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DEER VALLEY ACADEMY

PERFORMANCE MANAGEMENT PLAN – 2011


CONTACT PERSON:  Barbara Dalicandro, Executive Director





   bdalicandro@deervalleyacademy.org

                                       602.467.6874


Narrative 

Deer Valley Academy Introduction


The Deer Valley Academy is the single school governed by the Deer Valley Charter Schools, Inc.  The organization began in 2001 as a part of the Deer Valley Unified School District. The intent of the charter school was to provide an evening school for students who needed to recover credits due to classes dropped, failed or not completed at their home school. In 2004, the charter school separated from the Deer Valley Unified School District to become its own entity. Following the reorganization, the school board changed, directorship of the charter school changed and plans were developed to improve student achievement and increase student enrollment.

Currently, the Deer Valley Charter Schools, Inc. is governed by a school board consisting of five members who conduct business in accordance with the Arizona School Board Association’s guidelines. As reflected in the school report card, the Deer Valley Academy has an Executive Director, a staff of highly qualified teachers, a guidance counselor, and an enrollment of between 90 to 150 students. The enrollment varies depending on the sessions within the academy. Additionally, all teachers meet the status of highly qualified and highly certified in accordance with the State of Arizona Department of Education. 

 Deer Valley Academy (DVA) continues its vision of assisting students in the recovery of credits toward graduation. The Academy is a year-round school which conducts classes on a six-week basis with sessions beginning in July and continuing through the month of June. Each session meets from 3:00 PM until 8:30 PM and students may elect to take one or two classes per session. During the regular school year, the majority of Academy students attend a home school during the day and the Academy in the evening.  These students are enrolled both at their home school and at Deer Valley Academy (concurrent enrolled students). Many of the students are taking classes to gain/recover credits for classes failed at their home school. Once credits are recovered, students attending for that purpose withdraw from the Academy and attend only their home campus.  Other students seek to move forward more rapidly toward graduation by gaining credits in the evening school while continuing enrollment at their home school. These students are also concurrently enrolled as they attend their home school in the day and Deer Valley Academy in the evening. (See Chart A1 – Enrollment Numbers)

Chart A1:  Deer Valley Academy CHARTER ONLY Student Enrollment
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Chart A represents the number of students attending DVA only in each of the six sessions from 2007 until 2011.

The chart demonstrates, for example, that in the 2007-08 school year, in session 1, there were only 19 students attending DVA as their “home” school. Those students account for 11.1% of the total enrollment (170) in session 1. In session 2, school year 2007-08, 39 charter only students attended DVA. That number represents 19.1% of the total enrollment (204) for session 2. 

In keeping with the intent to provide an opportunity for students to “recover” credits, the charts, A1 and A2, clearly reflect that the majority of students attending DVA are considered concurrent enrolled students. The school years following 2007-08 exhibit the same pattern of enrollment. For example, in the 2011-12 (current) year, noting that the first session was in July, 7.2% (18) of the total enrollment (248) were DVA only students. In session 2, the enrollment for DVA only students (24) is 13.7% of the total enrollment of 174.


The enrollment charts A1 and A2 demonstrate a clear pattern regarding the students attending DVA. The pattern of enrollment contributes to the manner in which course schedules are designed and specific courses are offered. Student need is the priority in planning each session. 

Chart A2:  Deer Valley Academy DUAL Student Enrollment
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Chart A2 indicates the number of students from school years 2007 until 2011 who are considered concurrently enrolled at DVA. For example, the number of students enrolled in session 4, in the 2007-08 school year, was the highest number of concurrent students in a single session at 250. That number represents 82% of the total enrollment in session 4. In each session, in each school year, the majority of students attending DVA are concurrently enrolled students. 

 Deer Valley Academy strives for academic excellence by providing an exceptional, educational program for students. Courses are in compliance with and meet the state standards for instructional content. Staff development is provided on an on-going basis to maintain best practices in the classroom. Students are expected to meet all academic standards established by the district and the state. The Deer Valley Academy challenges students with a rigorous program and holds them accountable on all standardized assessments. The school is NCA accredited and in compliance with state and federal standards. The Academy establishes yearly goals and has a board supported strategic plan. The goals for 2010 -2011 targeted math, reading and writing. In addition, Chart B reflects the years in which Deer Valley Academy has met AYP and AZ Learns. 
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While comprised of a highly mobile population, Deer Valley Academy has continued to set goals and expectations that strengthen students’ knowledge and skills. Understanding that math and reading are critical to student achievement, the Deer Valley Academy has always placed emphasis on providing quality instructors and a rigorous curriculum.


Deer Valley Academy Curriculum and Standards to Improve Student Achievement

Prior to 2005, the Academy relied on the curriculum from a neighboring school district and there was an inconsistent curriculum review process in place. Beginning in 2005, with the school board’s support, the new Executive Director began the process of aligning the school’s curriculum with the state standards. A curriculum committee consisting of three teachers, the guidance counselor, the executive director and a curriculum consultant established the curriculum review process. The process involved the use of the state standards to guide the writing of core curricula along with research in best practices for instructional delivery. Agendas for the curriculum meetings and final curriculum documents verify the work of the curriculum committee.  In 2007-8, upon completion of the curriculum development in the core areas of Language Arts, Math, Science and Social Studies, including scope and sequence aligned with the state standards, the committee continued the process with all courses taught at Deer Valley Academy. In 2008-09, the curriculum committee developed instructional guides for the curriculum, a comprehensive set of district assessments that coordinate with the curriculum and state standards, complete lesson plans for instructional delivery and adoption of relevant materials to support the curriculum.  This curriculum review and revision process, which was formalized and implemented in 2008-2009, is now a part of our on-going review and takes place annually. A complete set of curriculum guides, corresponding lesson plans and assessments are provided to teachers for their use. The curriculum is reviewed annually and modified to include the changes made in the state standards. In addition, the instructional materials are reviewed and new materials are added as appropriate. Teachers contribute to identifying the most effective instructional materials and assist in the process of creating lists of items targeted to improve student learning. 

In 2005, much of the instructional materials consisted of texts purchased from the neighboring school district. While the texts were aligned with the district’s curriculum, there was a need to begin the process of locating more instructional materials for core classes as well as electives. During 2006-07 and 2007-08, the Executive Director acquired more novels, dictionaries, math manipulatives and science equipment to better support the curriculum and daily instruction. 

In 2008-9, the district purchased new materials for the language arts classes including the Holt series texts and related novels. All materials are aligned with the district curriculum. Materials were purchased for biology and math and the neighboring district, whose building is rented to DVA, allowed students the use of the science labs, computer labs and library. Further, in 2009, the district funded the purchase of a mobile computer lab for students to use. In 2010-11 the computer lab was turned into a classroom lab for greater accessibility and availability. The computer lab and newly added instructional materials were intended to support the curriculum and assist in improving student achievement. 

To further enhance student learning, the Executive Director contracted two experienced teachers, 1 in language arts and 1 in math, to develop a tutoring program for students taking the AIMS assessment. AIMS data was utilized in planning the tutoring program to better identify the specific learning outcomes and provide alignment of the instruction done in tutoring sessions. Students in the tutoring program were those who needed to pass the AIMS test in either reading or math. From the beginning of the program, tutoring sessions were held during the school day and students were invited to attend but were not required to attend. While sessions were small, students attending received one-on-one instruction. Lists of the names of students in tutoring were kept, and from 2008 to 2011 every graduate has met or exceeded the standards. The assumption that students did benefit from tutoring was based on teacher input and student comments. A revised format for tutoring and data collection will begin in September 2011.    

Deer Valley Academy Monitoring the Integration of the Arizona Academic Standards into Instruction


The curriculum review process continues to evolve. During the 2005-06 school year, the curriculum remained the same as the previous year and a curriculum committee was formed in April of 2006. The committee began work on aligning the curriculum with state standards and writing a new curriculum in a format that was user-friendly and effective. The process of review and modification carried over into the 2006-07 school year. Additional materials that aligned with the curriculum were adopted (texts and supplementary materials) and teachers gave input into the curriculum and the implementation into instruction in the block sessions. In 2007-08, professional development held each session included instructional methods and integration of standards into the daily lesson plans. Teachers were provided evaluation information regarding the frequency of observations and the formal and summative evaluation process. The Executive Director explained that daily lesson plans and instruction had to include the state academic standards. Teachers were provided data regarding standardized assessments and the relevance to integration of the state academic standards in the core classes of language arts, math, science and social studies.

Currently, an annual review of the curriculum is completed by a curriculum committee whose task is to modify the curriculum in language arts, math, science and social studies and to align curriculum with changes made in the state standards. A more formal, annual review process began in 2008-09 with a team of experienced teachers whose background included curriculum design and writing.  The Executive Director’s intent was to bring in experts in curriculum and instruction to review and align curriculum with the standards and include the most effective teaching strategies to enhance efforts in improving student achievement. Selection of new materials such as texts was also a part of the committee’s work. In 2009-10, no changes were made to the existing curriculum in language arts, math, science and social studies. The math curriculum was a guide in creating a set of district math assessments to be used as pre and post tests for Algebra 1-2 and Geometry. The pre and post assessments were to better evaluate each student’s level of understanding and progress in each course. In the spring of 2011, the team determined that they would begin the curriculum review process in September. This would tend to allow for more time to complete the work and monitor the integration of the academic standards. Based on the AIMS data, with only one of the four 10th graders tested in 2009 passing the test, a more detailed review may be needed with respect to the math curriculum and instructional materials. The review of the math curriculum will begin in September 2011. While the 2009 committee believed the academic standards in math were included in the district curriculum and lesson plans documented integration into the daily lessons, the AIMS results in math indicate a need for a closer review. The intent of the review is to monitor the alignment with the standards and the integration of the standards into the lessons.  The district math assessments will be re-written and more closely aligned with the specific learning outcomes in the state’s academic standards. 

In 2010, the Executive Director and the curriculum committee involved all certified staff in the annual review process.  As an on-going involvement, all certified staff are expected to complete a curriculum review document relevant to their content area. The information retrieved via the completion of the documents is critical in adjusting the curriculum, instructional guides and daily lesson plans and instructional materials. Collecting lesson plans is a part of the continuing process of monitoring the integration of standards. Classroom observations began on a regular basis and were conducted by the Executive Director. Annually, beginning in 2005-06 and as part of an on-going practice, teachers were given a copy of the formative and summative evaluation instrument along with a complete explanation of the expectations. Annually, the presentation of the evaluation process takes place at the pre-session meeting prior to the first day of school. New staff members joining the DVA team receive an individual conference to provide the evaluation information and expectations. The intent is to better inform teachers of the need to follow the curriculum and integration of the state academic standards. 

 In 2008, an additional part-time administrator was in place to assist with the classroom observations and monitor the instructional practices more frequently. Teachers were observed at least twice during each six week session beginning in 2008-09. The evaluation process and added time in formal and informal observations continued through the 2009 to 2011 and is currently in place.

Deer Valley Academy Student Assessment/Monitoring and Documenting Student Achievement.

Prior to 2006, the only data collected at the Academy related to student assessments was the yearly district reports from the state regarding student performance on standardized assessments. Student files contained standardized assessment reports as well as student information. The Executive Director began collecting achievement data for all students in the 2006 school year. In each of the school years that followed, all standardized assessment data was collected, organized and maintained in the school office. Student performance data was reviewed by the Executive Director and counselor prior to presenting the information to the teachers in the fall and spring of each school year. The intent of presenting the data was to provide information to teachers about the assessment and the importance of integrating the learning standards into the curriculum and daily instruction. Individual student assessment results were not provided to teachers as they were not likely to have any of the students tested in their classes. The focus on assessment results was primarily that of the Executive Director and the guidance counselor.  The student assessment information was relevant in assisting students with course selections and later the tutoring program. 


In the 2007-08 and 2008-09 school years the AIMS data took center stage in planning professional development, curriculum review, materials selection, and course offerings. Closer monitoring of student assessment data continued to be a priority of the Executive Director and the guidance counselor. The curriculum committee, who had access to the data as they worked on curriculum and district assessments, was more involved in the presentation of data and the impact on instruction during professional development sessions. 

The AIMS data collected in 2009 reflected the number of 10th graders taking the assessment was only four. All four students passed the reading portion of the assessment, but only one passed math. Chart D lists the exact results for both reading and math for each of the 10th graders taking the test in 2009.


CHART D:  2009 FAY SOPHOMORES/AIMS RESULTS
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Currently, DVA evaluates student learning by using multiple measures. The monitoring of student performance includes the collection of grade distribution data, mid-term and final exam scores, teacher generated test scores, standardized assessment data (AIMS), transcript documents, 4 year plans/IEP’s and graduation rates. Data are used to make decisions related to student needs, course offerings and the tutoring program. Specific to the area of math, district developed pre and post assessments are given to all students enrolled in Algebra 1-2 and Geometry at Deer Valley Academy. The results of the pre-assessments serve as a guide to understanding the level of each student as the math instruction begins. Further, the assessment results identify specific topics, skills or concepts that must be integrated into lessons to provide the optimum opportunity for student success. DVA believes that a compilation of data provides a better understand of how to best meet the academic needs of students attending the school. Data collection, analysis and use can be improved and made more readily available to teachers as they plan instruction in core classes. 

 Algebra 1-2 and Geometry are challenging courses to many students as evidenced by the number of students enrolled to recover credits. Grade, transcript and assessment scores from the past five years revealed that, while the percentage varies from session to session, between 75% and 90% of the students in math classes at DVA have failed at least one previous math class. Transcripts, a part of data collection, indicate student performance and are used to identify course placement for each student. Further, data from transcripts along with grades and course requests assist the administration in creating a master schedule for each session. Student need is a primary focus related to course offerings. Since 2006, the 4-year plan has been used at DVA to provide a visual and written document for students, parents and the school as the student plans to take courses and verifies credits. (Sample of 4-year plan included below)
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With all data analyzed, students are able to be identified for placement in the tutoring program offered. The tutoring program was established in 2008 and involved teachers until 2010-11 when community members volunteered to share their skills in tutoring students in math. The tutoring program is currently being restructured to include more students and collect critical data. The intent is to reach more students in need and to document the results of those students standardized assessment results. The end result is expected to be a more effective program and increased student achievement.

As the six-weeks sessions vary in course offerings, and the grade levels of students vary, it is realistic to say that some students are tested without receiving the benefit of tutoring. The Executive Director and curriculum committee have taken on the task of early identification of students in need of additional tutoring and will be working toward a process that may provide more support for those students. The following documents are available to certified staff as they plan for student achievement: 

                    Individual Learning Plans (ILP)


                    Tutoring list


                    4 year plans and IEP’s


                    Student profiles


                    Assessments


Deer Valley Academy Professional Development

Professional development was an informal process during the 2006 and 2007. The staff meetings at the beginning of each session included information related to instruction and student performance. While the sessions were informative, they were more focused on management information than instructional information. The first, formalized professional development plan began in 2008 as a 3-year professional development plan which was a part of the district goals. The plan was developed by the Executive Director, guidance counselor, and curriculum coordinator and approved by the board. Six sessions during the year included a session of professional development. The PD sessions included assessment data, AIMS data being presented 4 times a year, an instructional strategy or technique presented by a teacher, and one of the district goals. The format for PD was maintained from 2008-09 through 2011. 

AIMS results presented were in the form of district results sheets broken down by student performance in the categories of falls far below, approaches the standards, meets or exceeds the standard and was provided in number form by grade level. The intent was to inform teachers and to support the curriculum and academic standards by demonstrating importance in daily instruction. The instructional techniques or strategies were derived from best practices and teaching in the “block”.  The intent was to provide support for teaching in a non-traditional format and to provide teaching “tools” for a diverse staff. While many of the staff were teaching during the day at a home district, most staff had not taught in a block schedule with a six-week session model. 

The Executive Director was sensitive to the needs of the staff as well as creating the optimum educational environment for the students. For that reason, the Director made every effort to include a meaningful agenda for PD at each session. Teachers were expected to understand and support AIMS, incorporate and implement the instructional techniques or strategies into their lessons and to align lessons with the curriculum and state academic standards. Monitoring was done by collecting lesson plans, classroom observations, assessment results and summative conferences.

The professional development plan has involved all certified members even when they are not teaching a current session. For example, one six-week session may offer biology and have a highly qualified biology teacher. The next six-week session may not offer the biology course. However, the biology teacher is still expected to attend the professional development presented as a requirement for continued employment. Professional development occurs during every session. Agendas verify the professional development and the topics. Topics focus primarily on the core academic areas and offer hands-on best practices in instructional delivery, relevant activities and student performance. Student data is provided and discussed at the professional development sessions. All DVA staff members and school board are trained in the importance of assessment data and how to understand the types of data collected and relevance to the school and students.

The Deer Valley Academy has improved both the content and frequency of professional development training. In 2010-11, professional development improved by presenting training during each six-week session. The topics were primarily academic in nature with a focus on student progress and meeting the needs of all students. Beginning in 2009, and continuing in the 2011-12 year, each teacher has been responsible for developing an individual professional development plan. The plan is submitted to the Executive Director and the final outcome is reviewed as part of the evaluation process. Most teachers have active teaching positions in neighboring school districts. To avoid duplication, teachers may modify their (primary district) professional development plan to meet the criteria of Deer Valley Academy. Teachers are held accountable for implementing professional development into daily lessons. Administrators evaluate the lessons for content and alignment of state standards. Continued employment is conditional and dependent on the teacher’s proficiency and student achievement. 

Starting in 2010, with Board support, professional development consultants have been brought in to broaden the range of topics and depth of knowledge to assist teachers in continuous education and promote student achievement. In addition, a part-time administrator was contracted to assist with teacher evaluations and monitoring instruction. As a part of monitoring professional development, the yearly staff survey questions are evaluated and discussed as the agenda is determined for the continuing professional development plan. As with school goals, the professional development plan is adjusted to reflect consideration of AIMS results and additional data sources previously noted. Graduation rates, attendance rates, grade distributions and assessment results demonstrate the positive impact of the structured professional development plan implemented in 2008. 


In an effort to improve the professional development offered at DVA, and to implement a systemic, job-embedded professional development, DVA will introduced a new PD plan and format in September 2011. PD will be included offered at the start of each of the six sessions and will focus entirely on academic improvement.


 As a part of continuous improvement, the 2011-12 professional development plan will include math across the curriculum. As Algebra and Geometry are areas for improvement, the algebra teachers are preparing a series of math-related activities that will be presented to all teachers at the pre-session training taking place in August 2011. The algebra teacher will present a new math-related activity at each of the six PD sessions during the school year. All teachers will receive training in how to present the activities and will be expected to implement them into their daily lessons. Monitoring this part of the plan will be done by reviewing lesson plans, classroom observations, survey responses and assessment results. Additional modifications may be made based on the assessment results during the 2011-2012 school year. Instructional methods and assessment data will be included in each PD session.


As analyzed in state documents, the 3-year graduation average is 80% and the 3-year attendance average is 96%.  This information is important to DVA as it reflects the success of students as evidenced in student achievement and satisfaction.  


Deer Valley Academy Achievement Data and Analysis


The administration at Deer Valley Academy is cognizant of the critical nature of relevant student data. Decisions are made for courses offered based on data related to student needs, such as AIMS results, academic levels (from transcripts and assessments), and student population. As a data-driven school, the administration and staff closely monitor student assessment data, student documents and multiple measures to create master schedules, course offerings, hiring of teachers and communication with neighboring districts in an on-going effort to provide opportunities for a diverse population of students. 


As a part of the NCA accreditation, the administration and staff presented all documentation related to the organization and student performance in a well organized format to demonstrate continuous school improvement, student achievement, relevant courses and activities, a professional development plan, structured and aligned curriculum and related materials, teacher qualifications and evaluations and much more. All artifacts are available and current as the school staff is proud of the on-going NCA accreditation and the benefit to the students and parents.

Teachers are given the opportunity to review AIMS results data and to work in teams to discuss ideas for student improvement and to celebrate successes. In addition, comparisons or differences are revealed when looking at AIMS data, district assessments, pre and post assessments, teacher-generated testing, grade distributions and graduation rates. Additional documents collected and analyzed includes transcript information, demographics, parent, teacher and student survey results, 4 year plans, IEP’s, attendance, graduation rates and student conduct data. It is imperative that Deer Valley Academy focus on multiple measures to better meet the needs of students and continue to achieve student success. Further, maintaining AYP and AZ Learns is another validation of the use and implementation of data to create a performing school.

It is critical to point out the substantive circumstances that negatively impacted the 2009 AIMS performance data. The majority of students enrolled at DVA are in grades 11 and 12. Chart C reflects the number of students for the years 2006 to 2011 enrolled in grades 9, 10, 11 and 12. As demonstrated in Chart C, the number of 9th and 10th graders enrolled is extremely low. The intent of the school is more for recovery of credits and more appealing to students in grades 11 and 12. 

Chart C:  Grade Distribution for Charter Only Students
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Each year beginning in 2005, the graduation rate, attendance rate and drop-out rates have been documented.  Due to Deer Valley Academy’s year-round sessions, constant monitoring of enrollment data must be done to ensure accuracy. The current administration realizes that errors can occur and constant monitoring is necessary. In 2008, the Executive Director enlisted an SAIS specialist to review all enrollment data and to clarify any errors that may have been made in the reporting of entry and exit codes. Each year from 2008 to the current year, the SAIS specialist reviews all enrollment data to ensure accuracy.  All student data, assessment data, information and documentation is critical to the organization in supporting student achievement.              

The enrollment data, as explained in Charts A1, A2 and C, continues to support the need for students to have a way to retrieve credits lost. The majority of students at Deer Valley Academy are in grades 11 and 12. (See Chart C) Since 2006-07, only 53 students in grade 10 were enrolled at the academy. During the 2009 AIMS testing dates, Deer Valley Academy enrolled only 4 students in grade 10. (See Chart D) Those 4 students were tested and account for the determination that the school needed to have a PMP. As the charts reveal, only 1 student passed the math assessment while all 4 students passed the reading assessment. 

The 2011 AIMS data reveals a small number of students tested. Note that the groups of students tested are listed on the AIMS chart by cohorts. For example, on the AIMS reading chart, cohort 2011 (1 student) is in grade 12, cohort 2012 (4 students) are in grade 11 and cohort 2013 (4 students) are in grade 10. On the AIMS reading chart, the students in cohort 2011 met the standard; two of four  in cohort 2012 met the standard, one approached and one fell far below; in cohort 2013 all sophomores met the standard.


 2011 Spring AIMS Reading Data

 ….
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On the AIMS math chart, the two seniors in cohort 2011 met the standard and two approached; three of nine juniors in cohort 2012 met the standard and six fell far below; one sophomore in cohort 2013 met the standard and two approached.

2011 Spring MATH AIMS Data
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Deer Valley Academy and the Findings


The Deer Valley Academy administration recognizes the need to make improvements in student success rates on the AIMS math assessment. This understanding is a result of the 2009 AIMS data reflecting a lower than average percentage of students meeting the standards in math. (See Chart D) Since 2009, significant efforts have been made to involve staff, modify the curriculum to the state standards as they change, include relevant materials and activities, and provide tutoring to students in need. While the 2009 group taking the AIMS assessment was a small number, (see Chart D), the fact remains that many students need academic support in Algebra and Geometry. The tutoring program that began in 2008 continues in 2011-12, but will now include a more specific focus and potentially include more students. Students enrolled in Algebra and Geometry will continue to be tested to determine their skill level and their need for tutoring. The 2009 AIMS results have led DVA to revisit the tutoring program for relevance, collect AIMS data for every student in tutoring to analyze the effectiveness and to focus on specific outcomes in Algebra instruction. 

As a direct result of the AIMS assessment results from 2009 to 2011, math across the curriculum will be implemented during the 2011-2012 school year. Student performance results on AIMS indicate a need for additional support in the area of math. Findings also reveal that the majority of students taking algebra and geometry classes at DVA have previously failed at least one secondary level math class at their home school. As a result of this pattern, all language arts, social studies and science teachers will be expected to integrate math activities in their daily lessons. Algebra teachers will serve as support for non-math teachers and will provide the math-related activities. Professional development will include math-related topics along with data collected regarding student achievement in algebra and geometry classes and on the AIMS assessment. 

Our findings also indicate an improvement is needed in the collection of student performance data. The effectiveness of the interventions and tutoring has not been fully supported with data. Additional data related to the implementation of math across the curriculum will be necessary to draw conclusions on the impact in the classroom, the effectiveness of non-math teacher instruction with math-related activities, and student achievement.


The yearly analysis of grade level enrollment (see Chart C) reveals that students attending DVA are primarily 11th and 12th graders. The majority of these students are attending to retrieve credits in an educational environment designed to meet their academic needs. The data also reveals that DVA may elect to increase the awareness of the school’s program in surrounding neighborhoods to offer opportunities for enrollment to those students in the 9th and 10th grades. Charts A1 and A2 support the fact that the student population attending DVA only is significantly smaller than those students considered concurrent enrollees. These findings are important in creation of course schedules and determining the session in which specific courses are offered.   

The school improvement plan goals and the PMP action plans will be introduced to staff at the September 2011 professional development session. A summary of the findings as well as the importance of the plan will be discussed with the staff to raise awareness and support for the continued program to improve student achievement. 

Further, the school improvement goals and PMP will be reviewed during professional development sessions throughout the 2011-12 school year as new staff joins the Deer Valley Academy team. Multiple measures, such as standardized assessment results (AIMS) will continue to be collected and analyzed to form the basis for data-driven decision making at Deer Valley Academy.  
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PERFORMANCE MANAGEMENT PLAN TEMPLATE

DEER VALLEY CHARTER SCHOOLS, INC.

INDICATOR:1
  _X__Math
___Reading          
DURATION OF THE PLAN2:  Begins 8-22- 2011  to  7-1- 2013_


		MEASURE*

		METRIC*

		CURRENT STATUS*

		End Target For This Plan*3



		State standardized assessment

		Percent (%) of students who score proficient on the State standardized assessment 

and


Student growth percentile (SGP) 




		(Board staff will enter info here)

		Meet or demonstrate sufficient progress toward the level of adequate academic performance as set and modified periodically by the Board.








STRATEGY I: Provide and implement a curriculum that improves student achievement. 

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1.Restructure and implement annual curriculum review process to improve alignment to state academic standards in language arts, math, social studies and science



		9/11 annually in August

		Principal, teachers, curriculum committee

		Completed review documents, completed curriculum documents in language arts, math, social studies and science

		No cost, as this is part of the commitment as a staff member at DVA



		2.  Identify specific learning outcomes in math as related to AIMS and the core curriculum to improve instruction and tutoring



		8/11 to 9/11. 1/12 to 2/12

		Math teacher(s), curriculum coordinator

		Documented learning outcomes, outcomes handout for teachers, posted instructional objectives, lesson plans (math), student assessment results

		$250.00 for each of 2 teachers to work extra, plus $100.00 for materials    



		3. Develop and implement math across the curriculum  in language arts, social studies and science for additional focus on math skills and practice for all students 



		8/11 to 6/12

		Principal, teachers, curriculum coordinator

		Sample lesson plans in language arts, math, social studies and science, PD agendas with math across the curriculum presentations

		$250.00 for math teacher to write activities



		4. Align adopted materials, resources and lessons to math curriculum documents



		9/11 to 10/11 and 9/12 to 10/12 (to be continued annually with same schedule)

		Math teachers, math curriculum consultant

		Math Curriculum document reflecting instructional materials and resources aligned to the curriculum, Algebra 1-2 and Geometry lesson plans 

		$200.00 for 2 teachers to work 10 extra hours and $200.00 for consultant to meet and work with teachers





STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Implement clear expectations that learning objectives are posted for each lesson and include state academic standards



		1/11 to 7/13(continuous)

		Principal, teachers, curriculum coordinator

		Evaluations, walk-throughs, review of teacher’s lesson plans

		No cost as this is an expectation and done in accordance with teaching



		2. Implement expectation for instruction that is linked to the curriculum and state standards (using school approved instructional materials)



		8/11 to 7/13 (this is continuous)

		Principal, teachers, curriculum coordinator, 

		Evaluations, walk-throughs, lesson plans, curriculum, adopted materials list

		No cost as this is an expectation and done in accordance with teaching



		3. Identify appropriate intervention and support for students including restructured tutoring program  



		9/11 – second week of each session  

		Guidance counselor, teachers, Principal

		Enrollment in tutoring program (list), 4-year plan, tutoring data, student performance data, screening forms

		$500.00 for tutoring and intervention personnel



		4. Hire part-time specialized staff (interventionist, instructional coordinator) to support instructional delivery and student progress



		9/11 to 10/11 and 9/12 to 10/12 (to work 1 week in each of the 6 sessions)

		Principal, additional support staff, teachers

		New tutoring program with tutors listed, tutoring lessons aligned to learner outcomes, interventionists with scheduled meeting times and topics, student participation lists, student performance data

		$2160.00 for  interventionists and $2100.00 for instructional coordinator





STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Monitor the alignment of curriculum, instruction and intervention through the analysis of student performance data 



		9/11 to 12/11 (weekly) 

1/12 to 6/12 (weekly) and annually to coordinate with start and end dates for each session

		Principal, curriculum coordinator, guidance counselor and teachers

		Teacher evaluations/observations, Intervention lists, teacher input (written), curriculum review documents, student achievement data (multiple assessment data)

		No cost as this is done during the regular school day.



		2. Review and implement core assessments to determine reliability and alignment to standards



		9/11 to 10/11 Annually in September

		Curriculum coordinator, curriculum committee, teachers

		Revised core assessments, written reviews of assessments (teachers), student performance data related to core assessments

		$250.00 for the extra time for teachers on the committee



		3. Utilize assessment data results aligned with AIMS to identify students for intervention and tutoring



		9/11 and the second week of each of the six session

		Principal, guidance counselor, teachers, curriculum coordinator

		Assessment (multiple forms) data, teacher generated input (written screening forms), tutoring results 

		No cost as this is an expectation and takes place during the school day



		4. Implement expectation that students track their own progress and achievement



		8/11 and continuing each of the six sessions

		Teachers, guidance counselor

		Student achievement data sheets, student assignment calendars, assessment results

		$200.00 to cover costs of materials provided to students





STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum.

		Action Steps 4

		Timeline

		Responsible Party

		Evidence of Meeting Action Steps

		Budget



		1. Implement a systemic professional development plan that includes best practices instructional topics that align to academic standards and AIMS 



		9/11 in each of the six sessions annually

		Principal, curriculum coordinator

		Written professional development plan, teacher evaluations, walk-throughts, to monitor implementation of PD information

		$300.00 for consultant 



		2. Create time for job embedded professional development



		9/11 – 1 PD session in each of the six sessions annually

		Principal, curriculum coordinator

		Calendar of professional development dates, agendas, teacher participation sheets, teacher evaluations and walk-throughs, lesson plans (to show implementation of new information

		$500.00 for additional time expected of teachers



		3.  Train teachers to implement the math across the curriculum program



		9/11, 10/11, 1/12, 2/12 & 5/12

		Curriculum coordinator, math consultant, teachers

		Professional development signin/logs,lesson plans, evaluations and walk-throughs, student assessment data 

		$ 600.00 for math materials and math consultant



		4. Train teachers to analyze  assessment data and use the data in instructional design and planning



		9/11 to 2/12, 9/12, 2/13

		Curriculum coordinator, data specialist

		Assessment data, lesson plans, evaluations and walk-throughs, post conference to clarify use of data

		$300.00 for data specialist





Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each year of the performance management plan’s implementation. For “Year 1”, please specify the fiscal year (e.g., 2011). The charter holder may add years, as necessary.

Year 1:  Budget Total  $ 5500.00
    Fiscal Year  2011 - 2012

Year 2:  Budget Total  $ 2860.00         Fiscal Year  2012 - 2013

Year 3:  Budget Total _____________


Notes:

* Provided by ASBCS staff

1 Academic area to be addressed for improvement

2 Duration of the plan must align with the timeline presented in the Action Steps


3 Refer to Terms to Know in the Renewal Application Instructions  

4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy


Approved 11/19/2010
























Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Deer Valley Charter Schools, Inc. Required for: Renewal
School Name: Deer Valley Academy Evaluation Criteria Area: Data

Site Visit Date: April 21, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[D.1]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Math.

A comparison of the change in percentage of passing students from pre-test to post-test for FY14 and FY15 shows a
decline from 58 percentage points to 53 percentage points. This data is based on passing rates of pre and post test
results and the increases are based on the passing rate of the pre-test which vary greatly from session to session and
year to year based on the students that are enrolled in specific courses.

The documents provided do not demonstrate improved academic performance because: the data does not
demonstrate increased growth as compared to the prior year.

[D.2]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) - Reading

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Reading.

A comparison of the change in percentage of passing students from pre-test to post-test for FY14 and FY15 shows a
decline from 64 percentage point increase in FY14 to a 36 percentage point increase in FY15. This data is based on
passing rates of pre and post test results and the increases are based on the passing rate of the pre-test which vary
greatly from session to session and year to year based on the students that are enrolled in specific courses.

The documents provided do not demonstrate improved academic performance because: the data does not
demonstrate increased growth as compared to the prior year.

[D.3]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) bottom 25% — Math OR Improvement — Math.
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The documents provided do not demonstrate improved academic performance because the school does not
disaggregate data for students in the bottom 25% due to the low number of students in the subgroup.

[D.4]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Reading

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) bottom 25% — Reading OR Improvement — Reading.

The documents provided do not demonstrate improved academic performance because the school does not
disaggregate data for students in the bottom 25% due to the low number of students in the subgroup.

[D.5]
Deer Valley growth in Math and
ELA

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Math

The documents provided demonstrate evidence of improved academic performance in Percent Passing — Math

The percentage of students passing courses from the first three sessions of the FY14 and FY15 school year was
compared. For FY14 69% of students enrolled in Math courses passed the course. For FY15 this increased to 71%.

[D.6]
Deer Valley growth in Math and
ELA

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Reading

The documents provided demonstrate evidence of improved academic performance in Percent Passing — Reading.
The percentage of students passing courses from the first three sessions of the FY14 and FY15 school year was
compared. For FY14 82% of students enrolled in Reading courses passed the course. For FY15 this increased to 90%.

[D.7]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Math

N/A

[D.8]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Reading

N/A

[D.9]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, FRL — Math

N/A

[D.10]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, FRL — Reading

N/A
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[D.11]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Math

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, Students with disabilities — Math.

The documents provided do not demonstrate improved academic performance because: the school does not
disaggregate data for students with disabilities due to the low number of students in this subgroup.

[D.12]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, Students with disabilities — Reading.

The documents provided do not demonstrate improved academic performance because: the school does not
disaggregate data for students with disabilities due to the low number of students in this subgroup.

[D.13]

Charter holder indicated the intended purpose of the document was to demonstrate: improved performance in High
School Graduation Rate

The documents provided demonstrate evidence of improved performance in High School Graduation Rate.

In FY14 8 of 13 students (61.5%) graduated.

In FY15 3 students have graduated in December, and currently have 7 students on track to graduate in June out of
the remaining 10 students for a potential 10 out of 13 students (77%) of students graduating.
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Charter Holder Name: Deer Valley Charter School, Inc.

Demonstration of Sufficient Progress Site Visit Inventory

School Name: Deer Valley Academy
Site Visit Date: April 21, 2015

Required for: Renewal
Evaluation Criteria Area: Curriculum

Document Name/Identification

Intended Purpose and Discussion Outcome

[C.1]

Curriculum timeline
English Language Arts Curriculum
(includes pacing guides)
English Language Arts Common
Assessments

o Levels1-2,3-4,5-6,7-8

Math Common Assessments
o LevelsAlg. 1-2, Alg. 3-4,
Geometry. Alg. Applications,
College Math, Financial
Math

Math Curriculum

Math Pacing Guides

Professional Development (from
guestion 8 to identify curriculum
meetings)

Curriculum Meetings (from
Assessment question 2 include
agendas for curriculum meetings and
evaluation of assessment results)

Charter holder indicated the intended purpose of the document was to demonstrate: the process for
evaluating curriculum and how the Charter Holder evaluates how effectively the curriculum enables
students to meet the standards.

The documents provided demonstrate evidence of the following:
e Deer Valley Academy reviews and evaluates the curriculum, lesson design, pacing guides,

assessments and instructional materials on an annual basis. Every five years, or as guided by changes

to the AZ state standards, materials are reviewed and adopted.

e  Curriculum Committee agendas identify committee meetings where assessment results are
reviewed and curriculum revision and development is discussed

e teachers complete review documents identifying strengths and areas of concern in their content
area

e Department leaders meet with members of the content area staff to discuss the curriculum,

suggestions and modifications. In addition, curriculum pacing guides, lesson design and daily lesson

plans are revised as needed.

e  Curriculum review forms include the following:
o Accuracy of curriculum pacing
o Alignment to CCRS and district curriculum
o Effectiveness of lesson design
o Alignment of assessments
o Areas for improvement
o Comments
e Evaluations of alighment were conducted by experts in the field and the curriculum director.
Curriculum mapping was included in the evaluation process to align standards and to strengthen

instructional content.

e Teachers complete an evaluation of student assessment performance by identifying concepts and

standards that need enhancement and those students have mastered. Teachers complete an action

plan stating the instructional methods, strategies and techniques that will be utilized to promote
improvement.
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Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.

. arter holder indicated the intended purpose of the document was to demonstrate: how the Charter
[C.2] Charter holder indicated the intended f the d t tod trate: how the Chart
a. Comprehensive Assessment — Holder identifies gaps in the curriculum.
Language Arts/Reading and
Mathematics The documents provided demonstrate evidence of the following:
b. English Language Arts Pacing e Administrators review the data to draw conclusions related to instruction, performance and the
Guides possible need to make adjustments to curriculum
c. English Language Arts Curriculum . . .
4 M gth c .g | & e In content area groups, performance results are reviewed and discussion takes place related to
. a urriculum
. . strengths and areas of concern. Curriculum standards, instructional methods and academic rigor are
e. Math Pacing Guides o ) B o ) ) ]
the topics discussed prior to revisions or modification to curriculum and instruction.
f.  Pre—Post Assessments
1. Rationale e Common district assessments for Reading and Math are used to identify strengths and weaknesses
2. Assessment Review of students for each course.
3. Pre Assessment Analysis
4. Post Assessment Analysis ®  Monitoring of teacher pacing with the course pacing guide is also used to monitor curriculum for
5. Sample: grade distributions, gaps.
percent passing, pre/post e Comparison of post assessment results are compared against student AIMS results to identify gaps
assessment and student . . .
th through correlations between passing course assessment and passing AIMS test.
grow
6. Comprehensive Assessment Final Evaluation:
Comparison with AIMS Documents presented serve as detailed evidence of implementation of each of the relevant described
7. Sample: Pass/fail data processes, and thus are evaluated as sufficient.
8. Sample: Pre/post Results [J Documents presented do not demonstrate evidence of implementation of processes to address the
9. Sample: Grade comparison — required elements, and thus are evaluated as insufficient.
2014
10. AIMS trends —2014
11. Pre/Post completed forms
[C.3] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter
a. Curriculum Process Holder’s process for adopting or revising curriculum based on its evaluation processes.
b. Curriculum Timeline
c. English Language Arts Curriculum The documents provided demonstrate evidence of the following:
d. Math Curriculum e Teachers complete the curriculum review form (A) at the end of session 1

e The Curriculum committee consisting of one teacher from math, language arts, science, social
studies, one administrator, and the curriculum specialist. The completed curriculum review forms
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(both A and B) along with pre/post assessment results, AIMS results and additional relevant data
from the previous year are evaluated

e The curriculum committee makes recommendations for modifications to the curriculum, lesson
designs, pacing guides, assessments and as recommended by teachers and approved by the
committee. Final approval is determined by the administrator and curriculum specialist.

e Instructional materials are evaluated by the curriculum committee. Recommendations for changes
and additions to educational and technical materials are made to the administration. The final
approval and appropriation of funding is completed by the administration with Board approval.

e Teachers complete the curriculum review form (B) at the end of the session.

e The curriculum committee convenes to evaluate the curriculum forms and assessment data from the
previous fall sessions. Recommendations for modifications are submitted to the administration.

e Assessment data, curriculum recommendations and standards are presented in the professional
development sessions.

e  Curriculum committee meets and begins the revision process.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.

[C.4] Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in
a. English Language Arts Pacing the process for adopting or revising curriculum.
Guides
b. Focus Groups The documents provided demonstrate evidence of the following:
1. Stakeholder Involvement e the curriculum is presented to the parent group at the annual meeting in December
Plan e Surveys are given to all stakeholders.
2. Staff Focus Group
3. Parent Night Agenda e focus groups are held twice a year with staff, students and parents
4. DVA Survey . . . .
e The writing committee meets numerous times to review all documents, performance data, state
5. Parent (focus group) ) ) )
Meeting standards, lesson design and pacing guides.
6. Parent Night Celebration e Relevant documents: Focus group plan, focus group responses, surveys, curriculum pacing guides
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7. DVA Student List
8. Completed Surveys

Final Evaluation:
Documents presented serve as detailed evidence of implementation of each of the relevant described

c. Math Pacing Guides processes, and thus are evaluated as sufficient.

d. Session Survey Results ] Documents presented do not demonstrate evidence of implementation of processes to address the
Stakeholder Involvement required elements, and thus are evaluated as insufficient.
1. Student Evaluation of

Teachers
2. Student Survey (by session)
3. Survey Results
[C.5] Charter holder indicated the intended purpose of the document was to demonstrate: when adopting

a. Student Performance Data curriculum, how the Charter Holder evaluates curriculum options to determine which curriculum to adopt.
(grouped by year)

b. English Language Arts Pacing The documents provided do not demonstrate evidence of the following: a formal process for evaluating
Guides curriculum options to determine which curriculum to adopt.

c. English Language Arts Curriculum

d. Math Curriculum Curriculum team agendas identify discussions of curriculum and review of curriculum. However the

e. Math Pacing Guides documents do not identify how options are evaluated to make decisions regarding curriculum.

f.  Pre —Post Assessments

1. Rationale

Assessment Review

Pre Assessment Analysis

Post Assessment Analysis

Sample: grade distributions,

percent passing, pre/post

assessment and student

growth

6. Comprehensive Assessment
Comparison with AIMS

7. Sample: Pass/fail data

8. Sample: Pre/post Results

9. Sample: Grade comparison —
2014

10. AIMS trends — 2014

11. Pre/Post completed forms

vk wnwn

The documents provided do not demonstrate evidence of the described processes because: no documents
were provided to document curriculum team discussion and decisions regarding the selection of specific
curriculum materials.

Final Evaluation:

[J Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.
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[C.6] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter
a. English Language Arts Pacing Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by
Guides the Charter Holder.
b. Lesson Plans 2014-2015
1. Blank forms The documents provided demonstrate evidence of the following:
2. Completed forms e Teachers are evaluated during each session, including the summer session.
c. Math Pacing Gui.des e Observations are unannounced and frequent to monitor implementation of curriculum and
Teacher Evaluation Forms instructional delivery. Observation forms record the objective for the lesson being taught.
1. Blank forms
2. Completed forms e Lesson plan are submitted by teachers. Lesson plan templates identify the standard and objectives
for the lessons to be taught.
Final Evaluation:
Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.
[J Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.
[C.7] Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that

a. English Language Arts Pacing
Guides

b. English Language Arts Curriculum
Lesson Plans 2014-2015
1. Blank forms
2. Completed forms
Math Curriculum

. Math Pacing Guides

f.  Syllabus
1. Math
2. English Language Arts

identify what must be taught and when it must be delivered and how the Charter Holder ensures that all
grade-level standards are covered within the academic year.

The documents provided demonstrate evidence of the following:
e DVA has a detailed set of curriculum documents and pacing guides that provide the format for

daily lesson plans in each core content area

e  Curriculum documents, pacing guides and lesson plans are available for all courses and provided
to teachers.

e Following the curriculum and lesson plans ensure that the standards are taught and students are
assessed for progress.

e  Monitoring by observation, evaluation, assessment and conferencing provides evidence of
implementation of standards and meeting the timeline of the course.

e  Pacing guides and curriculum maps identify the standards to be taught within each course. The
pacing guide includes all of the standards addressed during a semester course.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.
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[C.8]

Professional Development
1. Agendas

Teacher Evaluations

1. Blank forms

2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for
consistent use of these tools and how these expectations are communicated.

The documents provided demonstrate evidence of the following:

e DVA conducts staff meetings, professional development sessions and informal gatherings that focus
on school goals and expectations. The purpose of the mandatory meetings is to ensure that all staff
are aware of pertinent information regarding expectations and any changes in policies as a part of
the Continuous Improvement Plan at DVA. Expectations related to curriculum and instructions are
clearly presented at meetings and professional development sessions.

e Teacher evaluations and observations record teacher usage of pacing guides and assessment tools
as identified in the curricular tools provided to all teachers. During each session a teacher receives at

least one observation and one formal evaluation.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.

[C.9]

English Language Arts Curriculum
Lesson Plans

1. Blank forms

2. Completed forms

Math Curriculum

Teacher Evaluations

1. Blank forms

2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to
demonstrate usage of these tools in the classroom and alignment with instruction.

The documents provided demonstrate evidence of the following:
e Instructional lesson plans are submitted and must include standards and objectives that align with

the curriculum. Teachers may utilize both the curriculum documents and the lesson design to assist

them in daily planning.

e Instructional observations include looking for clearly defined objectives that relate to the standards,
relevant activities and academic rigor.

e Conferencing that follows observations offers the opportunity to review the implementation of
curriculum, academic standards and student progress.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.
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[C.10]

Curriculum Process

1. Curriculum meeting agendas
English Language Arts Curriculum
Math Curriculum

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder knows the curriculum is aligned to standards.

The documents provided demonstrate evidence of the following:

e  Part of the curriculum review process includes assessing the alignment of core curriculum with the
state standards. The analysis involves the core academic lead teachers and administrators who are
tasked with “breaking down” the standards to decode the performance requirements embedded
therein. Along with curriculum mapping and lesson design, the committee is able to ensure
alignment of district curriculum with state standards. The final part of internal alignment takes place
when instructional strategies and assessments demonstrate meeting the instructional standards.

e Pacing guides identify the specific standards to be taught each day during the six week session. The
curriculum is driven by the standards identified in the pacing guides.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.

[C.11]

DVA Student Performance Data
(grouped by year)

Tutoring Program

1. Description

2. Growth charts

3. Tutoring schedules

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder ensures that the curriculum addresses the needs of students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e The tutoring program provides additional support in reading, writing and math. Students who have

not met the standards on the AIMS Assessment are automatically placed in the tutoring program.
The tutoring is a standards-based program with specific, individualized instruction. Tutoring is
provided as a pull-out program during instructional time due to the scheduling restraints of the
school day.

e Students are identified for tutoring based on past performance of AIMS testing.

e Lesson plans require teachers to describe how instruction is designed to include access for all
students, and how the lesson includes accommodations and modifications to address specific needs
of students enrolled in the course.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.
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[C.12]

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder ensures that the curriculum addresses the needs of English Language Learners (ELLs).

N/A

N/A

[C.13]

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder ensures that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students.

N/A

N/A

[C.14]

a. Student Performance Data
(grouped by year)

b. IEP (samples)
Tutoring Program
1. Description
2. Growth charts
3. Tutoring schedules

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder ensures that the curriculum addresses the needs of students with disabilities.

The documents provided demonstrate evidence of the following:
e Each student’s IEP is implemented in class and monitored during the course session. Teachers are

accountable for the implementation of the IEP.
e Students that are solely enrolled at DVA receive services from DVA.

e Students that are dual enrolled at DVA received accommodations described in the IEP, but services
are provided by the student’s home school.

e The tutoring program provides additional support in reading, writing and math. Students who have
not met the standards on the AIMS Assessment are automatically placed in the tutoring program.
The tutoring is a standards-based program with specific, individualized instruction. Tutoring is
provided as a pull-out program during instructional time due to the scheduling restraints of the
school day.

e Students are identified for tutoring based on past performance of AIMS testing.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the
required elements, and thus are evaluated as insufficient.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Deer Valley Charter Schools, Inc. Required for: Renewal

School Name: Deer Valley Academy
Site Visit Date: April 21, 2015

Evaluation Criteria Area: Assessment

Document Name/Identification

Intended Purpose and Discussion Outcome

[A.1]

Comprehensive Assessment
— Language
Arts/Mathematics

Student Performance Data
(grouped by year)

Charter holder indicated the intended purpose of the document was to demonstrate: the types of
assessments the Charter Holder uses

The documents provided demonstrate evidence of the following:
e AIMS Results
e Preand Post Tests
e Common Assessments (finals)

DVA Comprehensive Assessment

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[A.2]

English Language Arts
Curriculum

Math Curriculum
Professional Development
1. Agendas

Charter holder indicated the intended purpose of the document was to demonstrate: the process for
designing or selecting the assessment system

The documents provided demonstrate evidence of the following:
e Content area teachers work as a team to identify the assessments that best align to curriculum, meet
the standards, include high level thinking skills and maintain academic rigor.

e The DVA Comprehensive Assessment was developed by a team of experts in their field. The process
included the following:

o Team preparation/objective

o Materials gathered — AIMS practice tests, sample Common Core Standards Assessments, DVA
curriculum and CCRS documents

Meeting dates established

Review of all materials

Identify standards and align questions

Compile questions in math, reading and writing

Formulate the assessment and establish testing schedule
Profession development session for overview of assessment
Pilot testing

Review results and adjust assessment

Finalize DVA Comprehensive Assessment

O 0O 0O O O O O O O
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o Implement/administer assessment
o Gather results/analyze data
o Present data to teachers

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[A.3] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
Benchmark Slide system is aligned to the curriculum and instructional methodology.
Presentation
Common Core Presentation The documents provided demonstrate evidence of the following:
Student Performance Data e Teachers are tasked with following the pacing guides, preparing daily lessons and activities that
(grouped by year) address curriculum standards.
Engll.sh lLanguage Arts e Monitoring instruction is accomplished by observation and evaluation to ensure the alignment of
I(_::srsrcl)c::lgnns 5014-2015 curriculum, instruction and assessment.
1. Blank forms Final Evaluation:
2. Completed forms Documents presented serve as detailed evidence of implementation of each of the relevant described
Math Curriculum processes, and thus are evaluated as sufficient.
] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
[A.4] Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are

Student Performance Data
(grouped by year)
Teacher Evaluation Forms
1. Blank forms

2. Completed forms

used to assess student progress and how the assessment plan includes data collection from multiple
assessment, such as formative and summative assessments and common/benchmark assessments

The documents provided demonstrate evidence of the following:
e DVA has developed and implemented a comprehensive assessment that is administered twice yearly.

e Pre and post assessments continue to be administered during each of the (6) DVA sessions.

e Datais provided to teachers in PD sessions that follow administration of the assessments.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[A.5]
a. Student Performance Data
(grouped by year)

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided demonstrate evidence of the following:
e DVA collects data during each of the six sessions. For example:

o Pre assessments given in first week of each session
o Mid-term assessments given in the third week of each session
o Post assessments given in the last week of each session

In each case, the data is collected, analyzed and charted.

e All data analysis is presented to teachers in PD and/or staff meeting sessions.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[A.6]

a. Student Performance Data
(grouped by year)

b. Professional Development
1. Agendas

c. Teacher Evaluation Forms
1. Blank forms
2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used
to evaluate instructional and curricular effectiveness

The documents provided demonstrate evidence of the following:
e Reviewing test results, commonly missed questions and possible gaps in instruction reveal critical
information used to adjust instruction as necessary to ensure standards are taught and students are

learning.

e Teachers receive immediate feedback on pre assessments and mid-terms so that instructional
adjustments can take place.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[A.7] Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used
a. Curriculum Process to adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and
b. Teacher Evaluation Forms instruction
1. Blank forms
2. Completed forms The documents provided demonstrate evidence of the following:
c.  Walk Throughs e Teachers are able to establish a baseline in each session to measure student achievement and identify

content skill levels that assist them in daily lesson planning.

e  Mid-term tests provide the next substantial measure for each of the six sessions. Teachers evaluate
student progress and communicate achievement to both students and parents.

e Results from pre/post and mid-terms are analyzed and charted by the administrators with feedback to
teachers. Academic trends and skill sets are identified and used to modify/adjust lessons as necessary
for improvement in student performance.

e Teachers were provided the assessment data and concepts at the October (2014) professional
development session. Discussion regarding instructional methods and content concepts were discussed.
Implementation of the modifications in mathematics and language arts began during session 3.

e Assessments are given in fall and spring of each year, which provides focus as the curriculum revision
timeline is implemented to resolve significant areas that appear to require improvement.

e Instructional issues are targeted in observations and evaluations and teachers are given support in order
to adjust their instruction.

e Aprocess is set in place to obtain feedback regarding curriculum adjustments that are needed. The
administration solicits feedback on common assessment and standards based curriculum from the
teachers, and if common issues arise, adjustments are made quickly.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[A.8]
a. Student Performance Data
(grouped by year)
b. Tutoring Program
1. Description
2. Growth charts
3. Tutoring schedule

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e Tutoring teachers are given concept-based assessments, and the needed reteaching can be
individualized for each student.

e Previously, AIMS data would serve as an exit ticket in order to allow students to opt out of tutoring.

e Pre and post test data is used to monitor the effectiveness of tutoring.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[A.9]

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of English Language Learners (ELLs)

N/A

[A.10]

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students

N/A

[A.11]
a. Student Performance Data
(grouped by year)
b. IEP sample

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of students with disabilities

The documents provided demonstrate evidence of the following:
e Each student’s IEP is implemented in class and monitored during the academic session by the special
education teacher, who collaborates with the classroom teachers in order to progress monitor annual
goals from the IEPs.

e Pre and post assessments are given in the tutoring session to identify each student’s area of need and
specific skills for reinforcement.

e Progress reports are provided to students at the mid-term and follow-up calls are made for any student
not meeting the academic standards.

e Assessment data for students with special needs is broken down into skills sets and concepts. The
analysis is compiled and provided to the classroom teacher.
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Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

L1 Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Deer Valley Charter Schools, Inc. Required for: Renewal
School Name: Deer Valley Academy Evaluation Criteria Area: Monitoring Instruction
Site Visit Date: April 21, 2015

Document Name/Identification Intended Purpose and Discussion Outcome
[M.1] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
a. Professional Goals process for monitoring the integration of standards into classroom instruction and how the Charter Holder
Teacher Evaluation Forms monitors whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity.
1. Blank forms
2. Completed forms The documents provided demonstrate evidence of the following:
c.  Walk Throughs e New teachers are monitored closely to support them in mastering the block schedule timeframe and

meeting academic goals.

e Evaluation of teachers takes place during the sessions and feedback is immediate to allow any necessary
modifications.

e how the Charter Holder monitors whether or not instructional staff implements an ACCRS-aligned
curriculum with fidelity

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[M.2] Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter
Teacher Evaluation Forms Holder monitor the effectiveness of standards-based instruction throughout the year.

1. Blank forms

2. Completed forms The documents provided demonstrate evidence of the following:

e Monitoring the effectiveness of instruction involves reviewing lesson plans, which note standards,
evaluating instruction, analyzing data and providing relevant professional development sessions to support
continual improvement.

e During each session each teacher receives an observation and a walkthrough.

e  For each course a pre-test, midterm, and post-test are administered to monitor student progress in the
course. Analysis of these assessment results are used to monitor the effectiveness of instruction for each
course during each of the six sessions during the school year.

Monitoring Instruction Page 1 of 6






Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

L1 Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[M.3]

Lesson Plans 2014-2015

1. Blank forms
2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
process for evaluating instructional practices and how this process evaluates the quality of instruction.

The documents provided demonstrate evidence of the following:
e Evaluations are completed once per six week session. During the year-round schedule there are six sessions,
so a teacher can receive up to six evaluations if they are employed for all six sessions during the school year.

e Teachers use a conference form to self-reflect on their performance and include personal goals for the
lesson that was evaluated.

e Lesson reflection forms are used by teachers to reflect on their own instructional practices.

e The first meeting with teachers includes a pre-conference explaining the evaluation process and reviewing
the evaluation instrument.

e Asa part of the multiple, changing sessions, teachers are observed, evaluated and conferenced in an
expedited manner.

e New teachers are observed more frequently while veteran teachers expect to be observed approximately
once per session.

e DVA’s teacher evaluation form is used to document instructional practices in the classroom. (from question
4). The evaluation form is based on the Danielson model and incorporates the domains as components of
the evaluation tool. For each component within a domain teachers are scored on a scale for their level or
performance: Ineffective, Developing, Effective, Highly Effective

e The components included in the evaluation include Domain 3 Instruction which focuses on the teacher’s
quality of instruction.

Final Evaluation:
Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[M.4]
Conference Forms
1. Blank forms
2. Completed forms
b. Lesson Plans 2014-2015
1. Blank forms
2. Completed forms
c. Teacher Evaluation Forms
1. Blank forms
2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies
individual strengths, weaknesses, and needs.

The documents provided demonstrate evidence of the following:
e Teachers complete reflection forms to identify personal goals based on their reflection of the lesson that

was the basis of the evaluation.

e Categories that are included in the evaluation instrument are heavily weighted on instructional
effectiveness and student engagement.

e the evaluation process and frequency of observations supports the ability to identify strengths and areas of
challenge in the implementation of standards-based curriculum, instruction and assessment.

e Following the evaluation, teachers conference with an administrator to review the lesson.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[M.5]

a. Conference Forms
1. Blank forms
2. Completed forms

b. Lesson Plans 2014-2015
1. Blank forms
2. Completed forms

c. Teacher Evaluation Forms
1. Blank forms
2. Completed forms

d. Walk Throughs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices.

The documents provided demonstrate evidence of the following:
e Following the evaluation, teachers conference with an administrator to review the lesson. A lesson plan

review form is completed by the teacher and brought to the conference. A conference form is completed by
the administrator with follow-up observations as needed.

e Completed evaluations are given to teachers within a 24 hour timeframe.

e Conferencing takes place in the same week with timely feedback related to instruction.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[M.6]

a. Lesson Plans 2014-2015
1. Blank forms
2. Completed forms

b. Teacher Evaluation Forms
1. Blank forms
2. Completed forms

c. Walk Throughs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
analyzes this information, what the data about quality of instruction tells the Charter Holder and what the Charter
Holder has done in response.

The documents provided demonstrate evidence of the following:

Conferences with teachers are conducted to discuss celebrations and concerns as an on-going practice in
continuous improvement at DVA.

Observations, walk-throughs and lesson reviews are utilized to gather information relevant to quality
instruction. Timely feedback can influence steps necessary to improve the learning process.

As part of educational leadership at DVA, administrators are tasked with the responsibility of supporting
strengths in instruction and working directly with teachers who demonstrate an area of challenge.

Monitoring teachers who need additional assistance in the classroom is part of continuous improvement
and striving for academic excellence.

Professional development sessions are directly related to continuous improvement goals, instructional
methods and strategies, data-driven adjustments to lesson plans and student performance goals.

Observations and evaluations are used to make hiring decisions for sessions. Based on the cycle of sessions
a teacher employment is determined for each session based on the course needs and performance
evaluation of the teacher.

Staff development topics are identified based on findings from observations — teaching in the block,
classroom management, and differentiated instruction.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[M.7]
Lesson Plans 2014-2015
1. Blank forms
2. Completed forms
b. Teacher Evaluation Forms
1. Blank forms
2. Completed forms
c. Walk Throughs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e Classroom observations allow educational leaders to assist teachers with methods and strategies in meeting
the academic needs of students who have not met the proficiency standards.

e Classroom teachers coordinate with the tutoring program teachers to provide additional support for
students in need.

e Tutoring is provided by teachers that have been proven to be effective instructors at DVA. Tutors are
evaluated as part of their employment as classroom instructors for DVA. They received observations and
evaluations.

e The teacher evaluation form includes monitoring of instructional practices to ensure

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[M.8]

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of English Language Learners (ELLs).

N/A

[(M.9]

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students.

N/A

[M.10]
a. Student Performance Data
(grouped by year)
b. Teacher Evaluation Forms
1. Blank forms
2. Completed forms
c. Walk Throughs
Special Ed Walk Through
ADE SPED Monitoring

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of students with disabilities.

The documents provided demonstrate evidence of the following:
e The 1-to-1 monitoring is embedded in the practices at DVA to ensure students are receiving every benefit

and opportunity to successfully reach their educational goals.

e Each student’s IEP is implemented in class and monitored during the course session. Teachers are
accountable for the implementation of the IEP and working directly with each special needs student to
encourage and support their success.

e The Special Ed paraprofessional conducts walkthroughs and observations of classroom instruction. Notes
and feedback are recorded as part of observations.
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Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described processes,
and thus are evaluated as sufficient.

L1 Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Deer Valley Charter Schools, Inc. Required for: Renewal

School Name: Deer Valley Academy
Site Visit Date: April 21, 2015

Evaluation Criteria Area: Professional Development

Document Name/Identification

Intended Purpose and Discussion Outcome

[P.1]
Professional Development Agendas

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
professional development plan

The documents provided demonstrate evidence of the following:
e Professional Development Plan

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.2]

Focus Group Documentation: Stakeholder
Involvement Plan, Feedback Information,
Parent Night Celebration (agenda/notes),
DVA Survey (blank forms), Focus Group
(Parent) Information, Parent Night
Agenda, Student/Parent List, Completed
Surveys (Parent — December and
February), Student Survey, Student
Survey Information (dual enrolled),
Survey Responses, Student Focus Group
Information (DVA only), Survey
Responses, Completed Surveys

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan was developed

The documents provided demonstrate evidence of the following:
e The PD plan was developed by a committee of experts that maintained clear knowledge and experience

in instructional methodology and classroom management techniques.

e Survey results (regarding instruction) from staff, parents and students were made available as were
suggested PD topics provided from previous sessions.

e Planning sessions were scheduled for the PD committee and work began to take place.

e Mandatory sessions were designed to provide information regarding current trends and significant
changes in curriculum, instruction, assessment, CIP goals, etc. Once complete, the PD plan was
implemented.
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e Professional Development Agendas

e Session — Student Survey Results

e Stakeholder Involvement (groups)

e  Student Evaluation of Teacher
Effectiveness

e Student Session Survey (blank)

e  DVA Survey (blank)

e  Survey Responses

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

L1 Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.3]

Focus Group Documentation: Stakeholder
Involvement Plan, Feedback Information,
Parent Night Celebration (agenda/notes),
DVA Survey (blank forms), Focus Group
(Parent) Information, Parent Night
Agenda, Student/Parent List, Completed
Surveys (Parent — December and
February), Student Survey, Student
Survey Information (dual enrolled),
Survey Responses, Student Focus Group
Information (DVA only), Survey
Responses, Completed Surveys

e  Professional Development Agendas
e Session — Student Survey Results
e Stakeholder Involvement (groups)

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan is aligned with instructional staff learning needs

The documents provided demonstrate evidence of the following:
e Asthe vast majority of teachers are veteran teachers who also teach within a home district during the

day, the bulk of professional development training, monitoring and providing resources happens at the
home campus.

e DVA’s Director of Professional Development led the organization of the group and provided direction
throughout the process

e The PD plan is reviewed and modified yearly to accommodate new staff needs and student performance
results.

e Additional recommendations for topics stemmed from the observation and assessment data collected in
the previous year.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.4]
a. Campus Improvement Plan
b. Common Core Presentation
Professional Development
Agendas

Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses
areas of high importance

The documents provided demonstrate evidence of the following:
e Asthe vast majority of teachers are veteran teachers who also teach within a home district during the
day, the bulk of professional development training, monitoring and providing resources happens at the
home campus.

e The PD Plan has a purpose and mission statement that supports the foundation of instruction and
continuous training for teachers.

e Each session is designed to address student performance, instructional strategies and goals.

e The research-based plan is focused on student performance data from multiple sources, instructional
strategies, student learning styles, alignment with curriculum and state academic standards. The PD
committee viewed these as areas of high importance and determined topics that provided support for
teachers.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.5]
a. Professional Development
Agendas
b. Teacher Evaluation Forms
1. Blank forms
2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:

As the vast majority of teachers are veteran teachers who also teach within a home district during the
day, the bulk of professional development training, monitoring and providing resources happens at the
home campus.

DVA teachers are observed by walk-throughs, formatives and summative evaluations that culminate with
conferencing.

Teachers are provided instructional support with a professional library, one-to-one professional guidance
and relevant PD sessions.

To assist in maintaining the highest level of instructional quality, teachers are able to meet in content
areas and across curricular areas to discuss strategies, set goals and share ideas. DVA makes every
opportunity count for teachers to work as a team and contribute to continuous improvement. Teachers
are observed during their 6 week sessions, and adjustments can be quickly made to support teachers in
implementing professional development strategies, getting them on an action plan, or finding a
replacement teacher for the next session.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.6]
a. Campus Improvement Plan

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides the resources that are necessary for high quality implementation

The documents provided demonstrate evidence of the following:

As the vast majority of teachers are veteran teachers who also teach within a home district during the
day, the bulk of professional development training, monitoring and providing resources happens at the
home campus.

Budgets reflect academics as a primary focus with the implementation of a formal PD plan to support
teachers.

DVA provides a small library of professional books and videos as well as various curricular materials
related to instructional strategies.

Curriculum and assessment documents are provided to teachers along with texts, supplemental
instructional materials (books, novels, audio/visual).

Administrators are available to have conversations with teachers as needed in relation to professional
development resources.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.7]
a. Teacher Evaluation Forms
1. Blank forms
2. Completed forms
b. Walk Throughs

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors the implementation of the strategies learned in professional development sessions

The documents provided demonstrate evidence of the following:
e Asthe vast majority of teachers are veteran teachers who also teach within a home district during the

day, the bulk of professional development training, monitoring and providing resources happens at the
home campus.

e Classroom observations, walk-through data, surveys and student performance are utilized to ensure

implementation of effective instructional strategies

e Formative evaluations and walk-throughs are conducted during each session and culminated with a

summative. Further, all staff complete a professional goals document that becomes part of the
evaluation.

e  Evaluation method(s) for determining the effectiveness of professional development activities and the
extent to which professional development goals are met:

O
O
O
O

Teacher questionnaires and comment forms

Teacher interviews/conferences and written reflections
Teacher lesson plans and alignment standards and goals
Teacher observations and evaluations

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.8]

Student Performance Data
(grouped by year)
Professional Development
Agendas

Staff Meetings

Teacher Evaluation Forms
1. Blank forms

2. Completed forms

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors and follows-up with instructional staff to support and develop implementation of the strategies
learned in professional development

The documents provided demonstrate evidence of the following:
e Asthe vast majority of teachers are veteran teachers who also teach within a home district during the
day, the bulk of professional development training, monitoring and providing resources happens at the
home campus.

e Sessions are formal and structured with time for groups to meet and discuss topics and implementation
of strategies.

e Administrators follow up with staff by observing instruction, monitoring student performance and
conferencing with teachers.

e Staff meetings and professional development sessions take place frequently to ensure all staff receive
information.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[P.9]

Student Performance Data
(grouped by year)
Teacher Evaluation Forms
1. Blank forms

2. Completed forms
Walk Throughs

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs
of students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e Asthe vast majority of teachers are veteran teachers who also teach within a home district during the
day, the bulk of professional development training related to students with proficiency in the bottom
25% happen at the home campus.

e AIMS data is provided to teachers at professional development sessions along with research-based
strategies that are likely to improve student achievement. Classroom Instruction That Works is one of the
resources used in professional development for staff.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[P.10]

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs
of English Language Learners (ELLs)

N/A

[P.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs
of Free and Reduced Lunch (FRL) students

N/A
. arter holder indicated the intended purpose of the document was to demonstrate: how the professiona
[P.12] Ch holder indi dthei ded f the d d h h fessional

a. Benchmark Slide
Presentation

b. Student Performance Data
(grouped by year)

c. Teacher Evaluation Forms
1. Blank forms
2. Completed forms

d. Walk Throughs

development plan ensures that instructional staff receives the type of development required to meet the needs
of students with disabilities

The documents provided demonstrate evidence of the following:
e Asthe vast majority of teachers are veteran teachers who also teach within a home district during the
day, the bulk of professional development training related to students with disabilities happen at the
home campus.

e Sessions focus on topics such as teaching in the block, helping students with learning disabilities,
monitoring the individual education plan, and modified assessment strategies.

e Observation of classrooms allows the administrator to monitor the implementation of instructional
strategies that meet the needs of all students.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Deer Valley Charter Schools, Inc.

School Name: Deer Valley Academy
Site Visit Date: April 21, 2015

Required for: Renewal
Evaluation Criteria Area: Grad Rate

Document Name/Identification

Intended Purpose and Discussion Outcome

[G.1]
a. 4-Year Plan Forms
b. Student Performance Data
(grouped by year)

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder monitors and follows up on student progress toward completing courses to meet graduation
requirements.

The documents provided demonstrate evidence of the following:
e Each full-time DVA student has a Deer Valley Academy Graduation Plan to identify credits needed for
graduation. The Graduation Plan includes the student’s ECAP.

e The DVA ECAP tracking sheet is used to monitor student progress toward meeting graduation
requirements and ECAP activities.

e Each student enrolling at DVA is provided individualized guidance and a plan to meet graduation
requirements.

e Students who have not met the state standards on AIMS are also included in the tutoring program as
an additional support.

e Students preparing for graduation are counseled and monitored to ensure that they remain on track to
graduate.

e Dual enrolled students are enrolled in courses based on referrals from their home to ensure that
students are enrolled in courses required for graduation.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[G.2]
a. Student Performance Data
(grouped by year)

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder identifies students that are not successfully progressing through required courses.

The documents provided demonstrate evidence of the following:
e Dual enrolled students are monitored for progress via teacher observation and assessments.

e DVA home school students are counseled and monitored to ensure that they remain on track to
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graduate. Each student has an individual educational plan that maps out their educational plans and
goals. These students receive additional guidance to ensure their graduation status. Tutoring is part of
the academic program and is available to students who need additional assistance.

e Midterm assessments are used to identify student progress within a course. Midterm results identify
students that are passing or failing courses. This information is used to identify students that are not
successfully progressing through required courses.

Final Evaluation:
Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.

[G.3]
a. Tutoring Program
1. Description
2. Growth charts
3. Tutoring schedule

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter
Holder provides additional academic supports to remediate academic problems for struggling students.

The documents provided demonstrate evidence of the following:
e DVA has developed a supplemental curriculum, in the form of a tutoring program, with a focus on
improved academic performance.

e The structured, tutoring program takes place during each of the 6 sessions, which means that the
program matches the calendar school year.

e Data from the tutoring sessions indicate that the program helps students with classroom performance
as well as standardized assessment performance.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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[G.4]

a. Student Performance Data

(grouped by year)

b. Graduation Data 2012-2014

Charter holder indicated the intended purpose of the document was to demonstrate: what data
demonstrates that these strategies are effective.

The documents provided demonstrate evidence of the following:
e Dual enrolled students are able to maintain their graduation status by attending classes at DVA with
the opportunity to recover credit while attending their home school during the day.

e Data from the neighboring schools related to graduation offers proof of keeping students on track to
graduate. Partnership with guidance counselors and teachers from the neighboring district has
provided valuable information as to the effectiveness of the classes and instruction at DVA.

e The Charter Holder monitors the students that have been dual enrolled at DVA that have then gone on
to graduate at their home school. In FY14

e The Charter Holder tracks, for each school year, the number of students that graduate early, with their
cohort, and 1, 2,3, or 4 years out of cohort.

Final Evaluation:

Documents presented serve as detailed evidence of implementation of each of the relevant described
processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of processes to address the required
elements, and thus are evaluated as insufficient.
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Deer Valley Charter Schools, Inc. Required for: Review - Annual Report
School Name: Deer Valley Academy
Date Submitted: 4/26/13 Evaluation Completed: 6/11/13; 6/25/13

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments

Acceptable |Acceptable
1a. Student Median Growth Percentile Assessment: The narrative describes an approach that is not comprehensive nor
(SGP) aligned with the curriculum and instructional practices. The narrative and data
Math provided did not demonstrate that the school implemented a system for monitoring

and documenting increases in student growth in Math. At the site visit,
documentation was reviewed that included an assessment system aligned with
curriculum and instructional practices that demonstrated the school implemented a
system for monitoring and documenting increases in student growth in Math.

Professional Development: The narrative describes a school at the beginning stage of
developing a professional development plan based on identified teacher learning
needs. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student
growth in Math. Based on a review of documentation at the site visit, a professional
development plan that contributed on increased student growth in Math was
evident.
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Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP)
Reading

Assessment: The narrative describes an approach that is not comprehensive nor
aligned with the curriculum and instructional practices. The narrative and data
provided did not demonstrate that the school implemented a system for monitoring
and documenting increases in student growth in Reading. At the site visit,
documentation was reviewed that included an assessment system aligned with
curriculum and instructional practices that demonstrated the school implemented a
system for monitoring and documenting increases in student growth in Reading.

Professional Development: The narrative describes a school at the beginning stage of
developing a professional development plan based on identified teacher learning
needs. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student
growth in Reading. Based on a review of documentation at the site visit, a
professional development plan that contributed on increased student growth in
Reading was evident.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

Assessment: The narrative describes an approach that is not comprehensive nor
aligned with the curriculum and instructional practices. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting increases in student growth for students with growth percentiles in the
lowest 25% in Math. At the site visit, documentation was reviewed that included an
assessment system aligned with curriculum and instructional practices that
demonstrated the school implemented a system for monitoring and documenting
increases in student growth in Math for students with growth scores in the lowest
25% in Math.

Professional Development: The narrative describes a school at the beginning stage of
developing a professional development plan based on identified teacher learning
needs. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student
growth for students with growth percentiles in the lowest 25% in Math. Based on a
review of documentation at the site visit, a professional development plan that
contributed on increased student growth in Math for students with growth scores in
the lowest 25% in Math was evident.
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Measure

Acceptable

Not
Acceptable

Comments

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

Assessment: The narrative describes an approach that is not comprehensive nor
aligned with the curriculum and instructional practices. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting increases in student growth for students with growth percentiles in the
lowest 25% in Reading. At the site visit, documentation was reviewed that included
an assessment system aligned with curriculum and instructional practices that
demonstrated the school implemented a system for monitoring and documenting
increases in student growth in Reading for students with growth scores in the
lowest 25% in Reading.

Professional Development: The narrative describes a school at the beginning stage of
developing a professional development plan based on identified teacher learning
needs. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student
growth for students with growth percentiles in the lowest 25% in Reading. Based on a
review of documentation at the site visit, a professional development plan that
contributed on increased student growth in Reading for students with growth
scores in the lowest 25% in Reading was evident.

2a. Percent Passing
Math

Assessment: The narrative describes an approach that is not comprehensive nor
aligned with the curriculum and instructional practices. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math. At the site visit, documentation was
reviewed that included an assessment system aligned with curriculum and
instructional practices that demonstrated the school implemented a system for
monitoring and documenting increases in student proficiency in Math.

Professional Development: The narrative describes a school at the beginning stage of
developing a professional development plan based on identified teacher learning
needs. The narrative and data provided did not demonstrate that the school
implemented a plan for professional development that contributed to increased
student proficiency in Math. Based on a review of documentation at the site visit, a
professional development plan that contributed on increased student proficiency in
Math.
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Measure Not Comments
Acceptable |Acceptable
2a. Percent Passing Assessment: The narrative describes an approach that is not comprehensive nor
Reading aligned with the curriculum and instructional practices. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading. At the site visit, documentation was
reviewed that included an assessment system aligned with curriculum and
instructional practices that demonstrated the school implemented a system for
I monitoring and documenting increases in student proficiency in Reading.
S
Professional Development: The narrative describes a school at the beginning stage of
developing a professional development plan based on identified teacher learning
needs. The narrative and data provided did not demonstrate that the school
implemented a professional development plan that contributed to increased student
proficiency in Reading. Based on a review of documentation at the site visit, a
professional development plan that contributed on increased student proficiency in
Reading.
2b. Composite School Comparison
(Traditional and Small Schools only) s
Math /
2b. Composite School Comparison
(Traditional and Small Schools only) I/s
Reading
2c. Subgroup Comparison
(2b. for Alternative)
ELL \/s
Math
2c. Subgroup Comparison
(2b. for Alternative)
ELL \/s
Reading
2c. Subgroup Comparison
(2b. for Alternative)
FRL \/s
Math
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Measure Not Comments
Acceptable |Acceptable
2c. Subgroup Comparison
(2b. for Alternative)
FRL \/s
Reading
2c. Subgroup Comparison
(2b. for Alternative)
Students with disabilities \/s
Math
2c. Subgroup Comparison
(2b. for Alternative)
Students with disabilities \/s
Reading
3a. A-F Letter Grade State Accountability
System /s
4a. High School Graduation Rate
(Traditional and Small Schools) /s
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Deer Valley Academy


Demonstration of Sufficient Performance


May 1, 2013


Barbara Dalicandro


Linda Hoyer
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Introduction

The Deer Valley Academy is the single school governed by the Deer Valley Charter Schools, Inc. The organization began in 2001 as a part of the Deer Valley Unified School District. The intent of the charter school was to provide an evening school opportunity for students who needed to recover credits due to having failed or dropped classes, or having earned an incomplete in a course. In addition, students could choose to move forward by taking an additional class at DVA. In 2004, the charter school separated from the Deer Valley Unified School District to become its own entity. Following the reorganization, the school board changed, directorship of the charter school changed and plans were developed to improve student achievement.


Currently, the Deer Valley Charter Schools, Inc. is governed by a school board consisting of five members who conduct business in accordance with the Arizona School Board Association’s guidelines. As reflected in the school report card, Deer Valley Academy has an Executive Director, a staff of highly qualified and highly trained teachers (100%), a guidance counselor, and an enrollment between 90 and 100 students. The enrollment number varies depending on the six (6) yearly sessions offered at DVA. 


The academic performance rating as reflected on the dashboard indicates N/R in each of the categories. The N/R is due to the fact that DVA has very few tenth grade students enrolled in any session during the school year. Further, the number of tenth graders enrolled must also meet the state criteria for FAY students to be counted in the overall rating system by the state. In referring to the enrollment chart and the AIMS chart, it is clear that the number of tenth graders (FAY) enrolled at DVA and taking AIMS was not a large enough group to statistically calculate in the state’s letter grade formula. Therefore, Deer Valley Academy did not receive a letter grade. Consequently, DVA is submitting the Demonstration of Sufficient Performance Report to verify that all aspects of curriculum, assessment, professional development and instructional practices are focused on student growth and academic performance. 


The growth chart included in this report reflects significant academic growth by session and school year. Of the students attending DVA, most of whom have failed a core content area course, the majority are successful in passing the same level course. It is evident that the local school districts are confident in sending students to DVA as 96% of the students are referred to DVA by guidance counselors from their home school. A small percentage of students choose to continue at DVA as their home school contributing to the high graduation rate at the academy. (Refer to chart 2b.2) DVA strives for academic excellence by providing an exceptional, educational program for all students. Courses are in compliance with and meet the state standards for rigorous instructional content, and students are expected to meet all academic standards established by the district and the state. DVA received a Performing label from 2004 until the changes were made in the state rating system.


1a. Student Median Growth Percentile


The central focus of Deer Valley Academy is to provide a rich and comprehensive program that increases achievement and growth in each of the students who attends the school.  DVA is currently rated N/R in SGP because the primary calculation is based off the growth in AIMS results from sophomores taking the test for the first time.  Since the majority of DVA’s students are juniors and seniors, the school has not had enough sophomores taking AIMS to provide a measurable SGP.  While DVA does have some sophomores enrolled in classes, most attend DVA for credit retrieval purposes and take the AIMS test with their home school.  There are a small number of students who, as mentioned earlier, choose to continue with DVA as their home school; however, these full academic year (FAY) students are almost always juniors and seniors.  In some years, DVA has not had any FAY sophomores taking the AIMS.  However, we do have data that demonstrates students are making significant gains in academic growth during their time at the Academy and that student growth is consistent from session to session during our academic year.  


Deer Valley Academy’s courses are all taught by highly-qualified teachers, and curriculum is aligned with the Arizona Academic Standards.  The curriculum review committee has established pacing guidelines for block scheduling, instructional guides, and standards-based assessments (see Section 2a for more details).  Instructional methods and materials are continually revised and refined to align with updated standards, such as Common Core, and to increase student proficiency in all content areas.  Professional development at DVA is integral to the school’s culture and all teachers are involved in evaluations, conferencing, and intra-departmental mentoring. (see Section 2a)


In each of Deer Valley Academy’s six (6) sessions during the academic year, student growth and achievement is carefully monitored and continually assessed to provide ongoing feedback regarding the effectiveness of instruction.  Most students come to the Academy for credit retrieval and have been unsuccessful at completing a particular course prior to attending DVA.  Student success in each course, then, is a crucial measure of both instructional effectiveness and SGP.  Deer Valley Academy’s high rate of successful credit retrievals (see chart 2a.1) demonstrates that students, though some attend DVA for only a very short time, move from failure to proficiency in content areas and demonstrate significant growth in learning.  (See Section 2a for more details).


Charts, Section 1a
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1a.1—Total number of sophomores attending DVA
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1a.2— AIMS results for 2010-2011 sophomores (2013 Cohort)
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1a.3— AIMS results for 2011-2012 sophomores (2014 Cohort)
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1a.4— AIMS results for 2012-2013 sophomores (2015 Cohort)


1b. Student Median Growth Percentile (SGP) Bottom 25%


Deer Valley Academy has structured the courses and program of instruction to meet the needs of a diverse population of students. As mentioned previously, the majority of students attending Deer Valley Academy are in the eleventh and twelfth grades. (Refer to charts 2b.1 and 2b.2) Those students, as well as the small number of tenth grade students, who fall into the bottom 25% are provided additional instructional support through the supplementary tutoring program. (Refer to tutoring chart 2c.1) The program is structured and on-going as a part of the academic improvement plan for each of the students involved. Along with supplementary materials such as the current Buckledown series and the Holt test prep books, the staff receives training from Robert Marzano’s, Classroom Instruction That Works. The overall results of the tutoring program have indicated academic improvement on those targeted skills. Careful evaluation of the AIMS results from the April testing will be included in the continuation of the tutoring program and any potential addition to supplementary materials purchased for the next school year. (Refer to tutoring chart 2c.1)

Students who have not met the standards on AIMS are automatically involved in the tutoring program. During each session, the students are taught by a math and/or reading teacher based on their individual needs and AIMS results. Once identified, the student and parent meet with the guidance counselor who explains the tutoring program and the goals of the instructional time in the program. Along with the individual’s AIMS results, each student is given a pre-assessment review of previous test results to identify the specific skills needed to be successful on AIMS. Students remain in the tutoring sessions until AIMS is administered. If the student has not met the AIMS standards, the student will continue in the upcoming tutoring program.


Individual content area teachers are made aware of those students who have not met the AIMS standards and are expected to reinforce content information that would better prepare those students for the AIMS assessment. Monitoring of the classroom instruction is done by evaluation and conferencing with content area teachers. For example, students in math class would receive additional supporting instruction as it relates to the skills necessary for meeting the standards on AIMS. Reinforcement of concepts benefits all students in class with a specific focus on those students taking the AIMS assessment.


As mentioned in section 2a, the professional development sessions are directly related to academic improvement for all students. The AIMS data is provided to teachers at professional development sessions along with research-based strategies to implement in the classroom that are likely to improve student achievement. Classroom Instruction That Works is one of the resources used in professional development for staff. In addition, the math teachers have provided additional activities to all teachers that support math across the curriculum. Teachers are including these activities to support students and to demonstrate the importance of assessments. For example, in the American Literature class students used math skills to plot and calculate the travel pattern and distance taken by settlers who arrived in Jamestown. The data was then included in the written assignment as part of the required supporting details. 


Data reveals that the majority of students coming to Deer Valley Academy for credit retrieval demonstrate success in content area classes. (Refer to growth chart) The mission of the school is to provide quality instructors who possess unique skills and compassion for working with varied academic levels in each class. Students (96%) are recommended to DVA from the local school districts and continual communication is maintained with each student’s guidance counselor at his/her home school. To ensure that all students’ needs are met, a complete, individualized 4 year plan is created for every student at DVA. Further, the students who may fall in the bottom 25% are immediately identified and placed in classes accordingly. As stated, these students also receive tutoring and supportive classroom instruction. 


Supplementary materials for the tutoring program:   


· Buckle Down


· Teaching the AIMS in Writing


· Teaching the AIMS in Mathematics


· AZ AIMS Math Book 1 and 2


· Glencoe Mathematics Skills Intervention


· Glencoe Mathematics Skills Practice Workbook


· The Holt Reader – Interactive Work Text (4 levels)


· Holt Reading Skills and Strategies


2a. Percent Passing


Deer Valley Academy continues to follow a structured school improvement plan with a central focus on student achievement. In each of the four target areas, the majority of time and funding allocated is directly targeted to student performance. For example, in the DVA School Improvement Plan, Standard 2, curriculum, instruction and professional development centers on alignment with the Arizona State Standards/Common Core Standards and on the improvement of student achievement. Included in the related action plan is the target of increasing reading, writing and math AIMS scores through the tutoring program. (Refer to AIMS chart 2c.1 and 2c.2) Along with the use of pre and post assessments, student growth is measured and reviewed for reinforced or supportive instruction. In addition, the curriculum revision process continues with the committee currently finalizing the alignment with the Common Core Standards. Professional development continues to target research based instructional methods and teacher needs that impact student growth. Chart 2c.2 also demonstrates the growth of FAY students number 3, 4, 7, 8 and 10. Standard 3 of the DVA plan is the continuation and implementation of pre and post assessments related to reading and math. The results of these assessments drive the classroom instruction and the on-going modifications necessary for those students who are underperforming. Currently, DVA is participating in a North Central Review to continue accreditation. As a part of the process, a new school improvement plan is developed based on stakeholder surveys and student academic data.


Deer Valley Academy has established a formalized process to evaluate curriculum on a yearly basis. In the 2008-09 school year, the curriculum committee developed instructional guides for the curriculum, a comprehensive set of DVA district assessments that coordinate with the curriculum and state standards, complete pacing guides and lesson plans specific to the sessions at DVA, and adoption of relevant materials to support the curriculum. Supplementary materials designed for enrichment and to enhance additional academic support for underperforming students have been included in the formalized process. The yearly curriculum review process involves a meeting with the entire staff in the fall, with the curriculum committee then meeting monthly from January to May to compile information and continue with the revision process.


All teachers are involved in the yearly review process related to the course curriculum and materials. Teachers complete the curriculum and materials survey with specific comments related to their instructional content area and adopted materials. This information is evaluated by the curriculum committee prior to revisions and further adoption of materials. Input from teachers is essential in the revision process which is coordinated with changes made in the Arizona Academic Standards. Further, the curriculum review process involves a committee of core content teachers (4), a curriculum coordinator, and an administrator. Currently, the curriculum committee is working on new curriculum that is aligned with the Common Core Standards in content areas including math, language arts, science and social studies. In addition to the alignment with the Common Core Standards, revised pacing guides/lesson plans and pre and post assessments are being completed. Complete implementation of the revised materials will begin in first session of the year, July 2013, at Deer Valley Academy. Additional materials aligned to the curriculum will be utilized along with the newly revised curriculum.


To provide support for students who are underperforming in areas of reading and math, Deer Valley Academy has developed a supplemental curriculum with a focus on improved academic performance as measured by AIMS assessments as well as performance on pre and post assessments given in class. Students involved in the additional instruction/tutoring program are those students who have not reached a satisfactory performance level on the AIMS assessment. Included are students in grades 10, 11 and 12. While the number of 10th grade students at DVA is very low, DVA ensures that every student who is re-taking the AIMS has the opportunity for supplemental instruction. The tutoring program is on-going and embedded in the instructional foundation at the school. The tutoring program functions as a pull-out with specific scheduled daily dates and times. 

The structured, tutoring program takes place during each of the 6 sessions at DVA which means that the program matches the calendar school year. The AIMS chart demonstrates the number of students who have shown academic improvement following the tutoring program and supplemental instruction. 


Monitoring the integration of the Arizona Academic Standards is multifaceted and on-going. In addition to the curriculum review process, teachers are routinely evaluated in the classroom and involved in conferencing to review instructional practices. The formal evaluation process continues to reflect student engagement and student performance as the primary focus. The evaluation instrument will be revised this summer to better reflect the Common Core Standards as they relate to instructional practices and student achievement. Lesson plans for core content areas note the corresponding common core standard which reflects the concept being taught. Teachers are expected to state and or write the objective on the white board for each lesson so students are aware of the expectations and outcomes for the lesson. Activities in the daily lesson plans must align to the standard and objective for instruction. Classroom assessment results contribute to the measures used in evaluating student growth.  As reflected in the student growth chart, student growth, the percentage of students showing academic growth in each session demonstrates the consistency of instruction and overall effectiveness of the curriculum. Students previously unsuccessful in a content area experienced measurable growth and proficiency in passing the course at DVA. In addition, DVA’s instructional effectiveness is shown by the fact that our students have a high success rate in core content area classes as reflected in the percent passing chart.


Teachers participate in professional goal setting along with individual professional growth plans. All teachers (100%) at Deer Valley Academy are highly qualified and highly trained. This is an expectation of the Deer Valley Charter Schools Inc. Board of Directors and has been in practice since 2008. Teachers are expected to attend regularly scheduled staff development sessions as all topics are student-related and geared toward improvement of academic performance. Agendas, sign-in sheets and related artifacts are maintained on campus. Professional development is embedded in the instructional culture and a part of the school improvement plan. As reflected in the NCA survey, teachers understand the relevance of analyzing and applying student performance data in lessons designs and daily instruction.  


Charts, Section 2a
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2a.1— Percent Passing/Student growth, Sessions 1-4 of 2012-2013
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2a.2— Student Growth (successful retrieval credit earned with DVA after failing the course with a different school)


2b. Composite School Comparison


A comparison between Deer Valley Academy and a school of similar size and population is a challenging task because our unique school calendar and student population is not equivocal to any other school in the area.  As mentioned previously in the sections 1a and 1b, the great majority of students at DVA are juniors and seniors (see chart 2b.2), and DVA has very few FAY sophomores taking the AIMS test under our auspices (see chart 1a.1).  As a result, DVA has the rating of N/R for SGP, due to the fact that SGP is measured solely by FAY sophomores’ improved performance on the AIMS test.  DVA does not anticipate an influx of sophomores in the foreseeable future, and a corresponding rating, because most students come to realize their need for credit retrieval during their junior and senior years.  


The most apt comparison with our student population would be the Deer Valley Unified School District, because DVA students are referred by local school district counselors and come from comprehensive high schools.  The most salient point of comparison would be the graduation rates of the two entities, since graduation rates and AIMS scores are the two main measures of school quality currently emphasized by the Arizona Department of Education.  For example, the graduation rate for Deer Valley Unified School District, in 2011-2012, was 91%; the graduation rate for DVA in the same period was 94%.  As mentioned previously, DVA has far more FAY seniors than sophomores, so graduation rate is a better point of comparison than AIMS scores.  Deer Valley Academy provides an individualized plan of support for each senior to ensure that they remain on track for graduation. (See Section 4a for more details)

Charts, Section 2b
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2b.1— Enrollment, Dual-Enrollment Students (Credit Retrieval)
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2b.2— Enrollment, Charter-Only Students


2c. Subgroup Comparison


 Deer Valley Academy is recognized as a small school (see dashboard and state demographic information) with a majority of students in the eleventh and twelfth grades. DVA has no students in the ELL or FRL categories. However, DVA does have a small number of students with disabilities enrolled. DVA continues to meet all state and federal guidelines for students with disabilities including all required reports and documents related to enrollment, 45 day screening, instruction, IEP’s, conferencing, assessments, transition plans and graduation plans. 


Students with disabilities are mainstreamed into regular classes, a least restrictive environment, and are monitored closely by the classroom teacher, support specialist, counselor and special education teacher. Each student’s IEP is implemented in class and monitored during the course session. Teachers are accountable for the implementation of the IEP and working directly with each special needs student to encourage and support their success. 

In addition to classroom support, students with disabilities are involved in the tutoring program, another means of increasing student proficiency. The tutoring program is structured to include hands-on activities that engage students in active learning and retention of information. Pre and post assessments are given in the tutoring session to identify each student’s area of need and specific skills for reinforcement. 


Parents are involved in all aspects of the educational process for all students with disabilities. Parents must attend enrollment meetings, IEP meetings and other meetings as needed. Progress reports are provided to students at the mid-term and follow-up calls are made for any student not meeting the academic standards. To further assist special needs students, classroom numbers are kept low so that the teacher to student ratio is more likely to allow for individualized instruction in content area classes. While this practice is beneficial to all students, it is especially important to students with a need for extra support and instruction.


Professional development topics have included working with students with disabilities. Sessions have focused on topics such as teaching in the block, helping students with learning disabilities, monitoring the individual education plan, and modified assessment strategies. Teaching the Best Practice Way ,by Daniels and Bizar, is another resource available to DVA teachers. Drawing from these research-based methods has enhanced the presentations in class and assisted teachers in better planning for the block scheduling at DVA. The structured, daily lesson plans provided to DVA teachers are aligned with the curriculum and include activities that are directly related to meeting the instructional objectives and achieving specific outcomes. 


Further, the restructuring of the teacher evaluation instrument is based on the Arizona  guidelines and Charlotte Danielson’s Professional Practice A Framework for Teaching. Danielson divided the 22 components clusters into 4 domains of teaching, which is aligned to the Arizona professional development guidelines. Each component defines a specific aspect of a domain. The research reflects student academic improvement when implementation of the methods from A Framework for Teaching is incorporated into instructional practices. For example, in domain 1, planning and preparation, component 1f, designing student assessment, the four elements have guided the creation of DVA’s pre and post assessments for core content areas. Professional development sessions have included methods and strategies from the Danielson model. 


Full implementation of the revised evaluation process will begin in the 2013-2014 school year. Prior to the start of the new school year, all DVA teachers will attend the professional development sessions to become familiar with the revised evaluation and the relevance to student achievement. In addition, training will be included in each monthly session of professional development to better ensure that all DVA teachers, some of whom are on a rotating basis, receive the same information and have an understanding of the expectations and outcomes. 


The goal at Deer Valley Academy is to provide the optimum educational experience for all students attending. Special needs students are more likely to be successful and benefit when the instructional program is organized, structured, specific and uniformly implemented with clearly defined outcomes for student achievement. 

Charts, Section 2c
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Chart 2c.1— Student increase in AIMS performance after math tutoring
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Chart 2c.2— 2012-13 AIMS growth points by student and test (does not include spring 2013 math)


3a. A-F Letter Grade State Accountability System


The Deer Valley Academy administration and school board are cognizant of the critical nature of relevant student data. Decisions are made for courses offered based on data related to student needs, such as AIMS results, academic levels and student population. As a data-driven school, administration and staff closely monitor student assessment data, student documents and multiple measures to create master schedules, course offerings, hiring of teachers and communication with neighboring districts in an on-going effort to provide opportunities for a diverse population of students. 


As documented in the state report card and state accountability reports, DVA has maintained a performing plus or performing label from 2004 until the state system changed to the letter score. Currently, DVA does not receive a letter score due to the small school status and number of students in a given session. While DVA holds sessions year-round, enrollment at each session varies and is not sizable enough to receive a letter score at this time. (Refer to enrollment charts 2b.1 and 2b.2)


As stated previously, DVA has very few tenth grade students enrolled. The enrollment chart demonstrates the low number of tenth grade students as compared to the consistent number of eleventh and twelfth grade students enrolled. AIMS data evaluated by the state is based on the performance of tenth grade students only which, in the case of a small school, is not indicative of the overall performance of students enrolled. 


Yearly analysis of grade level enrollment reveals that eleventh and twelfth grade students at DVA are attending to retrieve credits in an educational environment designed to meet their academic needs. The data also shows that DVA has not increased the number of ninth or tenth grade student enrolling in any of the sessions. As DVA continues to provide awareness of the school and the programs through neighboring districts, freshmen and sophomores may elect to enroll in the future.


4a. High School Graduation Rate


The graduation rate at Deer Valley Academy is 94% as reflected on the dashboard and in state reports. DVA is proud that students are meeting their academic goals and successfully completing both state and district graduation requirements. As mentioned in previous sections, it is not common for a ninth grade student to enroll at DVA, so the graduation rate is a representation of students who enter at various times in their educational career. 


Each student enrolling at DVA is provided individualized guidance and a plan to meet graduation requirements. Students are enrolled in classes based on their needs and state requirements for each of the core content areas. Students who have not met the state standards on AIMS are also included in the tutoring program as an additional support. 


Students preparing for graduation are counseled and monitored to ensure that they remain on-line to graduate. Parent meetings begin in March of each year to prepare families for the celebration of success. Students complete a survey related to post-secondary plans and the guidance counselor makes every effort to maintain open communication with graduates to track their success. 


As each year comes to a close, the staff consistently stays involved in the graduation ceremony which demonstrates their dedication to the success of the DVA students. While the graduation rate is high, DVA staff continues to seek out ways to improve overall to increase the percentage each year. 

Charts for Section 4a
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Chart 4a.1— DVA’s percent of graduates for 2010- 2013
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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: Deer Valley Charter Schools, Inc.
School: Deer Valley Academy
Site Visit Date: April 21, 2015
Purpose of Demonstration of Sufficient Progress:
] Annual Monitoring
[ Interval Review
Renewal
U] Failing School
[ Expansion Request
Academic Dashboard Year:
] FY2013
FY2014

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e An overall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, Data, and Graduation Rate.
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






School Name: Deer Valley Academy

Area |I: Data

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it

2a. Percent Passing — Reading

2b. Subgroup, ELL — Math

2b. Subgroup, ELL — Reading

2b. Subgroup, FRL — Math

2b. Subgroup, FRL — Reading

2b. Subgroup, students with disabilities — Math

addresses.
. Insufficient Data Does Data Does Not
No Data . Comparative .
Measure . Data Required . Comparative Demonstrate Demonstrate
Required Data Provided X
Data Provided | Improvement Improvement
1a. Student Median Growth Percentile (SGP) — Math ] O
1a. Student Median Growth Percentile (SGP) — Reading ] O
la. Student Median Growth Percentile (SGP) Bottom 25% — Math | O
la. Student Median Growth Percentile (SGP) Bottom 25% — Reading O O
2a. Percent Passing — Math | O

2b. Subgroup, students with disabilities — Reading

4a. High School Graduation Rate

O00KIXXKX OOOO0oD

XXX OOOOUOX XX X|X

XOQ

OX|X

X0

O X | X






DATA OVERALL RATING

Evaluation of DSP Report

Meets Does Not Meet Falls Far Below
[l ]

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide sufficient comparative data and analysis for one or more required

measures and has provided data that demonstrates comparatively declining academic performance year-over-year for the two most recent school
years for one or more of the required measures.

Data provided does not demonstrate improved academic outcomes for the following required measures:

1a. Student Median Growth Percentile (SGP) — Math

1a. Student Median Growth Percentile (SGP) — Reading

1a. Student Median Growth Percentile (SGP) Bottom 25% — Math
1a. Student Median Growth Percentile (SGP) Bottom 25% — Reading
2b. Subgroup, students with disabilities — Math

2b. Subgroup, students with disabilities — Reading






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables

students to meet the standards?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder identify gaps in the curriculum?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. Who is involved in the process for adopting or revising curriculum?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Implementin

g Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards

are covered within the academic year?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignhment with instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the
students?

needs of students with proficiency in the bottom 25%/non-proficient

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How has the Charter Holder ensured that the curriculum addresses the

needs of English Language Learners (ELLs)?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

13. How has the Charter Holder ensured that the curriculum addresses the

needs of Free and Reduced Lunch (FRL) students?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

14. How has the Charter Holder ensured that the curriculum addresses the

needs of students with disabilities?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently

implemented a limited curriculum approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required
elements:

e evaluating curriculum

e implementing curriculum

e ensuring curriculum is aligned with Arizona’s College and Career Ready Standards
e addressing the curriculum needs of relevant subgroup populations

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e adopting/revising curriculum, because the Charter Holder did not provide sufficient evidence to address:

o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?






Area lll: Assessment

Assessme

nt System

1. What types of assessments does the Charter Holder use?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. What was the process for designing or selecting the assessment system?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. What intervals are used to assess student progress? How does the asse

ssment plan include data collection from multiple assessments, such as

formative and summative assessments and common/benchmark assessments?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Analyzing Ass

essment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
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Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students?

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a comprehensive assessment system that addresses each of the following required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments;

e analyzing assessment data to evaluate instructional and curricular effectiveness;
e adjusting curriculum and instruction in a timely manner based on assessment results; and

e addressing the assessment needs of relevant subgroup populations.

10





Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional practices? How does this process evaluate the quality of instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this process identify individual strengths, weaknesses, and needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the

Charter Holder done in response?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

L] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11






Adapted to Meet the Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient

students?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?

Not applicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of Free and Reduced Lunch (FRL) students?

Not applicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of students with disabilities?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12






MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
X O O

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive instructional monitoring system that addresses each of the following required elements:

e monitoring the integration of Arizona’s College and Career Ready Standards into instruction;
e evaluating instructional practices;
e evaluating instructional practices targeted to address the needs of relevant subgroup populations; and

e providing analysis and feedback to further develop instructional quality and standards integration.






Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How was the professional development plan developed?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the professional development plan aligned with instructional staff learning needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this plan address areas of high importance?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does the Charter Holder provide the resources that are necessary

for high quality implementation?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in

professional development?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students

with proficiency in the bottom 25%/non-proficient students?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English

Language Learners (ELLs)?

Not applicable

] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and

Reduced Lunch (FRL) students?

Not applicable

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students

with disabilities?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.
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PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets

X

Does Not Meet
O

Falls Far Below
O

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
consistently implemented a comprehensive professional development system that addresses each of the following required elements:

e providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance;

e supporting high quality implementation of the strategies learned in professional development;

e monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development; and

e providing professional development that addresses the needs of relevant subgroup populations.
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Area VI: Graduation Rate

Ensuring Students in Grades 9-12 Graduate On Time

1. How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation requirements?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder identify students that are not successfully progressing through required courses?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. What data can the Charter Holder provide to demonstrate that these strategies are effective?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.
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GRADUATION RATE OVERALL RATING

DSP Report Evaluation

Meets

X

Does Not Meet
O

Falls Far Below
O

The area of Graduation Rate is evaluated as Meets. As demonstrated by the evidence provided at the DSP site visit, he Charter Holder has consistently

implemented a system for ensuring students in grades 9-12 graduate on time that addresses each of the following required elements:
individual student plans for academic and career success which are monitored, reviewed and updated annually; and
strategies to address early academic difficulty.

18





Evaluation Summary

Area

Evaluation of DSP

Meets

Does Not Meet

Falls Far Below

Data

Curriculum

Assessment

Monitoring Instruction

Professional Development

Graduation Rate
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Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress
DSP Report

Charter Holder Name:
School(s):
Date Submitted:
Purpose of Demonstration of Sufficient Progress (check one):
L1 Annual Monitoring
LI Interval Review
Renewal
] Failing School
[] Expansion Request
Academic Dashboard Year (check all that apply):
FY2013
FY2014

Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the
Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the
DSP Online Technical Assistance presentation before starting.

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the
Board’s website:
i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.
iv. Select the “Academic Interventions” tab.
v. Scroll down to the “Demonstration of Sufficient Progress” section.
vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS
Online:
i. Go to ASBCS Online (http://online.asbcs.az.gov)

ii. Login using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on
the log in page and click it to reset your password. You will receive an email
from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with
instructions.

iv. Locate the “Help” section of the Dashboard.

v. Select “Online Help”

“'ﬁi\ 5 4"
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Demonstration of Sufficient Progress Report

vi. Locate and download the “Demonstration of Sufficient Progress Process and
Instructions”.

c. To locate the DSP Online Technical Assistance presentations on the Board’s website:

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)
ii. Locate the “For Charter School Operators” section in the middle of the page.
iii. Select the “Performance Expectations & Reviews” link.

iv. Select the “Academic Interventions” tab.

v. Scroll down to the “Demonstration of Sufficient Progress” section.

vi. Locate and click the link for the DSP Online Technical Assistance presentation
you wish to view.

Complete the template by providing a clear and concise written answer for each question. The
suggested word count is no more than 400 words per question. In addition, list the names of all
documents that serve as evidence of implementation of the process described in the answer.
Reference evidence listed in the Charter Holder’s Performance Management Plan when listing
evidence of implementation.

Demonstration of Sufficient Progress Report Template v.02/04/15





Demonstration of Sufficient Progress Report

Area |I: Data

Charter Holders with multiple schools must complete the Data area for each school that received an
Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic
Dashboard." The Charter Holder must copy and paste the entire Data area for each school.

School Name:

Dashboard Ratings for All Measures

_ Data

Measure Meets Does Not Meet Meets Does Not Meet Required for
Exceeds Falls Far Below Exceeds Falls Far Below Report
No Rating No Rating
Student Median Growth
Percentile (SGP) - Math = = O 2 O
Student Median Growth
Percentile (SGP) — Reading = = = X =
Student Median Growth
Percentile (SGP), Bottom 25%,- U O O X O
Math
Student Median Growth
Percentile (SGP), Bottom 25%,- O O | X |
Reading
Improvement — Math
(Alternative High Schools Only) = = = = =
Improvement — Reading
(Alternative High Schools Only) = = = = =
Percent Passing — Math O O O
Percent Passing — Reading O O O
Subgroup, ELL — Math O O O
Subgroup, ELL — Reading (| | |
Subgroup, FRL — Math O O O
Subgroup, FRL — Reading ] | |
Subgroup, students with
X X
disabilities — Math = = =
Sub'gro.u.p., students .Wlth 0O O 0
disabilities — Reading

! |f the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the
directions provided in the amendment or notification instructions.

State
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Demonstration of Sufficient Progress Report

High School Graduation Rate U [ Ul
Academic Persistence
(Alternative Schools Only) = = . = -

Data for All Applicable Measures and Subgroups

1. What year-over-year comparative data generated from internal sources demonstrates
improved academic performance in the current year as compared to the prior year? Describe
and provide data for each measure that does not meet the Board’s standards in the relevant
Academic Dashboards. Clearly label all data to demonstrate which measure(s) it addresses.

Directions: Prepare graphs, tables, or data charts to include in the template that address all measures
that do not meet the Board’s academic standards for either of the two most recent years. The Charter
Holder must provide valid and reliable comparative year-over-year data and analysis generated from
internal assessment sources that demonstrates and evaluates the change in academic performance for
all required measures for the current and prior school years. The Charter Holder must provide data for
each school operated by the Charter Holder that does not meet the Board’s academic expectations and
must:

o clearly label all data to demonstrate which measure(s) it addresses,

o provide data that is a valid and reliable indicator for each measure,

o limit all data to no more than one page per measure per content per school, and

o redact all student identifiable information.

Insert data here:
Insert Student Median Growth Percentile (SGP) — Math data here:

DVA is the single school in the Deer Valley Charter School District. DVA offers
courses in six sessions beginning in July and ending in June. Each session offers
core content classes with curriculum based on state standards (CCRS) and taught
by highly qualified/certified teachers. Pre and post assessments are a part of the
data collected session-to-session and analyzed to demonstrate academic growth in
the standards-based, core classes.

In addition to the pre and post assessments, grade distribution and percent passing
a core class, DVA has implemented a district assessment that is aligned to the state
standards (CCRS) and the DVA curriculum. The DVA Comprehensive
Assessment was first administered in fall 2014. The assessment will be given in
spring 2015. Benchmarks and median scores have been established for the
comprehensive assessment.

R ‘gv‘
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Demonstration of Sufficient Progress Report

Below is a sample of the on-going pre and post assessment data collected and
analyzed in math and reading.

Math data: Pre and post assessments are administered in the first and last week of
each session. Academic growth is demonstrate by percentages in the data below.

Session 1 —2013-14

Pre Post SGP
Algebra 1 51.6 % 62.2 % 10.6 %
Algebra 2 4.4 % 21.6 % 17.2 %
Geometry 5% 8 % 3%
Session 2 — 2013-14

Pre Post SGP
Geom 1-2 7% 100% 93 %
Alg 1-2 9% 100% 91 %
Session 3 —2013-14
Alg Apps 0% 94% 94 %
Geom 1-2 0% 96% 96 %
Session 1 —2014-15
Alg. Apps 1 28% 76% 48%

NS A
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Demonstration of Sufficient Progress Report

Alg. 1 12% 62% 50%
Alg. 2 45% 89% 44%
Geom. 2 32% 74% 42%

Session 2 — 2014-15

Alg. Apps 2 32% 69% 37%
Geom. 2 34% 72% 38%
Session 3 - 2014-15

Alg. Apps 0% 57% 57%
Insert Student Median Growth Percentile (SGP) — Reading data here:

Reading data: Pre and post assessments are administered in the first and last
weeks of the sessions. Academic growth is demonstrated in the data below.

Session 1 —2013-14 Pre Post SGP
LA 1-2 34.4 % 57 % 22.6 %
Session 2 — 2013-14 Pre Post SGP
LA 7-8 10% 100% 90 %
LA 5-6 17.5% 80% 62.5 %
Session 3 —2013-14 Pre Post SGP
LA 5-6 9.7% 91% 81.3 %
Session 1 —2014-15 Pre Post SGP
ELA1 64% 96% 30%






Demonstration of Sufficient Progress Report

ELAG6 61% 84% 23%
Session 2 — 2014-15

ELA 3-4 21% 78% 57%
ELA7-8 58% 93% 35%
Session 3 -2014-15

ELA 1-2 86% 90% 16%
ELA 5-6 33% 100% 67%
Session 4 — 2014-15

ELA3 30.5% 64.4% 33.9%

NS 265
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Demonstration of Sufficient Progress Report

Deer Valley Academy
Comprehensive Assessment Results 2014

Mathematics
Demographics:

Students tested were enrolled at DVA as their home school. Of the 19 students
tested, two had an IEP. As is the norm at DVA, the majority of students were in
grades 11 and 12 with 2 of the students in 10" grade and one in the 9" grade.

Thirteen students were Caucasian, four Hispanic and two African American. Ten
female students were tested and nine male students were tested.

Scores did not reflect any deviation related to ethnicity. All students scored within
a range consistent with the expectations of the assessment.

Total number tested 19
Students with IEP 2
Male students 9

Female students 10
Caucasian 13
Hispanic 4
African American 2
Grade 9 1

Grade 10 2

Grade 11 7

Concepts included on the mathematics assessment:






Demonstration of Sufficient Progress Report

e Number and Operations

e Statistics and Data Analysis

e Patterns, Algebra and Functions
e Geometry and Measurements

e Structure and Logic

Following the administration of the mathematics assessment, the assessment
committee reviewed the results. Specific questions were reviewed and determined
to be invalid. Ten questions on the assessment (form 1) will be removed on form 2
that will be administered in the spring 2015.

Language Arts
Demographics:

Students tested were enrolled at DVA as their home school. Of the 18 students
tested, one had an IEP. As is the norm at DVA, the majority of students were in
grades 11 and 12 with three of the students in grade 10 and one in grade 9.

Twelve of the students tested were Caucasian, four were Hispanic and two were
African American. Ten female students were tested and eight male students were
tested.

Scores did not reflect any deviation related to ethnicity. All students scored within
a range consistent with the expectations of the assessment.

Total number tested 18

Students with IEP 1

Male students 8

Female students 10

Caucasian 12

Hispanic 4

African American 2

Grade 9 1

Grade 10 3 mplate v.02/04/15 .
Grade 11 4






Demonstration of Sufficient Progress Report

Concepts included on the language arts assessment:
Writing

e Writing Elements

e Conventions

Reading

e Reading Process
e Vocabulary
e Reading Comprehension

Following the administration of the language arts assessment, the assessment
committee reviewed the results. It was determined that the assessment met the
standards and expectations. The committee suggested that form 2 include a
variation in vocabulary application.

Summary of Scores:

Mathematics Benchmark Scores Number of Students Reaching Scores
Passing score 56% 6
Approaching score 46% 3
Far below passing score 10

(Scores based on 10 questions removed from the mathematics assessment)

Language Arts Benchmark Scores ~ Number of Students Reaching Scores

Passing score 60% 12
Approaching score 50% 2
Far below passing score 4

%
7 &
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Data Application:

Teachers were provided the assessment data and concepts at the October (2014)
professional development session. Discussion regarding instructional methods and
content concepts were discussed. Implementation of the modifications in
mathematics and language arts began during session 3.

Teacher evaluations reflect implementation of academic goals. Expectations have
been presented and timelines reviewed. Administration of the comprehensive
assessment will take place during session 5 (2015).

Students who may be in the bottom 25% in math and/or are included in the pre and
post assessments and the DVA Comprehensive Assessment. In addition, students
are monitored and provided academic support by participating in the tutoring
program.

Percent Passing Example

The following chart identifies the percent passing for core classes.
DVA Session One 2013 - 2014

Percent Passing Core Classes

Number of students: 361
Percent ¢
0% Percent passing: 91.6%

D (15.7%)
17%

Core classes: Math, Language arts, science and
social studies

ate v.02/04/15
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DVA Percent Passing Math or English Language Arts

Session 5, 2014

The chart reflects the percentage of letter grades, A through F, received by
students completing Session 5 (2014) at DVA. Further, students enrolled and
completing a core academic class (80) with a total of 97.5% of the students
passing the class demonstrates academic growth for the majority of students
taking the class.

Deer Valley Academy - Session 5 (2014)
Core Classes: Math, English Language Arts
Total number of students = 80

Total percent passing = 97.5%

45

40
35
30
25
20
15
10

Omath
BELA

The chart above demonstrates another format in the analysis of student
performance data. Data is presented in staff meetings and professional
development sessions. Additional charts are maintained at the school and reflect

SGP in each session.

12





Demonstration of Sufficient Progress Report

Insert Student Median Growth Percentile (SGP), Bottom 25%,- Math data here:
Data is included in the math percentages above.

Insert Student Median Growth Percentile (SGP), Bottom 25%,- Reading data here:
Data is included in the reading data above.

Insert Improvement — Math data here:

(Alternative High Schools Only)

Insert Improvement — Reading date here:
(Alternative High Schools Only)

Insert Percent Passing — Math data here: 88%

Insert Percent Passing — Reading data here: 93%

Insert Subgroup, ELL — Math data here: N/A

Insert Subgroup, ELL — Reading data here: N/A

Insert Subgroup, FRL — Math data here: N/A

Insert Subgroup, FRL — Reading data here: N/A

Insert Subgroup, students with disabilities — Math data here: Data is included in math above.

Insert Subgroup, students with disabilities — Reading data here: Data is included in reading above.

Insert High School Graduation Rate data here:

Graduation data follows:

NS 6
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30
25
20
9
=
= 15
E
<
10
5
0
2008 2009 2010 2011 2012 2013 2014
-4 0 0 0 1 0 0
m-3 0 1 0 1 0 0 1
m-2 0 4 4 0 1 0 0
m-1 13 9 4 10 7 7 3
B Cohort 8 11 6 9 2 4
M Early 1 0 0 1 0

Insert Academic Persistence data here:
(Alternative Schools Only)

("

\\ =/
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Valid and Reliable Data

2. How does the Charter Holder know that the data described above is a valid and reliable indicator
for each measure on the Academic Dashboard that does not meet the Board’s standards?

Pre and post assessments have been implemented at DVA. The assessments are
standardized, aligned to the state standards and inclusive of the core content standards.
Professionals in the core content areas designed the pre and post assessments to be free
of bias, valid and reliable. The pre and post assessments are clearly focused and have
reflected accurate measures of the content. Further, the pre and post assessments
reflect consistent scores over time and with various instructors.

The DVA Comprehensive Assessment is aligned with the state standards and has been
reviewed by math and language arts experts along with the curriculum specialists.
Sample assessments from Arizona, Oregon and California were made available to the
committee as the sample assessments align to Common Core Standards and were used
as resources. State standards and DVA curriculum in math, reading and writing were
also a part of the resources provided in developing the assessment.

The committee followed a validity and reliability checklist, as suggested by the North
Central Regional Educational Laboratory, to ensure the appropriateness of the
assessment. Following development of the DVA Comprehensive Assessment, a final
review was done by DVA math and language arts teachers to check for bias and
fairness. The next step was to pilot the assessment.

Data from the pilot test was presented to the committee for review. The format was
familiar to students and the timeframe for administration of the assessment was ample.
The DVA Comprehensive Assessment was administered in the spring of 2014. The
assessment is new and analysis is on-going. Test questions were multiple choice and
scoring was consistent as two writing teachers scored the written portion of the test.
Reliability was also analyzed on the basis of comparable measures and projected
outcomes. Student scores, strengths and challenges were similar to those identified in
the AIMS results. Confirmation of reliability is on-going as the test is new and will be
given again in spring 2015.

**" Demonstration of Sufficient Progress Report Template v.02/04/15
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Conclusions Drawn From Data

3. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s
academic performance expectations to understand current year performance as compared to prior
year(s) performance? What change in academic performance does the analysis indicate? How does
the analysis indicate the identified change in academic performance?

DVA has used pre and post assessments for several years as an indicator of academic
growth in core classes. Pre and post assessments are standardized and given in the first
and last weeks of the sessions. As part of the multiple measures, DVA teachers
administer mid-term assessments that are analyzed and compared to final assessments.
Grade distributions and percent passing (a course) are also part of the student academic
growth.

The new district assessment is administered in the fall and spring of the school year
and is aligned to the state standards. The assessment will continue to be administered,
evaluated and refined as a part of the overall picture of student academic growth.

In analyzing the data from each assessment, the scores are recorded in percentages. For
example, the pre and post assessment scores for each student are recorded in
percentages. This allows teachers to monitor individuals for academic growth. The
scores are then averaged to determine, in a particular core class, the pre assessment
average and the post assessment average. The average growth is then recorded. This
process allows for consistency in the analysis of data.

In addition, DVA reviews the percent of students passing a core class during each
session. Along with the percent passing, DVA monitors the grade distribution in each
class. The practice of collecting percent passing data and grade distributions provides a
larger picture of the student progress and instruction.

The following are examples of Pre and Post data, percent passing data and grade
distribution data. All data are provided to teachers in professional development
sessions and are part of the discussion and planning for curriculum, instruction and
continuous improvement goals.

Analysis of student performance data reveals a continued need for the tutoring
program to assist those students who have not met the standards in math and reading.
Trends are revealed and concepts identified to broaden the scope of instruction in
providing support to all students in core areas. As new students enter and exit every six
weeks, predicting outcomes and reviewing trends becomes a part of the overall
analysis of data.
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Pre and Post Assessment Data:

Session 4 2013-14 Pre Post SGP
Language Arts 3 52% 89% 37%
Session 1 2014-15 Pre Post SGP
Geometry 1 32% 74% 42%
Algebra Apps. 1 28% 76% 48%
Lang. Arts 5 61% 84% 23%
Session 2 2014-15

Geometry 2 34% 2% 38%
Algebra Apps. 2 32% 69% 37%

Pre and Post Assessment Results
Session 3, 2014

Passing Scores

120%

100%

80%
60%
40%
20%
0% -

Pre Pass Post Pass

BMELA1-2 M Govt ELA5-6 mAlg. Apps M Env. Sc

As reflected in the chart, a pre-test was administered in the first week of the session.
Post assessments were given in the last week of the session. Evidence of academic
improvement is apparent in the data below:

Academic improvement:

ELA1-2 = 4% ELA5-6=67% Alg. Apps. = 77%

Gowvt. = 98% Env. Sci. =57%

goState g

B
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DVA Percent Passing Math or English Language Arts
Session 5, 2014

The chart reflects the percentage of letter grades, A through F, received by students
completing Session 5 (2014) at DVA. Further, students enrolled and completing a core
academic class (80) with a total of 97.5% of the students passing the class
demonstrates academic growth for the majority of students taking the class.

Deer Valley Academy — Session 5 (2014)

Core Classes: Math, English Language Arts
Total number of students = 80
Total percent passing =97.5%

45
40
35
30
25
20

Omath

BELA

15
10

The chart above demonstrates another format in the analysis of student performance
data. Data is presented in staff meetings and professional development sessions.
Additional charts are maintained at the school and reflect SGP in each session.
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Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder
evaluate how effectively the curriculum enables students to meet the standards?

Deer Valley Academy’s curriculum is based on the Arizona State Curriculum
_ . fimel
College and Career Readiness Standards and has a formalized Imetine,
. . .. . .. documents and
curriculum process that includes reviewing, evaluating, revising common
and writing. Instructional materials are selected in conjunction assessments

with curriculum revisions. The entire curriculum process follows an
established timeline, which details each part of the annual review,
evaluation and revision. In addition, a formalized curriculum
writing process is scheduled every five years. New curricula is
written for each core course taught at DVA. Newly adopted text,
audio/visual and instructional materials are implemented along
with the newly written curriculum.

The curriculum review process includes a structured timeline and
action plan. The timeline revolves around DVA’s year-long
schedule beginning in July and culminating in June of the following
year. The yearly review allows for curriculum adjustments and
modifications to lesson designs. Student performance data is
critical in the review process as are the CIP goals and stakeholder
input.

In evaluating the curriculum, teachers complete review documents
identifying strengths and areas of concern in their content area.
The process allows significant input by teachers as they analyze
student learning and performance in each session taught.
Department leaders meet with members of the content area staff
to discuss the curriculum, suggestions and modifications. In
addition, curriculum pacing guides, lesson design and daily lesson
plans are revised as needed.

IS
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Curriculum review forms include the following:
e Accuracy of curriculum pacing
e Alignment to CCRS and district curriculum
e Effectiveness of lesson design
e Alignment of assessments
e Areas for improvement
e Comments

External alignment in each core content area has been
accomplished by using the state documents to guide curriculum
writing. Evaluations of alighnment were conducted by experts in the
field and the curriculum director. Curriculum mapping was
included in the evaluation process to align standards and to
strengthen instructional content.

The newly written core curriculum was implemented at DVA in the
2014 school year. Curriculum standards were aligned with the
state and paralleled core curriculum from the neighboring district.
This practice ensures that dual enrolled students are able to
transition smoothly and maintain academic integrity. In addition,
common assessments were developed that aligned to the
curriculum and are provided to content area teachers.

Student performance data is another factor in the evaluation of
curriculum. Pre and post assessments are administered in core
classes each session. Teachers complete an evaluation of student
assessment performance by identifying concepts and standards
that need enhancement and those students have mastered.
Teachers complete an action plan stating the instructional
methods, strategies and techniques that will be utilized to
promote improvement. Growth percentages are calculated and
returned to teachers at the end of each session. This practice
provides information for instructional and lesson adjustments.
Mid-term grades for all students are reviewed by the
administration. Students having academic difficulty are identified

>, ‘ 1913~ °\5)
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and provided additional support during the remainder of the
session.

Performance data sources:

e Pre and post assessments (results)

e Pre and post assessment analysis (forms completed by
teachers)

e Mid-term grades

e Common assessments (final exams)

e DVA Comprehensive Assessment (math, reading and
writing)

e AIMS

e Grade distribution in core classes

2. How does the Charter Holder identify gaps in the curriculum?

Avrea Il: Curriculum Curriculum
docs, pacing

DVA incorporates strategies to ensure that the curriculum is aligned | guides,

to the state standards and taught in the classroom. Curriculum pre/post

analysis is one strategy to assist in identifying gaps in the assessment

curriculum. Research has demonstrated that analysis allows data

teachers the opportunity to more closely “break down” the
standards as they align curriculum and further create lesson
designs. DVA core teachers create lesson plans that are specific to
the days in each session and block schedule. Plans include
standards, objectives, relevant activities and assessments.
Analyzing pre and post assessments provides information regarding
student prior knowledge and academic growth. Teachers utilize
results to modify instruction as needed. Further, reviewing the
assessment results allows teachers to identify academic needs and
areas to improve instruction. Administrators review the data to
draw conclusions related to instruction, performance and the
possible need to make adjustments to curriculum.
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Common assessments are another way in which DVA can monitor
standards being taught and possible gaps in the curriculum.
Performance data is compiled for each session and provided to
teachers in a professional development session. In content area
groups, performance results are reviewed and discussion takes
place related to strengths and areas of concern. Curriculum
standards, instructional methods and academic rigor are the topics
discussed prior to revisions or modification to curriculum and
instruction.

Monitoring the implementation of pacing guides provides another
avenue for identifying gaps in the curriculum. Pacing guides have
been established by experienced professionals in the content areas
and align to the block schedule timeframe. While they are guides,
teachers are expected to use the guides to ensure standards are met
in each session.

Currently, DVA is analyzing content area testing as it relates to
Bloom’s Taxonomy. Teachers are preparing questions on
classroom quizzes and tests to encourage higher levels of thinking
for students. Professional development sessions support this
process and continue to address rigor in the classroom.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its
evaluation processes?

Answer (suggested word count is 400 words): Curriculum
Deer Valley Academy’s curriculum is based on the Arizona State guides, timeline
College and Career Readiness Standards and has a formalized and curriculum
curriculum process that includes reviewing, evaluating, revising o

and writing. Instructional materials are selected in conjunction with
curriculum revisions. The entire curriculum process follows an
established timeline, which details each part of the annual review,
evaluation and revision. In addition, a formalized curriculum
writing process is scheduled every five years. New curricula is
written for each core course taught at DVA. Newly adopted text,
audio/visual and instructional materials are implemented along with
the newly written curriculum.

The curriculum review process includes a structured timeline and
action plan. The timeline revolves around DVA’s year-long
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schedule beginning in July and culminating in June of the following
year. The yearly review allows for curriculum adjustments and
modifications to lesson designs. Student performance data is critical
in the review process as are the CIP goals and stakeholder input.
Further, monitoring the implementation of curriculum is done by
classroom observations and assessment results. Professional
development sessions and staff meetings allow additional
conversation related to curriculum and student performance.

Deer Valley Academy’s formal curriculum review process involves
all staff members, the curriculum committee and administration.
Stakeholder involvement takes place in the form of surveys and
participation on the curriculum committee. Questions related to
instruction, curriculum, rigor and student performance are included
on the survey. Survey results are compiled for the curriculum
committee’s use.

The curriculum writing process is conducted every five years
(unless major changes are made at the state level). The writing
committee meets numerous times to review all documents,
performance data, state standards, lesson design and lesson
mapping/pacing. Considering all documents, the committee breaks
into content area groups to begin the writing process. Instructional
materials are reviewed to ensure alignment. Final curriculum
documents are presented to the Board of Directors for approval.
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Curriculum Calendar:
Deer Valley Academy
Curriculum Process

Deer Valley Academy reviews and evaluates the curriculum, lesson design,
pacing guides, assessments and instructional materials on an annual basis. The
curriculum writing cycle takes place every five years or as directed by changes
in the state standards.

The process is as follows:

July Teachers complete the curriculum review form (A) at the end of
session 1.

August  The Curriculum committee consisting of one teacher from math,
language arts, science, social studies, one administrator and the
curriculum specialist.

The completed curriculum review forms (both A and B) along with
pre/post assessment results, AIMS results and additional relevant
data from the previous year are evaluated.

September The curriculum committee makes recommendations for
modifications to the curriculum, lesson designs, pacing guides,
assessments and as recommended by teachers and approved by the
committee.

Final approval is determined by the administrator and curriculum
specialist.

Modifications are made during the five year curriculum cycle or as
necessary to meet state standards.

October  Instructional materials are evaluated by the curriculum committee.
Recommendations for changes and additions to educational and
technical materials are made to the administration. The final
approval and appropriation of funding is completed by the
administration with Board approval.

December Teachers complete the curriculum review form (B) at the end of the
session.

January  The curriculum committee convenes to evaluate the curriculum
forms and assessment data from the previous fall sessions.
Recommendations for modifications are submitted to the
administration.

/4
N
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February  Assessment data, curriculum recommendations and standards are
presented in the professional development sessions.

April-May Curriculum committee meets and begins the revision process.

During the five year curriculum writing cycle, the curriculum committee
convenes to write new or revised curriculum. This process concludes by June.

4. Who is involved in the process for adopting or revising curriculum?

Answer (suggested word count is 400 words): Focus group
Deer Valley Academy’s formal curriculum review process involves | plan, focus
all staff members, the curriculum committee and administration. group
Stakeholder involvement takes place in the form of surveys and giiszcsses
participation on the curriculum committee. In addition, the curriculum

curriculum is presented to the parent group at the annual meeting in | pacing guides
December.

Surveys are given to all stakeholders. Questions related to
instruction, curriculum, rigor and student performance are included
on the survey. Survey results are compiled for the curriculum
committee’s use. Surveys are administered at registration times
each session to garner the highest percentage of returns. In addition,
focus groups are held twice a year with staff, students and parents.
Focus groups provide information for both curriculum and
instruction. Data and comments from focus groups are valued and a
significant part of the decision making process at DVA.

The curriculum writing process is conducted every five years
(unless major changes are made at the state level). The writing
committee meets numerous times to review all documents,
performance data, state standards, lesson design and pacing guides.
Considering all documents, the committee breaks into content area
groups to begin the writing process. Instructional materials are
reviewed to ensure alignment. Final curriculum documents are
presented to the Board of Directors for approval.

Monitoring the implementation of curriculum is done by classroom
observations and assessment results. Professional development
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sessions and staff meetings allow additional conversation related to
curriculum and student perform.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to
determine which curriculum to adopt?

Answer (suggested word count is 400 words): Curriculum
The DVA curriculum committee begins the process with multiple documents and
documents as the revision/writing takes place. Following the assessments
timeline (calendar), committee members and additional (;;Z/e post and
stakeholders meet to set goals and objectives for the curriculum. distributions)

The primary documents used in the process are the state
standards/CCRS and previous curriculum materials. The state
standards/CCRS are the guide for the DVA curriculum committee
during the writing process.

The committee was provided with assessment data, Bloom’s
Taxonomy charts and pacing guides. In addition, core curriculum
documents from the neighboring district are available to assist in
paralleling as is necessary for transitioning students. The
partnership with the neighboring district continues with open
communication between teachers, curriculum staff and counselors.
Materials included in the curriculum adoption process are evaluated
by committee members. Each member is skilled in their content
area and experienced in student performance. Additionally, DVA
curriculum members participate as curriculum review members at
their home (day) schools. The continuous involvement is an added
benefit to DVA as curriculum options are evaluated.

Implementing Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the
curriculum across the school(s) operated by the Charter Holder?

Answer (suggested word count is 400 words): Evaluation
Deer Valley Academy is the singular school under the umbrella of | (teacher)
Deer Valley Charter Schools, Inc. Ensuring implementation of the | documents,
curriculum is the responsibility of administration and teachers. The | °"° EI‘;'::S
DVA curriculum, lesson design and assessments are aligned to the

state standards/CCRS. Teachers are tasked with delivering
curriculum in the content areas and monitoring the performance of
students.

The implementation of curriculum is monitored in several ways.

%3
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The teacher evaluation is reflective of the state recommendations.
The DVA evaluation instrument is based on Charlotte Danielson’s
methods as presented in “The Framework for Teaching Evaluation
Instrument” workshops and materials. Teachers are evaluated
during each session, including the summer session. In addition,
lesson plans are written and include curriculum standards.
Observations are unannounced and frequent to monitor
implementation of curriculum and instructional delivery.

DVA has common assessments for core content areas. Assessments
are provided to teachers as are pacing guides and curriculum
documents. It is a clearly stated expectation that both new and
veteran teachers follow the DVA curriculum. Assessment data,
lesson plans and evaluations are reviewed to assist in monitoring
the implementation of curriculum.

7. What tools exist that identify what must be taught and when it must be delivered? How does
the Charter Holder ensure that all grade-level standards are covered within the academic
year?

Answer (suggested word count is 400 words): Curriculum
DVA has a detailed set of curriculum documents and pacing guides | pacing guides,
that provide the format for daily lesson plans in each core content | lesson plans,
area. Due to the structure of the school, six sessions and block syllabus
schedule, daily pacing guides are specific and provided to teachers.
Teachers may adjust lesson plans as needed for time but must
implement standards as directed.

The school year at DVA begins in July and ends in June. The year-
round calendar reflects the timeframe for each session (6) and the
time of day sessions are held. The uniqueness of DVA includes
dual enrolled students and a small number of students who attend
DVA as their home school.

Secondary courses are aligned to the state requirements for
graduation and include a number of electives to provide numerous
options for students. Curriculum documents, pacing guides and
lesson plans are available for all courses and provided to teachers.
Following the curriculum and lesson plans ensure that the standards
are taught and students are assessed for progress. Monitoring by
observation, evaluation, assessment and conferencing provides
evidence of implementation of standards and meeting the timeline
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of the course.

Identifying what must be taught:
e State Standards
e Curriculum Documents
e Pacing Guides
e Lesson Plans

Monitoring content standards:
e Lesson Plans
e Observations
e Assessments

8. What is the expectation for consistent use of these tools? How are these expectations
communicated?

Answer (suggested word count is 400 words): PD sessions,
DVA conducts staff meetings, professional development sessions staff meetings,
and informal gatherings that focus on school goals and teacher

. . : luati
expectations. All staff are given a school calendar for planning. evaluations

Attendance at PD and staff meetings is mandatory for session
teachers with three yearly meetings that are mandatory for all staff
who wish to continue as a part of the DVA team. The purpose of
the mandatory meetings is to ensure that all staff are aware of
pertinent information regarding expectations and any changes in
policies as a part of the Continuous Improvement Plan at DVA.
New teachers are involved in meetings that are specific to their
needs and will assist them in becoming acquainted with the
procedures and practices at the school. Expectations related to
curriculum and instruction are clearly presented at meetings and
professional development sessions. New teachers are observed
more frequently as a part of DVA’s on-going continuous
improvement.

Teachers may choose to access curriculum documents
electronically or in hard copy form. Lesson plans, pre/post
assessments, common assessments, texts and audio visual materials
are made available to teachers along with a technology lab.
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Teachers are encouraged to integrate technology as part of the
instructional toolbox and utilize a sign-up sheet to reserve the lab.
Technology training is conducted as needed for new staff.

The open door policy at DVA offers another avenue for
communication and clarification as may be necessary. Meetings
and PD sessions are designed to communicate expectations to staff
and are followed with written information to support topics
discussed.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignment
with instruction?

Answer (suggested word count is 400 words): Curriculum,

The DVA instructional staff is keenly aware of the overall lesson plans,

requirements of the state and district related to student teacher
evaluations

performance. The expectation is that teachers will use the adopted
curriculum, materials and assessments and that students will
continue to demonstrate growth in performance. The uniqueness of
DVA, and the frequency of entries and exits form each session (6),
contributes to the complexities of measuring performance growth.
Performance trends are analyzed in monitoring academic growth as
well as assessment results.

In addition to performance measures, unannounced observations
are conducted on a regular basis. Teachers are aware of the
evaluation process, instrument and expectations. The evaluation
instrument is aligned with instructional standards and expectations.
Teachers have been provided with PD related to differentiated
instruction, Bloom’s Taxonomy, curriculum standards, lesson plans
and assessments. Monitoring the use of instructional materials and
technology usage coincides with instructional monitoring.
Instructional lesson plans are submitted and must include standards
and objectives that align with the curriculum. Teachers may utilize
both the curriculum documents and the lesson design to assist them
in daily planning. Instructional observations include looking for
clearly defined objectives that relate to the standards, relevant
activities and academic rigor.

Conferencing that follows observations offers the opportunity to
review the implementation of curriculum, academic standards and
student progress.
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Alignment of Curriculum

10. What process does the Charter Holder use to ensure the curriculum is aligned to Arizona’s
College and Career Ready Standards?

Answer (suggested word count is 400 words): Curriculum
The DVA curriculum committee follows the timeline for writing review process,
and revising curriculum. Part of the process includes assessing the | curriculum
alignment of core curriculum with the state standards. The analysis | %™
involves the core academic lead teachers and administrators who
are tasked with “breaking down” the standards to decode the
performance requirements embedded therein. Along with
curriculum mapping and lesson design, the committee is able to
ensure alignment of district curriculum with state standards. The
final part of internal alignment takes place when instructional
strategies and assessments demonstrate meeting the instructional
standards. Evaluating student performance provides data to confirm
progress or identify gaps in instruction or learning.
In the classroom, teachers consistently monitor the implementation
of the standards with the actual learning experience. Observations
and conversations involving both teachers and administrators are
important factors in the process. The timeline for curriculum
revision is followed to adjust, modify or rewrite should alignment
to the standards be in question.
Assessments provide data used in alignment of curriculum.
Assessment questions are routinely monitored for higher levels of
thinking, content standards and rigor.
Assessments related to this area:

e Pre and post

e Classroom tests

e Common assessments

e DVA Comprehensive Assessment

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

11. How has the Charter Holder ensured that the curriculum addresses the needs of students
with proficiency in the bottom 25%/non-proficient students?

Answer (suggested word count is 400 words): Tutoring

DVA is a small school with six entry and exit dates in the school program,

year beginning in July and ending in June. With each of the six performance
data( Pre/post
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sessions, dual enrolled students from the neighboring district enter | and grade
to take one or two classes. These students may remain at DVA for | distributions)
only one session. All students enrolling meet with the counselor to
ensure that all information is current and correct. Students with
special needs are immediately identified and accommodations
established.
DVA identifies students who have not met the proficiency level by
reviewing the following:

e Transcripts

e Enrollment packet information

e Counselor recommendations and comments

e Parent/student information

e School Records (AIMS Scores)

Once students are enrolled, the content area teachers administer a
pre-test during the first week of school. Results are evaluated by the
teacher to identify learning levels and prior knowledge. By the
second week of the session, students who are having difficulty are
recommended to the tutoring program. The tutoring program,
which has proven to be successful, provides additional support in
reading, writing and math. Students who have not met the standards
on the AIMS Assessment are automatically placed in the tutoring
program. The tutoring is a standards-based program with specific,
individualized instruction.

12. How has the Charter Holder ensured that the curriculum addresses the needs of English
Language Learners (ELLs)?

Answer (suggested word count is 400 words): N/A
DVA has no ELL students.

13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and
Reduced Lunch (FRL) eligible students?

Answer (suggested word count is 400 words): N/A
DVA has no FRL students.
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14. How has the Charter Holder ensured that the curriculum addresses the needs of students
with disabilities?

Answer (suggested word count is 400 words): IEP’s, pre/post
Deer Valley Academy is recognized as a small school with a performance
majority of students in the eleventh and twelfth grades. DVA has data, tutoring
no students in the ELL or FRL categories. However, DVA does program
have a small number of students with disabilities enrolled. DVA
continues to meet all state and federal guidelines for students with
disabilities including all required reports and documents related to
enrollment, 45 day screening, instruction, IEP’s, conferencing,
assessments, transition plans and graduation plans.

Students with disabilities are mainstreamed into regular classes, a
least restricted environment, and are monitored closely by the
classroom teacher, support specialist, counselor and special
education teacher. Each student’s IEP is implemented in class and
monitored during the course session. Teachers are accountable for
the implementation of the IEP and working directly with each
special needs student to encourage and support their success.

The (special education) support specialist meets with all special
needs students during each session. Meetings include a review of
classes and progress being made. Needs are discussed and adjusted
as necessary. Communication between the support specialist and
classroom teachers is an on-going practice.

In addition to classroom support, students with disabilities are
involved in the tutoring program, another means of increasing
student proficiency. The tutoring program is structured to include
hands-on activities that engage students in active learning and
retention of information. Pre and post assessments are given in the
tutoring session to identify each student’s area of need and specific
skills for reinforcement.

Parents are involved in all aspects of the educational process for all
students with disabilities. Parents must attend enrollment meetings,
IEP meetings and other meetings as needed. Progress reports are
provided to students at the mid-term and follow-up calls are made
for any student not meeting the academic standards. To further
assist special needs students, classroom numbers are kept low so
that the teacher to student ratio (1 to 25) is more likely to allow for
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individualized instruction in content area classes. While this
practice is beneficial to all students, it is especially important to
students with a need for extra support and instruction.

Professional development topics have included working with
students with disabilities. Sessions have focused on topics such as
teaching in the block, helping students with learning disabilities,
monitoring the individual education plan, and modified assessment
strategies. Teaching the Best Practice Way, by Daniels and Bizar, is
another resource available to DVA teachers. Drawing from these
research-based methods have enhanced the presentations in class
and assisted teachers in better planning for block scheduling at
DVA. The pacing guides provided to DVA teachers are aligned
with the curriculum and include activities that are directly related to
meeting the instructional objectives and achieving specific
outcomes.

The goal at Deer Valley Academy is to provide the optimum
educational experience for all students attending. Special needs
students are more likely to be successful and benefit when the
instructional program is organized, structured, specific and
uniformly implemented with clearly defined outcomes for student
achievement.
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Area lll: Assessment

Assessment System

1. What types of assessments does the Charter Holder use?

Answer (suggested word count is 400 words): Comprehensiv

Analyzing performance growth is an on-going process at DVA and | e assessment,

includes multiple measures. As a small, unique secondary school, Pre/Post

DVA incorporates the data from the following sources to measure Zizzsesme”ts’

academic performance: distributions
e AIMS Results and percent
e Preand Post Tests passing

e Common Assessments (finals)

e DVA Comprehensive Assessment
e Grade Distributions

e Percent Passing

Due to the overall enrollment at DVA, a small number of students
take the AIMS each year. As a result, DVA receives an NR as few
of the students attending are in the 10" grade and enrollment does
not reflect a minimum number of FAY students. Individual results
are analyzed to indicate growth for each student. Performance charts
are developed along with academic trends to demonstrate and
identify strengths and challenges in standards and concepts. AIMS
results are provided to teachers along with concept indicators that
will assist them in classroom instruction.

Pre and post assessments have been developed by core area teachers
to identify academic levels, prior knowledge and lesson planning.
Pre and post testing is evaluated with results provided to teachers.
Common assessments are provided for core content areas.
Improvement in these assessments is on-going as teachers review
questions for clarity and changes are made in curriculum.

In addition, DVA has developed a comprehensive assessment that is
aligned to the state standards and curriculum. This assessment
focuses on concepts addressed in the AIMS and is another tools for
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measuring student performance. The assessment focuses on
mathematics, reading and writing. Bench mark data, scores and
overall performance results are analyzed and presented to teachers.
DVA includes the analysis of grade distribution and percent passing
In core content areas as a part of the overall measure of
performance. As a school with multiple entry and exits, DVA has
identified valuable information regarding student performance and
instruction from these sources. All data is provided to teachers in PD
sessions.

DVA maintains an assessment system with a clearly defined
timeline and list of assessments.

Note: Examples of student performance charts are attached.
Session 2 — 2014-15

Percent Passing

Percent Passing = 88% (N=153)

Core Classes: Language Arts, Math, Social Studies, Science

» =L
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Session 3 —2014-15
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2. What was the process for designing or selecting the assessment system?

Answer (suggested word count is 400 words): Committee
The process of designing or selecting assessments includes teachers | meetings,
and administrators. Content area teachers work as a team to identify | curriculum
the assessments that best align to curriculum, meet the standards, documents
include high level thinking skills and maintain academic rigor. In
each core content, teachers have identified common assessments
(finals) that meet the criteria for the course and curriculum.
Adjustments are made as an on-going process to maintain accuracy
and integrity in testing.
The DVA Comprehensive Assessment was developed by a team of
experts in their field: math, reading and writing. Sample assessments
from Arizona, Oregon and California were made available as they
aligned to the Common Core Standards. The process included the
following:

e Team preparation/objective

e Materials gathered — AIMS practice tests, sample Common

Core Standards Assessments, DVA curriculum and CCRS
documents

e Meeting dates established

e Review of all materials

¢ Identify standards and align questions

e Compile questions in math, reading and writing

e Formulate the assessment and establish testing schedule

e Profession development session for overview of assessment

e Pilot testing

e Review results and adjust assessment

e Finalize DVA Comprehensive Assessment

e Implement/administer assessment

e Gather results/analyze data

e Present data to teachers

Following the administration of the DVA Comprehensive
Assessment, the results were used to identify gaps in the concepts,
strengths and areas of challenge for students. Commonly missed
questions were evaluated for possible bias, word choice and clarity.

%aners™®  Demonstration of Sufficient Progress Report Template v.02/04/15
42






Demonstration of Sufficient Progress Report

As many as 10 questions on the math test were either removed or
modified for content clarity or relevance. Math and Language Arts
teachers continue as a part of the team to review test results and
offer suggestions for improvement as needed.

Teacher generated testing takes place in all content areas and is left
to the discretion of the teacher. Mid-term testing is teacher generated
to better meet their instructional pacing and provides immediate
feedback for individualized instruction.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Answer (suggested word count is 400 words): Curriculum
The assessment system is aligned to the curriculum by identifying documents,
the content standards and checking for reliability and validity. The | Pre/post
consistency of DVA’s Comprehensive Assessment has Zizzzsments’
demonstrated a high level of reliability. Strands/concepts in AIMS | gictributions,
are also consistent with those in DVA’s assessment. The DVA percent
assessment will be administered in late spring (2015) to determine passing, lesson
reliability and identify correlations between scores. This process will | Plans
further the strength of the DVA Comprehensive Assessment.

Pre and post assessments and common assessments (finals) provide
a window into the strength and consistency of teacher generated
assessment. These assessments have been developed by content area
specialists and are subject to modification as is needed to maintain
integrity.

Research has proven that aligning curriculum with state standards,
including instruction that is based on the curriculum and
administering assessments that identify opportunities for students to
demonstrate competencies is a system that promotes growth in
performance. DVA has continued to follow this format in
establishing a system that fits the instructional methodology and
academic goals.

Teachers are tasked with following the pacing guides, preparing
daily lessons and activities that address curriculum standards.
Monitoring instruction is accomplished by observation and
evaluation to ensure the alignment of curriculum, instruction and
assessment.
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DVA is a secondary school that integrates direct instruction with
technology to provide the optimum learning environment for
students. Incorporated in direct instruction are teacher-center
approaches such as, but not limited to, the following:

e Demonstration

e Lecture and Discussion

e Cooperative/Group Learning

e Problem Solving

e Experimental Learning

e Simulations

In addition, teachers are encouraged to integrate technology on a
consistent bases. A technology lab is available for all teachers and
students. Every classroom contains a smart board, audio-visual
equipment and several computers. All of the instructional tools are a
part of the instructional approach at DVA and are intended to assist
teacher in teaching the standards.

The DVA Comprehensive Assessment is reliable and valid and is
aligned to the curriculum and state standards. Classroom instruction
is based on best practices and evaluated on an on-going basis. As
part of the Continuous Improvement Plan, DVA continues to
monitor performance results and instruction for consistency in
academic rigor and higher level thinking skills.

4. What intervals are used to assess student progress? How does the assessment plan include
data collection from multiple assessments, such as formative and summative assessments

and common/benchmark assessments?

Answer (suggested word count is 400 words):

The Deer Valley Academy student assessment system evaluates
performance utilizing multiple measures. Included in the assessment
system is the state mandated (AIMS) assessment given twice during
the school year. In addition, DVA has developed and implemented a
comprehensive assessment that is administered twice yearly. Pre and
post assessments continue to be administered during each of the (6)
DVA sessions. Along with testing data, DVA includes grade
distributions, percent passing and graduation rates as factors in the

Teacher
evaluations,
student
performance
data
(pre/post.
Mid-term,
grade
distribution
and
assessment
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overall analysis of student performance and the alignment of calendar
curriculum, instruction, assessment and professional development.
The state mandated assessment, currently AIMS, is given to 10"
graders twice each year. DVA has a small number of 10" graders
enrolled as the majority of students attending DVA are junior and
senior levels. As a result, the number of students taking the AIMS
assessment does not meet the state requirement for calculation or as
FAY students. However, the DVA administration continues to
analyze AIMS data to identify trends in specific content strands and
includes the data in decision making related to curriculum,
Instruction, assessment, and student performance.

The DV A comprehensive assessment is administered to students in
core content classes during the fall and spring. The assessment focus
Is on reading comprehension, written expression and mathematics.
Data is utilized to determine specific content strengths and
challenges and to drive curriculum, instruction and professional
development. Data is provided to teachers in PD sessions that follow
administration of the assessments. Teachers participate in the
process of aligning lesson designs, curriculum and instructional
materials.

Teacher generated assessments in class are routinely administered at
the discretion of the teacher and in accordance with pacing guides
and session timelines. Pre and post, mid-terms and finals are
scheduled assessments and follow the school (sessions) calendar.

Calendar of Assessments (2014-2015):

Session2  September 2 & 4 DVA
Comprehensive Assessment
Session 3 October 28-30 AIMS State
Assessment
Session4  February 23-25 AIMS State
Assessment
Session5  May 18 & 20 DVA

Comprehensive Assessment
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Pre and Post
Assessments

Sessions (6)

DVA Comprehensive Assessment Timeline:
Assessment Training for Staff: August 27, 2014
Assessment Presentation to Staff: October 8, 2014
Assessment Data Presented to Staff: November 18, 2014
Assessment Training for Staff: January 12, 2015
Assessment Data Presented to Staff: June 10, 2015

Analyzing Assessment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are

used to analyze assessment data?

Answer (suggested word count is 400 words):
In addition to the assessment calendar, DVA collects data during
each of the six sessions. For example:

e Pre assessments given in first week of each session

e Mid-term assessments given in the third week of each session

e Post assessments given in the last week of each session

In each case, the data is collected, analyzed and charted. Session
comparisons are made along with academic trends to better identify
areas of strength and challenges related to student performance. All
data analysis is presented to teachers in PD and/or staff meeting
sessions.

Calendar of Assessments (2014-2015):

Session2  September 2 & 4 DVA
Comprehensive Assessment
Session3  October 28-30 AIMS State
Assessment
Session4  February 23-25 AIMS State
Assessment
Session5  May 18 & 20 DVA
Comprehensive Assessment
Session 1-6 Pre and Post

Assessment
analysis,
student
performance
data (AIMS
growth,
pre/post,
grade
distribution
and percent
passing)
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Assessments

DVA Comprehensive Assessment Timeline:
Assessment Training for Staff: August 27, 2014
Assessment Presentation to Staff: October 8, 2014
Assessment Data Presented to Staff: November 18, 2014
Assessment Training for Staff: January 12, 2015
Assessment Data Presented to Staff: June 10, 2015

6. How is the analysis used to evaluate instructional and curricular effectiveness?

Answer (suggested word count is 400 words): Teacher

Multiple measures are analyzed to monitor student performance and | evaluations,

classroom instructional practices. Lesson plans, assignments and PtD;esst'O”S'
studen

assessments are areas included in the overall evaluation of the performance
instructional effectiveness at DVA. The observation and evaluation | y5t5
system is one way in which administrators monitor implementation
of curriculum and instructional methods that deliver the optimum
learning environment for students.

Data from sources that measure performance is another tool used in
checking the alignment of instruction with curriculum standards. It
IS an expectation at DVA that what is taught must be aligned to the
standards, and assessment must reflect relevant, related concepts for
students to be adequately prepared to meet learning objectives.
Reviewing test results, commonly missed questions and possible
gaps in instruction reveal critical information used to adjust
instruction as necessary to ensure standards are taught and students
are learning.

Teachers receive immediate feedback on pre assessments and mid-
terms so that instructional adjustments can take place. Observations
and evaluations document instructional practices and areas for
improvement. Lesson plans allow an opportunity for teachers to
identify standards taught on a daily basis while assessments reflect
the effectiveness of learning based on performance and growth.
Noted in the assessment calendar, multiple measures are frequently
analyzed with results presented to teachers. Professional
development sessions include topics that enhance understanding of
the use of data in the classroom. Teachers are directed to apply data
results to their classroom instructional strategies and techniques to
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improve student learning.

Note: Examples of assessment data are attached.

DVA Session 1
2013-2014
Percentage Passing a Core Class

/_
B Warhisgk, 09 B (24. yedd DE577%) = F (.08%)
(15.7%), 15.7, 17% Perce A’);%ggs'
o
N=361
Percentage Passing =99.92
Core Classes: Mathematics, Language Arts, Social
Studies and Science
s,
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Session 3 —2013-14 Percent Passing a core class

HA(20) mB(22) mC(25) mD(12) mF (10)

N= 89
Percent Passing 89%

CORE CLASSES: Math, Language Arts, Social Studies and Science
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Grade Distribution Session 3 — 2014-15

GRADES BY CLASS

A B C D F Y%Passng

ELAL2 I8 4 31 2 a0
ELA 5-6 5 010 6 2 1 9%
" ENVScience 1 2 3 3 16 36
ALG APPS 0 4 3 3 13 71
14 AmGOVT E 3 0 0 100

12

10

o &

ELA 1-2 ELA 5-6 ENV Science ALG APPS AmGOVT

WA WB WC WD WF

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What

intervals are used to adjust curriculum and instruction?

Answer (suggested word count is 400 words):
The analysis of assessment data provides information that assists

DVA administrators and teachers in establishing academic goals for

improvement, monitoring the curriculum implementation and

instructional methods and adjusting lessons as needed for immediate
academic support. As previously described, DVA has six entry and

Curriculum
review
process, walk-
throughs,
teacher
evaluations
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exits in the year-round calendar. As a result, 83% of the students are
dual enrolled and change from session to session. (Note: the
percentage changes slightly each session.) Data collected early in
each session allows opportunities for teachers to adjust lessons and
meet the academic needs of students.

Pre and post assessments offer the most immediate information
regarding academic knowledge and level of understanding. Teachers
are able to establish a baseline in each session to measure student
achievement and identify content skill levels that assist them in daily
lesson planning. In addition, mid-term tests provide the next
substantial measure for the session. Teachers evaluate student
progress and communicate achievement to both students and
parents. Additional teacher generated classroom quizzes and tests
take place at the discretion of the teacher.

Results from pre/post and mid-terms are analyzed and charted by the
administrators with feedback to teachers. This process has proven
beneficial in monitoring curriculum and instructional practices.
Academic trends and skill sets are identified and used to
modify/adjust lessons as necessary for improvement in student
performance.

AIMS data and the DVA Comprehensive Assessment data are
evaluated to support modifications/adjustments in curriculum.
Assessments are given in fall and spring of each year, which
provides focus as the curriculum revision timeline is implemented to
resolve significant areas that appear to require improvement.

Examples of data analysis, adjustment intervals and trends are as
follows:

4]
3 °\

%rers™  Demonstration of Sufficient Progress Report Template v.02/04/15

51






Demonstration of Sufficient Progress Report

Student Performance Trends on the AIMS Mathematics
Tests 2013-2015

The following areas continue to challenge students, and scores have
fallen below the state average. Please continue to reinforce
instruction in the following:

« Number and operations — number sense/numerical
operations/estimations

« Data analysis — statistics, probability, systematic listing and
vetex-edge graphs

 Patterns, algebra and functions

» Algebraic representations

» Analysis of change

* Geometry and measurement — geometric properties,
transformation of shapes
» Measurement

 Structure and logic

Academic Planning:

Measurable goals focus on critical needs for improving performance
in math

Trends in math assessments utilized in curriculum and lesson
planning

Student academic growth monitored regularly (percent passing,
pre/post assessment scores, grade distributions)

Adjust lesson plans based on student achievement

Professional development includes varied instructional strategies
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Deer Valley Academy
2014 Spring AIMS Analysis

The Reading and Writing AIMS includes the following strands and
concepts:

Strand 1: Reading Process

Vocabulary

Comprehension

Strand 2: Comprehension Literary Text
Elements of Literature
Historical and Cultural Aspects of Literature

Strand 3: Comprehension Informational Text
Expository Text
Functional Text
Persuasive Text

AIMS Reading Results Analysis

Students demonstrated strengths in the areas of vocabulary and
functional text. Results indicated that 85% of students continue to
need instructional support in the areas of comprehension and
elements of literature. In addition, student scores indicated
competence in functional text. The majority, 90%, of the students
exhibited a need for reinforcement in persuasive and expository
writing.

AIMS Writing Results Analysis

Students demonstrated strengths in the areas of ideas and
content/organization. Results indicated a need for instructional
support in the areas of voice/word choice/sentence fluency and
conventions.
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Instructional Impact:

The tutoring program will address the areas of concern indicated on
the AIMS reading and writing assessments. Instructional materials
that focus on specific concepts will be provided to teachers and
tutors. The practice guides provided by the Arizona State
Department of Education will be used to support the instruction of
AIMS strands and concepts.

Deer Valley Academy
AIMS Assessment Trends
April 22,2014
The AIMS writing results are divided into two parts. The AIMS
Writing Prompt and Writing Concept Results are calculated as
follows:

Writing Prompt = 60% Possible points = 6.0

Writing Multiple Choice = 40%
Number Possible

Standard 2: Writing Elements 27
Ideas and Content/Organization 12
Voice/Word Choice/Sentence Fluency 9
Conventions 6

Seven students were tested, and four of the students met the
standards. The students not meeting the standards appeared to have
difficulty with the multiple choice portion of the assessment.

Results indicated an average of 3.5 points (out of 6) were earned on
the writing prompt portion of the test.

The average number correct on the Writing Elements portion was
9.3 out of a possible 27. The number correct reflected an average of
34.6% correct in the category.

A,J":
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In Ideas and Content/Organization, the average number correct was
5 out of a possible 12. The number correct reflected an average of
42% correct in the category.

The Voice/ Word Choice/Sentence Fluency portion revealed an
average of 3.6 out of 9 possible. The number correct reflected an
average of 40.6% correct in the category.

Students struggled in the Conventions portion of the assessment. An
average of 1 correct out of 6 possible reflected only 17% correct in
the category.

The fall 2013 AIMS data was reviewed to better understand student
progress on the AIMS assessment. Students (3) not meeting the
standards on the April 2014 AIMS writing assessment had
previously (fall 2013) made significant gains (average 17 points) to
approach the standards. On the April 2014 AIMS, the average gain
was 1 point.

Data analysis indicated a need to reinforce learning in those areas of
the assessment that posed the greatest challenge for students. The
multiple choice portion of the assessment includes reading
comprehension along with those skills associated with each concept
and performance objective.

Example:

(1) If you use consecutive numbers, common names, or dictionary
words, you are not safe from the software that hackers use to get
password access to your accounts. (2) A combination of letters,
cases, numbers, and symbols are recommended by most experts. (3)
But how do you remember six passwords that look like this:
im$Iv**H94? (4) One new idea that is getting noticed by
organizations that sponsor sites is a program that allows only a few
common passwords is to be registered on a site at any one time. (5)
Hackers success at accessing multiple accounts is quite limited
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which makes the process cost prohibited for them.

1. What is the best transition to use at the beginning of sentence 5?
A. Because
B. However
C. Nevertheless
D. Consequently

2. What is the best beginning for this paragraph?
A. How many passwords do you have?
B. Hackers are able to steal passwords
C. Is your password safe from computer hackers?
D. Passwords that are dictionary words are not safe.

(Answers: 1. D; 2. C)
DVA Math Teachers

Student Performance Trends on the fall 2013 AIMS
Mathematics Test

The following areas continue to challenge students, and scores have
fallen below the state average. Please continue to reinforce
instruction in the following:

« Number and operations — number sense/numerical
operations/estimations

« Data analysis — statistics, probability, systematic listing and
vetex-edge graphs

 Patterns, algebra and functions

 Algebraic representations

 Analysis of change

* Geometry and measurement — geometric properties,
transformation of shapes
* Measurement
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 Structure and logic

Note: These are documents that are the foundation for presentations
to teachers as curriculum and instruction is adjusted to meet the

needs of students. Data is utilized in modifications to lesson plans
and the tutoring program.
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Deer Valley Academy
Comprehensive Assessment Results 2014

Mathematics

Demographics:

Students tested were enrolled at DVA as their home school. Of the
19 students tested, two had an IEP. As is the norm at DVA, the
majority of students were in grades 11 and 12 with 2 of the students
in 10" grade and one in the 9" grade.

Thirteen students were Caucasian, four Hispanic and two African
American. Ten female students were tested and nine male students
were tested.

Scores did not reflect any deviation related to ethnicity. All students
scored within a range consistent with the expectations of the

assessment.

Total number tested 19
Students with IEP 2
Male students 9

Female students 10
Caucasian 13
Hispanic 4
African American 2
Grade 9 1

Grade 10 2

Grade 11 7

Concepts included on the mathematics assessment:
e Number and Operations
e Statistics and Data Analysis
e Patterns, Algebra and Functions

58





Demonstration of Sufficient Progress Report

e Geometry and Measurements
e Structure and Logic

Following the administration of the mathematics assessment, the
assessment committee reviewed the results. Specific questions were
reviewed and determined to be invalid. Ten questions on the
assessment (form 1) will be removed prior to spring 2015.

Language Arts

Demographics:

Students tested were enrolled at DVA as their home school. Of the
18 students tested, one had an IEP. As is the norm at DVA, the
majority of students were in grades 11 and 12 with three of the
students in grade 10 and one in grade 9.

Twelve of the students tested were Caucasian, four were Hispanic
and two were African American. Ten female students were tested
and eight male students were tested.

Scores did not reflect any deviation related to ethnicity. All students
scored within a range consistent with the expectations of the

assessment.

Total number tested 18
Students with IEP 1
Male students 8
Female students 10
Caucasian 12
Hispanic 4
African American 2
Grade 9 1
Grade 10 3
Grade 11 4
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Concepts included on the language arts assessment:
Writing

e Writing Elements

e Conventions

Reading
e Reading Process
e Vocabulary
e Reading Comprehension

Following the administration of the language arts assessment, the
assessment committee reviewed the results. It was determined that
the assessment met the standards and expectations. The committee

suggested that the test include a variation in vocabulary application.

Summary of Scores:

Mathematics Benchmark Scores Number of Students
Reaching Scores

Passing score 56% 6
Approaching score 46% 3

Far below passing score 10

(Scores based on 10 questions removed from the mathematics
assessment)

Language Arts Benchmark Scores ~ Number of Students
Reaching Scores

Passing score 60% 12
Approaching score 50% 2
Far below passing score 4

Data Application:

Teachers were provided the assessment data and concepts at the
October (2014) professional development session. Discussion
regarding instructional methods and content concepts were
discussed. Implementation of the modifications in mathematics and
language arts began during session 3.
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Teacher evaluations reflect implementation of academic goals.
Expectations have been presented and timelines reviewed.
Administration of the comprehensive assessment will take place
during session 5 (2015).

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

8. How does the assessment system assess students with proficiency in the bottom 25%/non-
proficient students to determine the effectiveness of supplemental and/or differentiated
instruction and curriculum?

Answer (suggested word count is 400 words): Tutoring
Deer Valley Academy has structured the courses and program of program,
instruction to meet the needs of a diverse population of students. As | student
mentioned previously, the majority of students attending Deer Zzgorma”ce
Valley Academy are in the eleventh and twelfth grades. Those

students, as well as the small number of tenth grade students, who
fall into the bottom 25% are provided additional instructional
support through the supplementary tutoring program. The program
Is structured and on-going as a part of the academic improvement
plan for each of the students involved. Along with supplementary
materials such as the current Buckledown series and the Holt test
prep books, the staff receives training from Robert Marzano’s,
Classroom Instruction That Works. The overall results of the
tutoring program have indicated academic improvement on those
targeted skills. Careful evaluation of the AIMS results is included in
the continuation of the tutoring program and any addition to
supplementary materials purchased for the next school year.
Students who have not met the standards on AIMS are automatically
involved in the tutoring program. During each session, the students
are taught by a math and/or reading teacher based on their individual
needs and AIMS results. Once identified, the student and parent
meet with the guidance counselor who explains the tutoring program
and the goals of the instructional time in the program. Along with
the individual’s AIMS results, each student is given a pre-
assessment to identify the specific skills needed to be successful on
AIMS. Students remain in the tutoring sessions until AIMS is
administered. Upon receipt of the results, and if the students meets
the standards on AIMS, the student may opt out of tutoring. If the

,,‘f':
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student has not met the AIMS standards, the student will continue in
the program.

Individual content area teachers are made aware of those students
who have not met the AIMS standards and are expected to reinforce
content information that would better prepare those students for the
AIMS assessment. Monitoring of the classroom instruction is done
by evaluation and conferencing with content area teachers. For
example, students in math class would receive additional supporting
instruction as it relates to the skills necessary for meeting the
standards on AIMS. Reinforcement of concepts benefits all students
in class with a specific focus on those students taking the AIMS
assessment.

To ensure that all students’ needs are met, a complete,
individualized 4 year plan is created for every student at DVA.
Further, the students who may fall in the bottom 25% are
immediately identified and placed in classes accordingly. As stated,
these students also receive tutoring and supportive classroom
instruction.

9. How does the assessment system assess ELLs to determine the effectiveness of supplemental
and/or differentiated instruction and curriculum?

Answer (suggested word count is 400 words): N/A
DVA has no ELL students.

10. How does the assessment system assess FRL-eligible students to determine the effectiveness
of supplemental and/or differentiated instruction and curriculum?

Answer (suggested word count is 400 words): N/A
DVA has no FRL students.

11. How does the assessment system assess students with disabilities to determine the
effectiveness of supplemental and/or differentiated instruction and curriculum?

Answer (suggested word count is 400 words): IEP’s, student
Students with disabilities are mainstreamed into regular classes, a performance
least restricted environment, and are monitored closely by the data

classroom teacher, support specialist, counselor and special
education teacher. Each student’s IEP is implemented in class and
monitored during the academic session. Teachers are accountable
for the implementation of the IEP and working directly with each
special needs student to encourage and support their success.
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In addition to classroom support, students with disabilities are
involved in the tutoring program, another means of increasing
student proficiency. The tutoring program is structured to include
hands-on activities that engage students in active learning and
retention of information. Pre and post assessments are given in the
tutoring session to identify each student’s area of need and specific
skills for reinforcement.

Parents are involved in all aspects of the educational process for
students with disabilities. Parents must attend enrollment meetings,
IEP meetings and other meetings as needed. Progress reports are
provided to students at the mid-term and follow-up calls are made
for any student not meeting the academic standards. To further assist
special needs students, classroom numbers are kept low so that the
teacher to student ratio (1 to 25) is more likely to allow for
individualized instruction in content area classes. While this practice
Is beneficial to all students, it is especially important to students
with a need for extra support and instruction.

Assessment data for students with special needs is broken down into
skills sets and concepts. The analysis is compiled and provided to
the classroom teacher. IEP’s are followed and modifications are
made as recommended. The goal at DVA is to provide the optimum
educational experience for all students attending. Special needs
students are more likely to be successful and benefit when the
instructional program is organized, structured, specific and
uniformly implemented with clearly defined outcomes for student
achievement.

Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into
classroom instruction? How does the Charter Holder monitor whether or not instructional

staff implements an ACCRS-aligned curriculum with fidelity?

Answer (suggested word count is 400 words):
The process of monitoring the integration of standards into instruction

begins with the writing of pacing guides and lesson plans. Content area

teams are involved in the curriculum process, which includes

Teacher
evaluation
instrument,
walk-
throughs,
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examining the standards to reveal sub-topics and concepts within the
standards. In doing so, teachers can better identify components of
standards and design lessons that best address the standards. Pacing

professiona
| goals,

guides organize the instruction that takes place in each session to zonference
ensure that the standards are taught and assessed. The major
components of the process are:
e Establishing teams
e Following the curriculum process
e Writing pacing guides
e Developing lessons and assessments
e Inservicing Teachers
e Implementing curriculum and instruction
e Assessing
e Analyzing data and presenting to teachers
e Evaluating instruction
e Conferencing with feedback
e Monitoring and adjusting instruction
Assessment and monitoring takes place rapidly during each session. As
course offerings differ from session to session, time is of the essence in
assessing instruction to determine that standards are taught and pacing
of lessons is maintained. Veteran teachers have demonstrated, in
various ways, a clear understanding of standards-based curriculum and
instruction. New teachers are monitored closely to support them in
mastering the block schedule timeframe and meeting academic goals.
Evaluation of teachers takes place during the sessions and feedback is
immediate to allow any necessary modifications. Curriculum specialists
are involved in the process and support teachers in meeting the
instructional standards established at DVA.
2. How does the Charter Holder monitor the effectiveness of standards-based instruction
throughout the year?
Answer (suggested word count is 400 words): Teacher
Due to the multiple sessions and block schedule at DVA, evaluating evaluations
instruction takes place more frequently and with immediate feedback to ;xz'ﬂ;hs

the teacher. To ensure fidelity, lessons are monitored, assessment is
consistent within each core area and data is analyzed with comparisons
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to previous sessions. As a year-long school, DVA strongly supports
standards-based instruction and assessment to support continuous
improvement in student performance.

Many of the teachers at DVA are veterans and work in the neighboring
district. With the neighboring district following a standards-based
approach, the benefits are apparent in both districts. DVA teachers are
fortunate to be supported by PD sessions at both locations of
employment. The partnership DVA has with the neighboring district
benefits students in the transitioning process as CCRS standards are the
foundation for curriculum and instruction in both districts.

Monitoring the effectiveness of instruction involves reviewing lesson
plans, which note standards, evaluating instruction, analyzing data and
providing relevant professional development sessions to support
continual improvement.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating instructional practices? How does this

process evaluate the quality of instruction?

Answer (suggested word count is 400 words):
The evaluation process at DVA begins in session 1 and continues
through the year-round calendar school year. The first meeting with
teachers includes a pre-conference explaining the evaluation process
and reviewing the evaluation instrument. Evaluations take place
regularly as each session begins and ends. As a part of the multiple,
changing sessions, teachers are observed, evaluated and conferenced in
an expedited manner. New teachers are observed more frequently while
veteran teachers expect to be observed approximately once per session.

e Pre-conference — review of evaluation timeline and instrument

¢ Distribution of evaluation instrument

e Observations/evaluations

e Conferencing

Professional development is on-going and includes the importance of
standards-based instruction and student performance. Embedded in the
structure at DVA is the expectation that all teachers understand the CIP
goals related to instruction and performance and implement strategies
that promote academic achievement. Reinforcement and support for

Teacher
evaluations
, lesson
plans
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teachers is consistent at DVA and supported by the Executive Director
and Board.

Assessment of student knowledge is another way that instruction is
monitored. Pre assessments and mid-terms are evaluated as are the
assessments using in the classroom. Checking the validity of the
assessments and alignment to the standards is part of the monitoring
process. Additional support in instructional alignment and strategies is
given to teachers should the need arise. Further, lesson plans are
submitted and must reflect curriculum standards, objectives, relevant
activities and measurable outcomes.

Teachers are hired by the session. In the case of a teacher being unable
to meet the quality standards, they will not be eligible to return to
DVA.

4. How does this process identify individual strengths, weaknesses, and needs?

Answer (suggested word count is 400 words): Teacher
The evaluation process at DVA follows the Arizona guidelines and is Evaluation
structurally based on the Charlotte Danielson model. Categories that forms,

. ; . . . . lesson
are included in the evaluation instrument are heavily weighted on olans,
instructional effectiveness and student engagement. DVA strongly conference
embraces direct instruction and student engagement as a foundation for | forms
academic performance. Further, the evaluation process and frequency
of observations supports the ability to identify strengths and areas of
challenge in the implementation of standards-based curriculum,
Instruction and assessment.

DVA'’s teacher evaluation form is used to document instructional
practices in the classroom. Following the evaluation, teachers
conference with an administrator to review the lesson. A lesson plan
review form is completed by the teacher and brought to the conference.
A conference form is completed by the administrator with follow-up
observations as needed.

The teacher evaluation form is divided by 4 domains as follows:
Domain 1 — Planning and Preparation

Domain 2 — Learning Environment

Domain 3 — Instruction

Domain 4 — Professional Responsibilities
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Domain 3 — Instruction relates directly to the strengths and challenges
of instruction in the classroom.

Levels of Performance:

Ineffective

Developing

Effective

Highly Effective

Evaluation in domain 3 covers areas such as questioning strategies,
engaging learners and assessing learner progress.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs

based on the evaluation of instructional practices?

Answer (suggested word count is 400 words):

DVA'’s teacher evaluation form is used to document instructional
practices in the classroom. Following the evaluation, teachers
conference with an administrator to review the lesson. A lesson plan
review form is completed by the teacher and brought to the conference.
A conference form is completed by the administrator with follow-up
observations as needed.

Completed evaluations are given to teachers within a 24 hour
timeframe. Conferencing takes place in the same week with timely
feedback related to instruction. Teachers complete a lesson plan review
to assist them in self-reflection prior to the conference. The lesson plan
review is discussed along with the teacher’s professional goals and the
classroom observation. A conference form is completed by the
administrator.

Follow-up observations are scheduled should the need arise, and the
process begins again.

Walk-
throughs,
evaluation
forms,
lesson
plans and
conference
forms
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Deer Valley Academy
Conference

Name Date

Date of observation Class observed

Self-reflection:
What was the observable objective?

Describe your impression of the lesson.

What percentage of time were students engaged in the lesson?

How did you check for understanding?

How will you know if the students retained the information?

How would you adjust the lesson in the future?

,47:
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Deer Valley Academy
Post-Conference
Administrator: Date:
Conference date: Teacher:

Conference Notes:

Observable objective:

Students engaged:
Instructional strategies:

Classroom management:

Lesson plan:

Alignment to standards:

General comments:

6. How does the Charter Holder analyze this information? What does the data about quality of
instruction tell the Charter Holder? What has the Charter Holder done in response?
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Answer (suggested word count is 400 words): Walk-
Quiality of instruction that follows the standards is the foundation for throughs,
student success at DVA. Administration and teachers support the ]‘jg’rar'nusam”

implementation of standards-based curriculum and the process of lesson
evaluating instruction. Observations, walk-throughs and lesson reviews | gjans
are utilized to gather information relevant to quality instruction. Timely
feedback can influence steps necessary to improve the learning process.
As part of educational leadership at DVA, administrators are tasked
with the responsibility of supporting strengths in instruction and
working directly with teachers who demonstrate an area of challenge.
Monitoring teachers who need additional assistance in the classroom is
part of continuous improvement and striving for academic excellence.
Professional development sessions are directly related to continuous
Improvement goals, instructional methods and strategies, data-driven
adjustments to lesson plans and student performance goals. Information
and data revealed in the observation/evaluation process are factors in
determining teacher training and continued employment.

Student performance outcomes are monitored for growth and trends by
class, teacher and session. Conferences with teachers are conducted to
discuss celebrations and concerns as an on-going practice in continuous
improvement at DVA.

Adapted to Meet the Needs of Subgroups(Address all relevant measures)

7. How does the Charter Holder monitor and evaluate supplemental and/or differentiated
instruction targeted to address the needs of students with proficiency in the bottom
25%/non-proficient students?

Answer (suggested word count is 400 words): Teacher
The expectation for excellence in instruction is a priority regardless of | evaluations
the class or teacher. Teachers are observed, students are assessed and walk-
feedback is given in a timely manner. Support for teachers is provided | """&"
to assist them in working with students who have not met the academic
standards. Teachers are given support and assistance needed to
maintain high standards in classes.

Pre assessments and mid-terms provide progress data along with
classroom testing done by each teacher. Data from pre assessments and
mid-terms is reviewed and analyzed to identify students with
difficulties and offer additional support. The tutoring program is
offered as another resource for students who fall below the standard.
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Classroom observations allow educational leaders to assist teachers
with methods and strategies in meeting the academic needs of students
who have not met the proficiency standards. Classroom teachers
coordinate with the tutoring program teachers to provide additional
support for students in need.

8. How does the Charter Holder monitor and evaluate supplemental and/or differen
instruction targeted to address the needs of ELLs?

tiated

Answer (suggested word count is 400 words): N/A
DVA has no ELL students.
9. How does the Charter Holder monitor and evaluate supplemental and/or differentiated
instruction targeted to address the needs of FRL-eligible students?
Answer (suggested word count is 400 words): N/A
DVA has no FRL students
10. How does the Charter Holder monitor and evaluate supplemental and/or differentiated
instruction targeted to address the needs of students with disabilities?
Answer (suggested word count is 400 words): Student
Special needs students are monitored closely to ensure that IEP’s are performanc
met and students are learning. Students with disabilities are e data,

. . . teacher
mainstreamed into regular classes and are monitored closely by the evaluations
classroom teacher, support specialist, counselor and special education | -
teacher. Each student’s IEP is implemented in class and monitored throughs

during the course session. Teachers are accountable for the
implementation of the IEP and working directly with each special
needs student to encourage and support their success.

The support specialist meets with special needs students during each
session to review specific needs and monitor progress. The 1-to-1
monitoring is embedded in the practices at DVA to ensure students are
receiving every benefit and opportunity to successfully reach their
educational goals.

Professional development topics have included working with students
with disabilities. Sessions have focused on topics such as teaching in
the block, helping students with learning disabilities, monitoring the
individual education plan, and modified assessment strategies. The
structured daily lesson plans provided to DVA teachers are aligned
with the curriculum and include activities that are directly related to
meeting the instructional objectives and achieving specific outcomes.

Though DVA has relatively few students with special needs, teachers

4
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receive training in research-based instructional strategies to meet the
needs of students who require modified lessons.

Area V: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Answer (suggested word count is 400 words): PD Plan

Deer Valley
Academy

Professional

Development Plan
2014-2015
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Mission Statement

Deer Valley Academy's mission is to provide a
quality education in a safe and productive
environment for high school students attending
full time, participating in credit recovery or
advancing their program of study.
Professional Development Plan
Committee Members

Barbara Dalicandro, Executive Director
Carol Willette, Counselor
Linda Hoyer, Director of Professional
Development

Basilio Lopez, Social Studies Teacher
Tracy Tauscher, Math Teacher

Jason Jones, Language Arts Teacher
Alexis Fulton, Science Teacher
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Professional Development Purpose Statement

Deer Valley Academy's goal is to provide the optimum
educational environment for students by ensuring quality
instruction delivered by professionally trained, highly qualified
and highly certified teachers.

Professional Development Mission Statement
Deer Valley Academy's Professional Development Plan is designed
to provide and support the continuous professional growth and
development of all staff.

Professional Development Goals:

1. Teachers will continue to learn and implement instructional best
practices in the classroom.

2. Teachers will be skilled in the use of pre and post classroom
assessments and collaborate with colleagues to determine students'
needs, implement intervention strategies and promote student
growth.

3. Teachers will differentiate instruction to meet the needs of all
students.

4. Teachers will participate in the alignment of curriculum and
instruction as determined by student performance data analysis.

5. Teachers will increase the design and implement instructional
activities that engage students in the use of technology.

74






Demonstration of Sufficient Progress Report

School Improvement Priority Areas:

« Implement school improvement process

« Review student achievement and performance data
 Evaluate the school's instructional program

« Implement comprehensive assessments

« Engage stakeholders

Needs Assessment method(s) for determining professional
development priorities

Information was gathered from the following sources:
 Staff Surveys
* School Documents
 Interviews and Discussions
» Observations

Evaluation method(s) for determining the effectiveness of
professional development activities and the extent to which
professional development goals are met

Teacher questionnaires and comment forms

Teacher interviews/conferences and written reflections
Teacher lesson plans and alignment to goals

Teacher observations and evaluations

Data from all sources will be analyzed by the PD committee.
Recommendations for continuous professional development will
determine the PD calendar for each session.

>, ‘ 1913~ e\b
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Professional Development Topics

Difterentiated Instruction

Establishing Benchmarks for Comprehensive Assessments
Rigor in the Classroom

Performance Data Analysis and Application

Eftective Instructional Methods (in the block)

Math and Reading Strategies for all content areas
Technology in the classroom

2. How was the professional development plan developed?

Answer (suggested word count is 400 words): PD Plan and
The PD plan was developed by a committee of experts that sessions
maintained clear knowledge and experience in instructional surveys

methodology and classroom management techniques. The
assembled committee included teachers from each content area, a
guidance counselor and administrators. Materials were provided to
guide the process of developing a strong PD plan. Survey results
(regarding instruction) from staff, parents and students were made
available as were suggested PD topics provided from previous
sessions.

Planning sessions were scheduled for the PD committee and work
began to take place. The committee established a mission statement,
set of goals and priorities related to continuous improvement (See
Professional Development Plan). As the plan unfolded, dates for
PD sessions were placed on the school calendar. These dates
included mandatory sessions for both current and returning teachers.
Mandatory sessions were designed to provide information regarding
current trends and significant changes in curriculum, instruction,
assessment, CIP goals, etc. Once complete, the PD plan was
implemented.
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Professional Development Plan
Committee Members

Barbara Dalicandro, Executive Director
Carol Willette, Counselor
Linda Hoyer, Director of Professional Development
Basilio Lopez, Social Studies Teacher
Tracy Tauscher, Math Teacher
Jason Jones, Language Arts Teacher
Alexis Fulton, Science Teacher

3. How is the professional development plan aligned with instructional staff learning needs?

Answer (suggested word count is 400 words): PD Plan,

The DVA professional development committee included content teacher surveys
area experts with exceptional pedagogical skills, curriculum
knowledge and experience. In addition, DVA’s Director of
Professional Development led the organization of the group and
provided direction throughout the process. The PD plan is reviewed
and modified yearly to accommodate new staff needs and student
performance results. As areas of need arise, the topics included in
the training sessions change to better support continued learning.
One of the first tasks of the PD committee was to develop purpose
and mission statements. In keeping with the continuous
improvement process, committee members felt strongly about
direction and focus as they began their work. The following is from
the PD Plan:

Professional Development Purpose Statement

Deer Valley Academy's goal is to provide the optimum educational
environment for students by ensuring quality instruction delivered
by professionally trained, highly qualified and highly certified
teachers.

Professional Development Mission Statement
Deer Valley Academy's Professional Development Plan is designed
to provide and support the continuous professional growth and
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development of all staff.

The next step was to develop PD goals that aligned to the
instructional standards and expectations at DVA. These goals served
as guides for identifying topics and presentations:

Professional Development Goals:

1. Teachers will continue to learn and implement instructional best
practices in the classroom.

2. Teachers will be skilled in the use of pre and post classroom
assessments and collaborate with colleagues to determine
students' needs, implement intervention strategies and promote
student growth.

3. Teachers will differentiate instruction to meet the needs of all
students.

4. Teachers will participate in the alignment of curriculum and
instruction as determined by student performance data analysis.

5. Teachers will increase the design and implement instructional
activities that engage students in the use of technology.

Additional recommendations for topics stemmed from the
observation and assessment data collected in the previous year.

4. How does this professional development plan address areas of high importance?

Answer (suggested word count is 400 words): PD Plan,
The Professional Development Plan has been implemented and cip
continues to be embedded in the culture at DVA. The PD Plan has a
purpose and mission statement that supports the foundation of
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instruction and continuous training for teachers.

All staff members are required to attend professional development
sessions. Each session is designed to address student performance,
Instructional strategies and goals. During sessions, teachers have the
opportunity to engage in discussions as a group and determine the
effectiveness of topics and strategies presented. The PD plan has
established goals, activities, assessment measures and evaluation
methods. Topics are subject to modification as needs arise.

As stated in the PD plan, classroom observations, walk-through
data, surveys and student performance are utilized to ensure
implementation of effective instructional strategies. Differentiated
instruction and technology usage by students are a primary focus
during observations.

The research-based plan is focused on student performance data
from multiple sources, instructional strategies, student learning
styles, alignment with curriculum and state academic standards. The
PD committee viewed these as areas of high importance and
determined topics that provided support for teachers.

Instructional methodology, strategies and techniques included in PD
sessions have been selected from sources such as Marzao’s
publications, Carnegie Mellon research and NCTM. Varied learning
styles and academic need guided the focus on differentiated
instruction, technology integration, academic rigor and improving
student achievement.
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Professional Development Survey

P.D. Topic:
Date:

How will you implement the strategies presented in today’s session?

How will you monitor student performance related to today’s topic?

What suggestions do you have for future P.D. sessions?

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in

professional development sessions?

Answer (suggested word count is 400 words):

Monitoring the level at which standards are taught and assessed is
accomplished by frequent classroom observations, immediate
feedback and adjusting the instructional strategies as is necessary to
maintain academic rigor. DVA teachers are observed by walk-
throughs, formatives and summative evaluations that culminate with
conferencing. As noted in the PD plan, instructional standards are
set high to ensure students receive the optimum in learning.
Teachers are provided instructional support with a professional
library, one-to-one professional guidance and relevant PD sessions.
Teachers set professional goals each year that become a part of the

PD Plan and
teacher
evaluations
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summative evaluation and serve as a reflective tool in reviewing
continuous improvement and on-going learning opportunities. To
assist in maintaining the highest level of instructional quality,
teachers are able to meet in content areas and across curricular areas
to discuss strategies, set goals and share ideas. DVA makes every
opportunity count for teachers to work as a team and contribute to
continuous improvement.

6. How does the Charter Holder provide the resources that are necessary for high quality
implementation?

Answer (suggested word count is 400 words): CIP
The DVA administration and Board of Directors continues to
support continuous improvement and academic excellence. Budgets
reflect academics as a primary focus with the implementation of a
formal PD plan to support teachers.

DVA administrators encourage teachers to attend PD sessions
outside the school as an additional support. In addition, DVA
provides a small library of materials related to instructional
strategies and encourages teachers to seek information from various
reliable sources.

Curriculum and assessment documents are provided to teachers
along with texts, supplemental instructional materials (books,
novels, audio/visual). Classrooms are equipped with Smart boards,
AV eqt, and computers. Art and lab materials are provided along
with general classroom materials. A computer lab is available for
students to support the instructional focus and use of technology.
With supporting resources in place, teachers are supported by the
Director of Professional Development, administrators and staff in
meeting their instructional needs.

All teachers at DVA are highly qualified and highly certified.
Maintaining a high standard of professional staff is a priority
supported by the DVA Board of Directors.
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Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in
professional development sessions?

Answer (suggested word count is 400 words): Teacher
As stated in the PD plan, classroom observations, walk-through evaluations and
data, surveys and student performance are utilized to ensure walk-throughs

implementation of effective instructional strategies. Teaching the
standards, differentiated instruction and technology usage by
students are a primary focus during observations.

The school calendar indicates days that are identified as early
release for professional development. Along with the calendar, an
overview of the PD plan is presented. Additionally, the evaluation
process is clearly explained along with the instrument, which
conforms to the state guidelines. Expectations for classroom
Instruction, management and student achievement are also provided.
Formative evaluations and walk-throughs are conducted during each
session and culminated with a summative. Further, all staff
complete a professional goals document that becomes part of the
evaluation. Student performance goals and achievement results are a
part of the final evaluation. To provide additional support, a
professional library is available along with multiple resources to
enhance instructional research.

Evaluation method(s) for determining the effectiveness of
professional development activities and the extent to which
professional development goals are met:

Teacher questionnaires and comment forms

Teacher interviews/conferences and written reflections
Teacher lesson plans and alignment standards and goals
Teacher observations and evaluations

8. How does the Charter Holder monitor and follow-up with instructional staff to support and
develop implementation of the strategies learned in professional development?

Answer (suggested word count is 400 words): Staff meetings,
Each PD session includes a verbal presentation followed by written | teacher
materials related to the topic. Power point and slides are often a part | €valuations,
of the presentation to accommodate various learning styles. Sessions Zte“r‘:g:';ance
are formal and structured with time for groups to meet and discuss
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topics and implementation of strategies. Surveys are administered to
review PD topics following sessions.

Administrators follow up with staff by observing instruction,
monitoring student performance and conferencing with teachers.
Additional support for teachers is provided as needed to meet DVA
standards.

Due to the uniqueness of DVA’s schedule and multiple sessions,
teachers may change every six weeks. Staff meetings and
professional development sessions take place frequently to ensure
all staff receive information. Surveys completed at P. D. sessions
and during the CIP planning offer suggestions for topics that meet
the needs of staff.

data,
conferences

Adapted to Meet the Needs of Subgroups (Address all relevant measures)

9. How does the Charter Holder provide professional development to ensure instructional staff is
able to address the needs of students with proficiency in the bottom 25%/non-proficient

students?

Answer (suggested word count is 400 words):

The DVA professional development sessions are directly related to academic
improvement for all students. AIMS data is provided to teachers at professional
development sessions along with research-based strategies that are likely to improve
student achievement. Classroom Instruction That Works is one of the resources used
in professional development for staff.

Additional research-based resources are available to teachers in PD sessions.
Assessment data analysis from the DVA Comprehensive Assessment is presented to
teachers along with specific academic trends noted in the results. Teachers are
directed to adjust instruction to include support for those teachers.

Pre assessments and mid-terms are required at specific times during each session.
Data from these assessments provides the teacher with feedback in a timely manner
so that instructional modifications can be made. Notification is made, by the teacher,
to administration and the parent when a student falls below the passing level in any
class. Communication is maintained to support instruction and monitor student
performance throughout the session.

Observations,
walk-throughs,
student
performance
data

10. How does the Charter Holder provide professional development to ensure ins
able to address the needs of ELLs?

tructional staff is

Answer (suggested word count is 400 words):
DVA has no ELL students.

N/A
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11. How does the Charter Holder provide professional development to ensure instructional staff is

able to address the needs of FRL-eligible students?

Answer (suggested word count is 400 words):
DVA has no FRL students.

N/A

12. How does the Charter Holder provide professional development to ensure instructional staff is

able to address the needs of students with disabilities?

Answer (suggested word count is 400 words):

DVA has a very small number of special needs students from
session to session, and at times, may not have any students with
disabilities enrolled. As each session has new students, every
student registering completes informational documents and provides
transcripts along with their home school counselor approval.
Students with special needs are immediately identified and provided
academic support.

Professional development topics at DVA include teaching strategies
that are beneficial to all students with some topics directly related to
students with disabilities. Sessions focus on topics such as teaching
in the block, helping students with learning disabilities, monitoring
the individual education plan, and modified assessment strategies.
Students with an IEP are monitored by the classroom teacher,
special education coordinator and guidance counselor. IEP’s are
made available to teachers when the session begins and are followed
as directed. Teachers are fully supported with additional resources
should the need arise with a special needs student.

The PD plan involves observing the classroom and monitoring
students. The small school environment allows ample opportunities
for teachers and administrators to work directly with special needs
students on a daily basis. Observation of classrooms allows the
administrator to monitor the implementation of instructional
strategies that meet the needs of all students.

Observations,
walk-throughs,
student
performance
data
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Area VI: Graduation Rate (if applicable)

Ensuring Students in Grades 9-12 Graduate On Time

1. How does the Charter Holder monitor and follow up on student progress toward completing

courses to meet graduation requirements?

Answer (suggested word count is 400 words):
The graduation rate at Deer Valley
Academy is 94% as reflected on the
dashboard and in state reports. Deer
Valley Academy’s graduation rate
exceeds the state target of 93% by the
year 2020 which reflects continued
academic persistence. DVA is proud
that students are meeting their academic
goals and successfully completing both
state and district graduation
requirements. It is not common for a
ninth grade student to enroll at DVA,
therefore the graduation rate is a
representation of students who enter at
various times in their educational
career.

Each student enrolling at DVA is
provided individualized guidance and a
plan to meet graduation requirements.
Students are enrolled in classes based
on their academic needs and state
requirements for each of the core
content areas. Students who have not
met the state standards on AIMS are
also included in the tutoring program as
an additional support.

Students preparing for graduation are
counseled and monitored to ensure that
they remain on track to graduate. Parent
meetings begin in March of each year to
prepare families for the celebration of
success. Guidance is provided to

4-year plans, student performance data
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graduates as they prepare for future
educational goals or entering the
workforce. Students complete a survey
related to post-secondary plans and the
guidance counselor makes every effort
to maintain open communication with
graduates to track their success.

In further analysis of the graduation rate
and academic persistence, it is noted
that the number or percent of students
who are labeled 5" year seniors and
enrolled at DVA have demonstrated
success by graduating. Fifth year
seniors with the desire to complete their
education and meet their personal goals
are provided a graduation plan that is
based on courses required and AIMS
outcomes. These students may be
involved in the tutoring program if they
have not met AIMS standards.

As each year comes to a close, the staff
consistently stays involved in the
graduation ceremony which
demonstrates their dedication to the
success of DVA students. While the
graduation rate is high, DVA staff
continues to seek out ways to improve
overall and to increase the percentage
each year.

2. How does the Charter Holder identify students that are not successfully progressing through

required courses?

Answer (suggested word count is 400 words):
Deer Valley Academy is a charter
school that provides evening classes for
students who need to recover credits
due to classes dropped, failed or not
completed. In addition, some students

Student performance data

7o
&
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enrolled may have chosen to move
forward in their academic schedule by
taking an additional class at DVA. A
third group of students are those who
attend DVA as their home school. This
number ranges from 15 to 20 in a given
school year.

Each student enrolling at DVA is
provided individualized guidance and a
plan to meet graduation requirements.
Students are enrolled in classes based
on their academic needs and state
requirements. Transcripts are reviewed
along with the student’s home school
counselor’s recommendations for
enrollment.

Dual enrolled students are monitored
for progress via teacher observation and
assessments. Though these students do
not graduate from DVA, the academy
conducts a follow-up on students to
monitor their status. In the 2013 and
2014 school years, 420 dual enrolled
students were able to maintain their
status of “on track” and graduate with
their class at their home schools. As
part of the “academic community,”
DVA is proud to support dual enrolled
students and contribute to their
academic success.

DVA home school students are
counseled and monitored to ensure that
they remain on track to graduate. Each
student has an individual educational
plan that maps out their educational
plans and goals. These students receive
additional guidance to ensure their
graduation status. Tutoring is part of the

N
NS N
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academic program and is available to
students who need additional assistance.
Parents of DVA home school students
attend registration, focus groups and
graduation meetings. Scheduled
meetings begin in March of each year to
prepare families for the celebration of
success. Guidance is provided to
graduates as they prepare for future
educational goals or entering the
workforce. Students complete a survey
related to post-secondary plans and the
guidance counselor makes every effort
to maintain open communication with
graduates to track their success.

3. How does the Charter Holder provide additional academic supports to remediate academic

problems for struggling students?

Answer (suggested word count is 400 words):
DVA teachers routinely provide support
for students who are underperforming in
class and require additional instruction.
In addition, DVA has developed a
supplemental curriculum, in the form of
a tutoring program, with a focus on
improved academic performance.
Students involved in the additional
instruction/tutoring program are those
students who have not reached a
satisfactory performance level in class
or on the AIMS assessment. The
tutoring program is on-going and
embedded in the instructional
foundation at the school. The tutoring
program functions as a pull-out with
specific scheduled dates and times. The
structured, tutoring program takes place

Tutoring program

7o
&
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during each of the 6 sessions, which
means that the program matches the
calendar school year.

Data from the tutoring sessions indicate
that the program helps students with
classroom performance as well as
standardized assessment performance.

4. What data can the Charter Holder provide to demonstrate that these strategies are effective?

Answer (suggested word count is 400 words):
The DVA tutoring program is on-going
and has proven to be instrumental in
improving student performance on
standardized (AIMS) assessments.
DVA administrators analyze AIMS data
for 10, 11 and 12 grade students taking
the assessment. Individual performance
growth is analyzed for each student.
Though a student may or may not pass
the AIMS, their academic growth has
been significant in most cases. Charts
are formulated to demonstrate
performance growth and concepts are
evaluated to reveal trends in core
content areas tested.

Students attending the tutoring program
were more likely to improve their
performance on AIMS. Evidence
suggests that the additional support is
beneficial to those students who need
remediation. Data has revealed the need
and success of tutoring, which is the
basis for the continuation of the
program.

AIMS and tutoring data is included in
the overall assessment information
provided to teachers at PD and or staff

Student performance data, graduation data
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meetings.

In keeping with the school’s purpose,
DVA’s on-going relationship with the
neighboring school district reflects
significant success in the effectiveness
of the academic program at DVA and
the impact on the educational
community served. Dual enrolled
students are able to maintain their
graduation status by attending classes at
DVA with the opportunity to recover
credit while attending their home school
during the day. Data from the
neighboring schools related to
graduation offers proof of keeping
students on track to graduate.
Partnership with guidance counselors
and teachers from the neighboring
district has provided valuable
information as to the effectiveness of
the classes and instruction at DVA.
DVA is proud to have supported the
educational success of graduating
students. In the 2013 and 2014 school
years, 420 dual enrolled students were
able to maintain their status of “on
track” and graduate with their class at
their home school. These students were
referred to DVA by their home school
counselors and enrolled on the basis of
course need.

In addition, DVA has a small number of
students who attend as their home
school. For varied personal reasons,
these students report that DVA is able
to meet their individual academic needs
and is preferred over a day school
environment. The number of “full time”

4]
3 °\
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students at DVA varies. There has been
no pattern noted regarding the number
of students attending DVA as their
home school. Often these are students
who have left a day school for some
length of time and returned to complete
their education. Other students find the
student/teacher ratio appealing while
others work during the day and attend
school in the evening. In all cases, DVA
completes a 4-year plan to meet the
needs of each and every student
enrolling. Graduation is a goal for both
DVA and enrolled students.

A3
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Area VII: Academic Persistence (if applicable)

System for Keeping Students Motivated and Engaged in School

1. How does the Charter Holder identify students who are at risk of dropping out or failing?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

2. What strategies does the Charter Holder utilize to address student challenges to
completing/continuing their education?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

3. How does the Charter Holder evaluate these strategies to determine effectiveness?

Answer (suggested word count is 400 words): List documents that serve as evidence of
implementation of this process:

NS A
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Deer Valley Charter Schools, Inc. - Entity ID 79496
School: Deer Valley Academy

Renewal Executive Summary

I. Performance Summary

Area Acceptable Not Acceptable
Academic Framework O
Financial Framework ]
Operational Framework Not Yet Rated Not Yet Rated
P See Section VII See Section VII

During the five-year interval review of the charter, Deer Valley Charter Schools, Inc. was required to
submit a Performance Management Plan as an intervention because the school operated by the Charter
Holder, Deer Valley Academy, did not meet the academic expectations set forth by the Board. At the
time Deer Valley Charter Schools, Inc. became eligible to apply for renewal, the Charter Holder did not
meet the Academic Performance Expectations of the Board as set forth in the Performance Framework
and was required to submit a Demonstration of Sufficient Progress as part of the renewal application
package. The Charter Holder was unable to demonstrate the school is making sufficient progress toward
the Board’s expectations through the submission of the required information or evidence reviewed
during an on-site visit. In the most recent fiscal year for which there is State assessment data available,
Deer Valley Academy received an overall rating of “No Rating”.

The Charter Holder meets the Board’s Financial Performance Expectations.

The Charter Holder does not have compliance matters, which are described in the “Adherence to the
Terms of the Charter” section of this report.

\ Il. Profile

Deer Valley Charter Schools, Inc. operates one school, Deer Valley Academy, serving grades 9-12 in
Glendale. The graph below shows the Charter Holder’s actual 100™ day average daily membership
(ADM) for fiscal years 2011-2015.

Deer Valley Charter Schools, Inc.
Total Charter Enroliment FY2011 - FY2015

100 94848

87.76 __———t
90 87.407

93361
80 /
70 /
60 ¢

50 59.142

40

Fy2011 FY2012 FY2013 FY2014 FY2015

The academic performance of Deer Valley Academy is represented in the table below. The Academic
Dashboard for the school can be seen in the portfolio: c. Academic Dashboard.
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School Name Ovened Current 2012 Overall | 2013 Overall | 2014 Overall
P Grades Served Rating Rating Rating
Deer Valley Academy 07/01/2001 9-12 NR / NR 85.1/NR NR / NR

The website for Deer Valley Academy states that the school offers a year-round high school evening
program on the Deer Valley High School campus. The school year is divided into six sessions. Students
may enroll for the full year or for a single session. As a result, students may be enrolled for as short as a
six week period during the middle of the school year, or for the full school year from July 1* through the
end of June in the following year. The Charter Holder indicated that the majority of students enrolling at

Deer Valley Academy are concurrently enrolled in other high school programs during the day.

The demographic data for Deer Valley Academy from the 2014-2015 school year is represented in the

chart below.!

3%

Deer Valley Academy
2014-2015 Demographic Breakdown

14%

83%

B White

B African American

Hispanic

The percentage of students who were eligible for Free and Reduced Lunch, classified as English

Language Learners, and classified as students with disabilities in the 2013-2014 school year is

represented in the table below.?

Category Deer Valley Academy
Free and Reduced Lunch (FRL) *
English Language Learners (ELL) *
Special Education 10%

The Charter Holder was last before the Board on August 11, 2014 for a Charter Mission Amendment
Request that was approved as one of the Consent Agenda items.

| 1lI. Additional School Choices

! Information provided by the Research and Evaluation Division of the ADE.
% Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.
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Deer Valley Academy is located in Glendale near West Union Hills Drive and North 51° Avenue. The
following information identifies additional schools within a five mile radius of the school and the
academic performance of those schools.

There are 16 schools serving grades 9-12 within a five mile radius of Deer Valley Academy. The table
below provides a breakdown of those schools. Schools are grouped by the A - F letter grade assigned by
the ADE. For each letter grade, the table identifies the number of schools assigned that letter grade, the
number of those schools that are charter schools, the number of the charter schools that are meeting
the Board’s academic performance standard for FY14, and the number of schools serving a comparable
percentage of students (+ 5%) in the identified subgroups.>

Deer Valley Academy * *

Within Charter Meets Board’s | Comparable | Comparable | Comparable

Grade 5 miles Schools Standard FRL (x 5%) ELL (x 5%) SPED (+ 5%)
A 12 3 3
B 3 1 1
F 1 1 0

IV. Success of the Academic Program

For two of the past three years Deer Valley Academy has not had an overall rating. In FY13 Deer Valley
Academy received an Overall Rating of “Meets” the Board’s academic standards and was 3.9 points
away from “Exceeds” the Board’s academic standards. The school was evaluated based on Board’s
academic performance framework using the small school methodology, which uses three-year pooled
data. In the past three years Deer Valley Academy has had data reported for only five measures. When
data has been reported for measures it has been evaluated as Meets or Exceeds.

The following is a timeline of activities that have occurred related to the academic performance of Deer
Valley Charter Schools, Inc.:

May, 2011: Deer Valley Charter Schools, Inc. was notified that the Charter Holder was required to
submit a Performance Management Plan on or before September 1, 2011 for the five-year interval
review because Deer Valley Academy, a school operated by the Charter Holder, did not meet the
Academic Expectations set forth by the Board.

September, 2011: Deer Valley Charter Schools, Inc. timely submitted a Performance Management Plan
(portfolio: g. Prior Academic Intervention Submissions and Evaluations —iii. Performance Management
Plan).

February, 2013: The Board released FY2012 Academic Dashboards; Deer Valley Academy received an
overall rating of “No Rating” and Deer Valley Charter Schools, Inc. did not meet the Board’s Academic
Performance Expectations. The Charter Holder was assigned a Demonstration of Sufficient Progress
(DSP) for Deer Valley Academy as part of an annual reporting requirement (portfolio: g. Prior Academic
Intervention Submissions and Evaluations —ii. FY2012 DSP Submission).

June, 2013: Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit on
June 24" to meet with the school’s leadership and review all evidence provided by the Charter Holder.
The Charter Holder was able to submit additional evidence for 48 hours after the site visit.

® Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.
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July, 2013: Board staff completed a final evaluation (portfolio: g. Prior Academic Intervention
Submissions and Evaluations —i. FY2012 DSP Final Evaluation) of the Charter Holder’s FY2012 DSP and
made the evaluation available to the Charter Holder. In that final evaluation of the FY2012 DSP, Board
staff determined that the Charter Holder’s Demonstration of Sufficient Progress was acceptable in all
areas. In areas that were evaluated as not acceptable, Board staff provided the Charter Holder with
technical guidance. The findings contained in the final evaluation of the FY2012 DSP was grounded in a
limited evaluation of the school’s evidence as compared to the evaluation used in completing final
evaluation of the FY2014 DSP submitted as part of the renewal application package.

September, 2013: The Board released FY2013 Academic Dashboards; Deer Valley Academy received an
overall rating of “Meets” the Board’s academic standards. In accordance with the Board’s academic
framework intervention schedule at that time, the Charter Holder was waived from any specific
monitoring requirements.

September, 2014: The Board released FY2014 Academic Dashboards; Deer Valley Academy received an
overall rating of “No Rating”. Therefore, Deer Valley Charter Schools, Inc. did not meet the Board'’s
Academic Performance Expectations. The Charter Holder was not assigned a DSP as part of an annual
reporting requirement because the Charter Holder would become eligible for renewal within the fiscal
year.

November, 2014: Board staff provided the Charter Holder, through its authorized representative,
Barbara Dalicandro, with Renewal Notification Information, which included notification of the renewal
process, the date on which the Charter Holder would become eligible to apply for renewal (November
24" ), the deadline date on which the renewal application package would be due to the Board (February
24" 2015), information on the availability of the Charter Holder’s renewal application as well as
instruction on how to access the renewal application, and notification of the requirement to submit a
DSP as a component of its renewal application package because the Charter Holder did not meet the
Academic Performance Expectations set forth by the Board.

‘ V. Demonstration of Sufficient Progress

A renewal application package with a Renewal DSP for Deer Valley Charter Schools, Inc. (portfolio: f.
Renewal DSP Submission) was timely submitted by the Charter Representative on February 23,

2015. The Charter Holder was provided a copy of the initial evaluation of the DSP Report prior to the site
visit and informed that areas initially evaluated as not acceptable must be addressed with additional
evidence and documentation at the time of the visit.

Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and
review additional evidence to be considered in the final evaluation of the Charter Holder’s DSP
submission. The following representatives of Deer Valley Charter Schools, Inc. were present at the site
visit:

Name Role
Barbara Dalicandro Executive Director
Linda Hoyer Director of Professional Development
Carol Willette Counselor

At the site visit, Board staff completed a document inventory for all evidence presented by the Charter
Holder (portfolio: e. Renewal DSP Site Visit Inventory Forms). The Charter Holder was provided a copy of
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the document inventory at the end of the site visit. Following the site visit, Board staff completed a final
evaluation of the DSP (portfolio: d. Renewal DSP Final Evaluation). The following is a summary of the

final DSP Evaluation:

Evaluation Summary
Area DSP Evaluation
Meets Does Not Meet | Falls Far Below

Data O ]
Curriculum O ]
Assessment U] ]
Monitoring Instruction O ]
Professional Development O ]
Graduation Rate O O

After considering information in the DSP Report and evidence provided at the time of the site visit, the
Charter Holder did not demonstrate evidence of a sustained improvement plan that includes
implementation of a comprehensive curriculum system. Additionally, the data provided by the Charter
Holder failed to show improvement year-over-year for the two most recent school years, and
demonstrated declines in academic performance, in 6 out of the 8 measures required by the Board.

Based on the findings summarized above and described below, staff determined that the Charter Holder
did not demonstrate sufficient progress towards meeting the Board’s Academic Performance

Expectations.
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Data

The area of Data is evaluated as Falls Far Below. As evidenced at the DSP site visit, the data provided by

the Charter Holder failed to show improvement year-over-year for the two most recent school years,
and demonstrated declines in academic performance, in 6 out of the 8 measures required by the Board.
For more detailed analysis see Data Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, i.

Site Visit Inventory — Data).

Comparative

Comparative

Question Valid and FO\:?::: for Data II):VC:r::: )
Reliable Data P Demonstrates 4
Current Item
. Growth
Fiscal Year

Student Median Growth Percentile (SGP) - Ves Ves No D1
Math
Studgnt Median Growth Percentile (SGP) - Ves Ves No D2
Reading
Student Median Growth Percentile Bottom
25% - Math No No No D3
Student Median Growth Percentile Bottom
25% - Reading No No Yes D4
Percent Passing - Reading Yes Yes Yes D6
Subgroup, students with disabilities - Math No No No D11
Subgroup, students with disabilities - No No No D12
Reading
High School Graduation Rate Yes Yes Yes D13
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Curriculum

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a limited curriculum approach. At the
DSP site visit, the Charter Holder sufficiently demonstrated some of the components of these required
elements, but failed to sufficiently demonstrate all of the components of the required elements. For
more detailed analysis see Curriculum Inventory (portfolio: e. Renewal DSP Site Visit Inventory Formes, ii.
Site Visit Inventory — Curriculum).

. Sufficient Document
Question .
Evidence Inventory Item
Evaluating Curriculum
What is the Charter Holder’s process for evaluating curriculum?
How does the Charter Holder evaluate how effectively the Yes Cc1
curriculum enables students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? Yes C2
Adopting/Revising Curriculum

What is the Charter Holder’s process for adopting or revising Yes c3
curriculum based on its evaluation processes?
Who is involved in the process for adopting or revising

. Yes Cc4
curriculum?
When adopting curriculum, how does the Charter Holder evaluate No s

curriculum options to determine which curriculum to adopt?

Implementing Curriculum

What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated Yes c6
by the Charter Holder?

What tools exist that identify what must be taught and when it
must be delivered? How does the Charter Holder ensure that all Yes c7
grade-level standards are covered within the academic year?

What is the expectation for consistent use of these tools? How

are these expectations communicated? ves c8
What evidence is there to demonstrate usage of these tools in the Yes 9
classroom and alignment with instruction?

Alignment of Curriculum
How does the Charter Holder know the curriculum is aligned to

Yes C10
standards?
Adapted to Meet the Needs of Subgroups

How has the Charter Holder ensured that the curriculum
addresses the needs of students with proficiency in the bottom Yes C11
25%?
How has the Charter Holder ensured that the curriculum N/A c12
addresses the needs of English Language Learners (ELLs)?
How has the Charter Holder ensured that the curriculum N/A c13
addresses the needs of Free and Reduced Lunch (FRL) students?
How has the Charter Holder ensured that the curriculum Yes c14

addresses the needs of students with disabilities?
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Assessment

The area of Assessment is evaluated as Meets. As demonstrated by the evidence provided at the DSP
site visit, the Charter Holder has consistently implemented a comprehensive assessment system that
addresses each of the required elements. For more detailed analysis see Assessment Inventory
(portfolio: e. Renewal DSP Site Visit Inventory Formes, iii. Site Visit Inventory — Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System

What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment Ves A2
system?
How is the assessment system aligned to the curriculum and Ves A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Yes A4
assessments, such as formative and summative assessments and
common/benchmark assessments?

Analyzing Assessment Data
How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment Yes A5
data?
How is the analysis used to evaluate instructional and curricular Yes AG

effectiveness?

How is the analysis used to adjust curriculum and instruction in a
timely manner? What intervals are used to adjust curriculum and Yes A7
instruction?

Adapted to Meet the Needs of Subgroups

How is the assessment system adapted to meet the assessment

needs of students with proficiency in the bottom 25%? ves A8
How is the assessment system adapted to meet the assessment N/A A9
needs of English Language Learners (ELLs)?

How is the assessment system adapted to meet the assessment N/A A10
needs of Free and Reduced Lunch (FRL) students?

How is the assessment system adapted to meet the assessment Ves ALl

needs of students with disabilities?
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Monitoring Instruction

The area of Monitoring Instruction is evaluated as Meets. As demonstrated by the evidence provided at
the DSP site visit, the Charter Holder has consistently implemented a comprehensive instructional
monitoring system that addresses each of the following required elements. For more detailed analysis
see Monitoring Instruction Inventory (portfolio: e. Renewal DSP Site Visit Inventory Formes, iv. Site Visit
Inventory — Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff Yes M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of Yes M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the Yes M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? Yes M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? Yes M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is
meeting the needs of students with proficiency in the bottom Yes M7
25%7?

How does the Charter Holder monitor instruction to ensure it is

meeting the needs of English Language Learners (ELLs)? i M8
How does the Charter Holder monitor instruction to ensure it is N/A M9
meeting the needs of Free and Reduced Lunch (FRL) students?
How does the Charter Holder monitor instruction to ensure it is

Yes M10

meeting the needs of students with disabilities?
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Professional Development

The area of Professional Development is evaluated as Meets. As demonstrated by the evidence provided
at the DSP site visit, the Charter Holder has consistently implemented a comprehensive professional
development system that addresses each of the following required elements. For more detailed analysis
see Professional Development Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, v. Site
Visit Inventory — Professional Development).

Question Sufficient Document
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? Yes P2
How is the professional development plan aligned with Ves p3

instructional staff learning needs?

How does this plan address areas of high importance? Yes P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional Yes P5
development sessions?

How does the Charter Holder provide the resources that are

. o . Yes P6
necessary for high quality implementation?
Monitoring Implementation
How does the Charter Holder monitor the implementation of the Yes p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the Yes P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P9
meet the needs of students with proficiency in the bottom 25%?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P12
meet the needs of students with disabilities?
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Graduation Rate

The area of Graduation Rate is evaluated as Meets. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a system for ensuring students in grades
9-12 graduate on time that addresses each of the required elements. For more detailed analysis see
Graduation Rate Inventory (portfolio: e. Renewal DSP Site Visit Inventory Forms, vi. Site Visit Inventory —

Graduation Rate).

Sufficient

uestion .
Q Evidence

Document
Inventory Item

Ensuring Students in Grades 9-12 Graduate On Time

How does the Charter Holder monitor and follow up on student

progress toward completing courses to meet graduation Yes Gl
requirements?
How does the Charter Holder identify students that are not

. . Yes G2
successfully progressing through required courses?
How does the Charter Holder provide additional academic
supports to remediate academic problems for struggling Yes G3
students?
What data can the Charter Holder provide to demonstrate that Yes ca

these strategies are effective?
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\ VI. Viability of the Organization

The Charter Holder meets the Board’s Financial Performance Expectations set forth in the Performance
Framework adopted by the Board. Therefore, the Charter Holder was not required to submit a Financial
Performance Response.

\ VII. Adherence to the Terms of the Charter

Does the delivery of the education program and operation reflect the essential terms of the educational
program as described in the charter contract?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder’s education program, in operation, reflects the essential terms as described in the
charter contract.

Does the Charter Holder adhere with applicable education requirements defined in state and federal
law?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder adheres with applicable education requirements defined in state and federal law.

Do the Charter Holder’s annual audit reporting packages reflect sound operations?

Yes. As reported in fiscal years 2013 and 2014 and the current fiscal year, the Charter Holder complies
with applicable laws, rules, regulations and provisions of the charter contract relating to the fiscal years
2012, 2013 and 2014 annual audit reporting packages, respectively.

Is the Charter Holder administering student admission and attendance appropriately?

Yes. Based on the available information and as reported in fiscal years 2013 and 2014 and the current
fiscal year, the Charter Holder complies with applicable laws, rules, regulations and provisions of the
charter contract relating to administering student admission and attendance.

Is the Charter Holder maintaining a safe environment consistent with state and local requirements?
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to maintaining a safe environment.

Is the Charter Holder transparent in its operations?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to transparency of operations.

Is the Charter Holder complying with its obligations to the Board?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to its obligations to the Board.

Is the Charter Holder complying with reporting requirements of other entities to which the Charter
Holder is accountable?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to operational requirements monitored by other entities to which the Charter Holder is
accountable.
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Is the Charter Holder complying with all other obligations?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to all other obligations.

VIII. Board Options

Option 1: The Board may conditionally renew the charter with specific monitoring and reporting
requirements to ensure the consistent and sustained implementation of the recent systemic changes
identified in the DSP evaluation and that these changes result in improved academic performance. Staff
recommends the following language provided for consideration: Having considered the statements of
the representatives of the Charter Holder today and the contents of the renewal portfolio which
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the
Charter Holder provided to the Board for consideration of this request for charter renewal, | move to
deny the request for charter renewal and to not grant a renewal contract for Deer Valley Charter
Schools, Inc. on the grounds that the Charter Holder failed to meet or make sufficient progress toward
the Academic Performance Expectations set forth in the Performance Framework as reflected in the
Renewal Executive Summary, the Inventory Documents, and the DSP Final Evaluation. The Charter
Holder does, however, operate a school that has been evaluated as “Meets” the Board’s academic
performance standard in the prior year and when data was reported for measures in the current and
two prior years it has been evaluated as Meets or Exceeds which demonstrates that the Charter Holder
has the potential to improve its academic operations with the appropriate systemic changes and
additional accountability. The Board, therefore, will grant a renewal contract to Deer Valley Charter
Schools, Inc. for the continuation of Deer Valley Academy on the conditions that the Charter Holder
agrees to: (1) be subject to specific monitoring and reporting requirements to ensure the Charter Holder
immediately creates and implements a Performance Management Plan to make systemic changes that
will align with the Performance Management Plan evaluation criteria and that these changes result in
improved academic performance in FY2016 and FY2017; and (2) operation under the renewal contract
contingent on meeting the terms of the monitoring and reporting requirement for FY2016 and FY2017.
The terms of the monitoring and reporting requirements must be reached within 60 days of today’s date
oritis the Board’s decision that Deer Valley Charter Schools, Inc.’s request for renewal of its charter is
denied for the reasons already specified

Option 2: The Board may deny renewal with an opportunity for the Charter Holder to request review of
the matter. The following language is provided for consideration: Having considered the statements of
the representatives of the Charter Holder today and the contents of the renewal portfolio which
includes the academic performance, the fiscal compliance, and legal and contractual compliance of the
Charter Holder provided to the Board for consideration of this request for charter renewal, | move to
deny the request for charter renewal and to not grant a renewal contract to Deer Valley Charter Schools,
Inc. on the basis that the Charter Holder failed to meet or make sufficient progress toward the academic
performance expectations set forth in the Performance Framework as reflected in the Renewal
Executive Summary, the Inventory Documents, and the DSP Final Evaluation. If upon release of the 2015
Dashboard, the charter school receives an Overall Rating that “Meets” or “Exceeds” the Board’s
academic standards, the Charter Holder may, within 30 days, request the Board review the Dashboard
to consider whether conditions exist to grant a renewal.

Option 3: The Board may deny the renewal. The following language is provided for consideration:
Having considered the statements of the representatives of the Charter Holder today and the contents
of the renewal portfolio which includes the academic performance, the fiscal compliance, and legal and
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contractual compliance of the Charter Holder provided to the Board for consideration of this request for
charter renewal, | move to deny the request for charter renewal and to not grant a renewal contract to
Deer Valley Charter School, Inc. on the basis that the Charter Holder failed to meet or make sufficient
progress toward the academic performance expectations set forth in the Performance Framework as
reflected in the Renewal Executive Summary, the Inventory Documents, and the DSP Final Evaluation
and currently operates a school that has received No Rating in the most recent fiscal year for which
there is State assessment data available and “Meets Standard” in the prior fiscal year.

Option 4: Notwithstanding staff’'s recommendation to deny the renewal and grant a conditional
renewal, the Board may determine that there is a basis to approve the renewal. The following language
is provided for consideration: Renewal is based on consideration of academic, fiscal and contractual
compliance of the Charter Holder. In this case, the Charter Holder did not meet the academic
performance expectations set forth in the Board’s Performance Framework but was able to
demonstrate sufficient progress toward the Board’s expectations when it provided evidence that (1) it
has implemented an improvement plan that includes a comprehensive curriculum system,
comprehensive assessment system, comprehensive instructional monitoring system, and
comprehensive professional development system, and (2): [provide specific findings related to valid and
reliable data that demonstrates improved academic performance]. Additionally, the Board has adopted
an academic Performance Framework that allows for additional consideration of the Charter Holder
throughout the next contract period. With that taken into consideration, as well as having considered
the statements of the representatives of the Charter Holder today and the contents of the renewal
portfolio which includes the academic performance, the fiscal compliance, and legal and contractual
compliance of the Charter Holder provided to the Board for consideration of this request for charter
renewal, | move to approve the request for charter renewal and grant a renewal contract to Deer Valley
Charter Schools, Inc.
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