,172
Instructional Improvement 1275 1,275
Tax credit collections 200 11,300 4,600 16,100
Annual Giving 550 675 1,500 1,000 3,725
Aftercare/Extended K 136 433 366 589 680 891 798 1,225 1,023 300 6,442
Bluebird 800 800 800 800 800 1,000 1,200 800 800 800 8,600
Miscellaneous 697 784 631 4,738 513 1692 303 9,357
Miscellaneous 5 273 0 278
Total Cash Inflows $550 $33,403 $35,336 $36,085 $31,325 $68,451 $47,914 $40,108 $37,565 $39,356 $37,031 $68,362 $475,488
Cash Outflows (Expenses):
Payroll (4,163) 19,091 18,907 22,107 22,862 21,576 27,097 27,843 22,000 22,000 22,000 19,400 240,719
Payroll Taxes (319) 1,544 1,604 1,852 1,841 1,755 2,464 2,521 1,980 1,980 1,980 1,746 20,948
Supplies 2,870 2,305 1,591 872 1,106 1,091 474 439 426 1,336 500 500 13,511
Advertising 310 310 0 1,123 116 0 10 1,870
Insurance 2,985 191 1,200 1,924 962 743 962 1,126 557 1,778 1,000 1,000 14,426
Copier Lease 0 436 241 211 240 226 243 226 240 240 240 240 2,782
Financial Services 2,400 1,150 1,150 0 1,150 1,150 2,300 1,150 1,150 1,150 1,150 1,150 15,050
Purchased Service 1,148 740 164 2,804 3,543 1,552 2,700 750 1,000 3,868 1,500 1,500 21,269
Travel 0 0 0 0 0
Telephone/Cellphone 339 117 579 339 339 339 339 512 489 377 293 293 4,357
Dues and Fees 200 221 638 566 283 311 299 300 149 236 200 200 3,605
Bank Service Charges 0 0 0
Interest 1,083 1,264 1,184 1,143 1,173 1,133 1,163 1,099 1,030 1,135 1,185 1,185 13,778
Cleaning 529 160 480 1,080 0 840 0 520 525 520 550 550 5,754
Other: 0
Electricity 722 0 1,554 460 254 231 225 300 300 300 350 560 5,256
Natural Gas 31 32 31 31 31 235 489 237 113 66 57 49 1,402
Water/Sewer 279 256 247 0 626 266 218 201 195 201 174 174 2,836
Fire Monitoring 338 169 371 171 171 171 0 342 169 169 169 169 2,411
Repairs 0 0 328 8 460 0 89 56 131 69 50 1,191
Audit/Tax 0 2,150 0 0 2,150 0 1,200 1,250 6,750
Miscellaneous 57 451 29 42 62 710 28 35 20 40 6,500 40 8,013
Depreciation 18,268 18,268
Subtotal $8,809 $30,588 $30,298 $34,733 $37,369 $32,328 $39,100 $37,658 $31,675 $35,466 $37,898 $48,274 $404,196
Net Income ($8,259) $2,815 $5,038 $1,351 ($6,044) $36,123 $8,814 $2,450 $5,890 $3,890 ($867) $20,088 $71,292
Balance Sheet Items:
Capital Purchases 0
AR 616 (301) (513) (24) 175 (580) (515)
AP 67 561 2,104 (3,341) 1,696 (8,483) 577
Store Inventory 215 (1,509) 1,878 @) 557 144
Credit Card 869 1,459 421 674 (166) (986) (1,162)
Loan Principal (1,086) (1,055) (1,060) (1,101) (1,071) (1,111) (1,082) (1,090) (1,100) (1,100) (1,100) (1,100) (13,056)
Accrued Payroll (17,234) 5,555 (1,740) (72) 73 (7,458) 11,236 (9,641)
Other: Bridge Loan (425) (1,667) (1,667) (1,667) (1,667) (1,667) (1,667) (10,427)
Depreciation 18,268 0
Subtotal ($16,768) $6,008 ($2,297) ($1,986) $705 ($18,062) $7,532 ($2,757) ($2,767) ($2,767) ($2,767) $15,501 ($33,124)
Total Cash Outflows ($25,027) $8,824 $2,741 ($635) ($5,339) $18,061 $16,346 ($307) $3,123 $1,123 ($3,634) $35,589
Ending Cash Balance $29,318 $38,142 $40,883 $40,248 $34,909 $52,970 $69,316 $69,010 $72,132 $73,255 $69,621 $105,210






DESERT SKY COMMUNITY SCHOOL
CTDS: 10-87-32-000
FINANCIAL PERFORMANCE FRAMEWORK RESPONSE
JANUARY 7, 2015

Fixed Charge Coverage Ratio

Desert Sky Community School’s Fixed Charge Coverage Ratio was (1.38) for
FY2013. Based on the audited FY2014 financial statements, the Fixed Charge
Coverage ratio was .43. While it is much improved, it does not meet the
Financial Framework standard.

For FY2015, Desert Sky intends to have a Fixed Charge Coverage Ratio that
meets the Financial Framework standard. This will be accomplished by
increased revenues, resulting in a greater Net Income and decreased current
debt obligations.

The school has seen an ADM increase of 18.287 for FY15. The 40" day ADM
count for FY2015 is 56.162 vs. a 100" day ADM count of 37.875 in FY2014.
This has resulted in an increase of $122,607 in Adjusted Equalization
Assistance for FY2015. While there are increased costs associated with the
increase in ADM, such as hiring an additional teacher, we do anticipate an
increase to net income for the fiscal year of $50,000.

The school is also reducing debt obligations by $10,000 through FY2015
repayments of loan balances.

Below is the estimated fixed charge coverage ratio for FY2015 based on
current projections.

Anticipated FY14-15
Fixed Charge Coverage Ratio

Change in Net Assets S 50,000
Depreciation 18,268
Interest Expense 14,178
Lease Expense 0
Total 82,446
Fixed Obligations 67,589
Fixed Charge Coverage Ratio 1.22
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Cash Flow

Desert Sky Community School does not meet the Financial Framework
standard for cash flow because the three-year cash flow is ($240,015) as of
the FY2014 audited financial statements. However, the most recent year of
cash flow was positive at $26,744. For FY2015, the school has increased
revenues of $122,607, as described above. This increase in revenues will
help propel the school into another fiscal year of positive cash flow allowing
the school to meet the financial framework standard with a three year
cumulative cash flow, cash flow being positive in two of the three years and
cash flow in the most recent year being positive.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Desert Sky Community School, Inc. Required for: Annual Report
School Name: Desert Sky Community School Evaluation Criteria Area: Data
Site Visit Date: February 17, 2015

Document Name/ldentification

Intended Purpose and Discussion Outcome

[D.1]
Chart 1 Math Computation
Chart 2 Math Fluency

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Math.

The documents provided do not demonstrate improved academic performance because:
e Woodcock Johnson Math Computation data indicates that the scores of 3/6 students increased, 2/6 stayed the

same, and 1/6 decreased from FY14 to FY15. Of the same 6 students, only 2 students made a year of growth.

e  Woodcock Johnson Math Fluency data indicates 6/6 students increased from FY14 to FY15. Of the same 6
students, only 3 students made a year of growth.

[D.2]

Chart 4 Reading Improvement
Chart 5 Reading Improvement by
Grade

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Reading

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Reading.

The documents provided do not demonstrate improved academic performance because:
e  Woodcock Johnson Reading Improvement data was given for four students. 2 students showed an increase

and 2 stayed the same.

e  DIBELS Reading Improvement shows growth in all grade levels, but not grade level proficiency in each grade.

[D.3]
Chart 3

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile Bottom 25% — Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile Bottom 25% ~ Math.

The documents provided do not demonstrate improved academic performance because:
An improvement chart through Woodcock Johnson was presented indicating change in math score by one year. However,
it is not comparative between school years, or within the school year.
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[D.4]

Chart 4 Reading Improvement
Chart 5 Reading Improvement by
Grade

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile Bottom 25% — Reading

The documents provided demonstrate evidence of improved academic performance in Student Median Growth
Percentile Bottom 25% — Reading.

The documents provided demonstrate improved academic performance because
e Reading Improvement data was given for four students. 2/4 showed an increase and 2/4 stayed the same.

e  DIBELS reading improvement for 4 students shows that all students increased.

[D.5] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Math
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing —
Math.
The documents provided do not demonstrate improved academic performance because:

No data was provided by the Charter Holder.

[D.6] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Reading
The documents provided do not demonstrate evidence of improved academic performance in Percent Passing —
Reading.
The documents provided do not demonstrate improved academic performance because:
No data was provided by the Charter Holder.

[D.7] N/A

[D.8] N/A

[D.9] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic

performance in Percent Passing Subgroup, FRL — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, FRL - Math.

The documents provided do not demonstrate improved academic performance because:
No data was provided by the Charter Holder.
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[D.10] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, FRL — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, FRL — Reading.

The documents provided do not demonstrate improved academic performance because:
No data was provided by the Charter Holder.

[D.11] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, Students with disabilities - Math.

The documents provided do not demonstrate improved academic performance because:
No data was provided by the Charter Holder.

[D.12] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, Students with disabilities — Reading.

The documents provided do not demonstrate improved academic performance because:
No data was provided by the Charter Holder.

[D.14] Charter holder indicated the intended purpose of the document was to demonstrate: improved performance in
Table 2 Persistence Academic Persistence

The documents provided do not demonstrate evidence of improved performance in Academic Persistence.

The documents provided do not demonstrate improved performance because:
No data was provided by the Charter Holder.

S@E 6&(\«\&’\‘3’ i completezfis Sitiﬁsit Inventory during the site visit conducted

by the Arizona State Board of Charter Schools on February 17, 2015.

2"/\@ A\ﬂ ‘A{J Y\1 M , received a copz\thls document at the end of the site visit

.

conducted by the Arlzona State Board of Charter Schools on February 17, 2015)"\ / b}
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- Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Desert Sky Community School, Inc. Required for: Annual Report
School Name: Desert Sky Community School Evaluation Criteria Area: Curriculum
Site Visit Date: February 17, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[C.1]

Leadership Team Meeting notes
APWE Conference Registrar &
Common Core Workshop

Needs Assessment

Curriculum Assessment |, 1
GA&S5 Block

Inservice Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the
standards.

The documents provided demonstrate evidence of the following:
e The Leadership Team conducts Needs Assessment each Spring related to curriculum needs.

e The Waldorf curriculum has been in place for many years. The Alliance for Public Waldorf Education (APWE)
worked to align their standards to the state standards. A conference focused on APWE and its alignment to
AZCCRS was attended by school leaders.

e  Faculty meeting notes show frequent discussions about curriculum and standards.
e  Concept maps, block schedules and lesson plans show an integration of state standards.

The documents provided do not demonstrate evidence of the following:
e Aformalized process for evaluating curriculum and ensuring its alignment with standards.

The documents provided do not demonstrate evidence of the described processes because:

The Charter Holder uses the Waldorf program as their main curriculum, and supplements when needed. The Move On
When Reading legislature created an incentive to ensure that the APWE and AZCCRS were in alignment, and the Charter
Holder reacted by evaluating various supplemental curriculum that would support the Waldorf model, but there is no
documentation of this happening. The Charter Holder states that they are slowly aligning their current curriculum to the
standards one at a time. There is no documentation that the entire set of state standards are in alignment with the
curriculum concept maps and block schedules for the entire grade level year.
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[C.2]

APWE Conference Registrar &
Common Core Workshop
Waldorf Education and 9

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
identifies gaps in the curriculum.

The documents provided demonstrate evidence of the following:

Intelligences e Review of documents and resources, such as ‘Waldorf and Common Core’ by the Alliance for Public Waldorf
Education, identify where the traditional Waldorf curriculum is strong, and where there may be gaps with
Common Core. Teachers and administration discuss gaps and when needs to be done to incorporate standards
where they might be missing.

[C.3] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for

Leader Team Assessment
Curriculum Student Achievement
Leadership Team Faculty
Meeting Assessment

adopting or revising curriculum based on its evaluation processes.

The documents provided do not demonstrate evidence of the following:
e The Charter Holder’s process for adopting or revising curriculum based on its evaluation processes.

The documents provided do not demonstrate evidence of the described processes because:
The Charter Holder uses the Waldorf model, and occasionally makes reactive decisions to supplement curriculum when
they see gaps, but there is no formalized process for adopting or revising curriculum.

[C.4]

Policy

Resumes Adrian, Laura
Leadership team meetings

Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process
for adopting or revising curriculum.

The documents provided demonstrate evidence of the following:
e The Leadership Team is tasked with the process of adopting or revising curriculum.

[c.5]
Leadership team meetings

Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how
the Charter Holder evaluates curriculum options to determine which curriculum to adopt.

The documents provided demonstrate evidence of the following:
e The Leadership Team is responsible making selection recommendations based on need.

The documents provided do not demonstrate evidence of the following:
e  How the Charter Holder evaluates curriculum options.

The documents provided do not demonstrate evidence of the described processes because:

While the Charter Holder states that the criteria for selection includes a review of alignment with the school’s mission and
goals, there is no document to indicate evaluating curriculum against the Charter Holder’s mission and goals. The Charter
Holder indicates that Waldorf curriculum is set for this school. When new supplemental options are considered, it
happens as the result of the Leadership Team meeting and doing research, but there is no formalized or documented
system for this process.
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[C.6]

Waldorf Training Certificate
Observations and Walkthroughs
Weekly meetings

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder.

The documents provided demonstrate evidence of the following:

e Teachers attend summer trainings at a Waldorf Training center.

e During the school year, the leadership team performs observations & walkthroughs, as well as review of lesson
plans. Observations take place noting if lesson plans are accurate and if teachers are implementing lesson
aligned to the standards.

e Core teachers meet weekly during the school year for a two-hour faculty meeting which includes sharing best
practices in instruction, setting school norms for classroom routines, etc.

[C.7]

Curriculum overview
Curriulum map
Weekly meetings
Block rotation

Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify
what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards
are covered within the academic year.

The documents provided demonstrate evidence of the following:

Library of books e  Curriculum overview documents are used in each grade.
Inservices e Template for lesson planning are given, but not used the same way in each grade.
Main Lesson template e Block rotation for grade levels shows standards alignment.
Training e  Various published guides, including homeschool Waldorf curriculum guides.
e The Administrator coordinates a beginning-of-the-year (August) and end-of-the-year (June) in-service at which
faculty receive information, are given expectations on the Waldorf model.
The documents provided do not demonstrate evidence of the following:
e How the Charter Holder ensures that all grade-level standards are covered within the academic year.
The documents provided do not demonstrate evidence of the described processes because:
The Charter Holder ensures that lesson plans are tied to standards in general, but not that all standards are taught within
one school year.
[c.8] Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent
Inservice Agenda use of these tools and how these expectations are communicated.
Letter of Offer
Weekly Meetings The documents provided demonstrate evidence of the following:

e When hired, the teacher receives a Letter of Offer including specific expectations (grade reports, lesson plans,
etc). Substitutes and part-time teachers are expected to observe in the classroom before beginning their
position.

e The beginning-of-the-year and end-of-the-year in-service for faculty provides the context for re-affirming
expectations, revising norms, and describing where there is room for variation.

e  Weekly meetings review expectations related to curriculum and lesson plans
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[c.9]

Lesson plans

Administration Evaluation Tool
Observations and Walkthroughs

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage
of these tools in the classroom and alignment with instruction.

The documents provided demonstrate evidence of the following:
e Teachers’ lesson plans are kept on file at the office, and aligned to biock rotation.

e The Leadership Team does observations and walkthroughs and meetings with teachers to ensure that the lessons
delivered are aligned with the plan and the instruction meets adequate expectations.

[C.10]

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows
the curriculum is aligned to standards.

The documents provided demonstrate evidence of the following:
e Leadership Team is responsible for reviewing curriculum for alignment with AZ state standards.

e  Curriculum alignment is addressed when standards are revised.

The documents provided do not demonstrate evidence of the following:
e The process of evaluating curriculum changes for selection includes attention to alignment.

The documents provided do not demonstrate evidence of the described processes because:
When new supplemental options are considered, it happens as the result of the Leadership Team meeting and doing
research, but there is no formalized or documented system for this process.

[C.11]

CST

Children of Concern schedule
Care Group referral

SPED schedule

Tutoring sheet

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient students.

The documents provided demonstrate evidence of the following:
e Accommodations and support with homework and additional tutoring time.

e  Extra sessions with the Interventionist, who will also work with the teachers and send extension materials home
to the families to help the student in areas of deficit.

[C.12]

N/A

[C.13]

Weekly meeting notes
Agenda and materials from
parent meeting April, 2014

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students.

The documents provided do not demonstrate evidence of the following:
¢ Individual focus on students from a holistic approach is important to the Waldorf Pedagogy. This includes
working with the whole family to ensure that the student comes to schoo! “ready to learn”. Parent education
through parent evenings with teachers, assemblies and festivals are some of the ways these supports occur.

The documents provided do not demonstrate evidence of the described processes because:
While there is reference to parent nights in weekly meetings, only one parent night agenda was presented as evidence,
and it was from the previous school year.
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[C.14] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
Push in schedule that the curriculum addresses the needs of students with disabilities.
SPED schedule

The documents provided demonstrate evidence of the following:

e The special education teacher and the therapist may “push-in” to the regular education classes and specialty
classes to work with students and also will pull out the students in a resource capacity.

e  Waldorf Education is designed to address the whole child through a developmental model of education that
includes movement, the arts and many opportunities to take in information and demonstrate mastery of
information though a number of modalities.

e The Resource teacher is consults regularly with teachers to coordinate multiple strategies for students with and
without IEP’s. The specialist may also work with the student(s) individually to give them extra, targeted
instructions and to continually informally assess progress.

1, 6"5/5 S}M\_‘h E.?*'@ / _, completed this Site Visit Inventory during the site visit conducted by the Arizona State Board
of Charter Schools on February 17, 2015. A
|/ b

, é ».t(\ﬁ,p,i?f MT} M // ,-r;i::_rer:mv a copy of this document at the end of the site visit conducted by the Arizona
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Desert Sky Community School, Inc. Required for: Annual Report
School Name: Desert Sky Community School Evaluation Criteria Area: Assessment

Site Visit Date: February 17, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[A.1]

Assessment Q#1 Math Worksheets
Borrowing Math Chalkboard G2

CARS & CAMS Pretest FY13

Cupcake Chalkboard Math G1

Daily Math Skills Tally

DSCS THE USE OF PORTFOLIO
ASSESSMENT IN EVALUATION

Lesson Plan Guide ACCRS Aligned

Main Lesson Book Rubric - LA Coady 2014
Math Worksheets

MOWR Plan

Multiple Formature Assessments G3 Fall
2014

Observation_Evaluation

Sight Word Tally

Skills Assessment G3 Excerpt

Story for adding and subtracting by 2
Teacher Memo AIMS Scores (2)

Teacher Memo AIMS Scores

Student Lesson Books

Formative assessments 2™ grade
2014.2015 Leadership Team Faculty Mtg
other Meeting Notes (pg. 8)

DIBELS results

Charter holder indicated the intended purpose of the document was to demonstrate: the types of
assessments the Charter Holder uses

S

H
The documents provided demonstrate evidence of the following:
e  DIBELS is administered a minimum of three times per year.

e Portfolio-based assessment of the students’ main lesson books with accompanying drawings and
paintings, as well as projects as demonstrated in student lesson books reviewed on-site.

o  Skills assessments in the classroom also include daily or weekly assessments of math facts, spelling,
vocabulary, phonics, math fluency, and other work that improves with practice.

e  Specialized assessments may be used to pinpoint areas of need. Assessments such as the CAMS
(Comprehensive Assessment for Mathematic Strategies), TEMA, and Woodcock Johnson, are useful in
planning intervention.

e Assessment Sequence for primary grade students (K-3) identifies assessments and the frequency for
administering the assessment tools.

[A.2]

2012_2013 Leader Team
Assessment_Curriculum_Student
Achievement

2014_2015 Leadership Team Meeting

Charter holder indicated the intended purpose of the document was to demonstrate: the process for
designing or selecting the assessment system

The documents provided do not demonstrate evidence of the following:
e The Leadership team consults with the core teachers, the Reading Specialist, and Interventionist
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Notes

2014_2015 Leadership Team_Faculty
Meeting_Assessment_Curriculum_Student
Achievement

Leadership Team Meeting Notes
2012_2013

Bonnie Rivers (excerpt)

The assessment system is designed to meet the following parameters: Comply with requirements of
charter schools; Provide teachers useful and meaningful data for improving student learning; Feasible
implementation with our staffing, resources, and funding; Compatible with Waldorf education methods
and child-development; Consult with other Charter Schools on purchased programs and methods that
have been successful for them.

Formative assessments are part of the Waldorf instructional model and are a component of classroom
instruction.

Bonnie Rivers (excerpt) identifies specific objectives that drive formative instruction. Classroom
formative instruction is selected to provide information to teachers to allow for evaluation of students
based on the objectives.

2012_2013 Leader Team Assessment Curriculum Student Achievement document (page 2) includes a
description of the timeline for improvement of math proficiency records the administrative and
pedagogical review of pilot intervention.

The documents provided do not demonstrate evidence of the described processes because: Leadership team
minutes demonstrate discussions of changes to components of the assessment system and assessments and
decisions made regarding assessments which demonstrate an ad hoc approach rather and not a systematic
approach to designing and selecting assessments.

[A.3]

MOWR Plan

Skills Checklist G2 Excerpt with Standard
FYi4

Student Lesson Books

. d
Formative assessments 2" grade

CAMS Assessment books and teacher
guide (reviewed on-site)

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is aligned to the curriculum and instructional methodology.

The documents provided demonstrate evidence of the following:

Assessments such as DIBELS, CARS, and CAMS align to the curriculum by way of standards, and are used
at minimal intervals, to identify students in need of additional support, and to direct instructional
practice.

CAMS pre and post tests identify Common Cores standards.

Portfolio-based assessment of the students’ main lesson books with accompanying drawings and '
paintings, as well as projects as demonstrated in student lesson books reviewed on-site.

Skills assessments in the classroom also include daily or weekly assessments of math facts, spelling,
vocabulary, phonics, math fluency, and other work that improves with practice.
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[A.4]
MOWR Plan
Quarterly Progress Reports

Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are
used to assess student progress and how the assessment plan includes data collection from multiple
assessment, such as formative and summative assessments and common/benchmark assessments

The documents provided demonstrate evidence of the following:

¢ In addition to daily formative assessments that direct instruction, and annual summative state-
standardized testing in the Spring, teachers write progress reports 4 times per year (October,
December, March, and May) reflecting classroom assessments of skills and projects/portfolios.

e  DIBELS benchmark assessments are conducted three times a year, and more often for students
receiving intervention.

[A.5]

2012_2013 Leader Team
Assessment_Curriculum_Student
Achievement

2014_2015 Leadership Team_Faculty
Meeting_Assessment_Curriculum_Student
Achievement

Lesson Plan G4_5 Math Feb 2015
Quarterly Progress Reports

Skills Checklist G2 Excerpt with Standard
FY14

. d
Formative assessments 2"° grade

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided demonstrate evidence of the following:
e Teachers compile progress reports four times a year.

e The Reading Specialist administers the DIBELS assessments, and refers concerns to the Leadership
Team which collects teacher input as well, and analyzes for a decision to monitor or intervene with
supports (in-class, afterschool tutoring, or refer to Reading Specialist).

o At weekly faculty meetings assessment results are brought to teachers to reflect and inform
instructional practice. Based on discussion students are identified for tutoring.

[A.6]

2014.2015 Leadership Team Faculty Mtg
other Meeting Notes for Teacher Prof.
Den.Eval Correct the Action

Formative Assessment Notes on Lesson
Plan

Meeting Notes Teacher.LT Notes
Professional Development Eval Corrective
Action 2012.2013

Formative Assessment Notes on Lesson
Plan

Diagnostic Results

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is
used to evaluate instructional and curricular effectiveness

The documents provided demonstrate evidence of the following:
e At weekly faculty meetings assessment results are brought to teachers to reflect and inform
instructional practice. Based on discussion students are identified for tutoring.

e Diagnostic results are used for placement of students and adjustments to instruction and curriculum
based on fluency levels (reading) and calculations (math).
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[A.7]
Block Rotation Revision to Meet Student
Need

Formative Assessment Notes on Lesson
Plan

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is
used to adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum
and instruction

The documents provided demonstrate evidence of the following:
e Adjustment to instruction may be made at very short intervals as teachers analyze brief formative
assessments.

e  Analysis shared at weekly faculty meetings may also prompt teachers adjust instructional practice
and/or pilot specific curricular adjustments.

e Formative Notes on Lesson Plan identify specific changes to instruction or curriculum for individual
students based on formative assessment results.

[A.8]

MOWR Plan

Formative assessments for progress
monitoring

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of students with proficiency in the bottom 25%?

The documents provided demonstrate evidence of the following:
e Individualized student assessments aligned to specific standards and skills are used to monitor
student progress.

[A.9] Not Applicable

N/A

[A.10] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
FRL system is adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students

Formative assessments for progress
monitoring

The documents provided demonstrate evidence of the following:
¢ Individualized student assessments aligned to specific standards and skills are used to monitor
student progress.

[A.11]
Documentation of Student
Progress_Progress Monitoring

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of students with disabilities

The documents provided demonstrate evidence of the following:
e Student progress toward IEP goals is reported quarterly. Student mastery of goals is recorded on the
form.

® Specialized assessments may be used to pinpoint areas of need. Assessments such as the TEMA, and
Woodcock Johnson, are useful in planning intervention.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Desert Sky Community School, Inc.

School Name: Desert Sky Community School

Site Visit Date: February 17, 2015

Required for: Annual Report
Evaluation Criteria Area: Monitoring Instruction

Document Name/ldentification

Intended Purpose and Discussion Outcome

[Mm.1]

Administrative Evaluation Form

Lesson Plan Guide ACCRS Aligned
Pedagogical Mentor

Walkthrough and Observation
2014.2015 Leadership Team Faculty Mtg
other Meeting Notes for Teacher
Prof.Den.Eval Correct the Action

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
process for monitoring the integration of standards into classroom instruction and how the Charter Holder
monitors whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity.

The documents provided demonstrate evidence of the following:

The Administrator monitors integration of standards into classroom instruction using the Teacher
Evaluation Tool and Best Practices Guidelines Checklist and Administrator Evaluator Form.

In addition to review of teachers’ lesson plans, the tools for monitoring integration of standards, and
implementation of ACCRS-aligned curriculum include: Observations and walkthroughs, a pedagogical
mentor, Core teachers discuss strategies for integration of standards (discussions at weekly teacher
meetings), record monitoring of integration of ACCR standards into instruction. Walkthrough and
observations and pedagogical mentor documents consist of handwritten notes taken during classroom
observations.

Lesson plans are reviewed, spot checks on lesson implementation and expectation of a trajectory of
individual student growth is required by the leadership team from the teachers data points. Leadership
Meeting notes record discussion of findings from lesson plan reviews and classroom observations.
Notes identify issues with both lesson plans aligned to ACCR standards and adopted curriculum.

Lesson Plan Guide includes components for evaluating instructional planning including ACCR standards
and Waldorf components. The tool has not yet been implemented at Desert Sky Community School.

[M.2]

2014.2015 Leadership Team Faculty Mtg
other Meeting Notes for Teacher
Prof.Den.Eval Correct the Action

Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter
Holder monitor the effectiveness of standards-based instruction throughout the year.

The documents provided demonstrate evidence of the following:

The Charter Holder monitors the effectiveness of instruction by reviewing student growth as measured
in progress reports, DIBELS, skills checklists, and state standardized testing as reflected in the minutes
from Leadership Team Faculty Meetings.

The charter holder uses formative assessments to monitor how ‘ready’ the students are when the
curriculum circles back round to the next level of the topic.
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[M.3]

Eval Form & Notes — German
Observation Oct 2013

teacher eval spring 2012 Evaluation

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
process for evaluating instructional practices and how this process evaluates the quality of instruction.

The documents provided do not demonstrate evidence of the following:

Instructional practice is evaluated by the Leadership Team. Evaluation includes classroom observation
with follow-up meeting. Evaluation considers lesson plans (fidelity to curriculum, integration of
standards, implementation), classroom management, accommodations and differentiating instruction
to meet students’ needs. Evaluation also addresses communication with parents, collegiality with other
teachers, and professional development goals.

The Desert Sky Community School, Inc. Teacher Evaluation Tool and Best Practices Guidelines Checklist
scores teachers in each of the criteria along a scale (Ineffective, Developing, Effective, Highly Effective).
The evaluation tool template was provided but no completed evaluations were provided for either the
current or prior year.

The documents provided do not demonstrate evidence of the described processes because: no evidence of the
use of the evaluation tool was provided for the current or prior year.

[M.4]

2014.2015 Leadership Team Faculty Mtg
other Meeting Notes for Teacher Prof.
Den.Eval Correct the Action

2014_2015 Leadership Team_Faculty
Meeting_Assessment_Curriculum_Student
Achievement

Walkthrough and Observation

Meeting Notes Teacher.LT Notes
Professional Development Eval Corrective
Action 2012.2013

Charter holder indicated the intended purpose of the document was to demonstrate: how this process
identifies individual strengths, weaknesses, and needs.

The documents provided demonstrate evidence of the following:

Desert Sky Community School Self-evaluation form includes an area for teachers to identify strengths,
areas for improvement, and suggestions for improvement. The self-reflection is discussed with
administrators and additional feedback is provided by administrators regarding each of these areas.
{Meeting Notes page 12 of 22)

If a teacher’s performance is insufficient (weaknesses compromise the quality of instruction), a Teacher
Improvement Plan, with specific goals and deadlines supplements the evaluation. Teacher
Improvement Plans identify specific areas of concern, actions to be taken by the teacher, the supports
available to the teacher, a timeline for completion and how success for each action will be measured.
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[M.5]

2014.2015 Leadership Team Faculty Mtg
other Meeting Notes for Teacher Prof.
Den.Eval Correct the Action

2014_2015 Leadership Team_Faculty
Meeting_Assessment_Curriculum_Student
Achievement

Meeting Notes Teacher.LT Notes
Professional Development Eval Corrective
Action 2012.2013

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder provides feedback on strengths, weaknesses, and learning needs based on the evaluation of
instructional practices.

The documents provided demonstrate evidence of the following:

Evaluation observations and analyses are brought to follow-up meetings with the teacher.

Desert Sky Community School Self-evaluation form includes an area for teachers to identify strengths,
areas for improvement, and suggestions for improvement. The self-reflection is discussed with
administrators and additional feedback is provided by administrators regarding each of these areas.
(Meeting Notes page 12 of 22)

If a teacher’s performance is insufficient (weaknesses compromise the quality of instruction), a Teacher
Improvement Plan, with specific goals and deadlines supplements the evaluation. Teacher
Improvement Plans identify specific areas of concern, actions to be taken by the teacher, the supports
available to the teacher, a timeline for completion and how success for each action will be measured.

[M.6]

2014.2015 Leadership Team Faculty Mtg
other Meeting Notes for Teacher Prof.
Den.Eval Correct the Action

2014_2015 Leadership Team_Faculty
Meeting_Assessment_Curriculum_Student
Achievement

Walkthrough and Observation

Meeting Notes Teacher.LT Notes
Professional Development Eval Corrective
Action 2012.2013

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder analyzes this information, what the data about quality of instruction tells the Charter Holder, and what
the Charter Holder has done in response.

The documents provided demonstrate evidence of the following:

If a teacher’s performance is insufficient (weaknesses compromise the quality of instruction), a Teacher
Improvement Plan, with specific goals and deadlines supplements the evaluation. Teacher
Improvement Plans identify specific areas of concern, actions to be taken by the teacher, the supports
available to the teacher, a timeline for completion and how success for each action will be measured.
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[M.7]

Administrative Evaluation Form

teacher eval spring 2012 Evaluation

Eval Form & Notes — German

DSCS, Inc. TEACHER EVALUATION-revised
expanded tool -Best Practices Guideline

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%.

The documents provided do not demonstrate evidence of the following:
e The Desert Sky Community School, Inc. Teacher Evaluation Tool and Best Practices Guidelines Checklist
scores teachers in each of the criteria along a scale (Ineffective, Developing, Effective, Highly Effective).
The evaluation tool template was provided but no completed evaluations were provided for either the
current or prior year.

e Classroom observations contain notes, but do not systematically monitor the quality of instruction of
curriculum adapted to meet the needs of students in the bottom 25%.

The documents provided do not demonstrate evidence of the described processes because: No evaluations
were provided for the current or prior year. Observations consist of handwritten notes and do not demonstrate
that monitoring of instruction for students in bottom 25% is consistently monitored.

[M.8]

e NA

[M.9]

Administrative Evaluation Form

Eval Form & Notes — German

teacher eval spring 2012 Evaluation
DSCS, Inc. TEACHER EVALUATION-revised
expanded tool -Best Practices Guideline

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder monitors instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students.

The documents provided do not demonstrate evidence of the following:
¢ The Desert Sky Community School, Inc. Teacher Evaluation Tool and Best Practices Guidelines
Checklist scores teachers in each of the criteria along a scale (Ineffective, Developing, Effective,
Highly Effective). The evaluation tool template was provided but no completed evaluations were
provided for either the current or prior year.

e (Classroom observations contain notes, but do not systematically monitor the quality of instruction
of curriculum adapted to meet the needs of FRL-eligible students

The documents provided do not demonstrate evidence of the described processes because: No evaluations
were provided for the current or prior year. Observations consist of handwritten notes and do not demonstrate
that monitoring of instruction for FRL-eligible students.
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[M.10] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter

Documentation of Student Holder monitors instruction to ensure it is meeting the needs of students with disabilities.

Progress_Progress Monitoring

teacher eval spring 2012 Evaluation The documents provided demonstrate evidence of the following:

DSCS, Inc. TEACHER EVALUATION-revised e An evaluation of the special education teacher from 2011-2012 was provided. The evaluation
expanded tool -Best Practices Guideline includes criteria for evaluating the teachers ability to make adequate accommodations for

situation/ individuals

The documents provided do not demonstrate evidence of the described processes because: no evidence of
evaluations for the current or prior year were provided. Observations consist of handwritten notes and do not
demonstrate that monitoring of instruction for students with disabilities.
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Charter Holder Name: Desert Sky Community School, Inc.
School Name: Desert Sky Community School

Site Visit Date: February 17,2015

Demonstration of Sufficient Progress Site Visit Inventory
Required for: Annual Report
Evaluation Criteria Area: Professional Development

Document Name/Identification

Intendéd Purpose and Discussion Outcome

[P.1]

Waldorf training certification
Resumes showing Waldorf
certificates

In-service agenda

In-service calendar

Strategic plan

Leadership Team meeting notes
Weekly meeting notes

Prop 301 money

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
professional development plan

The documents provided demonstrate evidence of the following:
e The professional development expected for teachers include full Waldorf training. Most teachers are certified or
working on their certification with a Waldorf institute.
e Faculty in-services are used to share best practices throughout the year, as well as after specific trainings.
e  Onsite professional development takes place through observing master Waldorf instructors.
e ADE sponsored professional development is available for all teachers for several days at a time

e Prop 301 money is allocated to teachers based on their involvement in training, and this provides an incentive to
participate in outside training.

[P.2]

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan was developed

The documents provided do not demonstrate evidence of the following:
e How the professional development plan was developed

The documents provided do not demonstrate evidence of the described processes because:
There was no evidence provided related to how the professional development plan was developed.

[P.3]
Needs Assessment
Teaching Reading PD

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan is aligned with instructional staff learning needs

The documents provided demonstrate evidence of the following:
e The Charter Holder provides training on Waldorf strategies based on the teachers that are in need.

e ADE trainings are available for all teachers to choose which sessions apply to their needs.

The documents provided do not demonstrate evidence of the following:
e How the professional development plan is aligned with instructional staff learning needs.

The documents provided do not demonstrate evidence of the described processes because:

The Needs Assessment tool identifies areas of need, but does not show a connection to scheduling professional
development sessions based on identified needs. Evidence of only one professional development session off campus was
provided for the current and previous school year.
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[P.4]
Needs Assessment
Teaching Reading PD

Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of
high importance

The documents provided demonstrate evidence of the following:
o  The Charter Holder provides training on Waldorf strategies.

e  ADE trainings are available for all teachers to choose from.

The documents provided do not demonstrate evidence of the following:
e How the plan addresses areas of high importance

The documents provided do not demonstrate evidence of the described processes because:

The Needs Assessment tool identifies areas of need, but does not show a connection to scheduling professional
development sessions based on areas of high importance other than training specific to Waldorf. Evidence of only one
professional development session off campus was provided for the current and previous school year.

[P.5]
Meeting notes

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided do not demonstrate evidence of the following:
e How the Charter Holder supports high quality implementation of the strategies learning in professional

development sessions.

The documents provided do not demonstrate evidence of the described processes because:
While there are meeting notes that indicate training is discussed, there is no evidence that the Charter Holder supports
and monitors that the strategies from professional development are being implemented in the classrooms.

[P.6]

Faculty request for
reimbursement

Strategic plan

Parent Council reimbursement
for teacher training

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides the resources that are necessary for high quality implementation

The documents provided demonstrate evidence of the following:
e  Prop 301 money is allocated to teachers based on their involvement in training, and this provides an incentive to
participate in outside training.
e The Parent Council raises funds specifically to reimburse teachers for training.
e In addition to Paid Time Off for iliness, full time teachers are allotted days they can take during the school year to
participate in PD off-site.
e The Strategic plan indicates that the school relies on state funding and parent donations
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[P.7]

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors the implementation of the strategies learned in professional development sessions

The documents provided do not demonstrate evidence of the following:
e How the Charter Holder monitors the implementation of the strategies learned in professional development
sessions

The documents provided do not demonstrate evidence of the described processes because:
No evidence was provided

[P.8]
Observations
Weekly meetings

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in
professional development

The documents provided demonstrate evidence of the following:
e  Charter holder meets with teachers twice a year

e Professional development is discussed at faculty meetings

The documents provided do not demonstrate evidence of the following:
e How the Charter Holder follows up with instructional staff to support and develop implementation of the
strategies learned in professional development.

The documents provided do not demonstrate evidence of the described processes because:
While there are meeting notes that indicate training is discussed, there is no evidence that the Charter Holder supports
and monitors that the strategies from professional development are being implemented in the classrooms.

[P.9]

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%.

The documents provided do not demonstrate evidence of the following:
e How the Charter Holder provides professional development to ensure instructional staff is able to address the
needs of students with proficiency in the bottom 25%.

The documents provided do not demonstrate evidence of the described processes because:
No evidence was provided.

[P.10]

N/A
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[P.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of Free
and Reduced Lunch (FRL) students

The documents provided do not demonstrate evidence of the following:
e How the Charter Holder provides professional development to ensure instructional staff is able to address the
needs of FRL-eligible students.

The documents provided do not demonstrate evidence of the described processes because:
No evidence was provided.

[P.12] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
FERPA training development plan ensures that instructional staff receives the type of development required to meet the needs of
Waldorf Remedial Exercises PD students with disabilities

The documents provided demonstrate evidence of the following:
e The Special Education Coordinator provides FERPA training and Waldorf Remedial Exercises professional
development for those with special needs, and offers one-on-one training for teachers who need help with IEPs.

I, STEV’E gﬁ‘\.m&'!ﬁ‘p , completed this Siﬂ'Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on February 17, 2015. CL%?'@ gD
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Desert Sky Community School, Inc. Required for: Review - Annual Report
School Name: Desert Sky Community School
Date Submitted: 5/7/2013 Date Due: 5/5/2013 Evaluation Completed: 6/21/13; revised 10/25/13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable
1a. Student Median Growth Percentile Curriculum: The narrative does not describe a school curriculum aligned with Arizona
(SGP) Academic Standards. The narrative and data provided did not demonstrate that the school
Math implemented a curriculum that contributes to increased student growth in Math. At the site

visit, curriculum maps, pacing guides, curriculum overview, and clearly defined and
measurable implementation across the school was presented that demonstrated increased
student growth in Math.

Instruction: The narrative does not describe a system to monitor and evaluate standards and
instructional practices. There is no evidence of lesson plan reviews, formal teacher
evaluations, classroom observations, standards checklists, data review teams, or standards
based assessments. The narrative and data provided did not demonstrate that the school
implemented a plan for monitoring the integration of the AZ Academic Standards into
instruction. At the site visit, a system to evaluate the instructional practices of the teachers
was demonstrated by lesson plans, informal classroom observations and teacher
evaluations. A Waldorf Curriculum Standards Alignment to Arizona Mathematic Standards
document was provided, however no additional documentation to demonstrate a system to
/S monitor the integration of Arizona Standards into instruction was demonstrated.

Assessment: The narrative does not describe a comprehensive assessment system based on
clearly define performance measures and is not collecting data to monitor student growth. The
narrative and data provided did not demonstrate that the school implemented a system for
monitoring and documenting increases in student growth in Math. At the site visit the
diagnostic assessment data for Woodcock Johnson was provided as a placement test. A
comprehensive assessment system in which data is collected from formative and summative
assessments and common/benchmark assessments was not demonstrated. Data review
teams and formative data is not used to make instructional decisions.

Professional Development: The narrative does not describe a professional development plan
based on identified teacher learning needs. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that contributed
to increased student growth in Math. At the site visit a professional development plan that
contributed to increased student growth in Math was demonstrated through summer
intensives, specified trainings, mentor work, and colleague support.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

1/S

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student growth for students with
growth percentiles in the lowest 25% in Math. At the site visit, curriculum maps, pacing
guides, curriculum overview, and clearly defined and measurable implementation across the
school was presented that demonstrated increased student growth for the students with
growth percentiles in the lowest 25% in Math.

Instruction: The narrative does not describe a system to monitor and evaluate standards and
instructional practices. There is no evidence of lesson plan reviews, formal teacher
evaluations, classroom observations, standards checklists, data review teams, or standards
based assessments. The narrative and data provided did not demonstrate that the school
implemented a plan for monitoring the integration of the AZ Academic Standards into
instruction. At the site visit, a system to evaluate the instructional practices of the teachers
was demonstrated by lesson plans, informal classroom observations and teacher
evaluations. A Waldorf Curriculum Standards Alignment to Arizona Mathematic Standards
document was provided, however no additional documentation to demonstrate a system to
monitor the integration of Arizona Standards into instruction was demonstrated.

Assessment: The narrative does not describe a comprehensive assessment system based on
clearly define performance measures and is not collecting data to monitor student growth.
The narrative and data provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student growth for students with growth percentiles
in the lowest 25% in Math. At the site visit the diagnostic assessment data for Woodcock
Johnson was provided as a placement test. A comprehensive assessment system in which
data is collected from formative and summative assessments and common/benchmark
assessments was not demonstrated. Data review teams and formative data is not used to
make instructional decisions.

Professional Development: The narrative does not describe a professional development plan
based on identified teacher learning needs. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that contributed
to increased student growth for students with growth percentiles in the lowest 25% in Math.
At the site visit a professional development plan that contributed to increased student
growth for students with growth percentiles in the lowest 25% in Math was demonstrated
through summer intensives, specified trainings, mentor work, and colleague support.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

/s

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student growth for students with
growth percentiles in the lowest 25% in Reading. At the site visit, curriculum maps, pacing
guides, curriculum overview, and clearly defined and measurable implementation across the
school was presented that demonstrated increased student growth for the students with the
growth percentiles in the lowest 25% in Reading.

Instruction: The narrative does not describe a system to monitor and evaluate standards and
instructional practices. There is no evidence of lesson plan reviews, formal teacher
evaluations, classroom observations, standards checklists, data review teams, or standards
based assessments. The narrative and data provided did not demonstrate that the school
implemented a plan for monitoring the integration of the AZ Academic Standards into
instruction. At the site visit, a system to evaluate the instructional practices of the teachers
was demonstrated by lesson plans, informal classroom observations and teacher
evaluations. A Waldorf Curriculum Standards Alignment to Arizona Mathematic Standards
document was provided, it was stated the charter is in the process of completing one for
Reading as well. No additional documentation to demonstrate a system to monitor the
integration of Arizona Standards into instruction was demonstrated for Reading.

Assessment: The narrative does not describe a comprehensive assessment system based on
clearly define performance measures and is not collecting data to monitor student growth. The
narrative and data provided did not demonstrate that the school implemented a plan for
monitoring and documenting increases in student growth for students with growth percentiles
in the lowest 25% in Reading. At the site visit the diagnostic assessment data for Woodcock
Johnson was provided as a placement test. A comprehensive assessment system in which
data is collected from formative and summative assessments and common/benchmark
assessments was not demonstrated. Data review teams and formative data is not used to
make instructional decisions.

Professional Development: The narrative does not describe a professional development plan
based on identified teacher learning needs. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that contributed
to increased student growth for students with growth percentiles in the lowest 25% in
Reading. At the site visit a professional development plan that contributed to increased
student growth for students with growth percentiles in the lowest 25% in Reading was
demonstrated through summer intensives, specified trainings, mentor work, and colleague
support.
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Measure

Acceptable

Not
Acceptable

Comments

2a. Percent Passing
Math

I/s

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in Math. At the
site visit, curriculum maps, pacing guides, curriculum overview, and clearly defined and
measurable implementation across the school was presented that demonstrated increased
student proficiency in Math.

Instruction: The narrative does not describe a system to monitor and evaluate standards and
instructional practices. There is no evidence of lesson plan reviews, formal teacher
evaluations, classroom observations, standards checklists, data review teams, or standards
based assessments. The narrative and data provided did not demonstrate that the school
implemented a plan for monitoring the integration of the AZ Academic Standards into
instruction. At the site visit, a system to evaluate the instructional practices of the teachers
was demonstrated by lesson plans, informal classroom observations and teacher
evaluations. A Waldorf Curriculum Standards Alignment to Arizona Mathematic Standards
document was provided, however no additional documentation to demonstrate a system to
monitor the integration of Arizona Standards into instruction was demonstrated.

Assessment: The narrative does not describe a comprehensive assessment system based on
clearly define performance measures and is not collecting data to monitor student growth. The
narrative and data provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in Math. At the site visit the diagnostic
assessment data for Woodcock Johnson, was provided as a placement test. A comprehensive
assessment system in which data is collected from formative and summative assessments
and common/benchmark assessments was not demonstrated. Data review teams and
formative data is not used to make instructional decisions.

Professional Development: The narrative does not describe a professional development plan
based on identified teacher learning needs. The narrative and data provided did not
demonstrate that the school implemented a plan for professional development that
contributed to increased student proficiency in Math. At the site visit a professional
development plan that contributed to increased student proficiency in Math was
demonstrated through summer intensives, specified trainings, mentor work, and colleague
support.
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Measure

Acceptable

Not
Acceptable

Comments

2b. Composite School Comparison
(Traditional and Small Schools only)
Math

1/S

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increasing student proficiency in Math for ELL
students, FRL students, and students with disabilities. At the site visit, curriculum maps,
pacing guides, curriculum overview, and clearly defined and measurable implementation
across the school was presented that demonstrated increased student proficiency in Math
for ELL students, FRL students, and students with disabilities.

Instruction: The narrative does not describe a system to monitor and evaluate standards and
instructional practices. There is no evidence of lesson plan reviews, formal teacher
evaluations, classroom observations, standards checklists, data review teams, or standards
based assessments. The narrative and data provided did not demonstrate that the school
implemented a plan for monitoring the integration of the AZ Academic Standards into
instruction. At the site visit, a system to evaluate the instructional practices of the teachers
was demonstrated by lesson plans, informal classroom observations and teacher
evaluations. A Waldorf Curriculum Standards Alignment to Arizona Mathematic Standards
document was provided, however no additional documentation to demonstrate a system to
monitor the integration of Arizona Standards into instruction was demonstrated.

Assessment: The narrative does not describe a comprehensive assessment system based on
clearly define performance measures and is not collecting data to monitor student growth. The
narrative and data provided did not demonstrate that the school implemented a plan for
monitoring and documenting student proficiency in Math for ELL students, FRL students, and
students with disabilities. At the site visit the diagnostic assessment data for Woodcock
Johnson, was provided as a placement test. A comprehensive assessment system in which
data is collected from formative and summative assessments and common/benchmark
assessments was not demonstrated. Data review teams and formative data is not used to
make instructional decisions.

Professional Development: The narrative does not describe a professional development plan
based on identified teacher learning needs. The narrative and data provided did not
demonstrate that the school implemented a professional development plan that contributed
to increased student proficiency in Math for ELL students, FRL students, and students with
disabilities. At the site visit a professional development plan that contributed to increased
student proficiency in Math for ELL students, FRL students, and students with disabilities was
demonstrated through summer intensives, specified trainings, mentor work, and colleague
support.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Math

/s

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increasing student proficiency
in Math for ELL students. At the site visit, curriculum maps, pacing guides, curriculum
overview, and clearly defined and measurable implementation across the school was
presented that demonstrated increased student proficiency in Math for ELL students.

Instruction: The narrative does not describe a system to monitor and evaluate
standards and instructional practices. There is no evidence of lesson plan reviews,
formal teacher evaluations, classroom observations, standards checklists, data
review teams, or standards based assessments. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit, a system to evaluate the
instructional practices of the teachers was demonstrated by lesson plans, informal
classroom observations and teacher evaluations. A Waldorf Curriculum Standards
Alignment to Arizona Mathematic Standards document was provided, however no
additional documentation to demonstrate a system to monitor the integration of Arizona
Standards into instruction was demonstrated.

Assessment: The narrative does not describe a comprehensive assessment system
based on clearly define performance measures and is not collecting data to monitor
student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in
Math for ELL students. At the site visit the diagnostic assessment data for Woodcock
Johnson, was provided as a placement test. A comprehensive assessment system in which
data is collected from formative and summative assessments and common/benchmark
assessments was not demonstrated. Data review teams and formative data is not used to
make instructional decisions.

Professional Development: The narrative does not describe a professional
development plan based on identified teacher learning needs. The narrative and data
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for ELL
students. At the site visit a professional development plan that contributed to increased
student proficiency in Math for ELL students was demonstrated through summer intensives,
specified trainings, mentor work, and colleague support.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Reading

I/s

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increasing student proficiency
in Reading for ELL students. At the site visit, curriculum maps, pacing guides, curriculum
overview, and clearly defined and measurable implementation across the school was
presented that demonstrated increased student proficiency in Reading for ELL students.

Instruction: The narrative does not describe a system to monitor and evaluate
standards and instructional practices. There is no evidence of lesson plan reviews,
formal teacher evaluations, classroom observations, standards checklists, data
review teams, or standards based assessments. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit, a system to evaluate the
instructional practices of the teachers was demonstrated by lesson plans, informal
classroom observations and teacher evaluations. A Waldorf Curriculum Standards
Alignment to Arizona Mathematic Standards document was provided, it was stated the
charter is in the process of completing one for Reading as well. No additional
documentation to demonstrate a system to monitor the integration of Arizona Standards
into instruction was demonstrated in Reading for ELL students.

Assessment: The narrative does not describe a comprehensive assessment system
based on clearly define performance measures and is not collecting data to monitor
student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in
Reading for ELL students. At the site visit the diagnostic assessment data for Woodcock
Johnson, was provided as a placement test. A comprehensive assessment system in which
data is collected from formative and summative assessments and common/benchmark
assessments was not demonstrated. Data review teams and formative data is not used to
make instructional decisions.

Professional Development: The narrative does not describe a professional
development plan based on identified teacher learning needs. The narrative and data
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Reading for
ELL students. At the site visit a professional development plan that contributed to
increased student proficiency in Reading for ELL students was demonstrated through
summer intensives, specified trainings, mentor work, and colleague support.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

/s

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increasing student proficiency
in Math for FRL students. At the site visit, curriculum maps, pacing guides, curriculum
overview, and clearly defined and measurable implementation across the school was
presented that demonstrated increased student proficiency in Math for FRL students.

Instruction: The narrative does not describe a system to monitor and evaluate
standards and instructional practices. There is no evidence of lesson plan reviews,
formal teacher evaluations, classroom observations, standards checklists, data
review teams, or standards based assessments. The narrative and data provided did
not demonstrate that the school implemented a plan for monitoring the integration
of the AZ Academic Standards into instruction. At the site visit, a system to evaluate the
instructional practices of the teachers was demonstrated by lesson plans, informal
classroom observations and teacher evaluations. A Waldorf Curriculum Standards
Alignment to Arizona Mathematic Standards document was provided, however no
additional documentation to demonstrate a system to monitor the integration of Arizona
Standards into instruction was demonstrated in Math for FRL students.

Assessment: The narrative does not describe a comprehensive assessment system
based on clearly define performance measures and is not collecting data to monitor
student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in
Math for FRL students. At the site visit the diagnostic assessment data for Woodcock
Johnson, was provided as a placement test. A comprehensive assessment system in which
data is collected from formative and summative assessments and common/benchmark
assessments was not demonstrated. Data review teams and formative data is not used to
make instructional decisions.

Professional Development: The narrative does not describe a professional
development plan based on identified teacher learning needs. The narrative and data
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for FRL
students. At the site visit a professional development plan that contributed to increased
student proficiency in Math for FRL students was demonstrated through summer intensives,
specified trainings, mentor work, and colleague support.
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Measure

Acceptable

Not
Acceptable

Comments

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

/s

Curriculum: The narrative does not describe a school curriculum aligned with Arizona
Academic Standards. The narrative and data provided did not demonstrate that the
school implemented a curriculum that contributes to increasing student proficiency
in Math for students with disabilities. At the site visit, curriculum maps, pacing guides,
curriculum overview, and clearly defined and measurable implementation across the school
was presented that demonstrated increased student proficiency in Math for students with
disabilities.

Instruction: The narrative does not describe a system to monitor and evaluate
standards and instructional practices. The narrative and data provided did not
demonstrate that the school implemented a plan for monitoring the integration of
the AZ Academic Standards into instruction. At the site visit, a system to evaluate the
instructional practices of the teachers was demonstrated by lesson plans, informal
classroom observations and teacher evaluations. A Waldorf Curriculum Standards
Alignment to Arizona Mathematic Standards document was provided, however no
additional documentation to demonstrate a system to monitor the integration of Arizona
Standards into instruction was demonstrated in Math for students with disabilities.

Assessment: The narrative does not describe a comprehensive assessment system
based on clearly define performance measures and is not collecting data to monitor
student growth. The narrative and data provided did not demonstrate that the
school implemented a plan for monitoring and documenting student proficiency in
Math for students with disabilities. At the site visit the diagnostic assessment data for
Woodcock Johnson, was provided as a placement test. A comprehensive assessment system
in which data is collected from formative and summative assessments and
common/benchmark assessments was not demonstrated. Data review teams and formative
data is not used to make instructional decisions.

Professional Development: The narrative does not describe a professional
development plan based on identified teacher learning needs. The narrative and data
provided did not demonstrate that the school implemented a professional
development plan that contributed to increased student proficiency in Math for
students with disabilities. At the site visit a professional development plan that
contributed to increased student proficiency in Math for students with disabilities was
demonstrated through summer intensives, specified trainings, mentor work, and colleague
support.

3a. A-F Letter Grade State Accountability
System

1/s
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DEMONSTRATION OF SUFFICIENT PROGRESS
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Desert Sky Community School
Entity 88309, Grades K-5

Submitted May 2013 by Shelly Adrian

Purpose

At the 5-year Interval Review in 2011, DSCS did not meet the academic performance level of the
AZ State Board for Charter Schools. We put in place a Performance Management Plan to
improve our Reading and Math scores on the annual AIMS tests. We are now half-way through
this three-year plan.

The AZ State Board for Charter Schools (ASBCS) requires an Annual Report that “demonstrates
improved academic performance based upon data generated from valid and reliable assessment
sources.” In accordance with the Academic Framework and Guidance document, this annual
report addresses the measures that did not meet or fell far below the academic performance
expectations set by the ASBCS, as well as those measures that were not rated.

The Academic Performance Framework and Guidance document provides an explanation of the
measures (see Appendix A) and the required reporting (Appendix D). Desert Sky is identified as a
‘small school’ for these measures.

The Desert Sky Academic Performance Rating FY2012 (aka ‘Academic Dashboard’) indicates
the following items are to be addressed:

1. Growth — 1la. SGP — Math — falls far below

1. Growth — 1b. SGP bottom 25% -- no rating

2. Proficiency — 2a. Percent Passing — Math — does not meet

2. Proficiency — 2b. Composite school comparison — Math — falls far below

2. Proficiency — 2c. Subgroup ELL — no rating

2. Proficiency — 2c. Subgroup FRL — Math — does not meet

2. Proficiency — 2c. Subgroup SPED — Math — does not meet

3. Stated Accountability & Overall Rating — 3a. State Accountability — falls far below
3. Stated Accountability & Overall Rating — overall rating — does not meet

Each of these items is addressed separately with a chart, graph, or table of data and/or no more
than two pages of narrative. Categories for improvement planning include: Curriculum,
Instruction, Assessment, Professional Development, and Accountability.





Introduction

Waldorf Education is a deep education: slow, steady, and spiraling toward complexity and
college & career readiness. The trajectory of student learning anticipates strong early foundations
in intellectual, emotional, and physical capacity-building. Learning occurs on a deep experiential
level, and self-consciousness is avoided. This trajectory differs from the race to mastery, lined
with benchmarks and standards-based tests which demonstrate that students know a particular
body of knowledge at a predetermined time.

One of the challenges of a Waldorf-inspired charter school had been the shift in standards and
expectations which create specific timelines for learning which differ from the timelines inherent
in Waldorf education. Chartered to bring a Waldorf education aligned to standards becomes
increasingly difficult when standards change across the years and become more specific and
more fixed. Based in a classic education, similar to the trajectory of schools in Finland and other
countries with high literacy rates, there is historical evidence for the success of Waldorf education
in facilitating the development of college and career ready adults.

In many ways, the new Common Core is a much better fit with our pedagogy than the AZ State
Standards because it identifies essential minimums and expects scaffolding as needed so each
child can independently access learning. The bands in Common Core — for example, a standard is
identified for K-2, or for grade 3-5 — allow for individual variation in the pace of mastery. In
Waldorf Education, educators help students to navigate the stages of childhood in such a way that
they not only meet individual needs for faster or slower learning, but also allow them to reap the
benefits of each developmental stage. In demonstrating sufficient progress in student
achievement, this paper holds that AIMS scores fail to accurately reflect the academic
achievement at Desert Sky Community School, a K-5 charter school inspired by Waldorf
Education.

In analysis of our trends in student achievement, it needs to be brought to attention that every
year, in every grade, since the start of the school seven years ago, the number of test scores is
very small — as few as three students some years! While the scores themselves are accurate, the
impact of individual variation may be too great for meaningful statistical analysis of trends.

Background — Head, Heart, Hands

Waldorf education acknowledges that we are three-fold beings made up of intellect (“head”),
emotion or feeling (‘“heart”), and the ability to get things done (“hands”). As children mature
they go through distinct developmental stages where one of the three aspects — head or heart or
hands — comes to the forefront of education. Curriculum and methodology are designed to meet
the developmental and educational needs of students as they go through the stages. We are careful
not to rush students prematurely onto the next stage. The goal of Waldorf education is to facilitate
natural student development into compassionate, knowledgeable, and skilled adults who are able
to impart direction to their lives. The order and timing of what we teach in a given grade does not
always match up with AZ State Standards, especially in Kindergarten through Grade 3. Happily,
the emphasis of Common Core on deeper understanding is a better fit with Waldorf Education.





DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 1. Growth - 1a. SGP — Math — falls far below

The Student Median Growth Percentile (SGP) measures the increased achievement of each
student on AIMS math. The ASBCS expectation is that at least half of students will show greater
growth than their peers across the state. For small schools (less than a hundred students), a three-
year pooled SGP is calculated, the aggregation intended to minimize variability due to small
numbers.

Table 1 shows the number and percent of students passing AIMS Math, and the number of
students staying at the school for two or three years. By looking across at the percent of students
in each cohort passing AIMS math as they move from Grade Three to Grade four and Grade Five,
we see that there is a decrease in the number of students passing AIMS math as they move across
these three grade levels. At the same time, from year to year, there appears to be gradual attrition
in the number of students taking the test as the students move through the three grade levels; for
example, Class of 2018, consisting of 13 students, first took AIMS Math in FY09, and the
following year, the class had shrunk to 9 students, and then in FY11 there are only 6 students.
One might assume we can look at the progress of those 6 students to assess individual student
growth. With so few students, all of whom | know by name and remember clearly, | can tell you
that only 2 of those six students remained from the original set of 13 students. There is no trend in
the students who left — sometimes it is the ones who were doing poorly, and sometimes the
students who score well on AIMS were the ones who left. The newly arrived students sometimes
have a strong educational background and sometimes do not. The smaller number of students
means that each individual’s ability is carries weight that skews the representativeness of the
percentages.

Regardless of the educational background of students upon arrival at Desert Sky, each is
supported in doing their best, and students performing more poorly than their peers in daily
classroom interactions are recommended for our Targeted Assistance Title | program. | have
noted the number of the students who remained through the three years who have an IEP.
Waldorf education is quite suitable for many students with learning disabilities. It should be noted
that some students who arrive with an IEP, have one developed upon arrival, or experience
learning gaps can make tremendous individual progress and still remain below the bar for
passing. We do have students come to us from both homeschooling and private school
backgrounds, and there is no clear trend in their preparedness for learning. Once students enroll at
Desert Sly, obstacles and blockages to learning are addressed, whether they arrive with an IEP or
not, and whether the challenges to learning are emotional, will-based, or intellectual.

Several strategies were implemented to improve student growth percentiles in math. An in-house
master teacher mentors academic teachers in Waldorf methodology and child development.
Weekly faculty meetings and weekly individual meetings with teachers allow consideration of
each individual child’s needs in relation to lesson planning and practice. Formative assessments
by each grades teacher to gauge mastery of grade-level skills helps teachers pinpoint the learning
tip for each child, and provide differentiated instruction or referral to supplemental Title |
support. [See attached sample of grade level assessment checklist]

There is no doubt that students leave Desert Sky with greater capacities than they arrived.
Quarterly progress reports by teachers, special education support, and the Title I teacher
document improvements in confidence, coordination, and staying on-task as well as advances in
math skills.





DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 1. Growth - 1a. SGP — Math — falls far below

Table 1. Number and Percent of Students Passing AIMS Math, with Number Students Staying at the School for Two or Three years.

# of students
& % passing
MATH

Class of 2023
Class of 2022
Class of 2021
Class of 2020

Class of 2019

Class of 2018
Class of 2017
Class of 2016
Class of 2015

first year
2006-07

G2
(6) 67%
no G4

2007-08

G2
9) 22%
(5) 40%
(4) 50%

2008-09

G2

(13) 46%
(8) 38%
(3) 33%

2009-10

G2

9)
33%
)
44%
no G5

2010-11

G2
(10) 40%

7) 14%

(6) 33%

2011-12

G2
(6)
(8)

(8)

50%
13%

25%

2012-13 # students in class three years in a row.

G2
G3
G4
G5

7 students remained FY11 to FY12 (2 yrs)
2 students remained FY10 to FY12

2 students remained FY09 to FY11
5 students remained FY08 to FYQ9 (2 yrs)
2 students remained FY07 to FY09

of those
present 3
yrs, how
many
were sped

4 sped
1 sped

1 sped
1 sped
1 sped





DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 1. Growth — 1b. SGP bottom 25% -- no rating

The Academic Dashboard shows no rating for the growth of lowest-performing students. Whether
because the overall SGP ‘falls far below’, or there are too few students to measure ‘bottom 25%°,
the response to the previous item (ie, 1. Growth — SGP — falls far below) may be informative.

Students who assessed at more than a year behind on AIMS Math in Spring 2012, are offered
Title | Targeted Assistance. Students receiving Targeted Assistance Title | support outside the
regular classroom were assessed with the Woodcock Johnson 111.

Table 3. Woodcock Johnson Assessment Sub-categories for Student with Title Supports.

Test May 2013 WJIIl scores
Percentile Ranks & Grade Equivalent
math
broad math brief math math calc calculation fluency appl probls
G3 StudentA (2) 5 (GE21) (3.0) 32
(GE 2.7) (GE 2.5) (GE 2.9)
G3 StudentB 8 (GE 3.0) 3 10 (GE3.0) 19
Student
G4 C (GE4.4) 35 26 45
Student (GE 4.7)
G5 D (5.3) 36 (GE5.7) (4.4) 15 24 (GE 7.2) 62
(GE 6.4) (GE 6.5)
G5 StudentE 51 54 48
key
yellow above grade level
green at grade level
tan approaching grade level
a year or more below grade
level

Students receiving Title I support in math were placed due to low AIMS math, or Stanford 10,
scores in April 2012. Thus these are students who have experienced at least a year of instruction
at Desert Sky. Although it is a small sample for statistical representation, analysis by the
subcategories of the Woodcock Johnson 111 suggests that the strength of these students is applied
problems (students at or above grade level equivalent), and their challenge is math fluency (how
quickly they perform math operations). While this data supports the claim that Waldorf
education, based in experiential learning and imagination, accesses higher level thinking
(problem-solving), it also suggests that AIMS math scores may improved by math practice geared
toward improving fluency (more mental math, for example.), This data informs our mentor’s
work with teachers.





DEMONSTRATION OF SUFFICIENT PROGRESS

Item: 2. Proficiency — 2a. Percent Passing — Math — does not meet

The rate of overall proficiency in AIMS math does not exceed the average statewide

performance.

In addition to Targeted Assistance Title | programming, Desert Sky has been implementing an
improvement plan to increases the overall level of math proficiency at Desert Sky. Per our
Performance Management Plan, Desert Sky sought and hired a pedagogical director to support
deepening of curriculum and instruction. In collaboration with Chris Kelly (pedagogical director)
and Laura Alvarado-Coady (Sped and Title Coordinator), the following timeline was developed

and implementation begun.

Table 2. Timeline for Improvement of Math Proficiency

PLAN

TIMELINE

STATUS

1. Designation of additional
class periods twice a week
devoted to math work.

Started in Fall 2012

Done, ‘math’ added as subject class.

2. Our mentor works with

Started in Fall 2012,

Done; math gaps identified

each teacher to identify math and ongoing. especially in Grade 4 and Grade 5.
gaps and needs of the class

overall and individual

students,, according to our

curriculum.

3. Find math specialist to November 2012 HOT teacher hired who passed
support main lesson teachers. AEPA for middle school math.

4. Math specialist to pilot Early Spring 2013 Mrs. Colley administered CAMS for
math intervention for support pre-assessment, and began STAMS
of all grades students. for math instruction.

5. Administrative and Late Spring 2013 The team decided that although

pedagogical review of pilot
intervention.

CAMS/STAMS is scientifically-
based research, the instructional
materials and rubric is not conducive
to our pedagogy. Also Mrs. Colley
left. We are actively searching for a
SBR math assessment for pre-test,
instruction, and post-test.

6. Administrative and
pedagogical needs assessment
for FY14.

Late Spring 2013

The team will consider math
intervention for Tier 1l and 111, and
assess extent of programming when
AIMS results are received. Key Math
has been purchased as a resource.






DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 2. Proficiency — 2b. Composite school comparison — Math — falls far below

To increase math proficiency, Desert Sky has piloted a math intervention. With AIMS Math
scores available in June, the team will revisit the needs assessment for math support, whether
broad-based or more individualized. Curriculum mapping work over the summer, considering
Common Core, will be presented at beginning-of-the-year in-service with faculty, to foster
consistency and depth in math instruction. [ See previous item also].

DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 2. Proficiency — 2c. Subgroup ELL - no rating

Desert Sky is ready to support students designated as English Language Learners (ELL), however
we have no such designated students at this time.

DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 2. Proficiency — 2c. Subgroup FRL — Math — does not meet

The Desert Sky student population is 69% free and reduced lunch eligible. Please see all
previous items.

Transient families, inconsistent educational background, diagnosed and undiagnosed learning
needs.





DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 2. Proficiency — 2c. Subgroup SPED — Math — does not meet

From appendix A=

Plan addresses all students; add’l support for SPED — math specialist sped teacher?
This is one students? Speech students? ?  See 2b





DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 3. Stated Accountability & Overall Rating — 3a. State Accountability — falls far
below

From appendix A=

From Appendix D =

* A sustained improvement plan that includes evidence of increasing student growth and
proficiency not discussed in a previous measure.

* A sustained improvement plan to meet targets as described in the appropriate A-F letter grade
model don’t discussed in a previous measure.





DEMONSTRATION OF SUFFICIENT PROGRESS
Item: 3. Stated Accountability & Overall Rating — overall rating — does not meet

Desert Sky’s overall rating is 52.5 out of 100.
“A school with an overall rating that does not meet the Board’s academic performance
expectation may demonstrate sufficient progress ... by documenting success of an implemented

improvement plan aligned with the academic framework.”

From appendix A=

-10 -






Desert Sky Community Schoaol
Performance Management Plan Narrative
MATH NARRATIVE
Shelly Adrian, September 1, 2011

The mission of Desert Sky Community School is to provide and promote an education based in the child
development theories of Dr. Rudolf Steiner; an education that addresses the whole child, and integrates
music, movement, and art at all grade levels, to building a strong foundation for learning, and instill in
students a joy of learning, a self-directed curiosity, and a profound respect for the people and places
they will encounter on life's journey.

The goals of the school include student academic achievement, as well as achievement in artistic,
musical and practical skills. Parent commitment to and participation in the life of the school, and
professional development of teachers in both Waldorf and mainstream approaches are recognized by
the school as vital foundations for academic success among students. |

Progress toward these goals was supported by a Charter School Program grant from the U.S.
Department of Education. The grant funding was designed to support student achievement through six
(6) specific objectives: [1] send teachers to training and bring in mentors for them to promote Waldorf
curriculum and instructional methods; [2] support parent workshops on how to enhance the learning
environment and methods experienced by their student; [3] acquisition of the classroom furniture,
equipment, & musical instruments needed for our‘specialized curriculum; [4]acquisition of classroom
materials and curriculum resources for teachers to align a Waldorf approach with state standards; [5]
provide training stipends to encourage teachers to maximize professional development opportunities;
and [6] support for administration as well as teachers to attend professional conferences for learning of
-best practices and networking about particular topics in student achievement.

In the first three years of the school, the challenges of grounding student achievement in these
foundational efforts became apparent. On the one hand, the education of parents in Waldorf pedagogy
led to greater parent participation in the classroom, providing depth and differentiation that supports
student growth. On the other hand, the heavy expectations of professional development overwhelmed
some teachers. Investment in Waldorf training for teachers with (mainStream) certification more often
awakened them to the tremendous work involved with becoming a Waldorf teacher —such as preparing
one’s lessons and presentation materials in an artful way, and providing individual attention to each
student’s needs and to each parent’s concerns. Later, hiring Waldorf certified teachers and training
them for teacher certification elicited the problem of anxiety with increased documentation . By the
third year of Desert Sky, we had found that the most effective strategy for building a strong faculty is to
attract and hire seasoned public school teachers who had already gravitated toward elements of
teaching that figure prominently in Waldorf education, such as direct experience, writing before
reading, and storytelling.





We also learned quickly that not all students came to our school because they were looking for this style
of education. Rather many students had difficulty at previous schools, and brought with them problems
we had not anticipated and were not easily addressed with our teaching methods. We have become
better at describing our school and establishing a rapport with incoming families so they can determine
if our school is likely to be a good fit and effective learning approach for their child.

In recent years, the Desert Sky Community School has extended our efforts and capacity to improve
student achievement in the following ways:

d.

Development and implementation of a curriculum that improves student achievement by
Waldorf metheds for teaching math include manipulatives, movement, and storytelling. This
approach tends to be ‘deeper’ than state standards which they contain, building capacity for

~ further skills. The Desert Sky administrator reviews ‘Waldorf methods’ curriculum guides — such

as the Live Education homeschool curriculum, Dorothy Harrer’s books, and information
presented at mainstream and Waldorf school conferences on curriculum to improve student
achievemeht. We do have a process for curriculum evaluation, and the administrator has started
work with the faculty on curriculum mapping. On occasion, weekly faculty meetings do consider
curriculum questions.

Integration of math standards into instruction monitored by the administrator who reviews
lesson plans at the time of drop-in observations three fimes a year. The third observation is a
formal evaluation, with a pre-conference, observation and post-conference. While there is no
required format for lesson plans, some of the teachers use Task Stream which documents state
standards. The school has had varied results with the expectation that teachers do self-
evaluation of their teaching practice.

Development and implementation of a plan for monitoring and documenting student
proficiency in math by development and implementation of a quarterly progress report that
incorporates both a skills checklist and a space for descriptive comments, without letter
grades. Standardized test scores and teacher input are used to identify students in need of
support, which is provided through additional classroom attention, Title | or Special education
services as appropriate. Verbal and kinesthetic formative assessments measure proficiency, as

- does review of the student main lesson book. Standardized test scores and progress reports are

kept in the students cumulative file. Teachers meet individually with parents twice a year to
review student progress and challenges.

Implementation of professional development plan that supports effective implementation of
a math curriculum through a ‘train the trainers’ model. Teachers attend intensive Waldorf
training for a particular grade level each summer including curriculum, instructional methods,

~ specific activities for experiential learning, and best practices. Teachers participate in peer-

mentoring as they move up through the grades. Teachers also participate in ADE workshops,





particularly curriculum and differentiated instruction topics. Teachers are asked to report out at
faculty meeting about their professional development activities. Faculty meetings are also a
place that teachers share best practices for individual students or particular situations.

In the last five years, analysis of pupil achievement data is an ongoing process where the lacunae of
meaningful statistical data is filled with a plethora of anecdotal and detailed individual-level data.

a. Efforts to analyze pupil data — Pupil achievement data is analyzed during the school year, as well
as from year to year. Data analysis pays attention to both the individual progress of students
over each school year and across school years, and the aggregate data for grade level and school
wide across the years.

b. Types of data collected —

a. Second Grade standardized test scores from Terra Nova, Stanford-9 or Stanford-10 are
reviewed by administration and teachers to identify trends in student achievement, as
well as screen for individual student needs for academic support.

b. Standardized test scores from the AIMS. Each summer when the AIMS scores are
available, they are reviewed at the district level for trends and patterns. Administration
and faculty also review AIMS results to screen student needs for tutoring support. When
a new student enrolls in the school, their history of standardized scores is reviewed to
identify needs for academic support.

c. Faculty meeting discussions and quarterly progress reports result from ongoing teacher
assessment of student progress. Student performance in handwork (knitting) and music
may be proxy indicators for deeper difficulty in math. Difficulty in or failure to meet
grade level expectations results in a teacher's Request for Collaboration which may lead
to a Response to Intervention, referral to Title | tutoring program, and/or referral to
Special Education coordinator.

d. Enrollment growth is tracked. We also administer an exit survey to track the reasons
given for withdrawal from our school. From parent surveys, the school’s curriculum and
student achievement are important factors in choosing a school and choosing to stay at
a school.

c. Justification how data selected is relevant to improving student achievement — Trends in
student achievement (from standardized scores and teacher assessments) may indicate the
strengths or gaps in our curricular focus and instructional practice.

Findings

a. The percentage of our student population that is returning each year has increased. Using a
spiraling curriculum, our program sets up each student for success by introducing skills without
expecting full mastery, then revisiting them with greater proficiency expected each year. Our





approach is based on the idea that anxiety and stress are barriers to learning; the teacher
provides a supportive learning environment with consistent rhythm and methods to allow
students to feel comfortable and choose to stretch academically. Our program is designed to
transform at a deep level not a ‘quick fix,’ and student achievement is anticipated gain
momentum with longer exposure to the program of instruction and curriculum.

Charts and graphs representing the data
a. Chart 1: Change in enrollment over time

Change in
enrollment
Chart 1. | over time Class size
o - = -n 3 -
2 > 52 335|952
g 5 g g |EF 2|8 |88
g H
year1 | 20062007 | 47 k-3 12 [20]12] o[ s | R
year 2 2007-2008 57 K-5 10 16| 9137 9| 6| 4
year 3 2008-2009 53 K-5 9 10|10 (12411 7| 3
year 4 2009-2010 51 K-4 10 {11 9|13 9| 9
year 5 2010-2011 57 K-5 10 11114 8| 10| 7| 7
year 6 2011-2012 (71) K-5 12 16|17 (14| 71107 b

b. Chart 2: Change in standardized second grade math scores over time

Chart 2. | Change in standardized Second Grade Math scores
median
# national
students percentile range | percentile test name
not
computed
for less than
yearl 2006-2007 9 3%-87%ile 10 kids Terra Nova
year 2 2007-2008 13 16%-89%ile 45 Terra Nova
year 3 2008-2009 14 2%-93%ile 16 Terra Nova
year4 2009-2010 13 1%-74%ile 40.2 Stanford-9
year5 2010-2011 7 1%-58%ile 34.5 Stanford-10






¢. Charts 3 through 5. Change in math AIMS test scores over time, for each grade

Chart 3. | Change in Math AIMS scores --- 3rd grade
AIMS range:
FFB=Falls Far
Below
AP=Approaches
# M=Meets
students _ E=Exceeds Mean Scale Score
year 1 2006-2007 6 APtoE 66
year 2 2007-2008 9 FFB to E 405.1
year3 2008-2009 13 FFBto M 418.1
year 4 2009-2010 9 FFBto E 333.8
year 5 2010-2011 10 FFBto E 355.6

Chart 4. | Change in Math AIMS scores --- 4th grade
E:3

sjuapnls

AIMS range:
FFB=Falls Far Below
AP=Approaches

M=Meets

E=Exceeds Mean Scale Score
year 1 2006-2007
year 2 2007-2008 5| FFBto M 441.2
year 3 2008-2009 8 | FFB toM 426.3
year 4 2009-2010 9| FFBtoE 363
year 5 2010-2011 7 | FFBto M 351.1






Change in
Math AIMS
scores —
Chart 5. | 5th grade

SIUBPMS #
afues IV
DAB SINIY

year 1 2006-2007
year 2 2007-2008 4 FFB to M 456
year 3 2008-2009 3 AtoE 484
year 4 2009-2010
year5 2010-2011 FFB to M

d. Chart 6. Academic Achievement AIMS ES Math (chart from ASBCS Five-Year Review of
Desert Sky)
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What we learned from the data — Overall, statistical data is insufficient for analysis so no trends were
identified. Confidentiality precludes discussion of individual-level data.

d.

Small numbers impacted by individual variation. As Chart 2, 3, 4 and 5 indicate, the
number of students is small, and the range of achievement measured by the
standardized exam is large (a range from 1 percentile to 99 percentile). Future statistical
analysis will anticipate greater numbers of students, more representative ‘average’
score, and student achievement in upper grades tied to early exposure to this pedagogy.
As the school enrollment grows, the AIMS scores will provide data more representative
of the impact of our program on student achievement.

Turnover of students and teachers. The spiraling curriculum and program of instruction
is designed to build a strong steady foundation and deep learning. One of the basic
strengths of a Waldorf approach is that the teacher loops with the students {for several
years) and learns how they learn, differentiating instruction as needed, and fine-tuning
through formative assessments. The effectiveness of this approach does not reach its
full potential when there is year-to-year (or more frequent) turnover of students and
staff. The standardized scores as a reflection of the impact of our prografn is most
accurate when we view the aggregate data of students who have 'experienced a Waldorf
pedagogy from Kindergarten, and stayed with the same teachers since First Grade.

Teacher-based assessments. The varied experience and background in Waldorf and
mainstream classroom assessments requires collaboration among teachers, and
between teachers and administration in to more accurately get a picture of aggregate
student achievement. Consistency across the teaching staff as to grade level
expectations and assessment criteria requires strong communication between teachers
and administration.

The accompanying template lists the strategies toward improving student achievement in the
next three years. The goals, in the broadest terms, are to encourage a stable community of
students, parents and well-qualified teachers, who are capable of and committed to self-review
and sharing best practices. '
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Desert Sky Community Schoal
Performance Management Plan Narrative
READING NARRATIVE
Shelly Adrian, September 1, 2011

The mission of Desert Sky Community School is to provide and promote an education based in the child
development theories of Dr. Rudolf Steiner; an education that addresses the whole child, and integrates
music, movement, and art at all grade levels, to building a strong foundation for learning, and instill in
students a joy of learning, a self-directed curiosity, and a profound respect for the people and places
they will encounter on life’s journey.

The goals of the school include student academic achievement, as well as achievement in artistic,
musical and practical skills. Parent commitment to and participation in the life of the school, and
professional development of teachers in both Waldorf and mainstream approaches are recognized by
the school as vital foundations for academic success among students.

Progress toward these goals was supported by a Charter Schoo! Program grant from the U.S.
Department of Education. The grant funding was designed to support student achievement through six
(6) specific objectives: [1] send teachers to training and bring in mentors for them to promote Waldorf
curriculum and instructional methods; [2] support parent workshops on how to enhance the learning
environment and methods experienced by their student; [3] acquisition of the classroom furniture,
equipment, & musical instruments needed for our specialized curriculum; {4]acquisition of classroom
materials and curriculum resources for teachers to align a Waldorf approach with state standards; [5]
provide training stipends to encourage teachers to maximize professional development opportunities;
and [6) support for administration as well as teachers to attend professional conferences for learning of
best practices and networking about particular topics in student achievement.

In the first three years of the school, the challenges of grounding student achievement in these
foundational efforts became apparent. On the one hand, the education of parents in Waldorf pedagogy
led to greater parent participation in the classroom, providing depth and differentiation that supports
student growth. On the other hand, the heavy expectations of professional development overwhelmed
some teachers. Investment in Waldorf training for teachers with (mainstream} certification more often
awakened them to the tremendous work involved with becoming a Waldorf teacher — such as preparing
one’s lessons and presentation materials in an artful way, and providing individual attention to each
student’s needs and to each parent’s concerns. Later, hiring Waldorf certified teachers and training
them for teacher certification elicited the problem of anxiety with increased documentation . By the
third year of Desert Sky, we had found that the most effective strategy for building a strong facuity is to
attract and hire seasoned public school teachers who had already gravitated toward elements of .
teaching that figure prominently in Waldorf education, such as direct experience, writing before
reading, and storytelling.





We also learned quickly that not all students came to our school because they were looking for this style
of education. Rather many students had difficulty at previous schools, and brought with them problems
we had not anticipated and were not easily addressed with our teaching methods. We have become
better at describing our school and establishing a rapport with incoming families so they can determine
if our school is likely to be a good fit and effective learning approach for their child.

In recent years, the Desert Sky Community School has extended our efforts and capacity to improve
student achievement in the following ways: ...

a. Development and implementation of a curriculum that improves student achievement by
Waldorf methods for teaching math include manipulatives, movement, and storytelling. This
approach tends to be ‘deeper’ than state standards which they contain, building capacity for
further skills. The Desert Sky administrator reviews ‘Waldorf methods’ curriculum guides —such
as the Live Education homeschool curriculum, Dorothy Harrer’s books, and information
presented at mainstream and Waldorf school conferences on curriculum to improve student
achievement. We do have a process for curriculum evaluation, and the administrator has started
work with the faculty on curriculum mapping. On occasion, weekly faculty meetings do consider
curriculum questions.

b. Integration of reading standards into instruction monitored by the administrator who reviews
lesson plans at the time of drop-in observations three times a year. The third observationis a
formal evaluation, with a pre-conference, observation and post-conference. While there is no
required format for lesson plans, some of the teachers use Task Stream which documents state
standards. The school has had varied results with the expectation that teachers do self-
evaluation of their teaching practice.

¢. Development and implementation of a plan for monitoring and documenting student
proficiency in reading by development and implementation of a quarterly progress report that
incorporates both a skills checklist and a space for descriptive comments, without letter
grades. Standardized test scores and teacher input are used to identify students in need of
support, which is provided through additional classroom attention, Title | or Special education
services as appropriate. Verbal and kinesthetic formative assessments measure proficiency, as
does review of the student main lesson book. Standardized test scores and progress reports are
kept in the students cumuiative file. Teachers meet individually with parents twice a year to
review student progress and challenges.

d. Implementation of professional development plan that supports effective implementation of
a math curriculum through a ‘train the trainers’ model. Teachers attend intensive Waldorf
training for a particular grade level each summer including curriculum, instructional methods,
specific activities for experiential learning, and best practices. Teachers participate in peer-
mentoring as they move up through the grades. Teachers also participate in ADE workshops,





particularly curriculum and differentiated instruction topics. Teachers are asked to report out at
faculty meeting about their professional development activities. Faculty meetings are also a
place that teachers share best practices for individual students or particular situations.

in the last five years, analysis of pupil achievement data is an ongoing process where the lacunae of
meaningful statistical data is filled with a plethora of anecdotal and detailed individual-level data.

a. Efforts to analyze pupil data — Pupil achievement data 1s analyzed during the school year, as well
as from year to year. Data analysis pays attention to both the individual'progress of students
over each school year and across school years, and the aggregate data for grade level and school
wide across the years.

b. Types of data collected —

a. Second Grade standardized test scores from Terra Nova, Stanford-9 or Stanford-10 are
reviewed by administration and teachers to identify trends in student achievement, as
well as screen for individual student needs for academic support.

b. Standardized test scores from the AIMS. Each summer when the AIMS scores are
available, they are reviewed at the district level for trends and patterns. Administration
and faculty also review AIMS results to screen student needs for tutoring support. When
a new student enrolls in the school, their history of standardized scores is reviewed to
identify needs for academic support.

c. Faculty meeting discussions and quarterly progress reports result from ongoing teacher
assessment of student progress. Student performance in movement (jumping rope,
crossing the mid-line) may be indicators for deeper difficulty in reading. Difficulty in or
failure to meet grade level expectations results in a teacher’s Request for Collaboration
which may lead to a Response to Intervention, referral to Title | tutoring program,
and/or referral to Special Education coordinator.

d. Enrollment growth is tracked. We also administer an exit survey to track the reasons
given for withdrawal from our school. From parent surveys, the school’s curriculum and
student achievement are important factors in choosing a school and choosing to stay at
a school.

c. Justification how data selected is relevant to improving student achievement — Trends in
student achievement {from standardized scores and teacher assessments) may indicate the
strengths or gaps in our curricular focus and instructional practice.

Findings

a. The percentage of our student population that is returning each year has increased. Using a
spiraling curriculum, our program sets up each student for success by introducing skills without
expecting full mastery, then revisiting them with greater proficiency expected each year. Our





approach is based on the idea that anxiety and stress are barriers to learning; the teacher
provides a supportive learning environment with consistent rhythm and methods to allow
students to feel comfortable and choose to stretch academically. Qur program is designed to

“transform at a deep level not a ‘quick fix,” and student achievement is anticipated gain
momentum with longer exposure to the program of instruction and curriculum.

Charts and graphs representing the data
a. Chart 1: Change in enrollment over time

Chart 1. | Change in enrollment over time Class size
g 5 52 s 915|259

year1 | 20062007 | 47 K-3 12 |20]12] 9] & *
year 2 2007-2008 57 K-5 10 16| 9(13| 9| 6| 4
year 3 2008-2009 53 K-5 9 010|112 |11 7| 3
year 4 2009-2010 51 K-4 10 11§ 9113 8| 9

year 5 2010-2011 57 K-5 10 11)14| 8110 7| 7
year 6 2011-2012 {71) K-5 i2 61714 7|10| 6

b. Chart 2: Change in standardized second grade reading scores over time

Chart 2. | Change in standardized Second Grade Math scores
median
# national
students percentile range | percentile test name
not
computed
for less than
year 1 2006-2007 9 3%-87%ile 10kids | Terra Nova
year 2 | 2007-2008 13 16%-89%ile 45 Terra Nova
year 3 2008-2009 14 2%-93%ile 16 Terra Nova
year 4 2009-2010 13 1%-74%ile 40.2 Stanford-9
year s 2010-2011 7 1%-58%ile 34.5 Stanford-10

c. Charts 3 through 5. Change in reading AIMS test scores over time, for each grade





Chart 3.

Change in Reading AIMS scores -— 3rd grade

AIMS range:
FrB=Falls Far
Below
AP=Approaches
M=Meets Mean
# students E=Exceeds Scale Score
2006-
year 1 2007 6| FFBtoE 57.5
2007-
year 2 2008 9| FFBto M 410.7
2008-
year 3 2009 13 { FFBtc M 423.8
2008-
year 4 2010 91 FFBto M 436.6
2010-
year 5 2011 10 ] APtoM 456.6
Chart 4. | Change in Reading AIMS scoras --- 4th grade
AIMS range:
FFB=Falls Far
Below
AP=Approaches
M=Meets Mean
2006-
year 1 2007
2007-
year 2 2008 5 Mto E 486.6
2008-
vear3 | 2009 8 A toM 458.3
2009-
year 4 2010 9 FFBto E 484.3
2010-
year s 2011 7 APtoE 4719






Chart 5. | Change in Reading AIMS scores -— 5th grade

AIMS range:
FFB=Falls Far
Below
AP=Approaches | Mean

year1l | 2006-2007 {
year 2 2007-2008
year 3 2008-2009
year & 2008-2010
year 5 2010-2011

d. Chart 6. Academic Achievement AIMS ES Reading {chart from ASBCS Five-Year Review of
Desert Sky}
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What we learned from the data — Qverall, statistical data is insufficient for analysis so no trends were
identified. Confidentiality precludes discussion of individual-level data.

a.

Small numbers impacted by individual variation. As Chart 2, 3, 4 and 5 indicate, the
number of students is small, and the range of achievement measured by the
standardized exam is large {a range from 1 percentile to 99 percentile). Future statistical
analysis will anticipate greater numbers of students, more representative ‘average’
score, and student achievement in upper grades tied to early exposure to this pedagogy.
As the schoaol enrollment grows, the AIMS scores will provide data more representative
of the impact of our program on student achievement.

Turnover of students and teachers. The spiraling curriculum and program of instruction
is designed to build a strong steady foundation and deep learning. One of the basic
strengths of a Waldorf approach is that the teacher loops with the students {for several
years} and learns how they learn, differentiating instruction as needed, and fine-tuning
through formative assessments. The effectiveness of this approach does not reach its
full potential when there is year-to-year (or more frequent) turnover of students and
staff. The standardized scores as a reflection of the impact of our program is most
accurate when we view the aggregate data of students who have experienced a Waldorf
pedagogy from Kindergarten, and stayed with the same teachers since First Grade.

Teacher-based assessments. The varied experience and background in Waldorf and
mainstream classroom assessments requires coilaboration among teachers, and
between teachers and administration in to more accurately get a picture of aggregate
student achievement. Consistency across the teaching staff as to grade level
expectations and assessment criteria requires strong communication between teachers
and administration.

The accompanying template lists the strategiés toward improving student achievement in the
next three years. The goals, in the broadest terms, are to encourage a stable community of
students, parents and well-qualified teachers, who are capable of and committed to self-review
and sharing best practices. '
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AGENDA ITEM: Academic Performance Reviews — DSP Demonstrating Fragmented Systems

l. Issue

Desert Sky Community School, Inc., a non-profit organization that operates Desert Sky Community
School failed to demonstrate sufficient progress toward the Board’s Academic Performance
Expectations and is not in compliance with its charter.

Background Information

A.R.S. § 15-183.R requires the Board to ground its action in evidence of the Charter Holder’s
performance in accordance with the Performance Framework, which includes the Academic
Performance Expectations of the charter school and the measurement of sufficient progress toward the
Academic Performance Expectations. The Board’s Academic Performance Framework and Guidance
document includes an Academic Intervention Schedule that requires the submission of required
documents when the Charter Holder fails to meet the Board’s academic expectations.

Charter Holders that failed to meet the Board’s academic performance standards based on FY2014
performance data and who operate one or more schools that were assigned a FY2014 letter grade of D
as reported by the Arizona Department of Education were required to submit a Demonstration of
Sufficient Progress (DSP) on January 7, 2015 and complete a DSP site visit. A DSP is used by the Board to
determine whether a Charter Holder that fails to meet the Board’s academic expectations has
demonstrated sufficient progress toward the Academic Performance Expectations. Through the DSP
Report and site visit, Desert Sky Community School, Inc. has failed to demonstrate it is making sufficient
progress toward meeting the Board’s the Academic Performance Expectations.

A.R.S. § 15-183.1.3 states, in part, that the Board may revoke a charter at any time if the charter school
fails to meet or make sufficient progress toward the Academic Performance Expectations set forth in the
Performance Framework.

| II. Performance Summary

Area Acceptable Not Acceptable
Academic Framework O
Financial Framework O
Overational Framework Not Yet Rated Not Yet Rated
P See Section VIII See Section VI

During the five-year interval review of the charter, Desert Sky Community School, Inc. was required to
submit a Performance Management Plan as an intervention because Desert Sky Community School
operated by the Charter Holder did not meet the academic expectations set forth by the Board. Upon
reviewing the academic performance in subsequent years, in accordance with the Board’s academic
intervention schedule, the Charter Holder did not meet the Academic Performance Expectations of the
Board as set forth in the Performance Framework and was required to submit a Demonstration of
Sufficient Progress. The Charter Holder was unable to demonstrate the school is making sufficient
progress toward the Board’s expectations through the submission of the required information or
evidence reviewed during an on-site visit. In the most recent fiscal year for which there is State
assessment data available, Desert Sky Community School received an overall rating of “Does Not Meet”
the Board’s academic standards.
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The Charter Holder did not meet the Financial Performance Expectations of the Board as set forth in the
Performance Framework and was required to submit a Financial Performance Response.

The Charter Holder does have compliance matters, which are described in the “Adherence to the Terms
of the Charter” and “Success of the Academic Program” sections of this report.

| 111, Profile

Desert Sky Community School, Inc. operates one school, Desert Sky Community School, serving grades K-
4 in Tucson. The graph below shows the Charter Holder’s actual 100" day average daily membership
(ADM) for fiscal years 2011-2015.

Desert Sky Community School, Inc.
Total Charter Enrollment FY2011 - FY2015
100
80
54.818 56.201
60
40 49.96 50,665 ~¥37.875
20
0
FY2011 FY2012 FY2013 FY2014 FY2015

The academic performance of Desert Sky Community School is represented in the table below. The
Academic Dashboard for the school can be seen in the portfolio: c. Academic Dashboard.

School Name Ovened Current 2012 Overall | 2013 Overall | 2014 Overall
P Grades Served Rating Rating Rating
Desert Sky Community School | 07/01/2006 K-4 52.5/D 55.62/C 46.88 /D

The Charter Holder’s stated mission is “The mission of the Desert Sky Community School is to provide
and promote Waldorf Education in Tucson. The school, based on the child development theories of Dr.
Rudolf Steiner, will consider the whole child, including the academic, aesthetic, social, and emotional
development of the student. A classic academic education is integrated with the arts, music at all grade
levels. The goal of the school is to nurture the head, heart, and hands of each child, and instill them with
a joy of learning, a sense of social responsibility, and a self-directed curiosity and respect.”

The school’s website further states that, “the primary purpose of Desert Sky Community School is to
educate children through experiential learning, including the arts and storytelling. With a developmental
approach to the whole child, our school will address the different needs of different children. Our school
strives to be an aesthetically rich environment as well as a safe space for development as a whole
person.”
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During the DSP site visit, the Charter Holder identified that students receive instruction in a multi-grade
level classroom. As described in the “Adherence to the Terms of the Charter” section of this report, this
program of instruction does not align with the program of instruction detailed in the charter contract,
which states “four teachers will be hired - one teacher for each grade”.

In the DSP Report, the Charter Holder stated that because of the small size of the K-5 school, the
academic performance of the whole school is tied to the one room of students, the combined Grade 3
and 4 classroom. The Charter Holder further stated that in FY14, there were no Grade 5 students at the
school at all. The Charter Holder was provided the opportunity to present data on all students as part of
the DSP process, as described in the “Demonstration of Sufficient Progress” section of this report, the
Charter Holder was unable to provide data that acceptable academic performance.

The demographic data for Desert Sky Community School from the 2014-2015 school year is represented
in the charts below."

Desert Sky Community School
2014-2015 Demographic Breakdown

M White

W Hispanic

= Multi Racial

| African American
M Asian

M American Indian

The percentage of students who were eligible for Free and Reduced Lunch, classified as English
Language Learners, and classified as students with disabilities in the 2014-2015 school year is
represented in the table below.?

Category Desert Sky Community School
Free and Reduced Lunch (FRL) 43%
English Language Learners (ELLs) *
Special Education 7%

IV. Additional School Choices

Desert Sky Community School is a Small School located in Tucson near Arcadia Avenue and Speedway
Boulevard. The following information identifies additional schools within a five mile radius of the school
and the academic performance of those schools.

! Information provided by the Research and Evaluation Division of the ADE.
? Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.
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There are 51 public schools serving grades K-4 within a five mile radius of Desert Sky Community School.
Three of these schools are also classified as Small Schools. The table below provides a breakdown of
those schools. Schools are grouped by the A - F letter grade assigned by the ADE. For each letter grade,
the table identifies the number of schools assigned that letter grade, the number of those schools that
are charter schools, the number of the charter schools that are meeting the Board’s academic
performance standard for FY14, and the number of schools serving a comparable percentage of
students (+ 5%) in the identified subgroups.?

Desert Sky Community School

FRL 43% ELL * SPED 7%

Letter | Within | Charter B“:aef;,ss Ssc r::gl B“:aer;,ss Comparable | Comparable | Comparable
: + GO, + 5O, + 5O,
Grade | 5 miles | Schools Standard Standard FRL (£ 5%) ELL (+ 5%) | SPED (+5%)

A 15 9
B 12 3
C 18 4
D 5 0
F 1 0

V. Success of the Academic Program

For the past three years Desert Sky Community School has not met the Board’s academic performance
standards. From FY2012 to FY2013 the school increased its Overall Rating by 3.12 points and decreased
the number of individual measures evaluated as Falls Far Below from three to one, but this left the
school still 7.38 points short of being evaluated as “Meets”. The improvement was reflected by a change
in the A-F letter grade from D to C. From FY2013 to FY2014 the school showed a decrease in both
Overall Rating points and A-F letter grade. In FY2014, four of eleven measures are evaluated as Falls Far
Below which resulted in a declined in the Overall Rating of 8.74 points, which brings the school 7.88
points away from being evaluated as “Falls Far Below” the Board’s academic performance standards.
The school returned to an A-F letter grade of D.

The following is a timeline of activities that have occurred related to the academic performance of
Desert Sky Community School, Inc.:

May, 2011: Desert Sky Community School, Inc. was notified that the Charter Holder was required to
submit a Performance Management Plan on or before September 1, 2011 for the five-year interval
review because Desert Sky Community School, a school operated by the Charter Holder, did not meet
the Academic Expectations set forth by the Board

September, 2011: Desert Sky Community School, Inc. failed to timely submit a Performance
Management Plan, but submitted a Performance Management Plan five days late on September 6, 2011
(portfolio: g. Prior Academic Intervention Submissions and Evaluations —i. Performance Management
Plan).

February, 2013: The Board released FY2012 Academic Dashboards; Desert Sky Community School
received an overall rating of “Does Not Meet” the Board’s academic standards and Desert Sky

® Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.
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Community School, Inc. did not meet the Board’s Academic Performance Expectations. The Charter
Holder was assigned a Demonstration of Sufficient Progress (DSP) for Desert Sky Community School as
part of an annual reporting requirement (portfolio: g. Prior Academic Intervention Submissions and
Evaluations - FY2013 DSP Submission).

August, 2013: Following a preliminary evaluation of the FY2013 DSP, Board staff conducted a site visit
on August 14, 2013 to meet with the school’s leadership and review all evidence provided by the
Charter Holder.

September, 2013: The Board released FY2013 Academic Dashboards; Desert Sky Community School
received an overall rating of “Does Not Meet” the Board’s academic standards. Therefore, Desert Sky
Community School, Inc. did not meet the Board’s Academic Performance Expectations. The Charter
Holder was not assigned a DSP as part of an annual reporting requirement because a final evaluation of
the FY2013 DSP had not yet been completed.

October, 2013: Board staff completed a final evaluation (portfolio: g. Prior Academic Intervention
Submissions and Evaluations - FY2013 DSP Final Evaluation) of the Charter Holder’s FY2013 DSP and
made the evaluation available to the Charter Holder. In that final evaluation of the FY2013 DSP, Board
staff determined that the Charter Holder’s Demonstration of Sufficient Progress was not acceptable in
all areas. In areas that were evaluated as not acceptable, Board staff provided the Charter Holder with
technical guidance.

September, 2014: The Board released FY2014 Academic Dashboards; Desert Sky Community School
received an overall rating of “Does Not Meet” the Board’s academic standards. Therefore, Desert Sky
Community School, Inc. did not meet the Board’s Academic Performance Expectations.

December, 2014: In accordance with the Board’s Academic Intervention Schedule, the Charter Holder
was notified of annual reporting submission requirements included the requirement to submit a
Demonstration of Sufficient Progress on or before January 7, 2015.

| VI. Demonstration of Sufficient Progress

Desert Sky Community School, Inc. timely submitted a DSP Report on January 7, 2015 (portfolio: f.
FY2015 DSP Submission). The Charter Holder was provided a copy of the initial evaluation of the DSP
Report prior to the site visit and informed that areas initially evaluated as not acceptable must be
addressed with additional evidence and documentation at the time of the visit.

Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and
review additional evidence to be considered in the final evaluation of the Charter Holder’s DSP
submission. The following representatives of Desert Sky Community School, Inc. were present at the site
visit:

Name Role
Shelly Adrian Administrator
Laura Alvarado-Coady Director of Federal Programming / Special Education

At the site visit, Board staff completed a document inventory for all evidence presented by the Charter
Holder (portfolio: e. DSP Site Visit Inventory Forms). The Charter Holder was provided a copy of the
document inventory at the end of the site visit. Following the site visit, Board staff completed a final
evaluation of the DSP (portfolio: d. FY2015 DSP Final Evaluation).
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The following is a summary of the final DSP Evaluation:

Evaluation Summary
Area DSP Evaluation
Meets Does Not Meet | Falls Far Below

Data ] L]
Curriculum O ]
Assessment O []
Monitoring Instruction O []
Professional Development O ]

After considering information in the DSP Report and evidence provided at the time of the site visit, the
Charter Holder did not demonstrate evidence of a sustained improvement plan that includes
implementation of a comprehensive curriculum system, a comprehensive assessment system, a
comprehensive instructional monitoring system, and a comprehensive professional development
system. Additionally, the data provided by the Charter Holder failed to show improvement year-over-
year for the two most recent school years in 9 out of the 10 measures required by the Board, and
demonstrated declines in academic performance in some of those measures.

Based on the findings summarized above and described below, staff determined that the Charter Holder
did not demonstrate sufficient progress towards meeting the Board’s Academic Performance
Expectations.

Data

The area of Data is evaluated as Falls Far Below. As evidenced at the DSP site visit, the data provided by
the Charter Holder failed to show improvement year-over-year for the two most recent school years in 9
out of the 10 measures required by the Board, and demonstrated declines in academic performance in
some of those measures. For more detailed analysis see Curriculum Inventory (portfolio: e. DSP Site Visit
Inventory Forms, i. Site Visit Inventory — Data).

Valid Comparative Comparative
Data Document
Question L rovided for Data Inventor
Reliable P Demonstrates y
Current Item
Data . Growth
Fiscal Year
Student Median Growth Percentile (SGP) - Math No Yes No D1
Student Median Growth Percentile (SGP) - Reading No Yes No D2
; - o
Student Median Growth Percentile Bottom 25% No No No D3
Math
; - v

Studgnt Median Growth Percentile Bottom 25% No Ves Yes D4
Reading
Percent Passing - Math No No No D5
Percent Passing - Reading No No No D6
Subgroup, FRL - Math No No No D9
Subgroup, FRL - Reading No No No D10
Subgroup, students with disabilities - Math No No No D11
Subgroup, students with disabilities - Reading No No No D12
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Curriculum

The Curriculum area is evaluated as Falls Far Below. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has implemented fragmented, ad hoc efforts to develop or address
school curriculum aligned with Arizona’s College and Career Ready Standards. The efforts lack
intentionality and prior planning, and are not consistently implemented. For more detailed analysis see
Curriculum Inventory (portfolio: e. DSP Site Visit Inventory Forms, ii. Site Visit Inventory — Curriculum).

. Sufficient Document
Question .
Evidence Inventory Item
Evaluating Curriculum
What is the Charter Holder’s process for evaluating curriculum?
How does the Charter Holder evaluate how effectively the No Cc1
curriculum enables students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? Yes C2
Adopting/Revising Curriculum
What is the Charter Holder’s process for adopting or revising No c3
curriculum based on its evaluation processes?
Who is involved in the process for adopting or revising
. Yes C4
curriculum?
When adopting curriculum, how does the Charter Holder evaluate No s
curriculum options to determine which curriculum to adopt?
Implementing Curriculum
What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated Yes c6
by the Charter Holder?
What tools exist that identify what must be taught and when it
must be delivered? How does the Charter Holder ensure that all No c7
grade-level standards are covered within the academic year?
What is the expectation for consistent use of these tools? How Yes cs
are these expectations communicated?
What evidence is there to demonstrate usage of these tools in the Yes 9
classroom and alignment with instruction?
Alignment of Curriculum
How does the Charter Holder know the curriculum is aligned to
No C10
standards?
Adapted to Meet the Needs of Subgroups
How has the Charter Holder ensured that the curriculum
addresses the needs of students with proficiency in the bottom Yes C11
25%?
How has the Charter Holder ensured that the curriculum N/A c12
addresses the needs of English Language Learners (ELLs)?
How has the Charter Holder ensured that the curriculum No c13
addresses the needs of Free and Reduced Lunch (FRL) students?
How has the Charter Holder ensured that the curriculum
Yes Cl14

addresses the needs of students with disabilities?

ASBCS, April 13, 2015

Page 7






Assessment

The area of Assessment is evaluated as Does Not Meet. As demonstrated by the evidence provided at
the DSP site visit, the Charter Holder has consistently implemented a limited assessment approach. At
the DSP site visit, the Charter Holder sufficiently demonstrated some of the components of these
required elements, but failed to sufficiently demonstrate all components of the required elements. For
more detailed analysis see Assessment Inventory (portfolio: e. DSP Site Visit Inventory Formes, iii. Site
Visit Inventory — Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System

What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment No A2
system?
How is the assessment system aligned to the curriculum and Yes A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Yes Al
assessments, such as formative and summative assessments and
common/benchmark assessments?

Analyzing Assessment Data
How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment Yes A5
data?
How is the analysis used to evaluate instructional and curricular Yes AG

effectiveness?

How is the analysis used to adjust curriculum and instruction in a
timely manner? What intervals are used to adjust curriculum and Yes A7
instruction?

Adapted to Meet the Needs of Subgroups

How is the assessment system adapted to meet the assessment

needs of students with proficiency in the bottom 25%? Yes A8
How is the assessment system adapted to meet the assessment N/A A9
needs of English Language Learners (ELLs)?

How is the assessment system adapted to meet the assessment Yes A10
needs of Free and Reduced Lunch (FRL) students?

How is the assessment system adapted to meet the assessment Yes A1l

needs of students with disabilities?
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Monitoring Instruction

The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence
provided at the DSP site visit, the Charter Holder has consistently implemented a limited instructional
monitoring approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the some of the
components of these required elements, but failed to sufficiently demonstrate all components of these
required elements. For more detailed analysis see Monitoring Instruction Inventory (portfolio: e. DSP
Site Visit Inventory Forms, iv. Site Visit Inventory — Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff Yes M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of Yes M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the No M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? Yes M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? Yes M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is
meeting the needs of students with proficiency in the bottom No M7
25%/non-proficient students?

How does the Charter Holder monitor instruction to ensure it is

meeting the needs of English Language Learners (ELLs)? e M8
How does the Charter Holder monitor instruction to ensure it is No M9
meeting the needs of Free and Reduced Lunch (FRL) students?

How does the Charter Holder monitor instruction to ensure it is No M10

meeting the needs of students with disabilities?
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Professional Development

The area of Professional Development is evaluated as Falls Far Below. As demonstrated by the evidence
provided at the DSP site visit, the Charter Holder has implemented fragmented, ad hoc efforts to
provide professional development that is aligned with instructional staff learning needs, focuses on
areas of high importance, addresses the needs of relevant subgroup populations, and supports high
quality implementation; and monitoring follow-up to support and develop implementation of the
strategies learned. The efforts lack intentionality and prior planning, and are not consistently
implemented. For more detailed analysis see Professional Development Inventory (portfolio: e. DSP Site
Visit Inventory Forms, v. Site Visit Inventory — Professional Development).

. Sufficient Document
Question .
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? No P2
How is the professional development plan aligned with No p3

instructional staff learning needs?

How does this plan address areas of high importance? No P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional No P5
development sessions?

How does the Charter Holder provide the resources that are

. - . Y P6
necessary for high quality implementation? es
Monitoring Implementation
How does the Charter Holder monitor the implementation of the No p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the No P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to
meet the needs of students with proficiency in the bottom
25%/non-proficient students?

No P9

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to No P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P12
meet the needs of students with disabilities?
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| VII. Viability of the Organization

The Charter Holder was required to submit a financial performance response because it did not meet
the Board’s Financial Performance Expectations, as reflected in the table below which includes the
Charter Holder’s financial data and financial performance for the last three audited fiscal years.

Financial Data

Statement of Financial Position

Statement of Activities

Cash $54,345 $27,601 $91,868
Unrestricted Cash $52,320 $25,514 $91,628

Other Liquidity - -

Total Assets $506,010 $507,745 $598,606

Total Liabilities $313,218 $315,504 $292,187

Current Portion of Long-Term Debt &

Capital Leases $63,411 $42,665 $11,960

Net Assets $192,792 $192,241 $306,419

Financial Statements or Notes

Depreciation & Amortization Expense

$18,268

Revenue $345,505 $433,401 $498,434
Expenses $344,874 $547,579 $525,598
Net Income $631 ($114,178) ($27,164)
Change in Net Assets $631 ($114,178) (527,164)

$21,542

$17,089

Interest Expense

$14,178

$14,285

$12,525

Lease Expense

Financial Performance

| 0u 2013 2012__|3-yr Cumulative

Going Concern No No No N/A
Unrestricted Days Liquidity* 55.37 17.01 63.63 N/A
Default No No No N/A
Net Income $631 ($114,178) ($27,164) N/A
Cash Flow $26,744 ($64,267) ($202,492)|  ($240,015)
Fixed Charge Coverage Ratio 0.43 (1.38) 0.10 N/A

*Forfiscal year 2012, the field reflects the charter holder's performance under the financial framework's

previous "Unrestricted Days Cash" measure.

The Charter Holder’s financial performance response has been provided in the meeting materials
(portfolio: i. Supplemented Financial Response).” Staff’s final evaluation of the financial performance

* On March 3, 2015, Board staff emailed a copy of staff’s initial evaluation and provided a deadline by which the Charter Holder
could supplement its financial performance response to address areas evaluated as “Not Acceptable”. By the deadline, the
Charter Holder submitted supplemental information.
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response resulted in two “Acceptable” and zero “Not Acceptable” determinations (portfolio: h. Financial
Response Evaluation). An analysis of the Charter Holder’s financial performance, focusing on those
measures where the Charter Holder failed to meet the Board’s target and using information from the
Charter Holder’s financial performance response and related documents, is provided below.

Fixed Charge Coverage Ratio (FCCR)

The Charter Holder experienced a loss of approximately 13 ADM in 2014, which impacted revenues and
resulted in the Charter Holder entering into loan agreements. In 2015, the Charter Holder increased
ADM by approximately 18 and began repayments of loan balances. According to the Cash Flow Budget
Worksheet, the Charter Holder anticipates positive net income in 2015 and projects to meet the
measure’s target.

Cash Flow

The Charter Holder indicated that a one-time cash donation of $250,000 was received at the end of
2011. Due to the donation having been received in 2011, but not expended until the following year, the
table above reflects a negative cash flow of $202,492 in 2012. Had the donation been received and
expended in the same year, the increase in cash would have been offset by investments the Charter
Holder made in property and equipment. According to the Cash Flow Budget Worksheet, the Charter
Holder projects to meet the measure’s target in 2015.

| VIII. Adherence to the Terms of the Charter

Does the delivery of the education program and operation reflect the essential terms of the educational
program as described in the charter contract?

Based on the available information in the current fiscal year, the Charter Holder’s education program, in
operation, reflects the essential terms as described in the charter contract except that the Charter
Holder’s program of instruction does not align with the program of instruction detailed in the charter
contract. During the DSP site visit and in the DSP report, the Charter Holder identified that students
receive instruction in multi-grade level classrooms. The Charter contract, however, describes a program
of instruction that utilizes single grade classrooms.

Does the Charter Holder adhere with applicable education requirements defined in state and federal
law?

Yes. Based on the available information in the current fiscal year, the Charter Holder adheres with
applicable education requirements defined in state and federal law.

Do the Charter Holder’s annual audit reporting packages reflect sound operations?

Yes. As reported in the current fiscal year, the Charter Holder complies with applicable laws, rules,
regulations and provisions of the charter contract relating to the fiscal year 2014 annual audit reporting
package.

Is the Charter Holder administering student admission and attendance appropriately?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to administering
student admission and attendance.

Is the Charter Holder maintaining a safe environment consistent with state and local requirements?
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to maintaining a safe
environment.
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Is the Charter Holder transparent in its operations?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to transparency of
operations.

Is the Charter Holder complying with its obligations to the Board?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to its obligations to the
Board.

Is the Charter Holder complying with reporting requirements of other entities to which the Charter
Holder is accountable?

Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to operational
requirements monitored by other entities to which the Charter Holder is accountable.

Is the Charter Holder complying with all other obligations?
Yes. Based on the available information in the current fiscal year, the Charter Holder complies with
applicable laws, rules, regulations and provisions of the charter contract relating to all other obligations.

IX. Board Options

Option 1: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter
contract unless the Charter Holder enters into a Consent Agreement to restore the charter to acceptable
performance. Staff recommends the following language provided for consideration: | move that, having
considered the statements of the representatives of the Charter Holder today and the academic
performance, the fiscal compliance, and legal and contractual compliance of the Charter Holder, the
Board has sufficient basis to issue a Notice of Intent to Revoke the charter of Desert Sky Community
School, Inc. on the grounds that the Charter Holder failed to meet or make sufficient progress toward
the Academic Performance Expectations set forth in the Performance Framework as reflected in the
Staff Report, the Inventory Documents, and the DSP Final Evaluation. Data and analysis provided by the
Charter Holder does not demonstrate improved academic performance based on data generated from
valid and reliable assessment sources. Additionally, the Charter Holder was unable to provide evidence
that it has consistently implemented a sustained improvement plan that includes a comprehensive
curriculum system, a comprehensive assessment system, a comprehensive monitoring instruction
system, or a comprehensive professional development system. Further, the Charter Holder’s delivery of
the education program and operations do not reflect the essential terms of the educational program as
described in the charter contract.

All that taken into consideration, the Board directs staff to work with Desert Sky Community School, Inc.
to create a Consent Agreement for the purpose of restoring the charter to acceptable performance
using the Consent Agreement Template contained in the portfolio. The terms of the consent agreement
to be negotiated include only the terms concerning the data that will be reported to the board and the
methodology used to calculate that data. All other terms contained in the template must be accepted.
Among other terms, these terms require that the Charter Holder shall complete and submit a
Performance Management Plan that Meets the Board’s evaluation criteria no later than June 30, 2015.

The Charter Holder must also submit a program of instruction amendment request to the Board no later
than May 15, 2015. This submission must provide sufficient information for the Board to determine
whether it is appropriate to approve changes to the essential terms of the educational program as
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described in the charter contract in order to reflect the delivery of the education program and
operations.

| further move that if the terms of a Consent Agreement cannot be reached by June 30, 2015 the Board
issue a Notice of Intent to Revoke the charter for the reasons previously stated and that:

e  Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e  Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.

Option 2: The Board may vote to implement heightened monitoring of this Charter Holder. The
following language is provided for consideration: | move that, having considered the statements of the
representatives of the Charter Holder today and the academic performance, the fiscal compliance, and
legal and contractual compliance of the Charter Holder, the Board has sufficient basis to issue a Notice
of Intent to Revoke the charter of Desert Sky Community School, Inc. on the grounds that the Charter
Holder failed to meet or make sufficient progress toward the Academic Performance Expectations set
forth in the Performance Framework as reflected in the Staff Report, the Inventory Documents, and the
DSP Final Evaluation. Data and analysis provided by the Charter Holder does not demonstrate improved
academic performance based on data generated from valid and reliable assessment sources.
Additionally, the Charter Holder was unable to provide evidence that it has consistently implemented a
sustained improvement plan that includes a comprehensive curriculum system, a comprehensive
assessment system, a comprehensive monitoring instruction system, or a comprehensive professional
development system. Further, the Charter Holder’s delivery of the education program and operations
do not reflect the essential terms of the educational program as described in the charter contract.

All that taken into consideration, the Board directs staff to implement heightened monitoring of Desert
Sky Community School, Inc. Specifically, the Charter Holder shall 1) submit a revised PMP that Meets the
Board’s evaluation criteria no later than June 30, 2015, using a template provided by Board staff and 2)
submit evidence of the implementation of a sustained improvement plan that includes implementation
of a comprehensive curriculum system, a comprehensive assessment system, a comprehensive
instructional monitoring system, and a comprehensive professional development system, and, if
required a system for ensuring students in grades 9-12 graduate on time, and a system for keeping
students motivated and engaged in school along with data and analysis to demonstrate changes in
academic performance at quarterly intervals (September 15, December 15, March 15, June 15) until the
Charter Holder’s Academic Dashboards demonstrate improved academic performance or until further
consideration of the Charter Holder’s academic performance by this Board. If Desert Sky Community
School, Inc. does not submit an acceptable PMP, does not submit evidence of the implementation of
comprehensive systems at the quarterly monitoring, or if the academic performance of the school
operated by the Charter Holder does not improve as reported at quarterly monitoring or through the
Academic Dashboard, the Board will again review the performance of this Charter Holder and may
impose disciplinary action at that time.

The Charter Holder must also submit a program of instruction amendment request to the Board no later

than May 15, 2015. This submission must provide sufficient information for the Board to determine
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whether it is appropriate to approve changes to the essential terms of the educational program as
described in the charter contract in order to reflect the delivery of the education program and
operations.

Option 3: The Board may vote to continue monitoring the Charter Holder through the Academic
Intervention Schedule as set out in the Academic Performance Framework and Guidance document.
The following language is provided for consideration: | move that the board direct staff to continue
monitoring Desert Sky Community School, Inc. through the Academic Intervention Schedule as set out in
the Academic Performance Framework and Guidance document. If the academic performance of the
school operated by the Charter Holder, as reported on the Academic Dashboard, does not improve, the
Board will again review the performance of this Charter Holder and may impose disciplinary action at
that time.
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CONSENT AGREEMENT

This Consent Agreement (“Agreement”) is made by and between [Charter Holder
Name] (“[Charter Holder Name]”) and the Arizona State Board for Charter Schools (“Board”),
collectively referred to herein as the “Parties.”

RECITALS

1. Charter schools are established to provide a learning environment that will
improve pupil achievement. A.R.S. 88 15-101(4) and 15-181(A).

2. [Charter School(s) Name(s)](“the School(s)”) is/are (a) charter school(s)
authorized to operate under the sponsorship of the Board. The School(s) operate(s) pursuant to a
charter between [Charter Holder Name] and the Board.

3. The School(s) is/are currently authorized to serve students in grades [identify
grades the school(s) is/are authorized to serve].

4, The Board is charged by Arizona Revised Statutes (“A.R.S.”) § 15-183(R) with
exercising oversight and administrative responsibility for the charter schools it sponsors.

5. In implementing its oversight and administrative responsibilities, the Board
grounds its actions in evidence of the charter holder’s performance in accordance with the
performance framework adopted by the Board. A.R.S. § 15-183(R). The Academic
Performance Framework adopted by the Board defines its academic performance expectations
for the charter schools it sponsors.

6. Under its Academic Performance Framework, the Board annually compiles
Academic Dashboards for charter schools sponsored by the Board. A school can earn an Overall
Rating of Exceeds, Meets, Does Not Meet, or Falls Far Below the Board’s academic standard. A

Charter Holder that operates one or more charter schools that have received an Overall Rating of
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Does Not Meet or Falls Far Below the Board’s academic standard in the current or prior year
does not Meet the Board’s academic performance expectations.

7. A Charter Holder that does not Meet the Board’s academic performance
expectations and that operates a charter school that has received an Overall Rating of Does Not
Meet or Falls Far Below the Board’s academic standard in the current year must submit required
information pursuant to the Board’s Academic Intervention Schedule. The Board uses this
required information to determine whether the Charter Holder can demonstrate it is making
sufficient progress toward the academic performance expectations set forth in the Board’s
Academic Performance Framework.

8. The Board may revoke a charter at any time if the Board determines that the
charter holder has failed to meet or make sufficient progress toward the academic performance
expectations set forth in the Board’s Academic Performance Framework. A.R.S. § 15-
183(1)(3)(a).

9. In [Month Year], [Charter Holder Name] was assigned a Performance
Management Plan (“PMP”) as an academic intervention because one or more schools operated
under its charter did not meet the Board’s level of adequate academic performance.

10. In October 2014, the Board released the FY2014 Academic Dashboards. The
School(s) earned an Overall Rating of Does Not Meet the Board’s academic standard for fiscal
year (“FY”) 2014 (July 1, 2013 through June 30, 2014). In December 2014, the Charter Holder
was notified of the requirement to submit a Demonstration of Sufficient Progress (“DSP”) as the

required information under the Academic Intervention Schedule.
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11. Based on the information presented during the DSP review, [Charter Holder
Name] failed to meet or make sufficient progress toward the academic performance expectations
set forth in the Board’s Academic Performance Framework.

12.  Atits meeting on April 13, 2015, the Board determined that there is sufficient
basis to issue a Notice of Intent to Revoke the charter of [Charter Holder Name] on the basis of
[Charter Holder Name]’s failure to meet or make sufficient progress toward the academic
performance expectations set forth in the Board’s Academic Performance Framework. The
Board, however, directed its staff to work with [Charter Holder Name] to reach a consent
agreement prior to June 30, 2015 for the purpose of restoring the charter holder to acceptable
performance under the terms and conditions set by the Board.

AGREEMENT

13. In consideration of the Parties foregoing their option to proceed with charter
revocation proceedings, it is in the best interest of the Board and [Charter Holder Name] to
mutually resolve this matter.

14. In settlement of matters relating to the revocation of [Charter Holder Name]’s
charter, the Parties have agreed to the following terms and conditions:

A. [Charter Holder Name] amends its current charter contract to add the following
provision: Beginning no later than July 1, 2015, [Charter Holder Name] shall implement the
action steps identified in the Performance Management Plan (attached at Attachment A to this
Agreement) and any additional steps necessary to implement a comprehensive improvement plan
(as identified in the evaluation and technical guidance provided to [Charter Holder Name] on
February 2, 2015 and attached at Attachment B to this Agreement), and shall submit

documentary evidence to the Board of [Charter Holder Name]’s implementation of the action
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steps identified above in this paragraph at quarterly intervals (“quarterly report’) on the
following dates: October 1, 2015, January 1, 2016, April 1, 2016, July 1, 2016, October 1, 2016,
January 1, 2017, April 1, 2017, and July 1, 2017.

B. The Charter Holder shall provide internal benchmarking data disaggregated by
math and reading from [identify the source of the data e.g., Renaissance Learning, Galileo,
AIMS Web, textbook based assessments, district created assessments, etc.] for the School’s
administrations of [identify the months benchmark assessments are administered] benchmark
assessments. All data shall be provided to the Board with the corresponding quarterly report. For
each of these benchmark assessment administrations the Charter Holder shall provide data
analysis and underlying support data aligned to the subject specific measures® used by the Board
in its Academic Dashboard as follows:

Q) Student Growth Percentile (“SGP”) [1.a.]° — for all students who

[describe any reasonable limitations on data that will be provided - this may include

limiting data to students who will be identified as FAY because they have been enrolled

since the beginning of the year, or identifying that data will be disaggregated for

“persistent” students and “non-persistent” students. ], the data shall demonstrate

[describe the information that will be provided from the data that speaks directly to this

measure (i.e., the amount of growth the school gets within a school year from its

students). In this case some examples include “the percentage of students scoring high
growth on the Galileo Growth and Achievement Report” or “the average change in

years of growth since the beginning of the school year” or “the median change in

' The “subject” references either Math or Reading. Each subject is considered a separate “measure” on the Board'’s
Academic Performance Dashboard.

? References provided in brackets identify the subject specific measures on the Board’s Dashboard that aligns with
the data to be provided.
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Students’ scores from the first benchmark assessment”. The data identified for this
measure must speak directly to growth within the year.]; and

(i) SGP Bottom 25% or Improvement® [1.b.] — for all students who
[describe any reasonable limitations on data that will be provided - this may include
limiting data to students who will be identified as FAY because they have been enrolled
since the beginning of the year, or identifying that data will be disaggregated for
“persistent” students and “non-persistent” students. In measures like this one that are
specific to “subgroups” this should also define the subgroup. In this case some
examples include, “all students who scored FFB on the prior year state assessment”,
“all students who scored FFB on the first benchmark assessment”, or “all 11 " and 12"
grade students who have not passed the AIMS ], the data shall demonstrate [describe
the information that will be provided from the data that speaks directly to this measure
(i.e., the amount of growth the school gets within a school year from its students). In
this case some example may be “the percentage of students scoring high growth on the
Galileo Growth and Achievement Report” or “the average change in years of growth
since the beginning of the school year” or “the median change in students’ scores from
the first benchmark assessment”. The data identified for this measure must speak
directly to growth within the year.]; and

(iii)  Percent Passing [2.a.] — for all students who [describe any reasonable
limitations on data that will be provided - this may include limiting data to students
who will be identified as FAY because they have been enrolled since the beginning of

the year, or identifying that data will be disaggregated for “persistent” students and

* I the School is classified as an Alternative School at any point, the reporting of this data shall align to the
“Improvement” measures in the Board’s Academic Performance Framework.
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“non-persistent” students. ], the data shall demonstrate [describe the information that
will be provided from the data that speaks directly to this measure (i.e., how many
students are meeting grade-level expectations). In this case some examples include “the
percentage of students meets or exceeds according to the Galileo Aggregate Multi-Test
with Benchmark Performance Level” or “the percentage of students performing at
grade level”. The data identified for this measure must speak directly to how students
are performing in relation to grade-level expectations.]; and

(iv) Percent Passing ELL [2.c.] — for all students identified as English
Language Learners (“ELL”) who [describe any reasonable limitations on data that will
be provided- this may include limiting data to students who will be identified as FAY
because they have been enrolled since the beginning of the year, or identifying that
data will be disaggregated for “persistent” students and “non-persistent” students. In
measures like this one that are specific to “subgroups” this should also define the
subgroup (i.e., students who have been identified as ELLS).], the data shall demonstrate
[identify the information that will be provided from the data that speaks directly to this
measure (i.e., how many students are meeting grade-level expectations). In this case
some examples include “the percentage of students meets or exceeds according to the
Galileo Aggregate Multi-Test with Benchmark Performance Level” or “the percentage
of students performing at grade level” or “the percentage of students reclassified as
Fully English Proficient”. The data identified for this measure must speak directly to
how students are performing in relation to grade-level expectations.]; and

(v) Percent Passing FRL [2.c.] — for all students identified as free and

reduced-price lunch (“FRL”) eligible who [describe any reasonable limitations on data
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that will be provided - this may include limiting data to students who will be identified
as FAY because they have been enrolled since the beginning of the year, or identifying
that data will be disaggregated for “persistent” students and “non-persistent” students.
In measures like this one that are specific to “subgroups” this should also define the
subgroup (i.e., students who have been identified as Free or Reduced Lunch Eligible).],
the data shall demonstrate [describe the information that will be provided from the data
that speaks directly to this measure (i.e., how many students are meeting grade-level
expectations). In this case some examples include “the percentage of students meets or
exceeds according to the Galileo Aggregate Multi-Test with Benchmark Performance
Level” or “the percentage of students performing at grade level”. The data identified
for this measure must speak directly to how students are performing in relation to
grade-level expectations.]; and

(vi)  Percent Passing SPED [2.c.] —for all students identified as students with
disabilities (“SPED”) who [describe any reasonable limitations on data that will be
provided this may include limiting data to student who will be identified as FAY
because they have been enrolled since the beginning of the year, or identifying that
data will be disaggregated for “persistent” students and “non-persistent students. In
measures like this one that are specific to “subgroups” this should also define the
subgroup (i.e., students who have an 1EP).], the data shall demonstrate [describe the
information that will be provided from the data that speaks directly to this measure
(i.e., how many students are meeting grade-level expectations). In this case some
examples include “the percentage of students meets or exceeds according to the Galileo

Aggregate Multi-Test with Benchmark Performance Level ” or “the percentage of
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students performing at grade level” or “the percentage of students meeting their IEP

goals” or “the median percentage of IEP goals met”. The data identified for this

measure must speak directly to how students are performing in relation to grade-
level/student expectations.].

C. The internal benchmarking data identified in paragraph 14(B)(i-vi) and
disaggregated by math and reading from [identify the source of the data e.g., Renaissance
Learning, Galileo, AIMS Web, textbook based assessments, district created assessments, etc.]
for the School’s administrations of [identify the months benchmark assessments are
administered] benchmark assessments shall demonstrate improved academic performance as
defined below:

(i)(@) SGP Math [1.a.] —the data shall not demonstrate any decline in academic
performance from the corresponding benchmark assessment administration in the prior
year and the data shall demonstrate an increase of no less than 10 percentage points from
the corresponding benchmark assessment administration in the prior year; and

()(b) SGP Reading [1.a.] —the data shall not demonstrate any decline in
academic performance from the corresponding benchmark assessment administration in
the prior year and the data shall demonstrate an increase of no less than 10 percentage
points from the corresponding benchmark assessment administration in the prior year;
and

(if)(a) SGP Bottom 25% or Improvement Math [1.b.] — the data shall not
demonstrate any decline in academic performance from the corresponding benchmark

assessment administration in the prior year and the data shall demonstrate an increase of
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no less than 10 percentage points from the corresponding benchmark assessment
administration in the prior year; and

(if)(b) SGP Bottom 25% or Improvement Reading [1.b.] —the data shall not
demonstrate any decline in academic performance from the corresponding benchmark
assessment administration in the prior year and the data shall demonstrate an increase of
no less than 10 percentage points from the corresponding benchmark assessment
administration in the prior year; and

(iii)(a) Percent Passing Math [2.a.] — the data shall not demonstrate any decline
in academic performance from the corresponding benchmark assessment administration
in the prior year and the data shall demonstrate an increase of no less than 10 percentage
points from the corresponding benchmark assessment administration in the prior year;
and

(iii)(b) Percent Passing Reading [2.a.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(iv)(a) Percent Passing ELL Math [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the

prior year; and
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(iv)(b) Percent Passing ELL Reading [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(v)(a) Percent Passing FRL Math [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(v)(b) Percent Passing FRL Reading [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(vi)(a) Percent Passing SPED Math [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(vi)(b) Percent Passing SPED Reading [2.c.] — the data shall not demonstrate
any decline in academic performance from the corresponding benchmark assessment

administration in the prior year and the data shall demonstrate an increase of no less than
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10 percentage points from the corresponding benchmark assessment administration in the

prior year.

15. If [Charter Holder Name] fails to timely provide the evidence identified in
paragraph 14(A) or fails to provide the data that meets the requirements to demonstrate
improved academic performance identified in paragraphs 14(B)(i-vi) and 14(C)(i-vi) for any of
the schools operated under this agreement, [Charter Holder Name] shall terminate its operation
of that school at the end of the corresponding fiscal year.

16. [Charter Holder Name] shall terminate its operation of the School at the end of the
corresponding fiscal year if upon release of the FY 2015 or FY2016 Academic Dashboard for the
School, with sufficient data and weighting to calculate an Overall Rating (Overall Rating does
not equal NR), the School does not meet at least one of the following conditions:

I.  Receives a performance level of either Meets or Exceeds standard in the
Composite School Comparison measure [2.b.] or Improvement measure [1.b.]
for both subjects (reading and math); or

Ii.  Receives a performance level of either Meets or Exceeds standard in the SGP
measure [1.a.] for both subjects (reading and math); or

iii.  Shows no decline in performance level in any subject specific measure [1.a.,
1.b, 2.a, 2.b., and 2.c. for all subgroups] to Does Not Meet or Falls Far
Below standard from the prior year’s Academic Dashboard and reflects an
increase in the performance level for at least 50% of the subject specific
measures containing data and that were rated Does Not Meet or Falls Far

Below standard in the prior year’s Academic Dashboard.
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17. If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the
School’s performance level ratings in any of the subject specific measures identified on the
Academic Dashboard and in paragraphs 14(B)(i-vi) and 14(C)(i-vi) are a “Meets” or
“Exceeds”, the [Charter Holder Name] will not be subject to the requirement to “demonstrate an
increase of no less than 10 percentage points from the corresponding benchmark assessment
administration in the prior year” for the subject area that “Meets” or “Exceeds.” [Charter
Holder Name] shall remain subject to all other terms of paragraphs 14(C)(i-vi), including the
requirement that “the data shall not demonstrate any decline in academic performance from the
corresponding benchmark assessment administration in the prior year,” for all subject specific
measures identified on the Academic Dashboard and in the subsections of paragraphs 14(B)(i-
vi).

18. If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the
School’s Overall Rating is a “Meets” or “Exceeds”, the [Charter Holder Name] will not be
subject to the requirement to “demonstrate an increase of no less than 10 percentage points from
the corresponding benchmark assessment administration in the prior year” for the subject area
that “Meets” or “Exceeds.” [Charter Holder Name] shall remain subject to all other terms of
paragraphs 14(C)(i-vi), including the requirement that “the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment administration
in the prior year,” for all subject specific measures identified on the Academic Dashboard and in
the subsections of paragraphs 14(B)(i-vi).

19. If the School meets the terms required under this Agreement to continue operating
after FY2017, the School’s continuing academic performance will be monitored in accordance

with the Board’s Academic Intervention Schedule.
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20. The persons executing this Agreement on behalf of the Parties hereby represent and
guarantee that they have been authorized to do so, on behalf of themselves and the entity they
represent.

21. This Agreement shall constitute the entire agreement between the Parties with
respect to the subject matter hereof and may not be modified or amended except by written
instrument, signed by each of the Parties hereto.

22. Each party is responsible for its own legal fees and costs in this matter.

ARIZONA STATE BOARD FOR CHARTER SCHOOLS

By: Janna Day
President, Arizona State Board for Charter Schools
Date:

[CHARTER HOLDER NAME], INC

By: [Charter Representative Name]
Charter Representative, [Charter Holder Name]
Date:
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