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Career Success Schools — Entity ID 79047

Schools: Career Success High School — Main Campus, Career Success Jr./Sr. High School — North Phoenix,
Career Success School — Sage Campus, Career Success High School — Glendale, and Career Success High School
— Robert L. Duffy

Renewal Executive Summary

Performance Summary

During the five-year interval review of the charter, Career Success Schools was required to submit a
Performance Management Plan (PMP) as an intervention because schools operated by the charter holder did
not meet the academic expectations set forth by the Board. At the time Career Success Schools became
eligible to apply for renewal, the charter holder again did not meet the academic performance expectations of
the Board as set forth in the Performance Framework and was required to submit a Demonstration of
Sufficient Progress (DSP) as part of the renewal application package. The charter holder was unable to
demonstrate the school is making sufficient progress toward the Board’s expectations through the submission
of the required information or evidence reviewed during or following an on-site visit. In the most recent fiscal
year for which there is State assessment data available, Career Success High School — SAGE Campus and Career
Success Jr./Sr. High School — North Phoenix received overall ratings of “Meets” the Board’s academic
standards. However, Career Success High School — Robert L. Duffy, Career Success High School — Main Campus,
and Career Success High School - Glendale received overall ratings of “Does Not Meet” the Board’s academic
standards.

The charter holder meets the Board'’s financial performance expectations.

The charter holder’s organizational membership on file with the Board was not consistent with the information
on file with the Arizona Corporation Commission and the charter holder was required to submit the
Organizational Membership portion of the Detailed Business Plan Section of the renewal application. The
renewal application package submitted by the charter holder provides evidence of organizational membership
alignment as required in the application.

The charter holder did have compliance matters, which have been resolved.

Profile

Career Success Schools operates five schools serving grades K-12 in Phoenix. Career Success High School —
Main Campus, Career Success Jr./Sr. High School — North Phoenix, Career Success School — Sage Campus,
Career Success High School — Glendale, and Career Success High School — Robert L. Duffy are designated as
alternative schools. The graph below shows the charter holder’s actual 100" day average daily membership
(ADM) for fiscal years 2010-2014.
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The graph below shows the charter holder’s actual 100" day average daily membership (ADM) for fiscal years
2010-2014 broken down by school site.

Career Success Schools:
Historical ADM for FY 2010-2014
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A dashboard representation of Career Success High School - Glendale’s academic outcomes, based upon the
indicators and measures adopted by the Board, is provided below.

Academic Performance

Edit this section.

Career Success High School - Glendale

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
Points 5 Points :
1. Growth Measure |, iened Weight |  Measure sesighed Weight
1a. SGP Math NR 0 0 NR 0 0
: Reading NR 0 0 NR 0 0
fbeirorararE Math 15 22:5 50 15
= Reading 35.5 50 | 15 35.6 50 | 15
2: Proﬁciency Measure A:;'i;:: 4 | Weight | Measure A:;‘g"r:: o | Weight

Reading |33 / 46.2 50 10 47.4 | 47 75 10

Math NR 0 0 21.4 /19 75 5
b Sihgroup ELL Reading NR 0 0 NR 0 0
Math . 5 13.6 v 50 2.5
2b. Subgroup FRL al ‘ 6/ 18.6 50 1 VArars 5
Reading 38/ 45.8 50 5 50 / 45.8 75 2.5
2b. Subgroup SPED Hath HE 0 a L E g
skl Reading NR 0 0 NR 0 0
3. State Accountabi ['|ty Measure A:;i;‘:: 4 | Weight | Measure A:;‘g’:: o | Weight
3a. State Accountability NR 0 0 B-ALT 75 5
4. Graduation Measure A:;.i;:: 4 | Weight | Measure ASP;?:: 4 | Weight
4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence 35 83 75 35
Overall Rating Overall Rating Overall Rating

Scoring for Overall Rating

89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 64.47 95 61.88 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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A dashboard representation of Career Success High School Main’s academic outcomes, based upon the
indicators and measures adopted by the Board, is provided below.

Academic Performance
Edit this section.
Career Success High School - Main Campus
2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
1. Growth Measure A::i::: 4 | Weight | Measure AsP:ig‘nt: o | Weight
Math NR 0 0 NR 0 0
. SGP
12 Reading NR 0 0 NR 0 0
i barrare Math 20 50 15 23.4 50 15
o Reading 34.5 50 15 32.8 50 15
2. Proficiency Measure A:;.‘;:: o | Weight | Measure A:;‘g"’:: o | Weight
< Math 21/ 19.5 79 10 117 /19 50 10
2a. Percent Passing - - =
Reading |35/ 47.8 50 10 43.3 /49 50 10
Math NR 0 0 17.9 / 21 50 1.67
2b. Subgroup ELL
=tk Reading NR 0 0 |572.9/497 75 | 167
th d 5 16. : 1.67
2b. Subgroup FRL Ma . 22/ 18.5 73 16.9:/:18:1 50
Reading |36/ 46.4 50 5 42.6 / 491 50 1.67
2b. Subgroup SPED el L 0 0 biF
St Reading NR 0 0o |e7s214 | 50 | 1.67
3. State Accountabi Iity Measure A:;.‘;:; 4 | Weight | Measure ASP;‘;’:: 4 | Weight
3a. State Accountability C-ALT 50 5 C-ALT 50 )
4. Graduation Measure A::iig'::: 4 | Weight | Measure A:;g'nt: 4 | Weight
4a. Graduation Met 75 15 Met 75 15
4b. Academic Persistence 87 75 20 87 75 20
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 62.5 100 58.75 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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A dashboard representation of Career Success High School — Robert L. Duffy’s academic outcomes, based upon
the indicators and measures adopted by the Board, is provided below.

Academic Performance
Edit this section.
Career Success High School - Robert L. Duffy
2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
1. Growth Measure A::i‘g'::: 4 | Weight | Measure A::g‘nt: 4 | Weight
Math 23.5 50 2.5 NR 0 0
1a. SGP .
Reading 27.5 50 2.5 40 50 5
A Math 12.5 292 50 125
e Reading 12.5 347 5 | 125
2. Proficiency Measure A::ii;:: o | Weight | Measure A:;‘g":; o | Weight
A Math 16/ 19.6 50 10 22 11933 75 10
2a. Percent Passing - -
Reading 40 / 501 50 10 |45.2752.4 50 10
25, Subgroup ELL Math. 29/ 17.4 75 3.33 |30.8/721.3 75 5
Reading NR 0 0 NR 0 0
Math 18/ 18.8 50 3.33 |18.6 / 18.5 75 2.5
2b. Subgroup FRL
akii Reading 42/ 48.9 50 3.33 |48.1 / 51.8 50 2.5
Math NR 0 0 NR 0 0
2b. Subgroup SPED =
Reading NR 0 0 NR 0 0
3. State Accountability Measure A::ii;‘t: o | Weight | Measure A:;‘g"nt: 4 | Weight
3a. State Accountability 5 5
4, Graduation Measure A::iigr:: d Weight Measure ASP;::: d Weight
4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence _ 35 85 75 35
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 53 _33 100 61 .88 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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A dashboard representation of Career Success Jr./Sr. High School — North Phoenix’s academic outcomes, based
upon the indicators and measures adopted by the Board, is provided below.

Academic Performance
Edit this section.
Career Success Jr/Sr High School - North Phoenix
2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
1. Growth Measure A::i‘g'::: 4 | Weight | Measure AsP:i?nt: 4 | Weight
13, SGP Math NR 0 0 NR 0 0
’ Reading NR 0 0 NR 0 0
P — Math 15 27.8 50 15
ot Reading 15 333 50 | 15
2. Proﬁciency Measure A:;’;:: 4 | Weight | Measure A:;‘g':: o4 | Weight
" Math 35/ 19.5 7D 10 224 7191 75 10
2a. Percent Passing ~
Reading 10 |41.5 7 49.6 50 10
2b. Subgroup ELL Math. NR 0 0 8.3/19.8 50 5
Reading NR 0 0 NR 0 0
Math 27 1 18.6 73 5 22.6 / 18.1 75 2.5
2b. Subgroup FRL il
Reading 58 / 49 73 5 2.5
Math NR 0 0 NR 0 0
2b. Subgroup SPED -
Reading NR 0 0 NR 0 0
3. State Accountability Measure A::i’grl‘:: o | Weight | Measure A:;‘g":: 4 | Weight
3a. State Accountability B-ALT 7D 5 C-ALT 50 5
4. Graduation Measure A::ii;:: 4 | Weight | Measure Aspgiig"nt: 4 | Weight
4a. Graduation Met 7] 15 Met 75 15
4b. Academic Persistence 88 75 20 m
Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 86,88 100 66.25 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
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A dashboard representation of Career Success School — SAGE Campus’ academic outcomes, based upon the
indicators and measures adopted by the Board, is provided below.

Academic Performance

Edit this section.

Career Success School - SAGE Campus

2012 2013
Alternative Alternative
Elementaw School (K-8) Elementary School (K to 8)
1. Growth Measure A::ii;:: 4 | Weight | Measure AsP;g:: o | Weight
1a. SGP [ math 29 50 15 47 75| 15
’ Reading 45 75 15 46 75 15
1b. SGP Bottom 25% Math 34 . 50 10 40 50 10
’ ’ reading [ EENIEEEE © 48 50 10
ici Measure | POINES | woight | Measure Points | \eight
. FIro ICIency Assigned Assigned
- . Math 34/ 26.6 79 7.5 34.5 /27 75 | 75
2a. Percent Passing -
Reading 58 / 45.7 75 7.5 1494/ 47.4 75 75
25, Siibgraun ELL Math NR 0 | 0 16.7 / 14.3 75 1.67
' b | Reading NR 0 0 33.30/129:3 75 1.67
2b. Subgroup FRL Math 337 2589 75 2.5 |349/27.7 75 | 1.67
' aksk Reading 56 / 46.9 75 2.5 50 / 48.3 75 1.67
Math 0/8 50 2.5 837838 50 1.67
2b. Subgroup SPED S 1
Reading 0/21:4 | 50 2.5 [FIGSZER21E8 50 1.67
3. State Accountability Measure A::igut: 4 | Weight | Measure A:;‘g":: 4 | Weight
3a. State Accountability C-ALT 50 10 CALT | 50 | 10
% ragaua ion Measure Po_ints Weight Measure Po_'ints Weight
Assigned Assigned
4. Academic Persistence EEETE @ EEEERE
Overall Rating Overall Rating Overall Rating
Scoring for Gverall Rating T
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 68.75 100 70.42 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

I. Success of the Academic Program

The FY2013 overall rating for Career Success High School - Glendale on the Board’s academic performance
measures was 61.88 including points received for the FY2013 letter grade of B-ALT as reported by the Arizona
Department of Education. The FY2012 overall rating for the school on the Board’s academic performance
measures was 64.47 including points received for the FY2012 letter grade of NR as reported by the Arizona
Department of Education.

The FY2013 overall rating for Career Success High School — Main Campus on the Board’s academic
performance measures was 58.75 including points received for the FY2013 letter grade of C-ALT as reported by
the Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 62.5 including points received for the FY2012 letter grade of C-ALT as reported by
the Arizona Department of Education.
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The FY2013 overall rating for Career Success High School — Robert L. Duffy on the Board’s academic
performance measures was 61.88 including points received for the FY2013 letter grade of D-ALT as reported by
the Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 53.33 including points received for the FY2012 letter grade of D-ALT as reported by
the Arizona Department of Education.

The FY2013 overall rating for Career Success Jr./Sr. High School — North Phoenix on the Board’s academic
performance measures was 66.25 including points received for the FY2013 letter grade of C-ALT as reported by
the Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 86.88 including points received for the FY2012 letter grade of B-ALT as reported by
the Arizona Department of Education.

The FY2013 overall rating for Career Success High School — SAGE Campus on the Board’s academic
performance measures was 70.42 including points received for the FY2013 letter grade of C-ALT as reported by
the Arizona Department of Education. The FY2012 overall rating for the school on the Board’s academic
performance measures was 68.75 including points received for the FY2012 letter grade of C-ALT as reported by
the Arizona Department of Education.

The following is a timeline of activities that have occurred related to the academic performance of Career
Success School.:

July, 2011: Career Success Schools was notified that the charter holder was required to submit a PMP on or
before September 1, 2011 for the five-year interval review because the schools operated by the charter holder
did not meet the academic expectations set forth by the Board.

September, 2011: Career Success Schools timely submitted a PMP (portfolio: i. Performance Management
Plan).

January, 2013: The Board released FY2012 Academic Dashboards; Robert L. Duffy received an overall rating of
“Does Not Meet” the Board’s academic standards and Main Campus received an overall rating of “Does Not
Meet” the Board’s academic standards and Career Success Schools did not meet the Board’s academic
performance expectations. The charter holder was assigned a DSP for Robert L. Duffy and Main Campus as part
of an annual reporting requirement (portfolio: h. FY12 DSP Submission).

June, 2013: Following a preliminary evaluation of the FY2012 DSP, Board staff conducted a site visit on May
28, 2013 to meet with the schools’ leadership. The charter holder was able to submit additional evidence for
48 hours after the site visit (portfolio: g. FY12 DSP Site Visit Evidence List).

June, 2013: Board staff completed a final evaluation (portfolio: f. FY2012 DSP Evaluation Instrument) of the
charter holder’s FY2012 DSP and made the evaluation available to the charter holder. In that final evaluation of
the FY2012 DSP, Board staff determined that the charter holder’s DSP was sufficient in all areas. The findings
contained in the final evaluation of the FY2012 DSP were grounded in a limited evaluation of the schools’
evidence as compared to the evaluation used in completing the final evaluation of the FY2013 DSP submitted
as part of the renewal application package.

September, 2013: The Board released FY2013 Academic Dashboards; Robert L. Duffy received an overall rating
of “Does Not Meet” the Board’s academic standards and Main Campus received an overall rating of “Does Not
Meet” the Board’s academic standards and Career Success Schools did not meet the Board’s academic
performance expectations. The charter holder was not assigned a DSP as part of an annual reporting
requirement because the charter holder would become eligible for renewal within the fiscal year.
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December, 2013: Board staff provided the charter holder, through its authorized representative, Mrs. Jean
Duffy, with Renewal Notification Information, which included notification of the renewal process, the date on
which the charter holder would become eligible to apply for renewal (December 29, 2013), the deadline date
on which the renewal application package would be due to the Board (March 29, 2014), information on the
availability of the charter holder’s renewal application as well as instruction on how to access the renewal
application, and notification of the requirement to submit a Renewal DSP as a component of its renewal
application package because the schools did not meet the academic performance expectations set forth by the
Board.

March, 2014: A renewal application package with FY2012/2013 DSPs for Robert L. Duffy and Main Campus was
timely submitted by the charter representative (portfolio: e. Renewal DSP Submission).

May, 2014: The Board generated and released corrected dashboards for the FY2013 academic performance
data for all schools in its portfolio. In the corrected dashboard for Career Success High School — Glendale, the
school’s overall rating decreased from a “Meets” the Board’s academic standard to a “Does Not Meet” the
Board’s academic standard. Based on the corrected dashboard, this school should have been assigned a DSP as
part of the renewal application process.

Renewal Application Package DSP

Following a preliminary evaluation of the DSPs, staff conducted site visits on April 30, 2014 and May 7, 2014 to
meet with the schools’ leadership, as selected by the schools, to confirm evidence of the processes described
in the DSPs and review additional evidence to be considered in the final evaluations (presented in the charter
holder’s renewal portfolio: c. DSP Evaluation Instruments and d. Renewal DSP Site Visit Inventory) of the
charter holder’s DSP submissions. The following representatives of Career Success Schools were present at
one or both site visits:

Name Role

Jean Duffy Charter Representative
Harriet Caruso Director of Curriculum/Compliance
Renee Gayden Assistant Superintendent

Lisa Carr Principal/RLD

Regina Deanes Registrar — Glendale

Paul LoBate Principal/North Phoenix

Kurt Walker Principal/Sage Elementary

The DSPs submitted by Career Success Schools for Robert L. Duffy and Main Campus were required to address
the areas (curriculum, monitoring instruction, assessment, and professional development) for the measures
for which the charter holder was required to provide a response. The charter holder was provided a copy of
the initial evaluations prior to the April 30 site visit and informed that areas initially evaluated as not
acceptable could be addressed with additional evidence at the time of the visit. The charter holder also had 48
hours following the May 7 site visit to submit relevant evidence.
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After considering information in the DSPs, evidence provided at the time of the site visits, and additional
evidence submitted following the site visits, the charter holder has not provided evidence of a sustained
improvement plan that includes implementation of a curriculum that contributes to increased student growth
and proficiency, implementation of a plan for monitoring the integration of the Arizona’s College and Career
Ready (ACCR) Standards into instruction, implementation of a plan for monitoring and documenting increases
in student growth and proficiency, implementation of a professional development plan that contributed to
increased student growth and proficiency, increasing the percent of entering ninth graders who graduate from
high school in four years, meeting the target for graduation rate as described in the A-F Alternative Letter
Grade Model, increasing the percent of students remaining enrolled in a public school across school years.

The charter holder did not provide data and analysis that demonstrates improved academic performance
based on data generated from valid and reliable assessment sources. No disaggregated data or analysis of data
was presented to demonstrate increased proficiency/growth in math and reading for students in the ELL and
students with disabilities subgroups.

Based on the findings summarized above and described below, staff determined that the charter holder did
not demonstrate sufficient progress towards meeting the Board’s academic performance expectations.

A description of the findings for each required area as evaluated is provided below:
Curriculum:

In the area of curriculum, Career Success Schools’ DSPs were evaluated as “Falls Far Below.” The charter holder
did not provide evidence of a sustained improvement plan that includes implementation of a curriculum that
contributes to increased student growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with ACCR Standards. The charter holder’s
DSPs in the area of curriculum are not acceptable.

e The charter holder must provide evidence of implementation of a systematic process the school uses
to create/adopt curriculum. Sufficient evidence will demonstrate how and when the school evaluates
curriculum options, what findings the school makes about curriculum options, and who is involved in
the curriculum adoption process.

o The charter holder did not provide any evidence concerning a systematic process the schools
use to create/adopt curriculum.

e The charter holder must provide evidence that the school has in place a system for implementing the
curriculum consistently across the school. Sufficient evidence will demonstrate the school utilizes
tools that identify what must be taught, the expected pacing, strategies, methods, and activities, and
communicated expectations for the consistent use of these tools.

o The charter holder provided “Pacing Guide” and “Lesson Plan” documents across grade levels
and subjects. These documents identify standards (some ACCR Standards, some of the old
archived standards), pacing, instructional strategies, assessments, items requiring re-teaching,
and modifications for subgroup students. The lesson plans and pacing guides do not work
together or align to one another; some lesson plans identify old archived standards, not the
new ACCR Standards; some lesson plans are identical plans for several weeks in a row; many
plans do not align to the curriculum maps and many standards are not covered throughout the
year as a result. Specifically, for English Language Arts (ELA) Lesson Plans for 9™ and 10" grade
several of the lesson plans are identical (April 7, 14, 21), others are nearly identical (April28,
May 5), and many of the plans do not match to the curriculum maps. The ELA pacing guide for
11" and 12" grade identified the old archived standards, not the ACCR Standards. Geometry
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lesson plans for units 2, 4, 5, 8, and 9 do not align to the map and not all standards are taught;
additionally the geometry map is missing several standards and appears to be only partially
completed. Algebra 2 lesson plans for units 1, 3, 4, and 5 do not align to the map and not all
standards are taught. These documents demonstrate that the schools do not have a system to
implement the math and ELA curriculum, rather the schools are using disjointed efforts to
implement curriculum.

o The charter holder provided blank and completed “Career Success School Standards Based
Lesson Plan Forms” documents. The template document provides a place for teachers to
identify ACCR Standards, pacing, summative assessments, instructional strategies, formative
assessments, writing assignments, homework assignments, and modifications to be used for
subgroup students, technology, and a reflection on a previous lesson. These documents are
inconsistently utilized, some contain information that does not align to other implementation
tools, some information is not completed, and some instructional strategies do not align to the
ACCR Standards and are not at the appropriate rigor level. These documents demonstrate that
the schools do not have a system to implement the math and ELA curriculum, rather the
schools are using disjointed efforts to implement curriculum.

o The charter holder provided “Curriculum matching checklist” documents. These documents
are intended to be used by teachers to identify the standards taught and student mastery of
the standards by students in each “Tier” as well as identify re-teaching as necessary; the
completed checklist does not consistently align with other curriculum implementation
materials. These documents demonstrate that the schools do not have a system to implement
the math and ELA curriculum, rather the schools are using disjointed efforts to implement
curriculum.

o The charter holder provided “Arizona College and Career Ready Standards (adapted by the
school to act as curriculum map) and Power Standards with Subject Standards 2013-2014
Worksheet” documents. These documents consist of tracking lists containing the standards
identified by the dates on which they were taught from August through April. The tracker
indicates that many of the standards were not taught. Additionally, the tracker does not
consistently align to the lesson plans and pacing guides. The tracker provided for math
contained only the archived objectives and could not be aligned to the lesson plans and
curriculum maps. These documents demonstrate that the schools do not have a system to
implement the math and ELA curriculum, rather the schools are using disjointed efforts to
implement curriculum.

o The charter holder provided “Documentation Accountability” documents. These documents
consist of checklists completed by site administrators to track the monitoring of teacher
practices/document completion. The tracker indicates whether the administrator has received
and reviewed lesson plans, ECAP plans, retention logs, and whether the lesson plans align to
the curriculum map and provide instructional differentiation for special needs students. A
review conducted with the administrator revealed that while the tracker indicates all items are
present and correct, many of the lesson plans and curriculum maps are not aligned and do not
contain appropriate information in the modifications section. These documents demonstrate
that the schools do not have a system to implement the math and ELA curriculum, rather the
schools are using disjointed efforts to implement curriculum.

e The charter holder must provide evidence of implementation of a systematic process for evaluating
and revising curriculum. Sufficient evidence will demonstrate how the school evaluates how
ASBCS, June 9, 2014 Page 11






effectively the curriculum enables students to master the standards, identifies gaps in the curriculum,
and demonstrates how the school is addressing curricular gaps.

o The charter holder provided a “Systematic Curricular, Instructional, and Assessment Alignment
Protocol” document. This document provides a graphic view of a systematic process for
ensuring Systematic Curricular, Instructional, and Assessment Alignment, which includes bi-
annual reviews of the curriculum and curriculum monitoring through Professional Learning
Community (PLC) meetings. This document describes a systematic process for curriculum
revision, but limited evidence was provided of the implementation of this process.

o The charter holder provided meeting agenda documents for “Teacher/Staff Orientation” and
“Professional Learning Community” from July 31, 2012 to March 28, 2014. These documents
consist of meeting agendas, sign in sheets, and some presentations or support materials. Some
of the agendas identify “curriculum” as a discussion topic and provide varying degrees of
additional information about the content of the curriculum discussion. The minutes from
November 2, 2012 indicate an agenda item titled “curriculum review,” which was described as
reviewing and editing the server based curriculum, including adding and deleting assessments,
resources, projects, plans, and providing the revisions to the principal. The minutes from
December 12, 2012 indicate an agenda item was “curriculum status.” Support material
included two checklists identifying whether a syllabus, course overview, lesson plans,
assessments, worksheets, and answer keys had been turned in for each course and by each
teacher. The minutes from January 18, 2013 indicate an agenda item was “curriculum status.”
The item indicates the discussion was about not granting any more extensions for completion
of curriculum maps and support materials included the same teacher checklist as the last
meeting. The minutes from April 5, 2013 indicate an agenda item was “curriculum.” The item
indicates the discussion was about only requiring core courses to complete curriculum
documents, and requiring modifications in lesson plans. The minutes from July 29, 2013
indicate an agenda item was “curriculum.” The minutes from August 1, 2013 indicate an
agenda item that included lesson planning, core class planning, and planning curriculum for
the “advisory” class. The minutes from August 9, 2013 indicate an agenda item including
lesson planning, mapping curriculum for A+, Friday Academy, and the “advisory” class. The
minutes from September 6, 2013 indicate an agenda item was “curriculum updates.” The item
indicates the discussion was about “anchor standards” being the ACCR Standards. The minutes
from September 27, 2013 indicate an agenda item was “curriculum” and the discussion was
about “review teams” and “vertical and horizontal alignment.” The minutes from October 23,
2013 indicate an agenda item was “standard mapping” for the “Friday Academy.” These
documents provide evidence of the implementation of the schools’ systematic process for
evaluating and revising curriculum.

o The charter holder provided “Data Binder” documents. These documents include AIMS data
and other student data. The charter holder indicated that this data was used at the July 29,
August 1, and August 9 meetings to evaluate, develop, and map curriculum, and further
indicated that this data is used at Friday meetings to adapt the curriculum. These documents
provide evidence of how the schools evaluate how effectively the curriculum enables students
to master the standards and identifies gaps in the curriculum.

o The charter holder provided blank and completed “Power Standards Development Guide”
documents. These documents are forms that were used to complete curriculum mapping; they
identify student weaknesses in particular standards and the supporting standards that are

ASBCS, June 9, 2014 Page 12






needed to develop mastery of the identified standards. These documents provide evidence of
how the schools address curricular gaps.

e The charter holder must demonstrate implementation of a curriculum aligned to the ACCR Standards.

o The charter holder provided “Pacing Guide” and “Lesson Plan” documents across grade levels
and subjects. Some of these documents identified ACCR Standards and others identified the
archived standards. These documents provide conflicting evidence concerning whether the
schools have implemented a curriculum aligned to the ACCR Standards.

e The charter holder must demonstrate implementation of a curriculum adapted to meet the needs of
subgroup populations. Sufficient evidence will demonstrate there is curriculum intended to provide
differentiated materials, activities, and/or strategies for struggling students within the subgroups.

o The charter holder provided “Emails concerning ‘Advisory Class’ RTI curriculum and response
to intervention (RTI) Class Assignment Form.” This document identifies policies concerning the
schools’ RTI procedures and advisory classes. The charter holder indicated the advisory course
and the RTI process is intended to address the needs of bottom 25% students. The advisory
course covers topics such as character, ECAP/college advisement, career exploration, and
incorporates some academic games. The RTI procedures involve individualized computer
based assignments for students who arrive late to class. These documents do not provide
evidence concerning a curriculum adapted to meet the needs of subgroup populations.

o The charter holder provided meeting agenda documents for “Professional Learning
Community” from August 21, 2013 and October 23, 2013. These documents consist of
meeting agendas and sign in sheets. The minutes from August 21, 2013 indicate an agenda
item concerning “Friday Academy” and the “focus” strands for that day. The “Friday
Academy” is additional tutoring and intervention for students who have not passed AIMS. The
minutes from October 23, 2013 indicate an agenda item was “standard mapping” for the
“Friday Academy.” These documents provide evidence of the implementation of a curriculum
adapted to meet the needs of subgroup populations.

o The charter holder provided “Assessment Logs” documents. These documents demonstrate
the tracking of effectiveness of additional instruction/curriculum during “Friday Academy” for
students who have not passed AIMS, or are struggling. These documents provide evidence of
the implementation of a curriculum adapted to meet the needs of subgroup populations.

o The charter holder provided blank and completed “Career Success School Standards Based
Lesson Plan Forms” documents. The template document provides a place for teachers to
identify modifications to be used for subgroup students. The “modifications” sections of these
documents are inconsistently utilized, some contain information within those sections, others
do not, and the quality of the information in those that are completed varies. These
documents demonstrate the beginning stages of implementation of a curriculum adapted to
meet the needs of subgroup populations.

Monitoring Instruction:

In the area of monitoring instruction, Career Success Schools’ DSPs were evaluated as “Falls Far Below.” The
charter holder did not provide evidence of a sustained improvement plan that includes implementation of a
plan for monitoring the integration of the ACCR Standards into instruction. Rather, the charter holder provided
evidence of the beginning stages of monitoring and evaluating standards and instructional practices. The
charter holder’s DSPs in the area of monitoring instruction are not acceptable.
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e The charter holder must provide evidence of implementation of a system to monitor the integration of
ACCR Standards into instruction. Sufficient evidence will demonstrate that the school ensures all grade level
standards are taught within the school year in all classrooms and that teachers implement an ACCR
Standards-aligned curriculum with fidelity.

o The charter holder provided “Curriculum matching checklist” documents. These documents
are intended to be used by teachers to identify the standards taught and student mastery of
the standards by students in each “Tier” as well as identify re-teaching as necessary; the
completed checklist does not consistently align with other curriculum implementation
materials. These documents demonstrate that the schools have not implemented a system to
monitor the integration of ACCR Standards into instruction.

o The charter holder provided “Arizona College and Career Ready Standards (adapted by the
school to act as curriculum map) and Power Standards with Subject Standards 2013-2014
Worksheet” documents. These documents consist of tracking lists containing the standards
identified by the dates on which they were taught from August through April. The tracker
indicates that many of the standards were not taught. Additionally, the tracker does not
consistently align to the lesson plans and pacing guides. The tracker provided for math
contained only the old performance objectives and could not be aligned to the lesson plans
and curriculum maps. These documents demonstrate that the schools have not implemented
a system to monitor the integration of ACCR Standards into instruction.

e The charter holder must provide evidence of implementation of a system to evaluate the instructional
practices of teachers. Sufficient evidence will demonstrate that the school evaluates the quality of
instruction and identifies the strengths, weaknesses, and learning needs of teachers.

o The charter holder provided “Completed Classroom Observation Form” documents. These
documents include several different observation forms including: Career Success High School
classroom observation forms, school improvement and intervention classroom observation
forms, ELEOT Walk-Through forms, and 1-3 Minute Walk-Through forms. These documents
include completed observations of teachers by the school leaders; the leaders identify the
learning objective, whether the objective is evident to the students, instructional practices and
strategies, classroom engagement and classroom environment. The form enables the leader to
provide feedback and recommendations; these are inconsistently provided and many of the
observations/evaluations do not contain any constructive feedback. Teachers are supposed to
reflect on the observed lesson and how they would improve, but none of the forms contain
any teacher reflections. These documents demonstrate the implementation of multiple,
inconsistent, disjointed approaches to evaluate the instructional practices of teachers.

o The charter holder provided “Teacher Evaluation Tool” documents. These documents identify
evaluation criteria that focus on 12 principles and 27 indicators including focus on professional
responsibilities, culture/student expectations/environment, using data to guide instruction,
planning standards based instruction, and engaging with colleagues and parents. The
measures specifically identify use of data, lesson planning according to the standards, use of
appropriate instructional strategies, and differentiation for subgroup students in planning and
instruction as an evaluation measure. The form enables the leader to provide feedback and
recommendations; these are inconsistently provided and many of the
observations/evaluations do not contain any constructive feedback. These documents
demonstrate the implementation of a fragmented approach to evaluate the instructional

practices of teachers.
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o The charter holder provided “Staff Observation checklist” documents. These documents track
the number of staff observations completed by the instruction leaders. The tracker for term 1
has several dates, but indicates that observations were conducted for only 2 out of the 10
identified dates. The tracker for term 3 has several dates identified and indicates that
observations were conducted on most of the identified dates. These documents demonstrate
the implementation of an approach to evaluate the instructional practices of teachers.

o The charter holder provided “Documentation Accountability” documents. These documents
consist of checklists/trackers used to monitor teacher practices. These track the instructional
leaders’ review of lesson plans, ECAP plans, retention logs, and whether lesson plans align to
the curriculum map and provide instructional differentiation for special needs students. While
this document seems to indicate the leader is ensuring alignment with the lesson plans and
curriculum maps, the review by Board staff indicates that lesson plans and curriculum maps
are not aligned. When asked about this the instructional leader stated that the "alignment"
check is really just a check that there is a standard identified on the lesson, rather than a
quality check. In many of the forms there are areas where it seems to identify that a teacher
has not met his/her obligations, there is no indication from this form that there was feedback
and follow-up provided. These documents demonstrate the beginning stages of the
implementation of a system to evaluate the instructional practices of teachers that evaluates
the quality of instruction and identifies the strengths, weaknesses, and learning needs of
teachers.

e The charter holder must provide evidence that school leaders conduct some analysis and provide some
feedback to further develop the system. Sufficient evidence will demonstrate that teachers receive the
feedback, have access to the resources necessary to address identified weaknesses and learning
needs, and/or the school ensures teacher development is ongoing.

o The charter holder provided “Teacher Evaluation Tool” documents. These documents provide
a space for the evaluator to provide comments/feedback, however they inconsistently contain
“comments” beyond the scores. These documents demonstrate the beginning stages of the
implementation of a system to conduct some analysis and provide some feedback to further
develop the system and do not provide sufficient evidence to demonstrate teacher
development is ongoing.

o The charter holder provided “Completed Classroom Observation Form” documents. These
documents include several different observation forms including: Career Success High School
classroom observation forms, school improvement and intervention classroom observation
forms, ELEOT Walk-Through forms, and 1-3 Minute Walk-Through forms. The form enables
the leader to provide feedback and recommendations; these are inconsistently provided and
many of the observations/evaluations do not contain any constructive feedback. Teachers are
supposed to reflect on the observed lesson and how they would improve, but none of the
forms contain any teacher reflections. These documents demonstrate the beginning stages of
the implementation of a system to conduct some analysis and provide some feedback to
further develop the system and do not provide sufficient evidence to demonstrate teacher
development is ongoing.

o The charter holder provided “Spreadsheet of Rubric Scores” documents. These documents
consist of trackers to determine school wide teacher learning needs based on evaluation rubric
scores. These documents have only recently been completed and have not been used to
provide follow-up and feedback. These documents demonstrate the beginning stages of the
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implementation of a system to conduct some analysis and provide some feedback to further
develop the system and do not provide sufficient evidence to demonstrate teacher
development is ongoing.

o The charter holder provided “Documentation Accountability” documents. These documents
consist of checklists/trackers used to monitor teacher practices. These track the instructional
leaders’ review of lesson plans, ECAP plans, retention logs, and whether lesson plans align to
the curriculum map and provide instructional differentiation for special needs students. While
this document seems to indicate the leader is ensuring alignment with the lesson plans and
curriculum maps, the review by Board staff indicates that lesson plans and curriculum maps
are not aligned. When asked about this the instructional leader stated the "alignment" check is
really just a check that there is a standard identified on the lesson, rather than a quality check.
In many of the forms there are areas where it seems to identify that a teacher has not met
his/her obligations, there is no indication from this form that there was feedback and follow-
up provided. These documents demonstrate the beginning stages of the implementation of a
system to conduct some analysis and provide some feedback to further develop the system
and do not provide sufficient evidence to demonstrate teacher development is ongoing.

o The charter holder provided an “Individual Professional Growth Plan.” This document
identifies a teacher and areas of growth for that teacher and is signed by the teacher. This
document demonstrates an approach to conducting some analysis and providing some
feedback to further develop the system and does not provide sufficient evidence to
demonstrate teacher development is ongoing.

e The charter holder must provide evidence of implementation of a system to evaluate the instructional
practices of teachers that addresses the needs of students with proficiency in the bottom 25%, ELL
students, FRL students, and students with disabilities. Sufficient evidence will demonstrate that the
school evaluates the quality of instruction and identifies the strengths, weaknesses, and learning
needs of teachers in relation to meeting the needs of students with proficiency in the bottom 25%, ELL
students, FRL students, and students with disabilities.

o The charter holder provided “Documentation Accountability” documents. These documents
consist of checklists/trackers used to monitor teacher practices. These track the instructional
leaders’ review of whether lesson plans provide instructional differentiation for special needs
students. In many of the forms there are areas where it seems to identify that teachers have
not met their obligations regarding differentiation. There is no indication from this form that
there was feedback and follow-up provided. These documents demonstrate the beginning
stages of the implementation of a system to evaluate the instructional practices of teachers
that addresses the needs of subgroup students.

o The charter holder provided “Teacher Evaluation Tool” documents. These documents identify
evaluation criteria that focus on 12 principles and 27 indicators including focus on
differentiation for subgroup students in planning and instruction as an evaluation measure.

o The charter holder provided a completed “RTI for Underperforming Students — Lowest 25%”
document. This document identifies the teacher, course, and term, as well as the students and
RTI strategies that have been used with the individual students. Only 1 completed form was
provided. It is unclear whether these forms are used and collected from teachers.
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Assessment:

In the area of assessment, Career Success Schools’ DSPs were evaluated as “Approaches”. The charter holder
did not provide evidence of a sustained improvement plan that includes implementation of a plan for
monitoring and documenting student proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the curriculum and instructional practices.
The evidence demonstrated that little data is collected and data is not used to make instructional decisions.
The charter holder’s DSPs in the area of assessment are not acceptable.

e The charter holder must provide evidence of the implementation of a comprehensive assessment
system. Sufficient evidence will demonstrate the school regularly and timely assesses students in a
manner that is aligned with the curriculum in order to monitor student progress.

o The charter holder provided “Career Success High Schools Calendar.” The calendar for the
2013-2014 school year includes scheduled dates for “District Assessment.” The document
identifies dates for district-wide benchmark assessments and state assessments. However, the
calendar indicates that the school benchmarks are administered in August and December, but
that there are no assessments in term 3 or 4. This document does not provides evidence of an
assessment plan comprehensive assessment system the school uses to regularly and timely
assesses students in a manner that is aligned with the curriculum.

o The charter holder provided “Assessment correlation to standards (Math and ELA),” “Copies of
Math and ELA benchmark assessments with answer keys”, “Career Success Schools District
Math Benchmark — Fall answer key,” “Career Success Schools District Math Benchmark —
Spring answer document”, “Career Success School District Reading Benchmark — Fall answer
document”, “Career Success Schools District Reading Benchmark — Spring answer key.” The
assessment correlation describes that benchmark assessments have been aligned to the
“common core standards.” However, two of the math answer keys provided identify the
archived math standards as the assessment standards. Additionally, a third math key contains
conflicting information regarding the grade level-alignment of the benchmark assessments;
that key indicates that standards assessed on this supposed high school level benchmark
include math standards from 6™, 7", and 8" grade. In fact, a review of the answer key reveals
that 23 of 42 (55%) of the test items assessed standards from grades 6-8, rather than high
school. This indicates that the assessment is not monitoring mastery of high school standards
aligned with the high school curriculum. These documents raise serious concerns about
whether the assessment is aligned with the curriculum and appropriate standards and do not
provide evidence that the school has a comprehensive assessment system the school uses to
regularly and timely assesses students in a manner that is aligned with the curriculum.

o The charter holder also provided several data tables and graphs. These tables and graphs
provide evidence to demonstrate the administration of pre- and post- tests, and district
benchmark assessments. These documents provide evidence to demonstrate the
implementation of the some of the school’s assessment plan.

o The charter holder must provide evidence that data from these assessments is analyzed and utilized.
Sufficient evidence will demonstrate how and when the school analyzes assessment data, what
findings the school makes from assessment data, who is involved in the analysis of assessment data,
and how that analysis is used to inform and adapt instruction.

o The charter holder provided “Data Excel sheets,” “Data table and test questions,” and “Career
Success Schools District Benchmark Data Analysis.” The Excel sheets contain a list of all
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students taking an assessment and their scores on each question are identified. The data table
document and data analysis document each contains information from the assessment results
used at quarterly discussion meetings. The data analysis includes graphs that indicate by
standard, the archived math standards and not the ACCR Standards, the percentage of
students that missed the question for the identified standard. No documentation of how the
data table and data analysis were used to inform or adapt instruction for all students was
provided. The documents do not demonstrate a system for analyzing and utilizing data; rather
the documents provide evidence of an approach to analyzing data.

o The charter holder provided “Assessment logs.” These documents log student assessment
results are used in teacher evaluations and used by teachers to complete retention logs and
the lowest 25% list. These documents include assessment logs from the Friday academy, which
is used as a remediation/intervention tool for students who have not passed AIMS, students
with disabilities and ELL students. These documents demonstrate that the school has data, but
does not provide evidence of how the school analyzes that assessment data, what findings the
school makes from assessment data, and how analysis is used to inform and adapt instruction
for all students.

e The charter holder must provide evidence of implementation of an assessment system that meets the
needs of students with proficiency in the bottom 25%, ELL students, FRL students, and students with
disabilities. Sufficient evidence will demonstrate how the assessment system assesses students within
the subgroups according to their needs.

o The charter holder provided “RTI for Underperforming Students — Lowest 25%.” This
document is a form completed by a teacher that includes a list of students with identified
strategies that have been used with the student. The form states that the information will be
assimilated and dispersed to the PLC in order to identify trends regarding student learning.
This document does not demonstrate assessment adaptations to meet the needs of students
in the bottom 25%.

o The charter holder provided “Assessment Logs.” Each log contains student assessment results.
Results are used to identify students in the lowest 25%. The log includes Friday Academy which
is intended to progress monitor students who have not passed AIMS as well as ELL students
and students with disabilities. These documents demonstrate adaptation of the assessment
system for students in the bottom 25%, ELL students and students with disabilities.

o The charter holder indicated there were quarterly data discussions, but the agendas and
meeting minutes did not provide evidence to demonstrate these discussion. The agendas
indicate that at the beginning of the school year there was a discussion about AIMS results, but
no meetings to discuss or utilize benchmark assessment data were apparent in the evidence
provided.

Professional Development:

In the area of professional development, Career Success Schools’ DSPs were evaluated as “Approaches”. The
charter holder did not provide evidence of a sustained improvement plan that includes implementation of a
professional development plan that contributed to increased student growth and proficiency. Rather, the
charter holder provided evidence of an approach to professional development that is not comprehensive nor
aligned with the curriculum and instructional practices. The professional development described lacks a
process for implementing new procedures and processes at the schools. The charter holder’s DSPs in the area
of professional development are not acceptable.
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o The charter holder must provide evidence of implementation of a comprehensive professional
development plan. Sufficient evidence will demonstrate that the plan was developed to address
teacher learning needs and areas of high importance.

o The charter holder provided “RLD Staff Meeting Sign-Ins”, “PD Agendas and support
materials”, ”PLC District Wide ", “Say Yes to Success Jan 31, 2014 Agenda and Materials”,
“December 20, 2013 PLC Meeting Log” and “Career Success High School District PLC Calendar”
documents. These documents identify the professional development for the 2013-2014 school
year. The calendar identifies topics, presenters and an overview description for each
professional development scheduled. The “RLD Staff Meeting Sign-Ins” documents a date and
the teachers that signed in, but does not indicate what professional development was
provided. The PD agendas included topics to be addressed at professional development
including classroom management, common core, close reading, and use of data. These
documents provide evidence of a professional development plan.

o The charter holder provided “2012 Onsite Professional Development” and “Professional
Learning Community Agendas and sign-in sheets.” These documents contain the agendas for
July 2012 — April 2013. Identifiable professional development items are Curriculum Mapping,
Classroom Management, Blended Learning — Rotational Model. Agendas include several items
for each day but do not always include identifiable professional development. The need for
professional development in classroom management is supported by findings in classroom
observations/evaluations. These documents provide evidence of a professional development
plan, aligned to teacher learning needs and areas of high importance.

o The charter holder provided “Spreadsheet of Rubric Scores for Professional Development.”
This document is a form that was created last fall, but according to the instructional leader, is
just beginning to be implemented. If used, the form would provide feedback and follow-up
after evaluating instructional practices.

e The charter holder must provide evidence of implementation of a system that supports high quality
implementation of the information and strategies learned through the professional development plan.
Sufficient evidence will demonstrate how the charter holder provides access to resources necessary to
implement the information and strategies, and/or otherwise supports teachers in planning to and
implementing the information and strategies.

o The charter holder provided limited professional development materials. These documents
included agendas and presentations. The presentations were primarily not interactive and did
not provide teachers materials to support implementation of new strategies in the classroom.
The evidence provided did not demonstrate how the charter holder provides access to
resources necessary to implement the information and strategies, and/or otherwise supports
teachers in planning to and implementing the information and strategies learned as part of a
PD plan.

e The charter holder must provide evidence of implementation of a system to follow-up on and monitor
the implementation of the strategies and information learned through the professional development
plan. Sufficient evidence will demonstrate how implementation is observed and evaluated and how
the school ensures teacher development is ongoing in relation to the information and strategies
learned through the professional development plan.
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o The charter holder did not provide evidence of a systematic process to ensure teacher
development is ongoing in relation to the information and strategies learned through the
professional development plan.

o The charter holder must provide evidence of implementation of comprehensive professional
development plan that meets the needs of students with proficiency in the bottom 25%, ELL students,
FRL students, and students with disabilities. Sufficient evidence will demonstrate how the professional
development plan addresses teacher weaknesses and learning needs and areas of high importance in
relation to students within the subgroups according to their needs.

o The charter holder provided “SPED in-service binder”. The binder identifies all
accommodations for students and professional development materials to address those
accommodations. This binder demonstrates professional development that meets the needs
of students with disabilities.

Increasing Graduation Rate:

In the area of increasing graduation rate Career Success Schools’ DSPs were evaluated as “Approaches.” The
charter holder did not provide evidence of a sustained improvement plan that includes increasing the percent
of entering ninth graders who graduate from high school in four years. While the charter holder’s evidence
demonstrates that the charter holder has implemented strategies to ensure students in grades 9-12 graduate
on time, the schools did not present data that demonstrates success in ensuring students graduate on time.
The charter holder’s DSPs in the area of increasing graduation rate are not acceptable.

e The charter holder must provide evidence of strategies the school uses to ensure students in grades 9-
12 graduate on time. These strategies should ensure that students have a plan to direct them in
meeting graduation requirements that is kept up-to-date, and should include practices to address early
academic difficulty.

o The charter holder provided “Career Success High School Play Center Parent Handbook.” The
document is the handbook provided to students that will be using the schools’ child care
program while they are attending classes. The document demonstrates a strategy the schools
use to ensure students in grades 9-12 graduate on time.

o The charter holder provided “RLD Student Schedule” and “Creative Scheduling Term.” The
school leader indicated that the school schedule may be adjusted to add classes to ensure that
students have the opportunity to graduate on time. The creative scheduling document
identifies students that are working on an adjusted schedule. The document also indicates
courses students need to complete for graduation. These documents demonstrate a strategy
the schools use to ensure students in grades 9-12 graduate on time.

o The charter holder provided “Clubs list.” The document lists the clubs available to students. No
explanation was provided to demonstrate that participation in clubs supported students
graduating on time. This document does not demonstrate a strategy to ensure students in
grades 9-12 graduate on time.

o The charter holder provided “ECAP Plan/ 4 year plan” and “RLD March Agenda.” The agenda
for the staff meeting identifies that the school leader discussed each student who is a potential
graduate. The ECAP Plan/ 4 year plan document is a record of the student’s courses completed
and AIMS results. The plan identifies what courses and tests a student must complete to meet
graduation requirements. These documents demonstrate a strategy the schools use to ensure
students in grades 9-12 graduate on time.
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Data:

The charter holder provided “Math Courses Reoffered.” This document contains a chart
depicting the percentage of students who failed Algebra 1a and Geometry during the first
term. The document states that students that did not pass the class were able to retake the
class immediately. Results of the retake were not provided. The document does not
demonstrate a strategy to ensure students in grades 9-12 graduate on time.

The charter holder provided “Graduate Data Cohort.” This document contains student data
identifying the percent of 2014 Cohort students on track to graduate. No comparison to prior
cohorts was provided to demonstrate an improvement of students on track, or evidence that
students on track to graduate do graduate with their cohort. This document does not
demonstrate improvement in the percentage of students that graduate on time.

The charter holder did not provide data and analysis that demonstrates improved academic performance
based on data generated from valid and reliable assessment sources. The data and analysis did not
demonstrate improved proficiency or growth for reading and math.

In addition, the charter did not provide evidence of increased proficiency for students in the ELL/FRL/students
with disabilities subgroup.

e The charter holder must provide evidence of the effectiveness of their systems in each of the areas
discussed above through the presentation of valid and reliable data and data analysis that
demonstrates improved student growth and proficiency. Sufficient evidence will demonstrate the
school’s performance on the AIMS assessment, as reflected in the dashboard, is and will continue to
improve as compared to prior years.

@)

The charter holder provided “AIMS 2012-2013 Data broken out by Spring/Fall” and “Report
Card.” The documents provide data that was already available in the Board’s dashboard. These
documents do not demonstrate improved student performance.

The charter holder provided “AIMS Reading Data for “13 and '14 Spring.” The data provide
evidence of an increase of 10% in the “Meets” category, and a 5% increase in students scoring
“Falls Far Below.” The data provided does not clearly demonstrate improved academic
performance.

The charter holder provided “Student Performance Data Document.” The document contains
the 2013 School Report Card for the Main Campus and the 2012 and 2013 ASBCS Dashboards
for the Main Campus. The document provides data that was already available and does not
demonstrate improved academic performance.

The charter holder provided “AIMS Reading and Math 2 year Comparison Graphs.” The graphs
present data by cohort. Fall 2013 AIMS Math scores show no change in the number of
students scoring “Meets.” Spring 2014 AIMS Reading scores show fewer students scoring
“Meets” than in Spring 2013. The data provided does not demonstrate improved student
proficiency in math or reading.

The charter holder provided “10™ Grade Math and ELA Growth charts”. No narrative was
provided to explain the charts. The charts show pre and post assessment results for a single
Geometry course and a single English 4 course. The assessment used to determine growth was
not identified, and no comparison to prior year growth was provided to demonstrate
improved growth. In some of the charts, the data indicates some students saw a decline in
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their scores between the pre and post assessments. Additionally no information was provided
to demonstrate that these results demonstrate improved proficiency and growth on AIMS or
as compared to student performance in the prior year. The data provided does not provide
evidence of improved student proficiency in math or reading.

o The charter holder provided “AIMS Reading ELL” data. The graph provides a comparison of
Spring 2013 to Spring 2014. The graph shows a decline in students scoring “Meets” and no
change to students scoring “Approaches.” The data provided does not demonstrate improved
proficiency in reading for ELL students.

o The charter holder provided “Benchmark Comparison Graph.” The graphs show benchmark
results by grade level. The graphs lack labels and do not explain whether the numbers on the
graphs represent the number of students, percentage of students passing, or average student
score. For reading, the graph shows all grades demonstrate an increase from Benchmark A to
Benchmark B. No comparison to last year was provided to demonstrate that this improvement
would result in increased growth or proficiency in reading. No increase is demonstrated for
math. The data provided does not provide evidence of improved student growth or proficiency
in math or reading.

o The charter holder provided “Grade 11 12 Pre Post Mathematics Diagnostics Scores.” The
document contains pre and post scores for students. The average score increased from 33% on
the pre-test to 43% on the post test. No comparative data was provided to demonstrate that
this would result in increased growth or proficiency in math.

o The charter holder provided “Overall Growth Math”, “Overall Growth Reading”, “Percent
Passing Math”, and “Percent Passing Reading.” The documents contained data from 2012.

o The charter holder provided “Read Benchmark” and “Math Benchmark.” The documents
provide a comparison, by cohort, of 2012-2013 results to 2013-2014 results. The graphs lack
labels and do not explain what the numbers on the graphs represent. No analysis was provided
to explain the scoring scale or demonstrate that gains would result in improved growth or
proficiency. Additionally, when the cohorts are tracked the improvement between the two
years indicates that the cohorts have improved only 1-3 points from the prior year. The data
provided does not provide sufficient evidence of improved student growth or proficiency in
math or reading.

| Il. Viability of the Organization

The charter holder meets the Board'’s financial performance expectations set forth in the performance
framework adopted by the Board. Therefore, the charter holder was not required to submit a financial
performance response.

| lll. Adherence to the Terms of the Charter

A. Compliance Matters Requiring Board or Other Agency Action

Over the past five years, there were no items to report.

B. Other Compliance Matters

The fiscal year 2010 audit identified a repeat attendance record retention issue that required a corrective
action plan (CAP). Specifically, the fiscal year 2010 audit indicated that three of the charter holder’s six
campuses did not retain teacher rosters as required. A similar issue was also identified in the fiscal year 2009
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audit. The fiscal year 2009 audit indicated the charter holder was using paper rosters to record attendance, but
not retaining the rosters. The charter holder submitted a satisfactory CAP in both fiscal years.

The fiscal year 2010 audit indicated that as of the testing date, one individual did not have a fingerprint check
conducted pursuant to A.R.S. §15-512. Subsequent to the testing date, the fingerprint check was obtained.
Since the audit indicated that all staff were now properly fingerprinted, a CAP was not required.

C. Charter Holder’s Organizational Membership

Because the organizational membership on file with the Board was not consistent with the information on file
with the Arizona Corporation Commission, the charter holder was required to submit the charter holder’s
Organizational Membership portion of the Detailed Business Plan Section. The charter holder provided
evidence of the appropriate filing that aligns organizational membership on file with the Board and the Arizona
Corporation Commission.

Board Options

Option 1: The Board may grant a conditional renewal which is a denial of the renewal unless specific provisions
are included. Staff recommends the following language provided for consideration: | move that, having
considered the statements of the representatives of the charter holder today and the contents of the renewal
portfolio which includes the academic performance, the fiscal compliance, and legal and contractual
compliance of the charter holder provided to the Board for consideration of this request for charter renewal,
the Board has sufficient basis to deny the request for charter renewal and to not grant a renewal contract for
Career Success Schools on the grounds that the charter holder failed to meet or make sufficient progress
toward the academic performance expectations set forth in the performance framework as stated in the
Renewal Executive Summary. All that taken into consideration, the charter holder operates two schools that
have a current Overall Rating of Meets Standard. Therefore, the Board will grant a renewal contract to Career
Success Schools for the continuation of those schools, Career Success Jr./Sr. High School — North Phoenix and
Career Success School — Sage Campus. The Board'’s grant of a renewal contract will not, however, include the
schools that do not currently have an Overall Rating of Meets or Exceeds Standard which are: Career Success
High School — Main Campus, Career Success High School — Robert L. Duffy, and Career Success High School —
Glendale.

Option 2: Notwithstanding staff’'s recommendation to grant a conditional renewal, the Board may determine
that there is a basis to deny the renewal. The following language is provided for consideration: Having
considered the statements of the representatives of the charter holder today and the contents of the renewal
portfolio which includes the academic performance, the fiscal compliance, and legal and contractual
compliance of the charter holder provided to the Board for consideration of this request for charter renewal, |
move to deny the request for charter renewal and to not grant a renewal contract to Career Success Schools
on the bases that the charter holder failed to meet or make sufficient progress toward the academic
performance expectations set forth in the performance framework as is reflected in the Renewal Executive
Summary and currently operates two schools that have received an overall rating of “Does Not Meet
Standard” or “Falls Far Below Standard” in both of the two most recent fiscal years for which there is State
assessment data available.

Option 3: Notwithstanding staff’s recommendation to grant a conditional renewal, the Board may determine
that there is a basis to approve the renewal as requested by the charter holder. The following language is
provided for consideration: Renewal is based on consideration of academic, fiscal and contractual compliance
of the charter holder. In this case, the charter holder did not meet the academic performance expectations set
forth in the Board’s performance framework but was able to demonstrate sufficient progress toward the
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Board’s expectations when: [provide specific findings related to curriculum, monitoring of instruction,
assessment, professional development, and/or data). Additionally, the Board has adopted an academic
performance framework that allows for additional consideration of the charter holder throughout the next
contract period. There is a record of past contractual noncompliance which has been reviewed. With that
taken into consideration, as well as having considered the statements of the representatives of the charter
holder today and the contents of the renewal portfolio which includes the academic performance, the fiscal
compliance, and legal and contractual compliance of the charter holder provided to the Board for
consideration of this request for charter renewal, | move to approve the request for charter renewal and grant
a renewal contract to Career Success Schools.
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worth, goal-setting, job readiness and life long learning is addressed with our predominately
at-risk population.

Charter Representatives: Name: Email: FCC Expiration Date:
1.) Mr. Robert Duffy bduffy64 @hotmail.com —
2.) JEAN DUFFY Jjduffy@csschools.com —

Academic Performance - Career Success School - SAGE Campus

School Name:

Career Success School - SAGE  school CTDS: ar 2.
Campus 07-85-24-001



http://www.az.gov/

http://online.asbcs.az.gov/charterholders/manage/315/career-success-schools
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http://online.asbcs.az.gov/dashboard

http://online.asbcs.az.gov/reports

http://online.asbcs.az.gov/reports

http://online.asbcs.az.gov/dashboard

http://online.asbcs.az.gov/dashboard

http://online.asbcs.az.gov/alerts

http://online.asbcs.az.gov/alerts

http://online.asbcs.az.gov/bulletinboard

http://online.asbcs.az.gov/bulletinboard

http://online.asbcs.az.gov/charterholders/manage/315/career-success-schools

http://online.asbcs.az.gov/charterholders/manage/315/career-success-schools
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http://online.asbcs.az.gov/email
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http://online.asbcs.az.gov/tasks

http://online.asbcs.az.gov/search

http://online.asbcs.az.gov/search
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http://online.asbcs.az.gov/help

http://online.asbcs.az.gov/help

http://online.asbcs.az.gov/dashboard/other

http://online.asbcs.az.gov/dashboard/other



School Entity ID: 80050 Charter Entity ID: 79047

School Status: Open School Open Date: 08/09/2002
Physical Address: 3120 North 32nd Street Website: _
Phoenix, AZ 85018
Phone: 602-955-0355 Fax: 602-508-0682
Grade Levels Served: K-8 EY 2013 100th Day ADM: 150.813
Academic Performance Per Fiscal Year Hi ion

Career Success School - SAGE Campus

2012 2013
Alternative Alternative
Elementary School (K-8) Elementary School (K to 8)
Point : Point i
1. Growth Measure As:ilgnneszd Weight Measure Ass(,)ilgnn;d Weight
Math 29 50 15 47 75 15
la. SGP :
Reading 45 75 15 46 75 15
1b. SGP Bottorm 25% Math 34 50 10 40 50 10
o 0
reading [ o 48 50 10
- - Point ] Point :
2. Pr0f|C|ency Measure As;)ilgnn;d Weight Measure Ass(,)ilgnngd Weight
. Math 34/ 26.6 75 7.5 34.57 27 75 7.5
2a. Percent Passing :
Reading 58 / 45.7 75 7.5 |49.4 /47.4 75 7.5
Math NR 0 0 16.7 / 14.3 75 1.67
2b. Subgroup ELL =
Reading NR 0 0 33.3/729.3 73 1.67
Math 337 25.9 75 25 |34.9/727.7 75 1.67
2b. Subgroup FRL :
Reading 56 / 46.9 75 2.5 50 / 48.3 75 1.67
Math 0/8 50 2.5 8.3/ 8.8 50 1.67
2b. Subgroup SPED =
Reading 0/21.4 50 25 |16.7 /21.3 50 1.67
- Point: . Point ;
3. State ACCOUHtablllty Measure ASSOiIgnnéd Weight | Measure ASSOiIgnn;d Weight
3a. State Accountability C-ALT 50 10 C-ALT 50 10
. Point ] Point :
4. Graduation Measure Ass(,)ilgnn;d Weight Measure Asgilgnngd Weight
ab. Academic Persistence I c N
Overall Rat”’]g Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 68.75 100 70.42 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
Academic Performance - Career Success Jr/Sr High School - North Phoenix Hide Section
School Name: Career Success Jr/Sr High School - school CTDS: 07-85-24-202
North Phoenix
School Entity ID: 80025 Charter Entity ID: 79047
School Status: Open School Open Date: 08/09/2002
Physical Address: 2325 East Bell Road Website: _
Phoenix, AZ 85022
Phone: 602-687-8282 Fax: 602-687-8283

Grade Levels Served: 7-12 FY 2013 100t Day ADM: 117.808





Academic Performance Per Fiscal Year Hide Section

Career Success Jr/Sr High School - North Phoenix

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
Points : Points :
1. Growth Measure Assigned Weight Measure Assigned Weight
Math NR 0 0 NR 0 0
la. SGP :
Reading NR 0 0 NR 0 0
1b. Improvement Math 15 27.8 50 15
-mP Reading I 33.3 50 | 15
.. Points . Points .
2. Pr0f|C|ency Measure Assigned Weight Measure Assigned Weight
2a. Percent Passin Math 357 19.5 75 10 22.1/19.1 73 10
' J rReading NI o [45746 50 10
Math NR 0 0 8.3/ 19.8 50 5
2b. Subgroup ELL =
Reading NR 0 0 NR 0 0
2b. Subaroun FRL Math 27 / 18.6 7% 5 22.6 / 18.1 75 2.5
. Su u
group Reading | 58749 75 s R -
Math NR 0 0 NR 0 0
2b. Subgroup SPED :
Reading NR 0 0 NR 0 0
S Point: . Point ;
3. State Accou ntab|||ty Measure Asgi;]nn;d Weight |  Measure Asgilgnn;d Weight
3a. State Accountability B-ALT 75 5) C-ALT 50 5
. Point ] Point :
4. Gradua‘“on Measure As;)ilgnn;d Weight Measure Asgilgnngd Weight
4a. Graduation Met 75 15 Met 75 15
4b. Academic Persistence 88 75 20 ﬁ- 20
i Overall Rating Overall Rating
Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 86.88 100 066.25 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Academic Performance - Career Success High School - Robert L. Duffy Hide Section

School Name: Career Success High School - School CTDS: -85-24-

Robert L. Duffy et 2008
School Entity ID: 81126 Charter Entity ID: 79047
School Status: Open School Open Date: 08/11/2003
Physical Address: 2550 East Jefferson Street Website: _

Phoenix, AZ 85034
Phone: 602-393-4200 Fax: 602-393-4205
Grade Levels Served: 9-12 FY 2013 100" Day ADM: 175.278

Academic Performance Per Fiscal Year Hide Section

Career Success High School - Robert L. Duffy

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)

Points Points





1. Growth Measure |\ iineq | Weidht | Measure |\ | Weight
Math 235 50 2.5 NR 0 0
la. SGP -
Reading 27.5 50 2.5 40 50 b5
Math 12.5 29.2 50 12.5
1b. Improvement : -
Reading I s 34.7 50 125
2. Proficiency Measure Az;)ii]nr;[;d Weight |  Measure AI:sOiignnt;d Weight
. Math 16 / 19.6 50 10 22 /19.3 75 10
2a. Percent Passing =
Reading 40 / 50.1 50 10 45.2 / 52.4 50 10
Math 29/ 17.4 75 3.33 |30.8721.3 75 5
2b. Subgroup ELL :
Reading NR 0 0 NR 0 0
Math 18 /7 18.8 50 3.33 | 18.6 7 18.5 75 2.5
2b. Subgroup FRL -
Reading 42 / 48.9 50 3.33 |48.1/51.8 50 24
Math NR 0 0 NR 0 0
2b. Subgroup SPED =
Reading NR 0 0 NR 0 0
HH Points : Points :
3. State Accou ntab|||ty Measure | ) dineq | Weidht | Measure |\ cnc | Weight
3a. State Accountability | oar | 25 [ oA | 25 R
. Point ' Point: .
4. Graduation Measure Asgi;]nn;d Weight |  Measure Asgilgnn;d Weight
4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence -- 35 85 75 35
Overall Ra‘“ng Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 53.33 100 61.88 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Save

Academic Performance - Career Success High School - Glendale

School Name: Career Success High School - school CTDS: -85-24-

e 07-85-24-203
School Entity ID: 80430 Charter Entity ID: 79047
School Status: Open School Open Date: 09/03/2002
Physical Address: 3816 N. 27th Ave. Website: _

Phoenix, AZ 85017
Phone: 602-285-5525 Fax: 602-285-0026
Grade Levels Served: 9-12 FY 2013 100" Day ADM: 116.388

Academic Performance Per Fiscal Year Hide Section

Career Success High School - Glendale

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
Point ; Point i
1. Gr‘owth Measure As;)ilgnngd Weight Measure As:?ilgnn;d Weight
Math NR 0 0 NR 0 0
la. SGP .
Reading NR 0 0 NR 0 0
Math 15 22.5 50 15
A — - IR
Reading 35.5 50 15 35.6 50 15
Points Points





2. Prof|c|ency Measure | \ ineq | Weidht | Measure |\ | Weight
Math 14/19.4 50 o 10
2a. Percent Passing = -
Reading 337/ 46.2 50 10 47.4 1 47 75 10
Math NR 0 0 21.4/ 19 73 5
2b. Subgroup ELL :
Reading NR 0 0 NR 0 0
Math 6/ 18.6 50 5 13.6 / 17.7 50 2.5
2b. Subgroup FRL =
Reading 38/ 45.8 50 5| 50 / 45.8 73 2.5
Math NR 0 0 NR 0 0
2b. Subgroup SPED :
Reading NR 0 0 NR 0 0
T Point ' Point -
3. State Accou ntab|||ty Measure As:igjnn;d Weight |  Measure As;)ilgnngd Weight
3a. State Accountability NR 0 0 B-ALT 75 5
. Point ' Point: -
4. Graduation Measure ASSOiIgnnéd Weight | Measure Assoilgnn;d Weight
4a. Graduation NR 0 0 NR 0 0
4b. Academic Persistence -- 35 83 75 35
Overall Ra‘“ng Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 64.47 95 61.88 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard

Academic Performance - Career Success High School - Main Campus

School Name: Career Success High School - School CTDS: 07-85-24-201

Main Campus
School Entity ID: 79129 Charter Entity ID: 79047
School Status: Open School Open Date: 08/09/2002
Physical Address: 3816 N. 27th Ave. Website: _

Phoenix, AZ 85017
Phone: 602-285-5525 Fax: 602-285-0026
Grade Levels Served: 9-12 FY 2013 100t Day ADM: 286.1

Academic Performance Per Fiscal Year Hide Section

Career Success High School - Main Campus

2012 2013
Alternative Alternative
High School (9-12) High School (9 to 12)
Poi ] Poi -
1. Growth Measure Asgilgnr;[;d Weight Measure Asgilgnnt;d Weight
Math NR 0 0 NR 0 0
la. SGP -
Reading NR 0 0 NR 0 0
Math 20 50 15 23.4 50 15
1b. Improvement :
Reading 34.5 50 15 32.8 50 15
- - Point ] Point :
2. Proficiency Measure ASSilgnngd Weight | Measure As;’i'g”n;d Weight
. Math 21/ 19.5 75 10 11.7 /7 19 50 10
2a. Percent Passing -
Reading 35/ 47.8 50 10 43.3 / 49 50 10
Math NR 0 0 1797 21 50 1.67
2b. Subgroup ELL :
Reading NR 0 0 57.9 / 49.7 75 1.67
Math 22/ 18.5 75 5 16.9 /7 18.1 50 1.67





2b. Subgroup FRL :
Reading 36 / 46.4 50 5 42.6 / 49.1 50 1.67
Math NR 0 o T
2b. Subgroup SPED = -
Reading NR 0 0 6.7/ 21.1 50 1.67
- Point: . Point ;
3. State Accou ntab|||ty Measure As?ilgnnéd Weight | Measure As:ilgnn;d Weight
3a. State Accountability C-ALT 50 5 C-ALT 50 5
. Point ' Point: .
4. Graduation Measure As:ilgnn;d Weight Measure Ass(,)ilgnn;d Weight
4a. Graduation Met 75 15 Met 75 15
4b. Academic Persistence 87 75 20 87 75 20
Overall Rat”‘]g Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard 62.5 100 58.75 100
<63, but > or = to 39: Does Not Meet Standard
Less than 39: Falls Far Below Standard
Academic Performance - Career Success Jr/Sr High School - Woods Campus Hide Section
School Name: Career Success Jr/Sr High School CTDS: 07-85-24-206
School - Woods Campus
School Entity ID: 90351 Charter Entity ID: 79047
School Status: Closed School Open Date: 08/03/2009
Physical Address: 3160 N. 33rd Ave. Website: _
Phoenix, AZ 85017
Phone: 602-278-5552 Fax: 602-278-2957
Grade Levels Served: 9-12 FY 2011 100" Day ADM: 130.095
Academic Performance Per Fiscal Year Hide Section

There are no Academic Performance Frameworks for this school.

Financial Performance Hi
Charter Corporate Name: Career Success Schools
Charter CTDS: 07-85-24-000 Charter Entity ID: 79047
Charter Status: Open Contract Effective Date: 06/30/2000
Financial Performance - Fiscal Year 2013 Audit Hide Section

Career Success Schools

Near-Term Indicators

Going Concern No Meets
Unrestricted Days Liquidity 48.97 Meets
Default No Meets

Sustainability Indicators

Note: Negative numbers are indicated below by parentheses.
Net Income $108,348 Meets





Fixed Charge Coverage
Ratio

Cash Flow (3-Year
Cumulative)

Cash Flow Detail by
Fiscal Year

FY 2013 FY 2012 FY 2011

$360,284 ($104,002) $332,467

Meets Board's Financial Performance Expectations

Charter/Legal Compliance Hide Section

Charter Corporate Name: Career Success Schools
Charter CTDS: 07-85-24-000 Charter Entity ID: 79047
Charter Status: Open Contract Effective Date: 06/30/2000

Year Timely Year Timely

2013 Yes 2014 Yes

2012 Yes 2013 Yes

2011 Yes 2012 Yes

2010 Yes 2011 Yes

2009 Yes 2010 Yes

Audit Compliance Hide Section
Charter Corporate Name: Career Success Schools
Charter CTDS: 07-85-24-000 Charter Entity ID: 79047
Charter Status: Open Contract Effective Date: 06/30/2000

Year Timely
2013 Yes
2012 Yes
2011 Yes
2010 Yes
2009 Yes

FY Issue #1 Issue #2

2013

2012

2011

2010 Attendance Record Retention - RepeatNo CAP Fingerprinting
2009 Attendance Record Retention

There were no repeat findings for fiscal years 2009 to 2013.
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Charter Holder Name: Career Success Schools
School Name: Career Success High School — Main Campus

Date Submitted: 3/16/2014

Academic Dashboard: FY13/FY12

| = Result after initial evaluation

Demonstration of Sufficient Progress Evaluation Instrument

Required for: Renewal

Initial Evaluation Completed: April 9, 2014

Final Evaluation Completed: June 4, 2014

S = Result after evaluation of information collected from the site visit

Measure Acceptable Not Initial Evaluation Comments Final Evaluation Comments
Acceptable
1a. Student Instruction: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Median Growth describes an approach to monitor the integration of Arizona’s College did not provide evidence of a sustained improvement plan that includes
Percentile (SGP) and Career Ready Standards into instruction and evaluate the implementation of a curriculum that contributes to increased student
Math instructional practices of the teachers evidenced by lesson plan growth and proficiency. Rather, the charter holder provided evidence of
reviews, classroom observations, standards checklists, data review disjointed efforts to develop or address school curriculum aligned with
teams, and standards-based assessments. However, the narrative does | Arizona’s College and Career Ready Standards.
not describe a system that provides for some analysis and feedback to
further develop the system. The narrative provided did not Instruction: This area was scored as falls far below. The charter holder
demonstrate that the school implemented a plan for monitoring the did not provide evidence of a sustained improvement plan that includes
integration of the Arizona’s College and Career Ready Standards into implementation of a plan for monitoring the integration of the Arizona’s
instruction in Math. College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
Professional Development: This area was scored as approaches. The evaluating standards and instructional practices.
1/S narrative describes an approach to professional development that that

is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
growth in Math.

Data: Limited data and no analysis of data was provided to
demonstrate increased student growth in Math on Arizona's College
and Career Ready Standards.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement

plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for reading.
1a. Student Instruction: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Median Growth describes an approach to monitor the integration of Arizona’s College did not provide evidence of a sustained improvement plan that includes
Percentile (SGP) and Career Ready Standards into instruction and evaluate the implementation of a curriculum that contributes to increased student
Reading instructional practices of the teachers evidenced by lesson plan growth and proficiency. Rather, the charter holder provided evidence of
reviews, classroom observations, standards checklists, data review disjointed efforts to develop or address school curriculum aligned with
teams, and standards-based assessments. However, the narrative does | Arizona’s College and Career Ready Standards.
not describe a system that provides for some analysis and feedback to
further develop the system. The narrative provided did not Instruction: This area was scored as falls far below. The charter holder
demonstrate that the school implemented a plan for monitoring the did not provide evidence of a sustained improvement plan that includes
integration of the Arizona’s College and Career Ready Standards into implementation of a plan for monitoring the integration of the Arizona’s
instruction in Reading. College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
\/s Professional Development: This area was scored as approaches. The evaluating standards and instructional practices.

narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
growth in Reading.

Data: Limited data and no analysis of data was provided to
demonstrate increased student growth in Reading on Arizona's College
and Career Ready Standards.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for reading.
1b. Improvement Instruction: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Math describes an approach to monitor the integration of Arizona’s College did not provide evidence of a sustained improvement plan that includes

and Career Ready Standards into instruction and evaluate the implementation of a curriculum that contributes to increased student

instructional practices of the teachers evidenced by lesson plan growth and proficiency. Rather, the charter holder provided evidence of

reviews, classroom observations, standards checklists, data review disjointed efforts to develop or address school curriculum aligned with

teams, and standards-based assessments. However, the narrative does | Arizona’s College and Career Ready Standards.

not describe a system that provides for some analysis and feedback to

further develop the system. The narrative provided did not Instruction: This area was scored as falls far below. The charter holder

demonstrate that the school implemented a plan for monitoring the did not provide evidence of a sustained improvement plan that includes

integration of the Arizona’s College and Career Ready Standards into implementation of a plan for monitoring the integration of the Arizona’s

instruction in Math for non-proficient students. College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and

/S Professional Development: This area was scored as approaches. The evaluating standards and instructional practices.

narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
performance of non-proficient students in math.

Data: Limited data and no analysis of data was provided to
demonstrate increased student performance of non-proficient students
in math.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for math.
1b. Improvement Instruction: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Reading describes an approach to monitor the integration of Arizona’s College did not provide evidence of a sustained improvement plan that includes
and Career Ready Standards into instruction and evaluate the implementation of a curriculum that contributes to increased student
instructional practices of the teachers evidenced by lesson plan growth and proficiency. Rather, the charter holder provided evidence of
reviews, classroom observations, standards checklists, data review disjointed efforts to develop or address school curriculum aligned with
teams, and standards-based assessments. However, the narrative does | Arizona’s College and Career Ready Standards.
not describe a system that provides for some analysis and feedback to
further develop the system. The narrative provided did not Instruction: This area was scored as falls far below. The charter holder
demonstrate that the school implemented a plan for monitoring the did not provide evidence of a sustained improvement plan that includes
integration of the Arizona’s College and Career Ready Standards into implementation of a plan for monitoring the integration of the Arizona’s
instruction in Reading for non-proficient students. College and Career Ready Standards into instruction. Rather, the charter
\/s holder provided evidence of the beginning stages of monitoring and

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
performance of non-proficient students in reading.

Data: Limited data and no analysis of data was provided to
demonstrate increased student performance of non-proficient students

evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
in reading. charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for reading.
2a. Percent Instruction: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Passing describes an approach to monitor the integration of Arizona’s College did not provide evidence of a sustained improvement plan that includes
Math and Career Ready Standards into instruction and evaluate the implementation of a curriculum that contributes to increased student
instructional practices of the teachers evidenced by lesson plan growth and proficiency. Rather, the charter holder provided evidence of
reviews, classroom observations, standards checklists, data review disjointed efforts to develop or address school curriculum aligned with
teams, and standards-based assessments. However, the narrative does | Arizona’s College and Career Ready Standards.
not describe a system that provides for some analysis and feedback to
further develop the system. The narrative provided did not Instruction: This area was scored as falls far below. The charter holder
demonstrate that the school implemented a plan for monitoring the did not provide evidence of a sustained improvement plan that includes
integration of the Arizona’s College and Career Ready Standards into implementation of a plan for monitoring the integration of the Arizona’s
instruction in Math. College and Career Ready Standards into instruction. Rather, the charter
/S holder provided evidence of the beginning stages of monitoring and

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
proficiency in Math.

Data: Limited data and no analysis of data was provided to

evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
demonstrate increased student proficiency. Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for math.
2a. Percent Instruction: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Passing describes an approach to monitor the integration of Arizona’s College did not provide evidence of a sustained improvement plan that includes
Reading and Career Ready Standards into instruction and evaluate the implementation of a curriculum that contributes to increased student
instructional practices of the teachers evidenced by lesson plan growth and proficiency. Rather, the charter holder provided evidence of
reviews, classroom observations, standards checklists, data review disjointed efforts to develop or address school curriculum aligned with
teams, and standards-based assessments. However, the narrative does | Arizona’s College and Career Ready Standards.
not describe a system that provides for some analysis and feedback to
further develop the system. The narrative provided did not Instruction: This area was scored as falls far below. The charter holder
demonstrate that the school implemented a plan for monitoring the did not provide evidence of a sustained improvement plan that includes
integration of the Arizona’s College and Career Ready Standards into implementation of a plan for monitoring the integration of the Arizona’s
instruction in Reading. College and Career Ready Standards into instruction. Rather, the charter
I/S holder provided or evidence of the beginning stages of monitoring and

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. The narrative
provided did not demonstrate that the school implemented a
professional development plan that contributed to increased student
proficiency in Reading.

Data: Limited data and no analysis of data was provided to

evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Page 6 of 17






Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
demonstrate increased student proficiency. Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for reading.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
ELL alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with
Math adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.
measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of ELL | Instruction: This area was scored as falls far below. The charter holder
students. The narrative provided did not demonstrate that the school did not provide evidence of a sustained improvement plan that includes
implemented a curriculum that contributes to increased student implementation of a plan for monitoring the integration of the Arizona’s
proficiency in Math on Arizona's College and Career Ready Standards College and Career Ready Standards into instruction. Rather, the charter
/S for ELL students. holder provided evidence of the beginning stages of monitoring and

Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers evidenced by lesson plan
reviews, classroom observations, standards checklists, data review
teams, and standards-based assessments. However, the narrative does
not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of ELL students. The narrative
provided did not demonstrate that the school implemented a plan for

evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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Initial Evaluation Comments
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Acceptable
monitoring the integration of the Arizona’s College and Career Ready Professional Development: This area was scored as approaches. The
Standards into instruction in Math for ELL students. charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan

Assessment: This area was scored as approaches. The narrative that contributed to increased student growth and proficiency. Rather,

describes a comprehensive assessment system based on clearly defined | the charter holder provided evidence of an approach to professional

performance measures aligned with the curriculum and instructional development that is not comprehensive nor aligned with the curriculum

methodology and includes data collection from multiple assessments, and instructional practices. The professional development described

such as formative and summative assessments, common/benchmark lacks a process for implementing new procedures and processes at the

assessments, and data review teams. However, the narrative does not school.

describe how this system is adapted to meet the needs of ELL students.

The narrative provided did not demonstrate that the school Data: The charter holder did not provide data and analysis that

implemented a plan for monitoring and documenting increases in demonstrates improved academic performance based on data

student proficiency in Math on Arizona's College and Career Ready generated from valid and reliable assessment sources. The data and

Standards for ELL students. analysis did not demonstrate improved proficiency for math.

Professional Development: This area was scored as approaches. The

narrative describes an approach to professional development that that

is aligned with teacher learning needs and focuses on areas of high

importance. However, the narrative does not describe a comprehensive

professional development plan that includes follow-up and monitoring

strategies and supports high quality implementation. Nor does the

narrative describe how this system is adapted to meet the needs of ELL

students. The narrative provided did not demonstrate that the school

implemented a professional development plan that contributed to

increased student proficiency in in Math for ELL students.

Data: Limited data and no analysis of data was provided to

demonstrate increased student proficiency in math for ELL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
ELL I/s alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with

Reading

adoptions, committee work, data review teams, and clearly defined and
measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of ELL
students. The narrative provided did not demonstrate that the school

Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
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Acceptable

Not
Acceptable

Initial Evaluation Comments
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implemented a curriculum that contributes to increased student
proficiency in Reading on Arizona's College and Career Ready Standards
for ELL students.

Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers evidenced by lesson plan
reviews, classroom observations, standards checklists, data review
teams, and standards-based assessments. However, the narrative does
not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of ELL students. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring the integration of the Arizona’s College and Career Ready
Standards into instruction in Reading for ELL students

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of ELL students.
The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student proficiency on Arizona's College and Career Ready Standards
for ELL students in Reading.

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. Nor does the
narrative describe how this system is adapted to meet the needs of ELL
students. The narrative provided did not demonstrate that the school

implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for reading.
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Initial Evaluation Comments
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Acceptable

implemented a professional development plan that contributed to

increased student proficiency in Reading for ELL students.

Data: Limited data and no analysis of data was provided to

demonstrate increased student proficiency in reading for ELL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
FRL alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with

Math adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.

measureable implementation across the school. However, the narrative

does not describe how this system is adapted to meet the needs of FRL | Instruction: This area was scored as falls far below. The charter holder

students. The narrative provided did not demonstrate that the school did not provide evidence of a sustained improvement plan that includes

implemented a curriculum that contributes to increased student implementation of a plan for monitoring the integration of the Arizona’s

proficiency in Math on Arizona's College and Career Ready Standards College and Career Ready Standards into instruction. Rather, the charter

for FRL students. holder provided evidence of the beginning stages of monitoring and

evaluating standards and instructional practices.
Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College Assessment: This area was scored as approaches. The charter holder did
/s and Career Ready Standards into instruction and evaluate the not provide evidence of a sustained improvement plan that includes

instructional practices of the teachers evidenced by lesson plan
reviews, classroom observations, standards checklists, data review
teams, and standards-based assessments. However, the narrative does
not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of FRL students. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring the integration of the Arizona’s College and Career Ready
Standards into instruction in Math for FRL students

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not

implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable

describe how this system is adapted to meet the needs of FRL students.

The narrative provided did not demonstrate that the school Data: The charter holder did not provide data and analysis that

implemented a plan for monitoring and documenting increases in demonstrates improved academic performance based on data

student proficiency on Arizona's College and Career Ready Standards generated from valid and reliable assessment sources. The data and

for FRL students in Math. analysis did not demonstrate improved proficiency for math.

Professional Development: This area was scored as approaches. The

narrative describes an approach to professional development that that

is aligned with teacher learning needs and focuses on areas of high

importance. However, the narrative does not describe a comprehensive

professional development plan that includes follow-up and monitoring

strategies and supports high quality implementation. Nor does the

narrative describe how this system is adapted to meet the needs of FRL

students. The narrative provided did not demonstrate that the school

implemented a professional development plan that contributed to

increased student proficiency in Math for FRL students.

Data: Limited data and no analysis of data was provided to

demonstrate increased student proficiency in Math for FRL students.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
FRL alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with

Reading adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.
measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of FRL | Instruction: This area was scored as falls far below. The charter holder
I/s students. The narrative provided did not demonstrate that the school did not provide evidence of a sustained improvement plan that includes

implemented a curriculum that contributes to increased student
proficiency in Reading on Arizona's College and Career Ready Standards
for FRL students.

Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers evidenced by lesson plan
reviews, classroom observations, standards checklists, data review

implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
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teams, and standards-based assessments. However, the narrative does
not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of FRL students. The narrative
provided did not demonstrate that the school implemented a plan for
monitoring the integration of the Arizona’s College and Career Ready
Standards into instruction in Reading for FRL students

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of FRL students.
The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student proficiency on Arizona's College and Career Ready Standards
for FRL students in Reading.

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. Nor does the
narrative describe how this system is adapted to meet the needs of FRL
students. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to
increased student proficiency in Reading for FRL students.

Data: Limited data and no analysis of data was provided to
demonstrate increased student proficiency in Reading for FRL students.

assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for reading.
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Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
Students with alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with
disabilities adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.
Math measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of Instruction: This area was scored as falls far below. The charter holder
students with disabilities. The narrative provided did not demonstrate did not provide evidence of a sustained improvement plan that includes
that the school implemented a curriculum that contributes to increased | implementation of a plan for monitoring the integration of the Arizona’s
student proficiency in Math on Arizona's College and Career Ready College and Career Ready Standards into instruction. Rather, the charter
Standards for students with disabilities. holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.
Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College Assessment: This area was scored as approaches. The charter holder did
and Career Ready Standards into instruction and evaluate the not provide evidence of a sustained improvement plan that includes
instructional practices of the teachers evidenced by lesson plan implementation of a plan for monitoring and documenting student
reviews, classroom observations, standards checklists, data review proficiency. Rather, the charter holder provided evidence of an
/S teams, and standards-based assessments. However, the narrative does | assessment approach that is not comprehensive nor aligned with the

not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of students with disabilities. The
narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Math for students with disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of students with
disabilities. The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student proficiency in Math on Arizona's College and Career Ready
Standards for students with disabilities.

curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
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Acceptable

Professional Development This area was scored as approaches. The analysis did not demonstrate improved proficiency for math.

narrative describes an approach to professional development that that

is aligned with teacher learning needs and focuses on areas of high

importance. However, the narrative does not describe a comprehensive

professional development plan that includes follow-up and monitoring

strategies and supports high quality implementation. Nor does the

narrative describe how this system is adapted to meet the needs of

students with disabilities. The narrative provided did not demonstrate

that the school implemented a professional development plan that

contributed to increased student proficiency in Math for students with

disabilities.

Data: Limited data and no analysis of data was provided to

demonstrate increased student proficiency in math for students with

disabilities.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
Students with alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with
disabilities adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.

Reading measureable implementation across the school. However, the narrative

does not describe how this system is adapted to meet the needs of Instruction: This area was scored as falls far below. The charter holder

students with disabilities. The narrative provided did not demonstrate did not provide evidence of a sustained improvement plan that includes

that the school implemented a curriculum that contributes to increased | implementation of a plan for monitoring the integration of the Arizona’s

/s student proficiency in Reading on Arizona's College and Career Ready College and Career Ready Standards into instruction. Rather, the charter

Standards for students with disabilities.

Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers evidenced by lesson plan
reviews, classroom observations, standards checklists, data review
teams, and standards-based assessments. However, the narrative does
not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of students with disabilities. The

holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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narrative provided did not demonstrate that the school implemented a
plan for monitoring the integration of the Arizona’s College and Career
Ready Standards into instruction in Reading for students with
disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of students with
disabilities. The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student proficiency in Reading on Arizona's College and Career Ready
Standards for students with disabilities.

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive
professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. Nor does the
narrative describe how this system is adapted to meet the needs of
students with disabilities. The narrative provided did not demonstrate
that the school implemented a professional development plan that
contributed to increased student proficiency in Reading for students
with disabilities.

Data: Limited data and no analysis of data was provided to
demonstrate increased student proficiency in Reading for students with
disabilities.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for reading.

3a. A-F Letter
Grade State
Accountability
System

I/s

Curriculum: This area was scored as approaches. The narrative
describes a system to create, implement, evaluate, and revise
curriculum, including supplemental curriculum, aligned with Arizona’s
College and Career Ready Standards, evidenced by curriculum
alignment, curriculum maps, pacing guides, instructional material

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
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adoptions, committee work, data review teams, and clearly defined and
measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of FRL,
ELL, and students with disabilities. The narrative provided did not
demonstrate that the school implemented a curriculum that
contributes to increased student growth and proficiency in Math and
Reading on Arizona's College and Career Ready Standards.

Instruction: This area was scored as approaches. The narrative
describes an approach to monitor the integration of Arizona’s College
and Career Ready Standards into instruction and evaluate the
instructional practices of the teachers evidenced by lesson plan
reviews, classroom observations, standards checklists, data review
teams, and standards-based assessments. However, the narrative does
not describe a system that provides for some analysis and feedback to
further develop the system. Nor does the narrative describe how this
system is adapted to meet the needs of ELL, FRL, and students with
disabilities. The narrative provided did not demonstrate that the school
implemented a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of ELL, FRL, and
students with disabilities. The narrative provided did not demonstrate
that the school implemented a plan for monitoring and documenting
increases in student growth and proficiency on Arizona's College and
Career Ready Standards for Math and Reading.

Professional Development: This area was scored as approaches. The
narrative describes an approach to professional development that that
is aligned with teacher learning needs and focuses on areas of high
importance. However, the narrative does not describe a comprehensive

Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
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professional development plan that includes follow-up and monitoring
strategies and supports high quality implementation. Nor does the
narrative describe how this system is adapted to meet the needs of ELL,
FRL, and students with disabilities. The narrative provided did not
demonstrate that the school implemented a professional development
plan that contributed to increased student growth and proficiency in
Math and Reading.

Data: Limited data and no analysis of data was provided to
demonstrate increased growth and proficiency in Math and Reading.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency or growth for
reading and math.
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S = Result after evaluation of information collected from the site visit

Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

1a. Student
Median Growth
Percentile (SGP)
Math

/s

Data: Limited data and analysis of data was provided to demonstrate
increased student growth in Math on Arizona's College and Career
Ready Standards. Data provided is unclear.

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement

plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for math.

1a. Student
Median Growth
Percentile (SGP)
Reading

/s

Data: Limited data and analysis of data was provided to demonstrate
increased student growth in Reading on Arizona's College and Career
Ready Standards. Data provided is unclear. Data does not demonstrate
consistent improvement.

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for reading.

1b. Improvement

Math

I/s

Data: Limited data and analysis of data was provided to demonstrate
increased student growth in Math on Arizona's College and Career
Ready Standards for non-proficient students. Data provided is unclear.

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement

Page 3 of 16






Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for math.

1b. Improvement
Reading

/s

Data: Limited data and analysis of data was provided to demonstrate
increased student growth in Reading on Arizona's College and Career
Ready Standards for non-proficient students. Data provided is unclear.

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved growth for reading.

2a. Percent
Passing

Math

I/s

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Math on Arizona's College and Career
Ready Standards. Data provided is unclear. Data does not demonstrate
consistent improvement.

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for math.

2a. Percent
Passing
Reading

/s

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading on Arizona's College and
Career Ready Standards. Data provided is unclear. Data does not
demonstrate consistent improvement.

Curriculum: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a curriculum that contributes to increased student
growth and proficiency. Rather, the charter holder provided evidence of
disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for reading.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
ELL alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with
Reading adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.
measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of ELL | Instruction: This area was scored as falls far below. The charter holder
students. The narrative provided did not demonstrate that the school did not provide evidence of a sustained improvement plan that includes
implemented a curriculum that contributes to increased student implementation of a plan for monitoring the integration of the Arizona’s
proficiency in Reading on Arizona's College and Career Ready Standards | College and Career Ready Standards into instruction. Rather, the charter
/S for ELL students. holder provided evidence of the beginning stages of monitoring and

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
Further, the narrative describes a system that provides for some
analysis and feedback to further develop the system. However, the
narrative does not describe how this system is adapted to meet the
needs of ELL students. The narrative provided did not demonstrate that

evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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Not

Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
the school implemented a plan for monitoring the integration of the Professional Development: This area was scored as approaches. The
Arizona’s College and Career Ready Standards into instruction in charter holder did not provide evidence of a sustained improvement
Reading for ELL students plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
Assessment: This area was scored as approaches. The narrative the charter holder provided evidence of an approach to professional
describes a comprehensive assessment system based on clearly defined | development that is not comprehensive nor aligned with the curriculum
performance measures aligned with the curriculum and instructional and instructional practices. The professional development described
methodology and includes data collection from multiple assessments, lacks a process for implementing new procedures and processes at the
such as formative and summative assessments, common/benchmark school.
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of ELL students. | Data: The charter holder did not provide data and analysis that
The narrative provided did not demonstrate that the school demonstrates improved academic performance based on data
implemented a plan for monitoring and documenting increases in generated from valid and reliable assessment sources. The data and
student proficiency on Arizona's College and Career Ready Standards analysis did not demonstrate improved proficiency for reading.
for ELL students in Reading.
Professional Development: This area was scored as approaches. The
narrative describes a comprehensive professional development plan
that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and
supports high quality implementation. However, the narrative does not
describe how this system is adapted to meet the needs of ELL students.
The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to
increased student proficiency in Reading for ELL students.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in reading for ELL students. Data provided
is unclear.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) /s College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of

FRL
Math

alignment, curriculum maps, pacing guides, instructional material

adoptions, committee work, data review teams, and clearly defined and
measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of FRL

disjointed efforts to develop or address school curriculum aligned with
Arizona’s College and Career Ready Standards.

Instruction: This area was scored as falls far below. The charter holder
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Measure

Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

students. The narrative provided did not demonstrate that the school
implemented a curriculum that contributes to increased student
proficiency in Math on Arizona's College and Career Ready Standards
for FRL students.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
Further, the narrative describes a system that provides for some
analysis and feedback to further develop the system. However, the
narrative does not describe how this system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring the integration of the
Arizona’s College and Career Ready Standards into instruction in Math
for FRL students.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of FRL students.
The narrative provided did not demonstrate that the school
implemented a plan for monitoring and documenting increases in
student proficiency on Arizona's College and Career Ready Standards
for FRL students in Math.

Professional Development: This area was scored as approaches. The
narrative describes a comprehensive professional development plan
that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and
supports high quality implementation. However, the narrative does not
describe how this system is adapted to meet the needs of FRL students.

did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.
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Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable

The narrative provided did not demonstrate that the school Data: The charter holder did not provide data and analysis that

implemented a professional development plan that contributed to demonstrates improved academic performance based on data

increased student proficiency in Math for FRL students. generated from valid and reliable assessment sources. The data and

analysis did not demonstrate improved proficiency for math.

Data: Limited data and analysis of data was provided to demonstrate

increased student proficiency in Math for FRL students. Data provided

is unclear.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
FRL alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with

Reading adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.

measureable implementation across the school. However, the narrative

does not describe how this system is adapted to meet the needs of FRL | Instruction: This area was scored as falls far below. The charter holder

students. The narrative provided did not demonstrate that the school did not provide evidence of a sustained improvement plan that includes

implemented a curriculum that contributes to increased student implementation of a plan for monitoring the integration of the Arizona’s

proficiency in Reading on Arizona's College and Career Ready Standards | College and Career Ready Standards into instruction. Rather, the charter

for FRL students. holder provided evidence of the beginning stages of monitoring and

evaluating standards and instructional practices.
Instruction: This area was scored as approaches. The narrative
\/s describes a system to monitor the integration of Arizona’s College and Assessment: This area was scored as approaches. The charter holder did

Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
Further, the narrative describes a system that provides for some
analysis and feedback to further develop the system. However, the
narrative does not describe how this system is adapted to meet the
needs of FRL students. The narrative provided did not demonstrate that
the school implemented a plan for monitoring the integration of the
Arizona’s College and Career Ready Standards into instruction in
Reading for FRL students.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional

not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described

Page 10 of 16






Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable
methodology and includes data collection from multiple assessments, lacks a process for implementing new procedures and processes at the
such as formative and summative assessments, common/benchmark school.
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of FRL students. | Data: The charter holder did not provide data and analysis that
The narrative provided did not demonstrate that the school demonstrates improved academic performance based on data
implemented a plan for monitoring and documenting increases in generated from valid and reliable assessment sources. The data and
student proficiency on Arizona's College and Career Ready Standards analysis did not demonstrate improved proficiency for reading.
for FRL students in Reading.
Professional Development: This area was scored as approaches. The
narrative describes a comprehensive professional development plan
that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and
supports high quality implementation. However, the narrative does not
describe how this system is adapted to meet the needs of FRL students.
The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to
increased student proficiency in Reading for FRL students.
Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in Reading for FRL students. Data
provided is unclear.
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
Students with alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with
disabilities adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.
Math measureable implementation across the school. However, the narrative
/S does not describe how this system is adapted to meet the needs of Instruction: This area was scored as falls far below. The charter holder

students with disabilities. The narrative provided did not demonstrate
that the school implemented a curriculum that contributes to increased
student proficiency in Math on Arizona's College and Career Ready
Standards for students with disabilities.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and

did not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring the integration of the Arizona’s
College and Career Ready Standards into instruction. Rather, the charter
holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
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Acceptable

Not
Acceptable

Initial Evaluation Comments

Final Evaluation Comments

Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
Further, the narrative describes a system that provides for some
analysis and feedback to further develop the system. However, the
narrative does not describe how this system is adapted to meet the
needs of students with disabilities. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Math for students with disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of students
with disabilities. The narrative provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases
in student proficiency in Math on Arizona's College and Career Ready
Standards for students with disabilities.

Professional Development: This area was scored as approaches. The
narrative describes a comprehensive professional development plan
that is aligned with teacher learning needs, includes follow-up and
monitoring strategies, focuses on areas of high importance, and
supports high quality implementation. However, the narrative does not
describe how this system is adapted to meet the needs of students with
disabilities. The narrative provided did not demonstrate that the school
implemented a professional development plan that contributed to
increased student proficiency in Math for students with disabilities.

Data: Limited data and analysis of data was provided to demonstrate
increased student proficiency in math for students with disabilities.
Data provided is unclear.

not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
analysis did not demonstrate improved proficiency for math.
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Measure Acceptable Initial Evaluation Comments Final Evaluation Comments
Acceptable
2c. Subgroup Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Comparison describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
(2b. for curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
Alternative) College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of
Students with alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with
disabilities adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.
Reading measureable implementation across the school. However, the narrative
does not describe how this system is adapted to meet the needs of Instruction: This area was scored as falls far below. The charter holder
students with disabilities. The narrative provided did not demonstrate did not provide evidence of a sustained improvement plan that includes
that the school implemented a curriculum that contributes to increased | implementation of a plan for monitoring the integration of the Arizona’s
student proficiency in Reading on Arizona's College and Career Ready College and Career Ready Standards into instruction. Rather, the charter
Standards for students with disabilities. holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.
Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and Assessment: This area was scored as approaches. The charter holder did
Career Ready Standards into instruction and evaluate the instructional not provide evidence of a sustained improvement plan that includes
practices of the teachers evidenced by lesson plan reviews, formal implementation of a plan for monitoring and documenting student
teacher evaluations, informal classroom observations, standards proficiency. Rather, the charter holder provided evidence of an
/S checklists, data review teams, and standards-based assessments. assessment approach that is not comprehensive nor aligned with the

Further, the narrative describes a system that provides for some
analysis and feedback to further develop the system. However, the
narrative does not describe how this system is adapted to meet the
needs of students with disabilities. The narrative provided did not
demonstrate that the school implemented a plan for monitoring the
integration of the Arizona’s College and Career Ready Standards into
instruction in Reading for students with disabilities.

Assessment: This area was scored as approaches. The narrative
describes a comprehensive assessment system based on clearly defined
performance measures aligned with the curriculum and instructional
methodology and includes data collection from multiple assessments,
such as formative and summative assessments, common/benchmark
assessments, and data review teams. However, the narrative does not
describe how this system is adapted to meet the needs of students
with disabilities. The narrative provided did not demonstrate that the
school implemented a plan for monitoring and documenting increases
in student proficiency in Reading on Arizona's College and Career Ready

curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.

Professional Development: This area was scored as approaches. The
charter holder did not provide evidence of a sustained improvement
plan that includes implementation of a professional development plan
that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional
development that is not comprehensive nor aligned with the curriculum
and instructional practices. The professional development described
lacks a process for implementing new procedures and processes at the
school.

Data: The charter holder did not provide data and analysis that
demonstrates improved academic performance based on data
generated from valid and reliable assessment sources. The data and
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Acceptable

Standards for students with disabilities. analysis did not demonstrate improved proficiency for reading.

Professional Development: This area was scored as approaches. The

narrative describes a comprehensive professional development plan

that is aligned with teacher learning needs, includes follow-up and

monitoring strategies, focuses on areas of high importance, and

supports high quality implementation. However, the narrative does not

describe how this system is adapted to meet the needs of students with

disabilities. The narrative provided did not demonstrate that the school

implemented a professional development plan that contributed to

increased student proficiency in Reading for students with disabilities.

Data: Limited data and analysis of data was provided to demonstrate

increased student proficiency in Reading for students with disabilities.

Data provided is unclear.
3a. A-F Letter Curriculum: This area was scored as approaches. The narrative Curriculum: This area was scored as falls far below. The charter holder
Grade State describes a system to create, implement, evaluate, and revise did not provide evidence of a sustained improvement plan that includes
Accountability curriculum, including supplemental curriculum, aligned with Arizona’s implementation of a curriculum that contributes to increased student
System College and Career Ready Standards, evidenced by curriculum growth and proficiency. Rather, the charter holder provided evidence of

alignment, curriculum maps, pacing guides, instructional material disjointed efforts to develop or address school curriculum aligned with

adoptions, committee work, data review teams, and clearly defined and | Arizona’s College and Career Ready Standards.

measureable implementation across the school. However, the narrative

does not describe how this system is adapted to meet the needs of ELL, | Instruction: This area was scored as falls far below. The charter holder

FRL, and students with disabilities. The narrative provided did not did not provide evidence of a sustained improvement plan that includes

demonstrate that the school implemented a curriculum that implementation of a plan for monitoring the integration of the Arizona’s

/s contributes to increased student growth and proficiency in Math and College and Career Ready Standards into instruction. Rather, the charter

Reading on Arizona's College and Career Ready Standards.

Instruction: This area was scored as approaches. The narrative
describes a system to monitor the integration of Arizona’s College and
Career Ready Standards into instruction and evaluate the instructional
practices of the teachers evidenced by lesson plan reviews, formal
teacher evaluations, informal classroom observations, standards
checklists, data review teams, and standards-based assessments.
Further, the narrative describes a system that provides for some
analysis and feedback to further develop the system. However, the
narrative does not describe how this system is adapted to meet the

holder provided evidence of the beginning stages of monitoring and
evaluating standards and instructional practices.

Assessment: This area was scored as approaches. The charter holder did
not provide evidence of a sustained improvement plan that includes
implementation of a plan for monitoring and documenting student
proficiency. Rather, the charter holder provided evidence of an
assessment approach that is not comprehensive nor aligned with the
curriculum and instructional practices. The evidence demonstrated that
little data is collected and data is not used to make instructional
decisions.
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Measure

Acceptable

Not

Initial Evaluation Comments

Final Evaluation Comments

Acceptable

needs of ELL, FRL, and students with disabilities. The narrative provided | Professional Development: This area was scored as approaches. The

did not demonstrate that the school implemented a plan for monitoring | charter holder did not provide evidence of a sustained improvement

the integration of the Arizona’s College and Career Ready Standards plan that includes implementation of a professional development plan

into instruction. that contributed to increased student growth and proficiency. Rather,
the charter holder provided evidence of an approach to professional

Assessment: This area was scored as approaches. The narrative development that is not comprehensive nor aligned with the curriculum

describes a comprehensive assessment system based on clearly defined | and instructional practices. The professional development described

performance measures aligned with the curriculum and instructional lacks a process for implementing new procedures and processes at the

methodology and includes data collection from multiple assessments, school.

such as formative and summative assessments, common/benchmark

assessments, and data review teams. However, the narrative does not Data: The charter holder did not provide data and analysis that

describe how this system is adapted to meet the needs of ELL, FRL, and | demonstrates improved academic performance based on data

students with disabilities. The narrative provided did not demonstrate generated from valid and reliable assessment sources. The data and

that the school implemented a plan for monitoring and documenting analysis did not demonstrate improved proficiency or growth for

increases in student growth and proficiency on Arizona's College and reading and math.

Career Ready Standards for Math and Reading.

Professional Development: This area was scored as approaches. The

narrative describes a comprehensive professional development plan

that is aligned with teacher learning needs, includes follow-up and

monitoring strategies, focuses on areas of high importance, and

supports high quality implementation. However, the narrative does not

describe how this system is adapted to meet the needs of ELL, FRL, and

students with disabilities. The narrative provided did not demonstrate

that the school implemented a professional development plan that

contributed to increased student growth and proficiency in Math and

Reading.

Data: Limited data was provided to demonstrate increased growth and

proficiency in Math and Reading. Data provided is unclear.

4a. Graduation Data: Limited data was provided to demonstrate success in ensuring Graduation Rate: This area was scored as approaches. The charter

students graduate on time. Data provided is unclear. holder did not provide evidence of a sustained improvement plan that

includes increasing the percent of entering ninth graders who graduate
I/s from high school in four years. While the charter holder’s evidence

demonstrates that the charter holder has implemented strategies to
ensure students in grades 9-12 graduate on time, the schools did not
present data that demonstrates success in ensuring students graduate
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Charter Holder Name: Career Success Schools unired for: Renewal
School Name: Career Success High School - Robert L. Duffy Evaluation Criteria Area: Curriculum
Site Visit Date: April 30, 2014

Carer Success SchoIsTeacer
Staff/Orientation Agenda July
29, 2013a

Demonstration of Sufficient Progress Site '

L Inventory

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum development
process

ASBCS staff: this document indicates that the district has a meeting in which they evaluate data and make curriculum
decisions

A copy of this document was taken because: it demonstrates the curriculum development process in use

RLD Staff-In Service Agenda
August 1, 2013 and August 9,
2013

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum development
process

ASBCS staff: this document indicates that the school site has a meeting in which they evaluate data and make
curriculum decisions, conduct curriculum mapping, conduct lesson planning

A copy of this document was taken because: it demonstrates the curriculum development process in use

Emails from Lisa Carr concerning
“Advisory Class” RTI curriculum
and RTI Class Assignment Form

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum development
process

ASBCS staff: these documents demonstrate the school’s processes for implementing intervention curriculum through
Advisory and RTI classrooms

A copy of this document was taken because: it demonstrates the curriculum developmen\t process in use
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Arizona College and Career
Ready Standards (adapted by the
school to act as curriculum map)
and Power Standards with
Subject Standards 2013-2014
Worksheet

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum implementation

ASBCS staff: the school has taken the standards and identified the dates on which the standards are taught, to track
these against the district curriculum map; when reviewed with the lesson plans and the “pacing guide” which was
identified as the curriculum map

A copy of this document was taken because: it demonstrates tracking of the implementation of the curriculum and
the process for monitoring the implementation of the curriculum

Data Binder

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum development
process

ASBCS staff: these are the support materials that were used at the July 29, August 1, and August 9 to evaluate and
develop and map curriculum; the material in the data binder is used in Friday data meetings to adapt the curriculum

A copy of this document was not taken because: the volume of the material and the content of the materials are not
essential, the materials demonstrate that in curriculum creation, evaluation, and revisions the school uses the
school’s data

August 21, 2013 Agenda,
October 23, 2013 Agenda

Charter holder indicated the intended purpose of the document was to demonstrate: curriculum development,
evaluation, revision process

ASBCS staff: the meeting agenda, supported by the data binder indicates that the curriculum of the Friday academy
was discussed and established based on data results; that curriculum mapping for the Friday academy was conducted

A copy of this document was taken because: demonstrates adaption of the curriculum to students in the bottom 25%
(students who have not passed AIMS) through Friday Academy

Kroekel English Skills Pacing
Guide (11/12"" Grade)

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the
curriculum

ASBCS staff: the pacing guide identifies performance objectives for the ELA course, it does not identify ACCRS; this
was identified as a curriculum map

A copy of this document was taken because: it demonstrates that there is not a clear system to implement the
ACCRS; 11/12th Grade pacing guide is identified by old Performance Objectives, 11/12th Grade Lesson Plans identify
ACCRS
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Career Success School Standards
Based Lesson Plan Forms

(9" 10™ Grade and 11""/12™"
Grade)

Reading,

Math,

Technology,

Science

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the
curriculum

ASBCS staff: the lesson plan identify the ACCRS; lesson plans identify modification for SPED and ELL students; lesson
plans for 9"'/10th grade do not align to the standards tracking sheet or to the pacing guide; the lesson plans do not
clearly identify activities that align to the standards; the Geometry lesson plans do not align to the Geometry
curriculum map

A copy of this document was taken because: it demonstrates that there is not a clear system to implement the
ACCRS; pacing guide is identified by old Performance Objectives, Lesson Plans identify ACCRS; the lesson plan
objectives do not align to the other documents

Career Success High School
English Department — Reading
Power Standards Development
Guide

Charter holder indicated the intended purpose of the document was to demonstrate: implementation and
development of the curriculum

ASBCS staff: identifies the “power” standards that should be taught in a course; these power standards are
supported by several performance objectives and ACCRS standards. The pacing guides and lesson plans do not align
to this for 10" grade. The lesson plans include only ACCRS, pacing guide identifies only ACCRS. The stated
expectation was that all standards identified in this map would be instructed during the course,

A copy of this document was taken because: it demonstrates that there is not a clear system to implement the
ACCRS; pacing guide is identified by old Performance Objectives, Lesson Plans identify ACCRS; the lesson plan
objectives do not align to the other documents

Common Core Intermediate
Algebra Curriculum
Map/Geometry Map

Charter holder indicated the intended purpose of the document was to demonstrate: implementation and
development of the curriculum

ASBCS staff: these document identify units for the ACCRS, practices to be taught, lesson activities

A copy of this document was taken because: demonstrates curriculum development, but does not demonstrate
implementation of the curriculum
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Charter HoIder Name Career Success Schoo|s Reqmred for Renewal
School Name: Career Success High School - Main Campus Evaluation Criteria Area: Curriculum
Site Visit Date: May 7, 2014

i
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Teacher Staf'f/Orlentatlon
Agenda —July 29

Cha rter holder |nd|cated the mtended purpose of the document was to demonstrate system to develop, adopt

revise curriculum

ASBCS staff: agenda indicates that the orientation included a discussion of curriculum along with data artd school
goals

A copy of this document was taken because: provides evidence of meetings at which curriculum discussion took
place

Career Success High School, Tech
Agenda —Sept 21

Charter holder indicated the intended purpose of the document was to demonstrate: system to develop, adopt,
revise curriculum

ASBCS staff: Indicates the school conducted curriculum mapping in math and language Arts, support materials
addressed other agenda items but not the curriculum mapping

A copy of this document was taken because: provides evidence of meetings at which curriculum discussion took
place )

Career Success High School, Tech
PLC Agenda —Sept 6, January 18;
December 12, 2012

Charter holder indicated the intended purpose of the document was to demonstrate: system to develop, adopt,
revise curriculum

ASBCS staff: the agenda indicates the school discussed updates mapping in math and language Arts, including anchor
standards ; support materials addressed other agenda items; at December 12 meeting the leader requested an
update on curriculum developmeént and an attached spreadsheet identifies where teachers are in the completion of
curriculum and the elements required by the school leadership

A copy of this document was taken because: provides evidence of meetings at which curriculum discussion took
place
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Career Success School Standards
Based Lesson Plan Form

Charter holder indicated the intended purpose of the document was to demonstrate: implementation of the
curriculum

ASBCS staff: this form is the lesson plan form that Is expected to be used by all teachers; it requires teachers to
identify the standard, identify whether the teacher is re-teaching a standard and why to identify why the teacher is
not on track with curriculum map, provide differentiation for students who are FRL, ELL, or SPED; and reflect on the
success of a previous weeks’ lesson including student success and materials resources used

A copy of this document was taken because: it demonstrates a part of the process used to implement curriculum;
including adaptations for ELL, FRL, SPED

Power Standards Development
Guide — blank and completed

Charter holder indicated the intended purpose of the document was to demonstrate: system to develop, adopt,
revise curriculum

ASBCS staff: this is a blank form that was used in the July 29 meeting at which curriculum mapping took place this
document is used to identify student weaknesses in particular standards and the supporting standards that are
needed to develop mastery of the identified standard; the charter hold provided us with completed and blank forms

A copy of this document was taken because: it demonstrates a part of the process to system to develop, adopt,
revise curriculum

Career Success High School
CCSS/ACCRS Curriculum
matching checklist

Charter holder indicated the intended purpose of the document was to demonstrate: system to implement
curriculum

ASBCS staff: this document is used by teachers to identify the standards taught and student mastery of the standards
by Tier as well as identify reteaching as necessary; while some of the standards did Align to the maps, not all of the
standards were in alignment this process does not appear to be a system for effectively monitoring the integration of
the standards into instruction

A copy of this document was taken because: demonstrates a tool used by the school to implement curriculum and
track instruction of the standards; because of a lack of alignment it does not demonstrate an effective system to
monitor the integration of the standards into instruction
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ELA Lesson Plans 9"/10" grade -
March 24-April 7-May 5;
November 13 - December7

ELA 9"/10" Grade Pacing Guides

Charter holder indicated the intended purpose of the document was to demonstrate: system to implement
curriculum

ASBCS staff: several of the lesson plans are identical (April 7, 14, 21); others are nearly identical (April28, May 5);
lesson plans do not match up; the school principal stated these did not align to the pacing guides

A copy of this document was taken because: it demonstrates that the school does not have a system to implement
the reading curriculum; the lesson plans and pacing guides do not align

ELD and English Skills Term 1
Pacing Guide and Lesson Plans

Charter holder indicated the intended purpose of the document was to demonstrate: system to implement
curriculum

ASBCS staff: the lesson plans were compared to the pacing guides and did not align; school principal identified that
they did not align

A copy of this document was taken because: it demonstrates that the school does not have a system to implement
the reading curriculum; the lesson plans and pacing guides do not align; ELD and English Skills courses offered as
adapted curriculum for ELL, SPED, and students who have not passed AIMS

Geometry Curriculum Map and
Lesson Plans

Charter holder indicated the intended purpose of the document was to demonstrate: system to implement
curriculum

ASBCS staff: evaluated the curriculum map against the lesson plans, we found that for units 2, 4, 5, 8, and 9 the maps
did not align to ensure all standards were taught; for units 1, 3, and 6 the maps and lesson plans did align; we were
unable to verify for unit 7 because no lesson plans were available; part of unit 10 was covered in the 8/9 lesson plans,
but not covered in its entirety; geometry map appears to be partially completed, but not in its entirety

A copy of this document was taken because: it demonstrates that the school does not have a system to implement
the math curriculum; the lesson plans and pacing guides do not consistently align throughout the year

Algebra 2 Curriculum Map and
Lesson Plans

Charter holder indicated the intended purpose of the document was to demonstrate: system to implement

curriculum

ASBCS staff: evaluated the curriculum map against the lesson plans, we found that for unit 1, 3, 4, 5, the maps did
not align to ensure all standards were taught; for units 2 the maps and lesson plans did align

A copy of this document was taken because: it demonstrates that the school does not have a system to implement
the math curriculum; the lesson plans and pacing guides do not consistently align throughout the year
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Advanced Ed Self-Assessment
Surveys and Results; Advanced
Ed Report of the External Review
for Career Success High School
and PLC Agenda for Review of
the AdvancedEd Report

Charter holder indicated the intended purpose of the document was to demonstrate: system to implement
curriculum

ASBCS staff: these survey results report the satisfaction of staff, parents and students; they do no address any of the
areas of the board’s evaluation rubric; the external evaluation does not provide any evidence with regard to the
Board’s evaluation criteria

A copy of this document was not taken because: the documents do not address the board’s criteria

Career Success High School, Tech
PLC Agenda — October 26,
November 2; April 5

Charter holder indicated the intended purpose of the document was to demonstrate: system to evaluate and revise
curriculum

ASBCS staff: the agenda indicates the school planned to discus, review, and revise curriculum and a deadline was set
for 10/2/12 and 11/9/12; however, the item is not checked off, unlike other agenda items (at October meeting) so it
is not clear whether this item was addressed at the October meeting; April meeting indicates the school planned to
discuss curriculum including lesson planning

A copy of this document was taken because: provides evidence of meetings at which curriculum discussions were
planned and may have taken place, but does not clearly indicate a system for revising curriculum

Career Success High School, Tech
PLC Agenda — September 27

Charter holder indicated the intended purpose of the document was to demonstrate: system to evaluate and revise
curriculum

ASBCS staff: the agenda indicates the school planned to discuss Curriculum review teams and horizontal and vertical
alignment; support materials were presented for other agenda items

A copy of this document was taken because: provides evidence of meetings at which curriculum discussions were
planned and may have taken place, but does not clearly indicate a system for revising curriculum

Career Success Daily
Communication

Charter holder indicated the intended purpose of the document was to demonstrate: system to evaluate and revise
curricuium

ASBCS staff: the document is a daily staff communication concerning routine staff matters, it does not address
curriculum

A copy of this document was not taken because: It does not address the Board’s criteria
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Career Success Schools
Systematic Curriculuar,
Instructional, and Assessment
Alignment Protocol

Charter holder indicated the intended purpose of the document was to demonstrate: systems around curriculum,
instruction, assessment and professional development

ASBCS staff: the document is intended to reflect the charter-wide systems for curriculum, instruction, assessment
and professional development; however there is little evidence to demonstrate that these processes are effectively
implemented. \

A copy of this document was taken because: it describes the processes of which we should have been able to see
evidence of their effective implementation; we were unable to see evidence of effective implementation

Documentation Accountability

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
practices

ASBCS staff: this document is the leader’s method for tracking her monitoring of teacher practices, this indicates
whether she has received and reviewed lesson plans, ECAP plans, retention logs, and whether lesson plans align to
the curriculum map and provide instructional differentiation for special needs students. While this document seems
to indicate the leader is ensuring alignment with the lesson plans and curriculum maps, our review indicates that
lesson plans and curriculum maps are not aligned.

A copy of this document was taken because: with other evidence, it demonstrates that while the school leader has
developed a system for monitoring instructional and curriculum alignment, that system is not being implemented
effectively in the school

Assessment Logs

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
practices effectiveness for intervention instruction provided and adaptation of the curriculum for struggling students

ASBCS staff: this demonstrates the tracking of effectiveness of additional instruction/curriculum for students who
have not passed AIMS, or are struggling

A copy of this document was taken because: it demonstrates curriculum adapted to the needs of subgroup students

l, KW_\/‘/\WW\B :&%\LlOS , completed this Site Visit Inventory during the site visit conducted

by the Arizona State Board of Charter Schools on May 7, 2014.
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Charter Holder Name CareerSucces Schools E o quired f: Reewal )
School Name: Career Success High School - Main Campus Evaluation Criteria Area: Instruction
Site Visit Date: May 7, 2014

CCSS/ACCRS Curriculum
matching checklist

Charter holder lndlcated the mtended purpose of the document was to demonstrate system to monitor |ntegrat|on
of the standards into instruction

'er Success iSchooI

ASBCS staff: this document is used by teachers to identify the standards taught and student mastery of the standards
by Tier as well as identify reteaching as necessary; while some of the standards did Align to the maps, not all of the
standards were in alignment this process does not appear to be a system for effectively monitoring the integration of
the standards into instruction

A copy of this document was taken because: demonstrates a tool used by the school to implement curriculum and
track instruction of the standards; because of a lack of alignment it does not demonstrate an effective system to
monitor the integration of the standards into instruction

Completed Classroom
Observation Form

Charter holder indicated the intended purpose of the document was to demonstrate: evaluation/monitoring of
instructional practices

ASBCS staff: this document demonstrates completed observations of teacher instruction by the school leader; the
leader identifies the learning objective, whether the objective is evident to the students, instructional practices and
strategies, classroom engagement and classroom environment. The form enables the leader to provide feedback and
recommendations. Teacher is supposed to reflect on the observed lesson and how they would improve, but none of
the lesson plans contained any teacher reflections.

A copy of this document was taken because: it demonstrates a fragmented approach to evaluating teacher practices,
providing feedback, and follow up.

Page 1 of 4






Career Success Schools
Systematic Curriculuar,
Instructional, and Assessment
Alignment Protocol

Charter holder indicated the intended purpose of the document was to demonstrate: systems around curriculum,
instruction, assessment and professional development

ASBCS staff: the document is intended to reflect the charter-wide systems for curriculum, instruction, assessment
and professional development; however there is little evidence to demonstrate that these processes are effectively
implemented.

A copy of this document was taken because: it describes the processes of which we should have been able to see
evidence of their effective implementation; we were unable to see evidence of effective implementation

Documentation Accountability

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
practices

ASBCS staff: this document is the leader's method for tracking her monitoring of teacher practices, this indicates
whether she has received and reviewed lesson plans, ECAP plans, retention logs, and whether lesson plans align to
the curriculum map and provide instructional differentiation for special needs students. While this document seems
to indicate the leader is ensuring alignment with the lesson plans and curriculum maps, our review indicates that
lesson plans and curriculum maps are not aligned. When asked about this the instructional leader stated that
someone else is conducting this review and in the review the “alignment” check is really just a check that there is a
standard identified on the lesson, this is not a quality check. In many of the forms there are areas where it seems to
identify that a teacher has not met his/her obligations, there is no indication from this form that there was feedback
and follow-up.

A copy of this document was taken because: with other evidence, it demonstrates that while the school leader has
developed a system for monitoring instructional and curriculum alignment, that system is not being implemented
effectively in the school

1-3 Minute Walk-Through

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
practices

ASBCS staff: this documents another method the leader uses for monitoring instruction, this focuses on 4 are-as
{Higher Order Thinking, Engaged Learning, Authentic Connections); a copy is provided to give feedback to teachers

A copy of this document was taken because: it demonstrates an approach the instructional leader uses to provide
feedback to teachers and to evaluate instructional practices
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ELEOT Walk-Through Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
practices

ASBCS staff: this documents another method the leader uses for monitoring instruction, this focuses on 7 areas
(Equitable learning environment, High Expectations Environment, Supportive Learning Environment, Active Learning
Environment, Progress Monitoring and Feedback Environment, Well-Managed Learning Environment, Digital Learning
Environment ); a copy is provided to give feedback to teachers

A copy of this document was taken because: it demonstrates an approach the instructional leader uses to provide
feedback to teachers and to evaluate instructional practices

Teacher Evaluation Tool Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional

practices

ASBCS staff: this document identifies evaluation criteria that focus on 12 principles and 27 indicators; the criteria
focus on professional responsibilities, culture/student expectations/environment, using data to guide instruction,
planning standards based instruction, engaging with colleagues and parents. The measures specifically identify use
of data, lesson planning according to the standards, use of appropriate instructional strategies, and differentiation
for subgroup students in planning and instruction as an evaluation measure.

A copy of this document was taken because: it demonstrates an approach the instructional leader uses to evaluate
instructional practices of teachers that is adapted to the needs of subgroup students

Advanced Ed Classroom Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
Observation Form practices

ASBCS staff: this document demonstrates an evaluation that was conducted by Advanced Ed

A copy of this document was taken because: it demonstrates an approach the school uses to provide feedback to
teachers and to evaluate instructional practices
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Spreadsheet of Rubric Scores for Charter holder indicated the intended purpose of the document was to demonstrate: follow up and feedback after
Professional Development monitoring of instructional practices

ASBCS staff: this document, if used, would demonstrate a method for providing feedback and follow up after
evaluating instructional practices. The instructional leader stated that this was completed for the past fall, butis a
new approach that beginning to be implemented.

A copy of this document was taken because: it demonstrates an approach to following up and providing feedback on
teacher evaluations, however there is no evidence of consistent use of this approach. This is a new approach that is
in the beginning stages of implementation.

Individual Professional Growth Charter holder indicated the intended purpose of the document was to demonstrate: follow up and feedback from
Plan monitoring instruction

ASBCS staff: based on evaluation and observations areas of improvement are identified and documented with the
teacher

A copy of this document was taken because: it provides evidence of an approach to providing follow up and feedback
after evaluations

Assessment Logs Charter holder indicated the intended purpose of the document was to demonstrate: monitoring and use of data to
track student progress

ASBCS staff: this log documents student assessment results, this is then used in teacher evaluations and during the
school year by teachers to complete retention logs, and lowest 25% list

A copy of this document was taken because: data collection based on student assessment results, used as part of
teacher evaluations and to adapt instruction

l, lk&_h\“@ﬂ% %MJOS thory during the site visit conducted
)

by the Arizona State Board of Charter Schools on May 7, 2014.
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Charter Holder Name: Career Success Schools

Demon

unid for: Renewal -

School Name: Career Success High School - Robert L. Duffy Evaluation Criteria Area: Instruction
Site Visit Date: April 30, 2014

Arizona College and Career
Ready Standards (adapted by the
school to act as curriculum map)
and Power Standards with
Subject Standards 2013-2014
Worksheet

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring integraion of the
standards

ASBCS staff: the school has taken the standards and identified the dates on which the standards are taught, to track
these against the district curriculum map; when reviewed with the lesson plans and the “pacing guide” which was
identified as the curriculum map. Our findings was that this document did not match to lesson plans, pacing guides,
curriculum maps, etc. Additionally, at the end of the year many of the standards have not been taught , which
indicates that integration of the standards is not being monitored

A copy of this document was taken because: it demonstrates a system of tracking of the standards as they are
taught, this did not match to lesson plans. This system did not successfully monitor integration of the standards as
many standards had not been taught prior to the end of the year.

Lesson Plan Log Sheet

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring integration of the
standards

ASBCS staff: the log sheet indicates that the instructional leader received the lesson plans from each teacher. The
instructional leader stated that the lesson plans are reviewed for a variety of instructional strategies, to ensure that
an objective is identified, that CFUs are being used in a variety of ways, all elements present {prior knowledge
activated, closure, etc).

A copy of this document was taken because: it identifies that the lesson plans are turned in to the instructional
leader

RLD Staff Observation 2013-
2014

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring integration of the
standards, evaluation of instructional practices, evaluation of effectiveness of instruction

ASBCS staff: a checklist to identify the number of times the instructional leader is in each teacher’s classroom

A copy of this document was taken because: it demonstrates that the instructional leader is conducting walk
throughs.

Page 1 0f2






1 Completed RLD Classroom Charter holder indicated the intended purpose of the document was to demonstrate: monitoring integration of the
Observation Form standards, evaluation of instructional practices, evaluation of effectiveness of instruction

ASBCS staff: this document demonstrates that in the walkthroughs are designed to observe and evaluate the
instructional practices and the integration of the standards including instructional strategies, use of materials,
assessment practices, differentiation to the needs of subgroup students

A copy of this document was taken because: it demonstrates the focus of walkthroughs is to evaluate the
instructional practices of teachers

Career Success School District Charter holder indicated the intended purpose of the document was to demonstrate: evaluation of instructional
Teacher Evaluation Instrument practices, evaluation of effectiveness of instruction

ASBCS staff: the document demonstrates that the school has a system designed to evaluate the instructional quality,
the design of lessons according to standards, the effectiveness of instruction, differentiation to the needs of
subgroup students

A copy of this document was taken because: it demonstrates the school’s process to evaluate the quality of
instruction

by the Arizona State Board of Charter Schools on April 30, 2014,
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: : 1.0 ient! isit.[nventory: *
Charter Holder Name Career Success Schools ) Reqmred for Renewal
School Name: Career Success High School - Main Campus Evaluation Criteria Area: Assessment
Site Visit Date: May 7, 2014

Career Success Schools Cha rter holder indicated the |ntended pu rpose ofthe docu ment was to demonstrate systems around currlculu m,

Systematic Curriculuar, instruction, assessment and professional development
Instructional, and Assessment )
Alignment Protocol ASBCS staff: the document is intended to reflect the charter-wide systems for curriculum, instruction, assessment

and professional development; however there is little evidence to demonstrate that these processes are effectively
implemented.

A copy of this document was taken because: it describes the processes of which we should have been able to see
evidence of their effective implementation; we were unable to see evidence of effective implementation

Assessment Logs Charter holder indicated the intended purpose of the document was to demonstrate: monitoring and use of data to
track student progress

ASBCS staff: this log documents student assessment results, this is then used in teacher evaluations and during the
school year by teachers to complete retention logs, and lowest 25% list; includes assessment log of Friday academy
which is intended to progress monitor students who have not passed AIMS, SPED and ELL students

A copy of this document was taken because: data collection based on student assessment results, used as part of
teacher evaluations and to adapt instruction and address the needs of subgroup students; demonstrates adaptation
of the assessment system for students in the bottom 25%, ELL and SPED students .

Career Success High Schools Charter holder indicated the intended purpose of the document was to demonstrate: assessment plan

Calendar
ASBCS staff: this document contains the assessment dates

A copy of this document was taken because: it demonstrates calendar for benchmarking assessment
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Copies of Math and ELA
benchmark assessments

Charter holder indicated the intended purpose of the document was to demonstrate: assessment plan aligned to the
standards

ASBCS staff: the document is the school’'s benchmark assessment, it contains an alighment to the state standards

A copy of this document was taken because: it provides evidence of an assessment system aligned to the standards

PLC Agenda 8/23/13

Charter holder indicated the intended purpose of the document was to demonstrate: alignment of the assessment
system to the standards

ASBCS staff: this document identifies the meeting at which the benchmark redesign process was begun to align the
benchmark to the current standards

A copy of this document was taken because: it provides evidence of an assessment system aligned to the standards

RTI for Underperforming
Students — Lowest 25%

Charter holder indicated the intended purpose of the document was to demonstrate: data analysis

ASBCS staff: this documents the teacher’s review and evaluation of the benchmark data, this is completed at a PLC
meeting

A copy of this document was taken because: it demonstrates the analysis of data completed by teachers

Career Success Schools District
Benchmark Data Analysis

Charter holder indicated the intended purpose of the document was to demonstrate: data analysis

ASBCS staff: this documents the analysis the school conducts of the data and provides to teachers, teachers are
expected to use this data to adjust instruction in the classroom and in Friday academy

A copy of this document was taken because: it demonstrates the analysis of data conducted by the school

, *{&%EV\V.\@ %MOS

, completed this Site Visit Inveptory during the site visit conducted
by the Arizona State Board of Charter Schools on May 7, 2014. )

/
conducted by the Arizona State Board of Charter Schools on May 7, 2014.
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Charter Holder Name: Career Success Schools

pgress Site Visit Inventc

un1red for: Renewal

School Name: Career Success High School - Robert L. Duffy Evaluation Criteria Area: Assessment
Site Visit Date: April 30, 2014

h DaaExel shets _

Cha rte hIe iicdte intne prseo the document was to demonat: ssesset pIn
ASBCS staff: these are lists of all students taking the assessment, their scores on each question are identified

A copy of this document was not taken because: these documents show that the school has assessment data, but
does not show anything else; the content does not provide any information

Data table and test questions

. Charter holder indicated the intended purpose of the document was to demonstrate: assessment plan and use of

assessment data

ASBCS staff: this is the document that they created based out of the information from the assessment results; these
materials are provided during quarterly discussion meeting

A copy of this document was taken because: demonstrates the materials that are provided at the data discussion
meetings

Assessment correlation to
standards (Math and ELA)

Charter holder indicated the intended purpose of the document was to demonstrate: standards based assessments
aligned to the common core

ASBCS staff: this documents that the benchmark assessment has been aligned to the common core standards

A copy of this document was taken because: demonstrates standards based benchmark assessment

Career Success High-Schools
Assessment Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: assessment system

ASBCS staff: demonstrates benchmarking for quarter 1 and quarter 2

A copy of this document was taken because: demonstrates assessment dates
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Charter Holder Name Career Success Schools ReqUIred for: Renewal
School Name: Career Success High Schoo!l - Main Campus Evaluation Criteria Area: Professional Development
Site Visit Date: May 7, 2014

Career Success Schools
Systematic Curriculuar,
instructional, and Assessment
Alignment Protocol

Charter holder lndlcated the intended purpose of the document was to demonstrate systems around currlculum,
instruction, assessment and professional development

ASBCS staff: the document is intended to reflect the charter-wide systems for curriculum, instruction, assessment
and professional development; however there is little evidence to demonstrate that these processes are effectively
implemented.

A copy of this document was taken because: it describes the processes of which we should have been able to see
evidence of their effective implementation; we were unable to see evidence of effective implementation

Spreadsheet of Rubric Scores for
Professional Development

Charter holder indicated the intended purpose of the document was to demonstrate: follow up and feedback after
monitoring of instructional practices

ASBCS staff: this document, if used, would demonstrate a method for providing feedback and follow up after
evaluating instructional practices. The instructional leader stated that this was completed for the past fall, but is a
new approach that beginning to be implemented.

A copy of this document was taken because: it demonstrates an approach to following up and providing feedback on
teacher evaluations, however there is no evidence of consistent use of this approach. This is a new approach that is
in the beginning stages of implementation.

District PLC Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: a comprehensive professional
development plan

ASBCS staff: this plan identifies professional development that was provided for the district throughout the 2013-
2014 school year. This plan was created during the ADE: Leading Change meeting. The areas addressed during that
meeting were “best practices that deliver results.” Areas addressed in the PD calendar include classroom behavior
management, common core math and ELA shifts, and using data for inform instruction.

A copy of this document was taken because: it demonstrates the charter PD plan
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PLC District Wide “Say Yes to
Success” Jan 31, 2014 Agenda
and Materials; December 20,
2013 FfLC Meeting Log; 2012
Onsite Professional
Development

Charter holder indicated the intended purpose of the document was to demonstrate: professional development plan

ASBCS staff: this documents professional development that was provided on ELA/Common Core Shifts this provided
materials to help support high quality implementation of the PD; PD provided regarding Subgroup Students

A copy of this document was taken because: provides documentation of professional development provided

Individual Professional Growth
Plan

Charter holder indicated the intended purpose of the document was to demonstrate: follow up and feedback from
monitoring instruction; PD aligned to areas of high importance

ASBCS staff: based on evaluation and observations areas of improvement are identified and documented with the
teacher; these identify and connect to one area of PD provided during the school year — behavior management

A copy of this document was taken because: it provides evidence of an approach to providing follow up and feedback
after evaluations and relates some of the PD to areas of high importance and need

Teacher Evaluation Tool

Charter holder indicated the intended purpose of the document was to demonstrate: monitoring of instructional
practices; PD aligned to areas of high importance, and monitoring of PD

ASBCS staff: this document identifies behavior management as an area of evaluation/observation; this is tied to the
professional development

A copy of this document was taken because: it demonstrates an approach the instructional leader uses to evaluate
instructional practices of teachers that is adapted to the needs of subgroup students; and provides some monitoring
of implementation of some of the professional development provided

} \<0_U\1/\6V'W\'€ %UJ‘OS jz‘cp_lited this Site Visit Inventory during the site visit conducted
i /KQW

by the Arizona State Board of Charter Schools on May 7, 2014.
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conducted by the Arizona State Board of Charter Schools on May 7, 2014.
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Charter Holder Nme: Career Success Schools
School Name: Career Success High School - Robert L. Duffy
Site Visit Date: April 30, 2014

Charter holder indicated the int
aligned to teacher learning needs

. RLD Staff Meting Sign-Ins

ASBCS staff: this document had PD date and sign-in but does not indicate what PD was provided

A copy of this document was not taken because: it does not provide any information about the PD provided

PD Agendas and support Charter holder indicated the intended purpose of the document was to demonstrate: Professional Development plan
materials aligned to teacher learning needs

ASBCS staff: Agendas include the topics to be covered and the times for the breakdown of the sessions. Topics
include classroom management, common core, close reading, use of data,

A copy of this document was not taken because: the volume of materials provided, selections were taken that
demonstrate the school’s PD plan as well as a selection of support materials that support high quality
implementation of the strategies

Career Success High School Charter holder indicated the intended purpose of the document was to demonstrate:
District PLC Calendar
ASBCS staff: the plan includes all professional development through the year, including the date, the source, and the
overview

A copy of this document was taken because: demonstrates the PD plan

1 Completed RLD Classroom Charter holder indicated the intended purpose of the document was to demonstrate: monitoring implementation of
Observation Form the PD strategies provided

ASBCS staff: this document demonstrates that in the walkthroughs are designed to observe strategies

A copy of this document was taken because: it demonstrates the focus of walkthroughs align to areas addressed in
professional development
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SPED in-service binder Charter holder indicated the intended purpose of the document was to demonstrate: professional development for
SPED students

ASBCS staff: identifies all accommodations for all students

A copy of this document was not taken because: the volume of the material and student identifying information, the
materials demonstrated PD to address the needs of SPED students including instructional strategies

Advanced Ed Self-Assessment, Charter holder indicated the intended purpose of the document was to demonstrate: PD aligned to teacher learning
Stakeholder feedback diagnostic, needs in arrears of high importance

Satisfaction Survey Results
ASBCS staff: this is an advanced ed assessment of the school, that supports the need for PD on use of assessment

data

A copy of this document was taken because: connects the PD to a need for PD on assessment

A KW{“@ m 3 wted thi sit Inventory during the site visit conducted

by the Arizona State Board of Charter Schools on April 30, 2014.

l
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conducted by the Arizona State Board of Charter Schools on April 30, 2014.
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Site Visit Date: May 7, 2014

by Spring/Fall

School Name: Career Success High School - Main Campus

strate: improved student performance

ASBCS staff: this document contains the AIMS data already captured in the board’s dashboard

A copy of this document was taken because: it is data they provided to us, but it does not demonstrate improved
academic performance in this school year

Report Card

Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance

ASBCS staff: this contains the data already available in the board’s dashboard

A copy of this document was not taken because: it is a publicly available document

AIMS Reading Data for ‘13 and
‘14 Spring

Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance

ASBCS staff: demonstrates an increase of 10% in the meets category, but an increase in the FFB category of 5%. Does
not clearly demonstrate improved academic performance

A copy of this document was taken because: it is data they provided to us, while it demonstrates some improvement,
it also demonstrates some decline

7
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Charter Holder Name: Career Success Schools Reqwred for Renewal
School Name: Career Success High School - Robert L. Duffy Evaluation Criteria Area: Data
Site Visit Date: April 30, 2014

Data as preented in DSP . Cha rte holder indicated the intended purpose of the document was to etrate: imroved tuent erfnc 1

ASBCS staff: in some cases the data was sufficient to provide evidence of improved performance, but not for
proficiency in both subject and not for growth. Further the data was not sufficient for subgroups.

A copy of this document was taken because: documents discussion explaining data

Career Success District Charter holder indicated the intended purpose of the document was to demonstrate: improved student performance

Benchmark A
ASBCS staff: data contained information for Main campus only

A copy of this document was not taken because: did not provide any data wrt RLD campus

\((r(/ha Vw PO%[OS , completed thisSite Visit Inventory during the site visit conducted

by the Arizona State Board of Charter Schools on April 30, 2014. J/kz\_{_ 3

, JW M- BW% , received a

conducted by the Arizona State Board of Charter Schools on April 30, 2014.
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Required for: Renewal

Charter Holder Name: Caree Success Schools

School Name: Career Success High School - Robert L. Duffy Evaluation Criteria Area: Grade Rate
Site Visit Date: April 30, 2014

‘Document Name/lden

Career Success High School Play Charter holer inicated te intened purpse of the document was to demonstrate: strategies to ensure stu dens
Center Parent Handbook graduate on time

ASBCS staff: the handbook demonstrates the services provided by the play center to help parents graduate on time
by providing child care

A copy of this document was taken because: strategies to ensure students graduate on time

ECAP Plan/4 year plan Charter holder indicated the intended purpose of the document was to demonstrate: strategies to ensure students
graduate on time

ASBCS staff: the document shows that students plan for career/college, track credits during the advisory class

A copy of this document was taken because: it demonstrates strategies to ensure students graduate on time

Creative Scheduling Term 4 Charter holder indicated the intended purpose of the document was to demonstrate: strategies to ensure students
graduate on time

ASBCS staff: this indicates students are using A+ for credit recovery and for acceleration

A copy of this document was taken because: it demonstrates strategies to ensure students graduate on time

RLD Student Schedule Charter holder indicated the intended purpose of the document was to demonstrate: strategies to ensure students
graduate on time

ASBCS staff: this is the school master schedule, the school leader indicates that the schedule is adjusted to add
classes to ensure that students who may not graduate have the opportunity to graduate on time

A copy of this document was taken because: it documents the school’s master schedule
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RLD March Agenda Charter holder indicated the intended purpose of the document was to demonstrate: strategies to ensure students
graduate on time

ASBCS staff: the agenda identifies that the school leader discussed each student who is a potential grad in order to
ensure graduation

A copy of this document was taken because: it demonstrates strategies to ensure students graduate on time

Clubs List Charter holder indicated the intended purpose of the document was to demonstrate: strategies to ensure students
graduate on time

ASBCS staff: list of clubs offered

A copy of this document was not taken because: it does not demonstrate strategies to ensure students graduate on
time

Graduation Data Cohort Charter holder indicated the intended purpose of the document was to demonstrate: effectiveness of strategies to
ensure students graduate on time

ASBCS staff: shows current graduation information (12/19 students on target to graduate)

A copy of this document was taken because: it contains the data about graduation rate

I, Kﬂ%”ﬂdﬁ, F‘%LZO)\ , completed this Si isit Inventory duging the site visit conducted

by the Arizona State Board of Charter Schools on April 30, 2014. {,JC/
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Arizona School Board for
Charter Schools

CAREER SUCCESS
TECH CAMPUS
ENTITY 79129

Demonstration of Sufficient Progress
SY: 2013 - 2014





CAREER SUCCESS HIGH SCHOOL - Tech Campus
Entity ID 79129, Grades 9 - 12
la. Student Median Growth Percentile (SGP) Reading
% A sustained improvement plan that includes evidence of increased student growth through
implementation of:

o The Career Success High School district PLC is currently engaged in an ongoing process
of revising the full academic curriculum to ensure alignment with Common Core State
Standards (CCSS) and 21 Century Skills. The rationale for the revision initiative is based
on prior academic outcomes, changes in resources, changes in the material covered, and
changes in instructional standards.

= A preliminary study was conducted of the existing curriculum to include the
student body, instructional and non-instructional staff, the local community, and
other stakeholders, areas and factors pertinent to the school and its present
educational services and current needs.

v" The Language Arts subcommittee evaluated the Reading curriculum in
order to ensure alignment with the Common Core State Standards and
meets quarterly to review and monitor student progress.

= Vital assessment data will be utilized so both the content and skills are articulated
in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS summary reports

v' District Benchmark assessments

v Pre and Post assessments

v' Formative assessments

v’ Stakeholder surveys





= A Reading curriculum map has been created in order to document the relationship
between each component of the curriculum. As an analysis, communication, and
planning tool, the Reading curriculum map allows for review of the curriculum to
check for unnecessary redundancies, inconsistencies, misalignments, weaknesses,
and gaps.

v’ Essential Questions and/or Statements are a requisite support mechanism
with which students will benefit by learning new vocabulary and specific
content for which they are ultimately responsible.

= The Career Success High School calendar is composed of four terms. Pacing guides
were created for the purpose of vertical articulation and contain an at-a-glance
document for each quarter. The quarterly pacing guide is structured to ensure that
the minimum course of study most relevant to AIMS/Stanford 10 preparation is
provided prior to testing.

= The Career Success High School combined district PLC have constructed a course
revision list and developed an ongoing timeline for revising and submitting any
changes.

o Supplemental curriculum, in the form of server based resources (Khan Academy, Study
Island and A+ ALS for the lowest 25%), have been integrated into the curriculum in order
to enhance and support instruction.

o Monitoring and documentation of individual student progress and Common Core State
Standards integration is conducted through quarterly formative assessment logs,

classroom observations and lesson plans.





Career Success High School - Tech Campus
SY: 2013 — 2014/Term 2
Matthews - English Language Arts 3
Internal Pre Assessment
Grade 10

Pre Assessment

Career Success High School - Tech Campus
SY: 2013 - 2014/Term 2
Matthews - English Language Arts 3
Internal Post-Assessment
Grade 10

Post Assessment






la. Student Median Growth Percentile (SGP) Mathematics
+« A sustained improvement plan that includes evidence of increased student growth through
implementation of:

o The Career Success High School district PLC is currently engaged in an ongoing
sequential process of revising the full academic curriculum to ensure alignment with
Common Core State Standards (CCSS) and 21% Century Skills. The rationale for the
revision initiative is based on prior academic outcomes, changes in resources, changes in
the material covered, and changes in instructional standards.

= A preliminary study was conducted of the existing curriculum to include the
student body, instructional and non-instructional staff, the local community, and
other areas and factors pertinent to the school and its present educational services
and current needs.

v" The Mathematics subcommittee evaluated the curriculum in order to ensure
alignment with the Common Core State Standards and meets monthly to
review and monitor progress.

= Vital assessment data will be utilized so both the content and skills are articulated
in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS/Stanford 10 summary reports

v District Benchmark assessments

v Pre and Post assessments

v" Formative assessments

v’ Stakeholder surveys





= A Mathematics curriculum map has been created in order to document the
relationship between each component of the curriculum. As an analysis,
communication, and planning tool, the Reading curriculum map allows for review
of the curriculum to check for unnecessary redundancies, inconsistencies,
misalignments, weaknesses, and gaps.

v Essential Questions and/or Statements are a requisite support mechanism
with which students will benefit by learning new vocabulary and specific
content for which they are ultimately responsible.

= The Career Success High School calendar is composed of four terms. Pacing guides
were created for the purpose of vertical articulation and contain an at-a-glance
document for each quarter. The quarterly pacing is structured to ensure that the
minimum course of study most relevant to AIMS/Stanford 10 preparation is
provided prior to testing.

= The Career Success High School combined district PLC have constructed a course
revision list and developed an ongoing timeline for revising and submitting any
changes.

o Supplemental curriculum, in the form of server based resources (APEX, Study Island, A+
ALS and KUTA for the lowest 25%), have been integrated into the curriculum in order to
enhance and support instruction.

o Monitoring and documentation of individual student progress and Common Core State
Standards integration is conducted through quarterly formative assessment logs,

classroom observations and lesson plans.





Career Success High School - Main Campus
SY: 2012 - 2013/Term 2
Mathematics - Geometry
Internal Pre-Assessment
Grade 10

0%

M Pre-Assessment
HA=26%
MB=11%
mC=34%
mD=18%
B NC=9%

Career Success High School - Main Campus
SY: 2012 - 2013/Term 2
Mathematics - Geometry
Internal Post-Assessment
Grade 10

0%

B Post Assessment
BA=23%
N B=18%
mC=37%
mD=25%
HNC=7%






1b. Student Median Growth Percentile (SGP) Bottom 25%
Improvement Reading

% A sustained improvement plan that includes evidence of increased student growth through
implementation of:

o The Career Success High School Professional Learning Community, in conjunction with
the Reading subcommittee, has formed a multi-tiered system of support in order to
identify those students who fail to demonstrate growth or mastery in Reading. The
primary responsibility of the team will be to communicate and facilitate a problem
solving/decision-making system to assure assistance for struggling students who comprise
the lower 25% in Reading. The team will plan, implement and monitor progress to
improving student achievement through data collection, intervention plans and investment
with family. The team is actively involved in the development of intervention strategies
and ongoing follow-up to attain student success and is tasked with:

= Create task-specific scoring guides or rubrics to measure student proficiency on
performance tasks.
= Look for interdisciplinary connections.
* Analyze data
= Targeting or identification of students who fail to meet acceptable growth measures
in Reading or failure to demonstrate growth/mastery based on the following
criteria:
e AIMS standardized assessment scores (current and previous year)
¢ Pre and/or Post Diagnostic assessment scores. Students are targeted during
the both phases of the process.
e Site-Based Reading Benchmark assessment scores

e District Benchmark assessment scores





e Mid-Term/Final assessment scores

o Interventions for lowest 25%:

Non-Instructional Day:

e Mandatory 9™ and 10" Grade Friday Academy to provide targeted

assistance in Mathematics Power Standards from 9:00 a.m. - 12:00 p.m.

Individualized (1:1) tutoring available each week day from 3:10 p.m. — 4:00 p.m.
and Friday from 9:00 a.m. - 12:00 p.m.
Individual Reading Plans (IRP) which are developed through collaboration and
team meetings.
Reading Intervention Specialist
Weekly individualized tutoring groups (classroom pull outs) independent of
traditional classroom instruction utilizing:

e Focused Directed Instruction

e APEX server based instructional program (self-paced and directed)

e A+ Anywhere Learning System server based instructional program (self-
paced and directed)

e Study Island (self-paced and directed)

e KUTA (assessment tool)

e Gender based instruction — 9" and 10" grade

e Title 1 AIMS Preparation course

o Progress documentation monitoring is conducted utilizing the following:

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts





Career Success High School

District Benchmark Assessment

Overall Growth = + 18%

SY: 2012 - 2013

Grade 9 - Reading

Grade 9

District Benchmark Pre-Assessment 1

31

28

25

22

19

16

13

10

Iy

o
X

20%

40%

60%

80%

100%

Pre Post
Assess Assess
Student 1 2

A., Georgia 47% 78%
B., Dequindre 72% 82%
C., Jesus 72% 0%
C., Junior 62% 0%
C., Tiara 67% 83%
D., Adriana 62% 0%
E., Francisco 55% 0%
G., Jesus 65% 85%
G., Cristal 65% 85%
H., Naomi 77% 88%
H., Eva 75% 0%
K., Charley 62% 79%
M., Alyssa 90% 0%
N., Elias 45% 0%
P., Natalie 62% 0%
R. Andres 50% 85%
Q., Roman 67% 0%
R., lliana 50% 0%
R., Mariela 77% 0%
S., Elizabeth 77% 0%
S., Karla 55% 0%
S., Jamaica 77% 85%
S., Mathew 80% 94%
W., Laslawna 75% 0%
W., Deshawn 62% 73%
T., Quentina 60% 70%
R., Fatima 0% 0%
G., Guadelupe 45% 85%
C., Perla 20% 0%
B., Dequindre 72% 82%
S., Marissa 72% 85%
C., Perla 20% 0%
C., Stephanie 57% 91%
Average Score 60% 78%

Grade 9

District Benchmark Post-Assessment 2

31

28

25

22
19

16
13

10

o
X

20%

40%

60%

80%

100%

10






1b. Student Median Growth Percentile (SGP) Bottom 25%
Improvement Mathematics (Alternative Schools)

+« A sustained improvement plan that includes evidence of increased student growth through
implementation of:

o The Career Success High School Professional Learning Community, in conjunction with
the Mathematics subcommittee, has formed a multi-tiered system of support in order to
identify those students who fail to demonstrate growth or mastery in Mathematics. The
primary responsibility of the team will be to communicate and facilitate a problem
solving/decision-making system to assure assistance for struggling students who comprise
the lower 25% in Mathematics. The team will plan, implement and monitor progress to
improving student achievement through data collection, intervention plans and investment
with family. The team is actively involved in the development of intervention strategies
and ongoing follow-up to attain student success and is tasked with:

= Create task-specific scoring guides or rubrics to measure student proficiency on
performance tasks.
= Look for interdisciplinary connections.
= Analyze data
= Targeting or identification of students who fail to meet acceptable growth measures
in Mathematics or failure to demonstrate growth/mastery based on the following
criteria:
e AIMS/Stanford 10 standardized assessment scores (current and previous
year)
e Pre and/or Post Diagnostic assessment scores. Students are targeted during
the both phases of the process.
e Site-Based Mathematics Benchmark assessment scores
e District Benchmark assessment scores

11





Mid-Term/Final assessment scores

o Interventions for lowest 25%:

Non-Instructional Day:

Mandatory 9™ and 10" Grade Friday Academy to provide targeted

assistance in Mathematics Power Standards from 9:00 a.m. - 12:00 p.m.

Individualized (1:1) tutoring available each week day from 3:10 p.m. — 4:00 p.m.

and Friday from 9:00 a.m. - 12:00 p.m.

Weekly individualized tutoring groups (classroom pull outs) independent of

traditional classroom instruction utilizing:

Mathematics Intervention Specialist

Focused Directed Instruction

APEX server based instructional program (self-paced and directed)

A+ Anywhere Learning System server based instructional program (self-
paced and directed)

Study Island (self-paced and directed)

KUTA (assessment tool)

Gender based instruction — 9™ and 10" grade

Title 1 AIMS Mathematics Preparation course

Individual Mathematics Plans (IMP) are developed through collaboration and team

meetings.

o Progress documentation and monitoring is conducted utilizing the following:

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and

performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts

12





Career Success High School

Pre/Post Diagnostic Assessment

SY: 2013- 2014

Overall Growth = 10%
Grade 11/12 - Mathematics

Mathematics Pre Assessment
Grade 11/12

5 B 60%

re 0s

Student Assess Assess v

20%
P. Ramirez 32% 44% 0%
J. Barreras 34% 12345
. 678910111213

B. Bautista 46% 52% 1415 16 17 45

A. Carmona 48% 66%

T. Coleman 34%

A. Deleon 16% 26%

R. Dimas 46% 60%
Y. Felix 34% 38%

R. Gonzalez 16%

D. Grundy 18%

J. Guttierez 40% 64% .

5. Kendrick 72% 0% Mathematics Post Assessment
C. Lopez 22% 26% Grade 11/12
MenMd'oza 36% 46%

K. Moore 16% 26% 100%

L. Myers 48% 56% 50%
R. Parra 20% 18%

C. Perez 38% 0%
A. o o
Rodriguez >4% 74%
U. Sanchez 26% 20%

D. Tanori 42%

C. Tijerina 36% 50%
J. Ybarra 26% 38%
':::::ge 33% 43%

13






2a. Percent Passing - Reading

% A sustained improvement plan that includes evidence of increasing the percent of students

passing the state assessment in reading through implementation of:

(@]

The Career Success High School district PLC is currently engaged in an ongoing
sequential process of revising the full academic curriculum to ensure alignment with
Common Core State Standards (CCSS) and 21st Century Skills. The rationale for the
revision initiative is based on prior academic outcomes, changes in resources, changes in
the material covered, and changes in instructional standards.
The Language Arts subcommittee meets quarterly to evaluate the Reading curriculum in
order to ensure continued alignment with the Common Core State Standards and review
and monitor student progress.
The Reading subcommittee will continue to explore metacognitive reading strategies that
apply best practices related to types of text, reading assessments, fluency, motivation,
vocabulary, and note taking.
Develop reading plans, plan cooperative learning, create reading lessons, explore best
reading practices, and develop rubrics.
Career Success will ensure an effective Reading program which will be evident
throughout the curriculum by utilizing the following:

»= Valid and reliable assessments

= Instructional programs and aligned materials emphasizing the five essential

components of effective reading instruction
= Aligned professional development
e Hiring or training Reading Specialists
¢ Building instructional training into pre-service and ongoing professional

development for teachers and principals.
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(@]

e Using and maintaining ADE assessment data that will inform all Reading
instruction.
A wide spectrum of activities will be integrated into the curriculum that supports
the educational goals and overall academic success for students. Additionally,
increased emphasis placed on student proficiency in Reading will increase the

likelihood of student success across the curriculum.

Monitoring of the integration of Common Core State Standards is conducted through

multiple classroom observations and review lesson plans.

1 — 3 minute classroom walkthroughs
30 - 60 minute classroom observations
Peer to Peer observations

Learning Objectives/Outcomes w/standards

Student progress is continuously monitored and documented utilizing the following

methods for Reading:

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts

Pre/Post Diagnostic assessment scores

Local Benchmark assessment scores

Standardized assessment scores
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Career Success High School

2012 AIMS
Grade 10
External Reading Results
Grade/Cohort | Reading Reading Reading Reading Reading Reading Reading
(High School Number Mean Percent Percent Percent Percent Percent
defined by Tested (* Scale Falls Far Approaches Meets Exceeds Passing
cohort year) indicates Score Below
less than
11
students)
49 666 14 41 45 1 46
Career Success High School
2013 AIMS
Grade 10
External Reading Results
Grade/Cohort | Reading Reading Reading Reading Reading Reading Reading
(High School Number Mean Percent Percent Percent Percent Percent
defined by Tested (* | Scale Falls Far Approaches | Meets Exceeds Passing
cohort year) indicates | Score Below
less than
11
students)
2015 48 683 0 44 54 2 56

Career Success High School — Tech Campus

Arizona State Department of Education/2012/2013 Aims Results

10% Growth Increase
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2a. Percent Passing - Mathematics
% A sustained improvement plan that includes evidence of increasing the percent of students
passing the state assessment in mathematics through implementation of:

o The Career Success High School district PLC is currently engaged in an ongoing
sequential process of revising the full academic curriculum to ensure alignment with
Common Core State Standards (CCSS) and 21st Century Skills. The rationale for the
revision initiative is based on prior academic outcomes, changes in resources, changes in
the material covered, and changes in instructional standards.

o The Mathematics subcommittee meets quarterly to evaluate the math curriculum in order
to ensure continued alignment with the Common Core State Standards and review and
monitor student progress.

o The Mathematics subcommittee will continue to explore and emphasize applications and
mathematical modeling, use of graphing calculators, and small-group collaborative
learning through problem-based investigations.

o The subcommittee will implement strategies that improve student skills through numeracy
and literacy of struggling learners. Additionally, the subcommittee will generate
individualized assignments for students at all high school grade levels and mandate
additional instructional time for 9™ and 10" graders who perform below grade level using
small learning communities (SLCs). Career Success will ensure an effective Mathematics
program which will be evident throughout the curriculum by utilizing the following:

»= Valid and reliable assessments

= Instructional programs and aligned materials emphasizing the five essential
components of effective reading instruction

= Aligned professional development

e Hiring or training Math Specialists
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e Building instructional training into pre-service and ongoing professional
development for teachers and principals.
e Using and maintaining ADE assessment data that will inform all
Mathematics instruction.
= A wide spectrum of activities will be integrated into the curriculum that supports
the educational goals and overall academic success for students. Additionally,
increased emphasis placed on student proficiency in Mathematics will increase the
likelihood of student success across the curriculum.
Monitoring of the integration of Common Core State Standards is conducted through
multiple classroom observations and review lesson plans.
= 1- 3 minute classroom walkthroughs
= 30 - 60 minute classroom observations
= Peer to Peer observations
= Learning Objectives/Outcomes w/standards
Student progress is continuously monitored and documented utilizing the following
methods for Mathematics:
» Student Assessment Logs
= Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.
= District Benchmark Assessments
= Mid-Term and Final Marks
= Lesson Plans focused on individualized concepts
= Pre/Post Diagnostic assessment scores
= Local Benchmark assessment scores

=  Standardized assessment scores
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CAREER SUCCESS SCHOOLS
DISTRICT BENCHMARK B — Term 2
SY: 2013 - 2014

CAREER SUCCESS HIGH SCHOOL - MAIN CAMPUS

MATHEMATICS

BOYS |GIRLS |#STUDENTS | #STUDENTS | AVG.

AVG. |AVG. |PASSING FAILING SCORE
GRADE 9 12/42 |11/42 |0 14 12/42
GRADE 10 10/42 |11/42 |1 31 11/42
GRADE 11 12/42 |12/42 |3 43 12/42
GRADE 12 13/42 |13/42 |5 71 13/42

MATHEMATICS STRANDS/CONCEPTS
RETEACH
$1C1-2-3 S3C1 S4C4
S2C1 S3C2 S5C1-2
S2C3-4 S4C1
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2b. Subgroup Comparison — FRL Reading
% A sustained improvement plan that includes evidence of increasing the percent of students
passing the state assessment in Reading in the Free and Reduced Lunch category.

o Individuals at Career Success High School who qualify for the Title 1 Free and Reduced
Lunch Program represent approximately 95% - 98% of the student population. Career
Success High School has taken and implemented several steps in order to increase the
probability that this subgroup is successful in mastering the AIMS or Stanford 10
assessment.

o The Career Success High School district PLC is currently engaged in an ongoing process
of revising the full academic curriculum to ensure alignment with Common Core State
Standards (CCSS) and 21 Century Skills. The rationale for the revision initiative is based
on prior academic outcomes, changes in resources, changes in the material covered, and
changes in instructional standards.

= Vital assessment data will be utilized so both the content and skills are articulated

in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS summary reports

v" District Benchmark assessments

v Pre and Post assessments

v' Formative assessments

v’ Stakeholder surveys

o Supplemental curriculum, in the form of server based resources (APEX, Study Island and
A+ ALS), have been integrated into the curriculum in order to enhance and support

instruction.
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o Monitoring and documentation of individual student progress and Common Core State

Standards integration is conducted through quarterly formative assessment logs,

classroom observations and lesson plans.

= FRL student progress is continuously monitored and documented utilizing the

following methods for Reading:

v

v

v

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts

Pre/Post Diagnostic assessment scores

Local Benchmark assessment scores

Standardized assessment scores

o A professional development calendar is created for the school year focusing on areas

of need which support student proficiency and effective implementation of evidence

based practices in Reading. These areas are identified through the use of student outcome

data to help guide professional development and teacher support. The purpose for using

student outcome data in such an important area as reading is a way to help set priorities

for Career Success Professional Development and has been proven through student

growth that effective professional development has a measurable impact on student

performance.
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Test Resuits for Spring 2013

Arzona's instrument 1o Measure Standards (AIMS) Norm Referenced
100 100
80 £ 80
| - e f e
= - 2011 £ -2
§ 40 - 02 £ 40431 5598 =3 -
0 0
Math Read Write Math Read Language
Sutsect Subect
Measure of Academic Progress (MAP) Arizona English Language Learners Assessment (AZELLA)
School Performance Measures
Attendance Rate 81.8%
On campus Incidents: 0 Promotion Rate™ 51.0%
No comments reporied Dropout Rate 328%
Four-Year Graduation Rate* 20.2%
Five-Year Graduation Rate® 27.0%

" - Grauaton Rate goes not apply 10 K-3 Sohocks

= - Promcton Rate S tased o sel-reponed data (October 1 Exvcliment ang yearend
numter of Suoerss promoted)

NA - Not Appicatie

The Arzona Depariment of Education of Te Siafe of ArZora 00es Not SECmnats on e
Dass of race. nefgion, Color, REtONS oNgn, Sex. BSaDEly Of 308 I IS DIOgIEMS, AChVSES
o In 83 hng 300 empiopmmend pracsces FOr QUESSONnS OF CONCETTS regaang s
staterrent. please contact Corstituent Services of S00.-542-3710

Career Success High School — Tech Campus

School Performance: 2013 — 2014
The A-F Letter Grade:
C-ALT

Federal School Improvement Status:
Focus
Annual Measurable Objectives:
Met

22
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2b. Subgroup Comparison — FRL Mathematics
% A sustained improvement plan that includes evidence of increasing the percent of students
passing the state assessment in Reading in the Free and Reduced Lunch category.

o Individuals at Career Success High School who qualify for the Title 1 Free and Reduced
Lunch Program represent approximately 95% - 98% of the student population. Career
Success High School has taken and implemented several steps in order to increase the
probability that this subgroup is successful in mastering the AIMS or Stanford 10
assessment.

o The Career Success High School district PLC is currently engaged in an ongoing process
of revising the full academic curriculum to ensure alignment with Common Core State
Standards (CCSS) and 21 Century Skills. The rationale for the revision initiative is based
on prior academic outcomes, changes in resources, changes in the material covered, and
changes in instructional standards.

= Vital assessment data will be utilized so both the content and skills are articulated

in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS summary reports

v" District Benchmark assessments

v Pre and Post assessments

v' Formative assessments

v’ Stakeholder surveys

o Supplemental curriculum, in the form of server based resources (APEX, Study Island and
A+ ALS), have been integrated into the curriculum in order to enhance and support

instruction.
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o Monitoring and documentation of individual student progress and Common Core State

Standards integration is conducted through quarterly formative assessment logs,

classroom observations and lesson plans.

= FRL student progress is continuously monitored and documented utilizing the

following methods for Mathematics:

v

v

v

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts

Pre/Post Diagnostic assessment scores

Local Benchmark assessment scores

Standardized assessment scores

o A professional development calendar is created for the school year focusing on areas

of need which support student proficiency and effective implementation of evidence

based practices in Mathematics. These areas are identified through the use of student

outcome data to help guide professional development and teacher support. The purpose

for using student outcome data in such an important area as reading is a way to help set

priorities for Career Success Professional Development and has been proven through

student growth that effective professional development has a measurable impact on

student performance.
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SY: 2012 - 2013/Term 2

Mathematics - Geometry

Internal Pre-Assessment
Grade 10

0%

M Pre-Assessment
HA=26%
mB=11%
HC=34%
mD=18%
B NC=9%

Career Success High School - Main Campus
SY: 2012 - 2013/Term 2
Mathematics - Geometry
Internal Post-Assessment
Grade 10

0%

M Post Assessment
HA=23%
HB=18%
mC=37%
mD=25%
HNC=7%






2b. Subgroup Comparison — SPED Reading

% A sustained improvement plan that includes evidence of increasing the percent of students
passing the state assessment in Reading in the SPED category.

o SPED students at Career Success High School who qualify for the Title 1 Free and
Reduced Lunch Program represent approximately 95% - 98% of the student population.
Career Success High School has taken and implemented several steps in order to increase
the probability that this subgroup is successful in mastering the AIMS or Stanford 10
assessment.

% The Career Success High School district PLC is currently engaged in an ongoing process of
revising the full academic curriculum to ensure alignment with Common Core State Standards
(CCSS) and 21° Century Skills. The rationale for the revision initiative is based on prior
academic outcomes, changes in resources, changes in the material covered, and changes in
instructional standards.

o Vital assessment data will be utilized so both the content and skills are articulated in a
logical sequence from one grade to another in order to avoid duplication and to ensure
proper alignment. Data was evaluated and analyzed through a basic study of student
academic progress to include:

=  AIMS summary reports
= District Benchmark assessments
* Pre and Post assessments
= Formative assessments
= Stakeholder surveys
¢ Supplemental curriculum, in the form of server based resources (APEX, Study Island and A+

ALS), have been integrated into the curriculum in order to enhance and support instruction.
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s Monitoring and documentation of individual student progress and Common Core State
Standards integration is conducted through quarterly formative assessment logs, classroom
observations and lesson plans.

o FRL student progress is continuously monitored and documented utilizing the following
methods for Reading:
= Student Assessment Logs
= Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.
= District Benchmark Assessments
=  Mid-Term and Final Marks
= Lesson Plans focused on individualized concepts
= Pre/Post Diagnostic assessment scores
= Local Benchmark assessment scores
= Standardized assessment scores
% A professional development calendar is created for the school year focusing on areas
of need which support student proficiency and effective implementation of evidence
based practices in Reading. These areas are identified through the use of student outcome
data to help guide professional development and teacher support. The purpose for using
student outcome data in such an important area as reading is a way to help set priorities
for Career Success Professional Development and has been proven through student
growth that effective professional development has a measurable impact on student

performance.
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2013 — 2014 District Benchmark Results

At Benchmark Approaching Benchmark Significantly At Risk
READING READING READING

19%

154 154 ]
TN E . .
b T T T 1 -

HTE 1 HTER 2 HTE 3 ATE 4 ATE 2 ATRE 3

ATR 4 ATE 1 ATR 2 ATR 3 QTR 4
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2b. Subgroup Comparison — SPED Mathematics
Career Success does not possess enough data to measure this category. Please see SPED Reading

to address school improvement plan.
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3a. A — F Letter Grade State Accountability System

% A sustained improvement plan that includes evidence of increasing student growth and

proficiency not discussed in a previous measure.

% A sustained improvement plan to meet targets as described in the appropriate A-F Letter

Grade Model not discussed in a previous model.

o Growth strategies for all student groups: It is the goal of Career Success High School

to continue with the practice of a multi-tiered response to intervention (RTI) for all
students and to construct and personalize the learning experience for each individual.
Career Success will implement the following aspects of personalizing education to

include:
* Decisions based on data;
* Screening for at-risk students;
» Stakeholder collaboration to help each student;

* Progress monitoring; and

* Evaluating the effectiveness of instruction and interventions.

% Graduation Rate: The Career Success Professional Learning Community will meet at the

beginning of the school year to develop individualized learning plans which will be focused on

those students who are nearing the completion of their academic studies.

o

Target students or groups of students who are deemed unlikely to graduate and
increase the amount of help given to them.

Provide social services, including counseling and mentoring, in addition to educational
services like tutoring to make students feel more important and to raise the level of
importance of graduation.

For students whose first language is not English, provide assistance with ELL classes
or translation services to ensure they understand the material.

Create a community-based effort by involving the students and members of the

community in the decisions made.
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o Increase the reasons to stay in school by promoting the positive outcomes of an
education.

o Improve communication between parents and school

%+ Dropout Prevention: The Career Success Professional Learning Community will meet

monthly to discuss, collect and utilize data in order to identify those students who are at risk
of not completing their education or who have already dropped out of school. The criteria
used for the identification of at risk students and the methodology for data collection is as
follows:

o Weekly Progress Reports

o Pre and Post Diagnostic Assessments

o Mid-Term and Final Grades

o Attendance

o SlI Dashboard

o Behavioral Referrals

o Individualized Education Plan (SPED)

o Dropout Prevention Program — ARS 15-901.06

The data will answer the following questions for each student and allow for both proactive
and reactive interventions:

o Who is dropping out,
o Why (for what reasons),
o When (at what point in the student’s career)

Monitoring of the plan is an on-going process that includes a variety of instructional practices
to include:

monitoring of district and common formative assessments

(@]

administrators classroom visitations and observations

O

lesson plans

O

O

instructional team meetings

O

monthly paraprofessional meetings

+« Additional learning opportunities will be provided for all students through the

implementation of Summer School. Classes in Reading and Mathematics will be offered with
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an instructional focus that will utilize both internal and external data sources in order to assist

in the identification of those areas of weakness in both subjects.

ADE - School Improvement and Intervention
SY: 2013 - 2014
District Benchmark Assessments

Approaching Benchmark Significantly At Risk
MATH MATH

5%

40% 40%

o
1% o . o o ] I %
. , . - 1 . .

QIR 2 QTR 3 QTR 4 QTR 1 QTR 2 QTR 3 HTE 4 QTE 1 QTR 2 QTR 3 QTR 4
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Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: Career Success Schools
School Name: Career Success High School — Main Campus

Date Submitted: April 2, 2013

| = Result after initial evaluation

Required for: Review - Annual Report

Evaluation Completed: | - 5/22/13; S—6/24/2013

S = Result after evaluation of information collected from the site visit

Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP)
Math

Instruction: The narrative describes an approach for monitoring the integration of the
standards into instruction, including review of lesson plans. At the site visit,
completed teacher evaluations were reviewed. The district uses a standard
evaluation form.

Assessment: The narrative mentions assessment but does not provide detail of an
assessment plan aligned to the curriculum and instructional practices. The school
keeps a quarterly assessment log for each student in order to document student
progress. Teachers modify instruction based upon assessment results.

Professional Development: The narrative did not describe a professional
development plan used by the school that contributed to increased student growth in
Math. At the site visit, both school level and district level professional development
were described and evidence was provided.

Data provided was limited and legend was difficult to interpret. At the site visit, the
legend for the data presented in the narrative was explained and additional data
was provided.
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Measure Not Comments
Acceptable |Acceptable

1a. Student Median Growth Percentile

(SGP) Instruction: The narrative describes an approach for monitoring the integration of the

Reading standards into instruction, including review of lesson plans. At the site visit,
completed teacher evaluations were reviewed. The district uses a standard
evaluation form.
Assessment: The narrative mentions assessment but does not provide detail of an
assessment plan aligned to the curriculum and instructional practices. The school
keeps a quarterly assessment log for each student in order to document student

S I progress.

Professional Development: The narrative did not describe a professional
development plan used by the school that contributed to increased student growth in
Reading. At the site visit, both school level and district level professional
development were described and evidence was provided.
Data provided was limited and legend was difficult to interpret. At the site visit, the
legend for the data presented in the narrative was explained and additional data
was provided.

1b. Improvement (Alternative High Schools

only) Data provided was limited. At the site visit, additional data was provided.

Math I/s

1b. Improvement (Alternative High Schools

only) Data provided was limited. At the site visit, additional data was provided.

Reading I/s

2a. Percent Passing

Reading Professional Development: The narrative describes future plans for professional
development that will contribute to increased student proficiency in Reading. At the

I/s site visit, both school level and district level professional development were

described and evidence was provided.

Data provided was limited. At the site visit, additional data was provided.
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Measure

Acceptable

Not
Acceptable

Comments

2b. Subgroup Comparison

ELL
Math

1/S

2b. Subgroup Comparison

ELL
Reading

1/S

2b. Subgroup Comparison

FRL
Reading

1/S

Data provided was limited. At the site visit, additional data was provided.

2b. Subgroup Comparison

Students with disabilities
Math

1/S

2b. Subgroup Comparison

Students with disabilities
Reading

1/s

3a. A-F Letter Grade State Accountability

System

1/s

Data provided for this measure conveyed slight increase in math proficiency over
three years and slight drop in reading proficiency over three years.
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Demonstration of Sufficient Progress Evaluation Instrument

Charter Holder Name: Career Success Schools Required for: Review - Annual Report
School Name: Robert L. Duffy High School
Date Submitted: April 2,2013 Evaluation Completed: I- 5/22/2013; S-6/24/2013

| = Result after initial evaluation
S = Result after evaluation of information collected from the site visit

Measure Not Comments
Acceptable |Acceptable

1a. Student Median Growth Percentile
(SGP)
Math I/s

1a. Student Median Growth Percentile
(SGP)
Reading I/s

1b. Improvement (Alternative High Schools
only)
Math I/s

1b. Improvement (Alternative High Schools
only)
Reading I/s

2a. Percent Passing

Math

1/S
2a. Percent Passing
Reading

/s
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Measure Not Comments
Acceptable |Acceptable
2b. Subgroup Comparison
ELL \/s
Reading
2b. Subgroup Comparison
FRL \/s
Math
2b. Subgroup Comparison
FRL \/s
Reading
2b. Subgroup Comparison Curriculum: A narrative and data were not provided to demonstrate that the school
implemented a curriculum that contributes to increasing student proficiency in Math
Students with disabilities for students with disabilities. At the site visit, data was provided to demonstrate
Math that the school implemented a curriculum that contributes to increasing student
proficiency in Math for students with disabilities.
S I . .
Assessment: A narrative and data were not provided to demonstrate that the school
implemented a plan for monitoring and documenting student proficiency in Math for
students with disabilities. At the site visit, data was provided to demonstrate that
the school implemented a curriculum that contributes to increasing student
proficiency in Math for students with disabilities.
2b. Subgroup Comparison Curriculum: A narrative and data were not provided to demonstrate that the school
implemented a curriculum that contributes to increasing student proficiency in
Students with disabilities Reading for students with disabilities. At the site visit, data was provided to
Reading demonstrate that the school implemented a curriculum that contributes to
increasing student proficiency in Reading for students with disabilities.
S |

Assessment: A narrative and data were not provided to demonstrate that the school
implemented a plan for monitoring and documenting student proficiency in Reading
for students with disabilities. At the site visit, data was provided to demonstrate
that the school implemented a curriculum that contributes to increasing student
proficiency in Reading for students with disabilities.
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3a. A-F Letter Grade State Accountability

System /s

4a. High School Graduation Rate
(Alternative Schools)

1/
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Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

Career Success Schools

Charter/School Name: Career Success-Main Campus

Charter Representative: Robert Duffy (Superintendent and Founder)

Other leadership members present: Harriet Caruso (Assistant Superintendent), Kim White-Grundy
(Principal — Main Campus), Lisa Carr (Principal — R.L. Duffy HS)

Date of Site Visit: May 28, 2013
Staff: MM, LW

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were reviewed on site for Career Success-Main Campus

Evidence Requested

Reviewed at Site Visit

Curriculum maps

Online curriculum mapping guide for courses; school uses
APEX, Study Island, and A+LS

Quarterly pacing guides

Pacing guides for online materials broken down by 9 week
blocks

Course revision lists for reading and math and
timeline for revisions

Lists and timeline; revisions aligned with professional
development calendar to address PD needs resulting from
revisions; district PD calendar

Quarterly formative assessment logs

Student Assessment Logs with pre- and post-assessment
tracking

Documentation of classroom observations

Completed classroom walkthrough forms and formal teacher
evaluations

Lesson plans

Completed lesson plans which included identified
interventions and accommodations; AIMS instructional
tracker to monitor standards taught

Documentation of meetings and work conducted by
PLCs and subcommittees

PLC meeting agendas, sign-in sheets, meeting documentation

Documentation of weekly tutoring

District-wide Friday Academy sign-in sheets

Benchmark and final assessment data and records
of data analysis

iSteep data analysis

Evidence of multi-tiered system of support to
improve reading and math

Described process for students receiving interventions during
Friday Academy

Staff requested further information regarding areas not addressed in the Demonstration of Sufficient
Progress. The table below identifies whether or not those areas were determined to be sufficient.

Evidence Requested Evidence Provided Sufficient
Student Median Growth Percentile
for Math Quarterly assessment log for each student to document v

student progress
Documentation related to Friday Academy
Data analysis conducted by content teams

Student Median Growth Percentile
for Reading

Quarterly assessment log for each student to document
student progress v
Documentation related to Friday Academy
Data analysis conducted by content teams






Demonstration of Sufficient Progress Evidence Reviewed at Site Visit

Career Success Schools

Charter/School Name: Career Success-R. L. Duffy High School

Charter Representative: Robert Duffy (Superintendent and Founder)

Other leadership members present: Harriet Caruso (Assistant Superintendent), Kim White-Grundy
(Principal — Main Campus), Lisa Carr (Principal — R.L. Duffy HS)

Date of Site Visit: May 28, 2013
Staff: MM, LW

The table below reflects materials/items referenced in the Demonstration of Sufficient Progress that
were reviewed on site for Career Success- R. L. Duffy High School

Evidence Requested

Reviewed at Site Visit

Standard mapping guide, basic pacing guide

On-line Mapping guide, pacing guide

Evidence related to pre/post assessments, including
data analysis

iSteep data analysis

Documentation related to the tutoring program

RTI attendance from “tardy program,” data analysis, power
standards mapping, intervention program documentation
and data

Research-based lesson plans

Lesson plan format including interventions and
accommodations

Professional development calendar, documentation
of participation in professional development,
completed activity logs demonstrating
implementation of new concepts, and completed
reflection forms

Action steps, standards, and reflections

Evidence of classroom walkthroughs and
evaluations

Log sheets of walkthroughs and evaluations

Weekly lesson plan checklist

Checklist which is due every Friday

Documentation of PLC activity

Sign-in sheets
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CAREER SUCCESS HIGH SCHOOL - Main Campus
Entity ID 79129, Grades 9 - 12
la. Student Median Growth Percentile (SGP) Reading

% This measure received an “NR” for the current year Academic Framework due to the lack
of students who met the criteria for this measure. This measure has been addressed in the
current plan based on anticipated need to include a sustained improvement plan that
includes evidence of increased student growth.

%+ The Career Success High School district PLC is currently engaged in an ongoing process
of revising the full academic curriculum to ensure alignment with Common Core State
Standards (CCSS) and 21 Century Skills. The rationale for the revision initiative is based
on prior academic outcomes, changes in resources, changes in the material covered, and
changes in instructional standards.

= A preliminary study was conducted of the existing curriculum to include the
student body, instructional and non-instructional staff, the local community, and
other stakeholders, areas and factors pertinent to the school and its present
educational services and current needs.

v' The Language Arts subcommittee evaluated the Reading curriculum in
order to ensure alignment with the Common Core State Standards and
meets quarterly to review and monitor student progress.

= Vital assessment data will be utilized so both the content and skills are articulated
in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS summary reports

v' District Benchmark assessments

v" Pre and Post assessments





v Formative assessments
v’ Stakeholder surveys
= A Reading curriculum map has been created in order to document the relationship
between each component of the curriculum. As an analysis, communication, and
planning tool, the Reading curriculum map allows for review of the curriculum to
check for unnecessary redundancies, inconsistencies, misalignments, weaknesses,
and gaps.

v Essential Questions and/or Statements are a requisite support mechanism
with which students will benefit by learning new vocabulary and specific
content for which they are ultimately responsible.

= The Career Success High School calendar is composed of four terms. Pacing guides
were created for the purpose of vertical articulation and contain an at-a-glance
document for each quarter. The quarterly pacing guide is structured to ensure that
the minimum course of study most relevant to AIMS/Stanford 10 preparation is
provided prior to testing.

= The Career Success High School combined district PLC have constructed a course
revision list and developed an ongoing timeline for revising and submitting any
changes.

% Supplemental curriculum, in the form of server based resources (APEX, Study Island and
A+ ALS for the lowest 25%), have been integrated into the curriculum in order to enhance
and support instruction.

% Monitoring and documentation of individual student progress and Common Core State
Standards integration is conducted through quarterly formative assessment logs,

classroom observations and lesson plans.





Career Success High School - Main Campus
SY: 2012 - 2013/Term 2
English Language Arts 4
Internal Pre-Assessment
Grade 10

M Pre Assessment
BmA=8%
BB=2%
mC=2%
mD=46%
HP=30%

" NC=23%

H1=14%

Career Success High School - Main Campus
SY: 2012 - 2013/Term 2
English Language Arts 4
Internal Post-Assessment
Grade 10

B Post Assessment
BA=12%
FB=12%
EC=9%
BD=14%

B NC = 50%
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la. Student Median Growth Percentile (SGP) Mathematics
This measure received an “NR” for the current year Academic Framework due to the lack
of students who met the criteria for this measure. This measure has been addressed in the
current plan based on anticipated need to include a sustained improvement plan that
includes evidence of increased student growth.
The Career Success High School district PLC is currently engaged in an ongoing
sequential process of revising the full academic curriculum to ensure alignment with
Common Core State Standards (CCSS) and 21 Century Skills. The rationale for the
revision initiative is based on prior academic outcomes, changes in resources, changes in
the material covered, and changes in instructional standards.
= A preliminary study was conducted of the existing curriculum to include the

student body, instructional and non-instructional staff, the local community, and

other areas and factors pertinent to the school and its present educational services

and current needs.

v" The Mathematics subcommittee evaluated the curriculum in order to ensure
alignment with the Common Core State Standards and meets monthly to
review and monitor progress.

= Vital assessment data will be utilized so both the content and skills are articulated
in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS/Stanford 10 summary reports

v' District Benchmark assessments

v Pre and Post assessments

v' Formative assessments





v’ Stakeholder surveys
= A Mathematics curriculum map has been created in order to document the
relationship between each component of the curriculum. As an analysis,
communication, and planning tool, the Reading curriculum map allows for review of
the curriculum to check for unnecessary redundancies, inconsistencies, misalignments,
weaknesses, and gaps.

v Essential Questions and/or Statements are a requisite support mechanism
with which students will benefit by learning new vocabulary and specific
content for which they are ultimately responsible.

= The Career Success High School calendar is composed of four terms. Pacing guides
were created for the purpose of vertical articulation and contain an at-a-glance
document for each quarter. The quarterly pacing is structured to ensure that the
minimum course of study most relevant to AIMS/Stanford 10 preparation is
provided prior to testing.

= The Career Success High School combined district PLC have constructed a course
revision list and developed an ongoing timeline for revising and submitting any
changes.

% Supplemental curriculum, in the form of server based resources (APEX, Study Island, A+
ALS and KUTA for the lowest 25%), have been integrated into the curriculum in order to
enhance and support instruction.

% Monitoring and documentation of individual student progress and Common Core State
Standards integration is conducted through quarterly formative assessment logs,

classroom observations and lesson plans.





Career Success High School - Main Campus

SY: 2012 - 2013/Term 2

Mathematics - Geometry

Internal Pre-Assessment
Grade 10

M Pre-Assessment
HA=26%
mB=11%
mC=34%
mD=18%
B NC=9%

Career Success High School - Main Campus

SY: 2012 - 2013/Term 2
Mathematics - Geometry
Internal Post-Assessment

Grade 10

B Post Assessment
mA=23%
MB=18%
mC=37%
mD=25%
BHNC=7%






1b. Student Median Growth Percentile (SGP) Bottom 25%
Improvement Reading

% A sustained improvement plan that includes evidence of increased student growth through
implementation of:

o The Career Success High School Professional Learning Community, in conjunction with
the Reading subcommittee, has formed a multi-tiered system of support in order to
identify those students who fail to demonstrate growth or mastery in Reading. The
primary responsibility of the team will be to communicate and facilitate a problem
solving/decision-making system to assure assistance for struggling students who comprise
the lower 25% in Reading. The team will plan, implement and monitor progress to
improving student achievement through data collection, intervention plans and investment
with family. The team is actively involved in the development of intervention strategies
and ongoing follow-up to attain student success and is tasked with:

= Create task-specific scoring guides or rubrics to measure student proficiency on
performance tasks.
= Look for interdisciplinary connections.
* Analyze data
= Targeting or identification of students who fail to meet acceptable growth measures
in Reading or failure to demonstrate growth/mastery based on the following
criteria:
e AIMS standardized assessment scores (current and previous year)
¢ Pre and/or Post Diagnostic assessment scores. Students are targeted during
the both phases of the process.
e Site-Based Reading Benchmark assessment scores
e District Benchmark assessment scores

e Mid-Term/Final assessment scores





o Interventions for lowest 25%:

Non-Instructional Day:

e Mandatory 9" and 10" Grade Friday Academy to provide targeted

assistance in Mathematics Power Standards from 9:00 a.m. - 12:00 p.m.

Individualized (1:1) tutoring available each week day from 3:10 p.m. — 4:00 p.m.
and Friday from 9:00 a.m. - 12:00 p.m.
Individual Reading Plans (IRP) which are developed through collaboration and
team meetings.
Reading Intervention Specialist
Weekly individualized tutoring groups (classroom pull outs) independent of
traditional classroom instruction utilizing:

e Focused Directed Instruction

e APEX server based instructional program (self-paced and directed)

e A+ Anywhere Learning System server based instructional program (self-
paced and directed)

e Study Island (self-paced and directed)

e KUTA (assessment tool)

e Gender based instruction — 9" and 10" grade

e Title 1 AIMS Preparation course

o Progress documentation monitoring is conducted utilizing the following:

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts





Career Success High School

District Benchmark Assessment

Overall Growth = + 18%

SY: 2012 - 2013

Grade 9 - Reading

Grade 9

District Benchmark Pre-Assessment 1

31

28

25

22

19

16

13

10

[EEY

o
X

20%

40%

60%

80%

100%

Pre Post
Assess Assess
Student 1 2

A., Georgia 47% 78%
B., Dequindre 72% 82%
C., Jesus 72% 0%
C., Junior 62% 0%
C., Tiara 67% 83%
D., Adriana 62% 0%
E., Francisco 55% 0%
G., Jesus 65% 85%
G., Cristal 65% 85%
H., Naomi 77% 88%
H., Eva 75% 0%
K., Charley 62% 79%
M., Alyssa 90% 0%
N., Elias 45% 0%
P., Natalie 62% 0%
R. Andres 50% 85%
Q., Roman 67% 0%
R., lliana 50% 0%
R., Mariela 77% 0%
S., Elizabeth 77% 0%
S., Karla 55% 0%
S., Jamaica 77% 85%
S., Mathew 80% 94%
W., Laslawna 75% 0%
W., Deshawn 62% 73%
T., Quentina 60% 70%
R., Fatima 0% 0%
G., Guadelupe 45% 85%
C., Perla 20% 0%
B., Dequindre 72% 82%
S., Marissa 72% 85%
C., Perla 20% 0%
C., Stephanie 57% 91%
Average Score 60% 78%

Grade 9

District Benchmark Post-Assessment 2

31

28

25

22
19

16
13

10

o
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10






1b. Student Median Growth Percentile (SGP) Bottom 25%
Improvement Mathematics (Alternative Schools)

+« A sustained improvement plan that includes evidence of increased student growth through
implementation of:

o The Career Success High School Professional Learning Community, in conjunction with
the Mathematics subcommittee, has formed a multi-tiered system of support in order to
identify those students who fail to demonstrate growth or mastery in Mathematics. The
primary responsibility of the team will be to communicate and facilitate a problem
solving/decision-making system to assure assistance for struggling students who comprise
the lower 25% in Mathematics. The team will plan, implement and monitor progress to
improving student achievement through data collection, intervention plans and investment
with family. The team is actively involved in the development of intervention strategies
and ongoing follow-up to attain student success and is tasked with:

= Create task-specific scoring guides or rubrics to measure student proficiency on
performance tasks.
= Look for interdisciplinary connections.
= Analyze data
= Targeting or identification of students who fail to meet acceptable growth measures
in Mathematics or failure to demonstrate growth/mastery based on the following
criteria:
e AIMS/Stanford 10 standardized assessment scores (current and previous
year)
e Pre and/or Post Diagnostic assessment scores. Students are targeted during
the both phases of the process
e Site-Based Mathematics Benchmark assessment scores

e District Benchmark assessment scores
11





Mid-Term/Final assessment scores

o Interventions for lowest 25%:

Non-Instructional Day:

Mandatory 9™ and 10" Grade Friday Academy to provide targeted

assistance in Mathematics Power Standards from 9:00 a.m. - 12:00 p.m.

Individualized (1:1) tutoring available each week day from 3:10 p.m. — 4:00 p.m.

and Friday from 9:00 a.m. - 12:00 p.m.

Weekly individualized tutoring groups (classroom pull outs) independent of

traditional classroom instruction utilizing:

Mathematics Intervention Specialist

Focused Directed Instruction

APEX server based instructional program (self-paced and directed)

A+ Anywhere Learning System server based instructional program (self-
paced and directed)

Study Island (self-paced and directed)

KUTA (assessment tool)

Gender based instruction — 9™ and 10" grade

Title 1 AIMS Mathematics Preparation course

Individual Mathematics Plans (IMP) are developed through collaboration and team

meetings.

o Progress documentation and monitoring is conducted utilizing the following:

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and

performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts

12





Career Success High School

District Benchmark Assessment

SY: 2012 - 2012
Overall Growth = +4%
Grade 9 - Mathematics

Grade 9

District Benchmark Assessment 1

29

25

21

17

13

0% 20%

40% 60% 80% 100%

Pre Post
Student Assess Assess
1 2

G., Frania 0% 0%
K., Desiree 0% 0%
L., Andrew 0% 0%
L., Sylvia 29% 0%
M., Hubert 21% 75%
M., Beatrice 0% 0%
M., Jaylin 7% 63%
R., Alex 31% 0%
R., Rafael 29% 0%
C., Santos 38% 0%
G., Jackie 26% 0%
T., Cindy 21% 0%
T., Michelle 21% 0%
W.,, Jess 45% 65%
B., Dashonda 31% 0%
B., Dominick 24% 60%
B., Beranice 19% 85%
C., Francisco 26% 0%
C., Anthony 24% 0%
E., Miguel 17% 0%
G., Marie 29% 0%
B., Dequindre 0% 61%
C., Perla 67% 85%
C., Kelly 70% 88%
G., Guadalupe 26% 61%
H., Naomi 87% 70%
R., Fatima 58% 65%
S., Karla 49% 88%
S., Jamaica 80% 84%
T., Quentina 90% 78%
Average Score 31% 34%

Grade 9

District Benchmark Assessment 2

29

25

21

17

13

1 .
20%

o
X

40% 60% 80% 100%

13






2a. Percent Passing - Reading

% A sustained improvement plan that includes evidence of increasing the percent of students

passing the state assessment in reading through implementation of:

(@]

The Career Success High School district PLC is currently engaged in an ongoing
sequential process of revising the full academic curriculum to ensure alignment with
Common Core State Standards (CCSS) and 21st Century Skills. The rationale for the
revision initiative is based on prior academic outcomes, changes in resources, changes in
the material covered, and changes in instructional standards.
The Language Arts subcommittee meets quarterly to evaluate the Reading curriculum in
order to ensure continued alignment with the Common Core State Standards and review
and monitor student progress.
The Reading subcommittee will continue to explore metacognitive reading strategies that
apply best practices related to types of text, reading assessments, fluency, motivation,
vocabulary, and note taking.
Develop reading plans, plan cooperative learning, create reading lessons, explore best
reading practices, and develop rubrics.
Career Success will ensure an effective Reading program which will be evident
throughout the curriculum by utilizing the following:

= Valid and reliable assessments

= Instructional programs and aligned materials emphasizing the five essential

components of effective reading instruction
= Aligned professional development
e Hiring or training Reading Specialists
¢ Building instructional training into pre-service and ongoing professional

development for teachers and principals.

14





e Using and maintaining ADE assessment data that will inform all Reading
instruction.
A wide spectrum of activities will be integrated into the curriculum that supports
the educational goals and overall academic success for students. Additionally,
increased emphasis placed on student proficiency in Reading will increase the

likelihood of student success across the curriculum.

o Monitoring of the integration of Common Core State Standards is conducted through

multiple classroom observations and review lesson plans.

1 — 3 minute classroom walkthroughs
30 - 60 minute classroom observations
Peer to Peer observations

Learning Objectives/Outcomes w/standards

o Student progress is continuously monitored and documented utilizing the following

methods for Reading:

Student Assessment Logs

Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.

District Benchmark Assessments

Mid-Term and Final Marks

Lesson Plans focused on individualized concepts

Pre/Post Diagnostic assessment scores

Local Benchmark assessment scores

Standardized assessment scores

15





Career Success High School
2012 AIMS
Grade 10
External Reading Results

Grade/Cohort | Reading Reading Reading Reading Reading Reading Reading
(High School Number Mean Percent Percent Percent Percent Percent
defined by Tested (* | Scale Falls Far Approaches | Meets Exceeds Passing
cohort year) indicates | Score Below

less than

11

students)
2014 49 666 14 41 45 0 45

Career Success High School
2011 AIMS
Grade 10
External Reading Results

Grade/Cohort | Reading Reading Reading Reading Reading Reading Reading
(High School Number Mean Percent Percent Percent Percent Percent
defined by Tested (* | Scale Falls Far | Approaches | Meets Exceeds Passing
cohort year) indicates | Score Below

less than

11

students)
2013 41 661 17 49 34 0 34

Arizona State Department of Education/2011 2012 Aims Results/Career Success High School — Main Campus

11% Growth Increase
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2b. Composite School Comparison — Subgroup ELL and SPED
Alternative School

+«+ This measure received an “NR” for the current year Academic Framework due to the lack of
students who met the criteria for this measure. This measure has been addressed in the current
plan based on anticipated need to include a sustained improvement plan that includes evidence of
increased student growth. The improvement plans are fully inclusive for all grades, but will
provide additional RT1 supports that specifically targets ELL and SPED students in Math and
Reading in the areas of:

Curriculum (see 1a, 1b, 2a, 2¢)

Instruction (see la, 1b, 2a, 2c)

Assessment (see 1a, 1b, 2a, 2¢)

Professional Development (see 1a, 1b, 2a, 2¢)
Accountability (see 3a)

Increasing Graduation Rate (see 3a)
Academic Persistence (see 3a)

0 O O 0O O O ©O
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2¢. Subgroup Comparison — FRL Reading
% A sustained improvement plan that includes evidence of increasing the percent of students
passing the state assessment in Reading in the Free and Reduced Lunch category.

o Individuals at Career Success High School who qualify for the Title 1 Free and Reduced
Lunch Program represent approximately 95% - 98% of the student population. Career
Success High School has taken and implemented several steps in order to increase the
probability that this subgroup is successful in mastering the AIMS or Stanford 10
assessment.

%+ The Career Success High School district PLC is currently engaged in an ongoing process
of revising the full academic curriculum to ensure alignment with Common Core State
Standards (CCSS) and 21 Century Skills. The rationale for the revision initiative is based
on prior academic outcomes, changes in resources, changes in the material covered, and
changes in instructional standards.

= Vital assessment data will be utilized so both the content and skills are articulated

in a logical sequence from one grade to another in order to avoid duplication and to
ensure proper alignment. Data was evaluated and analyzed through a basic study
of student academic progress to include:

v' AIMS summary reports

v" District Benchmark assessments

v Pre and Post assessments

v Formative assessments

v’ Stakeholder surveys

% Supplemental curriculum, in the form of server based resources (APEX, Study Island and
A+ ALS), have been integrated into the curriculum in order to enhance and support

instruction.

18
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Monitoring and documentation of individual student progress and Common Core State
Standards integration is conducted through quarterly formative assessment logs,
classroom observations and lesson plans.
= FRL student progress is continuously monitored and documented utilizing the
following methods for Reading:
v' Student Assessment Logs
v Pre and Post assessment for each of the Power Standards/concepts and
performance based objectives.
v’ District Benchmark Assessments
v" Mid-Term and Final Marks
v Lesson Plans focused on individualized concepts
v Pre/Post Diagnostic assessment scores
v Local Benchmark assessment scores
v’ Standardized assessment scores
A professional development calendar is created for the school year focusing on areas

of need which support student proficiency and effective implementation of evidence

based practices in Reading. These areas are identified through the use of student outcome

data to help guide professional development and teacher support. The purpose for using
student outcome data in such an important area as reading is a way to help set priorities
for Career Success Professional Development and has been proven through student
growth that effective professional development has a measurable impact on student

performance.

19
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3a. A — F Letter Grade State Accountability System

A sustained improvement plan that includes evidence of increasing student growth and
proficiency not discussed in a previous measure.

A sustained improvement plan to meet targets as described in the appropriate A-F Letter
Grade Model not discussed in a previous model.
o Growth strategies for all student groups: It is the goal of Career Success High School

to continue with the practice of a multi-tiered response to intervention (RTI) for all

students and to construct and personalize the learning experience for each individual.

Career Success will implement the following aspects of personalizing education to

include:
* Decisions based on data;

* Screening for at-risk students;

« Stakeholder collaboration to help each student;

* Progress monitoring; and

* Evaluating the effectiveness of instruction and interventions.

Retention Plan: The instructional staff has implemented an early alert system that will
identify at risk students who may need extra attention and help and be able to respond
through a support system of tutoring and extra-help. The school will continue to further
support student club and extra-curricular activity participation that can help to build
communities and allow a student’s learning experience to be well-rounded.

Graduation Rate: The Career Success Professional Learning Community will meet at the

beginning of the school year to develop individualized learning plans which will be focused on

those students who are nearing the completion of their academic studies.

o Target students or groups of students who are deemed unlikely to graduate and

increase the amount of help given to them.

o Provide social services, including counseling and mentoring, in addition to educational

services like tutoring to make students feel more important and to raise the level of
importance of graduation.
o For students whose first language is not English, provide assistance with ELL classes

or translation services to ensure they understand the material. Create a community-

21





o based effort by involving the students and members of the community in the decisions
made.

o Increase the reasons to stay in school by promoting the positive outcomes of an

education.
o Improve communication between parents and school

+«+ Dropout Prevention: The Career Success Professional Learning Community will meet
monthly to discuss, collect and utilize data in order to identify those students who are at risk
of not completing their education or who have already dropped out of school. The criteria
used for the identification of at risk students and the methodology for data collection is as
follows:

o Weekly Progress Reports

o Pre and Post Diagnostic Assessments

o Mid-Term and Final Grades

o Attendance

o Behavioral Referrals

o Individualized Education Plan (SPED)
The data will answer the following questions for each student and allow for both proactive
and reactive interventions: Who is dropping out; Why (for what reasons); When (at what

point in the student’s career).

X/

% Monitoring of the plan is an on-going process that includes a variety of instructional practices

to include:

monitoring of district and common formative assessments

O

administrators classroom visitations and observations

O

lesson plans

O

O

instructional team meetings

O

monthly paraprofessional meetings

+ Additional learning opportunities will be provided for all students through the
implementation of Summer School. Classes in Reading and Mathematics will be offered with
in instructional focus that will utilize both internal and external data sources in order to assist

in the identification of those areas of weakness in both subjects.
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Percent Passing
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Career Success High School — Main Campus

School Performance 2011-2012

The A-F Letter Grade:

C-ALT

Federal School Improvement Status:

Focus

Annual Measurable Objectives:

Met
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APPENDIX D: Demonstration of Sufficient Progress for 2011-2012
Robert L. Duffy High School ~ Career Success Schools District
Entity ID 81126 Grades 9-12

1a: Overall Growth ~ Student Median Growth Percentile for Math & Reading

Curriculum

As an alternative high school in the fifth largest city in America, RLD not only strives to
have students meet academic milestones, but to be able to demonstrate growth.

In order to do that you must be able to address the individual needs of the student,
which RLD is able to do with its various resources staff may rely on to encourage student
achievement. This past year we began the process of creating a school that follows the
RTI process. While in the early stages, in many ways is rudimentary, it has provided a
foundation to create a culture of evaluating student growth through data.

Arizona State Standards and Common Core Standards are the driving force of the
curriculum provided to RLD students. Teachers have the opportunity to develop
coursework utilizing not only the various textbooks, workbooks and web-based
curriculums provided by district but are encouraged to expose students to primary
documents while incorporating 21* Century Skills through project-based assignments.

At the Tier 1 level of the RTI process, teachers are actively engaged in creating,
implementing, evaluating and revising their curriculum. At the start of the school year,
teachers collaborate through PLCs consisting of members of common subject matter,
cohorts and across the curricular to establish horizontal and vertical alignment and
interdisciplinary instruction. By working together, the math and English teachers assist
other staff members in effectively integrating math and reading standards into their
lessons. Evaluation and revisions occur at the start of each new term based on analyzing
multiple data points such as pre-assessments, formative assessments, post-assessments,
screeners and benchmarks. Teachers’ progress is monitored by staff collaboration of
standard mapping during staff meetings, 1:1 meetings between staff and administration,
lesson planning and classroom observations.

Based on yearly analysis, Friday Academy was established as a component of Tier 2
intervention. Friday Academy provides focused instruction on the “Power Standards,”
based on analysis of student achievement results.

As an entire staff, intensive collaboration occurred at the start of the year. Staff analyzed
data to determine current student achievement trends and/or lack of student

achievement trends. RLD created a standard mapping guide, basic pacing guide, pre/post
assessments and researched-based lessons. Each week staff meets to evaluate and revise





curriculum based on conclusions made disseminating the week’s data, reflection of
instructional strategies employed and analysis of assessment construction. Teachers are
monitored by submitting weekly mapping guides, activity guides (lesson plans),
classroom observations and staff data review teams.

-~

This initial year of implementing a school model of the RTI process has been a journey for
both teachers and students. An environment of analyzing and evaluating instructional
strategies and assessment results has established a culture of accountability for all,

Instruction

Robert L. Duffy High Schools focus is to provide instruction that enables students to grow
and be successful. When working with a student population that is behind both
academically and emotionally additional measures must be provided.

As a district and site, interventions have been established to support the success of RLD
students. RLD extended class periods exceeds the Department of Education’s guidelines,
providing an Advisory class to support the academic and emotional needs and tutoring
on Friday’s for all students to assist in mastering concepts. In an effort to continue to
provide outstanding educational programs and enable student achievement, RLD most
recently implemented a RTI process and mandatory Friday Academy.

The sites continuation of Advisory class is instrumental in developing relationships
between teacher and student while providing a venue to discuss emotional/social issues
that face youth today. It also provides academic support by providing additional tutoring
time in math and reading and four-year planning and monitoring. Each year the program
strengthens to meet the needs of the current student culture.

Transitioning to a RTI process was supported by extended class periods. Tier 1 teachers
are expected to integrate math and reading standards in all subjects using differentiated
instruction. Teachers are using researched-based instructional strategies, such as
project-based instruction with implementation of graphic organizers more consistently
than before.

Tier 2, Friday Academy provides more intense inventions for all students in math and
reading. Teachers focus on key standards that students have not mastered. Lessons are
balanced between hands-on activities with student-driven application. Friday Academy
provides an environment for each student to have one-on-one attention- less teacher
talk time, more student “doing” time.





Teachers’ progress is monitored by staff collaboration of standard mapping during staff
meetings, lesson planning, classroom observations and data analysis. Staff is monitored
weekly, which supports the instructor in maintaining a high level of accountability, which
encourages effectiveness.

Robert L. Duffy staff strives to provide instruction that is meaningful and driven by
Arizona State Standards in conjunction to Common Core Standards. Providing the state
standards as a foundation of instruction, while closely monitoring implementation of
standards and instructional standards establishes a culture of accountability exhibited by
the continued growth of students in all cohorts at RLD.

Assessment

As a site, RLD staff and students are making the transition to evaluating and analyzing
data to determine academic progress and need.

Advisory class teachers and students work together to review academic progress through
analysis of weekly grades, mid/final term grades, screeners, benchmark and standardized
assessments. Students are transitioning to analyze assessment results that demonstrate
achievement but also to recognize growth. Students use data to establish short and long-
term goals empowering them to correlate their effort to being personally and
academically successful.

Teachers are creating pre/post and formative assessments in their primary classes and
have begun the process to disseminate the data to determine whether the student
achievement or lack of it, is based on student or instructor ineffectiveness.

Friday Academy teachers are instrumental in determining performance measures based
on AZ State Standards. Teachers collaborate weekly to create pre/post assessments that
are clearly aligned to the standards. Both teacher and students review and analyze
assessment scores weekly to determine the level of student achievement. Friday

" Academy post assessment scores are then posted in the lobby by cohort on the school-
wide data wall to track school-wide progress.

As a site, staff collaborates weekly to analyze and evaluate the data, to determine how
to proceed in addressing student achievement. Discussions focus on standards
addresses, instructional strategies applied, assessment construction and overall data
trends. Staff incorporates findings in revising the following week’s Friday Academy focus.





Professional Development

At RLD the expectations of growth expected of students is the same for the development
of its staff. Professional development is planned both at the district and site level.

The professional development plan is determined based on increasing student
achievement in math and reading across all disciplines in conjunction to teacher learning
needs.

Staff’s needs are evaluated based on their training, experience and performance in the
classroom demonstrating increased student achievement. Student performance on
multiple data points assist in determining the needs of professional development.

Each year a district professional development calendar is created based on district
staffing and student needs. Each site supplements the district professional development
calendar with trainings on researched-based instructional strategies that will address
specific learning targets for that school.

At RLD, teachers are required to participate in all district and site professional
development, and then complete activity log sheets demonstrating they have
implemented current training concepts into the classroom. Staff reflects on the
effectiveness of each new strategy and adjusts according to the need of the students.
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APPENDIX D: Demonstration of Sufficient Progress for 2011-2012
Robert L. Duffy High School ~ Career Success Schools District
Entity ID 81126 Grades 9-12

1b: Growth of Lowest-Performing Students for Math & Reading
Curriculum

In an effort to meet the needs of all students, Robert L. Duffy in conjunction with Career
Success Schools continuously looks for curriculum and instructional strategies to increase
student achievement and to demonstrate student growth.

Implementation of a school-wide RTI process has enabled the school to focus on the
specific learning outcomes while consistently analyzing the academic needs of the
student population.

As stated in other indicators, RLD’s staff is instrumental in the creation, implementation,
evaluation and revision of curriculum in Tier 1 and Tier 2. The staff addresses all
components necessary in establishing effective curriculum.

Tier 3 intervention involves the creation of a RTI class Monday through Thursday each
class period and the introduction of an additional curriculum, Study Island to address
individual student needs.

At the start of the school year, teachers methodically and systematically created the
format and curriculum for the RTI room, to ensure it was aligned to AZ State Standards
for math, reading and writing. Each term teachers evaluate and revise accordingly.

Staff will begin to utilize Study Island, a researched-based, web-based curriculum to
assist students in addressing gaps in concepts. Analysis of non-proficient students’
assessment analyzed and a benchmark assessment administered to tailor lessons
specifically for the student. Highly qualified instructors will ensure each lesson is
consistently aligned to AZ State Standards.

Although RLD’s RTI process is in the initial stages, staffs” willingness to work
collaboratively to create, implement, evaluate and revise is evident in the dedication to
insightful analysis and evaluations during staff meetings, the implementation of data
collection and the willingness to monitor and adjust instruction accordingly.





Instruction

As a site, we strive to consistently provide a learning environment that is rich in diversity
of instructional strategies while maintaining the integrity of the Arizona State Standards.

As RLD implements the initial stages of a school-wide RTI process, the focus of Tier 3 is to
decrease the achievement gap. In order to do so, students at the lowest performance
level must have their educational needs addressed. In order to do so, all curriculum and
instructional strategies for Tier 1 and Tier 2 are implemented to all students with the
additional strategies listed below to assist students in progressing to higher performance
levels.

The RTI classroom provides a quiet, academically focused environment where students
go when they arrive late to school, or need an alternative placement during a specific
class period deemed appropriate by either the student or teacher.

Students are able to complete the class assighment with the assistance of an RLD teacher
assigned to the class for the hour. Students complete their assignment, receive tutoring,
complete AIMS prep assignments and receive attendance credit with the support of a
teacher.

Since each teacher on staff is required to provide the day’s assignment to the RTI room,
each lesson is in alignment with the AZ State Standards and is monitored through lesson
planning and quarterly review.

AIMS prep materials are in alignment through the pacing guides established through
Friday Academy planning. The RTI staff members review with the staff at weekly staff
meetings and one-on-one with instructors for each class.

The implementation of Study Island will be introduced during the fourth term, at which
time staff will document alighment of supplemental lesson planning in their lesson plans.
Students will be monitored weekly and data will be disseminated during weekly staff
meetings.

This is the first year of implementation, so data is limited on its effectiveness, but the
immediate improvement clearly observed is the decrease of classroom interruptions,
students earning more credit enabling them to not fall as far behind and receive )
additional support on concepts they might not ordinarily receive.

Students and staff view RTl as a support system, not punitive, encouraging students to
request to work in the RTI room if they need additional assistance.





Assessment

The staff at RLD utilizes data provided throughout the year from site, district, and
standardized assessment to evaluate student progress.

To address the achievement gap, of our lowest performing students, staff analyzes the
assessment data collected within their courses, the results of the universal screener,
district benchmark, Friday Academy assessments and AIMS results. Through analysis of a
variety of data points, current student performance trends are recognized and teachers
work collaboratively to determine how to adjust curriculum alignment with instructional
strategies to support student growth.

While universal screeners and district benchmark assessments are offered only several
times a year, staff uses the data collected during weekly Friday Academy in combination
to formative and post assessment scores in math and English classes from the week.

Analyzing data weekly allows staff to evaluate instructional effectiveness and student
performance immediately and make necessary adjustments without losing much
educational time.

Staff and students review and analyze student data results school-wide in core, elective,
Advisory, RTl and Friday Academy classes as a tool to empower students to connect time
on task with academic results. It has become common practice to hear students, staff
and administration refer to data results when addressing students concerns about their
academic success.

RLD staff is instrumental in the creation and implementation of aligning curriculum with
state standards, concurrently determining appropriate performance measures while
creating pre-assessments, formative assessments, and post-assessment to evaluate
student achievement. It is this hands-on approach that enables the staff, and students to
be actively engaged in the learning process and to show growth within their own cohort
as a RLD community member.





Professional Development

At RLD, teachers play an integral part in the evaluation and analysis of implementation of
instructional strategies, curriculum, and programs administered to students. Since
teachers are actively engaged in creating a culture of student achievement, they are
continually involved in becoming stronger instructional leaders.

District level trainings provide professional development that continues to develop the
instructional strategies necessary in Tier 1 instruction. A district calendar is provided and
staff are required to attend. Site administrators determine the level of implementation
of strategies presented and the timeline for implementation in the classroom. Staff is
monitored through lesson planning, activity logs, professional development reflection
sheets and classroom observations.

RLD staff receive additional professional development specific to its site’s needs, aligned
to improved instructional effectiveness and are typically strategies needed for Tier 2 and
Tier 3 instruction. Through analysis of staff’s professional effectiveness and student
achievement professional development topics are planned.

Staff's participation in staff development is hands-on, allowing teachers to work
collaboratively and then incorporate strategies into their classes, RTI class or Friday
Academy classes. Staff’s implementation of new skills is monitored through lesson
planning, activity logs, reflection sheets and classroom observations.
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APPENDIX D: Demonstration of Sufficient Progress for 2011-2012
Robert L. Duffy High School ~ Career Success Schools District
Entity ID 81126 Grades 9-12

2a: Percent Passing for Math & Reading
Curriculum

Robert L. Duffy High School in conjunction with Career Success Schools District utilizes
not only the Arizona State Standards, but also the Common Core Standards as its primary
foundation for its “curriculum” for not only math and reading, but for all subjects.

Utilizing various instructional materials, such as traditional learning materials as
textbooks and workbooks to web-based curriculums are incorporated in the classroom.
An emphasis in project-based learning with a focus on 21 Century Skills is used enabling
instructors the flexibility needed in addressing the individual academic needs of RLD’s at-
risk youth population.

Through district and site level professional learning communities, staff is actively
engaged in creating and implementing a system to monitor the execution of required
state standards, such as “standard mapping” to ensure that key concepts are addressed
vertically and horizontally with current curriculums.

Initially RLD’s “standard” alignment, for all staff, in all subjects are created annually, but
implementation, evaluation and revising of such standards occurs each term to ensure
initial implementation is effective.

Math and reading committees work collaboratively across all curricular to support all
staff in aligning math and reading standards within each subject areas.

At the end of each year, staff reviews overall curriculum effectiveness based on the
results of student achievement on site and district assessment scores and analysis of
instructional strategies to make their recommendations to the district regarding
continued implementation of current curriculums provided.

Staff submits recommendations of curriculum to site leadership for further review at the
district level.

Since the inception of Robert L. Duffy High School, state standards has been an integral

part of the direction of instruction but implementing a systematic approach of ensuring
implementation and effectiveness of the mapping and instruction of standards has been
within the last year.





Instruction

The focus of high-level instruction based on continuous analysis and evaluation of both
student and teacher success is exemplified from district level policies down to site-based
implementation as demonstrated by evidence provided.

RLD’s implementation of the following strategies has had a positive impact on student

success:

- block scheduling, which exceeds state requirement for minutes per class

- two term requirements to earn a half-credit in math courses

- common focus of reading/writing standards in all courses

- instructional time-on-task executed by class agendas, bell activities and clear lesson
objectives with state standards posted

While incorporating the above, the following systematic approach has been executed in
order to monitor, evaluate and provide continuous improvement in reaching math and
reading student achievement:

Standard Mapping Check List
Weekly Lesson Plan Check List
Classroom Walk-Throughs
Classroom Observations/Evaluations
1:1 Teacher/Principal Mentoring

RLD collaborates as a staff to ensure a systematic approach to Standard Mapping by
recording dates on a common log chart focusing on math and reading standards.
Additionally, all teachers submit weekly lesson plans that include math and reading Az
State Standards with Common Core Standards that are concurrently recorded on a
checklist to ensure standards are consistently being addressed.

Classroom walk-throughs and lesson evaluations throughout each term are provided as
direct feedback to staff regarding the delivery of instructional strategies with alighment
with stated standards on lesson plans.

Establishing a system that provides data for staff and administrators to have the ability to
evaluate the execution of AZ / Core standards in the planning and lesson delivery has
been instrumental in ensuring all math and reading standards are consistently addressed
in all subjects.





Assessment

Collaboration through PLC’s at the district and site level has provided an opportunity for
teachers to develop skills in the creation, implementation and evaluation of assessments,
propelling RLD into becoming a data driven instructional institution.

RLD’s staff develops pre-assessments, formative assessments, and post assessments
across the curricular, with an emphasis on the “power” standards as its performance
measure.

Assessment results are evaluated to determine student mastery of concepts, and to
evaluate instructional effectiveness. By analyzing class assessments, universal screeners,
district benchmarks and state standardized scores, staff has the ability to see trends of
overall mastery, areas of improvement and most importantly, areas of growth.

Staff concurrently makes necessary adjustments to instructional strategies and
implementing interventions when necessary to promote student achievement and
growth.

Currently staff is provided results from universal screeners, district benchmarks, and
state standardized assessments according to scheduled testing seasons, annually, bi-
annually and tri-annually. Teachers utilize assessment results in conjunction with course
specific assessments such as pre-assessments, formative assessments and post-
assessments within each term to analyze student achievement in specific performance
measures.

While RLD is in the initial stages of being a data driven learning institution, the change of
culture of both staff and students is evident by the analysis of data through staff
collaboration, student class discussions and the school-wide data board displayed in the
main lobby. Growth takes time, but it is evident when closer analysis occurs, specific to
Robert L. Duffy High School’s accomplishments.





Professional Development

At the site level, continuous professional development is provided using such researched
based models of Wong, Jones, Hunter, Marzano to name a few, in order to enhance the
individual skills of each teacher and to strengthen the staff, as a team.

Analysis of current staff’s educational training, current level of instructional skills and
experience with working with at-risk youth in conjunction with current student
achievement needs are used to determine the direction of creating a district and site-
based professional development plan.

Annually administration reviews the staff’s Highly Qualified status completing the
Attestation form administered through the AZ Department of Education as a baseline of
overall staff ability level. Review of past staff performance utilizing observation and
evaluation tools, student achievement results of the site, district and standardized
assessments and staff professional goal setting forms are also incorporated in
determining the overall main focus of professional development for the year.

Throughout the year, RLD continues to evaluate and revise the professional development
calendar based on analysis of current student and staff trends.

The results of providing professional development program that not only educates but
also holds teachers’ accountable of implementing such instructional methodologies and
strategies into their instruction have established a universal culture devoted to
continuous school improvement that will increase student achievement.
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Robert L. Duffy High School ~ Career Success Schools District
Entity ID 81126 Grades 9-12

2b: Composite School Comparison for Math & Reading Including Not Rated Measures

Curriculum

Robert L. Duffy, an alternative high school, is faced with the same challenges as any
inner-city high school. Typically, the “sub-group” demographic categories found in more
traditional school settings are actually the majority when servicing an at-risk youth
population.

AZ State Standards and Common Core Standards prevail as the foundation for the
curriculum at RLD, staff is encouraged to consistently analyze and evaluate instructional
materials provided at the site level to determine its impact on student achievement.

After on-going evaluation of RLD’s curriculum for math and reading, and the muti-level
needs of the students, recommendations were discussed at the annual committee
meeting to incorporate a curriculum that would address the needs of students who may
fall into what Arizona Department of Education deems as a subgroup category. RLD had
the opportunity to implement APEX for math and reading for the 2012-2013 school year.

APEX is a web-based curriculum, aligned to AZ State Standards and Common Core
Standards. The program has the flexibility to offer individualized instruction through a
virtual learning or a blended learning format that is teacher driven.

Throughout the entire process of implementation of the curriculum, RLD math and
reading teachers have been instrumental at determining curriculum alignment, mapping
and pacing of the programs provided by APEX to the needs of RLD students. Staff
concurrently evaluates the implementation of the program based on student
achievement determined by data collected through the APEX program and teacher
observation. As data is retrieved and analyzed, the math and reading committee makes
hecessary revisions as deemed necessary to encourage student achievement.

When working with an at-risk population, in order to improve student academic
achievement, attention must be given to the emotional-social needs of the students.
RLD utilizes the researched-based curriculum School Connect in conjunction with the
objectives of ECAP to support the overall success of students.





The focus of Advisory class is to help support students with needs that are not
necessarily apparent for students attending a traditional school setting. Areas such as
short and long term goal setting, improving academic success, preparing for post-
secondary education or career placement and learning healthy problem solving skills to
address emotional /social issues facing today’s youth.

At the beginning of each school year, the initial curriculum alignment, mapping and
pacing guides are aligned vertically and horizontally. Staff continues to create, implement
evaluate and revise the curriculum with current student needs throughout the year, and
systematically at the start of each term.

Robert L. Duffy High School staff strives to improve the effectiveness of all programs
within the school on an on-going basis, as evidenced by the formal strategic meetings on
Friday’s and the informal discussions often heard amongst staff throughout the week.

Instruction

RLD focuses on providing instruction that not only addresses the academic standards but
the emotional needs of its at-risk student population.

Academically RLD offers instruction that is driven by the AZ State Standards and Common
Core Standards, offering alternative curriculum to meet the specific academic needs of
students and has created a learning environment that exceeds the time requirements set
forth by the Department of Education. However, when addressing the needs of a student
population that usually falls into a subgroup category but is your school’s majority, the
school has an obligation to provide additional support.

To address the academic, emotional-social needs of students and increase achievement
of students in the subgroup categories, RLD has systematically implemented a focused
math and reading curriculum utilizing APEX and has incorporated the ECAP objectives
through the researched based curriculum of School Connect.

Initially at the start of the year, teaches work collaboratively to determine the AZ
Standard “mapping” for implementation of APEX, School Connect and ECAP objectives.
Quarterly staff evaluates and revises according to effectiveness based on assessment
results. Teachers are not only required to record AZ State Standards on lesson plans, but
to complete a reflection of overall student progress based on student assessment results.
Standard “mapping” is monitored by checklists and teacher observations quarterly and
through annual teacher evaluations based on student achievement scores.

Both staff and student achievement is monitored through a multi-tiered system of
accountability.





Assessment

Teachers are provided data from standardized assessment scores, district benchmark
exams, pre-post assessments from APEX, mid-term and final course grades, surveys of
learning and career interest surveys throughout the school year.

Collaboratively staff works to establish clear performance measures based on AZ State
Standards in conjunction with Common Core Standards. Quarterly teachers analyze
performance measures based on course assessments and district benchmarks. Initially
teachers have focused on student level of mastery, but teaches are transitioning to
evaluating instructional effectiveness and adjusting curriculum focus and
implementation of various instructional strategies to increase student achievement.

RLD has four terms a year, each term teacher’s review with students their current
grades, record grades onto their four year plans, benchmark scores and standardized
scores, creating a student data portfolio. The data is used for short and long-term goal
setting and strategizing how students are going to attain their academic goals.

Advisory teachers and students work together in utilizing data attained based on surveys
and interest inventories to determine what future plans students may have and how
they will attain the careers of interest.

Robert L. Duffy students and staff are transitioning to becoming a collaborative team in
assessing student achievement through data collection and data analysis to measure
success.





Professional Development

Throughout the year, the faculty is expected to participate in district and site based
professional development in-service days. It is during in-service days that staff is trained
on new curriculums, programs and compliance requirements including researched-based
instructional strategies to increase student achievement.

Analysis of staff professional development needs are based on the staff members’
current instructional skill level and student achievement as evidenced by the
implementation of APEX and the continued use of School Connect and ECAP objectives.

During the 2012-2013 school year, the math and reading team was trained on the
software, focus and expectations of implementing APEX curriculum into their courses.
Based on their initial and on-going trainings, teachers have been accountable for
analyzing and evaluating the progress of implementing the curriculum and have
collaborated on how to continue to use it to maximize its effectiveness specific to RLD
students’ needs.

Staff continued to be monitored on the implementation of School Connect, which they
were provided professional development classes from the previous year. Through PLCs
staff worked collaboratively to continue to implement the curriculum to increase student
achievement. Staff were required to submit curriculum pacing guides to ensure content
correlated with student need.

Finally, staff was introduced to the formal guidelines of ECAP. While RLD had already
been informally addressing many of the goals of ECAP, the staff was able to develop
specific topics to be addressed to prepare students for post-secondary opportunities.
Both staff and students have been held accountable of goal setting by completing
documentation to be added to each student’s Advisory portfolio and inputted into our
SchoolMaster data management system.

Robert L. Duffy High School’s staff is provided professional development for
implementation of curriculum to increase student achievement, but is also trained on

researched-based instructional strategies to improve the overall development of the
teacher,

Addressing the overall needs within the 2b- Composite School Comparison for Math and
Reading, all interventions applied are utilized for all subgroups, even if results were not
rated in the Academic Performance Rating Framework. Servicing at-risk youth is typically
the foundation of students enrolled within an alternative school setting, making the
“sub-group” actually the majority.
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3a: A-F Letter Grade State Accountability

Curriculum

Robert L. Duffy High School, an alternative high school is faced with the same challenges
as any inner-city high school; poor attendance, transient students, low-student
achievement, students below grade-level, teen parents, drug and alcohol addictions and
students who are on probation/parole. While there may be “similarities” of other schools
based on basic demographics, each school has its own strengths and areas of
improvement determined by the challenges it faces.

Since the 2010-2011 school year, RLD has experienced many changes, from location, to
staffing initiating the necessity of creating a new culture. The strength of the new culture
is evident in the analysis of data based on individual student growth.

During this time, staff has transitioned from utilizing traditional learning materials to
web-based curriculums, consistently supplemented by primary, secondary and tertiary
sources. Creating lessons that are high level thinking skills yet individualized for the
students’ ability.

Teachers have embraced aligning their curriculum to state standards creating mapping
guides to ensure student achievement. Concurrently, learning how to monitor and adjust
the focus of curriculum to meet students’ needs.

The culture today, is of a staff that collaborates to create, implement, evaluate and
revise math and reading AZ State Standards across the curriculum to provide students
with solid instruction and intervention strategies to raise the achievement gap.





Instruction

RLD’s focus on integrating effective instructional strategies with an emphasis on the
“Power Standards” to increase student achievement has been a priority across the
curriculum.

One of the greatest areas of improvement would be in the level of instructional focus at
RLD over the course of the last two years.

The school-wide culture of standards established for staff and students are exemplified
by the increased time-on-task and teaching bell-to-bell.

Each class provides and daily agenda for students that includes Arizona State Standards,
objective of the day, lesson activities for the day and a bell work assignment. All teachers
integrate math and reading into their lessons. Both staff and students are focused on the
lesson for the day increasing student productivity.

Teachers follow a universal standards based lesson plan format that includes the
documentation of Arizona State Standards with Common Core Standards, instruction
format, differentiated instructional strategies, assessments and academic achievement
reflections. This high-level lesson plan format, establishes clear lesson outcomes to
support student achievement.

The Arizona Standards are easily monitored in the detailed lesson plans, lesson plan
reviews, classroom observations and standard checklists.





Assessment

Teachers work collaboratively and are actively engaged in creating comprehensive
assessments for their courses, and site benchmark exams that clearly define
performance measures based on Arizona State Standards.

As a staff, analysis and evaluation of data occurs quarterly, bi-quarterly and weekly to
address performance measures of concern. Modifications to curriculum and instructional
strategies are employed and standards are reassessed for student progress.

As a school culture, RLD is reviewing data with students providing structured, student led
discussion forums to analyze and evaluate student assessment results. This is most
evident during Friday Academy class when student take a pre-assessment and post-
assessment on the current standards. Results for cohorts are posted on the school-wide
data board.

Developing a common language of high academic standards demonstrated through data
is becoming the driving force of raising student achievement. Both staff and students are
actively engaged in strategizing in strategies on how to demonstrate improvement with
each passing week.

Professional Development

Robert L. Duffy High School’s leadership is focused on providing professional
development that is meaningful and relevant to raising student achievement based on
the instructional level of all staff members.

A yearly calendar is created based on the instructional level of incoming staff and the
student achievement results from the year. Topics are covered that will enhance the
overall school focus of student management and integration of math and reading
standards across the curriculum.

Additional in-service days are added as needed based on the analysis of student
achievement and classroom observations of instructional strategies.

Staff’s participation and integration of professional development strategies is monitored
through activity log sheets, reflection sheets, lesson planning and classroom observation.

Ultimately, as teachers continue to implement and integrate strategies, additional
concepts will be integrated to continue individualized staff professional growth.
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APPENDIX D: Demonstration of Sufficient Progress for 2011-2012
Robert L. Duffy High School ~ Career Success Schools District
Entity ID 81126 Grades 9-12

4a: Increasing Graduation Rate

Robert L. Duffy High School, as a member of the Career Success Schools charter,
embraces the message of the district’s Mission Statement to provide an educational
program that teaches necessary skills to transition to adulthood in a supportive
environment. The very essence of the Arizona Department of Education’s recent focus
to increase retention and graduation rates for Arizona students has been the core
foundation of this district.

At RLD, we have established a comprehensive approach to encouraging students to
remain in high school and graduate by providing an educational program that addresses
the educational, mental, emotional, and social needs of our at-risk student population.

At the site level, attention to student needs to increase student success has been at the
forefront of the overall structure of the school:

Master schedule that exceeds the Department of Education’s time requirements.

- Students assigned to a yearlong Advisory teacher, who acts as a mentor supporting
students both mentally and emotionally.

- Student teacher ratios, typically 25:1 that promote individualized instruction to
address student specific academic needs.

- Individualized student scheduling.

- Grading policy that permits students to have additional time to earn credits.

- Childcare center to address the needs of our teen-parents.
universal student management system that has created a safe learning environment.

- Multi-tiered advisement system that addresses academic and emotional needs.

- Extra-curricular activities such as athletics and clubs.

Instructionally, teachers provide differentiated instruction rich in 21°* Century skills,
driven by Arizona State Standards. The emphasis is to focus on topics relative and
meaningful that will prepare students with skills that will enable them to transition to
college, trade school, military or the workforce.

RLD students are enrolled in an Advisory class that supports students for post-secondary
readiness by providing academic goal setting and education/career planning.





Advisory teachers maintain a student portfolio, driven by the ECAP Attributes that
manages the students’ academic achievement on all site, district and standardized
assessments, report cards and four-year planning guides.

Concurrently teachers provide students with opportunities to explore post-secondary
career paths through interest surveys and skill inventories. Students are actively engaged
in researching education/career path requirements, financial planning, resume writing
and strengthening interviewing skills.

Robert L. Duffy High School’s comprehensive approach to ensure students remain in
school and graduate is consistently monitored. Staff assists students each term to
review progress and goals. Staff counsels students on obstacles that might be preventing
them from achieving their goals and connects them with resources within the site,
district or community when necessary. Students are required to update their monitoring
sheets so they are empowered to be active participants in the planning, preparing and
execution of their post-secondary education/career path.

Students participate in extracurricular clubs and athletics provided on campus. Based on
student interest surveys, students are enrolled in activities for eight-week increments, at
which time they have the opportunity to select another activity.

At RLD, ECAP plans are monitored, reviewed and updated quarterly.

Students approaching graduation conference more frequently with their advisor to
ensure all requirements are completed and submitted into their portfolios for
college/career preparedness.





Robert L. Duffy High School
4a : Increasing Graduation Rate

2011-2012 School Year

Credits Earned to Graduate in 5 Years
1
09 |

0.8

0.7 \ H Enrolled with at least minimum
. credit requirements for May

0.6 ‘ graduation

0.5 = OMay graduates
0.4 '
0.3 —
0.2
0.1

2011 + 2012

2012-2013 School Year

Credits Earned to Graduate within 5 Years

0.9

08

0.7 m Enrolled with at least minimum
’ credit requirements for May

0.6 graduation

0.5 [ May graduates
04
0.3
0.2
04— - —

2012 + 2013 2014

Graduation Rate

4th & 5th Year Combined Cohorts

—%¥— % of Graduates

0 , ,
2011 8Y 2012 8Y Projected 2013 SY





		charter-improvement-plan-main-campusDSP

		rld-framework-appendix-dDSP




Career Success Schools

A Student Ownership Approach to Learning and Success

3816 N. 27" Ave. Phoenix, AZ 85017  Phone: 602-285-5525 Fax: 602- 285-0026

Performance Management Plan Career Success HS — Main Campus

Submitted: September 1, 2010 Bob Duffy — Charter Representative

TABLE OF CONTENTS

Section 1. Data Self-Analysis and Interpretation of Findings
Graphs and Charts To Support Data

Section 2. Underlying Reasons for the School’s Academic
Performance

Section 3. Overview of Past Efforts to Improve Academic
Performance - “What Worked — What Did Not”

Section 4: What it Will Take to Improve Academic
Performance

Section 5: Performance Management Plans for Reading and
Math

Section 6: Universal Summative Assessment Program





Section 1. Data Self-Analysis

In order to better prepare our 5 year Management Plan to increase
academic scores, we have looked closely at our previous data for the past
5 years. Our self-analysis began with identifying the names of students
and their cohort year along with scores made on the state required AIMS
tests. Please note the Graphs and Charts on the succeeding pages.

The progress or lack of progress that our students have made is best
analyzed by considering factors that led to the student’s raw scores so that
necessary adjustments can be made. The following factors are portrayed
in the Charts and Graphs:

1. The student’s academic grade levels in reading and math upon entry.
Many come to us 2, 3 and 4 or more grades below grade level.

2. The amount of time the student has been with us. Our Open Enroliment
allows students to start anytime during the school year.

3. The number of schools a student has attended prior to attending
CSHS. Many have attended 2 or 3 schools.

4. Percent of students who have shown academic gains on test scores.
5. Student attendance relative to student scores.

6. Percent of students entering CSHS with a deficient number of
credits according to their Cohort Year.

7. ldentification of how are students, as a whole, scored on the
individual test strands in the AIMS Math and Reading results.
The results of scores on the individual strands in the Math and
Reading can be tracked in order to determine what strands need to
be emphasized in the Math and English classes.





Section 1: Interpretation of Findings

In carefully reviewing the data, in collaboration with our teachers, we have
made the following interpretations and conclusions.

1. The longer a student is enrolled with us the more likely their scores
will improve

2. Poor attendance is definitely a deterrent to making higher scores

3. The trend exists that year in and year out we have been enrolling
students who, not only have below grade level skills, but enter with
fewer credits

4. Our students, as a whole, do poorly on the following Strands in the
Math and Reading AIMS Tests:

e Number Sense

e Patterns, Algebra and Functions
e Geometry and Measurement

e Elements of Literature

e Vocabulary

e Word Choice

Based on this review and pinpointing student deficiencies we have
determined that what we have in place for the 2010-11 will further track and
identify weaknesses early on.

Specific target and our strategies are found in the following sections.

We are confident that we are on the right pathway to raising student
achievement. We look forward to participating in our 5 year renewal and
are committed to showing student growth.





Section 1: Charts and Graphs

See Attachments





Section 2. Underlying Reasons for the School’s Academic

Performance

Career Success Schools is a Charter School District for At-Risk Youth that
Is not populated via feeder schools as are the other district schools area in
which we are located. Rather, those students enrolling are transferring in
from other academic settings. New students upon enrollment are, on an
average, 4-7 credits below expected cumulative credits toward graduation
with a history of discipline referral.

Some students are entering with histories of incarcerations at a state
school or detention center. These same students enter with histories of
problematic attendance, multiple transfers between schools prior to
attending Career Success Schools, as well as poor academic progress as
indicated by their GPAs. Of these new intakes, less than 5% met standards
on their 8" grade AIMS assessment on any AIMS subtest.

At Risk Students are young people, male or female, who have a higher
than normal probability of making bad choices that will profoundly affect
their future. Some of the factors involved in the lives of these students are
as follows: Single parent home, at or below the poverty line, higher crime
neighborhoods, unemployment, poor performance at school, emotionally or
physically abused, few support systems, neglect or abandonment, and
sometimes negative contact with police agencies.

There are five strategies that we list to aid at-risk students.

1. Intensify Learning - research found that rather than dumb down the
curriculum for students it is important that they be challenged. Those
students who were challenged scored better on the AIMS test than those
who were in basic skills courses. Challenging the students gave them an
opportunity to think and live up to the challenge.

2. Provide professional development for teachers -This included teacher
participation in mentoring programs, study groups, peer coaching and
research.





3. Expand learning options -These options are too numerous to list but
include extended school time options, extra tutoring days and differentiating
teaching options.

4. Assess to inform teachers -The primary aim of assessment is to foster
worthwhile learning for all students and alternative assessment, especially
performance based, are encouraged on a year round basis.

5. Intervene early and often. The emphasis here was to find what helps a
child and go with it. Knowing multiple intelligences does nothing if the
information is not put to use.

Career Success Schools is in the process on continuous implementation of
their plan for identifying high "at-risk" children. Instead of kicking them out
of school, the whole community is banding to volunteer for programs to
keep the children in school and off the streets where they are likely to join
gangs and working with those who already have.

Career Success Schools has an excessive dropout rate, accurately
reported by exit code that relates to the population we serve. Our student
body is impacted by external stressors including constant change in the
students’ home lives, the demands of being a teen-parent with one or more
young children of their own, and their own fears of success, failure and a
pervasive lack of future perspective and goals.

There is no inconsistency in the levels of compliance within our schools.
Although we work diligently to avoid student drop outs, the sheer number of
students requiring intervention, places the provision of extra supports and
services on an unrealistic timeline.

Follow up protocol in place for student retention includes phone calls, home
visits, assistance in determining community resources, and interdisciplinary
staff conferencing. We make it clear to our students that we want them
here and are willing to help them overcome their obstacles, whatever they
might be. These interventions are often met with success as illustrated in
the numerous “re-enrollments” that occur here at Career Success Schools.

Our retention program, tailored for all students, also includes calling the
home daily upon a student absence for a class period or a day, providing





guidance, food baskets and assistance with transportation. Regrettably,
there are still those cases, where all attempts are still met with a student
failing to return.

Occasionally it is evident that a change in educational setting is indicated to
facilitate the academic success of one of our students; this has been the
case with several students. Whereupon a student is determined to be at
risk for dropping out whether it is by poor attendance, inadequate academic
performance, communicated or revealed conflicts at home or in school,
identified lack of resources to meet basic needs, or other variables.

On average Career Success has between 15-20% students identified in
need of special education services. Over 70% enter with expired IEP’s and/
or MET’s. Those with expired IEP’s have missed at least one full year of
school. Of the remaining 30% with |IEP’s that are current, transcripts reflect
no credit issued in previous class offerings. While the students are with us
credit is earned in every class due to the specialized services they receive.

Career Success Schools utilizes a variety of in-house and community
based partners. We collaborate to address these concerns in attempts to
rectify the causative factors and facilitate the student’s continued academic
progress. We are in partnership with Terros, Goodwill, YMCA, and Chicano
Por la Casa to name a few. For example, Terros has helped our students
with counseling needs, including for substance abuse, while Goodwill has
helped our students meet their basic needs by providing them employment
opportunities to help meet their basic needs.

One of the strategies we implement to retain students is a formal review of
transcripts of those students that became dropouts. We do this to seek
clues and correlations in an effort to strategies solutions if it seems that the
lack of success by the student might be related to our programs. We are
pleased to state that during such review, it appears that we are providing
appropriate services and opportunities and that no such correlation is
evident. Career Success Schools has not incurred a spike in drop out
numbers for students in duration of consecutive years.





One of the strengths at Career Success Schools is our Performance on
Statewide Assessments as evidenced by a 10% increase in AIMS
assessment scores as well as reported overall performance on school-
based assessments in core academic areas. Our reading assessments,
both AIMS and STAR Reading, indicate that our students are performing
with consistency with regard to reading achievement, regardless of their
placement in our system.

We implement self-paced instruction and diversified instruction as well as
attention to learning styles to help our students succeed to the best of their
own abilities and become independent learners. Those students who
require additional support from our instructions additionally benefit from this
with increased capacity for 1:1 instruction.

At the high school level, we have Accelerated Reader, Study Island, A+,
Accelerated Math, Saxon Math, AIMS web and Buckle Down. Word Smart
is available to all students and our ESL students have additional
opportunities that maximize their language acquisition. The entire above
meet the standards of the NCLB act. It is fully analyzed and utilized to
make decisions regarding curriculum and services, as well as modifications
to instructional programs.

Our academic program at Career Success Schools has the flexibility to
adjust teacher/book/time/learning style elements to meet the needs of the
students we serve. We further attribute our success in Performance on
Statewide Assessments to the fact that all teachers employed at Career
Success are highly qualified to teach in the core areas. All
paraprofessionals have met the requirement of NCLB and all SPED
teachers are certified.

With the intent of making further progress with assessment success,
including Statewide Assessments, Career Success School is using
collaborative efforts to address some manageable teacher shortages. In
order to recruit and retain quality educators, we offer a competitive salary, a
Professional Learning Community, professional development opportunities,
competitive benefits and inter-departmental support for all staff. We





allocate 301 funds in such a way as to encourage quality educators to meet
school-based expectations that are in sync with higher performances on
Statewide Assessments. With the support of consultants, vendors, and
professional development opportunities, our teachers are establishing an
effective Professional Learning Community to help further identify and meet
student academic needs. We anticipate further growth in our Performance

on Statewide Assessments, regardless of our challenges.

Section 3. Overview of Past Efforts to Improve Academic

Performance - “What Worked — What Did Not”

Since the inception of the state required AIMS testing, we have been aware
of the difficulty many of our students would experience due to having below
grade level academic skills, interruptions in their school attendance and the
lack of having a mind-set for instruction and learning. Our attempts at
Improving scores over the years cover a wide range of strategies.

Our past efforts and strategies are numbered below. We will continue to
use them along with added components and benchmarks to insure
effectiveness

1. The STAR Reading and Math assessment in given upon enrollment
2. Scheduling students into appropriate classes

3. Friday tutoring required of all 9" and 10™ graders and those 11" and 12"
graders who scored low on the AIMS tests.

4. The expenditures of Title 1 monies allowing for additional teachers and
Professional development.

5. Advisement Program that links one teacher to 20 students. Teacher and
students meet daily for 30 minutes. Advisors track student progress,
assists in scheduling their student’s classes, maintains contact with parent
and serves in a counseling role with the student.





6. Classroom site fund dollars in concert with teacher evaluations as
related to student performance.

Section 4. What it Will Take to Improve Academic

Performance
1. Remove any Barriers, Policies, and Past Practices that inhibited
effectiveness in working with our students.
2. Early Identification of each student’s level in Reading and
Math and tailoring instruction based on analysis
3. Administer both valid and timely Pre and Post-Tests to determine
progress

4. Denote scheduled time to frequent and thorough data analysis

5. Follow a strict adherence for teachers to use the summative and
formative sections outlined in their lesson plans

6. Instill in every teacher, especially in the elective classes,
that they are a Reading and Math teacher and they are to
use their subject matter curriculum with that in mind.

7. Specific Steps we will be taking to Improve Academic Performance

= QOrganization of Professional Learning Committees.

» Develop SMART Goals.

» Professional development and review of daily lesson
plans

= Administer Pre and Post Tests.





Section 5: Performance Management Plans for Reading/Math

Reading

(Action Steps)

See Template Attachment

(Action Steps)

See Template Attachment





Section 6: Universal Summative Assessment Program

Checking for understanding is the hallmark of assessment for
learning. Teachers emphasize the use of feedback (both student self-
assessment as well as peer and teacher feedback) to monitor
progress toward established learning goals for continuous
iImprovement in both learning and teaching. Progress monitoring
systems are designed to improve communication about student
performance within and beyond the professional learning community.
Information from common interim, benchmark, and summative
assessments is used formatively to the greatest extent possible.

By placing an emphasis on formative assessment, or assessment for
learning, CSHS works to promote classroom practices in on-going
monitoring of student learning by gathering evidence of
understanding and misunderstanding on concepts, content, and
skills. Providing continual feedback to learners enables both students
and teachers to work together to close gaps between current learning
and established learning intentions.

The following document details the assessment protocols and
procedures we will be using.

Thank you
Harriet Caruso

Tim Freeman, Principal

(See Attachment)





INDICATOR: Reading

PERFORMANCE MANAGEMENT PLAN

Career Success Schools- Main Campus

DURATION OF THE PLAN: Begins July, 2010 to May, 2014

MEASURE

METRIC

TARGET

(Identify what aspect of indicator, i.e.
academic area, will be focused upon.)

AIMS and NWEA results

(Reasonable and appropriate ways to
measure the identified improvement
area — generally numeric.)

3% AIMS 2011

5% AIMS 2012

7% AIMS 2013

10% AIMS 2014

10% NWEA 2011
15% NWEA 2012
20% NWEA 2013
25% NWEA 2014

(Intended results or definition of
success within a certain period of time)

By 2014 60% of 12 grade students,
40% of 11™ graders, 30% of 10"
graders continuously enrolled with us 1
full year will meet AIMS.

All others continuously enrolled with us
6 months will show a 1.5 grade growth
in reading for that fiscal year.

STRATEGY I: Provide and implement a reading curriculum that improves student achievement.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1 Clarify and pace essential skills, | July All instructional staff List of each teams pacing guides 0
concepts and dispositions in each | 2010/Aug2010

area of language arts utilizing
standard documents, curriculum
guides, assessment blueprints and
textbooks.

Approved March 8, 2010

Attachment D






2. Utilize a variety of instructional
strategies to help students learn all
skills at or above grade level
proficiency targets

Weekly

All instructional staff
Principal

Lesson Plans
Results on all indicators

3. Create/implement a master
instructional schedule at each
grade level to provide protected
blocks of instructional time for all
area content.

August 2, 2010

Principal

Master Schedule

4. Initiate individual and small
group programs to provide
additional intervention and
enrichment learning time for
students

Daily

All instructional staff
Principal

Intervention schedule, student
records/schedules

STRATEGY II:
for Reading into instruction.

Develop and implement a plan for monitoring the integration of the Arizona Academic Standard

Action Steps

Timeline

Responsible Party

Evidence of Meeting Action
Steps

Budget

1. Check alignment of each unit of
our program with state standards,
study results of the last state
assessment, identify problem areas
and develop specific strategies to
address those areas in our course.

Complete the
analysis on the
teacher
workday prior
to the start of
the new year.

Principal

Written analysis of state
assessment and strategies to
address weakness.

2. We will examine the results of
each common assessment to
determine which member of the
team is getting the best results on
each skill, and then share ideas,

Ongoing
throughout the
year(s) each
time a
common

Each member of the
team

Analysis of findings after each
common assessment

Decrease in the failure rate

Approved March 8, 2010
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methods, and materials for
teaching those skills more
effectively in their PLCs.

assessment is
administered

Increase in the percentage of
students proficient on state
assessment

3.

STRATEGY llI: Develop and implement a plan for monitoring and documenting student proficiency in reading.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Develop and implement local Midpoint of Grade level teams and Increased results for all students on | O
common formative grade level each nine principal local, district, state and national
assessments to: 1) frequently weeks indicators
monitor each students learning of
essential outcomes 2.) Provide
students with multiple
opportunities to demonstrate
progress in meeting and exceeding
learning targets
2. Develop common formative Formative Teachers Student performance on team 5,000
assessments and administer them | assessments endorsed common assessments
every three weeks. These will be created
assessments will provide repeated | prior to the
opportunities for the student to start of each
become familiar with the state unit of
testing format instruction
throughout the
year. They will
be

Approved March 8, 2010
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3. After each common assessment,
we will identify any student who
does not meet the established
proficiency standard and work
with professional learning
community (PLC) to have those
students re-assigned to the tutoring
center.

Assessments
administered
every 3 weeks,
students
assigned to
tutoring within
1 week

Members of the entire
team will request
tutoring as their
supervisory
responsibility; principal
will work with tutors
after each assessment

Daily list of students receiving
tutoring

4. We will replace failing grades
from our common assessments
with the higher grade earned by
the student who are able to
demonstrate proficiency in key
skills on subsequent forms of the
assessment after completing
tutoring

Multiple forms
of assessment
will be created
prior to the
start of each
unit of
instruction.
Tutors will
administer the
second
assessment
within 2 weeks
of a student’s
assignment to
the tutor.

Entire team will create
multiple forms of each
assessment. Tutors will
administer the
assessment after student
has completed the
required tutoring

Compilation of results from
subsequent assessments

Approved March 8, 2010
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STRATEGY IV: Develop and implement a professional development plan that supports effective implementation

of the reading curriculum.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Develop, implement, and Ongoing Principal Quarterly reviews 7,000
evaluate team action research Instructional team Midyear progress reports
projects to improve learning and End of year evaluations
teaching. Use information form Assessment results
common assessments to identify
staff development needs. Provide
ongoing job-embedded staff
development
2. Provide parents with the Ongoing Principal Increase in number of parents 5,000
resources and strategies to help Instructional team attending conferences
their children succeed
academically. Information will be
provided through parent teacher
conferences, newsletters and
teacher calls and workshops
3. We will examine the results of Weekly All instructional staff Analysis of findings after each 0

each common assessment to
determine which member of the
team is getting the best results on
each skill, and then share ideas,
methods, and materials for
teaching those skills more
effectively in their PLCs.

Principal

common assessment
Decrease in the failure rate
Increase in the percentage of

students proficient on state
assessment

Approved March 8, 2010
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ANNUAL BENCHMARK TARGETS:

Baseline Year 1 Year 2 Target For This Plan
Less than 10% of 3% increase in 5% increase in All students enrolled 6 or more consecutive months will show
students enrolled Meeting AIMS Meeting AIMS academic growth of 1.5 years.

consecutively meet
AIMS

10% increase in
measurable growth
of all students with
us for 6 consecutive
months

15% increase in
measurable growth
of all students with
us for 6 consecutive
months

Approved March 8, 2010
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PERFORMANCE MANAGEMENT PLAN
Career Success Schools- Main Campus

INDICATOR: Mathematics DURATION OF THE PLAN: Begins July 2010 to May, 2014

MEASURE

METRIC

TARGET

(Identify what aspect of indicator, i.e.
academic area, will be focused upon.)

AIMS and NWEA results

(Reasonable and appropriate ways to
measure the identified improvement
area — generally numeric.)
3% AIMS 2011

5% AIMS 2012

7% AIMS 2013

10% AIMS 2014

10% NWEA 2011
15% NWEA 2012
20% NWEA 2013
25% NWEA 2014

months will meet AIMS.

(Intended results or definition of
success within a certain period of time)

By 2014 30% of 12 grade students,
20% of 11" graders, 20% of 10™
graders continuously enrolled with us 6

All others, continuously enrolled with
us 6 months will show a 1.5 grade
growth in math for that fiscal year.

STRATEGY I: Provide and implement a mathematics curriculum that improves student achievement.

Action Steps

Timeline

Responsible Party

Evidence of Meeting Action
Steps

Budget

1. Clarify and pace essential skills,
concepts and dispositions in each
area of math utilizing standard
documents, curriculum guides,
assessment blueprints and
textbooks.

July
2010/Aug2010

All instructional staff

List of each teams pacing guides
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2. Utilize a variety of instructional
strategies to help students learn all
skills at or above grade level
proficiency targets

Weekly

All instructional staff
Principal

Lesson Plans
Results on all indicators

3. Create/implement a master
instructional schedule at each
grade level to provide protected
blocks of instructional time for all
area content.

August 2,
2010

Principal

Master Schedule

4. Initiate individual and small
group programs to provide
additional intervention and
enrichment learning time for
students

Daily

All instructional staff
Principal

Intervention schedule, student
records/schedules

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standard for

Mathematics into instruction.

Action Steps

Timeline

Responsible Party

Evidence of Meeting Action
Steps

Budget

1. Check alignment of each unit of
our program with state standards,
study results of the last state
assessment, identify problem areas
and develop specific strategies to
address those areas in our course.

Complete the
analysis on the
teacher
workday prior
to the start of
the new year.

Principal

Written analysis of state
assessment and strategies to
address weakness.

2. We will examine the results of
each common assessment to
determine which member of the
team is getting the best results on
each skill, and then share ideas,

Ongoing
throughout the
year(s) each
time a
common

Each member of the
team

Analysis of findings after each
common assessment

Decrease in the failure rate
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methods, and materials for
teaching those skills more
effectively in their PLCs.

assessment is
administered

3.

STRATEGY llIl: Develop and implement a plan for monitoring and documenting student proficiency in

mathematics.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget
Steps
1. Develop and implement local Midpoint of Grade level teams and Increased results for all studentson | O
common formative grade level each nine principal local, district, state and national
assessments to: 1) frequently weeks indicators
monitor each students learning of
essential outcomes 2.) Provide
students with multiple
opportunities to demonstrate
progress in meeting and exceeding
learning targets
2. Develop common formative Formative Teachers Student performance on team 5,000
assessments and administer them | assessments endorsed common assessments
every three weeks. These will be created
assessments will provide repeated | prior to the
opportunities for the student to start of each
become familiar with the state unit of
testing format instruction
throughout the
year. They
will be
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3. After each common
assessment, we will identify any
student who does not meet the
established proficiency standard
and work with professional
learning community (PLC) to have
those students re-assigned to the
tutoring center.

Assessments
administered
every 3 weeks,
students
assigned to
tutoring within
1 week

Members of the entire
team will request
tutoring as their
supervisory
responsibility; principal
will work with tutors
after each assessment

Daily list of students receiving
tutoring

4. We will replace failing grades
from our common assessments
with the higher grade earned by
the student who are able to
demonstrate proficiency in key
skills on subsequent forms of the
assessment after completing
tutoring

Multiple forms
of assessment
will be created
prior to the
start of each
unit of
instruction.
Tutors will
administer the
second
assessment
within 2
weeks of a
student’s
assignment to
the tutor.

Entire team will create
multiple forms of each
assessment. Tutors will
administer the
assessment after student
has completed the
required tutoring

Compilation of results from
subsequent assessments
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STRATEGY IV: Develop and implement a professional development plan that supports effective implementation

of the mathematics curriculum.

Action Steps Timeline Responsible Party Evidence of Meeting Action Budget

Steps

1. Develop, implement, and Ongoing Principal Quarterly reviews 7,000

evaluate team action research Instructional team Midyear progress reports

projects to improve learning and End of year evaluations

teaching. Use information form Assessment results

common assessments to identify

staff development needs. Provide

ongoing job-embedded staff

development

2. Provide parents with the Ongoing Principal Increase in number of parents 5,000

resources and strategies to help Instructional team attending conferences

their children succeed

academically. Information will be

provided through parent teacher

conferences, newsletters and

teacher calls and workshops

3. We will examine the results of | Weekly Principal Analysis of findings after each 0

each common assessment to
determine which member of the
team is getting the best results on
each skill, and then share ideas,
methods, and materials for
teaching those skills more
effectively in their PLCs.

Instructional team

common assessment
Decrease in the failure rate
Increase in the percentage of

students proficient on state
assessment
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ANNUAL BENCHMARK TARGETS:

Baseline Year 1 Year 2 Target For This Plan
Less than 10% of 3% increase in 5% increase in All students enrolled 6 or more consecutive months will show
students enrolled Meeting AIMS Meeting AIMS academic growth of 1.5 years.

consecutively meet
AIMS

10% increase in
measurable growth
of all students with
us for 6 consecutive
months

15% increase in
measurable growth
of all students with
us for 6 consecutive
months
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