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B.1  Applicant Organization 
 
Judy Webster, our Founder and Director, has been a dedicated educator for 18 years, and 
devoted practitioner of Montessori education and philosophy for about 16 years.  Throughout 
her career, Ms. Webster has continually tested, honed and worked to perfect her practice and 
philosophy.  She has a strong commitment to work with and for children in whatever capacity 
that leads to their success and development.  The idea (our Founder refers to it as an epiphany) 
of Camino Montessori finally came to fruition in May of 2009 when Ms. Webster resigned from 
her teaching position at a local private Montessori school in order to dedicate the necessary 
time and energy to see her vision manifest.  Important aspects of Ms. Webster’s vision include 
the goal of contributing to the expansion of Montessori education by offering a new Montessori 
primary and elementary school within a community that does not currently have level.  She is 
also motivated to contribute in her way to much needed educational reform ensuring the choice 
is available to as many students and families with a desire for this method, without a tuition 
based fee system—we wish to provide our quality Montessori education at no charge and with 
minimal enrollment fees. 
 
In June 2009 we found our name—Camino Montessori.  “Camino” comes from the Spanish term, 
el camino, which means the path, the road, the journey.  Our logo includes a hand, which 
represents the hand-mind connection discussed by Dr. Montessori in her theory.  The spiral 
within the hand represents several aspects of our work—not only does our integrated 
curriculum unfold as a spiral, but we believe the spiral is a powerful metaphor for our external 
and internal journey through life.  Once we chose our name and created our logo, efforts to 
establish our nonprofit school began in earnest.  We applied for and received our Employer 
Identification Number: EIN# 27-1328060. 
 
We selected and met with our attorney and accountant July-November of 2009 to begin 
composing our Articles and Bylaws.  We also began our market search to identify areas we felt 
had the greatest need for and potential for our success.  After a “chance” meeting with the 
owners of Legacy Montessori Preschool (the first preschool to open in Maricopa), we decided to 
focus on this city as a candidate for our school.  There are few progressive alternatives and the 
fact there is a Montessori preschool already in existence were also factors in our choice.  Ms. 
Webster and the owners of Legacy Montessori share in their desire to expand Montessori in 
Maricopa, and are working in collaboration to achieve this goal, which gives Camino a strong 
local connection so important for the early stages of establishing and developing the school.   
 
During this time Ms. Webster also met with many of the families who have children enrolled at 
Legacy Montessori, and found an overwhelming sentiment and desire to see their children 
continue Montessori through the elementary years. On several occasions we have met with the 
Chamber of Commerce, City of Maricopa representatives, and several other business leaders 
who were in agreement that an elementary Montessori program would benefit their 
community.  After extensive due diligence, we completed our market research and decided 
Maricopa was an excellent community in which to open our school.  Given the economic 
climate, we believe this community cannot fiscally support a private school at this time and 
opted to seek a charter school authorization from the Arizona Board of Charter Schools. 
 
Our founding Board members met for the first time in November 2009. With her initial 
selections, Ms. Webster chose to select a small number of Members who shared her vision for 
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Camino, and offer a wide range of experience including non-profit, education, business 
development, management, and human services backgrounds.  Also of note, Members chosen 
have experience with business start-up, human resources, administration, record keeping, and 
leadership.  All of these traits were considered to be extremely important in the start-up phases 
of a new charter school.  
 
Camino Montessori submitted its Articles of Incorporation on November 11, 2009, and received 
approval on December 3, 2009, by the Arizona Corporation Commission.  We are currently 
pending with 501(c)3 status—we submitted our Application for Recognition of Exemption to the 
Internal Revenue Service on June 16, 2011. 
 
Article III of the Articles of Incorporation of Camino Montessori states:   
 
“The Corporation is formed and organized and shall always be operated exclusively for 
educational and other charitable activities, solely and exclusively in the interest of the general 
public.  More specifically, the objects, purposes and nature of the business of the Corporation will 
include (but not limited to) organizing and operating a charter school or charter schools within 
the State of Arizona and under Arizona law.”   
 
Throughout this application, detailed information will be found on how Camino Montessori 
intends to operate its educational program providing superior learning opportunities to children 
enrolled.  The nature of a Montessori school lends itself to the interest of the general public 
through a variety of methods.  Specifically, through the Montessori educational process, 
students will be better prepared to be active members of their community and the school will 
also be engaged in the community.  
 
Camino Montessori joined the Arizona Charter School Association (ACSA) in January 2010, and is 
currently a member.  Ms. Webster attended the ACSA’s first Charter Starter workshop series in 
February and March 2010; she and several Board members attended the 2010 ACSA Business 
Conference; and in August 2010, Ms. Webster completed a week long course, designed for 
school owners and administrators, in Whole Montessori School Management sponsored by 
North American Montessori Teacher Association (NAMTA). 
 
Although Camino Montessori completed their charter application in June 2010, we did not meet 
the submission deadline.  Over the past year, Ms. Webster has remained committed, and has 
continued her research and learning in this process.  She has continued networking with 
families, businesses, and leadership in Maricopa.  Our website was established and up at the 
beginning of 2011.   
 
Camino Montessori takes seriously its obligation to foster a love for learning through 
partnerships involving students, parents, teachers, staff and the community. 
Currently, our Organizational Principals as listed in our current Articles of Incorporation are Judy 
Webster, Kevin Webster, Marianne Mulligan, Rebecca Brandon and Carol Hoover.  (Please note 
changes in status in Section B.2.)  Our Founder and Board are extremely pleased to submit 
Camino Montessori’s 2011-2012 charter application for review, and are ready and confident to 
move forward once authorized. 


 
SEE ATTACHED LETTER  








Camino Montessori 


1 | P a g e  
 


A.1   Educational Philosophy 
 
Camino Montessori seeks to create a school community which is absolutely child‐centered and built upon an ever 
deepening understanding and respect for the individuality and spirit of each child.  All of our school’s activities will be 
guided by our 
  shared vision of an education model based on the complete development of the child—cognitive, social, 


emotional, physical and spiritual. 
 shared set of core beliefs and values which are rooted in Montessori pedagogy and validated by scientific 


research and discoveries in brain and cognitive science. 
 shared dedication to preserving the values of Montessori education and to the strong scientific evidence that 


children learn best through active, experiential learning. 
 shared commitment to create a school culture grounded in cycles of inquiry and action and focused equally on 


the processes and the products of learning and living.  
 


Our Philosophical and Theoretical Roots… 
Dr. Maria Montessori was part of the education reform movement of the early and mid 1900’s that espoused more 
progressive thinking about educating children.  The term "progressive" was originally coined to distinguish this new 
pedagogy from the widespread traditional (“industrial”) methods of the 19th century, which were rooted in classical 
preparation for the university and strongly differentiated by socioeconomic level.  Jim Nehring (University of 
Massachusetts at Lowell) observed, “progressive schools are the legacy of a long and proud tradition of thoughtful 
school practice stretching back for centuries”—including hands‐on learning, multiage classrooms, and mentor‐
apprentice relationships—while what we generally refer to as traditional schooling “is largely the result of policy 
changes that have calcified into conventions”.  (“Progressive vs. Traditional: Reframing an Old Debate”, Education 
Week, 2006) 
  
Early on, while practicing as a physician, Dr. Montessori became interested in how children learn.  Her observations 
resulted in her belief that children “build themselves from what they find in their environment” and led to her desire 
to learn more about the mind‐body connection in child development.  Fueled by this desire, as well as formidable 
training and background in the fields of medicine, anthropology, psychology and philosophy, in 1906, Montessori 
established her first school in the slum district of Rome, Italy, with the task of educating tenant children considered 
“beyond teachable and incapable of learning”.  Her scientific observations revealed that these “at risk” children 
seemed to possess an innate drive to learn, what she came to describe as “the self‐creating process of the child” 
(Maria Montessori, The Absorbent Mind).  This accidental discovery inspired Dr. Montessori to dedicate the 
remainder of her life (over 50 years) to education reform and laying out the foundation for what is now often 
referred to as the “Montessori method”. 
 
It is interesting to note that during this same period, Jean Piaget was developing his developmental stage theory, Lev 
Vygotsky was focusing on the socio‐cultural nature of learning, and John Dewey was studying constructivism—all 
inherent aspects of progressive education, in general, and Montessori education in particular.  They shared a 
common belief that learning is “an active, constructive process”, which contrasted with the widely‐accepted 
behaviorist view of learning as “passive with learner responses caused by external stimuli, e.g., “stimulus‐response” 
(B.F. Skinner, Ivan Pavlov, et al).  Maria Montessori, Jean Piaget, and John Dewey knew of each other’s work, and 
were influenced by, or influenced the other at different times throughout each of their life’s work. 
 
Progressive forms of education and thinking continued through the end of the 20th century with the birth of 
“cognitivism” by Noam Chomsky.  Cognitive science views learning as composed of “inner mental activities” and 
believe mental functions (thinking, memory, knowing, and problem‐solving) can be understood”.  Out of cognitive 
science came the “humanist” views of Abraham Maslov and Carl Rogers, who included affective variables in their 
learning model—learning is “a personal act to fulfill one’s potential”.  Learning is “student‐centered and personal”, 
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and should be facilitated by teachers with the goal of developing “self‐actualized people in a cooperative, supportive 
environment”.   
 
Jerome Bruner’s later analysis of developmental psychology became the core of a pedagogical movement that 


introduced the “Discovery Learning” model to education. Bruner believes learning is strongest when “students 


discover facts and relationships for themselves” and is best facilitated through “inquiry based instruction” 


(constructivism). 


 The “Experiential Learning” model , developed by David Kolb, is based on a four‐stage theory of learning that 
presents a “holistic” view of the learning process that combines experience, perception, cognition, and behavior.  
“Learning is the process whereby knowledge is created through the transformation of experience”. (Kolb) 
 
Progressive child‐centered approaches to education continue to be supported and enhanced by recent brain and 
cognitive research and findings.  Howard Gardner’s Multiple Intelligences theory (Frames of Mind), for example, 
proposes there are at least seven “pathways to learning”, or types of intelligence—musical, spatial, kinesthetic, etc.—
which are fluid throughout one’s life—in other words, “diverse forms of understanding”.  He proposes an educational 
system that focuses on enhancing and strengthening these pathways within the developmental framework of the 
child through active participation, community involvement, and culminating projects.  Gardner’s MI theory has had a 
tremendous impact on current learning theory and practice.  Mel Levine (All Kinds of Minds Institute) provides a 
neurological schemata and framework that identifies the eight fundamental systems, or components of learning 
which has further promoted the practice of considering individual learning styles in curricular planning and design. 
 
Other theorists and scientists continue to influence 
further research in learning and cognition, as well as 
inform educational “best practice” and 
methodology.  For example, Daniel Goleman argues 
a “different way of being smart” which he refers to 
as “emotional intelligence” (EI).  EI is not fixed at 
birth; it can be nurtured and strengthened.  EI 
presents a “new vision of intelligence” and a “new 
curriculum for life”.  In Goleman’s words, “emotional 
intelligence adds far more of the qualities that make 
us more fully human”. (Emotional Intelligence: Why 
it Can Matter more than IQ, 1995);  Alphie Kohn has 
provided valid argument against, and viable 
alternatives for, reward‐punishment strategies that 
consider extrinsic vs. intrinsic motivations for 
learning.  David and Robert Johnson (founders of the 
Cooperative Learning model) identified the elements 
essential for problem solving, reasoning, decision‐
making, planning, organizing, and reflecting.   
 
Although Dr. Montessori may not have considered herself as an active member of the progressive educational 
movement in her time, per se, she was deeply committed to education reform and her pedagogy is in harmony with, 
and incorporates many of the core principles that have come out of this educational paradigm and continue to be 
validated by an abundance of current brain and learning research. 
 
Our school founder’s philosophy of education is rooted in this rich history of education reform, research, and 
practice.  Our methodology reflects these core principles (see table above) in our practice.  
 


Common Core Principles of Progressive Education
 Emphasis on learning by doing – hands‐on projects, 


expeditionary learning, experiential learning 
 Integrated curriculum focused on thematic units 
 Strong emphasis on problem solving and critical thinking 
 Group work and development of social skills 
 Understanding and action as the goals of learning as 


opposed to rote knowledge 
 Collaborative and cooperative learning projects 
 Education for social responsibility and democracy 
 Integration of community service and service learning 


projects into the daily curriculum 
 Selection of subject content by looking forward to ask what 


skills will be needed in future society 
 De‐emphasis on textbooks in favor of varied learning 


resources 
 Emphasis on life‐long learning and social skills 
 Assessment by evaluation of child’s projects and productions 


 
( Alphie Kohn, “Progressive Education—Why It’s Hard to Beat, But Also 


Hard to Find”, Independent School, 2008) 
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Camino Montessori Education 
Camino Montessori’s philosophy emphasizes building children’s positive attitudes and feelings towards learning as 
the primary outcomes of education with the ultimate goal of becoming an adult who is better prepared to contribute 
to the world community.  Our educational aim, is to produce students (who eventually become adults) who are moral 
beings; confident & competent learners; independent & autonomous; intrinsically motivated; academically prepared; 
socially responsible; free within limits; spiritually aware; able to handle external authority; and, citizens of the world 
and stewards of the planet. (American Authentic Montessori Handbook, N. Rambusch & J. Stoops) Every attribute of 
Camino Montessori’s educational program will be grounded upon an understanding of these qualities‐‐a view of the 
“whole child”, and the idea that education is not just about academics, nor is intellectual growth limited to verbal and 
mathematical proficiencies. 
 
In addition to the Montessori framework for curriculum design and implementation—“Cosmic Education” (See 
Section A.3), at Camino Montessori, we believe the following essential (core) elements and characteristics are equally 
important in maintaining the integrity and authenticity of our instructional practices. 
 
A Community of Learners  Montessori classrooms are composed of two, three, or more age levels into a ‘family‐
oriented’ classroom community.  Children of mixed age levels and of different abilities work together for several 
years.  Typically, only a small portion of older students, who are developmentally ready, move on to the next level.  
Children learn with and from one another in a caring community, and this is true of moral domains of learning as 
well.  Interdependence is equally as important as independence.  Our focus is on ‘inclusion’ at all levels. 
 
Since Kindergarteners are typically the “elders” of the Montessori primary level (ages 3‐6 years), including them in 
our first Elementary I level is a compromise we must make due to initial funding restraints and requirements.  
Although our vision includes adding a primary program, it will be several years away.  We will continually evaluate 
and implement the most optimal groupings based on the needs of our students as our program matures. 
 
Attitudes and Behaviors that Reflect Cooperation and Collaboration  Children and adults are expected to treat one 
another with kindness and respect.  Students will be taught and encouraged to use cooperative strategies for 
learning and as a guide for their behavior.  Because children are encouraged to learn at their own pace, teachers will 
avoid comparing students against one another, and work to minimize this type of competition within the whole 
school community. 
 
Mindfully Prepared Teachers & Learning Environments  We will ensure that our classrooms are warm, inviting, and 
aesthetically pleasing spaces.  Emphasis will be on promoting a strong sense of community in which children are 
learning how to live and work in partnership with their peers and adult mentors.  Elementary classrooms will be 
democratic, focused on consensual decision‐making, and are run to a large degree by the children, with adult 
guidance given as necessary to ensure order and safety.  We believe in promoting an emotionally safe environment, 
where students are able to take risks in all areas of their learning.  We envision classroom environments where 
children learn to do things for themselves, solve problems together, learn how to master new skills and knowledge, 
and engage in their own self‐discovery as individual members of humanity. 
 
Since the child learns to glean information from many sources, instead of being continually directed by the teacher, it 
is the role of our teachers to prepare and continue to adapt the environment and to link the child to it through 
carefully planned lessons.  All materials and resources within the classroom will be set out and displayed for easy 
access by the child.  The hands‐on materials will be arranged in a logical sequence, for example, from the most simple 
to the most complex, or from the most concrete to those that are more abstract.  We believe that an especially 
important aspect of the Montessori materials is that they offer multiple levels of challenge and can be used 
repeatedly at different developmental levels.  Montessori learning materials are tools used to guide children into 
logical thought and discovery. 
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A Flexible Schedule  Our daily schedules will allow for flexibility, and provide for at least one uninterrupted 2‐3 hour 
work period (“Great Period”).  Children will be supported in selecting their own work, and progressing at their own 
pace.  We believe that when group lessons are kept at a minimum, periods of concentration are protected, and 
children are exposed to the amazing amount of work at the elementary level, not only are the state curriculum 
requirements easily met, but our children will work and learn at a much deeper level, often surpassing typical 
benchmarks. 
 
A Personalized Instructional Approach  The focus of activity in our classrooms will always remain on the current 
community of students—who each one is, what their interests are, as well as their unique styles of learning.   
We expect our teachers to act as “guides” who provide direct and indirect learning experiences whenever possible.  
Our teachers are always in the role of “model” as a lifelong learner. 
 
Camino Montessori will nurture and respect all intelligences and styles of learning.  Learning begins with the child, 
and each child is unique.  Montessori teachers are taught to use specific scientific observation techniques in order to 
continually assess each child’s interests, abilities, and styles of learning.  Effective observation provides the teacher 
with the appropriate insights to ensure that all aspects of the learning environment are conducive to positive growth 
and development.  Teachers are committed to their own continued growth and education, and continually review 
their practice in terms of current research and “best practice”. 
 
Hands‐on and Experiential Learning  Camino Montessori classrooms will not be text‐book driven, nor will they rely 
too heavily on workbooks and seat work.  Rather, emphasis will be placed on direct, personal hands‐on contact with 
educational materials and/or concrete models that bring abstract concepts to life, and deepen our children’s level of 
investigation, exploration, and discovery.   
 
“Spontaneous Activity”  Children have an innate tendency to touch things and explore their environment.  Our 
school environment will be one that encourages children to move about freely within reasonable limits of 
appropriate behavior.  Our students will be supported to choose work that captures their interest and attention.  Our 
teachers will also strive to draw their attention and interest in new challenges and areas of inquiry.  Although we 
promote an atmosphere of spontaneous activity, our students will be aware that there are basic skills and 
competencies which they are expected to master in spite of their possible lack of interest 
 
Active Learning & Participation  Our students will be viewed as active participants in their learning process, and they 
will be offered choices in their activities, which are fueled by their need to be competent and to have some sense of 
control.  Children will be encouraged to progress at their own pace, moving on to the next step in each area of 
learning as they are ready. 
 
Our students will play a vital role in helping to design the curriculum, formulate questions, seek out (and create) 
answers, thinking through possibilities, and evaluate how successful they have been.  
 
Self‐Directed Opportunities for Learning & Activities  Our students will be encouraged to work independently, alone 
and/or with peers, with minimal teacher‐direction once they have been introduced to a new concept or skill.  
 
Control of Error & Self Discovery  At Camino Montessori, we will strive to facilitate children’s independence and 
ability to learn at their own pace.  Many learning activities (specifically those utilizing Montessori materials) are 
designed with built in control of error (self correction), which allows for more independence and self‐discovery of 
errors, and which not only deepens the learning, but facilitates a sense of ownership for one’s learning.  This 
characteristic is one of the essential keys to developing a habit of working toward quality, mastery and precision. 
 
Clear and Precise Instruction and Guidance  In many cases, learning tasks are carefully and logically sequenced and 
programmed so that each new step is built on what the child has already mastered.  All of our lessons and learning 
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activities are specifically designed to increase the child’s self‐confidence by minimizing frustration, confusion, and 
uncertainty. 
 
We promote deeper levels of understanding as a primary outcome of learning—learning how to learn.  Facts and 
skills do matter, but only in a context and for a purpose.  Our curriculum is integrated and organized around global 
themes (“Great Lessons”) which present students with real problems, real questions, and opportunities to share 
what they have learned through projects.  The point is to not merely challenge students, but to invite them to think 
deeply about issues that matter and help them understand ideas from the inside out. 
 
“Freedom within Limits”  Camino Montessori children will enjoy a considerable amount of freedom of movement and 
choice, however, within well‐defined limits on the range of their behavior.  Working in cooperation, students will be 
actively involved with establishing ground rules for the community.  Camino Montessori believes in a positive 
discipline approach that is guided by a deep respect for the child and responds appropriately to where they are in 
their development.  Research shows that we learn best when we have a sense of control in the process.  We consider 
the child’s elementary years to be the “sensitive period” for developing one’s sense of fairness and social justice.   
 
Intrinsic Motivation Critical to Learning  We wish to continually promote a love for learning (“joyful scholars”) and 
our focus is always on this long‐term disposition rather than just improving short‐term skills in order to move to the 
next level. Research shows that children learn best when they are interested and actively engaged.  Therefore, we 
will not adhere to the conventional practices of assigned homework, external and arbitrary grades, and excessive 
and/or unnecessary testing.  To ensure our learning tasks are implemented with purpose and application in mind, our 
guiding question for our educational policy and practice will always be, “What’s the effect on students’ interest in 
learning, their desire to continue reading, thinking, and questioning?”  
 
The Child as a Spiritual Being  Our teachers will consciously design social communities and educational experiences 
that cultivate the child’s sense of wonder, independence, self‐respect, love of peace, passion for self‐chosen work 
done well, and the ability to respect and celebrate the interconnectedness of all people and life. We believe that 
children in this stage of development want to explore meaningful roles in society.  That they want to know how 
everything came to be, the history of the universe, the world, humans and why they behave the way they do.  They 
ask “big questions”, and want answers.  Our curriculum is designed to “capture the imagination of the child in pursuit 
of the answers to these fundamental questions and inspire a passion for learning”.  (Duffy, Children of the Universe:  
Cosmic Education in the Montessori Elementary Classroom, 2002)  We educate for good character and a strong sense 
of morality, continually nurturing and encouraging their desire to help others and to make a difference. 
 
Stewardship of the Earth  At Camino Montessori we seek to instill in our children a reverence for our planet‐‐its 
nature, its systems, its interdependence, its diversity of life—as well as a deep sense of stewardship for the 
environment based on the conviction that each of us has responsibility for the beauty of the land and the health of 
our ecosystems. (N. Rambusch & J. Stoops, The Authentic American Montessori School). 
 
Universal Values  All Camino Montessori personnel will seek to instill in all of our students basic universal values and 
essential patterns of polite behavior and social mores within the core of the child’s personality.  These values include 
self‐respect, acceptance of the uniqueness and dignity of each person we meet, kindness, peaceful conflict 
resolution, compassion, empathy, honor, individual responsibility, and courage to speak from the heart, and to “do 
the right thing.” 
 
Social Development  Our classrooms will offer social settings based on a strong sense of community—a microcosm of 
society and democracy.  Emergent skills will be harnessed for the good of the whole group.  Cooperation and 
collaboration will be encouraged as a way of supporting one another in efforts of learning and mastery.  Comparisons 
between children will be avoided.  The individual will be viewed as an integral member of the group.  There is an 
expectation that all children will develop over time, and that they will master the social system and curriculum to the 
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best of their ability.  Non‐violence, non‐aggressive behavior, and respect for self, others, and property will be the 
norm of our school. 
 
Global Awareness and Understanding  To a large degree all Montessori schools are “international” schools.  They 
not only tend to attract a diverse student body that represents many ethnic, religious, and cultural backgrounds, but 
they actively celebrate cultural diversity.  Our curriculum is international in its heritage and focus, and consciously 
seeks to promote a global perspective.  We believe that the study of at least one foreign language and culture is 
critical to developing global awareness, and plan to offer a strong Spanish language and cultural program. 
 
Social Responsibility  A spirit of service to others is a core value at Camino Montessori.  Our students will be provided 
with support and many opportunities to not only learn about, but to take action and participate in service oriented 
experiences, ranging from daily contributions within the classroom and school environment, to community, national, 
and/or globally focused outreach. 
 
Camino Montessori is committed to implementing an authentic Montessori education program for students and 
families in the City of Maricopa area for several reasons. First, there is currently no private or public option for a 
Montessori elementary level.  Legacy Montessori is a preschool that has been serving families and children in this 
community for about seven years, and they are actively supporting our efforts to open Camino in Maricopa.  On 
many occasions over the past year and a half, our founder has met with families both from Legacy Montessori and 
from the community at large who support our mission to expand the Montessori continuum in Maricopa.  Several 
members of local businesses and leadership agree a Montessori education option would benefit the community. 
  
Second, the current choices for an alternative to the district schools are limited to primarily traditional models (“back 
to basics”, college prep, etc.).  We believe that a Montessori education not only provides our children with the 
necessary foundations for achieving higher learning goals—middle school, high school, college—but more 
importantly, that it is an effective scientifically‐based model of teaching and learning that responds to each child’s 
developmental needs and tendencies, in turn leading to our ultimate goal of early education—children who become 
life‐long learners, fully actualized adults, and responsible and caring global citizens.     
 
Third, approximately 1,200 K‐12 students leave Maricopa each day to attend elementary and high schools in the 
Phoenix area, and we believe this erodes the sense of local community on many different levels.  We believe that 
providing a Montessori option in Maricopa will not only meet the needs of some of these diverse learners going 
elsewhere, but will also help to strengthen the community on wider economic and social levels.  Finally, a Montessori 
education in the United States has historically been a private option for parents, with tuition too steep for many 
parents to manage.  Part of our Founder’s mission is to remove this potential barrier by providing an excellent public 
Montessori elementary program open to all children and families regardless of socio‐economic, racial, ethnic, 
religious considerations.  
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B.2  Applicant Composition 
 
Camino Montessori has formed a Board of Directors with a diverse background.  The following 
will highlight the skills these people bring to the school. 
 
According to Section VI, 6.1 of our Articles of Incorporation: 
 
“The Corporation’s officers  shall  consist of a President, a Treasurer, and a Secretary and  such 
other officers as determined to be appropriate by the Board of Directors.  Each officer designated 
by the Board of Directors shall have such authority and shall perform such duties as the Board of 
Directors may from time to time determine.  The officers shall serve at the pleasure of the Board 
of Directors.   Any number of offices may be held by  the  same person,  including  the offices of 
President and Secretary.” 
 
Please refer to Section VI, 6.4, 6.6, 6.7 and 6.8 of our Articles of Incorporation for general duties 
prescribed for President, Vice President, Secretary and Treasurer. 
 


Current Corporate Officers 
 
 Judy Webster, President & Executive Director 
As President of the Board and Executive Director, Ms. Webster brings 18+ years of education 
background and classroom experience.  She has taught in both the Osborn and Mesa school 
districts, and also has private and charter school experience.  For the past 16 years, Ms. Webster 
has been a Montessori educator, primarily at the elementary and middle school levels (she has 
taught 2nd‐8th grades).  In addition to teaching, Ms. Webster was instrumental in developing the 
upper elementary programs in two Montessori schools which were taking the schools from third 
grade to sixth grade.  Her responsibilities included designing the curricular scope and sequence 
for the programs ensuring alignment with the State of Arizona Department of Education 
standards.  She has also developed and written an extensive parent education curricula, 
developed parent and student handbooks, and developed and implemented the student 
progress reporting system and process.  In addition to her many years as an educator, Ms. 
Webster also has 16 years of management experience in Human Services.  One of her many 
accomplishments was the development of the first Human Resources Department for a large 
non‐profit organization that provides services to people with developmentally disabilities, which 
she also directed for its first 5 years.  Additional responsibilities while Director of Human 
Resources, included staff recruitment, oversight of compliance issues with varied Federal and 
State entities (e.g., DES/DDD, DOL, EEOC, OSHA) as well as  development and implementation of 
the staff training and development program primarily for direct care staff. 
 
The duties of the President shall consist of supervising the corporation’s business and affairs.  
The President will be responsible for the appointment, removal, replacement and supervision of 
all the corporation’s employees and will be the officer responsible for entering into agreements 
on behalf of the corporation.  As Executive Director, Ms. Webster will also be responsible for 
overseeing the development and implementation of the preschool and elementary programs at 
Camino Montessori.  She will be responsible for staffing, curriculum development, and program 
implementation for the school.  She will be one of the “acting” Lead Teachers until the school 
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has the enrollment to support the hiring of additional Lead Teachers.  She will not draw a 
teacher’s salary for this position. 
 
 Kevin Webster, Vice President 
Mr. Webster brings a diverse background to the Board of Directors.  He has spent the better 
part of the past 30 years in the Human Services field providing training and support to people 
with significant developmental disabilities.  Starting in direct service/care, he worked his way to 
supervisory and management levels and eventually to Vice President.  He was responsible for 
starting many programs, supervising staff, budget (up to 10 million dollars), strategic planning, 
and program planning.  Mr. Webster also was responsible for the start‐up of a document 
destruction company that grew from one contract at the onset to 1.3 million dollars revenue in 
just five years.  Mr. Webster also earned his Masters of Business Administration while also Vice 
President.  In 2009 he left the nonprofit sector to take the Business Development Manager 
position for FM Solutions (Architecture and Facility Management firm) and was responsible for 
the marketing, public relations and strategic planning areas.  About a year ago, he came back to 
the Human Services sector, and is currently an Area Supervisor for a progressive for profit 
agency that provides home and community services to people with developmental disabilities. 
 
The Vice President will perform any duties assigned by the President and act as President in the 
absence of the President. 
 
 Marianne Mulligan, Treasurer 
Ms. Mulligan is the Vice President of Operations for Arion Care Solutions (ACS) in Chandler, 
Arizona. ACS has approximately 1800 employees and provides home and community based 
services and support to approximately 1000 individuals with developmental disabilities.  As Vice 
President of the organization Ms. Mulligan is responsible for ensuring compliance with all 
required rules, regulations and laws for all Federal and State contracts for services, especially 
their large contract with Arizona Department of Economic Security/Division of Developmental 
Disabilities.  Ms. Mulligan has a very strong and extensive background in training and 
development, direct service, and human resources. 
 
In addition to Ms. Mulligan’s extensive work experience, Ms. Mulligan’s daughter attended a 
public Montessori school during her first six years of education.  She was actively involved in her 
daughter’s education and is committed to the Montessori philosophy.  Ms. Mulligan also served 
as Tempe Children’s Center (nonprofit preschool) Board President for a year, and as Board 
Treasurer for a year.  Her additional perspective as a parent is also an asset. 
 
The Treasurer will keep the financial records of the corporation and will be responsible for 
preparing and filing all financial reports and returns that are required by law. 
  
 Rebecca Brandon, Secretary 
Ms. Brandon earned her degree in Business Management and has since been working in the 
elder care field, first as the Administrator of Resident Services for Friendship Village of Tempe 
for sixteen years, and currently as Senior Vice President of Resident Services for the Beatitudes 
Campus (official name) for the past five years.  She has been responsible for budgets up to 8 
million dollars and the daily operations of an 820 unit life‐care community including dining 
services, environmental services, human resources, front office and purchasing.  Ms. Brandon 
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also has work experience in marketing, and has previous experience serving on nonprofit 
Boards. 
 
As Secretary, Ms. Brandon is currently responsible for keeping the minutes of the Board and 
committee meetings.  The Secretary will also be responsible for keeping the corporate records 
and any other duties assigned by the Board. 
 
 Carol Hoover, Director 
Ms. Hoover joined our Board of Directors in June, 2010.  Ms. Hoover is the founder and co‐
owner of Legacy Montessori Pre‐School in the City of Maricopa, Arizona which has been serving 
children for the past 7 years (Legacy Montessori was the first preschool to open in Maricopa).  In 
addition to her responsibilities as co‐owner, she has also been the Primary Teacher since the 
school opened. Ms. Hoover has been a Montessori educator for most of her professional career 
which spans 30+ years.  Ms. Webster and Ms. Hoover initially met while teaching together at a 
local private Montessori school.  Camino Montessori is fortunate to have Ms. Hoover’s support 
and service as a member of our Board. 
 
Board Directors will be responsible for attending meetings and assisting the officers in 
promoting the purpose of the organization by encouraging the optimal intellectual, social and 
physical development of children through the Montessori approach to education. 
 
This small but diverse team brings a variety of skills in support of the operations of Camino 
Montessori.  Three educators with post‐graduate work and combined nearly 50 years of 
experience in the classroom, mostly Montessori, bring the understanding of the importance of 
education.  Two members of the Board have run their own companies, one in education and 
one in the for‐profit business world.  This Board has extensive experience in human resources, 
training and development and operations, budget development and responsibility, and 
operations of business on a day‐to‐day basis.  
 
Additional information can be found in the resumé of each for each of the Officers. 
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A.4 School Calendar and Weekly Schedule 


 


 
 


In order to create our first academic calendar for the 2012-2013 start-up year, we consulted many school 


examples, and narrowed our samples to the 2012-2013 calendar of Maricopa Unified School District, and the 


2011-2012 calendars of three Maricopa charter schools; Legacy Traditional, Pathways Academy, and Leading 


Edge Academy. We also considered calendar samples from Legacy Montessori (a local preschool we are 


collaborating with), and Keystone Montessori (the closest Montessori charter school in the Ahwatukee 


Foothills area). 


 







Camino Montessori 


2 | P a g e  


 


We extracted all of the common holidays, looked at how each school plans for professional development time, 


how early release time was used, and for what purpose; we looked at their conference and reporting 


schedules, and also when and how assessment cycles were scheduled.  Finally, we calculated each school’s 


total number of instruction days to get a sense of the range.  


 


We had several considerations we were mindful of as we completed this section. First, we considered our 


families, their schedules, and the possibility of having one, or more, siblings in other schools, so we set our 


arrival/dismissal times, our holidays and breaks, and our in-service days to align with other schools in the area 


as best as we could.  Due to our collaborative relationship with Legacy Montessori Preschool, we also aligned 


our calendar with their calendar.   The school day is proposed to begin at 8:30 a.m. for all students.  Dismissal 


for the ½ day Kindergarteners is at 12:00 p.m., and at 3:30 p.m. for full day Kindergarten and 1st-3rd grade 


students (Monday is early release at 2:30 p.m.). 


We wanted to ensure that we devoted ample time for our first year of staff professional development, and we 


have planned for 2 full days of in-service time, during which the school will be closed, and may add 1 more day 


before our final calendar is adopted.  For our start-up year these days will be used to support our focus on 


curricular alignment with state and national standards and requirements. (See PMP for further details.)  In 


addition, we planned our early release schedule to allow for necessary meetings, conferences, opportunities 


for collaboration, and time for teachers to prepare and/or adapt their classroom environments to best meet 


student needs. 


Our proposed calendar indicates 181 days of instruction which exceeds the minimum requirement as 


stipulated in A.R.S. 15-341/01.  As noted in the chart at the end of this section ½ day Kindergarteners will 


receive 633.5 hours of instruction per year, which exceeds the legal minimum of 356 hours by 277.5 hours.  


The full day Kindergarten and 1st-3rd grade students will receive 1,054 hours of instruction per year exceeding 


the legal minimum of 712 hours by 342 hours. 


Camino Montessori will offer two opportunities for formal conference meetings during the school year; 
however, teachers and staff will be available for meetings upon parent request and/or need.   


Camino Montessori believes that parent understanding and support of their child’s learning process is a critical 
element for the success of the child and our school.  Because the Montessori instructional methods “look 
different” than more traditional approaches, it is even more important that the adults in the child’s life 
understand these differences and why they work for children.  As such, we believe that conferences and 
classroom observations are pieces of the on-going ‘parent education’ process. 


Our trained Montessori teachers will continually observe and share observations—both formal and informal—
with parents.  During each conference cycle parents will be provided with a written progress report regardless 
of whether or not schedule a conference meeting. 


As a prerequisite to scheduling/attending a conference Camino Montessori parents will be required to 
complete a minimum 1-hour observation of their child in the classroom prior to each conference cycle. 
Conferences are viewed as a time for students to share and celebrate their growth and progress with their 
parents and teachers by reviewing their portfolios and collectively setting new learning goals, and parent 
observations provide a more in-depth knowledge and appreciation for their child’s learning environment. 
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Camino Montessori will implement an “in-house” assessment process in order to establish and monitor 
student ‘benchmarks’ in the core academic skill areas (e.g., math and reading).  We will also comply with all 
ADE assessment requirements and cycles (e.g., AZELLA, AIMS, and Stanford 10). 


Proposed Weekly Schedule & Instruction Time for K-3rd Grades 


 
Daily totals for instruction in core academics are shown in the table above.  Part time Kindergarteners receive 
an average of 3.5 hours or 210 minutes of academic instruction each day, and full time Kindergarten-3rd grade 
students receive 5 hours or 300 minutes of core academic instruction on Monday, and 6 hours or 360 minutes 
of core academic instruction Tuesday-Friday. 
 
Our philosophy and method differs from a more traditional approach to scheduling instruction time in that we 
do not segment the days into academic blocks, but rather approach the delivery of lessons in a more fluid and 
individualized manner.  We believe that children learn best when they are given large blocks of uninterrupted 
time several days per week to delve deeper into subjects they are interested in, as well as ample time to 
practice and master core skills such as math and language.   
 
Our Montessori teachers are extremely well trained in observation skills, and continually ensure that students 
are progressing by monitoring their daily work, work plans, and lessons.  Students receive all of the necessary 
lessons in core academics either individually or in small groups.  This approach allows those students who need 
more time and/or instruction to move at a slower pace, and those that are ready to move on the freedom to 
do so.  Our teachers will track student progress and lessons on a daily and weekly basis by conferring with 
students, monitoring their daily/weekly work plans, observing and recording their progress both anecdotally 
and digitally via written records and the MRX classroom software specifically designed to track student 
progress & mastery in both Montessori curricular lessons and Common Core Standards.  By using this approach 
students are active participants in their learning process and can track their own progress towards obtaining 
specific learning objectives. 


Monday Tuesday Wednesday Thursday Friday 


8:30a-12:00p 
(3.5 hrs/210 min) 


8:30a-12:00p 
(3.5 hrs/210 min) 


8:30a-12:00p 
(3.5 hrs/210 min) 


8:30a-12:00p 
(3.5 hrs/210 min) 


8:30a-12:00p 
(3.5 hrs/210 min) 


Kindergarten-3rd grade--CORE  ACADEMICS (e.g., Mathematics, Language Arts, Cultural Studies) 
12:00p 12:00p 12:00p 12:00p 12:00p 


½ day Kindergarten DISMISSAL 


12:00p-1:00p 
(1 hr/60 min) 


12:00p-1:00p 
(1 hr/60 min) 


12:00p-1:00p 
(1 hr/60 min) 


12:00p-1:00p 
(1 hr/60 min) 


12:00p-1:00p 
(1 hr/60 min) 


Full day K—3rd grade LUNCH/RECESS or PHYSICAL EDUCATION 
1:00p-2:30p 


(1.5 hrs/90 min) 
1:00p-3:30p 


(2.5 hrs/150 min) 
1:00p-3:30p 


(2.5 hrs/150 min) 
1:00p-3:30p 


(2.5 hrs/150 min) 
1:00p-3:30p 


(2.5 hrs/150 min) 


Full day Kindergarten-3rd grade-- CORE  ACADEMICS (e.g., Mathematics, Language Arts, Cultural Studies) 
2:30p EARLY DISMISSAL 3:30p DISMISSAL 3:30p DISMISSAL 3:30p DISMISSAL 3:30p DISMISSAL 


Total Core Academics 
½ day K = 3.5 hrs/210 


min 
Full day K-3


rd
 grade =5 


hrs/300 min 


Total Core Academics 
½ day K = 3.5 hrs/210 


min 
Full day K-3


rd
 grade =6 


hrs/360 min 


Total Core Academics 
½ day K = 3.5 hrs/210 


min 
Full day K-3


rd
 grade =6 


hrs/360 min 


Total Core Academics 
½ day K = 3.5 hrs/210 


min 
Full day K-3


rd
 grade =6 


hrs/360 min 


Total Core Academics 
½ day K = 3.5 hrs/210 


min 
Full day K-3


rd
 grade =6 


hrs/360 min 
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A.R.S. 15-341.01 & A.R.S. 15-901:   # Days & Hours (h)/Minutes (m) Per Week/Month 
 


Week 1 Week 2 Week 3 Week 4 Week 5 
# Early Release 


Days 


Total Days 


AUGUST 2012 --- 5 days 5 days 5 days 4 days 3 days 19 days 


½ day Kinder --- 17.5 h/1050 m 17.5 h/1050 m 17.5 h/1050 m 14 h/840 m --- 66.5 h/3990 m 


Full time Kinder-3rd 


grade 
--- 29 h/1740 m 29 h/1740 m 29 h/1740 m 24 h/1440 m --- 111 h/6660 m 


SEPTEMBER 2012 --- 4 days 5 days 5 days 5 days 3 days 19 days 


½ day Kinder --- 14 h/840 m 17.5 h/1050 m 17.5 h/1050 m 17.5 h/1050 m --- 66.5 h/3990 m 


Full time Kinder-3rd 


grade 
--- 24 h/1440 m 29 h/1740 m 29 h/1740 m 29 h/1740 m --- 111 h/6660 m 


OCTOBER 2012 5 days Fall Break 5 days 5 days 3 days 4 days 18 days 


½ day Kinder 17.5 h/1050 m --- 17.5 h/1050 m 17.5 h/1050 m 10.5 h/630 m --- 63 h/3780 m 


Full time Kinder-3rd 


grade 
29 h/1740 m --- 29 h/1740 m 29 h/1740 m 17 h/1020 m --- 104 h/6240 m 


NOVEMBER 2012 2 days 5 days 4 days 3 days 5 days 3 days 19 days 


½ day Kinder 7 h/420 m 17.5 h/1050 m 14 h/840 m 10.5 h/630 m 17.5 h/1050 m --- 66.5 h/3990 m 


Full time Kinder-3rd 


grade 
12 h/720 m 29 h/1740 m 24 h/1440 m 17 h/1020 m 29 h/1740 m --- 111 h/6660 m 


DECEMBER 2012 --- 5 days 5 days 5 days Winter Break 3 days 15 days 


½ day Kinder --- 17.5 h/1050 m 17.5 h/1050 m 17.5 h/1050 m --- --- 52.5 h/3150 m 


Full time Kinder-3rd 


grade 
--- 29 h/1740 m 29 h/1740 m 29 h/1740 m --- --- 87 h/5220 m 


JANUARY 2013 Winter Break 5 days 5 days 4 days 4 days 3 days 18 days 


½ day Kinder --- 17.5 h/1050 m 17.5 h/1050 m 14 h/840 m 14 h/840 m --- 63 h/3780 m 


Full time Kinder-3rd 


grade 
--- 29 h/1740 m 29 h/1740 m 24 h/1440 m 23 h/1380 m --- 105 h/6300 m 


FEBRUARY 2013 1 day 5 days 5 days 4 days 5 days 3 days 19 days 


½ day Kinder 3.5 h/210 m 17.5 h/1050 m 17.5 h/1050 m 14 h/840 m 14 h/840 m --- 66.5 h/3990 m 


Full time Kinder-3rd 


grade 
6 h/360 m 29 h/1740 m 29 h/1740 m 24 h/1440 m 23 h/1380 m --- 111 h/6660 m 


MARCH 2013 1 day 5 days Spring Break 4 days 5 days 2 days 15 days 


½ day Kinder 3.5 h/210 m 17.5 h/1050 m --- 14 h/840 m 17.5 h/1050 m --- 52.5 h/3150 m 


Full time Kinder-3rd 


grade 
6 h/360 m 29 h/1740 m --- 24 h/1440 m 29 h/1740 m --- 88 h/5280 m 


APRIL 2013 4 days 5 days 5 days 5 days 2 days 4 days 21 days 


½ day Kinder 14 h/840 m 17.5 h/1050 m 17.5 h/1050 m 17.5 h/1050 m 7 h/420 m --- 73.5 h/4410 m 


Full time Kinder-3rd 


grade 
24 h/1440 m 29 h/1740 m 29 h/1740 m 29 h/1740 m 11 h/660 m --- 122 h/7320 m 


MAY 2013 3 days 5 days 5 days 5 days Summer Break 4 days 18 days 


½ day Kinder 10.5 h/630 m 17.5 h/1050 m 17.5 h/1050 m 17.5 h/1050 m --- --- 63 h/3780 m 


Full time Kinder-3rd 


grade 
18 h/1080 m 29 h/1740 m 29 h/1740 m 28 h/1740 m --- --- 104 h/6240 m 


Totals ½ day Kinder 


Days = 181 


Hours =633.5 


Minutes =38,010 


Totals Full time K-3
rd


 grade 


Days =181 


Hours =1,054 


Minutes =63,240 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


1st Grade Reading N/A Common, Proper, Collective…Oh, My! (Author 
Study) 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
Presentations are 20-25 
minutes 
Other lessons (Author 
Study) 20-40 minutes 


All year—9 parts of 
speech in 1st level—
study one per month. 


 Reading level is not a criteria—student can be at lower reading level—for  studying the 
construction of language.  A 2nd level study comes later (2nd-3rd grade) 


 Ability to sit in presentation or shared reading experience for 20-30 minutes without disturbing 
others 


   Unit Description 


Reading is the primary tool with which students access our rich Montessori cultural curriculum.  Just as the standards establish “a staircase of 
increasing complexity in what students must be able to read so that all students are ready for the demands of college- and career-level reading no later 
than the end of high school”, the Montessori approach incorporates the use of concrete reading and writing structures (e.g., the 3-part card material 
mentioned in the writing samples) from the earliest grade levels to ensure students continue to develop and strengthen their language skills in these 
areas. As also illustrated in the standards, the Montessori methods used to teach reading are focused on “a progressive development of reading 
comprehension” with more advanced levels of textual structures introduced and practiced, so that “each student advances through higher levels of 
learning and gains the most from what they read”.  Through effective reading skills students are expected to build their knowledge, gain insights, 
explore possibilities, and broaden their perspective.  The rich Montessori cultural curriculum (“Cosmic Education”—see A.3 Program of Instruction) 
serves as a great motivator and platform for students to practice and gain mastery in all language areas, especially the core content area of reading. 
 
This unit is organized under the curricular area of Grammar Studies.  The selected Author Study provides a wonderful platform for studying the craft and 
structure of writing, as well as specific lessons and experiences in grammar.  Students are exposed to and become aware of different genres and text 
structures, as well as parts of speech and their function in language.  They use pictures and graphics as a way of predicting what the book will be about, 
or will teach.  Author studies provide many types of opportunities for modeling and demonstrating reading and thinking strategies that aid in deeper 
comprehension.  Through concrete organizers such as 3-part cards, K-W-L charts, Picture Walks, etc., students gain models they can use to organize and 
share their thoughts and discoveries.  Author studies provide an easy connection to the cultural subjects, which in turn, facilitates more student 
generated reading and research in a variety of areas. This curricular sample illustrates one way to make language come alive for students, and that’s by 
connecting it to authentic literature.  Many other literacy skills and strategies are also modeled within this study.  No two years of this unit are ever the 
same. 
 
Ruth Heller’s books are about concrete topics (“parts of speech”) which are easy to identify.  Her illustrations are vivid and dynamic—great fodder for 
building vocabulary and concrete models for the parts of speech (“function of words”).  One of the reasons we paired this author study with the 
grammar curriculum is because the study of grammar should be interesting and fun, not dry and boring—Ruth Heller’s rich text and vibrant artwork fits 
the bill. 
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Ruth Heller has been drawing since she was a girl.  Her remarkable illustrations and creative style of writing sets her apart.   She is consistently very 
“crafty” in her colorful, fun-filled books.  The artwork, alone, provides endless possibilities for learning extensions in other curricular, for example, 
grammar, botany, zoology, and geometry.  Although drawing makes her books exciting to look at, this is only one of her crafts.  This author has many 
ways of pulling readers into her books. 
 
Some of the elements of Ruth Heller’s Writing Style—“Craft & Structure”—students will be exposed to are: 
 Rhymes and rhyming patterns 
 Imaginative and well written patterns of language 
 Concrete use of text to convey meaning and structure 
 Her minimal use of text provides opportunities to experiment with her structure and add more detail 
 She uses bold lettering to demonstrate main ideas which aids in comprehension 
 
Due to the limited space for this curricular sample, we’ve included only one sample of a grammar presentation—the noun—in order to illustrate our 
integrated curriculum.  Grammar remains a central element in the Montessori language curriculum.  It is part of our ‘holistic’ approach to the teaching 
of language and literacy.  We think of grammar studies as more appropriate for older students, but Dr. Montessori insisted that students be given the 
fundamentals of grammar from an early age.  There are two principal series of presentations, “Function of Words” (Parts of Speech) and “Sentence 
Analysis” (Diagramming Sentences).  Grammar must not be isolated from the rest of language studies, but instead integrated as much as possible with 
the rest of the curriculum.  Studying a part of speech, for example, could be done in the context of shared reading, or Read Aloud time.  Sentences for 
analysis can easily come from the books we read in class, as well as our personal experiences. 
 
The construction of our language should be as intriguing and exciting to children as a study of the way vertebrates are put together, or the study of the 
Sun and Earth.  A command of the language we read and write in is one of the most valuable gifts we can give our students for life. 


Standards:   Strand:  Reading Standards for Informational Text 
Cluster:  Craft and Structure 
Standard #6:  Distinguish between information provided by pictures or other illustrations and information provided by the words in a text. 


 


Summative 
Assessment  


Student progress data and observation notes entered into MRX (student data system) 
 
Objective for summative assessment of the required standard:   
Completed Picture Walk chart for at least 3 informational texts (can include books from the author study collection) 


Using a graphic organizer, such as a Picture Walk chart, the student will distinguish between information provided by pictures or 
other illustrations and information provided by the words in a text for an illustrated informational book chosen from the classroom 
library and/or from the author study collection of books.  They will use drawings and writing to compose details for each column of 
the chart—“Before Reading—picture clues” & “After Reading--information from the text” columns. 
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Sample of student Picture Walk graphic organizer: 
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Sample Picture Walk Rubric: 
 


1
s t


 G r a d e  
P i c t u r e  W a l k  R u b r i c  


Student: Date: 


Reading Text Structure:  Informational & Explanatory Reading Standard Cluster:  Craft & Structure 


BOOK TITLE:   


Reading Standard:  the student will distinguish between information provided by pictures or other illustrations and information provided by the words in 
a text for an illustrated informational book chosen from the classroom library and/or from the author study collection of books.  They will use drawings 
and writing to compose details for each column of the chart—“Before Reading—picture clues” & “After Reading--information from the text” columns. 
Criteria for Mastery = 7/8 points (80%) per book/minimum 3 books assessed 


TOTAL POINTS 
 


0-1 Points 
Need more practice 


2 Points 
Mastered 


3 Points 
Exceeds Expectations 


Includes 1-2 related details/ “picture clues” in the Before 
Reading column of the Picture Walk chart.   


   


Makes a logical prediction about what the book will be about 
or what it will teach based on the “picture clues” selected.   


   


Includes 1-2 separate, but related textual details in After 
Reading column of the Picture Walk chart.   


   


Identifies the main topic of the book selected & compares to 
prediction made.   


   


Additional Comments: 


Scoring for 
Summative 
Assessment  


Criteria for mastery:  7/8 points (80%) per book/minimum 3 books assessed 
Scoring Scale:  1 = Approaching Standard, 2 = Meets Standard, 3 = Exceeds Standard 
 Includes 1-2 related details/ “picture clues” in the Before Reading column of the Picture Walk chart.   
 Makes a logical prediction about what the book will be about or what it will teach based on the “picture clues” selected.   
 Includes 1-2 separate, but related textual details in After Reading column of the Picture Walk chart.   
 Identifies the main topic of the book selected & compares to prediction made.   


Materials/ 
Resources Needed 


Author Study 
Set of Ruth Heller parts of speech books for Read Aloud: 
 Merry-Go-Round (Nouns) 
 Cache of Jewels (Collective Nouns) 
 Kites Sail High (Verbs) 
 Fantastic!  Wow!  And Unreal! (Interjections & Conjunctions) 
 Mine, All Mine (Pronouns) 


Grammar--Function of Words—(Noun presentation for this lesson 
sample) 
 Blank labels and/or prepared labels for objects, people and places 


in the classroom environment 
 A large black pyramid (Montessori or handmade) 
 The box of flat grammar symbols and the large black triangle (from 


geometry cabinet) 
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 Behind the Mask (Prepositions) 
 Many Luscious Lollipops (Adjectives) 
 Up, Up and Away (Adverbs) 
Any books from the Designs for Coloring Series 
Any books from her How to Hide series 
Color (a guide to how art goes through the four-color printing process) 
Heller also illustrated five books by other authors and a Merriam-
Webster dictionary for very young children. 
 The Egyptian Cinderella by Shirley Climo 
 King of the Birds by Shirley Climo 
 King Solomon and the Bee by Dalia Hardof Renberg 
 The Korean Cinderella by Shirley Climo 
 Blue Potatoes, Orange Tomatoes by Rosalind Creasy 
 Merriam-Webster's Primary Dictionary 
 Merriam-Webster's Alphabet Book 


 Grammar symbol template 
 Collection of similar objects, such as three colored pencils 
 The small, light blue pyramid 
 The small, light blue triangle 


 


 


 Lesson 1--Book 
Lions & Tigers & Bears…Oh, My! 


Lesson 2--Grammar 
Parts of Speech--The Noun 


Lesson 3--Book 
A Cache of Jewels and Other 
Collective Nouns 


Lesson 4-18 
Remaining grammar 
lessons/9 Heller books 


Instruction 
and 
Timeline  


 
 
 


Read Aloud—1
st


 book 
Merry-Go-Round 
 
Preview Activity:   
Show the cover of the book and have the 
children predict what it is about.  
Read the title, author, and illustrator.  
Note that this author is also the illustrator.  
Record the information on the Picture 
Map chart. 
 
Before you read the text just preview the 
pictures.   Model and record comments 
and observations made by the students in 
the “Before reading” column of the chart. 
 
Read Aloud 
Suggest students focus on discovering why 
Ruth Heller wrote this book (Author’s 


Aims for the “Function of Words” 
Lessons: 
 To give a strong impression of each 


function or part of speech 
 To understand the relationships 


between them 
 
Give children who are only able to write 
their names blank labels and ask them to 
write their name on the label.  Give those 
who can write simple words blank labels 
to write NAMES of objects in the 
environment as you point them out to 
them—e.g., pen, door, wall, etc.  If some 
can write the names of places then let 
them do so.  For those who can’t write, 
give them prepared labels with more 
difficult words already printed on them 
and tell what they name. 


 
 
 
 
 
 
 
 
Aims: 
 To appreciate the craft & 


structure of the author & 
illustrator, Ruth Heller 


 To build vocabulary & 
understanding of nouns 


 
Read Aloud as in Lesson 1.  The 
purpose for this reading is to listen 
to how many words are in the 
text—a lot, a few, just enough? 


 
Continue series of 
lessons and read 
alouds as described in 
Lessons 1-3. 
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purpose) and to think about how the 
illustrations add to/take away from the 
text. 
 
Post-reading 
Teacher facilitates group discussion--
Identify the information added by the 
text.  Did we know the book would be 
about nouns just by looking at the 
pictures?  Add noted observations in the 
“After Reading” column of the Picture 
Walk chart. 
 
Call attention to the illustrations and how 
they are used to illustrate Ruth Heller’s 
words.  Note the use of vibrant colors. 
 
Talk about the variety of nouns. Find out 
how many nouns the children 
remember—invite them to illustrate them 
and place them on the Function of Words 
chart (“word wall”).  
 
Are there more nouns represented in the 
pictures, or in the text? 
 
Notice the detail of the images—they 
almost look real. 


 
Say:  All of the words on these labels are 
names of people, places, or things.  These 
words are called NOUNS. 
 
Review the etymology by recording on the 
whiteboard. 
 
Then take the black pyramid in your hands 
and begin to tell the story of the noun: 
For example: 
Tell the children about how nouns were 
the first words used by our ancestors, the 
first humans.  When people who lived in 
caves first learned to speak, they probable 
started by naming things around them.  
We can see an example of this in our own 
lives when a baby learns to talk.  What’s 
their first word?  Mama or papa—those 
are nouns. 
 
Because nouns are the most ancient 
words in any language, Dr. Montessori (a 
very wise woman) chose a black pyramid 
as its symbol.  [show children the pyramid 
and explain further]  It reminds us of the 
great pyramids in Egypt, which have been 
around for thousands of years.  And the 
color black gives us an impression of 
something really solid, like coal from the 
earth (one of the oldest minerals).  That’s 
what nouns are like. 
 
At this point, show the children the box of 
paper grammar symbols.  Explain that you 
can’t put the black pyramid on a piece of 
paper to trace, so we use the paper 
triangle to take its place when we are 


 
After reading the book, add to the 
Function of Words chart as in 
Lesson 1, and discuss Ruth Heller’s 
writing style. 
Uses very few words—why do you 
think that is?  Do you know any 
patterns of sound? *“An fleet of 
ships with purple sails” or “A 
coven of withes as scary as these”+ 
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working on a flat surface—using the face 
of the pyramid.  Or we can draw a black 
pyramid using our grammar template 
(show the template). 
 
Demonstrate how to use the paper 
symbol and template for nouns they will 
write in their grammar notebooks. 


 


 Group Activity throughout duration of Unit 
Student  
Activities 
and Timeline 


SAMPLE:  Group generated Author Study Chart—displayed and added to throughout the unit.  For the purpose of this reading standard, 
students will be assessed by their samples of Picture Walks for informational books chosen outside of the author study.  Group lessons 
and activities lead up to and provide an opportunity to assess student progress and mastery not only for the required standard, but for all 
of the standards listed in the required 1st Grade Reading strand & cluster. 
 


 
 


Visiting Author 


& Illustrator 


Ruth Heller 


Author’s 


Purpose 
(Topic) 


Grammar 


Symbol & 


Definition 
(Topic) 


“Function of Words” 
(Sample title based on details from the book) 


From the Illustrations 
(Words & drawings—can be taken from Picture 
Walk sheets) 


From the Text 
(Words & drawings—can be taken from 
Picture Walk sheets) 


Book 1: Merry-Go-


Round 


 


(Record after 


Picture Walk & 


read aloud) 


 
“Noun” 


(Select a 
student 
volunteer) 


 
(Student contributions pasted/recorded 


here) 


 
(Student contributions pasted/recorded 


here) 


Book 2/Title     
Book 3/Title     
Book 4/Title     
Book 5/Title     
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 After Lesson 1 After Lesson 1 or 2 After Lesson 3 and onward 


 Individual:  Choose an informational book with 
illustrations from the classroom library and, using 
materials provided on the shelf, complete your own 
“Picture Walk”.  Use words and/or drawings.  Review your 
completed chart with your teacher.  (NOTE:  This follow 
up activity/assignment is an expectation throughout the 
unit.  Students are expected to choose a total of 3-5 books 
to Picture Walk) 
 
Partner Work:  Noun Hunts with a buddy 
 Record them in your grammar notebooks with the 


symbol next to the noun. 
 Select one, or more to add to the Author Study chart 


Individual:  Pick a noun from the book, or choose one of 
your own.  Make a noun page, like in the book, and 
illustrate it beautifully and with care.  Think about how 
your illustrations add to your words.  We will collect these 
and make another noun book to add to our collection. 
Partner Work:  Noun Hunts with a buddy 
 Record them in your grammar notebooks with the 


symbol next to the noun. 
Select one, or more to add to the Author Study chart 


Same as lessons 1-2, except 
students collect “collective 
nouns” 
 
This pattern of activities is 
followed throughout the unit 
and covers the most common 
parts of speech. 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


2nd Grade Mathematics N/A Word Problems:  Comparative Subtraction 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 


1-2 weeks with 
extensions 


Beginning of the year 
work--September 


Understands addition and subtraction processes 
Extensive practice with addition memorization work 
Commutative Law (property) of addition 
Identity Property 
Word Problems—1st Level 


   Unit Description 


David and Phyllis Whitin talk about the value of writing in the mathematics curriculum in chapter one of Math Is Language Too: Talking and Writing in 
the Mathematics Classroom. They state that mathematics and language are both "ways for learners to make sense of their world" and that "writing 
and talking are ways that learners can make their mathematical thinking visible." One of the most concrete examples of mathematics as language 
involves the reading and solving of word problems. 
 
Word problems depend on reading comprehension skills for the development of successful problem-solving strategies. Having students collaborate on 
word problems gives them the opportunity to learn by talking, collaborating, and sharing ideas as they compare pictures, words, and numeric symbols 
for consistency. The Principles and Standards for School Mathematics, by The National Council of Teachers of Mathematics, includes communication as 
a mathematics tool for all levels of learners and suggests collaboration as especially beneficial for young learners. 
 
Story and word problems are an essential part of the Operations & Algebraic Thinking domain of the Common Core Standards.  In order for students to 
gain mastery in solving all types of word problem structures it is imperative they have a strong sense of number, quantity, and operational processes.  
In addition to the mathematical aspects and objectives, students must be able to comprehend the text of the story problem.  Once students have 
completed most of the memorization work using various concrete materials to represent and construct basic equations they are ready to move on to 
working with larger quantities and more complex word problems.   
 
This particular sample of lessons focuses on reading comprehension skills as they apply to mathematics word problems, as well as to developing the 
necessary written and verbal mathematics communication skills. It is important for students to learn how to analyze, represent, and solve equations in 
all four operations, although this lesson sample addresses just addition & subtraction.  Through repeated exposure to and practice of various word 
problem structures using concrete materials and objects, students have developed effective strategies that are easily transferred to being able to 
represent word problems using only drawings and/or text.  This is only a glimpse of the lessons and instruction the student will receive in this area of 
math over the year’s span.  In order to ensure our instruction aligns with the required standard, as well as student mastery of the standard, we have 
developed a rubric template for assessing the most common word problem structures as the level dictated by the standard.     
 
Although this lesson sample presents lessons & practice specific to comparative subtraction, throughout the year students will continue to receive 
similar lessons & instruction in other types of word problem structures. Students are more apt to master solving one and two step equations with 
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unknown variables if they are presented with a variety of problem-solving strategies. 
Students will explore five meanings for the operation of subtraction (counting, sets, number line, balance, and inverse of addition). Comparative 
subtraction extends the student’s early understanding about counting, addition, and subtraction in the take-away mode. Students will investigate 
properties of subtraction, represent subtraction in objects and pictures, and record subtraction in both vertical notation and equations. They will 
create and solve word problems involving comparative subtraction. Students answer such questions as "How many more?" and "How many less?" 
Missing addend activities provide students with an experience in algebraic thinking.  


Standards:   
 


Domain:  Operations and Algebraic Thinking 
Cluster:  Represent and solve problems involving addition and subtraction. 
Standard #1:  Use addition and subtraction within 100 to solve one- and two-step word problems involving situation of adding to, 
taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g., by using drawings and equations 
with a symbol for the unknown number to represent the problem. 


 


Summative 
Assessment  


When given a 1- step or 2-step addition or subtraction word problem within 100 and w/missing variables, the student is able to 
represent the equation by providing an accurate drawing/illustration which includes use of a symbol to represent the missing 
variable.  
 
Each of the 15 types of common word problem structures will be assessed for progress & mastery on the following rubric 
components: 


 Information is presented in a logical sequence 
 Drawing/illustration accurately represents the word problem 
 Student uses “?”, or “x”, or other symbol to represent unknown variable 
 Representation depicts all steps within word problem 
 Student is able to verbally articulate the process and solution 


Scoring for 
Summative 
Assessment 


The teacher will complete the Word Problem Rubric for each word problem structure observed (see sample below).   
The criteria for mastery is 120 out of 150 points possible across 15 common word problem structures assessed on this rubric and 
at this level. 
Teacher will also input lesson sequence, student outcomes progress, and teacher observation notes into MRX data system. 
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Materials/Resource
s Needed 


Books: 
 Fish Eyes:  A Book You Can Count On, Lois 


Ehlert 


 Fish crackers (“healthy foods” 
variety) 


 ½ inch grid paper Adjustable 


 Masking tape or chalk  
 Pan balance with weights 
Activity Sheets: 
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 Swimmy, by Leo Lionni 
Supplies: 
 Colored pencils, paper 
 10 each red, blue plastic plates 


spinner (e.g., on-line spinner with 
adjustable number of 
segments—NCTM website) 


 Number cubes 
 Red & blue yarn 


 One Less/One More Activity 
Sheet Differences Activity Sheet 


 Number Lines Activity Sheet 
 Pan Balance Activity Sheet 
 Fact Families Activity Sheet 


 
 Lesson 1—Counting Back Lesson 2—How Many More? Lesson 3—Hopping Backward to 


Solve Problems 
Lesson 4—Balancing Equations 
Lesson 5—Fact Families 


Instruction 
and 
Timeline  
 
 
 


Timeline: 
Aims: 
Students will:  
 model numbers and write numerals 


to 10 to use to answer questions 
about the relationship of 
numbers/quantities  


 subtract from numbers to 10 by 
counting back  


 record differences in vertical and 
horizontal format  


 recognize the symbols used in 
recording subtraction 


 
Students count back to compare plates of 
fish-shaped crackers, and then they record 
the comparison in vertical and horizontal 
formats. They apply their skills of 
reasoning and problem solving during this 
lesson in several ways. [Because students 
have associated the word "more" with 
addition, the comparative approach to 
subtraction is typically more challenging 
for the students to understand.] 
 
To open--provide each student with fish 
crackers, two paper plates, colored 
pencils, and grid paper. Read aloud Fish 
Eyes: A Book You Can Count On, or some 
other counting book.  
 


Timeline: 
Aims: 
Students will:  
 find differences by 


comparing sets  
 review the terms "addend" 


and "difference"  
 explore the effects of 


subtracting 0 and subtracting 
all  


 record differences in 
pictures, words, and 
symbols 


 
Students write subtraction 
problems, model them with sets 
of fish crackers, and 
communicate their findings in 
words and pictures. They record 
differences in words and in 
symbols. The identity property of 
addition is reviewed in the 
context of comparing equal sets. 
 
Call seven students to the front 
of the room, and then roll a 
number cube to decide how 
many more will come to form a 
second group. Next, ask each 
group to form a line so that the 
lines are parallel and the last 


Timeline: 
Aims: 
 Students will:  
 use the number line model 


to find differences by 
comparing lengths  


 solve puzzles using the 
number line 


 
In this lesson, students determine 
differences using the number line 
to compare lengths. Because this 
meaning is based on linear 
measurement, it is a distinctly 
different representation from the 
meanings presented in Lessons 
One and Two. At the end of the 
lesson, the students use 
reasoning and problem solving to 
predict differences and to answer 
puzzles involving subtraction. 
Using chalk or masking tape, 
make a number line on the floor. 
(The students will use this to find 
differences on a number line by 
hopping from a number toward 
0.) Tell the students that they will 
now use the number line to 
compare lengths. 
Ask one student to hop to 5 and 
another to hop to 3. Then ask, 


Lesson 4:  This lesson encourages 
the students to explore another 
meaning for operations of 
subtraction, the balance. This 
meaning leads naturally into 
recording with equations.  
The students will imitate the 
action of a pan balance and record 
the modeled subtraction facts in 
equation form. 
Aims: 
Students will:  
 model the balance meaning of 


subtraction  
 draw/record the subtraction 


modeled/represented on the 
balance 


 
Lesson 5:   
Timeline: 
Aims: 
Students will:  
 find missing addends  
 review the additive identity  
 generate fact families given 


two addends or given one 
addend and the sum 


 
In this lesson, the relation of 
addition to subtraction is explored 
with fish-shaped crackers. The 



http://illuminations.nctm.org/lessons/howmanyfish/Fish-AS-Differences.pdf

http://illuminations.nctm.org/lessons/NumberLines.pdf
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As students listen, they will model each 
number named by adding one fish to a 
plate, recording the number at the 
beginning of the appropriate row on their 
grid paper, and finally placing the 
corresponding number of fish per square 
for the number row.  
  
Once finished with the story, have them 
remove one row of fish and color in the 
row (one row at a time).  Have students 
color each row a different color (make 
sure they have 9-10 colors—white would 
be left uncolored).  


 
To the tune of an easily-remembered 
counting song (e.g., "A Hundred Bottles of 
Beer on the Wall") sing "Ten Little Fish on 
the Plate." Have the students place 
crackers on the appropriate bar on the 
graph they created in the activity above as 
they sing each verse of “Ten Little Fish.”  
[This activity allows you to determine 
whether any students have trouble 
matching numerals to sets, counting, or 
writing numerals.]  
Now ask questions about their graphs, for 
example, How many more squares are 
colored in the yellow bar than in the 
purple bar? How do you know? [Possible 
answer: 1; I counted one more.  This 
question introduces a new mode of 
subtraction—the comparative mode.] 
 
Next hold up a number card, such as eight, 
and ask the students to put the same 


person in each line is standing 
against the board. Then tell each 
student to hold hands with the 
student across from him or her. 
Have a volunteer say how many 
more students were in the larger 
group, and then record the 
subtraction equation where all 
the students can see it. 
Continue the lesson by reading a 
book that features fish, such as 
Swimmy, by Leo Lionni. To help 
the students become more 
familiar with the set meaning for 
comparison subtraction, tell the 
students you are going to 
compare sets of crackers. Show a 
plate of fish-shaped crackers. 
Then roll a number cube and ask 
how many there will be in a plate 
with that many more fish-shaped 
crackers. Make a second plate 
with that many crackers to verify 
the students' responses. Then 
encourage them to write the 
subtraction equation that would 
be used to compare the two sets.  
Repeat this procedure several 
times. Then, if necessary, review 
the terms "addend," "compare," 
and "difference." Ask what the 
addends and difference would be 
if one plate has four crackers and 
the other has six? [4, 6, 2] Ask 
what the addends and difference 
would be if both plates had seven 
fish-shaped crackers [7, 7, 0]. 
Prompt the students to create 
other such entries.  
Next, ask the students to watch 


“Who hopped farther? How 
much farther?” Repeat with 
other students. 
Next, draw a number line with 
the spaces one cracker apart, 
draw a red ring and place 3 fish-
shaped crackers and a blue ring 
with 2 fish-shaped crackers 
inside. Ask: How many more fish-
shaped crackers are in the ring 
with 3 fish-shaped crackers? How 
can we find out using the number 
line?  
Diagram 1: Number line with 
numerals the distance of one fish 
apart 


 
Diagram 2: Circle with red fish 
and circle with blue fish 


  
Encourage the students to line up 
the crackers from the red ring 
with the left end of the number 
line.  
Then ask them to place the 
crackers from the blue ring in a 
line below the first line. 
Diagram 3: Number line with fish 


 
Next show how to hop back from 
the end of the longer line, 
counting the hops aloud. Have 
the students record the 
comparison using the equation 
notation [3 - 2 = 1] on the 
Differences Activity Sheet.  


students search for related 
addition and subtraction facts for 
a given number and also 
investigate fact families when one 
addend or the difference is 0. 
 
Name two numbers, each less 
than 10. Then call on a volunteer 
to make sets of fish-shaped 
crackers corresponding to the 
numbers. It may be helpful to 
make the sets on different colored 
plates or to surround them with 
different colored yarn loops. Next 
have the student write as many 
addition sentences as he or she 
can. (If the numbers are not the 
same, two addition sentences are 
possible. For example: 1 + 9 = 10, 
9 + 1 = 10] Then ask each student 
to use the sum and each addend 
to write as many subtraction 
sentences as they can. [In the 
example, the subtraction 
sentences would be 10 – 1 = 9; 10 
– 9 = 1.) 
Name a difference (for example, 4) 
and have each student show you 
the meaning of the operations for 
the subtraction sentence by 
making two sets of crackers so 
that one set has four more 
crackers than the other. [There 
will be several answers to this 
question. Encourage the students 
to find as many ways as they can. 
Some pairs will be 6 and 2, 3 and 
7, and 4 and 8.] Repeat with other 
differences, including 0. 
Next, have the students put six 
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number of fish on a plate and record the 
number of crackers.  Ask them to make a 
second plate with one less cracker.  
Now tell them they will compare the 
number of crackers on each plate. To do 
this, have them remove pairs of crackers 
from the plates by taking one cracker in 
each hand from each of the plates and 
placing the crackers in the bag until 
crackers are left on only one plate. Then 
have them count the crackers left on the 
plate. Ask for a volunteer to model and 
record the comparison using an equation 
in the horizontal format (for example, 8 – 
7 = 1.); then record the comparison using 
the vertical format.  
 
Encourage the students to describe the 
comparison in at least two ways, in one 
instance using the word "more" and in the 
other instance using the word "less." [For 
example, “There is one more cracker on 
the plate that had eight crackers.”   “There 
is one less cracker on the plate with seven 
crackers.”] 
 
For the next part of the lesson, students 
will need access to the adjustable spinner.  
Ask a student to choose a number from 5 
to 10. Divide the spinner into that many 
parts. Now call on a volunteer to spin the 
spinner and call out the number that 
comes up. Ask the students to model the 
number by putting that amount on a 
plate. Have them show a group of fish that 
is one more than that number, and then a 
group that is one less. You may wish to 
have them record their responses on the 
One Less/One More Activity Sheet. Repeat 
with other students. 


as you solve a subtraction 
problem in which two sets are 
compared. For example, you 
could say that Jen’s plate has five 
crackers and Sally’s plate has 
three crackers. Then create two 
sets where everyone can see 
them, surrounding one set with 
red yarn and the other with blue 
yarn. Ask the students to imagine 
the yarn loops represent plates. 
(If you prefer, you can use red 
and blue plates for the 
demonstration and for the 
student activity.)  
Then ask questions such as the 
following:  
 What comparing questions 


can we ask and answer 
about the plates?  


 How many more crackers are 
on (student's name) plate?  


 How many fewer crackers 
are on (another student's 
name) plate?  


Now give each student two 
lengths of yarn and some 
crackers. Have the students pose 
comparison situations, model 
them, and answer similar 
questions.  
When the students are ready, 
present a subtraction story 
problem in which a set of three 
and a set of four are compared. 
Demonstrate how to make a 
horizontal bar graph that will 
allow the students to compare 
the data. Next, guide the 
students through the solution of 


 
It is not uncommon for the 
students to count the lines on the 
number line rather than the 
spaces covered by the hops. You 
may wish to highlight the fact 
that in this meaning for the 
operation of subtraction, spaces 
are counted, not points on the 
number line. You may 
demonstrate this by using a 
length of paper the size of a fish-
shaped cracker to hop back with. 
After several examples, show the 
students that they do not need to 
place the crackers themselves on 
the number line, but can mark 
the length with a crayon. 
To enrich the students' 
understanding of the number line 
concept, model how to use the 
Number Line Arithmetic Tool 
from the National Library of 
Virtual Manipulatives to compare 
lengths. Encourage the students 
to use this site during math 
center time, and assign students 
to work at the site in pairs. Those 
not taking their turn at the 
computer should complete the 
next activities. 
Put the students into pairs and 
give each pair fish-shaped 
crackers, crayons, and one 
number line from the Number 
Lines activity sheet.  
Ask each student to make two 
sets of crackers on a piece of 
paper, and then enclose each in 
rings of different colors. Then 


crackers on one plate and two on 
the other. Ask them to describe 
the relationship between the 
plates using a subtraction 
sentence and the related addition 
sentences. (For example, 6 - 2 = 4; 
4 + 2 = 6; 2 + 4 = 6) When the 
students are ready, ask them to 
identify the addends, the sum, and 
the difference. Then ask what 
subtraction sentence can be made 
with the sum and the other 
addend. Tell them that this set of 
equations is called a fact family. 
 
Then assign the students to pairs, 
provide them with the Fact 
Families activity sheet, and have 
them take turns making plates, 
recording the sums and addends, 
and writing equations.  
After the students have recorded 
several fact families, be sure all 
the students have additional 
experiences with the additive 
identity by asking the students to 
compare two plates, one with zero 
fish-shaped crackers on it and one 
with seven crackers, and to write 
the related addition and 
subtraction sentences. [The 
equations will be 7 - 0 = 7; 0 + 7 = 
7 ; 7 + 0 = 7] Now ask the students 
to make two plates each with 
seven crackers on them, then 
record the comparison and the 
two addition sentences. [The 
equations this time will be 7 - 7 = 
0; 0 + 7 = 7; 7 + 0 = 7]. 
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To end the lesson, have the students 
divide some crackers between two plates, 
then remove a cracker from each plate 
until all the crackers on one plate are 
gone.  
Questions for Students 
 How many fish-shaped crackers are 


on this plate? (Show a plate with six 
crackers.)  On this plate? (Show a 
plate with seven crackers.) Which 
plate has more? How many more? 
Which plate has less? How many less? 
How can you prove that?  


 [6; 7; the second plate has more; 1 
more; the first plate has less; 1 less; 
student responses may vary.] 


 What number sentence would show 
that you compared a plate of six fish-
shaped crackers with a plate holding 
five fish-shaped crackers?  


 [6 - 5 = 1] 
 What is the same in the two ways 


that we recorded the comparisons?  
What is different?  


 [The same numbers are compared, 
but the way we wrote them was 
different (one way was horizontal, 
and one way was vertical.)] 


 How could you help a younger 
student find the answer to 7 - 6 by 
counting?  


 [Student responses may vary.] 
 What equation shows that you 


compared a plate of 8 fish-shaped 
crackers with a plate with 10 fish-
shaped crackers?  


 [10 - 8 = 2] 
 What does the minus sign mean?  
 [Subtract, or take away] 


another problem, this one 
showing the comparison of a 
plate of two crackers with a plate 
of three crackers. (For example, 
Meg had three fish and Pete had 
two fish. How many more fish did 
Meg have?) Then ask the 
students to record the sets in a 
bar graph.  


 
When they are ready, call on the 
students to share their problems 
and the graph. You may wish to 
suggest that they record a 
comparison in pictures, as a bar 
graph, and in an equation for 
their portfolios. 
Questions for Students 
 What do we find when we 


compare two sets?  
 [The difference.]  
 Make two plates of crackers. 


Can you show how to 
compare the two plates?  


 [Student responses may 
vary, but they should be able 
to identify the major 
concepts covered in today's 
lesson.] 


 If we compare a set of five 
and a set of eight, what will 
the difference be? How 
would you verify that?  


 [3; 8 - 5 = 3; students may 
use a bar graph, subtract, 
draw two plates, etc.] 


 What would be the smallest 


have the students line up the 
crackers carefully and draw, in 
the appropriate colors, a line as 
long as the number of crackers in 
the set. Then ask them to 
compare the lengths on the 
number line to find the 
difference and to record the 
comparison in pictures and in 
equation form. After allowing 
time for exploration, call the 
students together to read their 
equations and share their 
number line illustrations. 
As a concluding activity, pose 
puzzles such as "I am thinking of 
two numbers on the number line 
that have a difference of 5. The 
larger number is 6. What is the 
other number?" (If the students 
are ready for a challenge, you 
might say only: "I am thinking of 
two numbers on the number line 
that have a difference of 5. What 
are the numbers?") You may wish 
to have the students create and 
share similar problems. One or 
more of these puzzles could be 
added to their learning portfolios. 
Questions for Students 
 How could you use the 


number line to compare two 
plates, one of which has five 
fish-shaped crackers and the 
other of which has three 
fish-shaped crackers?  


 [Draw a number line, mark 
the places for five and three 
with fish, and then compare 
the distance between them.]  


Then call the class together, and 
ask a volunteer to choose one row 
from the Fact Families activity 
sheet and demonstrate what the 
two plates would look like. Ask his 
or her partner to write the 
number sentences that the plates 
suggest. You may wish to repeat 
this with other volunteer pairs. 
Now invite one of the students to 
make two plates, each one with 
three fish-shaped crackers on it, 
and write the related addition and 
subtraction sentences in the 3, 3, 6 
family. [There will be only one of 
each, 3 - 3 = 0; 6 - 3 = 3.] Finally, 
ask the students to record a set of 
number sentences about one of 
the rows they completed and 
illustrate it by drawing pictures of 
two plates that they made. 
Questions for Students 
 If you know that one plate has 


eight fish-shaped crackers on 
it and another has three fish-
shaped crackers on it, how 
many more are in the plate 
with eight crackers?  


 How many addition and 
subtraction facts can you 
write if you compare a plate 
holding three crackers and 
one holding five crackers? 
How are the facts alike? How 
are they different?  


 Suppose I make a plate with 
four fish-shaped crackers and 
a second plate with four fish-
shaped crackers. What 
sentences will describe a 
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 What two symbols did you use to 
mean "equal to"?  


 [In the horizontal equation form ‘=’ is 
used. In the vertical form the line 
means "equals."]  


 When you count backward, what 
comes after 10?  After 7?  After 1? 
What comes before 6?  Before 4? 


difference we could get 
between two plates if one 
plate has four fish-shaped 
crackers? How will I get that 
difference?  


 [0; Put four crackers on each 
pate ] 


 Suppose you had a plate of 
five fish-shaped crackers. 
How many crackers would 
you put on a second plate so 
that there would be a 
difference of 4 with that 
plate? Is there another way?  


 [There are two ways--a plate 
of one and a plate of nine.] 


 Look at one of the bar charts. 
How could we act it out with 
lines of students? With sets 
of crackers 


 What numbers have a 
difference of 2? Can you find 
some of them on the number 
line?  


 [Some examples include: 5 - 
3, 4 - 2, and 3 - 1]  


 What would be the 
difference if two plates had 
the same number of crackers 
on them? Would the lines 
that showed how many 
crackers are in each plate be 
the same length? How do 
you know?  


 [0; yes; student responses 
may vary.]  


 How would you explain to a 
friend how to compare 
lengths on the number line?  


 [Student responses may 
vary.] 


 


comparison of the plates?  
 How could you help a friend 


find addition sentences 
related to 5 - 2 = 3? To 4 – 0 = 
4?  


 What addend pairs can you 
find for a difference of 2? 
What subtraction sentences 
do they suggest? How would 
you model the comparison? 


 
 
 
 
 
Original source for this unit: 
www.readwritethink.org 


 
          


 Lesson 1 Lesson 2 Lesson 3 Lesson 4-6 


Student  
Activities and 
Timeline 


2
nd


 period practice:  Put the above 
questions on cards, place on the math 
shelf and have students pull and 
complete a negotiated number of 
problems per week. 


2
nd


 period practice:  Put the above 
questions on cards, place on the math 
shelf and have students pull and 
complete a negotiated number of 
problems per week. 


Put the following Challenge Question 
to students—have them record/copy 
the question into their math 
notebooks, work on the solution, and 
finally, invite student to share “proof” 
with teacher.  
 
If I have a blue pencil that is 3 inches 
long and a red pencil that is 5 inches 
long, which pencil is longer? How 
much longer is it? How could you use a 
number line to prove your answer? 


[A Challenge Question] Suppose I tell 
you that 7 is 3 more than some 
number. Can you write the number 
sentence that says that? [7 = 3 + _.] If I 
said 7 is 3 less than a number, what 
number sentence can you write? [7= _ - 
3.] 
[A Challenge Question] How could you 
explain to a classmate how to find all 
the members of a fact family? 


NOTE:  2
nd


 period practice:  Representing and solving one & two step word problems with missing variables (word problem cards a year-long assignment).   
Teacher should record progress/mastery (on the specified rubric) of any student work  generated by these lessons & activities. 
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C.3   Personnel 


3 Year Staffing Plan Year 1 Year 2 Year 3 


Executive Director 
(Operations & 
Instructional Leadership)  


In place—Founder & Executive Director, Judy Webster 


Lead Teachers 
(Instructional Staff)  
 
(either in one large space 
or in 2 smaller spaces with 
1 teacher each) 


To be hired 
1 FTE Lead included in 
Operational Budget  
 
(ExD will be “master 
teacher”) 


2 FTE in budget 
1 new teacher to be 
hired 
(Ms. Webster to 
devote full time as 
ExD) 


3 FTE in budget 
1 new teacher to be 
hired 


Instructional Assistants 
(Paraprofessional staff) 


To be hired 
1.5 FTE in budget 


2.0 FTE in budget 
Bring PT Assistant to 
full time 


3.0 FTE in budget 
1 new Assistant to be 
hired 


Business/Office Manager 
(Non instructional staff) 


To be hired 
0.88 FTE in budget 


0.88 FTE in budget 1 FTE in budget 
To go to full time 


Receptionist/Secretary 
(Non instructional staff) 


N/A N/A To be hired 
0.5 FTE in budget 


Special Ed/Ell Specialist Purchased Service Purchased Service Purchased Service 


 


At Camino Montessori we believe the faculty is the most critical element in developing a strong 


Montessori program.  The teacher is the direct resource for the child.  At Camino each teacher is 


responsible for preparing an optimal environment for a group of children while assisting the unique 


development of each individual child.  Our teachers are also the primary link between the school and 


the family.   


We view the hiring and orientation of our faculty and staff as “facilitating the match”.  It is essential that 


all staff (instructional and non-instructional) understand, support, and embrace our philosophy and 


educational approach. 


Initially, Camino will recruit instructional staff through advertising.  We plan to advertise in national 


Montessori journals, through Montessori associations, local newspapers, and through our website. 


By our 3rd-5th year we hope to offer “sponsorship” opportunities for those seeking a Montessori 


credential.  Sponsorship builds long-term faculty commitment.  In this scenario, Camino would provide 


funds for the Montessori training in return for a specified number of years of service (usually 3 years). 


 


For the first few years of operation the Executive Director will be responsible for the review and 


selection of Lead Teachers and administrative staff.  Interviews will be based on reciprocal dialogue.  The 


Executive Director will develop a general set of questions which are open-ended, elicit information 


about personal and professional development, as well as educational philosophy.  Desired traits looked 


for include, self-confidence, clarity of expression, warmth, sense of humor, reflective listening, etc.  
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Our Teaching Assistants are integral to the life of our school.  Candidates for this position are evaluated 


in both classroom (instructional) and administrative (institutional) areas.  It is also critical that the skills 


and personality of the assistant complement those of the Lead Teacher.  Therefore Lead Teachers will 


have an active role in this recruitment process.  The Executive Director will be involved from an 


administrative and supportive perspective, and will assist the Lead Teacher in making the final hiring 


decision. 


 


 “Fair Hiring” Practice 


 Non-discriminatory (also part of 501(c)3 requirements) 


 Consistent interview process for all candidates 


 Resumes for perspective employees are maintained for specified period of time 


 Legal consultation, when necessary 


 


Essential Staff Requirements 


 Montessori Credential for Lead Teachers 


 Meets “Highly Qualified” criteria--as determined by NCLB for instructional, paraprofessional, and 


non-instructional positions 


 Criminal background check and current fingerprint clearance card 


 Proof of citizenship or right to work in this country 


 Payroll tax documents 


 “Universal Precautions” training  


 Signed Confidentiality Statement 


 Personal Information (i.e., emergency contact, address, phone, etc.) 


 


Employee Compensation Plan 


Initially, our budget will be very tight and our employee compensation and benefit program will be 


closely managed to ensure equitable and commensurate practice. Our budget currently includes all 


required ERE costs (e.g., Social Security, Medicare, FUTA, SUTA, etc.).  Camino Montessori will comply 


with all applicable laws as related to compensation and benefits. Staff salaries and wages are 


determined by “industry standards” and practice. 


 Health coverage benefits are still being researched and considered by the Board and Executive 


Director, and are not included in our ERE calculations. 


 Optional ERE expenses currently included in our budget & will be further defined and approved by 


our Board upon charter authorization: 


 Paid Time Off (PTO)—only available for full time employees (full time = 35+ hrs/wk) 


 FT Salaried Employees:   


 PTO:  5 days/40 hours per year 


 Paid Holidays: All days school closed during academic year 


 FT Hourly Employees: 


 PTO:  3 days/24 hours first year, and 5 days/40 hours thereafter. 


 Paid Holidays:  2 per year 
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New Employee Orientation Overview 


The orientation process is critical and serves as a “personalized welcome” to our school community and 


culture.  When procedures and expectations are clearly stated staff are better able to succeed. 


 


The Executive Director will develop the New Employee Orientation process which (in addition to 


previously mentioned items) will include, but not be limited to the following: 


 Employee compensation information specific to position 


 Job Description & Duties specific to position 


 Employee Handbook—Policies & Procedures 


 Expectations for Learning Environments 


 Parent and Student Relations 


 Student Support Team Process 


 End of the Year Procedures and Expectations 


 Staff Evaluations 


 Confidentiality of Information 


 Causes for Termination—“Right to Work” 


 “No Compete” Clause 


 Harassment and Sexual Harassment 


 Inappropriate Behaviors 


 Reporting Procedures & Guidelines 


 Child Abuse & Neglect 


 Child Find 


 Ownership of Materials 


 Health & Safety Procedures and Guidelines 


 Support & Resolution Procedures (see illustration below) 


 Grievance Policy and Procedure 


 Professional Development 


 Records Retention—staff and student 


 


In Service Training Areas 


 Cycle of Evaluative Inquiry 


 Camino’s Educational Philosophy & Practice 


 Curriculum Handbook & CCSS Alignment 


 Camino’s Performance Management Plans—Reading & Writing 


 Authentic Assessment & Mandated Testing 


 “Best Practice” Methods & Strategies for Core Skill Areas 


 Recordkeeping & Data Collection—MRX training 


 Student Progress & Conferences 


 Effective Observation 


 Parent Education 
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Special Education and ELL 


All special education and ELL services will be by contracted services.  As indicated in the Contracted 


Services section of this application, Camino has already retained the services of Sema Kelly (resume 


included in section B.4.2).  The following is a list of special education topics that Ms. Kelly will provide 


during In Service training for applicable faculty and staff: 


 Documentation of Participation at IEP Meeting 


 Present Levels of Academic Achievement & Functional Performance (PLAAFP 


 Transition Services 


 Consideration of Other Factors 


 Measurable Annual Goal(s)    


 Non-Participation in Regular Class Activities 


 Accommodations and Modifications for Instruction and Assessment 


 Progress Toward Goals 


 Extended School Year Services 
 
It is important to Camino Montessori that each student receives an appropriate education supported by 


well-trained faculty and personnel.  Camino will provide on-going professional development 


opportunities to educate our staff on meeting the needs of special needs students.  Personnel will be 


trained and comply with all confidentiality requirements.  For additional trainings, Camino Montessori 


will utilize available workshops, classes, and conferences through local Montessori services, the Arizona 


Department of Education (ADE), etc. 
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Initial Start-up Administrative Plan Overview (2012-2015) 


 


Oversight Responsibilities Related to Instruction & Operational Services 


Area of Operations 
Immediate 


Responsibility 
Oversight 


Responsibility 
Curriculum Design & Implementation  Executive Director 


 Develop Camino Montessori Curricular 
Handbook & Standards alignment-- 
To begin with Math & Language curricular 
alignment 


Executive Director 
Lead Teachers 
Assistant-as directed 


 


Faculty--Recruitment  Executive Director 


 Lead Teachers & Admin staff 
 


 Assistants 


Executive Director 
 
Executive Director 
Lead Teachers 


 


Faculty—Evaluation  Executive Director 


 Develop Performance Evaluation tools & 
procedures for all staff—will comply with 
Arizona State Board of Education “Teacher & 
Principal Evaluations” effective 2012-2013 
school year 


Executive Director  


 Lead Teachers & Admin staff Executive Director  


 Assistants Lead Teachers  


Faculty—Professional Development Executive Director Executive Director 


 Develop Staff Orientation 
 


  


 Develop In Service Outline for first year--
assessment, CCSS, “best practice”, team 
building, etc. 


  


Assessment Procedures   Executive Director 


 State mandated testing Executive Director  


 Develop student screening & assessment 
process 


Executive Director 
Lead Teachers 


 


 MRX Training & Implementation MRX Provider 
Lead Teachers 


 


 Implement, modify, revise process Lead Teachers 
Assistants, as directed 


 


Fiscal Management  Board of Directors & 
Executive Director 


 School budget development & oversight Executive Director  


 Recordkeeping Procedures Business/Office Mgr.  


 In house bookkeeping & accounting Business/Office Mgr.  


 Purchasing procedure & process Business/Office Mgr.  


Contracted & Purchased Services Business/Office Mgr. Executive Director 


 Special Ed/ELL Services Sema Kelly  
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 Financial Services--Accounting, tax, & payroll CBIZ  


 Legal Services Snell & Wilmer  


 Marketing Services Factor 1  


 IT Support To be determined  


Personnel & Human Resources  Executive Director 


 Develop Employee Handbook Business/Office Mgr.  


Policies & Procedures Executive Director Board of Directors 


 Develop Camino Montessori Policies & 
Procedures Handbook 


Executive Director Board of Directors & 
Executive Director 


Fundraising (includes grants management)  Board of Directors 


 First 2-3 years as time permits Executive Director  


Student Accountability Information System 
(SAIS) 


Business/Office Mgr. Executive Director 


 Montessori Records Xpress training & 
implementation 


MRX Provider 
Business/Office Mgr. 
Lead Teachers 
Assistants 


 


 


TIMELINE ATTACHED 
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START UP TO INCEPTION 


ADMINISTATIVE TIMELINES
Jun2010-


Jul 2011


Aug-Dec 


2011
Jan-12 Feb-12 Mar-12 Apr-12 May-12 Jun-12 Jul-12 Aug-12


Complete & submit charter X


Community Development


Mktg. & Advertizing Campaign X X X X X X X


Mailing--Brochures, postcards X


Media--press releases & adv.


Canvas preschools & businesses


Website development X X X X X X X X X


Outreach to Comm. Leaders X X X X X X


Enrollment Campaign X X X X X X X


Open Houses & Inform. Mtgs. X X X X X


"Grand Opening" X


Board Governance


Est. Board Process & Rules of X X


Est. Annual Reports & Reviews X X X


Meeting Schedule/Calendar X X


Develop 3-5 year Strategic Plan X X X X X X


Define Budget Approval Cycle X X X X


Develop Board Handbook X


Recruit New Members (local) X X


Human Resources


Recruit X X X


Hire X X


Train X X


Develop Job Descriptions X X X


Develop Emp. Handbook X X X X X X X


Develop Staff Evaluation X X X X X


Finalize Optional ERE (PTO) X X


Develop Staff Orientation X X X X


Professional Devel. Plan & X X


Staff Records X


Facilities


Find space to accommodate 1st X X X


Procure lease agreement X X X


Set up utilities--water, electric, X X


Set up phones & internet X X


Purchase insurance-- X


Recruit parent & community 


volunteers for set up needs--


X X X X X X


Required fees & licenses--City of X X X X X X X X


Certificate of Occupancy X


Finance


Deposit secured funds in bank X


Set up chart of accounts X X X X


Develop purchasing procedure X X


Estimated student counts to X


Contract w/payroll company X X


Develop payroll procedures X X


Contract w/SAIS provider X X
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START UP TO INCEPTION 


ADMINISTATIVE TIMELINES
Jun2010-


Jul 2011


Aug-Dec 


2011
Jan-12 Feb-12 Mar-12 Apr-12 May-12 Jun-12 Jul-12 Aug-12


Establish SAIS procedure & X X


Operations & Mgt.


Set up reception/office area X X


Purchase copier and laminator X


Purchase classroom furniture, X X X X X


Purchase classroom computer X X


Make materials X X X


Programs


Finalize contract with Special X


Develop intial student X X X


Spec. Ed/ELL orientation X


Arrange for beginning of the X X


Develop initial Student Success 


Team (SST) process & guidelines


X X X X


Develop curricular handbook--


linked to PMP Math/Rdg 


X X X X X


Year & Month at a glance 


(curric. maps)


X X


Beginning of the year plans X X


Student Records & Data


back to school event--"Meet the X


Set up student perm. Records X


Student data entry for MRX & X X


Develop student handbook X X X


Parent Education


Parent Orientation X


On-going parent education X


Website as parent resource X X X X X X X X X


Page 9 of 9





























Camino Montessori 
 


2nd Grade Reading--REVISED                                                                                                                                                                      1 | P a g e  


 


    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


2nd Grade Reading N/A Born with a Bang! (Author Study) 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 


Session One (45 
minutes), Session 
Two (45 minutes) 


September-October “Pre-hands” presentations/experiences (science curriculum) 
Impressionistic “Great Lesson”—Story of the Universe (history curriculum) 
 


   Unit Description 


Reading is the primary tool with which students access our rich Montessori cultural curriculum.  Just as the standards establish “a staircase of 
increasing complexity in what students must be able to read so that all students are ready for the demands of college- and career-level reading no later 
than the end of high school”, the Montessori approach incorporates the use of concrete reading and writing structures (e.g., the 3-part card material 
mentioned in the writing samples) from the earliest grade levels to ensure students continue to develop and strengthen their language skills in these 
areas. As also illustrated in the standards, the Montessori methods used to teach reading are focused on “a progressive development of reading 
comprehension” with more advanced levels of textual structures introduced and practiced, so that “each student advances through higher levels of 
learning and gains the most from what they read”.  Through effective reading skills students are expected to build their knowledge, gain insights, 
explore possibilities, and broaden their perspective.  The rich Montessori cultural curriculum (“Cosmic Education”—see A.3 Program of Instruction) 
serves as a great motivator and platform for students to practice and gain mastery in all language areas, especially the core content area of reading. 
 
Author studies provide a wonderful platform for connecting literary genres, styles, and texts to our rich curriculum.  The author study chosen for this 
curricular sample is a perfect connection to the first of our “Great Lessons”, The Story of the Universe.  Jennifer Morgan, the selected author, was 
inspired by the work of Thomas Berry, Brian Swimme, Maria Montessori, Miriam MacGillis and numerous others.  She studied cosmology, evolutionary 
biology and anthropology, and worked with numerous scientists in order to write her Universe Story Trilogy for children.  Each book has a story section 
targeted for the elementary (and middle school) levels and a science concept section in the back for teachers and parents.   
 
The first book,  Born with a Bang, tells the story of our Universe as our “cosmic story”.  Cosmology is for everyone, this is a story of the universe from 
the Big Bang (one of several ‘theories’ presented) to the formation of the Earth, in the form of a letter written by the thirteen-billion-year-old universe 
itself to an Earthling.  Students are able to analyze Morgan’s story-telling writing style and the vivid illustrations that accompany the text.   
 


The other 2 books in the trilogy, and are included in this year-long author/illustrator study, are: 
 From Lava to Life: The Universe Tells Our Earth Story (Book 2)--The Universe continues with the story of Earth from the beginning of life up to the 


extinction of the dinosaur. 
 Mammals Who Morph: The Universe Tells Our Evolution Story (Book 3)--Covers the story of mammals from 65 million years ago to today, including 


the human story.  
 
The overall focus of this unit is the universe, and using Morgan’s books allows students to easily identify and build upon the information and 
descriptions so concretely provided in her texts.  Other unit objectives related to students practicing and mastering the required reading standard in 
this curricular sample are: 
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 Appreciation of the author’s craft & structure 
 Practice & master using various reading strategies (KWL charts, prediction, sequencing, etc.) to enhance comprehension and understanding. 
 Identifying the author’s purpose for writing text 
 Awaken enthusiasm for learning about the topic—our universe 
 Connect reading activities to learning about the unit topic 


The framework of this author study also supports and leads to student learning and mastery of objectives in other curricular areas: 
 Astronomy & space—origin of universe & solar system 
 Mathematical applications—time lines 
 Nature and process of technology—telescopes, WMAP 
 Life Sciences—formation of elements critical to life 
 Physical Sciences/Chemistry—elements formed in the Big Bang & inside stars (nucleosynthesis) 
 Physical Science/Physics—gravity 
 Earth Science—birth of the Earth 
 Environmental Studies—system of interdependent components 


Standards:  Strand:  Reading Standards for Informational Text 
Cluster:  Craft and Structure 
Standard #6:  Identify the main purpose of a text, including what the author wants to answer, explain, or describe. 


 


Summative 
Assessment  


Student progress data and observation notes input into MRX system (student progress report) 
Through the course of the unit, the student will complete a minimum of 3 Non-fiction Book Reviews.  Each Book Review will be assessed 
according to the following criteria: 
 Student includes the title of the book 
 Student includes the author of the book 
 Student includes the illustrator(s) of the book, if applicable 
 Student summarizes the main idea or topic of the book 
 Student gives an example of something the author explained in the book 
 Student gives an example of something the author described in the book 
 Student gives an example of a question the author answered for them in the book 
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Scoring for 
Summative 
Assessment  


There is 1 point possible for each of the above listed criteria.  Criteria for mastery of the required reading standard = 5/6 points per 
Book Report, and a minimum of 3 samples at, or above mastery. 
 
Sample Book Report form: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Materials/ 
Resources 
Needed 


  Born With a Bang: The Universe Tells Our Cosmic Story (Book 1 in Trilogy) 
 Thunder tube, bell, or some other noise maker 
 Bone, preferably a skull 
 Storytelling robe if you have one 
 Universe time line.  If you don't have one, you can use the time line in 


Born With a Bang and write it on the board.   


Teacher Preparation 
 Read the story and study back material before reading story to 


the class.  Figure out the level of detail you'd like to cover in 
your reading to the students.  For younger children, read just 
the bold type; for older children, read all the text on the page; 
or do some combination.  You'll know what's right for your 
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 Large picture of galaxies.   
 Black construction paper (11 x 17) and crayons. 
 "Sequence of Events in the Formation of the Solar System" handout. 


class.  
 Place your props on a table nearby within easy reach. 
 Your enthusiasm is the most important ingredient to the success 


of the lesson.  Give yourself a moment to remember your 
excitement when you first heard the story and make it present 
for this telling. 


 
 Lesson 1 Lesson 2 Lesson 3 Lesson 4 


 SOURCE:  Lesson  Plan for Grades 2 - 4:  FORMATION of THE SOLAR SYSTEM with storytelling, discussion, and art. © Jennifer Morgan, author of the Universe Story Trilogy, including the 
titles: Born With a Bang, From Lava to Life, and Mammals Who Morph.  More more cosmic education books and programs go to www.UniverseStories.com. 


Instruction 
and 
Timeline  
 
 
 


Instruction--45 minutes 
 
Make the connection between humans living 
today and the origin of the universe and 
formation of our solar system.  
Show students a bone (a skull is great if you have 
one).  Engage them in a conversation about the 
bone. (What kind of animal it is?  What kind of 
food did it eat?  Talk about the teeth, etc.)  Then, 
ask everyone to listen as you knock the bone with 
your knuckles, or another hard object.  Ask them 
what makes this bone so hard?  Eventually, 
someone will say the correct answer – calcium.  
(Sometimes it helps to lead them by saying, “Your 
mom or dad might tell you to drink your milk 
because it has lots of _______?)  Once they have 
identified calcium in milk, tell them that calcium 
makes all bones hard, ours too.  [The  following 
part is really fun and is best done very quickly.]  
Ask them, where did the milk get the calcium?    
They'll say the “cow”.  Where did the cow get it?  
They'll say the “grass”.  Where did the grass get 
it?  They'll say the “ground”.  Where did the 
ground get it?  The “Earth”.  If they don't know 
the final answer they'll get stopped here and if 
they do, you can say that calcium can't be made 
on earth because earth is not hot enough – 
calcium had to be made inside something really 
really hot.  Then they'll say “the sun.”  Then you 
say, “Yes it was made in a star, but it had to be 
made in a star that was much bigger and hotter 


Instruction--45 minutes 
 
Review Sequence of Events in 
Formation of Solar System.  
Using the "Sequence of Events in the 
Formation of the Solar System" sheet 
available at 
www.UniverseStories.com, create a 
time line on the blackboard.   Using 
the time line as reference, talk 
through with your students the most 
important steps in the sequence for 
them to remember:  


 
This review is an enjoyable way for 
them to deepen their understanding 
and ask more questions.  Again, you 
don't have to know all the answers. 
Feel comfortable with not knowing. 
Create an atmosphere that invites 
open ended questions without 
answers, reminding them that to ask 
questions is at the heart of scientific 
inquiry.    
Artwork 
 Hand out large construction 


paper (11 x 17) to each student.  
Show them how to fold the 
paper so they make eight boxes 
as show below.  Then have them 
outline the boxes.  


Meet the Illustrator 
Instruction--45 minutes 


 
 
 
 
 
 
 
 
 
Aims: 


 Students will be able to identify 
the interview structure 


 Art appreciation & experience 
 
Begin by sharing the book again.  
Sharing favorite illustrations and 
what they evoke in us.  Share other 
work by Andersen and discuss 
different elements of her style and 
medium. 
 
After 5-10 minutes of appreciation, 
share a little of her biography and 
the interview done with her. 
 
About the Illustrator 
Dana Lynne Andersen is known for 
her breathtaking cosmic, visionary 
paintings that have appeared on 


Meet the Author 
Instruction—20-30 
minutes 
 
Sample Short Bio 
An award-winning 
author, storyteller, 
educator and 
environmental 
advocate, Jennifer 
Morgan gives 
programs for 
adults and children 
centered on her 
Universe Story 
Trilogy. Her books 
are used in 
classrooms around 
the world, 
particularly in 
Montessori schools 
as part of the 
Cosmic Education 
Curriculum for the 
elementary level, 
and have received 
numerous awards 
and endorsements 
from renowned 
scientists, 
educators and 



http://www.universestories.com/
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than our sun. The star that made the calcium on 
earth no longer lives.  It died a long time ago.”  
Then someone will ask, “How did the calcium get 
into earth?”  You say, “Ahh, so glad you asked, 
because I'm going to tell you a story about the 
ancient star that made our calcium, how it died in 
a big explosion, and how it's dust formed into our 
solar system.  But to tell that story we have to go 
way back to the beginning of the universe.  
Because, where did that star come from?”     
Science concepts before starting story  
Before starting the story explain two science 
concepts. 
That the universe started out small.  You can 
explain that Edwin Hubble saw through his 
telescope that galaxies were moving farther and 
farther away.  He showed this to Albert Einstein.  
They figured out that the universe is expanding. 
Looking backward in time, they figured out that 
the universe must have started out very very 
small. [Be sure to inject your own amazement 
about the universe being small and how hard it is 
to imagine because the universe is so different 
today.  Don't feel like you have to know it all.  You 
can always say that you don't understand it 
either.  Kids love these mind bending ideas even if 
they don't understand them.] 
Age of the universe.  Explain that now we know 
that the universe is 13.7 billion years old. (Born  
with a Bang says 13 billion year old because it 
was published before the WMAP probe revealed 
the age to be 13.7 billion years old.) Point to the 
time line and give them a sense of how much 
time elapsed before humans evolved. 
Prepare students to hear the story  
Make sure that students are seated comfortably.  
Put your robe on (if you have one) and explain 
that you're going to make a sound with the 
thunder tube (or bell or whatever) and then you'll 
tell the story in universe voice because the 
narrator of the story is the universe.  [The noise 


  


 
 
1. 


 
 
2. 


 
 
3. 


 
 
4. 


 
 
5. 


 
 
6. 


 
 
7. 


 
 
8. 


 
 On the bottom of each box, 


have them write the numbers as 
shown above.   


 
 Give them the handout titled 


"Sequence of Events in the 
Formation of the Solar System."  
There are eight events, one for 
each box.   


 
 Instruct them to draw a picture 


for each event in the 
appropriate box. 


book covers, cd’s and magazines. 
Dana is not only a painter but also an 
illustrator, writer, playwright, 
philosopher and teacher. Dana 
teaches art & creativity classes at the 
Ananda Institute of Alternative 
Living. For her undergrad, Dana went 
to Colorado College majoring in 
philosophy followed by a masters 
degree in art and consciousness 
studies received from the John F 
Kennedy University. 
 Dana is a resident of Ananda Village, 
a Yoga Community in the Sierra 
Nevada of California. She is currently 
artist in resident at the Institute of 
Noetic Sciences. (IONS) 
 
Some of the questions covered: 
 How did you get into painting? 
 How much has your education 


helped you with your art? 
How hard was it to make the 
transition form being a painter 
to working as an illustrator? 


 Can you briefly outline your 
creative process when starting 
on a new piece? 


 Most of your paintings are very 
large. Why do you prefer to 
work in such a format? 


 You are also teaching workshops 
on creativity. How does one 
learn to be creative? 


 
 
 


thinkers. Select 
"endorsements" 
from the menu to 
read endorsements 
for each book. 
Select "programs" 
for more 
information about 
programs she can 
offer for your 
school or 
organization. 
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maker is a very important cue for them, helping 
them to transition to deep time and space.]  Tell 
them that at the end of the story you'll make the 
same sound again and then you be back to being 
yourself.  Tell them to hold their questions until 
the story is over.   
Tell the Story  
As part of your preparation, you figured out what 
level of detail you would include in your telling.  
Reading the bold type only is an option for 
younger children; reading all the text on a page is 
approprate for older children.  If you have read 
the story and internalized it, you can tell the story 
in your own words while using the pictures.  The 
better you know the story, the more fun the 
telling will be.  You can play with  telling it in 
different ways. 
Discussion 
After the story, students will be bursting with 
questions and comments so be sure to give them 
plenty of time to talk right after the story while 
it's still fresh.  Children can ask incredible 
questions, trying to plumb the mysteries of the 
universe, and one of your most important jobs is 
to give them space to ask questions, even if you 
don't know the answer.  Answering the question 
is not so much the point as allowing them to think 
of the question.  Explain to them that this is what  
scientists do: they think about what they learn 
and ask questions.  


 


Student  
Activities 
and 
Timeline 


Sample Group Activity specific to the required reading standard for duration of the Unit  
Group generated Author Study Chart—displayed and added to throughout the unit.  By generating a group K-W-L model/chart students 
are able to practice identifying the author’s purpose for writing text (i.e., to inform, explain, describe) while at the same time learning 
other objectives related to the cultural theme and topics—the study of the Universe.  For the purpose of this curricular sample and 
required reading standard, students will be assessed by their Book Responses and/or Book Reports.  Group lessons and activities lead up 
to and provide an opportunity to assess student progress and mastery not only for the specified standard, but for all of the standards 
listed in the required reading strand & cluster. 
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Sample Chart Lay-out 
 
 
 
 


 After Lesson 1, and throughout 
unit 


After Lesson 2, and throughout 
unit 


After Lesson 3 


 Individual:  Add questions, 
things learned, etc. to KWL 
chart. 
 
 
 


Individual:  Repeat the activity 
from Lesson 2 and add pictures 
to the group KWL chart. 
 
Individual:  Research a related 
topic of interest.  Select a book 
and complete a Non-fiction 
Book Report for a book about 
your topic. 


Individual:  Copy the Artist 
(Have set up in the artist area of the classroom)  


Students can study & imitate Andersen’s 
medium and style & create an “original” 
illustration for the book Born with a Bang!   
 
Individual/Partner:  Pretend you are a 
reporter and you will be interviewing the 
author or illustrator about topics and 
information covered in the book.  Once you 


 


  







Camino Montessori 
 


2nd Grade Reading--REVISED                                                                                                                                                                      8 | P a g e  


 


have created a few questions, ask a friend/classmate to be the 
author and answer the questions.  Let them use the book to 
confirm answers, if necessary. 
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C.2 Advertising and Promotion 
 
Three-Five Year Strategic Marketing Plan  
Once the charter has been awarded to Camino Montessori School, an active and aggressive marketing 
program will begin.  Our Board and Executive Director will begin to further define and map out our 
strategic plan for our first 3-5 years of operation (see next section for marketing template).  A variety of 
outreach methods will be used to inform the target market, as well as the community at large of the 
opening of Camino Montessori, including the many benefits for children enrolling.  The benefits 
highlighted will include high academic standards, small class size, Montessori philosophy, innovative 
approaches to teaching, and our high level of safety as a result our small school size.  Although our 
marketing plan provides for a variety of printed and broadcast media materials, we whole-heartedly 
believe in a grassroots approach and the power of “word of mouth”.  Montessori schools provide unique 
learning environments that tend to attract parents who are looking specifically for what Camino 
Montessori has to offer.  Although we understand that we must comply with open enrollment rules and 
regulations, our intention is to target this specific audience of “Montessori” parents who are typically 
members of the international community; the home schooling community; of Catholic and other 
religious communities; and from students with special needs. 
 
We believe that communication is an all-encompassing process;  Board meetings, parent meetings & 
conferences, long-range planning meetings; classroom newsletters, financial reports, handbooks, and 
curricular processes all are manifestations of communications that allow for a thriving and connected 
whole. 
 
Communication is a necessary extension of our school business for the simple reason that enrollment 
and retention of students is the basis of all revenue.  However, revenue is not our only motivation to 
aspire to a healthy environment.  We also believe that larger enrollment allows students greater choices 
for socialization. 
 
Integrated with a long-range plan, successful marketing can substantially change the image of a school 
by really addressing its weaknesses, both real and perceived.  Our initial challenge at Camino Montessori 
will be to make necessary improvements while still making it clear that our school is stable and has a 
secure base for our programs and operations. 
 
Beginning in January 2012, the school’s Director and Board Members will hold a series of meetings at 
the preschools throughout the cities of Maricopa and Casa Grande, rural areas surrounding the those 
two cities, and on the Gila River and Ak Chin Indian Communities.  These meetings will be introductory 
as well informational.  Attendee names, phone numbers and email addresses will be recorded and 
follow-up one-on-one meetings will occur with interested families. 
 
The school is already a member of the City of Maricopa Chamber of Commerce and it is our intent to be 
active members of the Chamber, including attending monthly meetings and mixers to begin an organic 
word of mouth campaign about Camino Montessori.   
 
A Website has already been designed and is in its early stages of development.  It will include 
information about the school, Montessori, as well as contact and enrollment information.  Our intention 
is to offer an interactive site for those interested in the Montessori Method, and for families interested 
in enrolling to be able to ask questions and receive answers either on-line or via e-mail. 
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We already have a preliminary postcard for Camino, and will continue our development of informational 
brochures which will be used for fundraising, community awareness, and enrollment. Our goal is to have 
these materials ready to print and send to our target market families February, 2012 (pending charter 
authorization).  This will be an ongoing effort beginning in February and continuing throughout our first 
year, and subsequent years thereafter.  In addition, we plan to advertise in the local papers, submit 
press releases, and attend community events where there is likely to be high foot traffic. 
 
For continued growth, all of the methods of promotion and advertising will become cyclical and 
continue throughout the life of our school. 
 
As part of its first order of business, upon receiving charter authorization, the Camino Board will 
convene and begin to articulate and further define the general areas of our market plan.  An initial draft 
with specified target dates and anticipated budget allowances will be approved and adopted at this 
meeting. 
 
Camino Montessori’s Strategic Marketing Plan--Template 


I. Elements of our plan to ensure successful development and growth of Camino Montessori: 


A. Strategic Focus 


B. Strategic Marketing Research 


1. Grounded in research 


2. Brand architecture—“umbrella brand” and sub brands (programs offered) 


3. Positioning & Message 


a) Sample brand-positioning initiative:  “Preschool through 6th Grade 
private & charter school that offers a challenging educational program based on 
Montessori and progressive philosophies of educating the “whole child”:  
cognitive—social—emotional—and physical 


b) Sample supporting Messages:  Independent, self-directed learning for 
life; child-centered community; caring and socially responsible citizens; 
progressively challenging and strong academic program that prepares students 
for the experiences and demands of higher education and beyond. 


c) Sample sub-brand positioning initiative:  For children aged 6-12 years, 
the Elementary I & II programs advances students’ concrete and abstract 
reasoning abilities while enhancing their interpersonal skills in a mixed-age 
environment that promotes responsibility for self and respect for others. 


d) Sample supporting message:  “Spiral” approach that exposes stuents to 
a vast array of interrelated topics repeatedly over time as they move from the 
concrete to the abstract; Writing with clarity and reading with fluency; teaching 
of basic and advanced mathematical and scientific concepts; students complete 
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a variety of interdisciplinary projects, advancing their understanding of the 
interconnectedness of concepts and ideas. 


4. Target audiences:  External & Internal—surveys and other methods that reveal 
current trends in parent view of important attributes of school (i.e., quality of teachers, 
environment, opportunity for self-directed learning, etc.); level of satisfaction for school 
(i.e., Camino’s ability to meet the individual needs of child; class size; quality of 
teachers; etc.); possibly a rating based on brief descriptors and adjectives (i.e., caring, 
warm, kind, supportive, etc.) 


5. Tactics & Execution 


C. Annual Strategic Marketing Plan & Related Tactics 


1. Let the strategy drive the tactics 


2. Keep “on-brand” with messages and outreach 


3. Adjust for changing market conditions 


4. Update annually 


5. Where possible measure effectiveness of advertising expense 


6. Be open to new avenues/tactics to reach target audiences 


D. Tactical Marketing Plan 


1. Print & Advertising base 


2. Promotional flyers 


3. Open House and Informational Meeting card/flyer design 


4. Brand post card design 


5. Website design & presence—mission, vision, history, philosophy; admissions; 
curricular overview; links; etc. 


E. Internal Marketing & Attrition 


1. Enrollment management and attrition 


2. Strategic implications 


3. Tactics 


4. Keeping the “customers” happy 


5. Ongoing research to “check the pulse” of the school community 
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6. Unique challenges for Montessori schools 


7. Attrition Initiatives 


a) Create the expectation to stay at Camino 


b) Create excitement about Montessori education and our school 


c) Create awareness of how Montessori consists of three cycles (Primary 
level, Elementary I level, and Elementary II level):  each cycle—as a unit—offers 
maximum return on investment in the third year; with each successive cycle, the 
investment is enhanced. 


d) Build a clear link (Kinder to 1st Grade benchmarks & outcomes; 
Elementary I (3rd Grade) benchmarks & outcomes; etc. 


e) Foster a “one school” mindset by creating opportunities for all parents, 
students, teachers to interact with, learn from, and have meaningful 
conversations with one another. 


F. Geographic Targeting Strategies 


1. Identify where the business is 


2. Know where our business is coming from 


3. (Where the business is) minus (where our business is coming from) equals 
potential size of opportunity 


4. “Penetration” (Increase inquiries & applications in our core market) and “Reach” 
(Expand our geographic area) 


5. Demographic data and mapping analysis (incidence of children—ages, ethnicity, 
etc.; household income; parent educational levels, etc.) 


6. Shifts in Marketplace Conditions/Variables (including changes in other public 
school options) 


7. Resources available (ACSA, Census Bureau, etc.) 
 
Cost Determinations 
Camino Montessori procured marketing services from Factor 1 Studio located in the City of Maricopa in 
September, 2010.  Our current contract extends through 12/2012.  We have already established our 
initial website, created our logo, printed business cards and postcards, and our school logo banner.  
Factor 1 will assist in designing the tri-fold brochures for our initial marketing campaign, and we have 
allotted additional monies for other advertising, such as printing costs for the brochures and placing 
local newspaper ads, etc. 
Total allotted for advertising and promotion: 


 Start-up Budget = $6000  
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 1st year Operations = $2000 


 2nd year Operations = $2000 


 3rd year Operations = $2000 
 
TIMELINE ATTACHED 
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C.1 Facilities Acquisition 
 
Description of Space & Environment 
 
Square footage & Number of Classrooms: 
The square footage is based on approximately 50 sq. feet per student.  It is projected that in year 1 the 
school will require 2,000-2500 sq. feet of space (including office and storage space of approximately 500 
sq. feet) that will include 1-2 classrooms (Montessori schools typically start out with ‘one room 
classroom’ model and gradually add classrooms).  Space needs for year 2 will increase to approximately 
3,200 sq. feet (including office, storage and 2 classrooms), and by our 3rd year we project space 
requirements to increase to 4,000 to include an additional classroom for increased levels of program. 
(Restrooms are included in the square footage needs.) 
 
Ideally, we seek space which will include an outdoor area (with an outdoor water source) to 
accommodate our outdoor education curricular elements, and a garden & composting area.  We 
understand that this area (in terms of ample space) may be compromised during our early start-up 
years, but will remain committed to ensure outdoor education occurs at whatever level possible (can 
take advantage of local parks, wildlife areas, etc.). 
 
An example of an ideal Elementary I 
(K-3) space might look something like 
the sample floor plan at the right.  
Note the flexibility and openness of 
the space. 
 
Ideal Montessori classrooms are 
designed on a “rectangular unit” to 
allow for maximum light and open 
areas.  Rectangular spaces also allow 
for flexibility—teachers have the 
freedom to arrange the classroom to 
meet their needs.  Classrooms 
generally need to be arranged in 
terms of various activity areas 
(curricular areas, wet/dry areas, etc.); 
gathering areas (classroom circle 
meetings, small group lessons, peer 
groupings, etc.); entry area that sets 
the tone of the classroom; 
transitional spaces including entry to 
classroom, to outdoor environment, 
etc.; and thermal comfort and appropriate lighting (artificial and natural). 
 
We believe in the adage, “It Takes a Village to Raise a Child”.  In many societies education is often a 
cultural center of communities (towns, villages, etc.).  We believe that interpersonal contact between 
the school and our larger community is important and are guided by the following ideals in our search 
for space: 
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 Ideally, the location of our school needs to be central to residential neighborhoods—perhaps even 


within walking distance for students. 
 


 Ideally, we want a space that can provide a meeting and gathering facility for the greater 
community. 
 


 Ideally, we want to educate our community about common values.  We hope to provide observation 
rooms/areas and spaces to exhibit student work as one way to make our values visible to the 
outside community. 
 


 Ideally, we strive to “anchor” our school to the community, and strive to create a brand and physical 
site that reflects the identity and history of Maricopa. 


 
Location & Layout Options: 
Camino Montessori has begun the process of looking for leased space for the school to reside within the 
targeted market area of the Maricopa Unified School District.  To date, several locations have been 
found that meet most of our requirements and we have had very preliminary discussions regarding 
potential costs and lease agreements. In the two options listed below the landlords are willing to 
negotiate lower square footage costs. 
 


 Trinity Crossing Development (projected future center of town at Porter Rd. & Maricopa/Casa 
Grande highway)—This site is a restored historical ranch house that has been modified to include 
small offices spaces and currently has 2 large rooms (one w/approx. 1500 sq. feet and the other 
w/approx 1000 sq. feet), and the landlord plans to add an additional space to the house that would 
be appropriate for school use (1000-1500 sq. feet).  The facility has met all City zoning requirements 
and is up to code requirements for fire safety and health.  There is a fully equipped kitchen area and 
ample bathrooms that would provide necessary water sources.  One of the two spaces has ample 
natural lighting, and although the smaller space does not have windows, it opens to the 
kitchen/reception area which has good natural lighting. Currently, there is a church leasing the 2 
mentioned spaces, however the landlord is confident the church would be willing to sublet/share 
the space with Camino.  The facility sits on 2 acres of undeveloped land, and a portion of the lot 
could be made available to Camino for outdoor environment/playground use.  The property borders 
the Santa Rosa Wash area which would provide a wonderful curricular connection to our science 
curriculum.  The only negative about this space is that students will need to be transported to/from 
school since it is not within safe walking distance of the surrounding neighborhoods. There is easy 
access for drop off/pick up of students, as well as ample parking. 


 


  Retail space located within a strip mall on Maricopa Highway at the Garvey intersection (central old 
town); The site is located in the corner section of the L-shaped mall.  It is composed of a large 
“sanctuary room” (great for accommodating student functions and other school events), and 4 
individual classrooms ranging from 700-1000 sq. feet each.  There is an open reception area at the 
front of the space which is the only area with natural lighting.  None of the classrooms have 
windows, however they do have doors that give access to the outside perimeter in the rear of the 
strip mall (which is fenced in).  All of the classroom spaces were licensed for daycare use in 2009, 
which indicates that an E1 Educational Occupancy would be relatively simple to procure.  Very little 
needs to be done to get the classroom spaces ready for students, other than minor beautification.  
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Another positive is that the space is located in the Heritage District of Maricopa which would 
connect Camino to an historical area of the community.  Two major disadvantages with this option 
are the busy aspect of the parking lot due to traffic coming in and out for the other retail, and the 
outdoor space does not provide ample space for a playground, or other outdoor activities related to 
the curriculum. When I met with the pastor of the church she was very willing to negotiate a 
favorable lease agreement, especially for the start-up year. 


 
Both locations have the space available for Camino to grow into on a year to year basis, and both would 
require very little modification to ensure readiness for students.  In both cases the landlords are willing 
to consider including improvement costs in the lease.  No lease will be signed until a charter has been 
granted, and we will continue to pursue additional site options between now and the end of January, 
2012 in order to be ready to move quickly to procure space upon our charter authorization. 
 
Financial Arrangements & Considerations 
Both the Start-up & 3 Year Budgets account for anticipated costs related to the lease, required fire & 
safety inspections, City of Maricopa regulatory code requirements, including the procurement of our E1 
Occupancy.  Our intent is to work with the landlord to ensure any additional costs related to ensuring 
building compliance be included in our lease.  


 


TIMELINE ATTACHED 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


Kindergarten Mathematics N/A Memorization Strip Boards—Addition & 
Subtraction 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 


Lesson time = 20-30 
minutes 
Approx. 23 lessons 


February-March 
through the end of the 
year 
Note:  Memorization 
work continues into the 
following year 


 Ability to actively attend (sit without disturbing others) a 20-30 presentation/lesson 
 Ability to write digits 0-9 with adequate legibility 
 Understanding of word-symbol-quantity to 20 
 Some previous concrete practice/lessons in addition as combining quantities and subtraction as 


taking away from quantities 
 


   Unit Description 


      One of the essential skills for students to master in the area of Operations and Algebraic Thinking is memorization of basic facts in addition, 
subtraction, multiplication and division.  We believe that memorization is much easier to master when imbedded in concrete and multi-sensorial 
contexts. In this manner, students are able to construct mental representations from the concrete model.  Prior to memorizing, students develop an 
inherent understanding of each operational process.  This unit of instruction is one example of a series of lessons & presentations designed to elicit 
mastery in addition and subtraction operations by having students represent and articulate addition and subtraction processes using concrete 
materials/objects (The Memorization Strip Board).   
     Memorization means ‘to learn something by heart’.  It is not interesting by itself.  At this point the teacher must choose either to force the children 
to memorize (not interesting to children who often try to avoid it), or to organize experiences with the children, all of which have the same goals—
memorization and internalization of operational processes.  In Montessori math, this is the concept of parallel exercises (memorization and operations 
practice with variety).  Specifically, memorization is more interesting to children if it is reached through a range of different exercises. 
     Children in this age group have been presented with the entire preliminary work involving concept of quantity, place value, the importance of zero, 
etc. through presentations and practice with Montessori materials (Golden Beads, Stamp Game, and the Bead Cabinet).  The points of consciousness 
with the Golden Bead Material is technique (systematic procedure), and an understanding of the meaning of each operation.  With the Golden Bead 
Material the children receive a general overview of operations in the most concrete form—a 1:1 correspondence for quantity; the Bead Cabinet is also 
a 1:1 correspondence which aids in counting great quantities and recognizing fundamental patterns (i.e., making squares out of numbers); and the 
Stamp Game moves the child closer to abstraction by substituting a symbol (tile) for actual quantity.  With the memorization material, the children get 
details on all the possibilities of the operations, especially with the two addends within the first nine digits. 
     With the above activities combined, the child learns that she/he can do any kind of addition just by knowing two combinations, and that subtraction 
has a unique relationship with addition (i.e., recognizing the pattern of ‘fact families’).  The child also understands that with little effort, they can do a 
lot of work! 
     The child has already worked with various concrete materials, such as the Golden Bead Material, the Stamp Game, and the Bead Cabinet.  At a 
certain point, however, the child needs to learn the combinations in order to go on with her/his work.  Learning is born out of interest and necessity--
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when the child had to learn culture, she/he first had to learn to read.  Likewise, to enter the world of mathematics, the child first must memorize, and 
so this process should be made as interesting as possible. 
     Memorization is necessary to lead children to abstraction—that is—to work without tables and actual quantities.  For example, if given the 
operation 13 + 9, without memorization, most children would have to use their fingers, beads, drawings, etc.  But with memorization, the operation is 
obviously much quicker.  This series of lessons strengthens memorization by deepening the student’s internalization and understanding of the 
processes of addition and subtraction.  Once this is done, they can proceed with work at higher levels of difficulty in the area of operations and 
algebraic thinking. 


Standards:   
 


Domain:  Operations and Algebraic Thinking 
Cluster:  Understand addition as putting together and adding to, and understand subtraction as taking apart and taking from. 
Standard #1:  Represent addition and subtraction with objects, fingers, mental images, drawings, sounds (e.g., claps), acting out 
situations, verbal explanations, expressions, or equations. 


 


Summative 
Assessment  


Random selections from the addition/subtraction Operations Booklets and cut combinations are assessed for meeting this 
standard.  Students will represent and solve the selected equations, using the Addition and Subtraction Strip Board material to 
model each equation. 
   
Criteria for each series of lessons in this sample: 


Lesson 1:  Using the Addition Strip Board, student will demonstrate/represent 3 random addition equations selected from 
the cut combinations 2-9 at 80% accuracy, or better. 
Lesson 2:  Using the Addition Strip Board, student will demonstrate/represent 3 random addition equations selected from 
the cut combinations in lessons 2-13 at 80% accuracy, or better. 
Lesson 14:  Using the Subtraction Strip Board, student will demonstrate/represent 3 random subtraction equations 
selected from the subtraction booklet at 80% accuracy, or better. 
Lesson 15-23:  Using the Subtraction Strip Board, student will demonstrate/represent 3 random subtraction equations 
selected from the subtraction cut combinations box at 80% accuracy, or better. 


Scoring of progress and mastery will also be recorded in the MRX system under the appropriate standard and area of instruction 
for the student. 
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Scoring for 
Summative 
Assessment  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Assessment & Scoring Rubric samples for addition and subtraction mastery of identified core standard: 
 
 
 
 
 
 


Student:   


Lesson 15-23:  Using the Subtraction Strip Board, student will demonstrate/represent 3 random subtraction equations selected from the subtraction cut combinations 


box at 80% accuracy, or better. 
 (Record score & include observation notes in applicable boxes) 


SCORING KEY: 


1 =  Needs more practice 


2 =  Meets the objective 


3 = Exceeds the objective 


Criteria for mastery = 13 pts or better 


Date: 


Equation:   


Date: 


Equation:   


Date: 


Equation:   


1. Reads the equation aloud accurately    


2. Forms the equation correctly on the strip board    


3. Able to explain the subtraction process as taking away from quantities    


4. Equation is solved correctly    


5. Equation is recorded correctly    


6. Indentifies/defines the minuend as the total quanity    


7. Identifies/defines the subtrahend as the quantity to be taken away from the total    


8. Identifies/defines the difference as the quantity remaining (the answer)    


 TOTAL POINTS = TOTAL POINTS = TOTAL POINTS = 


Student:   


Lessons 2-13:  Using the Addition Strip Board, student will demonstrate/represent 3 random addition equations selected from the cut combinations in lessons 2-13 at 


80% accuracy, or better. 


 (Record score & include observation notes in applicable boxes) 


SCORING KEY: 


1 =  Needs more practice 


2 =  Meets the objective 


3 = Exceeds the objective 


Criteria for mastery = 11 pts or better 


Date: 


Equation:   


Date: 


Equation:   


Date: 


Equation:   


9. Reads the equation aloud accurately    


10. Forms the equation correctly on the strip board    


11. Able to explain the addition process as putting together quantities    


12. Equation is solved correctly    


13. Equation is recorded correctly    


14. Indentifies/defines the addend as part of the total    


15. Identifies/defines the sum as the total from putting all parts together    


 TOTAL POINTS = TOTAL POINTS = TOTAL POINTS = 
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Materials/ 
Resources Needed 


Montessori Materials:   
Addition & Subtraction Strip Boards 
Addition & Subtraction Table Booklets 
Cut Combinations Box—addition and subtraction 


Number (answers) Tiles 
Addition (81 total equations) & Subtraction (90 total 
equations) Working Charts (includes ‘control of error’ 
charts) 


Other Materials: 
Cut slips of paper for recording 
(i.e., 2 ¼ x 11 in.) 
White Board 


Demonstration work space 
Dry erase markers 
Pencils and erasers 


Addition & Subtraction Facts Memorization Materials 


 
ADDITION 


                    
SUBTRACTION                                                    Student copies of Addition/Subtraction Booklets    


 


 Lesson 1—Addition Strip Board 
Addition, Tables, Sequenced w/Booklets 


Lessons 2-13—Addition Strip Board 
Addition, Tables, Random 


Lesson 14—Subtraction Strip Board 
Subtraction, Tables, Sequenced w/Booklets 


Lessons 15-23—Subtraction 
Strip Board 
Subtraction, Tables, Random 


Instruction 
and 
Timeline  
 
 
 


Aims: 
 To provide the student with 


initial sensorial experience of 
the addition facts 


 To provide practice in 
constructing addition 
equations with the Addition 
Strip Board 


 To offer the student a chance 
to discover these facts 
independently 


 To promote memorization of 


Aims: 
 Same as Lesson 1, however 


a closer step to abstraction 
with child recording 
equations. 


 
In this presentation the Cut 
Combinations Box is used to 
randomly select equations.  
Take out a combination, read it 
and record the operation on a 
prepared slip (i.e., 8 + 2).  Then 


Aims: 
 To promote child’s memorization 


of all of the possible combinations 
up to the equation 18 - 9. 


 To provide practice in constructing 
subtraction equations with the 
Subtraction Strip Board 


 
The Subtraction Memorization Boards 
present a variety of activities to 
reinforce basic subtraction facts up to 
18. 


Aims: 
 Same as Lesson 3, 


however a step closer 
to abstraction with 
child recording 
equations. 


 
In this presentation, the 
Cut Combination Box is 
used to randomly select 
equations. 
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these facts 
 
Begin by introducing the material 
to the child.  Start with a sample 
equation, e.g., 7 + 5.  Take the 
blue 7 strip (first addend) and 
place it on the first horizontal 
line of the strip board.  Then take 
the red 5 strip (second addend) 
and place it to the right of the 7 
strip on the same line.  The result 
(sum) of the operation is above 
the end of the red strip. 


 
This exercise leads the child to 
understand all the possible 
combinations necessary for 
memorization. 
 
Before presenting the booklet, 
lay out the material in front of 
the student:  the blue strips in a 
triangular shape (with the ‘1’ 
strip at top) and the red strips in 
the same manner to the right of 
the blue ones. 


do the operation with the blue 
8 strip (addend) and the red 2 
strip (addend).  Record the sum 
on the slip.  After this short 
demonstration, the child can 
go on writing down and 
working combinations. 
 
The child can use Addition 
Chart #1 for ‘control of error’.  
Eventually the child will be able 
to do the combinations 
without using strips. 
 
Lesson 1 & 2 in this sample are 
the beginning in a series of 13 
separate exercises for the 
Addition Memorization Board.  
The remaining lessons are: 
 Addition Strip Board 


(ASB)—tables--
“commutative law” 


 ASB—tables--
“commutative law” w/zero 


 ASB—tables--addend 
doubled 


 Addition Working Chart #3 
(AWC 3)—tables--complete 
table of addition 


 AWC4—tables, 
“commutative law” 
revisited 


 AWC5—tables, even and 
odd numbers 


 


 
 
Begin by introducing the material to 
the child.  Point out that the 
Subtraction Strip Board is similar to 
the one for addition (one difference—
the black line is after the 9 because 
the highest difference possible on the 
board is 9). 
Next, review the strips.  There are 17 
‘neutral’ strips which are used to 
cover the numbers along the top of 
the board (to establish the size of the 
first number in our equations, the 
“minuend”).  Demonstrate how to line 
up the neutral strips.  Then point out 
that the blue strips are used for the 
number we are taking away, the 
“subtrahend”.  Set these strips up to 
the right of the board.  
 
Next, do a sample equation to 
demonstrate how to use the material 
(i.e., 13-7).  The minuend is 13, so you 
cover 14-18 on the strip board with 
the appropriate neutral strip.  Then 
place the blue 7 strip to the left and 
next to the neutral strip.  The 


Have the child choose a 
combination (i.e., 12 – 8).  
Have the child record it 
on a prepared slip of 
paper.  Put a neutral strip 
down to cover the 
numbers 13 through 18.  
Then put a blue 8 strip 
next to the neutral strip.  
The child can read the 
answer at the opposite 
end of the blue 8 strip (4), 
and then record it in the 
copybook.  Continue this 
process with other 
combinations. 
 
Subtraction Working 
Chart 1 is the ‘control of 
error’, if needed. 
 
Lesson 1 & 2 in this 
sample are the beginning 
in a series of 9 separate 
exercises for the 
Subtraction Memorization 
Board.  The remaining 
lessons are: 
 Subtraction Strip 


Board (SSB)—tables—
sequenced 
w/booklets 


 SSB—tables—random 
 SSB—tables—
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Consider first the combination in 
the booklet, 1 + 1.  Take the blue 
1 strip and the red 1 strip and put 
them on the board.  Then record 
the answer.  Put away only the 
red 1 strip and keep the blue 1 
strip on the table, since this 
lesson is a presentation of the 
combinations of 1.  Now add the 
red 2 strip.  Read the result and 
record the sum (1 + 2 = 3). 


 
 
Repeat the process with 3, 4, 
etc., up to the last combination 
of 1 + 9 = 10. 
 
The teacher does all of the 
operations for this first exercise, 
allowing the child to take over if 
it seems appropriate.  It is 
important to present this 


 AWC6—tables, complete 
table 


 AWC6—tables, answers 
first 


 AWC6—tables, duplicate 
answers 


 AWC 1—tables--missing 
addends 


 AWC 1—Beginning story 
problems 


 
Presentations and follow-up 
are the same as described in 
Lessons 1-2. 
As mentioned in the unit 
overview, Memorization Board 
work is just one of a variety of 
materials/exercises designed to 
strengthen memorization of 
facts, as well as strengthen 
understanding of operations 
processes.  Therefore, the child 
may be working with other 
math materials simultaneously 
while working with 
Memorization Boards. 


difference, 6, can be read at the left 
end of the blue strip. 
 
Check for understanding, and then 
review the Subtraction Table Booklet. 
 
Begin with the ’18 – 9’ page.  The 
minuend is 18, and the limit of the 
board is 18, so consequently no 
neutral strip is needed.  Have the child 
place the blue 9 strip over the 
numbers from 18, and read the 
difference at the opposite (left) end of 
the blue strip, 9.  Then have the child 
record the answer in the booklet. 
 
Next, turn to the page that begins 
with 17 – 9, and repeat the process.  
Then put the blue 9 strip back, and 
bring down the blue 8 strip to answer 
the second equation, 17 – 8.  This 
completes the necessary 
memorization for combinations of 17. 
 
The booklet pages decrease from 18 
and the possible number of 
combinations per page increases—
that is, from 18 to 10.  Then, after 10, 
there is a decrease in combinations 
down to 1 – 1.  For example, for 18 
there is only one combination to be 
memorized (18 – 9); for 17, there are 
two (17 – 9 and 17 – 8); and so on. 
 


breakdown from zero 
 Subtraction Working 


Chart 2 (SWC2)—
tables—random 


 SWC 3—tables—
complete table 


 SWC 3—answers first 
 SWC 1—tables—


missing digits 
 SWC 1—Beginning 


story problems 
 
Presentations and follow-
up are the same as 
described in Lessons 1-2. 
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exercise in a way that does not 
bore the child.  If it is necessary 
to skip around on the 
combinations in order to keep 
interest, then do so. 
With this presentation, Addition 
Working Chart #1 is used for the 
‘control of error’.  It lists all of 
the possible combinations and 
their answers.  Review how to 
use this chart with the child. 


When the child has completed the 
booklet, it is time to present the 
Subtraction Working Chart 1.  This 
chart has all of the possible 
subtraction combinations up to 18 – 1.  
With this control, the child may now 
check the answers recorded in their 
booklet. 
 
Teacher’s note:  On the left side of 
the table, all of the results are equal 
on each horizontal line, and on the 
right side of the table all of the results 
are equal on the diagonal.  Do not 
point this out to the child, yet.  It is 
very likely they will discover this as 
they continue with this series of 
lessons. 


                
    


 Lesson 1—Addition Strip Board 
Addition, Tables, Sequenced w/Booklets 


Lessons 2-13—Addition Strip Board 
Addition, Tables, Random 


Lesson 14—Subtraction Strip Board 
Subtraction, Tables, Sequenced w/Booklets 


Lessons 15-23—Subtraction 
Strip Board 
Subtraction, Tables, Random 


Student  
Activities 
and 
Timeline 


Complete addition combinations 
for 2-9 (81 equations in all). 
 
 


Complete 15-20 cut 
combinations before moving to 
the next lesson. 


Complete subtraction table booklet 
for all combinations (90 equations in 
all). 


Complete 15-20 cut 
combinations before 
moving to the next lesson. 
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FY2012-13 NEW CHARTER APPLICATION 
PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 
Camino Montessori 


 
INDICATOR:1   __X_Math ___Reading            DURATION OF THE PLAN2:  Begins February 1, 2012  to  May 22, 2014 


 
 


MEASURE* METRIC* PREDICTED 
BASELINE 


YEAR 1 
ANNUAL 


BENCHMARK 
TARGET 


YEAR 2 
ANNUAL 


BENCHMARK 
TARGET 


End Target For The Plan*
3
 


State 
standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment AND 
student growth percentile (SGP)  


Approximately 
66% of students 
score proficient 
on the State 
Standardized 
Test AND the 
Median Student 
Growth 
Percentile is 
approximately 


45. * 


70% of 
students score 
proficient on 
the State 
Standardized 
Test AND the 
Median Growth 
Percentile is 
50. 


75% of students 
score proficient 
on the State 
Standardized 
Test AND the 
Median Growth 
Percentile is 50. 


Meet or demonstrate sufficient 
progress toward the level of adequate 
academic performance as set and 
modified periodically by the Board 


*  Predicted baseline based on 2010 3
rd
 grade AIMS Math scores for Maricopa Unified School District, Legacy Traditional Charter School, and Sequoia Pathway Academy.  Weighted MUSD 
scores X 5.6 due to larger number of students tested to get overall percentage passing (predicted baseline). 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement. 


Action Steps 
4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Purchase essential Montessori math & 
geometry materials necessary for preparation 
of our math & geometry areas in learning 
environment. 


K-2 minimum 
required 
materials  April-
August 2012 
 
Fully equipped 
Elementary I 
classroom by 
August 2014 


Director 
Lead Teacher(s) 
Assistants 


 Classroom environments are fully equipped and 
prepared with necessary Montessori math & geometry 
materials & appropriate resources for age 
groupings/levels at the beginning of each school year. 


Included in 
Start Up & 
3 Year 
Operational 
budgets 


2. Research, select & purchase appropriate 
diagnostic math program and/or other 
learning/enrichment materials & resources 


6/1/2012 Director 
 


 Possible examples: 
 Albanesi Math & Geometry Junior Elementary 


assessment & placement battery (Montessori company) 


Included in 
Start-up & 
operational 
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for the classroom environment which 
promote opportunities for self-paced work 
and practice of math skills, “real world” 
applications, as well as teacher-student 
gathered progress data relating to grade level 
and this plan’s benchmark expectations. 


 Houston Montessori Center Elementary math/geometry 
screening & placement assessment tools 


 Diagnostic Math lab (e.g., SRA) 


budgets 


3. Create a formal & comprehensive initial CCSS 
Alignment Reference tool to align Montessori 
math & geometry curriculum to math CCSS. 


By July, 2012 
With ongoing 
revisions as 
needed 


Director  Completed Alignment reference binder which includes all 
math CCSS and areas of alignment with Montessori 
curriculum. 


No 
additional 
cost 


4. Hire Montessori-trained Lead Teacher(s) that 
are aligned with Camino’s philosophy, can 
demonstrate understanding of State 
standards, children’s development, are willing 
to learn and grow with the school, and have 
appropriate critical thinking and self-reflective 
skills. 


7/1/2012 
preferred start 
date for 1


st
 year 


Director See Strategy IV for monitoring of teacher effectiveness and 
evaluation 


Salaries 
prior to 
start date, 
August 1, 
2012—see 
start up & 
operational 
budget 


5. Lead Teachers given copy of Alignment 
reference tool and made aware of required 
timelines for assessments and specific grade 
level expectations related to curriculum & 
standards 


7/2012—upon 
hire 


Director 
Lead Teachers 


Teachers have opportunity to review prior to In Service days 
in July-August.  They are prepared to discuss and offer input 
during dedicated block of time during In Service. 


No 
additional 
cost 


6. Purchase Montessori Records Xpress (MRX) as 
primary tool for tracking student lessons, 
progress, and cross reference to CCSS. 


7/1/2012 Director Activated account with MRX Included in 
Start-up 
budget—
approx. 
$380 per 
year per 
classroom 


7. Best Practice--Ensure instructional practices 
promote deeper-level thinking, learning, & 
investigating.  Incorporate current learning 
theory, research, pedagogy and “best 
practice”—(For example:  Bloom’s Taxonomy; 
MI theory & practice (Gardner); Emotional 
Intelligence (Goleman); A Mind at a Time & 
Schools Attuned (Levine);  NCTM, etc.) 


In Service days 
July-August 
2012;  
Subsequent Prof. 
Dev. days as time 
allows (see 
academic 
calendar); 
weekly/monthly 
staff meetings, 
as needed 


Director 
Lead Teacher(s) 
 


 Mini “in house” workshops given as part of professional 
development 


 Classroom artifacts and instructional methods & 
procedures that incorporate current “best practice” 
principles into the learning environment. 


No 
additional 
cost 
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8. Implement an “authentic” core Montessori 
curriculum designed for the elementary (K-6


th
 


grade) level that aligns with current ADE math 
standards (CCSS).  


Start 8/6/2012 Director 
Lead Teacher(s) 
Admin. & 
Support Staff 


 Montessori curricular “albums” (binders) to be used as 
primary reference for planning & delivery of lessons in all 
core subject areas.  Reflected in classroom environment; 
yearly/monthly curricular maps; teacher weekly/monthly 
lesson plans; student work and assignments; student 
portfolios; etc. 


 Evidence of teaching-learning cycle: teacher & student 
record-keeping; student math/geometry notebooks; 
portfolios; checklists; rubrics; and other artifacts of 
student learning and progress 


No 
additional 
cost 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Common Core State Standards into instruction. 
Action Steps 


4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Director and teacher(s) work in collaboration 
to develop & refine Camino Montessori’s 
Curricular Handbook which includes 
alignment to the CCSS. 


Initial draft 
available July 
2012, ongoing 
and essential 
item for regular 
team meetings 
for duration of 
this plan 


Director 
Lead Teacher(s) 


 Team meeting agendas & minutes 


 Published  working drafts Curricular Handbook with scope 
& sequence cross referenced to CCSS  


 Montessori curricular “albums” for each subject area 


 Templates as evidence of daily, weekly, yearly,  cyclical 
planning and implementation—weekly /monthly/yearly 
planning 


Printing 
costs 
included in 
budgets 


2. Initial priority for Action Item #1 is to 
sequence, map, review & revise Camino math 
& geometry curriculum to assure alignment 
with Math CCSS--ensure integrity and 
cohesiveness is not compromised—identify 
any “gaps” in instruction. 


Same timeline as 
Action Item #1 
above 


Director 
Lead Teacher(s) 


 Published working drafts of math portion of Curricular 
Handbook 


 Evaluation tool identifies strengths & weaknesses of 
curricular alignment—Identifies “gaps” to be added 


 Curricular planning meeting minutes & agendas 


 Templates as evidence of daily, weekly, yearly,  cyclical 
planning and implementation:  Week /Month/Year at a 
glance 


Printing 
costs 
included in 
budgets 


3. Supplement & enhance math & geometry 
curriculum with appropriate lessons, 
methods, & materials for identified “gaps”.  


8/6/2012, and 
ongoing 
throughout this 
plan’s duration 


Teacher(s)  Evaluation tool identifies strengths & weaknesses of 
curricular alignment—Identifies “gaps” to be added 


 Purchase orders, if applicable 


Included in 
operational 
budget 
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4. Create “year at a glance” curricular map, 
broken into months, which 
incorporates/integrates Math CCSS with core 
academic areas.  


Professional 
Development 
days, July-August 
2012 
 
Monitor & adjust 
as needed 
throughout the 
year 


Teacher(s)  Copies are submitted to and approved by the Director 


 Yearly/monthly curricular maps available to parents as 
part of beginning of the year parent orientation 


Printing 
costs 
included in 
budgets 


5. Input individual student data and math & 
geometry curricular lessons (with Math CCSS 
cross-references) into MRX system. 


Initial set up, 
student data & 
reading/language 
lessons input by 
8/3/2012, 
ongoing 
throughout year 


Director-initial 
Teacher(s) 
Admin Asst 


 MRX account up and ready to utilize by first day of school. 


 See Strategy I, Action Item #7 


No 
additional 
cost 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 
4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Develop the initial Camino Montessori 
student math & geometry evaluation 
protocol which includes summative 
screening and diagnostic assessment tools 
& procedures as part of our holistic 
authentic assessment cycle. 


July 2012 Director  Written math & geometry assessment protocol made 
available to teacher(s) prior to the beginning of the year 


 In Service agendas/minutes documenting orientation to 
protocol 


 Screening and assessment tools (e.g., Montessori specific, 
AimsWeb, or other CBM software/programs selected as 
part of assessment process)  See Strategy I, Action Item 
#5 


Included in 
Start-up 
budget—
not to 
exceed 
$700 


2. Work in collaboration to develop a formal 
“in house” process for identifying, referring 
and supporting all students who present 
challenges that may interfere with and/or 
impede their learning, growth, and 
development. (Example:  Student Success 
Team ) 


Initial process 
available July 
2012 
 
Ongoing--modify 
and revise 
process as 
needed 


Director 
Teacher(s) 


Published drafts of procedural guidelines made available to 
teachers and parents 


Copying 
expenses 
included in 
budgets 


3. Contract with qualified service provider to 
assist Camino Montessori in meeting State 
and federal requirements for students who 
are qualified to receive “Special Education” 
and/or “ELL” services. 


Pending contract 
already procured 
for 2012-2013 
school year 
 


Director 
Contracted 
Service 
Provider 


 Signed contract with stipulated basic services (refer to 
Business Plan, C.3 for more detail) 


 Ongoing development, compliance and documentation 
artifacts specific for meeting the needs of children who 
qualify for Special Education and/or ELL services. 


Included in 
Professional 
Services 
portion of 
budgets 
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In Service days 
July-August each 
year and 
consultation as 
needed during 
school year 


 Training outlines/agendas for teacher/staff orientation to 
Special Ed/ELL requirements as needed 


4. Administer math & geometry skills 
screening assessments at the beginning of 
the year to establish student baselines for 
core math skills. 


August 2012 and 
each year 
thereafter as 
part of math 
screening & 
assessment 
protocol 


Lead Teacher(s) 
Qualified 
Service 
Provider 


Student screening & assessment documents & reports which 
establish baseline for meeting this plan’s benchmark target 


Included in 
Purchased 
Services 
portion of 
budgets  


5. Administer, record, and monitor diagnostic 
assessments at regular intervals throughout 
the year to measure progress toward 
mastery for reading benchmark target. 


Start August 
2012, ongoing 
throughout the 
year—cycle to be 
determined 
based on Action 
Item #1 above 


Lead Teacher(s) Student benchmark data entered into MRX system No 
additional 
cost 


6. Monitor student progress by comparing 
baseline data to ongoing diagnostic data, 
teacher observations/assessments, and 
student’s portfolio of work to determine 
performance growth, strengths & 
weaknesses as they relate to mastery of 
basic skills in math & geometry. 


Start August 
2012, ongoing as 
part of “Teaching 
Learning Cycle” 
(see Education 
Plan, A.3) 


Lead Teacher(s)  Student benchmark data presented in appropriate 
formats for comparison and analysis 


 Teacher’s ongoing observations and assessments 


 Student notebooks, portfolio, work samples, rubrics, 
checklists, etc. 


 Staff meeting agenda/minutes 


 Included as part of written student progress reports 


No 
additional 
cost 


7. Use assessment information to assist in 
establishing new instructional strategies,  
learning goals and outcomes objectives. 


Start August 
2012, ongoing 
daily, weekly, 
monthly as part 
of “Learning 
Cycle” 
throughout the 
year 


Lead Teacher(s)  Addressed in term and yearly progress reports & 
conferences 


 Considered in the following year’s teacher/student 
learning plan 


No 
additional 
cost 


8. Ensure documentation requirements for 
student recordkeeping, lessons, practice, 
progress, and mastery meet school’s 
established guidelines. 


Start August 
2012 and 
ongoing 
beginning August 
of each year 
thereafter 


Director 
Lead Teacher(s) 


All applicable student data (lessons, practice, progress, 
assessments, etc.) is updated regularly to ensure readily 
available for viewing and generating various individual and 
classroom reports. 


No 
additional 
cost 
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9. Establish and communicate home support 
expectations and connections. 


August 2012 
parent 
orientation, and 
ongoing 
throughout the 
year as needed 


Lead Teacher(s)  Included in parent orientation packet handed out prior to 
the beginning of each school year 


 Signed parent commitment to provide support at home 
(“Parent Compact”) 


No 
additional 
cost 


10. Administer State required assessments 
(AIMS/Stanford 10) 


Each year in April Director 
Lead Teacher(s) 


Completed assessment for each student No 
additional 
cost 


11. Communicate student progress to parents 
through written reports and scheduled 
conferences. 


Fall & Spring 
each year (see 
academic 
calendar) 


Lead Teacher(s)  Written progress reports 


 Scheduled conferences 


 Includes ongoing verbal and/or written communication 
with parents as needed 


No 
additional 
cost 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 
4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Create & encourage collaborative process to 
ensure all of Camino Montessori learning 
objectives & expectations are progressing 
toward our established outcomes at each 
grade level with added confidence that our 
curriculum meets/exceeds State reading ( & 
core academic) requirements. 


Begin July 2012 
 
Integral aspect 
of school 
culture-ongoing 


Director 
Teaching Staff 
Support Staff 
 


 Part of Cycle of Evaluative Inquiry—see Education Plan, 
A.3.1 for more detail 


 Evidence of revision process—meeting 
minutes/agendas/addendums to our assessment process. 


 Evidence of positive morale; collaboration; engaged 
participation; continuing our own education, growth & 
development within the Camino Montessori community. 


No 
additional 
cost 


2. Provide time & training for set up and use of 
MRX system. 


July-August 
2012 and 
ongoing support 
& training as 
needed 


Director 
MRX—IT 
Support Team 
Training & 
support 
included in 
annual 
contract 


Teacher(s) are able and ready to access MRX system when 
school starts.  


No 
additional 
cost 
 


3. Provide ongoing teacher collaboration and 
professional development relating to 
mathematical  thinking and basic skills 
acquisition.  Specifically differential 
instruction strategies related to common 
learning challenges in the area of math. 


Begin July 2012 
In Service days 
 
Ongoing, as 
needed and 
time allows 


Director  Meeting and in service minutes & agendas 


 Copies of workshop and/or course credits, if applicable 


 List of available local and electronic resources for 
accessing current research, resources, and pedagogy in 
the area of mathematics. 


No 
additional 
cost 


4. Staff orientation to include:  
a. Camino Montessori Curricular Handbook 


(includes orientation to CCSS in reading and 


July-August 
2012 


Director  Attendance and participation at scheduled training 
sessions 


 Record of communications with MRX, if necessary 


Printing 
costs 
included in 
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math);  
b. Recordkeeping requirements;  
c. Student evaluation/assessment practices & 


procedures. 


 Student records are updated and current budgets 


5. Assistant training in Montessori philosophy 
& methodology in order to better serve & 
meet the needs of the students, teacher, and 
school community. 


July-August In 
Service days, 
and ongoing 
throughout the 
year 


Lead 
Teacher(s) 


Teacher provides updates and reports to the Director as 
required 
 
Part of assistant evaluation process 


No 
additional 
cost 


6. Training on implementing required State 
assessments (AIMS, Stanford 10) 


Yearly prior to 
April testing 
dates 


Director  Staff meeting agenda/minutes 


 Copies of applicable testing procedures are made available 
to applicable staff 


No 
additional 
cost 


7. Formal and informal observations of teacher 
& classroom as part of teacher evaluation 
process. 


Start August 
2012, ongoing 
throughout year 


Director  Observation notes included as part of formal evaluation 
process where teacher is active participant in evaluation.   


 Areas of strength and those needing improvement are 
shared and discussed. 


 Strategies and goals for improvement and growth are 
mutually agreed upon. 


No 
additional 
cost 


8. Protected time for assistant to meet with 
teacher for planning and training purposes 
(e.g., effective ways to assist students within 
core areas of instruction; share student 
observations, concerns, etc.; receive ongoing 
support & guidance; support knowledge of 
Montessori philosophy, methodology, and 
principles of education) 


Start August 
2012; Early 
Release Days; 
and daily as time 
allows 


Lead 
Teacher(s) 
Assistant 
Teacher(s) 


 Formal evaluation process to include input from self-
evaluation, Lead Teacher, and Director. 


 Evaluation will include identifying areas of strength and 
those needing improvement will be shared and discussed. 


 Strategies and goals for continued improvement, growth, 
and knowledge will be set and mutually agreed upon. 


No 
additional 
cost 


9. Regular staff meetings to include agenda 
items for:  


a. Curricular handbook development & 
progress 


b. MRX implementation & issues 
c. Individual student/whole class progress and 


concerns related to observations and 
assessments related to this plan’s 
benchmark target. 


d. Additional support/training needs and issues 


Start August 
2012 
 
Initially weekly 
team mtgs., 
then move to 
agreed upon 
schedule 


Director 
Lead 
Teacher(s) 


Staff meeting agendas & minutes No 
additional 
cost 


 








Camino Montessori 


C.4 Instructional Resources 


 


Montessori emphasizes careful preparation of environments that respond to the specific needs and 


tendencies of children at each stage of development.  Camino Montessori’s “prepared environments” 


are created and maintained with an acute sensitivity to purpose which is to provide optimum conditions 


for independent activity and full development of individual potential. 


 


Montessori prepared environments are more than the unique learning materials. Setting up each of our 


learning environments always requires the carefully thought out coordination of space, people and time, 


as well as the selection of critical activities and materials, however since we are in our earliest stages of 


development, even more attention and care will be needed with setting up our first environments. It 


takes an estimated $30,000-$35,000 to fully equip (optimal) one 6-12 (1st-6th grade) elementary 


classroom.This includes furniture & equipment and Montessori/non-Montessori instructional materials 


& supplies—both purchased and hand-made. 


We will prioritize our initial purchases to ensure we have the essentials to meet our core academic 


targets (see PMP Math & Reading).  We expect to experience high costs in our first 3-5 years, however 


once our environments are stabilized we expect to spend less over the long run because we will not 


have the annual costs of replacing textbooks, workbooks, etc.  Our classrooms will be aesthetic 


arrangements of our curriculum, and other items and artifacts, designed to entice students to engage in 


self-directed work. We will have minimal classroom furniture—simple shelving to create various “work 


areas”, along with several tables and chairs, lap tables, rugs, and project/computer areas to provide 


options for student individual work space. 


 


We hope to have adequate outdoor space to accommodate the integration of indoors with outdoors. 


Minimally, we hope to have a garden and compost area.  We did not include outdoor environment 


equipment and materials in our initial budgets because we have not secured space, yet. Once space is 


procured then we will consider these additional costs as our budget allows. 


 


Camino Montessori has a start-up budget of $51,800, all of which comes from our Founder in the form 


of a private loan which is deferred until August, 2013. Over the past 2 years, Ms. Webster has also 


funded all of the costs related to forming our organization (including initial marketing needs)—an 


estimated $18,000—and has agreed to defer this loan amount, also, until the earliest August, 2013 


(Refer to letter in Additional Budget Documents regarding these loans). Once authorized as a charter, 


our Board will aggressively pursue additional funding through grants and private/public donations. 
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Camino Montessori 


The percentage breakdown for our Start-up & 3 Year Operational Budget is as follows: 


 


 Start-up Budget 
February-July 2012 


Year 1 
2012-2013 
32.5 Students 


Year 2 
2013-2014 
47.5 Students 


Year 3 
2014-2015 
62.5 Students 


$ Allocated % of 
Budget $ Allocated % of 


Budget $ Allocated % of 
Budget $ Allocated % of 


Budget 
Total Budget $51,800 - $213,251 - $301,572 - $401,690 - 
Carryover - - $ 12,430 06% $ 8,066 03% $ 15,498 04% 
State 
Equalization 


- - $200,821 94% $293,506 97% $386,192 96% 


Instr. Materials 
& Supplies $14,500 28% $ 3,500 02% $ 6,600 02% $ 8,050 02% 
Salaries $ 6,920 13% $127,385 60% $186,199 62% $268,014 67% 
Purchased 
Services $ 2,800 05% $ 10,500 05% $ 12,000 04% $ 12,000 03% 


Total Instr. 
Resources 


$ 24,220 47% $138,951 65% $204,799 68% $288,064 72% 


Balance/ 
Surplus 


$12,430 24% $ 8,066 04% $ 15,498 05% - - 


 
 


Our State Equalization amount comes from using the ADE 2011 Budget--Worksheet E.III. Our student 


counts were modified to account for ½ day Kindergarten funding (15 K’s/2=7.5). The total budget 


amounts include the State Equalization and Carryover amounts from each year. State funding currently 


accounts for approximately 95% of our annual budgets. 


 


Instructional Materials & Supplies 
Our Start-up Budget reflects the time period February—August, 2012. Upon charter authorization we 
will begin our marketing and enrollment campaign right away, and begin to compile orders for our 
instructional materials and supplies.  Some of the Montessori materials can take 8-12 weeks to arrive, so 
we plan to place these orders in April.  We’ve allotted approximately $15,950 for essential curricular 
materials, library resources & reading labs/series ( we already have the full BOB series, and need to 
purchase SRA  and Phx. Learning Resources series), and our student recordkeeping and data systems 
(SAIS, MRX, and screening/assessment).  Additional purchases will be made each year until our 
classrooms reflect a full complement of necessary materials to implement our program at an optimal 
level (refer to expenditures chart above for breakdown of instructional expenditures). 
 


A partial list of Montessori materials, math and language, is attached to give an idea of the extensive 


nature of the materials. We will be ordering from several reputable Montessori distributors (i.e., 


Neinheus, Houston Montessori, Michael Olaf, etc.), and will purchase remaining materials locally.  


Whenever possible we will order gently used materials to allow for optimal purchasing. 


 


Montessori Records Xpress is the student recordkeeping system we will be using. This system is 


designed to be used to track lessons and progress within the Montessori curriculum. It also allows for 


alignment to CCSS so these can be reported and evaluated as needed. Other components of this 


system will allow us to generate customized student progress reports, plan for individual & small group 
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lessons, communicate with parents, and provide an educational resource to our parents about the 


Montessori Method.  We plan to purchase by July 1, 2012 so there is ample time for entry of student 


data and lesson scope & sequences, as well as staff training prior to the start of school.  Training and 


technical support is included in the annual fee--$385 per classroom. 


 


We are still researching available options for student screening and assessment systems. Our decision 


Is guided by which program we feel works best with our educational process and philosophy. Three 


weare currently considering are: 


 DIBELS Data System $40/year (math, reading comprehension, literacy skills) 


 AIMSWeb Pro Complete $385/year (math, reading comprehension, literacy skills) 


 Brigance CIBS II $572.25/year (for full battery and booklets—individual portions available at lower cost) 


Training and support is included for all three options and we plan purchase by mid-July to allow for staff 


training and orientation to the system. 


 


Camino Montessori plans to contract for SAIS services, and are considering using CharterData (Tucson).  


CharterData currently charges $2,960 for each non-networked site which also includes initial training, 


updates, and annual support.  We budgeted $3000 per year for SAIS in our operational budget, and 


anticipate our contract to begin August of each year. 


 


Staff Salaries 
The Executive Director’s salary is not reflected in the Start-up Budget. She is our founder and has agreed 
to defer her salary until August, 2012.  It should be noted that the Executive Director has opted to draw 
a lower salary than is commensurate with her position in order to provide more flexibility with meeting 
expenses. It should also be noted that she will fill one Lead Teacher position for our first year of 
operation. This will afford an invaluable opportunity for Ms. Webster to provide direct teacher training 
and support to instructional staff ensuring a firm philosophical foundation is formed from the beginning. 
 
The Lead Teacher and Business/Office Manager are targeted to start by July 1 the first year in order to 


allow ample time for preparation of our environments, systems training, curricular planning, and other 


in service training prior to the beginning of school.  The Teaching Assistants will start mid July. 


Instructional staff will start back at least 2 weeks prior to each subsequent year’s first day of school. 


 
It is Camino Montessori’s goal to offer health insurance benefits for its employees, however is not 


feasible in our budget so we do not plan to offer them the first three years.  We will continue to 


evaluate affordable options throughout our budget cycle and implement a program when the budget 


allows.  We do plan to offer limited paid time off (PTO) which will amount to about $1000 per year 


additional ERE. 


 


Purchased Support Services 
Purchased services includes accounting, bookkeeping, legal consultation, marketing and IT support, as 
needed prior to opening, and throughout each year of operation. Prior to August 2012, we will set up 
our chart of accounts, bookkeeping procedures, and payroll services. Legal consultation will be sought 
as we develop our handbooks and policies on an “as needed” basis. We estimated about 4 hours per 
month of IT support in our operational budget, and anticipate 2-3 hours of service will be needed prior 
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to first day of school. 
 
Our contracted Special Ed/ELL Specialist will be providing in service training during orientation week at 


the end of July. We included $300 in our Start-up Budget for this service.  Once school commences, we 


will be using Ms. Kelly’s services on an “as needed” basis to ensure compliance with State and Federal 


mandates (i.e., IDEAL).  We anticipate 10%-13% of our students may qualify, or be qualified to receive 


Special Education services each year. Our operational budget includes student screening and 


assessment for DIBELS and AZELLA, as well as services related to the IEP. We also anticipate several of 


these students may need extensive evaluations and have accounted for evaluation costs in the annual 


budgets. 


 


TIMELINE ATTACHED 


 


Product & pric ing information ava ilable upon request  
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START UP TO INCEPTION 


ADMINISTATIVE TIMELINES
Jun2010-


Jul 2011


Aug-Dec 


2011
Jan-12 Feb-12 Mar-12 Apr-12 May-12 Jun-12 Jul-12 Aug-12


Complete & submit charter X


Community Development


Mktg. & Advertizing Campaign X X X X X X X


Mailing--Brochures, postcards X


Media--press releases & adv.


Canvas preschools & businesses


Website development X X X X X X X X X


Outreach to Comm. Leaders X X X X X X


Enrollment Campaign X X X X X X X


Open Houses & Inform. Mtgs. X X X X X


"Grand Opening" X


Board Governance


Est. Board Process & Rules of X X


Est. Annual Reports & Reviews X X X


Meeting Schedule/Calendar X X


Develop 3-5 year Strategic Plan X X X X X X


Define Budget Approval Cycle X X X X


Develop Board Handbook X


Recruit New Members (local) X X


Human Resources


Recruit X X X


Hire X X


Train X X


Develop Job Descriptions X X X


Develop Emp. Handbook X X X X X X X


Develop Staff Evaluation X X X X X


Finalize Optional ERE (PTO) X X


Develop Staff Orientation X X X X


Professional Devel. Plan & X X


Staff Records X


Facilities


Find space to accommodate 1st X X X


Procure lease agreement X X X


Set up utilities--water, electric, X X


Set up phones & internet X X


Purchase insurance-- X


Recruit parent & community 


volunteers for set up needs--


X X X X X X


Required fees & licenses--City of X X X X X X X X


Certificate of Occupancy X


Finance


Deposit secured funds in bank X


Set up chart of accounts X X X X


Develop purchasing procedure X X


Estimated student counts to X


Contract w/payroll company X X


Develop payroll procedures X X


Contract w/SAIS provider X X
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START UP TO INCEPTION 


ADMINISTATIVE TIMELINES
Jun2010-


Jul 2011


Aug-Dec 


2011
Jan-12 Feb-12 Mar-12 Apr-12 May-12 Jun-12 Jul-12 Aug-12


Establish SAIS procedure & X X


Operations & Mgt.


Set up reception/office area X X


Purchase copier and laminator X


Purchase classroom furniture, X X X X X


Purchase classroom computer X X


Make materials X X X


Programs


Finalize contract with Special X


Develop intial student X X X


Spec. Ed/ELL orientation X


Arrange for beginning of the X X


Develop initial Student Success 


Team (SST) process & guidelines


X X X X


Develop curricular handbook--


linked to PMP Math/Rdg 


X X X X X


Year & Month at a glance 


(curric. maps)


X X


Beginning of the year plans X X


Student Records & Data


back to school event--"Meet the X


Set up student perm. Records X


Student data entry for MRX & X X


Develop student handbook X X X


Parent Education


Parent Orientation X


On-going parent education X


Website as parent resource X X X X X X X X X
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C.5 Operational Expenditures & Overhead 


We hope to have adequate outdoor space to accommodate the integration of indoors with outdoors.  


Minimally, we hope to have a garden and compost area.  We did not include outdoor environment 


equipment and materials in our initial budgets because we have not secured space, yet.  Once space is 


procured then we will consider these additional costs as our budget allows. 


Camino Montessori has a start-up budget of $51,800, all of which comes from our Founder in the form 


of a private loan which is deferred until August, 2013.  Over the past 2 years, Ms. Webster has also 


funded all of the costs related to forming our organization (including initial marketing needs)—an 


estimated $18,000—and has agreed to defer this loan amount, also, until the earliest August, 2013 


(Refer to letter in Additional Budget Documents regarding these loans).  Once authorized as a charter, 


our Board will aggressively pursue additional funding through grants and private/public donations.   


The percentage breakdown for our Start-up & 3 Year Operational Budget is as follows: 


 Start-up Budget 
February-July 2012 


Year 1 
2012-2013 
32.5 Students 


Year 2 
2013-2014 
47.5 Students 


Year 3 
2014-2015 
62.5 Students 


 $ Allocated 
% of 


Budget 
$ Allocated 


% of 
Budget 


$ Allocated 
% of 


Budget 
$ Allocated 


% of 
Budget 


Total Budget $51,800 - $213,251 - $301,572 - $401,690 - 
Carryover - - $  12,430 06% $    8,066 03% $  15,498 04% 
State 
Equalization 


- - $200,821 94% $293,506 97% $386,192 96% 


Building-lease, 
utilities, insurance $7,050 28% $52,900 25% $57,175 19% $73,350 18% 


Purchased 
Services-security, 


custodial & 
maintenance 


- - $5,400 03% $5,400  02% $7,000  02% 


Office & Classroom 
Supplies & 
Equipment 


$7,300 14% $1000  01% $3,300 01% $7,750 02% 


Annual Audit - - $1,000  01% $1,000  01% $1,000  01% 
Loan Payment - - - - $10,400 03% $10,400 03% 


Total 
Operations & 
Overhead 


$14,350 28% $60,300 28% $77,275 26% $99,500 25% 


Balance/ 
Surplus 


$12,430 24% $    8,066 04% $  15,498 05% - - 


 


Our State Equalization amount comes from using the ADE 2011 Budget--Worksheet E.III.  Our student 


counts were modified to account for ½ day Kindergarten funding (15 K’s/2=7.5).  The total budget 


amounts include the State Equalization and Carryover amounts from each year.  State funding currently 


accounts for approximately 95% of our annual budgets.   The operational expenditures and overhead for 


our start up and 3 year operational budgets averages out to approximately 26% of our budget. 


Building-Lease, Utilities, Insurance & Fees 


Upon charter authorization we will begin looking for space to accommodate our first 3 years of 


operation.  In Maricopa the retail/commercial space is currently $10-$30 per square foot.  We hope to 


Page 1 of 5







Camino Montessori 


 


negotiate our rate at maximum $10 per square foot.  We plan to canvas churches to see if there is an 


opportunity for Camino to sublet the first few years.  There are also a couple of developments which 


might be willing to work with us since we are a non-profit school (refer to section C.1).  Ideally, we will 


be able to negotiate some break in our utility costs, which are also cover a wide range in cost ($500-


$1,200/mo).  In calculating our lease we estimated $40,000 for first two years with an increase in our 3rd 


year to accommodate an additional classroom.  Utilities include gas, electric, water, sewage, and waste, 


and are estimated at $700/mo.  Our Start-up Budget includes initial fees, deposits, and initial set up 


costs for our lease, utilities, phone/internet, and zoning/legal requirements.  We plan to secure our 


lease agreement no later than April, 2012 which we hope allows us enough time to meet all of the City 


of Maricopa requirements.   


 


We estimated our insurance costs by using information found for other charter schools in the area and 


anticipated $125 per student.  We will purchase by July, 2012 to ensure the school is fully covered as 


required by August 1, 2012.  We still need to select an insurance agent/broker and plan to research our 


options during the time we are looking for and finalizing our lease agreement. 


 


Purchased Services--Security, Custodial & Maintenance 


We do not plan on hiring custodial and/or maintenance personnel until sometime in our 3rd-5th year of 


operation.  Until then our staff and student community will be responsible for the upkeep and routine 


care of our environments.  We planned and budgeted for occasional custodial services (4 times/month) 


and routine maintenance needs which may arise.   


 


Security costs will depend on our final site’s layout, set up, and needs.  We are unsure what the initial 


set up costs will be to ensure a secure system is installed.  It may be occupant ready, or not.  We have 


allotted $1000 per month for this service, and will adjust our budget if necessary. 


 


Office & Classroom Supplies & Equipment 


We budgeted for both classroom and office supplies (paper, pencils, staplers, tape, markers, binders, 


etc.) in both the start-up and 3 year operational budgets.  Major expenses for the purchase of a copier, 


laminating machine, and student computer are included in our start-up budget.  We will need these by 


July, 2012 in order to begin making materials and assembling orientation, parent, student, packets, etc.  


 


We were conservative and allotted $2000 per month total in these areas.  We plan to include an 


optional student supply request in our “back to school” communications, and also to solicit donations 


from local businesses such as Target, Home Depot, etc.  We already have many classroom items, such as 


butcher paper, card stock, dry erase markers, dry erase boards, bulletin boards, etc., and will continue 


to stockpile these items prior to opening in August. 


 


Annual Audit 


Camino Montessori will comply with all accounting, reporting and audit requirements as specified by the 


Arizona Department of Education and The Office of the Auditor General.  We estimated $1000/month 


based on information received from our accountant. 
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Payment of Loans 


Our loan for start-up is deferred until the 2nd year, at the earliest.  We anticipate beginning payments in 


August, 2013 and for payments to cover a 60 month (5 year) period.  (Please refer to letter Additional 


Budget Documents) 


 


TIMELINE ATTACHED  
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START UP TO INCEPTION 


ADMINISTATIVE TIMELINES
Jun2010-


Jul 2011


Aug-Dec 


2011
Jan-12 Feb-12 Mar-12 Apr-12 May-12 Jun-12 Jul-12 Aug-12


Complete & submit charter X


Community Development


Mktg. & Advertizing Campaign X X X X X X X


Mailing--Brochures, postcards X


Media--press releases & adv.


Canvas preschools & businesses


Website development X X X X X X X X X


Outreach to Comm. Leaders X X X X X X


Enrollment Campaign X X X X X X X


Open Houses & Inform. Mtgs. X X X X X


"Grand Opening" X


Board Governance


Est. Board Process & Rules of X X


Est. Annual Reports & Reviews X X X


Meeting Schedule/Calendar X X


Develop 3-5 year Strategic Plan X X X X X X


Define Budget Approval Cycle X X X X


Develop Board Handbook X


Recruit New Members (local) X X


Human Resources


Recruit X X X


Hire X X


Train X X


Develop Job Descriptions X X X


Develop Emp. Handbook X X X X X X X


Develop Staff Evaluation X X X X X


Finalize Optional ERE (PTO) X X


Develop Staff Orientation X X X X


Professional Devel. Plan & X X


Staff Records X


Facilities


Find space to accommodate 1st X X X


Procure lease agreement X X X


Set up utilities--water, electric, X X


Set up phones & internet X X


Purchase insurance-- X


Recruit parent & community 


volunteers for set up needs--


X X X X X X


Required fees & licenses--City of X X X X X X X X


Certificate of Occupancy X


Finance


Deposit secured funds in bank X


Set up chart of accounts X X X X


Develop purchasing procedure X X


Estimated student counts to X


Contract w/payroll company X X


Develop payroll procedures X X


Contract w/SAIS provider X X
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START UP TO INCEPTION 


ADMINISTATIVE TIMELINES
Jun2010-


Jul 2011


Aug-Dec 


2011
Jan-12 Feb-12 Mar-12 Apr-12 May-12 Jun-12 Jul-12 Aug-12


Establish SAIS procedure & X X


Operations & Mgt.


Set up reception/office area X X


Purchase copier and laminator X


Purchase classroom furniture, X X X X X


Purchase classroom computer X X


Make materials X X X


Programs


Finalize contract with Special X


Develop intial student X X X


Spec. Ed/ELL orientation X


Arrange for beginning of the X X


Develop initial Student Success 


Team (SST) process & guidelines


X X X X


Develop curricular handbook--


linked to PMP Math/Rdg 


X X X X X


Year & Month at a glance 


(curric. maps)


X X


Beginning of the year plans X X


Student Records & Data


back to school event--"Meet the X


Set up student perm. Records X


Student data entry for MRX & X X


Develop student handbook X X X


Parent Education


Parent Orientation X


On-going parent education X


Website as parent resource X X X X X X X X X
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A.3 Program of Instruction 


 


Curricular Framework & Design 


“Human consciousness comes into the world as a flaming ball of imagination.  Everything invented by man, physical or 


mental, is the fruit of someone’s imagination.”  Dr. Maria Montessori, To Educate the Human Potential 


 
Dr. Montessori referred to her elementary curriculum as Cosmic Education.  The word, cosmic, derives from the Greek 
word, kosmos, which means “ordered world”.  Camino Montessori maintains this tradition by referring to our 
elementary curriculum in the same way.    
 
Cosmic Education, as defined by the American Montessori Society, has six essential pieces necessary to capture the 
whole person: 
 
 A unitary vision of the world 
 Knowledge of the universe as an organizing whole 
 An appreciation of interdependency 
 An awareness of our own “cosmic task” 
 Humanity’s experience of a new way of life, and our great potential for peace 
 A scientifically based pedagogy that passes from the whole to its details  


 
At Camino Montessori, “Cosmic Education” is the essence of our educational framework.  Because our practice is guided 
by the developmental continuum (the natural needs and tendencies of children) this cosmic approach attracts the 
attention and imagination of elementary aged children, which leads to engagement, interest, and motivation, which, in 
turn lead to true learning.  Our unified and integrated curriculum unfolds as a spiral, and uses themes, which are 
referred to as “Great Stories”, designed specifically to engage the child’s “awakened curiosity”, and to provoke within 
them an awakening sense of time--When did all of this happen?; of place—Where did everything come from?; and of 
purpose for being—Why am I here?.  These fundamental questions are universal, and at this age the child is beginning to 
think more abstractly about life.  It is also during these years that the child’s sense of justice, fairness, and life outside of 
the immediate family are emerging to the forefront of thought, intention, and action.   
 
Peace Education (character education) became an integral piece of the framework.  Montessori classrooms are viewed 
as “micro-democracies” which provide children a safe place and supportive environment in which to practice important 
life skills in real situations. 
 
No two years are ever alike in a Montessori classroom—there are limitless possibilities of variation within our underlying 
themes for children to have opportunities to be active participants in the learning process.  Essentially, our curricular 
framework provides the “fertile field” necessary for teaching children how to learn versus what to learn.  Montessori 
education provides students with a strong foundation in the core academic skills (i.e., mathematics, reading, writing, and 
other language skills), and research tools and structures which can then be applied to learn about any subject, time, 
place, or event. 
 
One of our basic methods of instruction involves using the power of ‘story’ to connect with and engage the child—
hopefully activating their imaginations.  The Great Stories set the stage for the presentation and unfolding of the 
integrated curriculum.  These stories and impressionistic lessons give enough information to the student so that they 
become inspired to dig deeper into any of the related subject areas that they are interested in.  The Montessori teacher 
serves as facilitator/director of student learning by actively engaging them in pursuing answers to their questions, either 
individually or in small research groups.  Typically, the curriculum is organized into a 3 year, or 6 year cycle, which means 
that no two years are ever the same for students, or the teacher. 
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The Five Great Stories that Unify our Curriculum  
Great Lesson 1—Coming of the Universe and Earth Story   
The story of the beginning of the Universe and the Earth’s origins. 
 Leads to the study of:   astronomy (the solar system, stars, galaxies, comets, constellations), meteorology (wind, 


currents, weather, erosion, water cycle, glaciers), physics (magnetism, electricity, gravity, energy, light, sound, heat, 
friction, motion), chemistry (reactions, elements, atoms, periodic table, compounds, molecules, chemical formulas, 
equations, experimentation), geology (rocks, minerals, land forms, volcanoes, earthquakes, plate tectonics, eras of 
the earth), geography (maps, globes, latitude/longitude, climates, land & water forms). 


Great Lesson 2—The Origin of Life on Earth   
The origins of life on Earth from single-celled organisms to plants and animals. 
 Leads to the study of:   biology (cells, five kingdoms, dissection, use of microscopes), botany (classification, plant 


kingdoms, families and species, plant functions, parts of plants), habitats (food chains/webs, symbiosis, adaptation, 
ecosystems, conservation), ancient life (eras of the earth, evolution, extinction, fossil records), animals 
(classification, animal kingdoms, families & species, adaptation and ecosystems), monera, protista, and fungi (what 
they are, classification, observation). 


Great Lesson 3—The Coming of Human Beings   
The story of the origin of humans and development of human civilizations. 
 Leads to the study of:  history (timelines, prehistory, ancient civilizations, world history, history of specific countries 


and continents), human culture (art, music, composers, dance, drama, architecture, philosophy, religion), social 
studies (current events, government, economics, commerce, mediation, peacemaking, volunteering & service), 
discovery and invention (scientists, inventors, scientific method, inventions). 


Great Lesson 4—The Story of Language   
The story of the development of the written alphabet including the study of pictographs, hieroglyphs, early alphabets, 
and the invention of the printing press. 
 Leads to the study of:  reading (literature, poetry, non-fiction, myths and folktales, authors, reading comprehension 


and analysis), writing (elements of style, function, voice, composition, letter writing, research, study skills), language 
(origins of spoken language, foreign languages, history of languages, speech, drama), structure (grammar, 
punctuation, sentence analysis, word study, figures of speech). 


Great Lesson 5—The Story of Numbers   
The story of the history of symbols, the magic of numbers, the use of geometry, different numbering systems used by 
humans and the modern decimal system. 
 Leads to the study of:  mathematics (operations, fractions, decimals, multiples, squares, cubes, percentages, ratio, 


probability, algebra), numbers (origins of numbers and systems, bases, types of numbers, scientific notation, 
mathematicians), geometry (congruency, similarity, nomenclature of lines, angles, shapes, solids, measurement, 
discovery of theorems), mathematical application (story problems, measurement, estimation, graphs, patterning, 
rounding, money concepts). 


 
From these five stories come follow-up stories and impressionistic lessons designed to further activate curiosity and 
motivation to learn and know more. We always begin with “the whole” moving towards its parts.  The Montessori 
Method’s learning process occurs within a “Story-to- study” (instruction leading to learning cycle). 
 


Camino Montessori  1st -3rd Grade Curricular  Scope--3 Year Cycle 


Core Areas --"Tools" to access Cultural Curriculum Cultural Curriculum-The heart of "Cosmic Education" 


Language Arts Mathematics Social Studies Assessment 
Health & PE--"Practical 


Life"--"Peace Ed" 


Instruction & Activities Instruction & Activities Instruction & Activities 
Adult observations, 


notes, reviews 
Yoga, body movement, 


gym 


The Story of Writing 
The Story of Math & 


Geometry 
Instruction Products & Projects Nutrition 
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Nomenclature--Vocabulary Decimal System 
Impressionistic Lessons 


& Presentations 
Work Plans & Progress 


Notes 
Brain Gym 


Reading & Writing Numbers & Numeration 
Research & Inquiry 


Driven 
Work Samples & Science 


Notebooks 
Team Games & Sports 


Phonics--Spalding based 
Operations & 


Relationships of Numbers 
Time Line Studies 


Rubrics & Portfolio 
Samples 


President's Physical Fitness 
Program 


Spelling Memorization--Facts 
Continent Studies-Past 


& Present 
Spanish Language & 


Culture 
Personal Development 


Mechanics Study of Multiples 
Nomenclature--


Vocabulary 
Instruction & Activities Ceremonies & Traditions 


Grammar Fractions History & Civics 
Impressionistic Lessons 


& Presentations 
Life Skills--responsibility, 


empathy, etc. 


Word Study 
Decimal Concepts & 


Operations 
Fundamental Needs of 


Humans 
Oral Proficiency Problem-solving Skills 


Comprehension 
Squaring & Square Root--


Entry Level 
Community, State, 


Nation, World 
Reading Independent Thinking 


Reading Fluency 
Algebraic Concepts--Entry 


Level 
Study of Time-clocks, 


years, eras, etc. 
Writing 


Classroom Meetings, 
Discussions, Debates 


Silent Reading 
Measurement, Money, 


Time 
Past-Present-Future Listening 


Cooperation & 
Collaboration Skills 


Writer's Process Ratio & proportion Economic Geography Speaking 
Participation in 
Community Life 


Research Graphs Economics Speaking Conflict Resolution 


Styles of Writing Practical Applications Trade & Commerce History & Time Lines Following "Ground Rules" 


Listening & Speaking Equipment Political Geography Cultural Experiences 
Self Reflection & 


Evaluations 


Directions 
Nomenclature--


Vocabulary 
Maps & Atlases 


Cultural Projects & 
Connections 


Community Service 


"Active Listening" Geometry 
Democracy & 


Citizenship 
Cultural Appreciation & 


Exchange 
Personal Responsibility 


Oral presentations Instruction & Activities 
Types & Forms of 


Government 
Nomenclature--


Vocabulary 
Organization Skills 


Oral reading Constructions Assessment Assessment Time Management 


Discussion & Conversation Geometric Solids 
Adult observations, 


notes, reviews 
Summative Examples Work Expectations 


Dramatic interpretation Geometric Figures 
Work Plans & Progress 


Notes 
AZELLA-ELL Test-taking & Strategies 


Literature Point-Line-Surface 
Student Work Samples 


& Notebooks 
Foreign language 


standards 
Portfolio Management 


Nomenclature--Vocabulary Angles 
Cultural Projects & 


Products 
Formative Examples 


Care of Environment--Jobs, 
animal care, etc. 


Shared Experiences Polygons 
 Rubrics & Portfolio 


Samples 
Adult observations, 


notes, reviews 
Environmental Awareness 


& Responsibility 


Literature Circles, novel 
studies, etc. 


Circles Science Conversation 
Going Outs--Field trips, 


excursions, etc. 


Genres 
Area, Perimeter & 


Volume--Entry Level 
Impressionistic Lessons 


& Presentations 
Writing Skills Assessment Examples 


Literary Elements 
Pythagorean Theorem--


Entry Level 
Story of the Universe Products 


Adult observations, notes, 
reviews 


Assessment Assessment 
Story of Our Solar 


System 
Demonstrations Self Assessment 


Summative Examples Summative Examples Story of the Earth Art & Music Peer Assessment 


DIBELS 
Benchmark Assessments, 


e.g.,  
Story of Life Instruction & Activities Student Work Plans 


Slossen Oral Reading 
Saxon –


assessment/inventory 
Fundamental Needs of 


Life 
Historical Timelines & 


Connections 
Social Skills Checklist 
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Morris-McCall Spelling 
Inventory  


Brigance Basic Skills 
Inventory-Pre/Post Tests 


Nomenclature--
Vocabulary 


Appreciation 
Work Habits & Skills 


Checklist 


SRA placement tests 
Teacher-made-written, 


oral, demonstration 
Physical Geography Theory Participation 


Phoenix Readers placement 
tests 


Timed Facts-Four 
Operations 


Composition of the 
Earth 


Experiences, e.g.,  Adult & Peer Relationships 


AIMS/Terra Nova Formative Examples Work of the Wind 
Geometric Constructions 


& Drawings 
Demonstrations 


Formative Examples 
Adult observations, notes, 


reviews 
Work of Air 


Cultural Projects & 
Connections 


Portfolio artifacts 


Adult observations, notes, 
reviews 


Progress Checklists Work of Water 
Nomenclature--


Vocabulary 
  


Reading logs, journals 
Student Math & Geometry 


Notebooks 
Land Forms Assessment   


portfolio samples Portfolio Samples Geology Formative Examples   


Performance rubrics--e.g., 6 
Traits 


Demonstrations Biology 
Adult observations, 


notes, reviews 
  


Response Products 
Observable Problem-


solving Strategies 
Zoology Participation   


Student Demonstrations 
Journals, Learning Logs, 


etc. 
Physics Products   


Completed Research   Chemistry Rubrics   


 
The chart above provides an overview of the scope of 
our curriculum for the elementary level.  The chart to 
the right presents a sample of how the curriculum 
might be sequenced over the 6 years of the elementary 
level.  Math and Language Arts are interwoven and 
taught within this context as much as possible, which 
provides students endless opportunities to make many 
connections and discoveries across the curriculum. 
 
These templates were drafted and based on the 
classroom and program development experience (and 
resources) of our Founder and Executive Director.  Our 
templates are continued “works in progress”, and will 
be routinely refined up to our planned start date of 
August 6, 2012. The Board will convene early in 2012 to 
formerly “adopt” our first year’s curricular sequence.  
 
Methods of Instruction 
An authentic Montessori program stresses the 
importance of responding appropriately to each child’s 
specific strengths and needs in all areas of development 
and learning.  The Montessori teacher must “follow the 
child” by using scientific observation techniques.  
Through careful observation and recordkeeping, the 
teacher is able to plan appropriate sequences of lessons 
and remediation that responds more specifically to 
each child’s, or group’s need at any given moment.  
Although students have freedom to choose to study 
what interests them, they are also expected to learn 
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and master core academic skills. It is the teacher’s responsibility to ensure that each student receives a well-balanced 
education and that they continually move toward mastery of the established minimum expectations in all areas of their 
development.  Appropriate and mindful preparation of the teacher and the learning environment are at the root of all 
planning and instruction. 
 
It is the teacher’s responsibility to ensure the classroom is prepared so that it is responsive to the children’s growing 
awareness and consciousness.  It helps make them independent of the teacher’s will and personal agenda.  Learning 
materials are grouped according to subject areas and are displayed, as much as possible, in a logical sequence—from 
most simple & concrete to most complex & abstract.  Everything in the environment should be for the student’s 
justifiable use and should draw the child in and feed their interests.  Teacher’s spaces are integrated into the 
environment.  Order of the learning materials maximizes the possibility of students completing specific cycles of activity 
in using materials.  Montessori equipment and other learning materials assist in each child’s conceptual learning and the 
development of abstract thinking.  The Montessori classroom environment allows and encourages students to use a 
variety of learning approaches and styles.  Many of the Montessori materials isolate for difficulty of specific skills and 
concepts, and have a control of error allowing children the independence to check their own work and self-correct.  The 
teacher encourages students to have a sense of ownership and responsibility toward the classroom.  Multi-age 
groupings allow opportunities for mentoring and diversity within small instructional groups.  Typically, students spend 3 
years in the same classroom which allows the teacher to better gauge progress and developmental readiness for moving 
to the next level.  The teacher really gets to know children’s behavior patterns, and can affect them accordingly. 
 
Montessori teachers continually enhance the rich curriculum in order to respond to the current child’s or classroom 
community’s needs and interests.  There is a fundamental belief that children learn best when they can construct their 
own knowledge and make their own discoveries and connections.  Teachers present lessons in a variety of ways to 
individuals, small groups, and at times to the whole class.  It is critical that the teacher prepares and presents all lessons 
in such a way that children are inspired and motivated to do independent follow-up and practice.   Typically, Montessori 
teachers present new concepts by telling a story, presenting an impressionistic lesson which may include concrete props 
or materials that illustrate key concepts, or by posing interesting questions that promote thoughtful discussion and 
motivation to learn more.  For example, the teacher may share a riveting story about Pythagoras prior to presenting the 
decanomial layout (the layout of the 1-10 multiplication table using colorful beaded material) in mathematics.  Students 
not only learn the various formulas contained within the decanomial layout, but they have a historical connection that 
could spark their interest to learn more about Pythagoras, other Greek philosophers, ancient Greece, other 
mathematical concepts, etc.  By presenting lessons this way, children are better able to internalize, and are more 
prepared for independent practice which leads to the mastery of the concept. 
 
Assessment 
Camino believes in an authentic assessment practice that must always be grounded in scientific observations of the 
child.   Our Montessori trained teachers believe that authentic assessment must reflect the development of whole child--
cognitive, social, emotional, physical, and spiritual—regardless of disability, learning challenge, or other special 
education need.  Our assessment process is grounded in our belief that there are multiple learning styles and ways of 
learning—we view each child’s intelligences, abilities, and characteristics as an inherent (and celebrated) aspect of our 
diverse community.     
 
Teachers are responsible for ensuring each student receives lessons in all areas of the curriculum and that they meet the 
Common Core State Standards expectations for mastery.  They are continually observing students, collecting data, and 
monitoring student success and difficulties.  They are able to evaluate quickly and provide appropriate responses and/or 
interventions by adjusting their teaching and/or the learning environment to better meet the child’s needs and/or style 
of learning.  Teachers are responsible for the input of all lessons presented, progress notes, student progress/mastery of 
learning objectives, and CCSS into the MRX student tracking software in order to provide various reports to be used in 
the evaluation and assessment of their cognitive, social and emotional growth. 
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Assessment and evaluation of student work and progress is done in a variety of ways in the Montessori classroom.  We 
believe there must be a balance between formative and summative assessment processes.  In the Montessori classroom 
grades are not emphasized, however summative assessments are given at various points in order to add to the overall 
evaluation of the child’s academic progress.  
 
 Montessori teachers often use what is referred to as the 3-Period lesson to assess students after teaching a concept.  
The first period is the presentation of the concept to the child; the second period is the practice and follow-up work the 
child completes; and, the third period is when the child is checked for 
mastery of the concept taught.  The practice period can vary in time 
depending on the complexity of the concept.  Sometimes the practice period 
takes only minutes within the context of the lesson, or it can take days, or 
even weeks of practice before mastery is checked.  The chart at the right 
illustrates the 3-period cycle (Teaching-Learning Cycle), and a triangle is used 
to quickly notate where the child is in terms of mastery.  The first side of the 
triangle represents the lesson or presentation was given; the second side of 
the triangle indicates the lesson was given and the student is currently in the 
practice phase; and the third side, or enclosure of the triangle indicates 
mastery has been achieved for the given learning objective or skill. 
Throughout the 3-period process the teacher is observing and evaluating 
how the student is doing, and they are able to monitor and provide support and/or additional instruction where needed.  
Data collected from the 3-period lesson often provides more accurate summative assessment, because the teacher can 
see precisely where the break-down in learning occurs. 
 


The illustration to the left presents a web of our “authentic 
assessment” components &  process.  Formative assessments include 
teacher observations and anecdotal records, student portfolio samples 
and artifacts of work, student & teacher created rubrics, peer & self 
evaluations, individual and group projects & presentations, etc. 
 
Summative assessments include both teacher made assessments, and 
standardized assessments, such as summative screening and diagnostic 
assessment tools used to establish benchmarks and track progress in 
the core academic areas of math and reading, as well as the required 
norm and criterion referenced assessments (i.e., AIMS, and Stanford 
10). 
 


At the beginning of each school year, and at regular intervals throughout each year, teachers will administer, record, and 
monitor scientifically based diagnostic assessments in reading and math to measure student progress toward mastery 
for reading and math benchmark targets (see PMP).  Student progress will be monitored by comparing baseline data to 
ongoing diagnostic data, teacher observations/assessments, and student’s portfolio of work to determine performance 
growth, strengths and weaknesses as they relate to mastery of the CCSS for reading and math.  All assessment 
information (formative and summative) will be used to assist in establishing new learning goals and outcomes 
objectives.  The Executive Director will ensure these procedures are followed by checking in with teachers as part of the 
routine staff meeting process. 
 
The Curricular Sequence chart presented earlier in this section highlights specific examples of formative and summative 
assessments within each curricular area. 
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A.2  Target Population 
 


City of Maricopa Demographic Information 


General Data  Ethnicity  


Incorporated 2003 White alone 60.4% 


Population in 2000 1,500 Hispanic 24.6% 


Current population 43,482 Black alone 5.6% 


Ave. Annual Income $68,000 Asian alone 3.7% 


Income below poverty level in 2009 19.4% (Arizona 16.5%) Two or more races 2.4% 


Unemployment in March, 2011 11.2% (Arizona 9.3%) Native American 1.4% 


Median Age of Population 29.1 years Other 1.9% 


% of Population School Age or Younger 42%   


Children below poverty level 24.5% (Arizona 23%)   


Families (non-single residences) 77.1%   


Ave.  Level of Education 67% High School & above   


Ave.  Commute Time to Work 25 minutes  
Sources:  US 2010 Census Bureau, Arizona Chamber of Commerce, Maricopa Chamber of Commerce,  & Citydata.com 


 
The City of Maricopa is located in Pinal County, and has undergone a considerable transformation since 
it became incorporated in 2003.  Prior to 2003 the population estimate was around 1,500, and Maricopa 
was primarily a rural agricultural community with a large Hispanic population.  According to the Arizona 
Chamber of Commerce 2010 data, Maricopa’s population was 37,252.  The current U.S. Census data 
reports the population at 43,482.  Currently, about 60% of the population is White, 25% Hispanic, and 
the remaining 15% is primarily African and Native American. 
 
Prior to the economic crisis of 2009, Maricopa provided an affordable alternative to many young 
residents and families in the Phoenix area who were seeking “a better life” within a smaller community.  
Housing at that time was very affordable, most residents were gainfully employed, and the school 
district was quickly expanding to meet the needs of new neighborhoods.  It is estimated that the City of 
Maricopa has lost 15%-18% of its population in the past 2+ years primarily as a result of the housing 
bubble burst.  The unemployment rate in Maricopa is currently at 11.2%, higher than both the State and 
National averages.  Approximately half the population is school age, or younger, which implies that a 
large part of the population is comprised of families.  About 25% of children in Maricopa are currently 
considered ‘below poverty level’.    The average commute time to work for Maricopa residents is 20-30 
minutes, which indicates the majority work outside of their local community.   
 
The area within a 10 mile radius of Maricopa includes the Ak Chin Indian Community with a population 
of around 700, and the Gila River Indian Community with a population of approximately 14,000.  Both 
communities have experienced very slow growth over the past ten years.  Maricopa is approximately 20-
30 miles from Casa Grande and the greater Phoenix area.  There are many residents that commute to 
and from Casa Grande for work and education. 
 
Strengths of the community are numerous including a population earning higher than norm wages, high 
ratio of children that are school age, and a relatively young population base.  In addition, the close 
proximity to the Valley leads one to believe that the population base will once again increase with an 
improved economy. 
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Educational Options for the Community 
 
There are six elementary schools in the City of Maricopa serving children from K through 6th grade, as 
well as a K-6 school in the local communities of Bapchule and Stanfield.  Since 2007, four charter schools 
have opened, with an additional one targeted to open in August, 2011.  The charter schools are 
summarized in the table below, which includes brief highlights of their program and educational focus. 
 


Maricopa Charter Schools Opene
d 


Calendar 
Type 


Serves 
Student
s 


Highlights 


Legacy Traditional 2007 Tradition
al 


K-10
th


 Traditional—Basics; College Prep 
“Structured” learning environment 
“Traditional” values 
Intense focus on mastering critical skills 


Sequoia Charter School 2009 Tradition
al 


9
th


-12
th


 Traditional--Hybrid Online Learning 
“Individualized” learning 
“Rigorous” curriculum 


Sequoia Pathway School 2009 Tradition
al 


K-12
th


 Traditional—Emphasis on State standards 
Smaller class sizes 
“Hands-on, activity-based learning”  


Leading Edge Academy 2011 Tradition
al 


K-8
th


 Traditional--Scientifically-based curriculum  
“Character Education” 


Holsteiner Agricultural School Target 
August
, 2011 


Tradition
al 


K-8th Alternative—Emphasis on “core values” of 
integrity, excellence, respect, responsibility, 
cooperation, participation, care, fairness and 
democracy 
Educational goals designed to nurture, the 
physical, social-emotional, spiritual well-being 
and cognitive growth of our students. 


 
All of the charter schools, with the exception of Holsteiner Agricultural School, have a more traditional 
academic “back to basics” emphasis. Holsteiner Agricultural School will offer the first public 
“alternative” educational option which includes a whole-child approach to achieving its educational 
goals for students.  Furthermore, the City of Casa Grande has eight elementary schools, four of which 
are on the north side of town (closest to Maricopa). This is important as Casa Grande currently does not 
have a Montessori elementary school and therefore will be considered as part of our target population. 
 
There appears to be a demand for options other than those provided by the local school district.  
Enrollment for the charter schools continues to increase and indications are that they will continue to 
grow in coming years. 
 


Student Population & Demographics 
 
During the past school year Maricopa Unified School district served approximately 2,300 students in K-3, 
and Legacy Traditional Charter School served approximately 250 K-3 students.  We were unable to 
obtain K-3 enrollment figures from the other charter schools in the area.  In addition, during the 2009-
2010 school year, Bapchule Community School had 66 students enrolled in K-4, Stanfield Elementary 
School had 323 students, and the four elementary schools on the north side of Casa Grande served 
approximately 1,600 K-3 students.  There are a number of preschools in the area including Legacy 
Montessori, Inc.; Gila River and Maricopa Headstart programs; and Ak Chin Early Development, Bright 
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Minds, Lighthouse, and Greysmark Preschools.  Each of these have anywhere from 25-100+ children 
enrolled. 
 
Currently, MUSD teacher to student ratios range from 1:25 to 1:30, and will most likely remain the 
same, or increase due to recent budget cuts and constraints.  We were unable to determine teacher to 
student ratios in the charter schools.  Although class sizes for our school will be similar to the district, we 
plan to have adult to student ratios that provide 1 adult for every 15-20 students.  Our first year we plan 
to have one trained Montessori teacher with at least one full-time trained Montessori assistant, and, 
depending on enrollment, may add a part-time assistant. 


 
The table above provides a comparison of student demographic information between the  Maricopa and 
Casa Grande school districts, Legacy Traditional (the largest charter school), and the State.  Both of the 
school districts have a high Hispanic population, with over 50% of their total student enrollment falling 
into categories other than White.  Enrollment at Legacy Traditional is approximately 75% White and 25% 
other ethnic categories.  About 17% of the student population is Hispanic.  Data indicates that 11% of 
district students were classified as English Language Learners (ELL), while Legacy Traditional had 0% ELL 
students.  We were unable to obtain accurate data regarding the percentage of students with 
disabilities. 
 
The following table provides the AIMS 3rd grade assessment outcomes for the school years 2007-2010, 
and the AZ LEARNS ratings for 2010.  We chose to compare the two districts with Legacy Traditional 
since this charter is the largest, and has been in operation the longest.  We also considered how each 
compares with the overall State averages and ratings.  The number of MUSD students who passed the 
Reading and Math assessments fell below the State average and also yielded the lowest percentages in 
our comparison.  Legacy Traditional has the highest percentage of students passing, and surpasses the 
State averages by 15%, or more.  Legacy Traditional is considered a ‘highly performing’ school; MUSD 
has 5 schools that rate “performing plus” and 1 school rated as “excelling”; and CGED has 7 schools 
“performing plus”, with 3 schools “performing”.  
 


Student Demographics 


 Maricopa Unified 
School District 


(MUSD) 


Casa Grande 
Elementary 


District (CGED) 


Legacy 
Traditional 


State Average 


# of Students 2009-2010 2,621 (K-5 only) 7,951 (K-12) 445 (K-9) 
 
 


 
Student Ethnicity 


White 43% 35% 74% 45% 


Hispanic 33% 52% 17% 41% 


Black 11% 5% 5% 6% 


Native American/Alaska 
Native 


7% 6% Not avail 6% 


Asian 6% 1% 3% 3% 


Unspecified Not avail 1% 1% Not avail 


Subgroups 


Eligible for free/reduced 
lunch 


36% 61% Not avail 51% 


English Language Learners 11% 11% 0% 14% 
Sources: Arizona Department of Education; Great Schools website 
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AIMS—3


rd
 Grade 2007 2008 2009 2010 Overall 


Average 


State Averages      


 Reading 69% 69% 71% 73% 71% 


 Writing 81% 76% 79% N/A 79% 


 Mathematics 72% 71% 72% 65% 70% 


Maricopa Unified School District      


 Reading 62% 63% 64% Not avail 63% 


 Writing 75% 72% 77% N/A 75% 


 Mathematics 65% 65% 64% Not avail 65% 


Legacy Traditional Charter School      


 Reading Not avail 85% 88% 87% 87% 


 Writing Not avail 75% 85% N/A 80% 


 Mathematics Not avail 87% 85% 85% 86% 


Casa Grande Elementary School District     


 Reading 66% 70% 66% Not avail 67% 


 Writing 77% 74% 70% N/A 74% 


 Mathematics 68% 72% 70% Not avail 70% 


 Maricopa Unified School 
District 


Casa Grande Elementary 
School District 


Legacy Traditional 


2010 AZ LEARNS Performing Plus = 5 
Excelling = 1 


Performing Plus=7 
Performing = 3 


Highly Performing 


2008 AYP 
DETERMINATIONS Not Met Not Met Met 


Sources:  AZ Department of Education & Great Schools website 


 
We wanted to get an idea of how identified subgroups performed on the AIMS 3rd grade assessments, 
and were only able to find data for MUSD.  We took the averages from 2007 and 2008 and came up with 
the overall averages listed in the table below. We noticed that although MUSD students in the White 
and Asian subgroups consistently outperformed all other subgroups in the district, the average number 
of students meeting/exceeding the math and reading standards fall below State averages.  Furthermore, 
we noticed a huge difference, sometimes as much as 30%, between these two subgroup’s performance 
and the Native American, Limited English Proficiency, and Economically Disadvantaged subgroups.  
Although it is difficult to ascertain the various reasons for these gaps in performance, it seems evident 
that some students in these subgroups may not be getting their educational needs met, and would 
benefit from an alternative educational program, such as our Montessori approach. 


2007-2008 Overall Averages “Meets/Exceeds” 3
rd


 Grade AIMS Per Subgroup 


 MUSD State 


Math Reading Writing Math Reading Writing 


African American 56% 62.5% 71% 61% 62.5% 74.5% 


Hispanic 58% 56% 72.5% 62.5% 57.5% 72% 


Asian 77% 71% 86.5% 86% 83% 88.5% 


Native American 39% 32% 55.5% 54% 52.5% 67% 


White 75.5% 72% 77.5% 83.5% 82% 85% 


Students w/Disabilities 41% 37% 51% 44% 36% 49.5% 


Limited English Proficiency 36.5% 34% 62% 45% 34% 58.5% 


Economically 
Disadvantaged 


53% 51% 69% 61.5% 57% 71.5% 
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Addressing the Needs of the Community 
 
Over the last year, our Founder, Judy Webster, has had the opportunity to connect with many Maricopa 
residents and families, as well as, local businesses, and community leaders through various events and 
meetings, including several open houses and parent nights at Legacy Montessori, Inc.  In spite of recent 
challenges to the city’s growth, stability and economic development, there is a strong consensus that 
Maricopa will rebound, and eventually prosper, over the next 5-10 years with a continually improving 
economy and housing market.  During the last school year about 1,000-1,300 elementary and high 
school students left Maricopa each day to attend school in the greater Phoenix area, primarily in the 
Chandler and Kyrene school districts.  The fact that so many children leave Maricopa each day to attend 
school suggests that many parents are dissatisfied with the district options, with long waiting lists at 
local charter schools, or that there are no options available locally that would meet the needs of their 
children. 
 
It seems obvious, with the addition of 5 new charter schools in the Maricopa area since 2007, that there 
is a demand for something other than what the local district offers.  In addition, currently there is no 
school in the area that is offering the type of curriculum and philosophy of education that Camino will 
bring to the community.  Our conversations with parents in the community and teachers in the public 
schools indicate that there is a desire for a Montessori option, and that many children would benefit if 
given this choice. 
 
As stated in Section A.1 of this application, Camino Montessori seeks to establish its first school in the 
City of Maricopa for several reasons.  First, there is currently no private or public option for a Montessori 
elementary program.  Legacy Montessori, Inc. is a preschool that has been serving families and children 
in this community for about seven years (many of these children are now enrolled in Montessori 
elementary schools in the Metro Phoenix area), and they are actively supporting our efforts to open 
Camino in Maricopa.  Second, in the Maricopa Unified School District there is currently very little choice 
for families and children in the way of alternative education.  Aside from the public school system and 
primarily traditional “back to basics” charter schools, there is no other choice.  In a community the size 
of the City of Maricopa and the surrounding area, there is no excuse for so few options.  Third, we 
believe that by having so many students leave Maricopa each day to attend elementary and high schools 
elsewhere hurts the community and lessens opportunities for developing strong neighborhood 
relationships.  Weak communities have too many disconnected people.  Finally, Montessori has 
historically been a private option for parents with tuition too steep for many parents to manage.  Part of 
our mission is to remove this barrier by providing an excellent public Montessori elementary program. 
 
In summary, Montessori education accommodates a diverse range of children with different learning 
styles, and cultural/socio-economic backgrounds.  Based on the research presented above, we believe 
that Camino Montessori would provide an excellent option for many parents in this diverse community 
who are seeking a more holistic child-centered educational experience for their children. 


Source:  Arizona Department Education 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


1st Grade Mathematics N/A Word Problems—1st Level 


 


Length of Unit Time of Year Taught Expected Prior Knowledge 
3-4 weeks for 
presentations/lessons 


 
Remainder of year for 
completing assigned 
word problem cards 


2nd Semester—January 
onward 


 Has completed 80% of the facts memorization sequences with the Addition Memorization Board 
materials 


 Has begun the facts memorization sequences w/AMB materials 
 Has a good understanding of the concepts and processes of addition/subtraction 
 Basic vocabulary of addition/subtraction—addend, sum, minuend, subtrahend, difference, 


altogether, take away, etc. 
 Beginning reading level (simple word problems) 
 Knowledge of symbols and words for quantities to 20 


   Unit Description  


David and Phyllis Whitin talk about the value of writing in the mathematics curriculum in chapter one of Math Is Language Too: Talking and Writing in 
the Mathematics Classroom. They state that mathematics and language are both "ways for learners to make sense of their world" and that "writing 
and talking are ways that learners can make their mathematical thinking visible." One of the most concrete examples of mathematics as language is 
in the reading and solving of word problems. 
 
Word problems depend on reading comprehension skills for the development of successful problem-solving strategies. Having students collaborate on 
word problems gives them the opportunity to learn by talking, collaborating, and sharing ideas as they compare pictures, words, and numeric symbols 
for consistency. The Principles and Standards for School Mathematics, by The National Council of Teachers of Mathematics, includes communication as 
a mathematics tool for all levels of learners and suggests collaboration as especially beneficial for young learners. 
 
Story and word problems are an essential part of the Operations & Algebraic Thinking domain of the Common Core Standards.  In order for students to 
gain mastery in solving all types of word problem structures it is imperative they have a strong sense of number, quantity, and operational processes.  
In addition to the mathematical aspects and objectives, students must be able to comprehend the text of the story problem.  Once students have 
completed most of the memorization work using various concrete materials to represent and construct basic equations they are ready to move on to 
working with larger quantities.  The first lesson provided in this sample presents a review (using the Addition Strip Board) of equations with missing 
variables—solving for ‘x’, or a question mark (?).   While reviewing students are encouraged to create an oral word problem to represent the equation.  
For the remainder of the year students receive many and varied lessons and extensions involving word problems.  Throughout this work, students are 
exposed to specific word problem structures (as specified in the AZ Common Core Standards).  These word problems are presented in group and 
individual instruction, and are available on the shelf as “follow up work”.  The story problem cards are examples of each common word problem 
structure, and may be randomly chosen to assess student’s mastery of the required standard for this lesson sample. 
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This particular sample of lessons focuses primarily on reading comprehension skills as they apply to mathematics story problems, as well as to written 
and verbal mathematics communication skills. It is important for students to learn how to analyze, represent, and solve equations in all four operations, 
but specifically in addition & subtraction.  Through repeated exposure to various story structures within multiple learning modalities, students learn 
effective strategies that are necessary for solving these type of equations.  This sample presents just a glimpse of the lessons and instruction the 
student will receive over the year’s span.  In order to ensure our instruction aligns with the required standard we have developed a rubric template for 
assessing the most common word problem structures.     
 
Initially, many of the lessons are given to the small group.  As groups students read story problems and answer a series of questions designed to bring 
out the essential points of the problem. Students then draw a picture on chart paper showing the details of the story problem. They write both an 
equation and a sentence to represent the problem. Finally, students repeat the process with new problems, working in small groups to create posters 
using images, text, and mathematical equations to represent a story problem.  After having the opportunity to collaborate and learn from the group, 
students are equipped with the “writing and talking” strategies they need to practice and master solving word problems independently. 


Standards:   
 


Domain:  Operations and Algebraic Thinking 
Cluster:  Represent and solve problems involving addition and subtraction. 
Standard #1:  Use addition and subtraction within 20 to solve word problems involving situations of adding to, taking 
from, putting together, taking apart, and comparing, with unknowns in all positions, e.g., by using objects, drawings, 
and equations with a symbol for the unknown number to represent the problem. 


 
Summative Assessment  When given a story problem w/missing variables in addition and subtraction, the student is able to represent/demonstrate 


process/solution of equation by using an appropriate concrete material, objects, and/or drawing, illustration.   
 
Each of the 15 types of common word problem structures will be assessed for progress & mastery on the following rubric 
components: 


 Represents equation correctly with material and/or drawing 


 Uses ‘?’ symbol to represent missing variable 


 Uses correct calculation symbol (‘+’ or ‘-‘) 


 Uses ‘=’ sign correctly 


 Uses logical steps to solve for the missing variable 


 Is able to articulate the process used to solve for the missing variable 


 Uses correct vocabulary when referring to the parts of the equation 
 
Below is a chart of common word problem structures to be taught and assessed for mastery.  The chart also includes sample 
word problems to illustrate each structure. 
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Formative Assessments: 
 Teacher observation of whole group participation (may include ‘whole class’ participation) 
 Teacher observation of small group & individual participation. 
 Student written & verbal explanations of their strategies in lessons and math journal/notebook 
 Quality of student group & individual work. 
 Quality of individual student follow-up work, including clarity of ideas and details in written work. 


Scoring for Summative 
Assessment  


Below is a sample Student Progress for Addition/Subtraction Word Problem Structures.  Once students are ready, they will 
randomly select one, or more story problem cards (ensure that if more than one card is pulled, it is a different word problem 
structure) to represent using materials, objects, or drawings and text.  The teacher indicates a score for each of the seven 
identified components to be scored.  The criteria for mastery is 12/14 points (80%) per word problem structure, or 168/210 
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points (80%) across all 15 structures.   
 


 
Materials/Resources 
Needed 


Montessori Materials: 
Addition Working Chart 1 
Bead Bar box 
Operations symbols 
Other Materials: 
Small paper squares with ‘?’ indicating unknown 
Prepared “special combinations” for addition (teacher made—to 


Dry erase board & markers 
Student math notebooks 
Chart paper 
Colored markers, pencils 
Glue sticks 
White construction paper (12 x 18) 
4-6 enlarged word problems for Lessons 2 & 3 to be 
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go on shelf) pasted on chart 


 


 


 Lesson 1—Word Problems 1st Level Lesson 2 & 3—Beginning Strategies 


Instruction and 
Timeline  
 


 


 


Aims: 
 To increase the interest of students in 


the memorization of addition 
 To provide practice using materials to 


represent and solve types of addition & 
subtraction equations with unknown 
quantities in all positions 


 Indirect preparation for subtraction 
 
For this presentation, the teacher must 
prepare special combination cards based on 
the following samples: 
 Calculation of a second addend 


6 + ___ = 8 
 Calculation of a first addend 


___ + 2 = 8 
 Inverse of (1) & (2) above 


___ = 6 + 2 
 Inverse calculation of the second 


addend 
8 = 6 + ___ 


 Inverse calculation of the first addend 
8 = ___ + 2 


 Calculation of both addends 
8 = ___ + ___ 


 
These “special combinations” can be mixed 
together in one box, or isolated into 6 
separate boxes.  Addition Chart 1 is used as 
a ‘control of error’, only if required.  
 
Using operations symbols and bead bars, 
demonstrate the layout (visual 


Aims: 
Students will 
 participate in a shared word problem-


solving activity. 
 collaborate in small groups to develop a 


word problem-solving strategy. 
 use drawings, words, and equations to 


model solutions to word problems. 
 effectively and clearly explain their word 


problem-solving strategies to other 
students. 


 write about and reflect on their word 
problem-solving strategies. 


 
Post chart paper on the wall and gather 
students together near it. Inform them that 
they will work together to solve a math 
story, and that later they’ll work in groups to 
solve their own. 


Start with a completely blank chart paper so 
that students can see the entire process. 


On the top left corner glue one story 
problem. Ask for a volunteer to read the 
problem aloud, or read it to the group. Ask 
for students to identify the most important 
information in the story. To do this, ask the 
following questions: 
 What is this story problem about?  
 How many [subjects/objects] are there 


to begin with?  
 What is happening to these 


Gather students together to review the 
Giant Story Problem chart from Session One. 
Have students review each part of the 
problem-solving process. Ask them to review 
the step-by-step process and list the 
directions on the board:  
 glue problem on paper  
 read story problem  
 underline important words  
 draw  
 write equation  
 write sentence 
 
Have students get into groups. Each group 
will need one sheet of white construction 
paper (12x18), crayons, writing materials, 
and one story problem. (Every group should 
have a different problem.) If desired, assign 
each group a leader whose job it would be 
to make sure everyone in the group is 
participating. 
 
While students work to solve their story 
problems, check in with individual members 
of the group asking questions and making 
sure everyone is participating in the process. 
If students are having difficulty, try to ask 
leading questions rather than give them 
specific help with a strategy, or suggest they 
ask a group member. If it appears that 
students are using an inappropriate strategy, 
help them refer back to the language of the 
story problem. As they work, let them know 
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representation) of each of these special 
cases. 
 
Allow students to practice while in the group 
and encourage sharing of verbal stories to 
illustrate/represent the equation. 


[subjects/objects]? 
 
As students identify the information, 
highlight or underline the information that 
will be needed to solve the problem. 
 
When important words and numbers have 
been highlighted, work through the story 
problem item by item to create a drawing 
that models the story. Have students 
volunteer to do the drawings on the chart 
paper. All pertinent information should be 
illustrated. For example, in a story problem 
about three people who have four cookies 
each, the drawing would show three people, 
each with four cookies. Any details will be up 
to the students doing the drawing. 
 
When the drawing is finished, review with 
students the language of the story problem 
and compare it to the drawing, checking for 
accuracy: "Does this picture show what it 
says in the story?" Ask for an equation or 
number sentence that will show what the 
drawing says and which will solve the 
problem. If a student suggests an incorrect 
equation, write it on the board (not on the 
chart paper) and ask students to tell why it 
will or will not work. When a student states 
a correct equation, compare it with the 
drawing, then have him or her write it under 
the drawing with a marker after other 
students agree that the equation will work. 
 
Ask students to find the actual question in 
the story problem that needs to be 
answered: "What does this story want to 
know?" Read it aloud. Ask for a complete 


that they may share their work with the 
group if desired. 
 
When all groups are finished, invite students 
to share their posters with everyone, 
explaining their drawing by referring to their 
story problem, and telling why their 
mathematical solution will work to solve the 
problem. 
 
To conclude the activity, have students 
respond on paper or in Math Journals to 
each of the following questions:  


 How did drawing a picture help you solve 
the story problem?  


 What was the most interesting thing about 
this lesson? 
 
Display all the Giant Story Problems on the 
wall. 
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sentence that answers the question. When a 
sentence has been agreed upon that 
includes specific information (e.g., the 
subject's name, the numbers involved, the 
items' names, etc.), have a student write the 
sentence under the equation, using 
conventional capitalization and punctuation, 
and writing all numbers as words (i.e., 
instead of writing "20" a student would 
write "twenty") to facilitate correct spelling 
of number words. 
 
Review all parts of the chart, and leave it 
posted for Session Two, as well as serve as a 
reminder for on-going independent practice. 


 


 Lesson 1 Lesson 2 & 3 


Student  
Activities and 
Timeline 


Independent practice with all 15 word problem structures 
using concrete materials & objects (“special combinations”).  
 
Record work in math notebook & notify teacher when ready 
to “check for mastery” in chosen word problem card.  
 
Practice creating oral word problems with a friend and record 
them in math notebook. 
 
 


 Have students meet in groups to write their own story 
problems, then have the groups exchange problems to 
solve. 


 Have students practice spelling number words at FunBrain 
website. (On line student math site) 


 Prepare additional "giant" story problems to keep on the 
math shelf for students to work on independently or with 
a partner. 


 Photocopy "regular-sized" story problems from 
workbooks, cut them up individually, and put them in a 
basket for students to choose from. These can be used by 
individual students using the same procedure as "giant" 
story problems, but on regular-sized paper. 


 



http://www3.funbrain.com/numwords/index.html






Start Up Budget with Assumptions  


START-UP REVENUE Total $ Assumptions
Secured Funds - Private Donations upon charter authorization
Secured Funds -  Loans (J & K Webster) $50,000 Charter is authorized 01/2012--0% int maximum 


loan amount 
Secured Funds - Other  (Specify) Camino Bank Acct $1,800 Est. secured available amt. as of 7/1/11
     Total Start-up Revenue $51,800


EXPENDITURES # of Staff @ Salary Total $ Assumptions
1. Administration, Instruction, & Support:
Salaries 
      Executive Director         1.00 $35,000 $ Defered until after 8/6/2012 
       Lead Montessori Tchr (Teacher-Regular Education)         1.00 $32,000 $3,200 1st year tching staff start 7/1/12.  Judy Webster is 


1 FT teacher year 1-2--no teacher salary 1st year.


       Teacher-Special Education             -   $ None--Contracted services
       Admin Assistant. @$11/hr         1.00 $22,880 $1,907 Start 7/1/12--go FT 8/1/12
       Bookkeeper/Finance             -   $ None--Contracted services
       Custodial/Maintenance             -   Needs met by staff until after 8/6/2012
      Teaching Assts.@$11/hr         1.50 $19,360 $1,320 2 wks wages--Start mid-July 2012
Employee Benefits (Soc Sec; Medicare; FUTA; SUTA; Unemp Ins) $749 11.65 % 1st $7000 each employee, then 7.65% ( 


FUTA-exempt pending 501(c)3)
Employee Insurance (if providing) $ if we decide to offer will be effective 8/1/2012
Office Supplies (Paper, Postage, binders, etc.) $500 Will actively solicit donation--parent pkts; 


curric/stud/tchr handbooks
Instructional Supplies (Priority Montessori support materials for 
reading & math, eg, card material)


$2,500 will continue purchasing essential materials 
throughout 1st year


Membership Dues, Registrations, & Travel $ none prior to start; in services are "in house"
Purchased Services (Contracted Services: Accounting/bookkeeping 
Services, Legal, Marketing, IT support)


$2,500 to cover any legal fees that we may incure as well 
as setting up our accounting system, and assist in 
setting up our IT system


Purchased Services (ELL & Special Education) $300 July staff develop: Student Success Team ; 
screenings & assessments


Applicant Name:  Camino Montessori
Inception to August 1


Adopted 03/14/2011







Start Up Budget with Assumptions  


Curriculum & Resource Materials $10,000 includes core Montessori math/language/cultural 
materials; continue completing core (K-3rd) 
throughout 1st-2nd year.


Library Resources/Software $500 have starter library--will enhance Pre K-3rd rdg 
levels & interests throughout year-not to exceed 
$2000 1st year


SAIS Software annual fee/contract IS NOT due prior to 8/1/2012
Other (Specify) Montessori Records Xpress (MRX) student tracking; 
CBM program/software


$700 annual fee/contract IS due prior to 8/1/2012


     Total Administration, Instruction, & Support $24,175
EXPENDITURES Total $ Assumptions
2.  Operations & Maintenance:
Supplies $500 will inlcude optional student supply donation list as 


part of enrollment
Marketing/Advertising $5,000 Promotional materials completed--advertising 


costs only.  Already have contract through 10/2011-
-Includes logo & branding, Initial marketing 
materials (brochures/booklets), starter website & 
maintenance


Purchased Services (Contracted Services, 
Custodial/Maintenance)


not at this time


Building Rent/Lease/Loan (Deposits/Monthly) $4,000 est. 2500-3000 sq ft @ $10 per sq ft--Occupancy 
7/1/12--portion of deposits deferred until August


Building & Improvements $ none needed
Land & Improvements $ none needed
Fees/Permits $5,000 Cert. of Occupancy; Fire inspection;
Property/Casualty Insurance $500 July payment due
Liability Insurance $300 July payment due
Utilities - Deposits/Monthly (Electric District, APS,  Global 
Water, Waste Mgt.)


$1,300 not included in lease--establishment fees & 
deposits not deferred to 8/1/2012


Phone/Communications/Internet Connectivity 
(Deposits/Monthly)


$150 Install 7/1/2012


Student Furniture & Other Equipment (shelves, tables, chairs, lap 
tables, filing systems)


$5,000 some to be donated and/or purchased at garage 
sales & thrift stores


Office Furniture & Other Equipment $ Donated--includes computer & filing
Student Technology Equipment (classroom computer) $800


Adopted 03/14/2011







Start Up Budget with Assumptions  


Office Technology Equipment (copier/fax/laminator) $1,300
Other Leases/Loans (Security, Copiers, etc.) $ not needed until August
Other (Specify) $
     Total Operations & Maintenance $23,850
Total Expenditures $48,025


Total Start-up Revenues $51,800


Budget Balance (Revenues-Expenditures) $3,775


Adopted 03/14/2011
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Section A


A.1 Educational Philosophy F A M E Technical Assistance/ Comments


A.1a Provided a detailed description of the school’s 


philosophical approach to educating the target 


population. Incorporated the principles or 


concepts fundamental to the school’s 


proposed program of instruction.


1 Meets the criteria.


A.1b Presented a rationale for the selected 


approach including research and/or 


experience.


1 Meets the criteria.


A.1 Total 0 0 2 0


A.2 Target Population F A M E Technical Assistance/ Comments


A.2a Identified the target population and 


demonstrated a clear understanding of the 


students and community the school intends to 


serve.


1 Meets the criteria.


A.2b Presented an explanation of how the 


implementation of the described program of 


instruction meets the needs of the target 


population and/or benefits the selected 


community, including but not limited to class 


size and teacher- student ratios.


1 Meets the criteria.


A.2 Total 0 0 2 0


A.3 Program of Instruction F A M E Technical Assistance/ Comments


A.3a Described the framework of the curricula for 


academic core content areas. 


1 Meets the criteria.


A.3b Demonstrated understanding of relevant 


methods of instruction.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Demonstrating understanding of relevant methods of instruction. Provide additional details regarding structure of classroom 


instruction and student activities. 


The revised submission for this scoring area meets the criteria.


A.3c Described the formative and summative 


assessment plan that shows student 


progression and/or mastery and was reflected 


in the Performance Management Plan. 


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Describing the formative assessment plan that shows student progression and/or mastery. No clear connection between the 


formative assessment plan and student progression and/or mastery.


- Describing the summative assessment plan that shows student progression. No clear connection - Reflecting the Performance 


Management Plan. Action steps in math and reading PMP Strategy III not outlined in narrative.  


The revised submission for this scoring area meets the criteria.
A.3d Consistent w ith and supported the educational 


philosophy and target population as well as all 


other components of the application package.  


1 Meets the criteria.


A.3 Total 0 0 4 0


A.3.1 Mastery and Promotion F A M E Technical Assistance/ Comments


Education Plan
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A.3.1a Identified the level of proficiency that students 


must obtain to demonstrate mastery of core 


content.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Identifying the level of proficiency that students must obtain to demonstrate mastery of core content. Provide details regarding how 


students know they have mastered the given standard.  


The revised submission for this scoring area meets the criteria.


A.3.1b Described the process the school w ill use to 


determine grade level promotion. 


1 Meets the criteria.


A.3.1c Presented clear criteria for promotion from 


one level to the next.


1 Meets the criteria.


A.3.1d Aligned with Strategy III of the Performance 


Management Plans.


1 Meets the criteria.


A.3.1 Total 0 0 4 0


A.3.2 Course Offerings & Graduation Requirements F A M E Technical Assistance/ Comments


A.3.2a Identified the graduation requirements for the 


school that w ill meet the State requirements 


and align with the Program of Instruction 


described in the application package.


Not applicable.


A.3.2b Described the process for awarding course 


credit that supports increased student 


proficiency as detailed in Strategy III of the 


Performance Management Plans.


Not applicable.


A.3.2c Provided a menu of course offerings which 


includes course titles and brief descriptions of 


classes that support the Program of 


Instruction and align with the Business Plan as 


presented in the application package.


Not applicable.


A.3.2 Total 0 0 0 0


A.4 School Calendar and Weekly Schedule F A M E Technical Assistance/ Comments


A.4a Demonstrated compliance with minimum 


requirements of number of school days per 


year as described in A.R.S. §15-341.01.  


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Demonstrating compliance with minimum requirements of number of school days per year as described in A.R.S. §15-341.01. 


Number of school days in the narrative is not sufficiently consistent w ith the submitted calendar.  


The revised submission for this scoring area meets the criteria.


A.4b Demonstrated compliance with hours/minutes 


of instruction per week for each grade level 


served as described in A.R.S. §15-901.


1 Meets the criteria.


A.4c Included daily instructional minutes and those 


dedicated to core academics for each grade 


level and content area.


C 1  - Does not include daily instructional minutes and those dedicated to core academics for each grade level and content area. 


The revised submission for this scoring area addresses the criteria, but lacks sufficient detail in:


- Including daily instructional minutes dedicated to core academics for each content area.
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A.4d Provided a rationale for the weekly schedule 


that supports the target population.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Providing a rationale for the weekly schedule that supports the target population. No clear connection between the weekly schedule 


and the needs of the target population or identified subgroups can be found.  


The revised submission for this scoring area meets the criteria.


A.4e Identified professional development days 


consistent w ith the information provided in the 


required Professional Development Strategy 


(Strategy IV) of the Performance Management 


Plan.


1 Meets the criteria.


A.4 Total 0 1 4 0


A.5.K Curriculum Samples-Kindergarten F A M E Technical Assistance/ Comments


A.5.Ka Instruction.                                                                  


•  Presented a summary of instruction by 


lesson that aligns with the Common Core 


State Standards for Reading, Writing, and 


Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of instruction 


leading to the summative assessment.


C 1  + Presents a summary of instruction by lesson that aligns with the Common Core State Standards for Math.


+ Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


+ Provides a logical sequence of instruction leading to the summative assessment for Math.


Addresses criteria, but lacks sufficient detail in:


- Presenting a summary of instruction by lesson that aligns with the Common Core State Standards for Writing. Instruction described in 


Writing does not clearly lead to mastery of identified standard.


- Providing a logical sequence of instruction leading to the summative assessment for Reading and Writing. Instruction described in 


Reading and Writing does not clearly connect to a summative assessment aligned to the required standard.


Does not:


- Present a summary of instruction by lesson that aligns with the Common Core State Standards for Reading.


 


The revised submission for this scoring area meets the criteria.


A.5.Kb Student Activities.                                                                


•  Presented activities that align with the 


Common Core State Standards or Arizona


Academic Standards for Science and 


instruction.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of activities 


leading to the summative assessment.


C 1  + Presents activities that align with the Common Core State Standards and instruction for Math.


+ Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


+ Provides a logical sequence of activities leading to the summative assessment for Math.


Addresses criteria, but lacks sufficient detail in:


- Presenting activities that align with the Common Core State Standards and instruction for Writing. Student activities described in 


Writing do not clearly lead to mastery of identified standard.


- Providing a logical sequence of activities leading to the summative assessment for Reading and Writing. Student activities described 


in Reading and Writing do not clearly connect to a summative assessment aligned to the required standard.


Does not:


- Present activities that align with the Common Core State Standards and instruction for Reading. 


The revised submission for this scoring area meets the criteria.
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A.5.Kc Summative Assessment.                                                           


•  Provided an appropriate assessment that 


accurately measures student progress and


mastery.


•  Aligned assessment questions with 


Common Core State Standards for Reading, 


Writing,


and Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


C 1  + Aligns assessment questions with Common Core State Standards for Math.


+ Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


Addresses criteria, but lacks sufficient detail in:


- Providing an appropriate assessment that accurately measures student progress and mastery for  Math. The summative assessment 


for Math does not clearly and/or accurately measure student progress and mastery of the required standard. Is not clearly separate 


from instruction for Math.


Does not:


- Provide an appropriate assessment that accurately measures student progress and mastery for Reading and Writing.


- Align assessment questions with Common Core State Standards for Reading and Writing. 


 


The revised submission for this scoring area meets the criteria.


A.5K.d Scoring Summative Assessment.  


•  Specific to the assessment and Standard or 


Performance Objective.


•  Provided the components to be scored.


•  Listed the criteria required to demonstrate 


mastery.


•  Included a grading/scoring scale.


C 1  + Lists the criteria required to demonstrate mastery for Math.


+ Includes a grading/scoring scale for Math.


Addresses criteria, but is inconsistent w ith:


- Providing the components to be scored for Reading. Provide an answer key for Reading to demonstrate alignment of scoring criteria 


w ith mastery of the required standard.


Is not:


- Specific to the assessment and Standard for Reading, Writing, and Math.


Does not:


- Provide the components to be scored for Writing and Math.


- List the criteria required to demonstrate mastery for Reading and Writing.


- Include a grading/scoring scale for Reading and Writing.


The revised submission for this scoring area meets the criteria.


A.5K.e Materials/Resources.


•  Included a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment.


•  Materials/resources accounted for in the 


Instructional Resources section and included 


in the Start-Up and Three-Year Operational 


Budget.


1 Meets the criteria.


A.5.K Total 0 0 5 0


A.5.1 Curriculum Samples-1st Grade F A M E Technical Assistance/ Comments
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A.5.1a Instruction.                                                                  


•  Presented a summary of instruction by 


lesson that aligns with the Common Core 


State Standards for Reading, Writing, and 


Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of instruction 


leading to the summative assessment.


C 1  + Presents a summary of instruction by lesson that aligns with the Common Core State Standards for Math.


+ Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


+ Provides a logical sequence of instruction leading to the summative assessment for Reading.


Addresses criteria, but lacks sufficient detail in:


- Providing a logical sequence of instruction leading to the summative assessment for Math. Instruction described in Math does not 


clearly connect to a summative assessment aligned to the required standard.


Does not:


- Present a summary of instruction by lesson that aligns with the Common Core State Standards for Reading and Writing.


- Provide a logical sequence of instruction leading to the summative assessment for Writing.


 


The revised submission for this scoring area meets the criteria.


A.5.1b Student Activities.                                                                


•  Presented activities that align with the 


Common Core State Standards or Arizona


Academic Standards for Science and 


instruction.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of activities 


leading to the summative assessment.


C 1  + Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


+ Provides a logical sequence of activities leading to the summative assessment for Reading.


Addresses criteria, but lacks sufficient detail in:


- Presenting activities that align with the Common Core State Standards and instruction for Math. Student activities described in Math 


do not clearly lead to mastery of identified standard.


- Providing a logical sequence of activities leading to the summative assessment for Math. Student activities described in Math do not 


clearly connect to a summative assessment aligned to the required standard.


Does not:


- Present activities that align with the Common Core State Standards and instruction for Reading and Writing.


- Provide a logical sequence of activities leading to the summative assessment for Writing.


 


The revised submission for this scoring area meets the criteria.


A.5.1c Summative Assessment.                                                           


•  Provided an appropriate assessment that 


accurately measures student progress and


mastery.


•  Aligned assessment questions with 


Common Core State Standards for Reading, 


Writing,


and Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


C 1  + Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


Addresses criteria, but lacks sufficient detail in:


- Providing an appropriate assessment that accurately measures student progress and mastery for Math. The summative assessment 


for Math does not clearly and/or accurately measure student progress and mastery of the required standard. Does not assess an 


individual, unassisted student for Math. Is not clearly separate from instruction for Math.


- Aligning assessment questions with Common Core State Standards for Math. Math is not clearly aligned with the standard.


Does not:


- Provide an appropriate assessment that accurately measures student progress and mastery for Reading and Writing.


- Align assessment questions with Common Core State Standards for Reading and Writing. 


 


The revised submission for this scoring area meets the criteria.
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A.5.1d Scoring Summative Assessment.  


•  Specific to the assessment and Standard or 


Performance Objective.


•  Provided the components to be scored.


•  Listed the criteria required to demonstrate 


mastery.


•  Included a grading/scoring scale.


C 1  + Lists the criteria required to demonstrate mastery for Reading.


Addresses criteria, but is inconsistent w ith:


- The assessment and Standard for Math. The summative assessment scoring described in Math does not clearly align to the required 


standard.


Addresses criteria, but lacks sufficient detail in:


- Providing the components to be scored for Reading, Writing, and Math. Provide an answer key for Reading, Writing, and Math to 


demonstrate alignment of scoring criteria w ith mastery of the required standard.


- Listing the criteria required to demonstrate mastery for Math. Provide additional details regarding the criteria required to demonstrate 


mastery in Math. Provide additional details regarding the criteria required to demonstrate mastery in Math.


- Including a grading/scoring scale for Math. Provide additional details regarding the grading/scoring scale in Math.


Is not:


- Specific to the assessment and Standard for Reading and Writing.


Does not:


- List the criteria required to demonstrate mastery for Writing.


- Include a grading/scoring scale for Reading and Writing.


 


The revised submission for this scoring area meets the criteria.


A.5.1e Materials/Resources.


•  Included a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment.


•  Materials/resources accounted for in the 


Instructional Resources section and included 


in the Start-Up and Three-Year Operational 


Budget.


1 Meets the criteria.


A.5.1 Total 0 0 5 0


A.5.2 Curriculum Samples-2nd Grade F A M E Technical Assistance/ Comments


A.5.2a Instruction.                                                                  


•  Presented a summary of instruction by 


lesson that aligns with the Common Core 


State Standards for Reading, Writing, and 


Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of instruction 


leading to the summative assessment.


C 1  + Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


+ Provides a logical sequence of instruction leading to the summative assessment for Reading.


Addresses criteria, but lacks sufficient detail in:


- Presenting a summary of instruction by lesson that aligns with the Common Core State Standards for Writing and Math. Instruction 


described in Writing and Math does not clearly lead to mastery of identified standard.


- Providing a logical sequence of instruction leading to the summative assessment for Writing and Math. Instruction described in 


Writing and Math does not clearly connect to a summative assessment aligned to the required standard.


Does not:


- Present a summary of instruction by lesson that aligns with the Common Core State Standards for Math.


 


The revised submission for this scoring area meets the criteria.
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A.5.2b Student Activities.                                                                


•  Presented activities that align with the 


Common Core State Standards or Arizona


Academic Standards for Science and 


instruction.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of activities 


leading to the summative assessment.


C 1  + Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


+ Provides a logical sequence of activities leading to the summative assessment for Writing.


Addresses criteria, but lacks sufficient detail in:


- Presenting activities that align with the Common Core State Standards and instruction for Writing and Math. Student activities 


described in Writing and Math do not clearly lead to mastery of identified standard. 


- Providing a logical sequence of activities leading to the summative assessment for Reading and Math. Student activities described in 


Reading and Math do not clearly connect to a summative assessment aligned to the required standard.


Does not:


- Present activities that align with the Common Core State Standards and instruction for Reading.


 


The revised submission for this scoring area meets the criteria.


A.5.2c Summative Assessment.                                                           


•  Provided an appropriate assessment that 


accurately measures student progress and


mastery.


•  Aligned assessment questions with 


Common Core State Standards for Reading, 


Writing,


and Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


C 1  + Correlates w ith the Program of Instruction described in the narrative for Reading, Writing, and Math.


Addresses criteria, but lacks sufficient detail in:


- Providing an appropriate assessment that accurately measures student progress and mastery for Writing and Math. The summative 


assessments for Writing and Math do not clearly and accurately measure student progress and mastery of the required standard. 


- Aligning assessment questions with Common Core State Standards for Writing. Writing is not clearly aligned with the standard.


Does not:


- Provide an appropriate assessment that accurately measures student progress and mastery for Reading.


- Align assessment questions with Common Core State Standards for Reading and Math. 


 


The revised submission for this scoring area meets the criteria.


A.5.2d Scoring Summative Assessment.  


•  Specific to the assessment and Standard or 


Performance Objective.


•  Provided the components to be scored.


•  Listed the criteria required to demonstrate 


mastery.


•  Included a grading/scoring scale.


C 1  + Provides the components to be scored for Reading, Writing, and Math.


+ Lists the criteria required to demonstrate mastery for Writing and Math.


+ Includes a grading/scoring scale for Reading.


Addresses criteria, but is inconsistent w ith:


- The assessment and Standard for Writing. The summative assessment scoring described in Writing does not clearly align to the 


required standard.


Addresses criteria, but lacks sufficient detail in:


- Including a grading/scoring scale for Writing and Math. Provide additional details regarding the grading/scoring scale in Writing and 


Math.


Is not:


- Specific to the assessment and Standard for Reading and Math.


Does not:


- List the criteria required to demonstrate mastery for Reading.


 


The revised submission for this scoring area meets the criteria.
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A.5.2e Materials/Resources.


•  Included a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment.


•  Materials/resources accounted for in the 


Instructional Resources section and included 


in the Start-Up and Three-Year Operational 


Budget.


1 Meets the criteria.


A.5.2 Total 0 0 5 0


A.6 Performance Management Plan F A M E Technical Assistance/ Comments


A.6a Aligned with the applicant’s Education Plan. 1 Meets the criteria.


A.6b Presented a viable plan for managing student 


academic performance in reading (indicator) 


and presents a second viable plan for 


managing student academic performance in 


mathematics (indicator) that includes, for each 


plan, a predicted baseline and annual 


benchmark targets for the first two years of 


operation which reflect incremental progress 


toward the end target.


1 Meets the criteria.


A.6c Identified action steps, timeline, responsible 


party, evidence of meeting action steps, and 


budget for accomplishing all four prescribed 


strategies in each plan.


1 Meets the criteria.


A.6d Revealed a progression of actions from start 


to finish for each strategy that are sequential, 


timely, and contribute to the school’s ability to 


meet the identified end target.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Revealing a progression of actions from start to finish for each strategy that are sequential, timely, and contribute to the school’s 


ability to meet the identified end target. The action steps described in Strategy I of the math and reading plans require additional detail 


to indicate the sequenceof action steps.  


The revised submission for this scoring area meets the criteria.


A.6e Created action steps that complement and 


support the other strategies to the extent 


appropriate.


1 Meets the criteria.


A.6f Included artifacts that provide evidence of the 


implementation of each action step.


1 Meets the criteria.


A.6g Provided adequate resources, i.e. time, money 


personnel, etc. to implement the action steps 


that support the strategies.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Providing adequate resources, i.e. time, money personnel, etc. to implement the action steps that support the strategies. Insufficient 


budget identified to implement action steps in Strategy 1 of the math and reading plans.  


The revised submission for this scoring area meets the criteria.


A.6h Reflected costs from the Performance 


Management Plan in the Start-Up and Three-


Year Operational Budget.


1 Meets the criteria.


A.6 Total 0 0 8 0


Section A Sub Total 0 1 39 0
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Section B


B.1 Applicant Organization F A M E Technical Assistance/ Comments


B.1a Discussed the organization’s history, including 


the establishment of principals, and the 


attainment of any licenses, operating permits 


etc.


1 Meets the criteria.


B.1b Discussed the relationship between the 


organization’s existing operations and the 


proposed school.


1 Meets the criteria.


B.1c Included a clear description of the roles and 


responsibilities of the principals that is 


consistent w ith the application package and 


By-laws.


1 Meets the criteria.


B.1d Aligned with information listed on Title Page 


and with the contents of the application 


package.


1 Meets the criteria.


B.1e Consistent w ith the Articles of Incorporation, 


Articles of Organization, or appropriate legal 


documentation that is on file w ith the Arizona 


Corporation Commission or otherwise 


available to demonstrate the establishment of 


the applicant. (N/A to Sole Proprietorship).


1 Meets the criteria.


B.1 Total 0 0 5 0


B.2 Applicant Composition F A M E Technical Assistance/ Comments


B.2a Highlighted the significance of the individual or 


group and the skill set each contributes to the 


organization.


1 Meets the criteria.


B.2b Identified experience in elementary/secondary 


education, business operation, and financial 


management as it supports the operation of a 


charter school.


1 Meets the criteria.


B.2c Demonstrated consistency with the 


background information provided for each 


individual.


1 Meets the criteria.


B.2d Consistent w ith all sections of the application 


package.


1 Meets the criteria.


B.2 Total 0 0 4 0


B.3 Governing Body F A M E Technical Assistance/ Comments


B.3a Included a clear description of the role, 


responsibilities, and mandated obligations of 


the governing body.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Narrative is not sufficiently consistent regarding the role, responsibilities, and obligations of the Executive Director.  


The revised submission for this scoring area meets the criteria.


B.3b Included the name, background information, 


qualifications, and community relationship of 


each member.


1 Meets the criteria.


B.3c Described the process for filling vacancies on 


and developing the school governing body.


1 Meets the criteria.


Organization Description
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B.3d Explained the training and orientation process 


that w ill be provided to all school governing 


body members and what resources will be 


used.


1 Meets the criteria.


B.3e Included how the make-up of the governing 


body described will comply with the Open 


Meeting Law.


1 Meets the criteria.


B.3f Consistent w ith all sections of the application 


package.


1 Partially addresses criteria, but lacks sufficient detail in:


- Establishing consistency with all sections of the application package. Narrative is not sufficiently consistent w ith Organization Plan 


Section B.3 regarding the role of the Executive Director. 


The revised submission for this scoring area partially addresses criteria, but lacks sufficient detail in:


- Establishing consistency with all sections of the application package. Narrative is not sufficiently consistent with Organization Plan 


Section B.2 regarding the role of the Executive Director.


B.3 Total 0 1 5 0


B.4 Management and Operation F A M E Technical Assistance/ Comments


B.4a Demonstrated understanding of management 


needs and priorities.


1 Meets the criteria.


B.4b Described the primary responsibilities for each 


key administrative position and identified 


critical skills or experience that w ill be 


priorities for fulfillment of those 


responsibilities.


1 Partially addresses criteria, but lacks sufficient detail in:


- Describing the primary responsibilities for each key administrative position. Provide additional details regarding the responsibilities of 


each administrative position.


- Identifying critical skills or experience that w ill be priorities for fulfillment of those responsibilities. Description of critical skills or 


experience not sufficient for listed administrative positions.


The revised submission for this scoring area partially addresses the criteria, but lacks sufficient detail in:


- Identifying critical skills or experience that will be priorities for fulfillment of those responsibilities. Description of critical skills or 


experience not provided for Executive Director.


B.4c Provided a clear delineation of the roles and 


responsibilities for administering the day-to-


day activities of the school.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Providing a clear delineation of the roles and responsibilities for administering the day-to-day activities of the school. Provide additional 


details regarding the day-to-day activities/responsibilities related to administrative positions.  


The revised submission for this scoring area meets the criteria.


B.4d Provided an organizational chart and narrative 


that represents a practical reporting structure 


within the organization.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Providing an organizational chart and narrative that represents a practical reporting structure within the organization. Practical reporting 


structure within the organization was not described. Organizational chart not sufficiently consistent w ith narrative.  


The revised submission for this scoring area meets the criteria.


B.4 Total 0 1 3 0


B.4.1 Education Service Providers F A M E Technical Assistance/ Comments


B.4.1a Provided an explanation of the reasons for 


contracting with an ESP, in general, and this 


provider, in particular.


Not applicable.


B.4.1b Clearly described the services provided by the 


ESP.


Not applicable.
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B.4.1c Explained how the proposed relationship w ith 


the ESP will further the school’s mission and 


program, how the performance expectations 


align with the applicant’s accountability 


requirements, and how those expectations 


will be measured.


Not applicable.


B.4.1d Delineated the roles and responsibilities 


between the applicant, school governing body, 


school management, and the ESP.


Not applicable.


B.4.1e Ensured costs are included in the Start-Up and 


Three-Year Operational Budget as appropriate.


Not applicable.


B.4.1 Total 0 0 0 0


B.4.2 Contracted Services F A M E Technical Assistance/ Comments


B.4.2a Included the areas, if any, which may require 


the applicant to seek expertise.


1 Meets the criteria.


B.4.2b Contained a reasonable demonstration of the 


professional experience or competence of 


those hired or retained to perform such 


professional services.


1 Meets the criteria.


B.4.2c Provided a list of anticipated contracted 


special education services with sources for 


costs. 


1 Meets the criteria.


B.4.2d Ensured costs as described in the narrative 


are included in the Start-Up and Three-Year 


Operational Budget as appropriate.


1 Meets the criteria.


B.4.2 Total 0 0 4 0


Section B Sub-Total 0 2 21 0


Section C


C.1 Facilities Acquisition F A M E Technical Assistance/ Comments


C.1a Identify and describe the facility necessary to 


implement the program. Includes square 


footage, number of classrooms, layout of 


space, and location that w ill accommodate the 


number of anticipated students as identified 


throughout the application package.


1 Meets the criteria.


Business Plan
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C.1b Identified and provided documentation on the 


available facilities w ithin the target market that 


w ill support the education program and 


student population, including class size, 


described in the application package.


Or


Provided details of already acquired facility, 


purchased land or proposed build that w ill 


support the education program and student 


population, including class size described in 


the application package.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Identifying and providing documentation on the available facilities w ithin the target market that w ill support the education program 


and student population, including class size, described in the application package. Provide additional details regarding how this facility 


supports the student population and class size.   


The revised submission for this scoring area meets the criteria.


C.1c Identified the timeframe for securing a facility 


appropriate for educational use.


1 Meets the criteria.


C.1d Discussed applicant's understanding and costs 


associated with securing the facility and 


ensuring compliance with all applicable laws 


and regulations including obtaining educational 


occupancy.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Discussing applicant's understanding and costs associated with securing the facility. Provide additional details regarding the costs 


associated with securing the facility.


- Discussing applicant’s understanding of ensuring compliance with all applicable laws and regulations including obtaining educational 


occupancy. Provide additional details regarding the applicant's understanding of ensuring compliance with all applicable laws and 


regulations including obtaining educational occupancy. 


- Discussing applicant’s understanding of costs related to ensuring compliance with all applicable laws and regulations including 


obtaining educational occupancy. Provide additional details regarding the applicant's understanding of costs related to ensuring 


compliance with all applicable laws and regulations including obtaining educational occupancy.   


The revised submission for this scoring area meets the criteria.
C.1e Discussed the financial arrangements that 


have been made for securing the facility and 


ensured costs as described in the narrative are 


included in the organization’s Start-Up and 


Three-Year Operational Budget.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Discussing the financial arrangements that have been made for securing the facility. Provide additional details regarding the terms of 


the financial arrangements that have been made for securing the facility.


- Ensuring costs as described in the narrative are included in the organization’s Start-Up and Three-Year Operational Budget. Costs that 


are associated with securing the facility are not reflected in the Start-Up Budget.   


The revised submission for this scoring area meets the criteria.
C.1f Consistent w ith all sections of the application 


package.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Establishing consistency with all sections of the application package. Narrative is not sufficiently consistent w ith budgets regarding 


cost of facilities.  


The revised submission for this scoring area meets the criteria.


C.1 Total 0 0 6 0


C.2 Advertising and Promotion F A M E Technical Assistance/ Comments


C.2a Discussed advertising/promotion plans to 


include strategies and timeline to support the 


number of students included in the Three-Year 


Operational Budget.


1 Meets the criteria.


C.2b Included how advertising/promotion costs 


were determined, as supported by market 


study or research.


C 1 Partially addresses criteria, but lacks sufficient detail in:


- Including how advertising/promotion costs were determined, as supported by market study or research. Provide additional details of 


advertising/promotion costs regarding how costs were determined, as support by market study or research.  R 


The revised submission for this scoring area meets the criteria.
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C.2c Ensured costs as described in the narrative 


are included in the organization’s Start-Up and 


Three-Year Operational Budget.


1 Partially addresses criteria, but lacks sufficient detail in:


- Ensuring costs as described in the narrative are included in the organization’s Start-Up and Three-Year Operational Budget. Costs that 


are associated with the advertising/ promotion plan are not reflected in the Start-Up Budget.


The revised submission for this scoring area partially addresses the criteria, but lacks sufficient detail in:


- Ensuring costs as described in the narrative are included in the organization’s Start-Up and Three-Year Operational Budget.  Costs that 


are associated with the advertising/ promotion plan are not reflected in the Start-Up Budget.


C.2d Ensured the number of students and State 


Equalization are supported and reflected in the 


Three- Year Operational Budget.


1 Meets the criteria.


C.2 Total 0 1 3 0


C.3 Personnel F A M E Technical Assistance/ Comments


C.3a Provided a staffing plan that appears viable 


and adequate for the effective implementation 


of the program of instruction and operation of 


the charter school as described. Included the 


number of instructional and non-instructional 


personnel.


1 Meets the criteria.


C.3b Aligned staff qualifications with No Child Left 


Behind Highly Qualified requirements.


1 Meets the criteria.


C.3c Provided a detailed plan that includes 


recruiting, hiring, and training of instructional 


staff consistent w ith the start up of the school 


and the Performance Management Plan.


1 Meets the criteria.


C.3d Provided an administrative plan that includes 


oversight responsibilities related to instruction 


and operational services. Plan must identify 


the number of administrative personnel and 


their oversight responsibilities related to the 


following areas: Curriculum, Staff 


Development, Assessment (mandated State 


testing), Financial Management, Contracted 


Services, Personnel, Grants Management, and 


Student Accountability Information System 


(SAIS).


1 Meets the criteria.


C.3e Depicted a compensation plan, including 


benefits if provided, that supports the 


described qualifications and experience of 


administrative, instructional and non-


instructional personnel.


1 Meets the criteria.


C.3f Ensured all Employee Related Expenses (ERE) 


as described in the narrative are included in 


the organization’s Start-Up and Three-Year 


Operational Budget.


1 Meets the criteria.


C.3 Total 0 0 6 0
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C.4 Instructional Resources F A M E Technical Assistance/ Comments


C.4a Included expenditures that support the 


program of instruction including materials, 


supplies, equipment, etc. as described within 


the application package.


1 Meets the criteria.


C.4b Delineated any financial arrangements and 


timeline for securing goods.


1 Meets the criteria.


C.4c Ensured costs as described in the narrative 


are included in the organization’s Start-Up and 


Three-Year Operational Budget.


1 Meets the criteria.


C.4 Total 0 0 3 0


C.5 Operational Expenditures/Overhead F A M E Technical Assistance/ Comments


C.5a Included expenditures that support the 


operation of a school or that may be 


considered overhead costs.  This includes 


lease, utilitiies, insurance, audit, 


maintenance/improvements, furniture and 


equipment, etc.


1 Meets the criteria.


C.5b Delineated any financial arrangements and 


timeline for securing goods.


1 Meets the criteria.


C.5c Ensured costs as described in the narrative 


are included in the organization’s Start-Up and 


Three-Year Operational Budget.


1 Meets the criteria.


C.5 Total 0 0 3 0


Section C Sub-Total 0 1 21 0


Grand Total Sections A, B, and C 0 4 81 0


CONCLUSION Meets the Criteria, Therefore Substantively Complete


SUMMARY


No scoring area in Sections A, B, or C received a score of Falls Below


No more than one scoring area in each section scored Approaches


Meets 95% Test
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B.4.2  Contracted Services 
 
At this time, Camino Montessori has contracted services for three areas of our operation, and is considering adding IT 
support which is currently estimated at $60-$100 per hour.  Although we have not selected a provider, yet, we 
included approximately 4 hours per month of IT support in our operational budget. 
 
Accounting & Payroll Services – Camino Montessori has retained CBIZ to handle accounting and external auditing.  
This will include tax preparation.  Brenda Blunt is the main point of contact.  CBIZ has a great deal of experience 
working with Charter Schools and non-profits including 501(c)3.  Camino chose CBIZ based on competitive rates and 
levels of past experience working with Charter Schools.  In fact, they have one associate who is dedicated to non-
profits and schools. 
 
CBIZ provides non-profit clients with a variety of services including tax return preparation and consulting in general 
business areas.  Nonprofit audit services are directed and managed by David G. Miller, Jr., tax planning and 
preparation, and general business consulting services are managed by Brenda A. Blunt. 
 
Legal Services – Camino Montessori has retained the services of Snell & Wilmer L.L.P.    Founded in 1938, Snell & 
Wilmer is a full-service business law firm with more than 400 attorneys practicing in eight offices throughout the 
western United States.  This firm represents a number of top performing charter schools, including one of the 
nation’s largest charter school organizations in education, real estate acquisition, employment and administration.  
They are well-versed in the legal areas essential to educational institutions, including taxation, compliance, 
governance and administration; accreditation; donor issues; student and faculty rights, discipline and due process; 
dispute resolution; special education and IDEA compliance; and regulation, including OSHA, EPA, and related State 
and Federal legal requirements.  While Snell & Wilmer is more expensive to retain than many available firms, Camino 
Montessori is comfortable with the rates given the experience, expertise and background they bring to the school. 
 
Special Education and English Language Learners (ELL) Services – Camino Montessori has retained the services of 
Sema Kelly, M.ED, as the consultant for Special Education and ELL Services.  Ms.  Webster met Ms. Kelly while 
attending the ACSA Charter Starter Workshops last year, and considers Ms. Kelly as an ‘ideal fit’ for Camino 
Montessori.  Ms. Kelly has been serving small charter schools in the Sedona and Verde Valley areas for the past nine 
years, and recently expanded her consultant base to include Phoenix and Tucson areas.  She is qualified to organize 
and monitor Special Education and ELL programs, making sure files are in order and all IEP and other paperwork are 
completed; implement DIBEL’s and AZELLA assessments; will facilitate IEP’s, ELL  and other meetings as part of our 
Student Success Team.  A copy of her resumé can be found at the end of this section. 


There are several agencies and professionals in the State of Arizona that are available to provide services when 
needed on a contracted basis.  Camino’s special education consultant (Sema Kelly) has a contact list and names of 
those available for these services, and she has been networking and utilizing their services in the last 10 years.  Based 
on what other charter schools are paying for contracted services, Camino will offer $60-$80 per hour to those 
professionals we may need to hire.  Psycho-Educational Evaluations cost approximately $500 per evaluation. 


 Speech Therapist, Nadia Terry 


 Occupational Therapist, Dorie Mesch 


 Physical Therapist, Merika Schupack 


 Counselor, Rhonda Baugh 


 Psychologist, Kathy Bohan—within the state university system (has access to interns (some bilingual) at 
Northern Arizona University and the University of Arizona) 


 Other agencies:  Arizona School for the Deaf and Blind (Tucson office); InSpeech, Inc. (online speech services) 



http://www.cbiz-onesource.com/bizsvcs-millerwagner/page.asp?pid=1470

http://www.cbiz-onesource.com/bizsvcs-millerwagner/page.asp?pid=511
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Sema Kelly, M.Ed. 


    535 Circle Dr.  Sedona, AZ  86336   (928) 204-2677 
 
 
Objective Obtain a position as a Special Education and/or ELL coordinator. 
 
Education SEI (Structured English Immersion)  Yavapai County Office  


Endorsement   of Education 
Resource Specialist  California State University 


  Certificate   San Jose, CA 
  M.Ed., Special Education National University 
  (Learning Handicapped) San Jose, CA 
  Elementary Education  University of Phoenix 
  Certification   Phoenix, AZ 


Rehabilitative Therapist California State University 
  Certificate   Long Beach, CA 
  B.A., Physical Education California State University 
      Long Beach, CA 
 
Experience 
 
2001-2010 Special Education and ELL Director/Teacher 


* Serving small charter schools in Sedona and the Verde Valley areas 
* Organizing and setting up Special Education and ELL programs, making sure files are in order and all 
IEP and other paperwork are completed, holding IEP, ELL, and other meetings related to students, 
supervising teachers and/or assistants, teaching identified students  


1998 & 2002 Mentor, Adult Degree Programs of Prescott College, Prescott, AZ 


 Supervised, advised, and guided adult students going through the program 


 Facilitated and assisted with timelines and due dates of projects 
1994-1999 Resource Specialist, West Sedona School, Sedona, AZ 


 Taught grades K-6 in all academic areas, individualizing for each student 


 Used collaborative model to co-teach, updated all IEP’s, held workshops for district 
1992-1994 Special Day Class Teacher, Franklin-McKinley School District, San Jose, CA 


 Taught grades 1-4, modifying all curriculum subject areas 


 Assessed, conferenced, and updated all annual and triennial IEP’s  
1991-1992 Resource Specialist, Morgan Hill Unified School District, Morgan Hill, CA 


 Taught students, assessed, conferenced, and consulted 


 Team taught with regular classroom teachers, updated all IEP’s & supervised assistant 
1988-1989 Instructional Intern, Arizona School for the Deaf and Blind, Tucson, AZ 


 Assisted students in completion of assignments 


 Taught orientation and mobility to visually handicapped students, K-12 


 Used occupational-physical therapy facilities for sensory-motor activities 


 Evaluated student progress and planned appropriate tasks 
1982-1986 Preschool and Elementary Educator, Murrieta School, Murrieta, CA 


 Organized preschool, curriculum, and operations 


 Supervised instructional aides, staff, and parents 
1976 Special Olympics Instructor, El Camino College, Torrance, CA 


 Supervised and supported multi-handicapped participants, including deaf and blind 
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Accomplishments Dean’s List, 1976 
   Kappa Delta Pi, 1978 
   Seminar in Feeding, Arizona Occupational Therapy Assoc. 
   CA Assoc. of Resource Specialists Conference, 1992, 1994 
References  Available upon request 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


Kindergarten Writing N/A Concepts of Time—“First Timelines” 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 


4-6 wks September-October-
October--and 
throughout the year for 
ongoing class diary 
“ritual”.  


 Experienced impressionistic story (first “Great Lesson”) how the universe began 
 Ability to sit in small group presentation without disturbing others 
 Concept of the “unit” as specific quantity and/or measure (math connection—golden beads) 
 Some understanding and experience reading and writing various common textual structures 


(explanatory/informational/persuasive) 
 Previous lessons in the parts of composition—6+1 Traits of Writing 


   Unit Description 


Related Writing Areas: 
 6+1 Traits of Writing—specifically developing ideas into topics and logical sequence of details related to the topic  
 Create personal timelines and narratives (explanatory/informational text structure) 
 
From General to Specific 
Remembering that 6-9 year old children are particularly receptive to adventurous impressions and are beginning to ask questions that involve “self 
examination”, we begin our history program with the “grand story” (The Story of the Universe).  We move from the whole to the parts.  In this way we 
give them first a context into which they can direct their questions, focus their research, and organize their learning.  Throughout the Montessori 
curriculum students are practicing the essential skills of “how to learn”.  Using models and structures that have been presented and practiced, they 
begin to construct their own time lines; begin to classify plants, animals, life; begin to compose & publish “mini researches” and compositions.  The 
Kindergartener is at the beginning of this learning process, which means they are at the most concrete level for instruction and practice.  Instruction for 
the time line structure begins with the introduction of time as a unit of measure, and how information can be organized within this structure.  Time 
lines provide a concrete example of logical order and sequence of events.  The first time lines are of the student—personal and connected to their 
everyday life and experiences.   Expectations for student products that demonstrate mastery are differentiated at this level.  Students may create their 
time lines by drawing, dictating, and/or writing.   
 
The Teaching of History—The time line structure (past-present-future) is used to organize and present themes of fundamental human needs and 
tendencies.   Students study and compare people and cultures across all of human history as well as within specific periods or eras.   
 
The teaching of history involves “self examination”.  Montessori was interested in the question of the nature of human beings.  Are we naturally 
aggressive? Peaceful?  What makes a human being a human being?  Montessori refers to the human as “the mighty wrestler—hero of creation”.  What 
is the source of human greatness?  What is the nature of the hierarchy of the kingdom of animals?  Is the human being the “supreme ruler”, or is there 
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a delicate balancing act between all systems of life?  Montessori spoke of humans as “creative agents”.  What might be the creative potential of the 
human, capable of reflecting on the earth, adapting and inventing our physical and psychic environment?  What is the personal experience related to 
these questions?  What is the evidence of special intelligence and wisdom?  One of the guiding questions for the child is, “Where do I fit in?”  
Montessori viewed the universe “cosmically”—an ordered whole.  Key questions for the child are, “Where do I place myself in time and space?”  Do I 
play a role in the continuing story?”  Do I feel kinship with and responsibility for the creations of humanity?” 
 
Central or Organizing Theme of History—Fundamental Needs & Tendencies of Humans--organizing themes and topics for writing and research. 
As we follow the development of human cultures, we examine each grouping for their means of satisfying certain fundamental needs.  We look for the 
ways that they express certain basic human tendencies.  These themes provide us with a consistent means for comparing and contrasting groups.  This 
structure serves us in our studies of various contemporary groups as well as our researches into the evolution of humans through generations. 
 
Etymology 
At the elementary level, nomenclatures, like subject content, must be introduced within the cultural context of the group.  Unlike the pre-school child 
who “absorbs” vocabulary, the elementary child is “sensitive” to the historical roots and significance of words. 
 
The Montessori history curriculum uses methods which are presented and modeled to aid children in their construction of the concept of time and its 
graphic representations.  Chronological and topical approaches are used to show the unfolding of the history of our planet and its inhabitants.  
Interdisciplinary studies are used to tie together zoological, botanical, geological, and cultural studies. 
 
Representing time initially involves the exploration of graphic representations of time; experiences in recording events in our own lives as well as 
events through the history of the earth; and explorations of nomenclatures for the measurement and recording of time.  The overall theme of this unit, 
Concepts of Time, is broken down into three sub-units (experiences and lessons):  First Timelines, First Calendars, and Personal Timelines.  This 
curricular sample will cover the first of these:  First Timelines 


Standards: Strand:  Writing 
Cluster:  Text Types and Purposes 
Standard #2:  Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which 
they name what they are writing about and supply some information about the topic. 


 


Summative Assessment  
 


Although this lesson sample is focused primarily on learning the concept of time passing it does provide an excellent 
opportunity to incorporate writing instruction, modeling, and practice explanatory and/or informative texts.  One of 
the outcomes of this unit is to create a “Classroom Diary” as a way to record factual personal and group classroom 
information and experiences.  Students will use a combination of drawing, dictating and writing to compose and 
contribute several entries to the class diary throughout the year.  Another student outcome specific to this writing 
standard is a composition (“mini research”) relating to the topic of time.  Compositions are selected and assessed 
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using the writing rubric included below. 


Scoring for Summative 
Assessment  


 


Materials/Resources Needed  Long paper strips of various sizes with line…or long stick (walking stick) 
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  Markers, or some marking tool 
 Various units of measures 


 
 Lesson 1:  What do we 


know? 
Lesson 2:  Random Tally 
Marks 


Lesson 3:  What is Time? Lesson 4:  Tallying the Days Lesson 5:  “Unit” Measures 
of Time 


Lesson 6:  Diary of our 
Classroom 


Instruction 
and 
Timeline 
 


Timeline:  1 time 
period—20-30 
minutes 
 
Aims of 
Instruction: 
 Practice process 


writing skills—
brainstorming 
ideas 


 
Group Lesson:   
How to 
“brainstorm” ideas, 
using ‘time’ as the 
main topic—
Generate 
discussion from the 
students about 
what they know 
about the concept 
of time.  Model & 
record what we 
know about time 
on group K-W-L 
chart (graphic 
organizer—what 
we know, what we 
want to learn, what 
we learned) and 


Timeline:  1 time 
period—20-30 
minutes 
 
Aims of 
Instruction: 
 To notice and 


record cycles of 
time 


 To give the idea of 
graphically 
represented time 


 To demonstrate 
that the choice of a 
representative unit 
is arbitrary. 


 
This lesson is 
intended to 
reinforce the idea 
that it is not the 
size of the symbolic 
unit, but the 
quantity of units 
represented that 
measures the 
passage of time.  
No matter the size 
of the unit used the 
amount of time 
that we are 


Timeline:  1 time period—
20-30 minutes 
 
Aims of Instruction: 
 To provide a demonstration 


and model of the process of 
generating an idea for a 
topic and 
composing/organizing 
details related to the topic 


 
Group Lesson: 
Using the K-W-L chart 
teacher demonstrates 
taking & using information 
gathered on the chart to 
compose a short 
informational text which 
includes the topic chosen 
and at least 3 details about 
the topic. 
 
Example of simple graphic 
organizer to demonstrate 
process below:  


Timeline: At least 5 
days, if not longer 
 
Aims of Instruction: 
 To create a 


game/ritual for 
marking off days 


 To teach & model 
thinking 
strategies—
“brainstorming” 


 Model an 
organizational 
structure for 
information 


May want to invent 
a story to illustrate 
the need to mark 
the passage of time.  
For example: 
 
“Let’s pretend that 
we have been 
shipwrecked…we 
have washed ashore 
on an island, 
waiting, waiting for 
someone to come 
along.  We might 
count the days.  We 
want to keep track 


Timeline:  20-30 
minute lesson with 
5-7 day activity and 
follow-up 
 
Aims of Instruction: 
 To establish a 


consistent “unit” of 
measure for time 


 To begin to think of 
time as a way of 
organizing our 
experiences and 
activities. 


 
After randomly 
marking tally marks 
for some period of 
time, introduce the 
use of consistent 
units of length.  
Suggest the problem 
that random 
distance between 
tally marks could 
mean the passage of 
different amounts of 
time.  When you 
introduce the 
measure, emphasize 
the importance of 


Timeline:  
Introduction 20-
30 minutes; diary 
to extend 
throughout 
whole school 
year w/daily 
entries. 
 
Aim of 
Instruction: 
 To create a 


classroom 
history in the 
form of a 
timeline 


 
The process here 
is essentially the 
same as the 
previous lessons.  
However at this 
point the time 
line and the units 
must be larger to 
ensure space for 
each child to 
record a few 
words about 
each day when 
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add to the chart 
throughout 
duration of unit. 


representing is 
always the same.  
This helps construct 
a concept of time—
that humans 
measure the “space 
of time” with 
consistent units. 
 
Start the lesson by 
asking students 
how they know 
when they got up 
this morning.  Lead 
into discussion 
about natural 
cycles of time, 
days, months, 
seasons, etc.  Have 
students imagine 
together how early 
humans must have 
noticed the 
repetitive cycles. 
(focus on 
developing ideas 
and thinking 
aloud—forming 
questions) 
SAMPLE TEACHER 
DIALOGUE 
“What must it have 
been like for the 
very first humans?  


 
 
Generated by group input 
and recorded by the 
teacher.  Sample of group 
generated composition: 
 
“Clocks are used to 
measure time in units of 
seconds, minutes, and 
hours.  They help us keep 
track of our schedules and 
important events.  Clocks 
have been around since…” 
 
Students invited to draw 
pictures to illustrate the 
group composition. 


of how many days 
we spend here, 
waiting.  What is 
our cycle?  Morning 
to morning?  Dark 
to dark?  Sun-over-
head to sun-over-
head? 
 
[group agrees on 
cycle] 
Each time that we 
complete one of 
those cycles, we 
want to make a 
mark:  on this 
“tree”, let’s also 
write something 
that happens during 
this “cycle”, or day. 
 
[hang a paper strip 
horizontally in the 
classroom to be 
viewed over several 
days/weeks] 
…or on the wall of 
this cave… 
 
[put a long strip of 
paper on the wall 
to represent the 
cave wall] 
Let’s choose an 


keeping measure 
consistent.  For 
example: 
 
“We’ve been 
marking this line of 
time for some time 
now.  I notice that 
the space between 
the marks is not 
always the same.  
Maybe the days 
were different 
lengths.  Which was 
longer, yesterday or 
today?  Will 
tomorrow be longer 
or shorter than 
today?  Are all the 
cycles the same 
length?  Are all days 
the same?  Since the 
cycle of time is 
always the same, 
let’s make the space 
between our tally 
marks the same.  
How long would you 
like to make the 
unit?  It doesn’t 
matter what is used, 
this special stone, a 
smooth stick…as 
long as once we start 


the tally mark is 
drawn. 
 
Each day the 
diary entry is 
posted on the 
wall as that day’s 
tally mark. 
 
 


 


Clocks 


What is a 


clock? 


Who 


invented 


the 


clock? 


What 


types of 


clocks? 







Camino Montessori 


Kindergarten Writing--REVISED                                                                                                                                                                                  6 | 


P a g e  


 


They must have 
come to notice 
natural cycles:  
short ones, like 
“light then dark, 
then light, then 
dark again”; longer 
cycles, like the 
waxing and waning 
of the circle of light 
in the night sky (can 
use phases of the 
moon chart here); 
and even longer 
ones, like “hot then 
cold then hot 
again”.  They may 
have started to 
count the small 
cycles that are 
contained in the 
longer ones:  How 
many dark-light 
cycles are there in a 
warm-cold cycle…” 
 
Allow and 
encourage active 
discussion and 
engagement with 
the topic.  Keep the 
session short—
maximum 20 
minutes 


official time 
recorder for 
today…” 
 
Continue to 
ritualistically tally 
the passage of days.  
Students alternate 
as the recorder of 
time. 
 
Once each member 
of the group has 
been the recorder, 
or at least 5 days 
have been 
recorded, bring the 
group together and 
bring the tallying 
exercise out of the 
world of the 
imaginary 
(shipwreck) and into 
the reality of the 
classroom. 
 
Brainstorm and 
discuss the cycles in 
the school day 
routine:  Lunch to 
lunch…arrival in the 
morning to the next 
arrival in the 
morning…etc.  


using it we don’t 
change to another 
measure.  We must 
keep the length the 
same, because they 
always stand for one 
day.” 
 
Choose some tool 
for measuring the 
unit length which 
represents the 
passage of one day.  
Begin the tallying 
procedure once 
again, using the 
special measure.  
Complete a 
minimum of 5-7 days 
before the next 
lesson. 
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Group agrees on a 
cycle of time and 
begins recording 
these cycles on a 
strip of paper as 
before.   
[students’ take 
turns drawing, 
dictating, writing 
events to post on 
the strip—make a 
copy prior to 
posting to use for 
follow up activity 
later] 


 


 Lessons 1-3 Lesson 4 (after) Lessons 3-5 Lesson 6 (after) 
Student  
Activities 
and 
Timeline 


Individual:  Gathering 
details/collecting facts about the 
concept of time--Browse class 
library & environment for books 
and other resources about 
time—clocks, calendars, etc.  
 
Collect at least 3 facts about the 
topic to be used for later 
lesson/activity. 


Group:  Once 7-10 agreed upon 
“time cycles” have passed, have 
the group come together to put 
the events in sequential order & 
model composing a paragraph 
about our period of time 
together. (It is likely that 
students pasted their event 
anywhere on the chart paper 
which can aid in understanding 
the importance of order  
 
Individual:  Choose a part of the 
day, or the whole day and using 
drawings, words, and/or 
sentences make a time line of 


Daily with Group:  Introduce a 
paper unit of measure to 
represent each day of the week.  
We will use this unit of measure 
to create our Classroom Diary.  
Group brainstorms questions or 
types of details that may be 
included as a diary entry—
teacher records on butcher 
paper.  Teacher demonstrates 
the graphic structure that will be 
used for composing daily diary 
entries.  These are made 
available on the shelf for 
students to use as the template 
for composing the diary entry 


Individual:  Students begin 
keeping their own diary/journal 
in the classroom.  Passages may 
be selected and assessed using 
the writing rubric included in the 
summative assessment for this 
writing objective/standard. 
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your day and record/paste in 
your notebook.   
 
Examples: 
Q--What time did you wake up? 
Q--What time did you arrive at school? 


when it’s their turn. 
 
Individual:  Using the facts 
gathered in first activity, draw, 
write, and/or dictate a 
composition about your topic.   
 
This composition may be 
selected and assessed using the 
writing rubric included in the 
summative assessment for the 
required writing objective. 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


1st Grade Writing N/A Physical Geography—Mountains & Rivers 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
6-8 weeks August-October 


These are the continued 
lessons of Physical Geography 
curriculum and some children 
move slower/faster through 
this work 


 To sit attentively for 20-30 minutes during lesson presentation 
 K-1 reading & decoding skills preferred 
 Some understanding and experience reading and writing various common textual structures 


(explanatory/informational/persuasive) 
 Previous experience with Writer’s Process—6+1 Traits of Writing 
 Previous lessons & practice in 3 part cards for various topics and areas of the curriculum (e.g., 


External Parts of a Fish; External Parts of a Flower; 1St Knowledge of Animals; 1st Knowledge of 
Plants; etc.) 


 Presentation of and practice with Who Am I? animal and plant cards 
 Completion of Inverted Land & Water Forms—demonstrations & lessons 
 Effective & appropriate use of scissors and other simple art materials 


   Unit Description 
This curricular sample illustrates a guided and structured method for teaching research and composition structures. 
 
Methods specific to the Montessori approach, such as the 3-part card materials, are utilized to aid students in organizing and classifying information 
concerning animal and plant life--observe, classify, then abstract. We believe that the common core areas of math and language (reading & writing) 
are tools students must master in order to access deeper and more meaningful learning in what we refer to as our “Cultural Curriculum”.  Cultural 
subjects (history, biology, geography, etc.) are clustered around our five main themes (“Great Lessons”—see A.3 Program of Instruction) that comprise 
the full span of our elementary curriculum (K-6th grade).   
 
Composition and writing skills are taught within the context of our cultural presentations and lessons, as are other areas of language.  By presenting 
curricular knowledge and structures of knowledge through the use of specially designed stories and 3-part card materials students are exposed to 
concrete examples of informative and explanatory textual structures.  Presentations and student follow-up practice with the concrete booklets and cut 


card materials are activities that lead to student mastery for this sample’s required standard of writing informative/explanatory texts.  Once students 
are familiar with labeling, defining, and generating questions about a topic, they have the tools necessary to compose original texts of 
individually chosen, and/or assigned topics in which they introduce a topic, use facts and definitions to develop points, and provide a 
concluding statement or section. 
 
From General to Specific 
Remembering that 6-9 year old children are particularly receptive to adventurous impressions and are beginning to ask questions that involve “self 
examination”, as well as examination of the environments around them, we interrelate and unfold our cultural curriculum through the telling of “great 
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stories” (see A.3 Program of Instruction) which act as springboards for further learning and research.  We continually move from the whole to the parts.  
In this way we give students the necessary context within which they can direct their questions, focus their research, and organize their learning.   
 
Throughout the Montessori curriculum students are practicing the essential skills of “how to learn” by honing their math and language abilities which 
enables them to access cultural subjects in more deep and meaningful ways.  Students receive models and structures of reading and writing through 
specifically designed presentations and lessons that they then can practice and apply in the development and mastery of their own reading and writing 
skills.   Using the cultural curriculum as a springboard, students begin to construct their own time lines (order & sequence); begin to classify plants 
(compare & contrast), animals, life; begin to compose & publish “mini researches” and compositions.  At this level the student continues to be viewed 
as an “emergent” reader and/or writer—in other words, the focus remains more on students learning how to read and write rather than reading and 
writing to learn.  Developmentally, students are the most receptive for concrete instruction of and “hands on” practice with various text structures.  
However, with the simplest structural model, the 3-part card material, students are able to construct their own explanatory texts with some details and 
a sense of closure.  The writing objective for this sample can be assessed for progress and mastery by reviewing original texts produced by students 
during the course of this unit.   
 
Cultural Area:  Geography 
The Montessori geography curriculum is composed of nine broad units or areas, which comprise a three year cycle of study and learning.  For the 1st 
grade student, this area of study begins with the first unit in physical geography--the study of Inverted Land and Water Forms; then moves into studies 
of mountains, rivers, and other more advanced land and water forms of the world.  This unit sample includes Parts of a Mountain and Parts of a River 
which come before studies in more advanced landforms.  Related activities in this unit include students researching and gathering facts about real 
examples of the landforms studied.  We also link human activity and migration to geographical regions and climates.  While students learn about 
geography and its interrelationship with other cultural areas, they are exposed to explicit reading and writing structures through the 3-part card 
materials and presentations. 
 
Other curricular objectives are to provide an impressionistic demonstration of the relationship between land and water, then people to land and water; 
to offer the land and water contrast as the principle distinction in most maps, especially globes; and to provide a physical model that links the symbolic 
representation of maps and globes to actual land forms; to provide a physical model of simple human migration patterns.  There are many related 
topics that students can write about to meet this standard’s objective. 
Standards: 
 


Strand:  Writing 
Cluster:  Text Types and Purposes 
Standard #2:  Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and 
provide some sense of closure. 


 
Summative Assessment   Assessment and observations regarding progress & practice (approaching mastery of the required standard):  


Parts of (Landforms) booklets (pictures—labels—definitions) with 1-3 assessed formally with writing 
rubric/conference process 


 Samples of written compositions generated from lesson activities are assessed for mastery using a writing rubric 
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to identify progress and mastery for the required skills (see sample in Scoring for Summative Assessment). 
 Progress data & observation notes entered into MRX system. 


Scoring for Summative Assessment  The following Writing Assessment Rubric is an example of what is used for writing experiences leading up to mastery 
of the required standard.  These assessments, as are all student writing samples assessed, are discussed with and 
reviewed with the student. 


 
 
The writing assessment below is an example of what is used to assess mastery of the required standard for this 
writing sample: 
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Materials/Resources Needed 
Include all items for the entire 


 Montessori materials (teacher made) 3 part card sets for Parts of a Mountain, Parts of a River,  Water Ways—strait, channel, 
canal; and Land’s End—cape, isthmus, peninsula, and promontory 
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unit. 
 


 Plasticene or modeling clay 
 Tools for modeling 
 Tray or small table 
 Ruler to show altitude 
 Paper or cardboard for labels 
 Toothpicks to attach labels to 
 Paper to make individual booklets 
 Blackline copies of landforms 
 Colored pencils, scissors, glue sticks  


 


 Lesson 1 
Parts of a Mountain—Concrete Model 


Lesson 2 
Parts of a Mountain—Pictures with 


Definitions 


Lesson 3 
Parts of a River—Concrete Model 


Lesson 4 
Parts of a River—Pictures with 


Definitions 


 


 


 


  


 
 


 


Instruction 
and 
Timeline  


Timeline:  20-30 minute presentation 
 
Aims of Instruction: 
 To provide a physical model that 


links the symbolic representation of 
maps 


 Facilitate discussion and model 
thinking aloud strategies—
formulating questions & ideas. 


 Generate interest in a topic of study 
relating to cultural area of 
geography. 


 
NOTE:  Important to have precut blank 


Timeline:  20-30 minute session 
 
Aims of Instruction: 
 To provide practice with 


informational text 
structure relating to Parts 
of a Mountain 


 
After a week, or so, bring 
students together again.  Have 
the clay model and 
nomenclature booklets (3-part 
card material) and cards ready 
to review. 


Timeline:  20-30 minute presentation 
 
Aims of Instruction:  Same as Lesson 1 
 
Repeat the presentation as described for 
the mountain.  Once again, create the 
model in silence, and then allow children 
to guess what you have created.   
 
Introduce new nomenclature for the 
river:  source, upper part, course, lower 
part, bank, mouth. 
 


Timeline:  20-30 minute 
session 
 
Aims of Instruction:  Same 
as Lesson 2 
 
[Same procedure as Lesson 2] 
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labels ready before constructing the 
mountain for students. 
 
Create a model of a mountain out of clay 
or plasticene.  Try to do it in as much 
silence as possible, and instruct students 
to observe what you are doing, but that 
they should not call out the shape you are 
creating. 
 
Once basic and crude mound formed, ask 
the students what you have created. 
(They should guess mountain—at this 
point begin to share facts about the 
mountain) 
 
Using a ruler, measure the mountain, 
relating to the students the idea of scale, 
and introducing the idea of altitude 
above sea level.  For example, explain 
that every inch = 1,000 feet of altitude 
(height) in real life. 
 
Write ‘mountain’ (main topic) on a 
prepared label and place it on the tray or 
table near the mountain. 
 
Starting with ‘summit’, the parts of the 
mountain are sculpted, identified, and 
labeled then woven into the story like 
presentation of facts demonstrated by 
the teacher. 
 
(Remaining terms:  base, slope, ridge, 
ridge crest, peak, and related term cairn) 
 
Remove the labels and have students 
replace them (may use 3 period lesson to 
check for understanding of labels and 
definitions).  


 
Begin to review the parts of the 
mountain by sharing a story.  
For example, an 
imaginary/remembered walk or 
hike.  Place the labels as you go 
along. 
 
After review is complete, 
distribute cut pictures and 
labels to the students.  Begin 
reading the definition cards and 
have student layout the correct 
picture and corresponding 
label.  Have the student 
summarize information from 
definition card (hides it after 1


st
 


reading).  Place the definition 
card with the picture and label 
as you go. 
 
Review follow up expectations. 
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Pictures from the nomenclature for parts 
of a mountain are laid out.  Students 
match the labels to the pictures and 
verbally dictate the definitions recalled 
from the demonstration. 
 
The concrete and pictorial elements are 
vital.  Without them, the nomenclature is 
of little use or interest to students. 
 
Close the lesson by reviewing the 
expectations for their follow up 
assignment and care of the mountain 
materials. 


 


 Lesson 1 Lesson 2 Lesson 3 Lesson 4 (after) 
Student  
Activities and 
Timeline 


(related to standard) 
 (Choosing a topic) Begin to 


research and gather facts 
about a mountain or 
mountain region within the 
continent we are studying.  
(Connected to Writer’s 
Process lessons & activities) 


 Label the shelf mountain’s 
parts—check master 
booklet for errors. 


 Make their own model of a 
mountain and label parts 


 Use the booklet materials 
on the shelf to make 
pictures, word labels, and 
paragraphs to create your 
own Parts of the Mountain 
chart or booklet.  


 Continue research and 
gathering facts about a 
mountain or mountain 
region within the continent 
we are studying. 


 Make own model of a river 
and label its parts. 


 Use the booklet materials 
on the shelf to make 
pictures, word labels, and 
paragraphs to create your 
own Parts of the River chart 
or booklet.  


 Add rivers to your research 
of mountains.  Research 
other parts of rivers, i.e., 
parts of a delta. 


 Group:  Writing activity to 
demonstrate composing 
informative and explanatory 
text (see attached 
additional notes for this 
lesson’s activities). 


 Individual:  Compose a mini 
research about one of the 
topics that interests you in 
your research activities thus 
far.  (To be used to assess for 


mastery of the writing standard) 
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 Lesson Activity—Additional Notes: 
 
The illustration to the right gives an overview of the group story/composition process 
& structure.  The hand is used as the graphic organizer:  each finger represents one 
question strip from the 3-part card material (question strips in previous layouts) and 
each nail color corresponds to one section (few phrases, sentences, whole pages) of 
notes for the specific question or topic. 
 
Writer’s Process is explicitly taught and is used to support learning activities in the 
cultural areas. During this process students learn to draft, revise, share, edit, and 
publish their written work.  At the end, students may share their writing with the 
group and/or whole class at the “Author’s Chair”.  
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B.4 MANAGEMENT AND OPERATIONS 
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Description of Organizational Structure 
 
Our school will start out as a very small community—initially we plan on 4-6 staff and 40 students our first year. Our 
desire is to create a structure that models what we actually do.  The illustration (see page 1) was taken from the 
Whole School Montessori Handbook and beautifully illustrates the cyclical and interactive nature of our management 
and operations from a whole-school perspective.  We believe this model easily applies to small intimate school 
communities, like Camino, as well as larger multi-campus school communities.  Since we are starting out so small, all 
staff will be in a continuous cycle of collaboration, evaluation, and inquiry—in all areas of our operations—
“founders” of Camino, in a sense.  We believe an organizational structure should reflect the flow and 
interconnectedness of our faculty continually working in partnership, as reflected in the outer circle of the sample 
organizational chart.  The Executive Director will create initial staff, parent, and student handbooks which will include 
our organizational chart and related policy and procedure information as applicable and where appropriate. 
 
At the center of the circle is our Executive Director, Judy Webster, who, in addition to overall school fiscal and 
management responsibilities, also serves as the primary person responsible for ensuring our school philosophy and 
practice are guided by authentic Montessori principles as well as current research and “best practice”.  The circle is 
divided through the middle to make a distinction between the Instructional—Institutional aspects of our school. Our 
Instructional operations involve programs, functions, and support critical to each child’s advancement and well-
being.  Curricular development will be the primary responsibility of the Executive Director.  For the first year the 
Executive Director will also be one of the planned Lead Teachers, and curricular planning and decisions will be made 
by the Executive Director in collaboration with the teaching staff. 
 
Our decision-making process is based on a model from the Harvard 
School of Management, and identifies 3 levels of decision-making 
(right).  Although we seek to create a democratic environment, we 
realize there will be situations and circumstances that warrant 
immediate decisions made solely by the Executive Director.  However, 
our Director is committed to involving key staff in as much of the 
decision-making process as is appropriate. 
 
The Executive Director will develop and communicate a “chain of 


communication” procedure (including a formal grievance procedure) 


based on the idea that problems are best resolved at the level they 


occur.   


 


Below the line dividing the circle, are the Institutional aspects which 


involve functions and support critical to our overall institutional 


(organizational) advancement and well-being.  The Executive Director will carry out broad educational policies 


established by the Board of Directors and will act within the limits of the financial policy set by that body.  Within 


these basic guidelines, the Executive Director will determine the methods for carrying out Board policies, create 


operational policy, oversee the budget and business operation, develop and evaluate student programs and services, 


provide administrative and professional leadership for faculty and staff, orchestrate external relations, and have 


responsibility for the day-to-day operation.   


 


3 Levels of Decision-Making 


1 Administration makes decision without 


input 


2 Input with Administration making final 


decision 


3 Full consensus 


 


Based on model presented by Harvard School of Management 
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For our first 2  years, our administrative staff will be minimal.  We plan to hire an Administrative Assistant who will 
directly support and report to the Executive Director.  Because of the small size of the school, it will be necessary for 
the Administrative Assistant to “wear many hats.  Specific responsibilities will include processing documentation and 
materials (i.e. mail, supplies, registrations, collections, forms, bank deposits, etc.), responding to inquiries from a 
wide variety of internal and external parties (i.e. staff, parents, students, public agencies, etc.), assisting  with light 
bookkeeping, and assisting in front desk responsibilities.  The Administrative Assistant will also organize school 
schedules and event planning, assist in supervising the maintenance and safe operation of the school, serve as the 
school’s liaison for the coordination of parent volunteers, be involved in public marketing events, assisting with 
enrollment including conducting tours for potential new students and parents, and administering the SAIS.  Other 
responsibilities will include ordering books and supplies for the school (with the ExD approval), maintaining computer 
database information for employees, parents, and students, ensuring staff personnel files are complete, updating key 
communication channels such as the school website, newsletter, facebook, etc., and posting for job applicants 
including screening and phone interviewing potential candidates and providing them with all new hire information.  
The goal would be for the Administrative Assistant to have a Bachelor’s degree, strong computer skills, some 
bookkeeping skills, strong oral and written communication skills, and experience as an Administrative Assistant.  As 
stated above, for the first couple of years, the Administrative Assistant will be the only other administrative 
personnel aside from the Executive Director.   
 
It is also important to note that Camino Montessori will be outsourcing for legal and accounting, bookkeeping, and 
payroll services.  We will also be contracting with a Special Education & ELL Specialist to assist in meeting the needs 
of these children, as well as to assist with our compliance to State and Federal laws, standards, and regulations (IDEA; 
NCLB; etc.).   
 
By our 3rd year of operation Judy Webster will have left the classroom to devote all of her time as Executive Director.  
At that time we plan to increase our teaching staff to accommodate increased levels and enrollment, as well as 
recruit a receptionist/secretary to assist with recordkeeping and clerical demands.  By our 4th-5th year in operation we 
hope to include a part-time bookkeeper/accountant.  Both of these positions will report directly to the Executive 
Director. 
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FY2012-13 NEW CHARTER APPLICATION 
PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 
Camino Montessori 


 
INDICATOR:1   ___Math _X__Reading            DURATION OF THE PLAN2:  Begins February 1, 2012  to  May 31, 2014 


 
 


MEASURE* METRIC* PREDICTED 
BASELINE 


YEAR 1 
ANNUAL 


BENCHMARK 
TARGET 


YEAR 2 
ANNUAL 


BENCHMARK 
TARGET 


End Target For The Plan*
3
 


State 
standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment AND 
student growth percentile (SGP)  


Approximately 
64% of students 
score proficient on 
the State 
Standardized Test 
AND the Median 
Student Growth 
Percentile is 
approximately 45. 


75% of students 
score proficient 
on the State 
Standardized 
Test AND the 
Median Growth 
Percentile is 50. 


80% of students 
score proficient on 
the State 
Standardized Test 
AND the Median 
Growth Percentile 
is 50. 


Meet or demonstrate sufficient 
progress toward the level of adequate 
academic performance as set and 
modified periodically by the Board 


*  Predicted baseline based on 2010 3
rd
 grade AIMS Reading scores for Maricopa Unified School District, Legacy Traditional Charter School, and Sequoia Pathway Academy.  Weighted 


MUSD scores X 5.6 due to larger number of students tested to get overall percentage passing (predicted baseline). 


 
STRATEGY I: Provide and implement a curriculum that improves student achievement. 


Action Steps 
4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Purchase essential Montessori language & 
grammar materials necessary for preparation 
of our language areas in learning 
environment. 


K-2 minimum 
required 
materials  April-
August 2012 
 
Fully equipped 
Elementary I 
classroom by 
August 2014 


Director 
Lead Teacher(s) 
Assistants 


 Classroom environments are fully equipped and 
prepared with necessary Montessori language materials 
& appropriate resources for age groupings/levels at the 
beginning of each school year. 


Included in 
Start Up & 
3 Year 
Operations 
budgets 


2. Research, select & purchase diagnostic 
reading lab, and other learning/enrichment 
materials & resources for the classroom 
environment which promote opportunities 
for self-paced reading practice, as well as 


6/1/2012 Director 
 


 Purchase orders 


 Possible examples: 
 Phoenix Learning Series:  New Practice Readers; 


Reading About Science; Reading About Concepts—
includes teacher’s manual and placement inventories 


Included in 
Start-up & 
operational 
budgets 
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teacher-student gathered progress data.  Diagnostic Reading lab (e.g., SRA, DRA, etc.) 


3. Create a formal & comprehensive initial CCSS 
Alignment Reference tool to align Montessori 
language curriculum to reading CCSS. 


By July, 2012 
With ongoing 
revisions as 
needed 


Director  Completed Alignment reference binder which includes all 
reading CCSS and areas of alignment with Montessori 
language curriculum. 


No 
additional 
cost 


4. Hire Montessori-trained Lead Teacher(s) that 
are aligned with Camino’s philosophy, can 
demonstrate understanding of State 
standards, children’s development, are willing 
to learn and grow with the school, and have 
appropriate critical thinking and self-reflective 
skills. 


7/2012 preferred 
start date for 1


st
  


Director See Strategy IV for monitoring of teacher effectiveness and 
evaluation 


Salaries 
prior to 
start date, 
August 1, 
2012—see 
start up & 
operational 
budget 


5. Lead Teachers given copy of Alignment 
reference tool and made aware of required 
timelines for assessments and specific grade 
level expectations related to language 
curriculum & reading CCSS 


7/2012—upon 
hire 


Director 
Lead Teachers 


Teachers have opportunity to review prior to In Service days 
in July-August.  They are prepared to discuss and offer input 
during dedicated block of time during In Service. 


No 
additional 
cost 


6. Purchase Montessori Records Xpress (MRX) as 
primary tool for tracking student lessons, 
progress, and cross reference to CCSS. 


7/1/2012 Director Activated account with MRX Included in 
Start-up 
budget—
approx. 
$380 per 
year per 
classroom 


7. Best Practice--Ensure instructional practices 
promote deeper-level thinking, learning, & 
investigating.  Incorporate current learning 
theory, research, pedagogy and “best 
practice”—(For example:  Bloom’s Taxonomy; 
MI theory & practice (Gardner); Emotional 
Intelligence (Goleman); A Mind at a Time & 
Schools Attuned (Levine);  Methods of 
teaching writing and reading literacy, such as 
Lucy Calkins  and Reggie Routman.) 


In Service days 
July-August 2012;  
Subsequent Prof. 
Dev. days as time 
allows (see 
academic 
calendar); 
weekly/monthly 
staff meetings, as 
needed 


Director 
Lead Teacher(s) 
 


 Mini “in house” workshops given as part of professional 
development 


 Classroom artifacts and instructional methods & 
procedures that incorporate current “best practice” 
principles into the learning environment. 


No 
additional 
cost 


8. Implement an “authentic” core Montessori 
curriculum designed for the elementary (K-6


th
 


grade) level that aligns with current ADE 
reading standards (CCSS).  


Start 8/6/2012 Director 
Lead Teacher(s) 
Admin. & 
Support Staff 


 Montessori curricular “albums” (binders) to be used as 
primary reference for planning & delivery of lessons in all 
core subject areas.  Reflected in classroom environment; 
yearly/monthly curricular maps; teacher weekly/monthly 
lesson plans; student work and assignments; student 
portfolios; etc. 


No 
additional 
cost 
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 Evidence of teaching-learning cycle: teacher & student 
record-keeping; learning portfolios; checklists; rubrics; 
and other artifacts of student learning and progress 


9. Implement a holistic integrated language arts 
curriculum that encompasses the four areas 
of communication—reading, writing, listening 
& speaking; and includes explicit and 
systematic instruction in phonemic 
awareness, phonics, vocabulary development, 
reading fluency (including oral reading skills), 
and reading comprehension strategies.  


Start 8/6/2012—
ongoing & 
revised/enhanced 
as needed 


Director 
Lead Teacher(s) 


Reflected in classroom environment; yearly/monthly 
curricular map; teacher weekly lesson plans; student work 
and assignments; student portfolios 
 


Included in 
Start-up & 
3 Year 
Operational 
budgets 


10. Provide a literature and reference library that 
offers students an appropriate range of 
reading levels and a variety of textual 
structures (genres). 


8/6/2011—
ongoing based on 
need & 
availability of 
funds 


Director 
Lead Teacher(s) 


 Literature library, reference books and other trade books 
& resources to support literature appreciation and 
research-based reading and learning are available to 
students on 1


st
 day of school. 


 On curricular shelves and/or easy access at all times. 


 Purchase orders & receipts 


Have large 
collection 
and will 
supplement 
with more 
at K-3 level. 
Included in 
Start-up & 
3 Year 
Operational 
budget--
Not to 
exceed 
$2000 the 
first year. 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Common Core State Standards into instruction. 
Action Steps 


4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Director and teacher(s) work in collaboration 
to develop & refine Camino Montessori’s 
Curricular Handbook which includes 
alignment to the CCSS. 


Initial draft 
available July 
2012, ongoing 
and essential 
item for regular 
team meetings 
for duration of 
this plan 


Director 
Lead Teacher(s) 


 Team meeting agendas & minutes 


 Published  working drafts Curricular Handbook with scope 
& sequence cross referenced to CCSS  


 Montessori curricular “albums” for each subject area 


 Templates as evidence of daily, weekly, yearly,  cyclical 
planning and implementation—weekly /monthly/yearly 
planning 


Printing 
costs 
included in 
budgets 


2. Initial priority for Action Item #1 is to 
sequence, map, review & revise Camino 
reading/language arts curriculum to assure 
alignment with Reading CCSS--ensure 


Same timeline as 
Action Item #1 
above 


Director 
Lead Teacher(s) 


 Published working drafts of language arts/reading portion 
of Curricular Handbook 


 Rubric identifies strengths & weaknesses of curricular 
alignment—Identifies “gaps” to be added 


Printing 
costs 
included in 
budgets 
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integrity and cohesiveness is not 
compromised—identify any “gaps” in 
instruction. 


 Curricular planning meeting minutes & agendas 


 Templates as evidence of daily, weekly, yearly,  cyclical 
planning and implementation:  Week /Month/Year at a 
glance 


3. Supplement & enhance curriculum with 
appropriate lessons, methods, & materials for 
identified “gaps”.  


8/6/2012, and 
ongoing 
throughout this 
plan’s duration 


Teacher(s)  Rubric identifies strengths & weaknesses of curricular 
alignment—Identifies “gaps” to be added 


 Purchase orders, if applicable 


Included in 
operational 
budget 


4. Create “year at a glance” curricular map, 
broken into months, which 
incorporates/integrates Reading CCSS with 
core academic areas.  


Professional 
Development 
days, July-August 
2012 
 
Monitor & adjust 
as needed 
throughout the 
year 


Teacher(s)  Copies are submitted to and approved by the Director 


 Yearly/monthly curricular maps available to parents as 
part of beginning of the year parent orientation 


Printing 
costs 
included in 
budgets 


5. Input individual student data and 
reading/language arts curricular lessons (with 
Reading CCSS cross-references) into MRX 
system. 


Initial set up, 
student data & 
reading/language 
lessons input by 
8/3/2012, 
ongoing 
throughout year 


Director-initial 
Teacher(s) 
Admin Asst 


 MRX account up and ready to utilize by first day of school. 


 See Strategy I, Action Item #7 


No 
additional 
cost 


 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 
4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Develop the initial Camino Montessori 
student reading/literacy evaluation protocol 
which includes summative screening and 
diagnostic assessment tools & procedures 
as part of our holistic authentic assessment 
cycle. 


July 2012 Director  Written reading/literacy protocol made available to 
teacher(s) prior to the beginning of the year 


 In Service agendas/minutes documenting orientation to 
protocol 


 Screening and assessment tools (e.g., DIBELS, AimsWeb, 
or other CBM software/programs selected as part of 
assessment process)  See Strategy I, Action Item #5 


Included in 
Start-up 
budget—
not to 
exceed 
$700 


2. Work in collaboration to develop a formal 
“in house” process for identifying, referring 
and supporting all students who present 
challenges that may interfere with and/or 
impede their learning, growth, and 
development. (Example:  Student Success 


Initial process 
available July 
2012 
 
Ongoing--modify 
and revise 


Director 
Teacher(s) 


Published drafts of procedural guidelines made available to 
teachers and parents 


Copying 
expenses 
included in 
budgets 
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Team ) process as 
needed 


3. Contract with qualified service provider to 
assist Camino Montessori in meeting State 
and federal requirements for students who 
are qualified to receive “Special Education” 
and/or “ELL” services. 


Pending contract 
already procured 
for 2012-2013 
school year 
 
In Service days 
July-August each 
year and 
consultation as 
needed during 
school year 


Director 
Contracted 
Service 
Provider 


 Signed contract with stipulated basic services (refer to 
Business Plan, C.3 for more detail) 


 Ongoing development, compliance and documentation 
artifacts specific for meeting the needs of children who 
qualify for Special Education and/or ELL services. 


 Training outlines/agendas for teacher/staff orientation to 
Special Ed/ELL requirements as needed 


Included in 
Professional 
Services 
portion of 
budgets 


4. Administer reading/literacy skills screening 
assessments at the beginning of the year to 
establish student baselines for core 
reading/literacy skills. (Includes 
administering AZELLA to identify students 
who may not be at English proficiency level) 


August 2012 and 
each year 
thereafter as 
part of 
reading/language 
screening & 
assessment 
protocol 


Lead Teacher(s) 
Qualified 
Service 
Provider 


Student screening & assessment documents & reports which 
establish baseline for meeting this plan’s benchmark target 


Included in 
Purchased 
Services 
portion of 
budgets  


5. Administer, record, and monitor diagnostic 
assessments at regular intervals throughout 
the year to measure progress toward 
mastery for reading benchmark target. 


Start August 
2012, ongoing 
throughout the 
year—cycle to be 
determined 
based on Action 
Item #1 above 


Lead Teacher(s) Student benchmark data entered into MRX system No 
additional 
cost 


6. Monitor student progress by comparing 
baseline data to ongoing diagnostic data, 
teacher observations/assessments, and 
student’s portfolio of work to determine 
performance growth, strengths & 
weaknesses as they relate to reading 
mastery. 


Start August 
2012, ongoing as 
part of “Teaching 
Learning Cycle” 
(see Education 
Plan, A.3) 


Lead Teacher(s)  Student benchmark data presented in appropriate 
formats for comparison and analysis 


 Teacher’s ongoing observations and assessments 


 Student portfolio, work samples, rubrics, checklists, etc. 


 Staff meeting agenda/minutes 


 Included as part of written student progress reports 


No 
additional 
cost 


7. Use assessment information to assist in 
establishing new learning goals and 
outcomes objectives. 


Start August 
2012, ongoing 
daily, weekly, 
monthly as part 
of “Learning 
Cycle” 


Lead Teacher(s)  Addressed in term and yearly progress reports & 
conferences 


 Considered in the following year’s teacher/student 
learning plan 


No 
additional 
cost 
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throughout the 
year 


8. Ensure documentation requirements for 
student recordkeeping, lessons, practice, 
progress, and mastery meet school’s 
established guidelines. 


Start August 
2012 and 
ongoing 
beginning August 
of each year 
thereafter 


Director 
Lead Teacher(s) 


All applicable student data (lessons, practice, progress, 
assessments, etc.) is updated regularly to ensure readily 
available for viewing and generating various individual and 
classroom reports. 


No 
additional 
cost 


9. Establish and communicate home reading 
expectations and connections. 


August 2012 
parent 
orientation, and 
ongoing 
throughout the 
year as needed 


Lead Teacher(s)  Included in parent orientation packet handed out prior to 
the beginning of each school year 


 Signed parent commitment to provide support at home 
(“Parent Compact”) 


No 
additional 
cost 


10. Administer State required assessments 
(AIMS/Stanford 10) 


Each year in April Director 
Lead Teacher(s) 


Completed assessment for each student No 
additional 
cost 


11. Communicate student progress to parents 
through written reports and scheduled 
conferences. 


Fall & Spring 
each year (see 
academic 
calendar) 


Lead Teacher(s)  Written progress reports 


 Scheduled conferences 


 Includes ongoing verbal and/or written communication 
with parents as needed 


No 
additional 
cost 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 
4
 Timeline Responsible 


Party 
Evidence of Meeting Action Steps Budget 


1. Create & encourage collaborative process to 
ensure all of Camino Montessori learning 
objectives & expectations are progressing 
toward our established outcomes at each 
grade level with added confidence that our 
curriculum meets/exceeds State reading ( & 
core academic) requirements. 


Begin July 2012 
 
Integral aspect 
of school 
culture-ongoing 


Director 
Teaching Staff 
Support Staff 
 


 Part of Cycle of Evaluative Inquiry—see Education Plan, 
A.3.1 for more detail 


 Evidence of revision process—meeting 
minutes/agendas/addendums to our assessment process. 


 Evidence of positive morale; collaboration; engaged 
participation; continuing our own education, growth & 
development within the Camino Montessori community. 


No 
additional 
cost 


2. Provide time & training for set up and use of 
MRX system. 


July-August 
2012 and 
ongoing support 
& training as 
needed 


Director 
MRX—IT 
Support Team 
Training & 
support 
included in 
annual 
contract 


Teacher(s) are able and ready to access MRX system when 
school starts.  


No 
additional 
cost 
 


3. Provide ongoing teacher collaboration and Begin July 2012 Director  Meeting and in service minutes & agendas No 
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professional development in language 
development and literacy.  Specifically 
reading methods and common reading 
difficulties &  challenges 


In Service days 
 
Ongoing, as 
needed and 
time allows 


 Copies of workshop and/or course credits, if applicable 


 List of available local and electronic resources for 
accessing current reading/literacy research, resources, 
and pedagogy 


additional 
cost 


4. Staff orientation to include:  
a. Camino Montessori Curricular Handbook 


(includes orientation to CCSS in reading and 
math);  


b. Recordkeeping requirements;  
c. Student evaluation/assessment practices & 


procedures. 


July-August 
2012 


Director  Attendance and participation at scheduled training 
sessions 


 Record of communications with MRX, if necessary 


 Student records are updated and current 


Printing 
costs 
included in 
budgets 


5. Assistant training in Montessori philosophy 
& methodology in order to better serve & 
meet the needs of the students, teacher, and 
school community. 


July-August In 
Service days, 
and ongoing 
throughout the 
year 


Lead 
Teacher(s) 


Teacher provides updates and reports to the Director as 
required 
 
Part of assistant evaluation process 


No 
additional 
cost 


6. Training on implementing required State 
assessments (AIMS, Stanford 10) 


Yearly prior to 
April testing 
dates 


Director  Staff meeting agenda/minutes 


 Copies of applicable testing procedures are made available 
to applicable staff 


No 
additional 
cost 


7. Formal and informal observations of teacher 
& classroom as part of teacher evaluation 
process. 


Start August 
2012, ongoing 
throughout year 


Director  Observation notes included as part of formal evaluation 
process where teacher is active participant in evaluation.   


 Areas of strength and those needing improvement are 
shared and discussed. 


 Strategies and goals for improvement and growth are 
mutually agreed upon. 


No 
additional 
cost 


8. Protected time for assistant to meet with 
teacher for planning and training purposes 
(e.g., to discuss student observations, 
concerns, etc.; receive guidance, structure; 
support knowledge of Montessori 
philosophy, methodology, and principles of 
education) 


Start August 
2012; Early 
Release Days; 
and daily as time 
allows 


Lead 
Teacher(s) 
Assistant 
Teacher(s) 


 Formal evaluation process to include input from self-
evaluation, Lead Teacher, and Director. 


 Evaluation will include identifying areas of strength and 
those needing improvement will be shared and discussed. 


 Strategies and goals for continued improvement, growth, 
and knowledge will be set and mutually agreed upon. 


No 
additional 
cost 


9. Regular staff meetings to include agenda 
items for:  


a. Curricular handbook development & 
progress 


b. MRX implementation & issues 
c. Individual student/whole class progress and 


concerns related to observations and 
assessments related to this plan’s 


Start August 
2012 
 
Initially weekly 
team mtgs., 
then move to 
agreed upon 
schedule 


Director 
Lead 
Teacher(s) 


Staff meeting agendas & minutes No 
additional 
cost 
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benchmark target. 
d. Additional support/training needs and issues 
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B.3  Governing Body 


Camino Montessori’s Board of Directors is currently a “planning and development” Board.  It is the 
intent of Camino that, upon award of a Charter, the Board will begin its shift to a governing board 
model.  Camino will move current members to the new Board.  We believe 5-10 members an ideal size 
for a collaborative group, and will add members as needed.  Camino Montessori is currently considering 
adopting Carvers Policy Governance®--an integrated board leadership paradigm created by Dr. John 
Carver, designed to empower Boards of Directors to fulfill their obligation of accountability for the 
organizations they govern—as our Board model.  We like this model because it enables the Board to 
“focus on the larger issues, to delegate with clarity, to control management's job without meddling, to 
rigorously evaluate the accomplishment of the organization, and to truly lead its organization”. 


Our Board agrees with Carver’s Policy Oversight Principles: 


 Organizations exist to meet specified ends (purposes). 
 Ends (purposes) and means (policies) are different. 
 Board means and staff means are different. 
 Means delegation policy is best described by identifying what to avoid rather than what to do. 
 Accountability is assured through monitoring. 


Our Board appreciates the simplicity of and general framework for Carver’s Policy Oversight Model and 
believes it would be complementary to view of a Board’s purpose, as well as our goal of creating a Cycle 
of Evaluative Inquiry within our school’s culture. (See overview in A.3.1, Promotion & Mastery) 


 As representatives of the public good, the Board will define the ends to be accomplished. 
 Board maintains the separation between ends and means, and Board means and staff means by 


establishing four types of written policies:  
o Ends Determination 
o Executive Limitations 
o Policy Oversight Process 
o Board/Executive Relationship 


 Organizational monitoring 


At Camino Montessori there will be no unwritten Board policies.  The only policies, decisions, 
authorizations, or limitations in effect at the Board level are those explicitly stated as written policies 
after a vote of adoption.  These policies will be given to the Executive Director, who has exclusive 
authority over his or her staff.  Camino Board members will not advise staff members. 


Our policy oversight will involve four essential elements of Board policies that must be in place to 
govern the behavior of a business or organization.   Policy oversight will specify: 


 The ends to be achieved by the organization. 
 Unacceptable means to those ends, or means limitation. 
 The authority of and powers of delegation to the Executive Director. 
 Ongoing monitoring and directive development. 
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Camino Montessori’s Board of Directors will not manage the organization or its staff.  Rather, they 
manage the Executive Director (ExD) through policy setting and development.  This clarification of 
responsibility immediately solves the problems of authority confusion and micromanagement, which 
haunt so many organizations. 


The clarification of authority is the first order.  The Board directs the ExD, and the ExD directs the 
organization.  It is the job of the ExD to manage the company or organization, and the Board should not 
usurp or otherwise confuse the authority of the ExD to do so. 


Three of these four elements will be applied by the ExD in the management of the organization.  The 
ends to be achieved by the organization should be communicated to the staff and employees in order to 
focus them upon the achievement of those ends.  Such ends are not determined by the ExD, but only 
communicated by him/her to various organizational stake holders.  In addition, the ExD will be charged 
with the development of specific policies and procedures related to the job of each and every staff 
person and/or employee—and of the whole organization—in order to provide job clarity. 


Unacceptable means for the achievement of the organization's ends can also be communicated to stake 
holders, but the proscription of means is primarily directed to the ExD.  Any means not proscribed are 
automatically authorized by the Board as a method of providing maximum freedom and creativity for 
the ExD to accomplish the stated ends. The means determination is, then, the responsibility of the ExD, 
who will develop various policies and procedures for staff and employees that will be different from, but 
not in conflict with the means proscription developed by the Board.  If the policies and/or procedures 
developed by the ExD are ever in conflict with the Board's policies, the Board must engage the ExD to 
rectify the conflict. 


We agree with the ideal outcomes of a management by policy process. When necessary, the Board 
develops management policies for the ExD.  And, likewise, when necessary, the ExD develops 
management policies and procedures for the staff and employees.  The result will be clear lines of 
authority and delegation built on a foundation of trust and transparency. 


More specifically, the ExD is charged with 14 major areas of responsibility:  


Board of Directors – The ExD will sit on the Board as a non-voting ex-officio member and will function as 
as chief advisor to the Board, guiding it the full range of its activities, and serve as the chief 
communicator between the Board and the faculty and staff.   The ExD will bring to the attention of the 
Board such matters and data as are appropriate to keep the Board fully informed to meet its 
responsibilities.  This includes suggestions for broad policy development as well as strategies for 
institutional betterment.  The ExD will suggest philosophic positions appropriate to the changes which 
occur in the community and students served and will develop and implement recommendations of the 
Board regarding governance of Camino Montessori. 


Organization – The ExD will create and nurture an appropriate and strong management team.  As the 
school director, the ExD will be expected to share with and delegate to key staff such that this group is 
prepared to collectively lead Camino Montessori should the ExD become incapacitated.  The ExD will 
promote an internal organization that permits effective communication and promotes a sense of 
partnership throughout the organization and will work to produce smooth day to day operations. 
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Planning and Analysis – The ExD will develop tactical plans with the help of key members of the 
management team.  Together they initiate studies of pertinent data (financial, enrollment, academic 
performance, etc.) to facilitate and inspire such plans.  The ExD will encourage and demand perspective 
via testing, comparisons with similar institutions and external as well as internal critiques while 
remaining abreast of trends and research in education, particularly tohose affecting private-
independent operation and management.  The ExD will prod the Board to undertake periodic, 
systematic, long-range planning initiatives. 


Programs – The ExD will design, implement and administer student programs and services appropriate 
to the needs of those enrolled and develop systems of scheduling to accommodate these programs and 
services.  Setting standards of participation and achievement in each of the following areas will be a high 
priority: Academic: Establishing the educational offerings as well as appropriate systems to guide 
students and evaluate achievement.  The curriculum must have continuity and be capped by 
appropriate movement of graduates to the next level of their education. Co-Curricular: Will organize 
activities, elective offerings of para-academic nature, formal cultural exposures, and athletics sufficient 
to round out the school’s academic program and provide for student interest development. Character 
Development: The ExD will ensure implementation of formal and informal programs that relate to high 
moral and ethical conduct.  This includes counseling and advisory programs, a disciplinary structure that 
is administered fairly, and a mechanism for coordinated psychological assistance in the event of student 
need. Student Life: The ExD will be charged with ensuring the establishment, implementation, and 
consistent running of programs for extended day care, recreation and cultural activities.  


Personnel – The ExD will devise the teaching and non-teaching positions needed to implement Camino 
Montessori programs and will select and employ competent personnel to fill those positions.  The ExD 
will also be responsible for administering equitable systems of compensation, working conditions, 
discipline, training, and development for all employees of the organization while determining standards 
and taking appriopriate steps to measure and maintain reasonable performance and professional 
growth among all employees, counseling and dismissing those that fail to meet standards. 


Program and Service Support – The ExD will administer efforts that provide sufficient support for 
student programs.  This encompasses general equipment and facilities as well as technological and 
electronic systems.  Also important is assuring that a comprehensive set of recors is maintained in 
accordance with the needs of the school, its constituents and the government. 


Environment – The ExD will hold general operating responsibility for the safety and well-being of all 
students under Camino Montessori jurisdiction.  This will include approving and administering rules and 
procedures governing the student body, working to promote harmonious and constructive relationships 
among and betrween students and faculty and striving to create and maintain an aesthetically attractive 
environment that is compatible with the character of the school. 


Finance – The ExD will oversee the development of the School’s annual budget in coordination with the 
Board of Directors, the person keeping the books and the contracted financial firm.  This will include 
presenting the annual budget to the Board of Directors for final approval and responsibility for 
implementation of the budget, on-going communication regarding financial decisions, and preparation 
of monthly financial reports for the Board.  The ExD will oversee the reporting financial data to the 
appropriate government parties and be responsible for the Annual Audit and Annual Report.  The ExD 
will be oversee all financial transactions including payroll and will ensure that all purchases are tracked 
and assigned. 
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Enrollment and Recruitment -  The ExD will recommend enrollment objectives with respect to student 
numbers, character, and quality while executing programs to achieve them.  Will remain abreast of all 
effective marketing concepts and techniques that apply to private-independent schools and oversee 
their implementation.  Responsibility for establishing standards and procedures for student admissions 
and dismissals will fall on the ExD. 


Fundraising – The ExD will advise the Board with respect to fundraising needs and plans, propose 
realistic goals for annual, capital and deferred giving programs and coordinate fundraising efforts and 
events becoming personally involved in the cultivation and solicitation of major prospects. 


Constituent Relations – The ExD will work to maintain programs that contribute to relations with the 
local community, particularly with those people who come into regular contact with the school.  The ExD 
will also encourage and cultivate meaningful parent participation in events that aid and support the 
goals of Camino Montessori. 


Constitutional Image – The ExD will interpret the school and its programs to the public and strive to 
become the personification of Comino Montessori while acting as the lead spokesperson for the school. 


Auxiliary Services and Programs – There are two significant areas of responsibility here.  The ExD will 
identify special services that are either necessities or worthwhile conveniences to those who seek out 
the school i.e. transportation, food service, health service, security, etc.  The ExD will also suggest to the 
Board any supplemental enterprises that are compatible with the school operation and which give 
promise financial surplus, effective utilization of facilities and personnel, and/or significant public 
relations exposure. 


Facility Management – The ExD will supervise the operation and maintenance of all school facilities 
including within budget limits, approval for operation and maintenance, recommending changes or 
additions necessary for maintain desired standards of appearance, and safety and adequacy. 


The ExD is also responsible for the development and maintenance of positive and collaborative 
relationships within the organization.  The purpose of this responsibility is to reinforce the practical and 
equitable powers of authority and delegation throughout the organization.  Every staff person and 
employee will be responsible to someone in such a way that the ExD is ultimately responsible for the 
entire organization. 


In this way the Board evaluates and monitors the ExD by evaluating and monitoring the organization.  
There is no difference, from the Board's perspective, between the performance of the organization and 
the performance of the ExD. 


It is inevitable that there will be individuals on the Governing Board that will need to be replaced from 
time to time, and there may be a need to add additional members that bring new skill sets and 
perspectives.  Any member of the Board may make a recommendation for new members and the rest of 
the Board will vote whether to bring that person on after an interview process and clearance of 
requirements (fingerprinting, affidavit, resume, etc.).   


Our school Founder and Executive Director is currently responsible for ensuring that all new Board 
members receive orientation to Montessori education and the mission of our school.  A Camino 
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Montessori Board of Directors Handbook has already been developed and will continue to be refined as 
our Board transitions beyond its early development.  This will be the central piece of the training for 
new members.  It will be expected that as part of the orientation process, each Board Member will 
observe the school for at least one full day.  The Handbook serves as a reference for policies and 
procedures, as well as providing a common framework for the Board, and includes: 


Camino Montessori’s Articles of Incorporation, By-Laws, Mission and Philosophy statements, and 
Policies and Procedures (as they pertain to Board Members, finance and budgeting, fundraising, 
historical references of the school, strategic framework, laws & regulations—e.g., Open Meeting Law--
and important meeting minutes).  The Board Handbook also includes information about Board 
composition (number, method of appointment, terms, etc.); Board responsibilities—including 
responsibilities of officers and of the Executive Director; schedule of meetings; and a list of committees 
and responsibilities. 


As indicated in Section B.2, the Principals for Camino Montessori are the Members of the Board of 
Directors.  Currently this is a planning Board and it is our goal to transition to a more formal Governing 
Board upon award of the Charter.   
The Principals/Members: 


Judy Webster  
Kevin Webster 
Marianne Mulligan 
Rebecca Brandon 
Carol Hoover 


Additional information can be found in Section B.2 
 
Camino Montessori will comply with Arizona’s Open Meeting Law (A.R.S 38-431) which states that “All 
meetings of any public body shall be public meetings and all persons so desiring shall be permitted to 
attend and listen to the deliberations and proceedings.”  To ensure that the Board of Directors complies 
with the law, training will occur during early in 2012, and become part of the orientation process for 
new members.  Included in our Board orientation will be discussions about:  


1. Notice of Meetings 
2. Agenda 
3. Public Rights 
4. Calls to the Public 
5. Executive Sessions 
6. Minutes 


In addition, each Board Member will receive a copy of the Open Meeting Law. 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


2nd Grade Writing N/A Biology—Body Functions of Animals 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 


3-4 months 1st Semester (Aug-
Dec) 


 Developing mathematical mind 
 Opportunities for experiences with plants & animals 
 Word level vocabulary enrichment 
 External Parts of Vertebrates 3-part cards presentations 
 External Parts of Familiar Plants 3-part cards presentations 
 First Knowledge of The Animal Kingdom 3-part cards presentations 
 “Question & Answer Games” for Zoology 


   Unit Description 
This curricular sample illustrates a guided and structured method for research and composition. 
 
Montessori methods, such as the 3-part card materials, are presented to aid students in organizing and classifying information concerning animal and 
plant life--observe, classify, then abstract. We believe that the common core areas of math and language (reading & writing) are tools students must 
master in order to access deeper and more meaningful learning in what we refer to as our “Cultural Curriculum”.  Cultural subjects (history, biology, 
geography, etc.) are clustered around our five main themes (“Great Lessons”—see A.3 Program of Instruction) that comprise the full span of our 
elementary curriculum (K-6th grade).  Composition and writing skills are taught within the context of our cultural presentations and lessons, as are other 
areas of language.  By presenting curricular knowledge and structures of knowledge through the use of specially designed stories and 3-part card 
materials students are exposed to concrete examples of informative and explanatory textual structures.  Presentations and student follow-up practice 
with the concrete booklets and cut card materials are activities that lead to student mastery for this sample’s required standard of writing 


informative/explanatory texts in which the student introduces a topic, uses facts and definitions to develop points, and provides a concluding 
statement or section. Once students are familiar with labeling, defining, and generating questions about a topic, they have the tools 
necessary to compose original texts of individually chosen, and/or assigned topics. 
 
Biological studies are presented in an interdisciplinary way so that they support geological and cultural subjects which help students orient themselves 
in the universe, both historically and taxonomically.  Biology is the study of life and life processes, including the study of structure, functioning, growth, 
origin, evolution, and distribution of living organisms.  Students at this age tend to be extremely interested in these studies which facilitates active 
engagement and deeper more meaningful learning. 
 
Points of Interest that may lead to student research: 
 Animals and care of animals 
 Plants and care of plants 
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 Anthropomorphism 
Points of Consciousness that may lead to student research: 
 All forms of life must perform the same basic functions in order to survive 
 All forms of life are specially adapted for their own survival as well as for their own special contributions to the survival of others 
 Humans are specially endowed with the ability to adapt consciously 
Presentations & Lessons that lead to mastery of this writing standard: 
 Teacher-facilitated discussions about the topic areas 
 Demonstrations of use of card materials and charts 
 Guided research projects, compositions 
 Impressionistic experiences with animals & plants 
Standards:   
 


Strand:  Writing 
Cluster:  Text Types and Purposes 
Standard #2:  Write information/explanatory texts in which they introduce a topic, use facts and definitions 
to develop points, and provide a concluding statement or section. 


 
Summative Assessment   “3 Part Cards” material is the structural model used for teaching & assessing many areas in reading and writing—student 


practice with the cards and their specific lay-outs leads to the final outcome of an original written composition/research 
about a plant or animal—usually after Lesson 5. 


 
 Student progress data & observation notes recorded in MRX system 


Scoring for Summative 
Assessment  


 Assessment Tool:  Writing Assessment Rubric--Animal or Plant Report 
 
 Criteria for Mastery:   


8-10 points (80%) = meets standard  
11-15 points exceeds objective 


 
 Scoring Key:  1=Approaching—needs more practice   2=Meets Standard   3=Exceeds Standard 
 
 Rubric Assessment Elements: 


 ( 2 pts) Identifies & names a specific animal or plant. (Topic) 
 ( 5-6 pts) Provides facts & definitions— 


o identifies and names parts of the animal or plant 
o classifies the animal or plant from Kingdom to phyla level. 
o shares additional knowledge and understanding of the life functions of the animal or plant 
o (2 pts) Provides closing statement—for example, a positive or negative opinion or reflection about the 
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chosen animal or plant 
 Sample Rubric below 


 
Materials/Resources Needed Library resources 


Writing materials—pencils, colored pencils, paper, etc. 
Montessori hand-made materials: 
“First Knowledge”--Pictures, labels, and stories representing animals from each of the 5 Kingdoms (8 pictures per 
box/5 boxes total) 
“Question & Answer” cards—color coded (e.g., brown for movement, blue for food, orange for habitat, etc.) 
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 Lesson 1 
Introduction: 
Question & Answer Cards 


Lesson 2 
Presentation:  One Question, 
One Answer—All Animals 


Lesson 3 
Presentation:  One Question, 
All Answers—All Animals 


Lesson 4 
Presentation:  Characteristics 
of One Animal 


Lesson 5 
Guided Written Composition 


Instructio
n and 
Timeline  
 
 
 


Timeline:  15 minutes 


 
Aim: 
 Model & 


demonstrate lay-out 
of all possible 
questions questions 
& answers for one 
animal as way of  
organizing 
information about 
the specific animal 


 
Invite a small group of 
students to play a game. 
 
Once gathered, select 
one of the prepared 
question cards and 
introduce it with an 
explanation:  
“How does the animal 
nourish itself?  By 
nourish, what I mean 
here is how does the 
animal get the nutrients, 
the vitamins and minerals 
that it needs to live?  
What does it eat?  Some 
animals eat plants, some 


Timeline:  20-30 minutes for 
the lesson & several days to a 
week for practice. 


 
Aim: 
 To demonstrate & 


provide a model lay 
out with ONE 
question and ONE 
answer for ALL 
animals 


 
Gather the group 
together and choose a 
question, e.g., How does 
the animal nourish itself?   
 
Place the question at the 
top of the work space.   
 
Choose one of the 
possible answers, e.g., 
“plants”.  Place the 
answer card beneath the 
question.   
 


Timeline:  20-30 minutes for 
the lesson & several days to a 
week for practice. 


 
Aim: 
 To model & 


demonstrate a model 
lay-out of ONE 
question and ALL 
answers for ALL 
animals 


 
Gather the group 
together and choose a 
question, e.g., How does 
the animal nourish itself?   
 
Lay out all of the possible 
answers in a horizontal 
line under the question.   
 
Sort through all of the 
pictures, making three 
piles, e.g., “eats animals”, 
“eats plants”, and “eats 
animals & plants”. 
 


Timeline:  20-30 minutes for 
the lesson & several days to a 
week for practice. 


 
Aim: 
 To model & 


demonstrate lay-out 
that illustrates all of 
the characteristics of 
one animal (ALL 
questions for ONE 
animal) 


 
Gather the group 
together and choose one 
animal to research.   
 
Place the animal picture 
at the top of the work 
space to serve as a title.   
 
Lay out all of the 
questions in a vertical 
line under the picture.   
 
Choose the answers to 
the questions so that 
they tell the information 
about the animal.   
 
Place the appropriate 


Timeline:  20-30 minutes for 
guided writing & 1-2 weeks for 
Writer’s Process. 


 
Aim: 
 Student will write an 


animal report 
 
With the previous lesson, 
a layout demonstrating 
an outline for the 
composition of a simple 
research was presented. 
 
This is a good opportunity 
to model the process for 
the group first, and then 
can be followed by 
individual researches. 
 
The questions and 
answers provide a 
framework for 
completing sentences.  
For example, “what does 
the animal eat?” may 
become “The lion is a 
ferocious hunter.  The 
female kills most of the 
animals that the lion 
family eats.”  
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eat other animals, and 
some eat both.” 
 
Place the question card at 
the top of the rug area. 
 


 
 
Continue reviewing and 
laying out all question 
cards: 
 Where does the 


animal live 
(habitat/range)? 


 How does the animal 
protect itself? 


 How does the animal 
reproduce? 


 What is the animal’s 
life cycle? 


ETC. 


 
 
Sort through the animal 
pictures, making two 
piles, e.g., “eats plants”, 
“doesn’t eat plants”. 
 
 


 


answers to the right of 
the questions. 
 


 


 
SEE ATTACHMENT at the 
end for an example of 
connecting the lay-out 
structure with another 
simple graphic organizer 
used for writing and 
organizing information. 
 
When the composition is 
completed, students are 
invited to copy it into 
their notebooks, or they 
may wish to write their 
own version. 
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 Lesson 5 Additional Notes: 
 
The illustration to the right gives an overview of the group story/composition 
process.  The hand is used as a structural model:  each finger represents one 
question (like the question strips in the layout) and each nail color corresponds to 
one section (few phrases, sentences, whole pages) of notes for the specific question. 
 
Writer’s Process has been taught and is actively used in the classroom.  During this 
composition work students will draft, revise, share, edit, and publish their work.  At 
the end, students may share their writing with the group and/or whole class at the 
“Author’s Chair”.  
 


 


 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 


Student  
Activities and 
Timeline 


Timeline:  Throughout 
unit 
 
Explore classroom 
library resources for 
animals you would like 
to research on your 
own & begin gathering 
information that 
answer the same 
questions as in the 


Timeline:  1 week 
 
Choose a question from 
the cards and complete 
the layout answers for 
ALL animals--on your 
own or with a partner 
 
Continue gathering 
research for your 
selected animal. 


Timeline:  1 week 
 
Choose ONE questions 
with ALL answers for 
ALL animals—on your 
own or with a partner. 
 
Continue gathering 
research for your 
selected animal. 


Timeline:  1 week 
 
Complete the layout on 
your own or with a 
partner—ALL questions 
with ALL answers for 
ONE animal 
 
Decide which animal 
you want to research 
and write a report 


Timeline:  2-3 weeks 
 
Writer’s Process—mini 
sessions—Complete an 
individual research and 
composition for animal 
of your choice 
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presentation. 
 
Revisit First Knowledge 
work with a partner & 
share the reading and 
laying out of cards. 


about.  DUE by Lesson 
5. 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 


Kindergarten Reading N/A What Do We Need? 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 


Year Long 
 


Beginning in Sept-Oct  Study begins after the Fundamental Needs of Humans impressionistic lesson 
 Ability to sit for 20-30 minutes without disturbing others 
 Emergent/beginning reading level 
 Read Aloud and Shared Reading experiences 
 Emergent handwriting/invented spelling 


   Unit Description 


Reading is the primary tool with which students access the Montessori cultural curriculum.  Just as the standards establish “a staircase of increasing 
complexity in what students must be able to read so that all students are ready for the demands of college- and career-level reading no later than the 
end of high school”, the Montessori approach incorporates the use of concrete reading and writing structures (e.g., the 3-part card material mentioned 
in the writing samples) from the earliest grade levels to ensure students continue to develop and strengthen their language skills in these areas. As also 
illustrated in the standards, the Montessori methods used to teach reading are focused on “a progressive development of reading comprehension” 
with more advanced levels of textual structures introduced and practiced, so that “each student advances through higher levels of learning and gains 
the most from what they read”.  Through effective reading skills students are expected to build their knowledge, gain insights, explore possibilities, and 
broaden their perspective.  The rich Montessori cultural curriculum (“Cosmic Education”—see A.3 Program of Instruction) serves as a great motivator 
and platform for students to practice and gain mastery in all language areas, especially the core content area of reading. 
 
Author Studies provide a wonderful platform for studying the author’s and/or illustrator’s craft.  Students are exposed to and become aware of 
different genres and text structures.  They use pictures and graphics as a way of predicting what the book will be about, or will teach.  Author studies 
provide many types of opportunities for modeling and demonstrating reading and thinking strategies that aid in deeper comprehension.  Through 
concrete organizers such as K-W-L charts, Picture Walks, etc., students gain models of organizing their thoughts and discoveries.  Author studies 
provide an easy connection to the cultural subjects, which, in turn, facilitates more reading and research in a variety of areas. 
 
For this reading sample, the author chosen is Ann Morris, and the illustrator/photographer, Ken Heyman.  Ann Morris writes non-
fictional/informational & explanatory texts that connect well with one of our cultural themes, the “fundamental needs of humans”.  Her books present 
needs such as clothing, bread, transportation, shelter, etc. in a way that celebrates our similarities and differences as people and cultures of the world.   
 
Curricular connections (see A.3 for more information about curriculum and framework) 
 History--Fundamental Needs of Humans 
 Writing—Research skills 
 Mathematical thinking—sets and sub-sets, classification work, sorting, looking for patterns 
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Standards:  Strand:  Reading Standards for Informational Text 
Cluster:  Craft and Structure 
Standard #6:  Name the author and illustrator of a text and define the role of each in presenting the ideas or 
information in a text. 


 


Summative Assessment  All progress data and observation notes entered into MRX data system 
Assessment specific to the required standard: 
 Student oral responses to specific questions regarding a minimum of 3 books from book selection for author 


study.  
 Progress and mastery assessed using Author Study Oral Response Rubric 
 The essential skills which demonstrate mastery of required standard are: 


o Student uses words to describe what an author is and what they do. 
o Student uses words to describe what an illustrator is and what they do. 
o Student identifies Ann Morris as the author of selected books for Author Study 
o Student defines the role of Ann Morris in presenting her ideas and information in the selected books. 
o Student identifies Ken Heyman as the illustrator of selected books for Author Study 
o Student defines the role of Ken Heyman in presenting his ideas and information as photographs in the 


selected books. 
Leading to mastery of required standard—samples of student work: 
 KWL process, practice, and student samples 
 Picture Map, process, practice and student samples 


Scoring for Summative 
Assessment  


Each of the identified essential skills is rated according to the rubric sample below.  10-12 points per sample for a 
minimum of 3 books is the criteria for mastery. 
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Materials/Resources Needed 
Include all items for the entire 
unit. 
 


L2 Materials:  
 Variety of hats including: baseball cap, 


cowboy hat, hardhat, derby, beret, etc.  
 File folder game with envelope & 


photocopies of hats 
 For each child: File folder; Photocopy of 


hats (laminated); Envelope; Marker; 
Pens/ Pencils  


 KWL and Picture Maps 


Books by Ann Morris: 
Bread, Bread, Bread 
Hats, Hats, Hats—big book format 
Other books from this set aligned with fundamental needs identified 
(e.g., Houses and Homes, Tools, etc.) 


 


 Lesson 1  
Breaking Bread 


Lesson 2  
How Many Hats Do You Wear? 


Lesson 3   
A Picture is Worth a Thousand Words… 


Instruction and 
Timeline  
 
 
 


Read Aloud—1st book 
Bread, Bread, Bread 
 
Aim: 
 Provide a modeled reading strategy-


-K-W-L chart to set purpose for 
reading text 


 
Background for the teacher:  Bread, 
Bread, Bread is easy to read and a 
perfect introduction to the world of 
bread—a seemingly universal food.  The 
photo index at the back of the book 
provides background information on a 
variety of breads and cultures as well as 
interesting information about each 
picture.  NOTE:  Each book in this series 
has an index—may want to incorporate 
here, or save for a future book when 
time permits. 
 
Pre-reading Activity:   


Read Aloud—2nd  book 
Hats, Hats, Hats 
 
Aim: 
 Provide a modeled reading strategy-


Using a Picture Map to predict what 
the book will be about 


 Use of a picture map to focus on 
illustrator’s craft prior to reading 
text 


 To compare information gained 
from text with that gained from 
illustrations. 


 
Procedures:  
Building Background and Creating 
Interest --What do you know about 
hats?  
 
Show the hats--How are these hats the 
same? Different? Why do people wear 
hats? 


 
 
 
 
 
 
 
 
 


Ken Heyman has “the ability to 
sensitively interpret the human 


condition.” 
Aim: 
 
 Provide an art appreciation 


experience that allows students to 
learn more about the illustrator’s 
craft and purpose for clarifying 
informational text. 


 
Gather students together for study of 
Ken Heyman and his work. 







Camino Montessori 
 


Kindergarten Reading--REVISED                                                                                                                                                                5 | P a g e  


 


Show the cover of the book and have 
the children predict what it is about.  
Read the title, author, and illustrator. 
Record these on the K-W-L chart. 
Invite children to travel through the 
book with you and learn about bread in 
other lands. The first time you introduce 
the book just preview the pictures and 
record predictions and comments on the 
K-W-L chart (K = what we already know; 
W = what we want to find out; L = what 
we learned after reading) 
 
SAMPLE: 


 
Read Aloud 
Set the purpose for read aloud by asking 
students to observe the author’s style of 
writing and conveying information about 
bread.  Ask students to think about how 


 
Pre-reading  
Show the cover of the book and have 
the children predict what it is about.  
Read the title, author, and illustrator. 
Record on the Picture Map.  Look at the 
pictures—begin to record student 
predictions on Picture Walk chart. 
 
SAMPLE: 


 
Set purpose:   Let's read and find out 
more about hats. 
  
Read-Aloud  
Model “think aloud” strategies & 
continue recording new information 
learned from the text: 
 What kind of hats are these people 


 
Briefly review some highlights of his life.   
 
For example: 
Ken Heyman's work has brought him  
a number of awards including "The 
World Understanding award," 
considered to be one of the top awards 
in photography. It is given "to honor the 
photographer whose work has 
contributed most to a better 
understanding among the world's 
people." 
 
Then spend time appreciating the art of 
Heyman and thinking about what the 
“human condition”, or fundamental 
need, might be in the photo above, or 
another piece of his work.  Relate the 
discussion to how his illustrations helped 
clarify Ann Morris’s writing.  Do his 
photographs reveal more about the 
people in them than the type of hat they 
are wearing?  And so on… 
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the illustrations helped add information 
and helped the reader travel through 
the pages. 
 
Post reading: 
Talk about the variety of breads 
depicted in Ann Morris's book. Find out 
how many children have tasted each of 
the breads shown. Ask children to name 
other breads they've tasted. Call 
attention to the photos of the Indian 
family and the flat bread they are eating. 
Point out that in India, it is customary to 
eat with your fingers.  Add lots of 
details/information to the K-W-L chart.  
Point out additional information learned 
from reading the text. 


wearing? 
 Why are these people wearing hats? 
 Do you have any of these kinds of 


hats? 
 What do these hats do? 
 Are these hats the same or 


different? Why? 
 Why are these people wearing hats?  


 


 Lesson 1 Lesson 2 Lesson 3 


Student  
Activities and 
Timeline 
 
 


Individual:  Journaling about 
“Fundamental Needs”--Use writing and 
pictures of to compose your 
reactions/responses to the book read 
aloud, and share details learned about 
bread around the world.  Include the 
title, author & illustrator in the response. 


Individual:  Journaling about 
“Fundamental Needs”--Use writing and 
pictures of to compose your 
reactions/responses to the book read 
aloud, and share details learned about 
bread around the world.  Include the 
title, author & illustrator in the response. 
 
Creative Activity:  
Set up a file folder game in which the 
children can sort the hats in the book. 
Copy and laminate the pictures of the 
hats from the index.  Put an envelope on 
one side of the file folder.  Divide and 
label the other side into "protection", 


Individual:  Read/re-read at least 3 
additional books in this collection by this 
author and illustrator.  Complete the 
“Reader’s Response” activity for the 
book and review it orally with the 
teacher.  (Assessed for progress & 
mastery of required standard of this 
reading sample) 
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"ceremony", "fashion".  
 
Have the children sort the hats into the 
three categories.  


 








Operational Budget 


STUDENT COUNT 40 55 70
Number of Students (Budget based on) 32.5 47.5 62.5


CARRYOVER  (Balance from Start-Up Budget in 
year 1 or previous year) $3,775 $11,189 $27,280


REVENUE $ Amount $ Amount $ Amount
State Funding (Equalization Assistance) $207,663 $303,507 $396,409
Classroom Site Fund $6,500 $9,500 $12,500
Instructional Improvement $1,300 $1,900 $2,500
Before & After School $28,800 $28,800 $28,800
     Total Revenue $248,038 $354,896 $467,489


EXPENDITURES # of Staff @ Salary Total # of Staff @ Salary Total # of Staff @ Salary Total
1.  Administration, Instruction, & Support:


       Executive Director 1.00        35,000$       $35,000 1.00        36,000$         $36,000 1.00        37,000$       $37,000
       Montessori Lead (Teacher-Regular 
Education) 1.00        32,000$       $32,000 2.00        33,000$         $66,000 3.00        34,000$       $102,000
       Teacher-Special Education $ $ $
       Montessori Asst. (Instructional Assistants-
Regular Education) 1.50        19,360$       $29,040 2.00        20,360$         $40,720 3.00        21,360$       $64,080
       Clerical start @ $9/hr $ $ 0.50        18,720$       $9,360
       Administrative Assistant 1.00        24,000$       $24,000 1.00        25,000$         $25,000 1.00        26,000$       $26,000
       Other (Specify)________________ $ $ $
Employee Benefits (Soc Sec; Medicare; FUTA; 
SUTA; Unemp Ins) $11,584 $16,185 $23,009
Employee Insurance (if applicable) $ $ $
Office Supplies (Paper, Postage, etc.) $500 $1,000 $1,000
Instructional Supplies (Priority Montessori support 
materials for reading & math, eg, card material)


$2,000 $4,000 $6,000
Membership Dues, Registrations, & Travel $500 $1,000 $2,000
Purchased Services (Contracted Services: 
Accounting Services, Legal, Marketing, IT 
support) $6,000 $7,000 $8,000
Purchased Services (ELL & Special Education) $5,500 $7,000 $7,000
Curriculum & Resource Materials $2,000 $3,500 $5,000


Applicant Name:  Camino Montessori
First Year 2012-2013 (K-2) Second Year 2013-2014 (K-3) Third Year 2014-2015 (K-4)


03/14/2011







Operational Budget 


Library Resources/Software $1,500 $2,000 $2,500
SAIS Software $3,000 $3,500 $4,000
Auditor Fees $1,000 $6,000 $6,000
Other (Specify) Montessori Records Xpress 
(MRX) student tracking; CBM program/software $ $2,000 $2,500


     Total Administration, Instruction, & Support $153,624 $220,905 $305,449


EXPENDITURES Total Total Total
2.  Operations & Maintenance:
Supplies $1,000 $1,500 $2,000
Marketing/Advertising $2,000 $2,000 $2,000
Purchased Services (Contracted Services, 
Custodial/Maintenance) $5,000 $6,000 $7,000
Building Rent/Lease/Loan $60,000 $72,000 $84,000
Building & Improvements $ $ $
Land & Improvements $ $ $
Fees/Permits $ $ $
Property/Casualty/Liability Insurance $6,000 $7,000 $8,000
Utilities - Deposits/Monthly (Electric District, APS,  
Global Water, Waste Mgt.) $7,000 $8,000 $9,000
Phone/Communications/Internet Connectivity $2,000 $2,500 $3,000
Transportation $ $ $
Food Service $ $ $
Student Furniture & Other Equipment $ $2,000 $2,000
Office Furniture & Other Equipment $ $500 $500
Student Technology Equipment Upgrades $ $1,000 $1,000
Office Technology Equipment $ $1,000 $1,000
Other Leases/Loans (Security) $4,000 $4,000 $4,500


Other (Private loan payments calc. over 60 months) $ $10,400 $10,400
     Total Operations & Maintenance $87,000 $117,900 $134,400


Total Expenditures $240,624 $338,805 $439,849


Total Revenues $251,813 $366,085 $494,770
$248,038 $354,896 $467,489


Budget Balance (Revenues-Expenditures) $11,189 $27,280 $54,920


03/14/2011








1100883300771177..33   


BYLAWS 


 


OF 


 


CAMINO MONTESSORI 


an Arizona nonprofit corporation 


I.  CORPORATION ARTICLES 


1.1 References to Articles.  Any reference herein made to Camino Montessori’s (the 


“Corporation”) articles of incorporation will be deemed to refer to its articles of incorporation 


and all amendments thereto as at any given time on file with the Arizona Corporation 


Commission, together with any and all certificates filed by the Corporation with the Arizona 


Corporation Commission (or any successor to its functions) pursuant to applicable law. 


1.2 Seniority.  The articles and the Arizona Nonprofit Corporation Act will in all 


respects be considered senior and superior to these bylaws, with any inconsistency to be resolved 


in favor of the articles and such law, and with these bylaws to be deemed automatically amended 


from time to time to eliminate any such inconsistency which may then exist. 


II.  CORPORATION OFFICES 


2.1 Known Place of Business.  The initial known place of business of the Corporation 


in the State of Arizona shall be at 2118 E. La Donna Drive, Tempe, AZ 85283, unless otherwise 


designated in the articles or in a written statement or document duly executed and filed with the 


Arizona Corporation Commission.  The Corporation may have such other offices, either within 


or without the State of Arizona, as the Corporation’s board of directors (“Board”) may designate 


or as the business of the Corporation may require from time to time. 


2.2 Change Thereof.  The Board may change the Corporation’s known place of 


business or its statutory agent from time to time by filing a statement with the Arizona 


Corporation Commission pursuant to applicable law. 


III.  PURPOSES AND CHARACTER OF AFFAIRS 


3.1 Purpose.  The Corporation is formed and organized and shall always be operated 


exclusively for educational and other charitable activities, solely and exclusively in the interest 


of the general public.  More specifically, the objects, purposes and nature of the business of the 


Corporation are organizing and operating a charter school or charter schools within the State of 


Arizona and under Arizona law.  In addition, the Corporation’s purpose shall be to promote and 


encourage the optimal intellectual, social and physical development of children through the 


Montessori approach to education. 


3.2 Tax-Exempt Status.  The Corporation shall comply with all the rules and 


regulations to maintain tax-exempt status under Section 501(c)(3) of the Code and the Treasury 


Regulations promulgated thereunder and shall refrain from committing, authorizing, approving, 


or performing any act inconsistent with such rules and regulations. 
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IV.  MEMBERS 


4.1   Membership.  There shall be one (1) class of membership.  The initial members of 


the Corporation are Judith D. Webster and Kevin G. Webster.  Additional members may be 


admitted to the Corporation at any time upon the unanimous vote of the then existing members.  


Members may resign from membership at any time by delivering written notice to the 


Corporation.  Members shall not be required to pay any dues or other fees to the Corporation on 


account of their membership. 


4.2   Authority of the Member.  Except as otherwise provided in the Articles or in these 


Bylaws, the members may exercise all powers granted to a member of a nonprofit corporation 


under the Arizona Nonprofit Corporation Act. 


4.3. Member Meetings.  Meetings of the members may be held whenever and 


wherever called for by a majority of the then existing members, the Board, or the President of the 


Corporation. 


4.4.   Notices.  Not less than two days (inclusive of the date of meeting) before the date 


of any meeting of the members and at the direction of the person or persons calling the meeting, 


the Secretary of the corporation will cause a written notice setting forth the time, place, and 


general purposes of the meeting to be deposited in the mail, with first class postage prepaid, 


addressed to each member at his, her, or its last address as it appears on the Corporation’s 


records.  Any member may waive call or notice of any meeting (and any adjournment thereof) at 


any time before, during, or after the meeting.  Attendance of a member at any such meeting in 


person will automatically evidence his or her waiver of call and notice of such meeting (and any 


adjournment thereof) unless he or she is attending the meeting for the express purpose of 


objecting to the transaction of business because the meeting has not been properly called or 


noticed. 


4.5.   Organization and Conduct of Meetings.  Each meeting of the members will be 


called to order and thereafter chaired by the President.  If the President is unavailable, the 


meeting will be chaired by such other officer of the Corporation or such member as may be 


appointed by the Board.  The Corporation’s Secretary will act as secretary of each meeting of the 


members; in his or her absence, the chairman of the meeting may appoint any person (whether a 


member or not) to act as secretary for the meeting.  Absent a showing of bad faith on his or her 


part, the chairman of a meeting will, among other things, have absolute authority to determine 


the order of business to be conducted at such meeting, and to establish reasonable rules for 


expediting the business of the meeting (including any informal or question-and-answer portions 


thereof). 


4.6.   Informalities and Irregularities.  All informalities or irregularities in any call or 


notice of a meeting of the members or in the conduct of any such meeting will be deemed waived 


if no objection is made at the meeting. 


V.  BOARD OF DIRECTORS 


5.1 Board of Directors.  The Board shall be comprised of not less than two (2) and not 


more than ten (10) directors. The initial number of directors shall be five (5) and shall thereafter 
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be determined by the members from time to time.  The directors shall be elected by a majority 


vote of the members.  


5.2 Regular Meetings.  Regular meetings of the Board may be held at regular 


intervals at such places and at such times as the Board may determine. 


5.3 Special Meetings.  Special meetings of the Board may be held whenever and 


wherever called for by the President, a majority of the members, or the number of directors that 


would be required to constitute a quorum. 


5.4 Notices.  Written notice of the time and place (but not necessarily the purpose or 


all of the purposes) of any special or regular meeting will be given to each director in person or 


via mail, electronic mail or facsimile addressed to him or her at his or her latest address or 


facsimile number appearing on the Corporation’s records.  Notice to any director of any such 


special or regular meeting will be deemed given sufficiently in advance when (i) if given by the 


United States Postal Service, the same is deposited in the mail, with first class or airmail postage 


prepaid, at least five calendar days before the meeting date, (ii) if personally delivered or 


delivered by electronic mail, the same is transmitted at least two calendar days before the 


meeting date, or (iii) if given by facsimile, the same is transmitted and electronic confirmation of 


successful transmission is received at least two calendar days before the meeting date.  Any 


director may waive call or notice of any meeting (and any adjournment thereof) at any time 


before, during, or after it is held.  Attendance of a director at any meeting will automatically 


evidence his or her waiver of call and notice of such meeting (and any adjournment thereof) 


unless he or she is attending the meeting for the express purpose of objecting to the transaction 


of business because the meeting has not been properly called or noticed.  Any meeting, once 


properly called and noticed (or as to which call and notice have been waived as aforesaid) and at 


which a quorum is formed, may be adjourned to another time and place by a majority of those in 


attendance. 


5.5 Quorum.  A quorum for the transaction of business at any meeting or adjourned 


meeting of the Board will consist of a majority of those then in office. 


5.6 Voting.  Once a quorum is reached at a meeting, any matter submitted to a 


meeting of the Board of Directors will be resolved by a majority of those in attendance at the 


meeting notwithstanding the departure of one or more directors by the time the vote is taken; 


provided, however, that the Arizona Nonprofit Corporation Act does not require a greater 


number of directors to consent to a particular matter.  In the case of equality of votes, the 


Chairman of the Meeting will have an additional or deciding vote. 


5.7 Committees.  The Board, from time to time, by resolution adopted by a majority 


of the entire Board, may appoint other standing or temporary committees, and vest such 


committees with such powers as the Board may include in its resolution (which committees may 


include the appointment of an advisory committee); provided, however that a committee shall 


not have the authority of the Board in reference to the following matters: (i) authorize 


distributions, (ii) fill vacancies on the Board of Directors or on any of its committees, (iii) adopt, 


amend or repeal the Corporation’s Articles of Incorporation or these Bylaws, (iv) fix the 


compensation of directors for serving on the Board of Directors or any committee of the Board.  


A member of any committee may be removed, with or without cause, by the Board.  In the event 


any vacancy occurs in a committee, it shall be filled by the Board.  Unless otherwise specifically 
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required pursuant to a resolution adopted by a majority of the entire Board, a member of a 


committee need not be a Director of the Corporation.  Additionally, committee members shall be 


subject to the provisions of the Corporation’s Conflict of Interest Policy. 


5.8 Policies and Procedures.  The Board shall be authorized from time to time to 


adjust, amend and repeal such policies and procedures as it may deem necessary or appropriate 


to govern the Corporation’s operations.  Specifically, however, the Board shall adopt and, at all 


times maintain, a Conflict of Interest Policy. 


5.9 Presumption of Assent.  A director of the Corporation who is present at a meeting 


of the Board or of any committee at which action is taken on any matter will be presumed to 


have assented to the action taken unless his or her dissent or abstention is entered in the minutes 


of the meeting or unless he or she files a written dissent or abstention to such action with the 


person acting as secretary of the meeting before the adjournment thereof.  A right to dissent will 


not be available to a director who voted in favor of the action. 


5.10 Compensation.  No director shall receive or be entitled to receive any 


compensation from the Corporation by reason of serving on the Board.  Notwithstanding the 


foregoing, a director may be reimbursed for reasonable expenses, if any, incurred by the director 


on behalf of the Corporation. 


5.11 Action Without a Meeting.  Any action required or permitted to be taken at a 


meeting of the Board or any committee thereof may be taken without a meeting if all directors or 


committee members, as the case may be, consent thereto in writing.  Such consent shall have the 


same effect as a unanimous vote of the directors or committee members of the Corporation at a 


meeting duly called and noticed. 


5.12 Meetings by Conference Telephone.  Any member of the Board or a committee 


thereof may participate in any meeting of the Board or committee, as applicable, by means of a 


conference telephone or similar communication equipment whereby all members participating in 


such meeting can hear one another.  Such participation shall constitute attendance in person. 


5.13 Vacancies; Removal.  Vacancies on the Board shall exist: (a) on the death, 


resignation or removal of any director; and (b) whenever the number of authorized directors is 


increased. Any director may resign upon giving written notice to an officer of the Corporation 


specifying the effective date of such resignation.  Directors may be removed from office only by 


the vote of a majority of the members with or without cause.  Vacancies in the Board shall be 


temporarily filled by the members and a director so appointed shall hold office until the earliest 


of (i) next annual meeting of the members, (ii) the appointment of a replacement director by the 


members and (iii) the death or resignation of the individual so appointed 


5.14 Full Time Services Not Required.  Nothing in these Bylaws shall be deemed to 


require that a person serving on the Board spend his or her full time or any specific amount of 


time managing the Corporation’s business; however, any person serving as a Director shall be 


available at reasonable times to assist in the management of the Corporation’s business. 
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VI.  OFFICERS - GENERAL 


6.1 Officers.  The Corporation’s officers shall consist of a President, a Treasurer, and 


Secretary and such other officers as determined to be appropriate by the Board of Directors.  


Each officer designated by the Board of Directors shall have such authority and shall perform 


such duties as the Board of Directors may from time to time determine.  The officers shall serve 


at the pleasure of the Board of Directors.  Any number of offices may be held by the same 


person, including the offices of President and Secretary. 


6.2 Removal and/or Resignation of Officers.  Any officer may be removed with or 


without cause by the Board of Directors.  The removal of a person as an officer of the 


Corporation does not automatically prevent the same person from serving on the Board of 


Directors.  Any officer may resign at any time by giving written notice of resignation to the 


Corporation.  Any such resignation shall take effect at the time specified therein, or, if the time 


when it shall become effective is not specified therein, it shall take effect immediately upon its 


receipt by the Corporation; and, unless otherwise specified therein, the acceptance of such 


resignation shall not be necessary to make it effective. 


6.3 Salaries.  An officer may be paid reasonable compensation and shall be 


reimbursed for reasonable expenses, if any, incurred by such officer on behalf of the 


Corporation.  Notwithstanding the foregoing, no salary or other compensation shall be paid to an 


individual serving as an officer of the Corporation who is also on the Board of Directors unless 


such compensation relates solely to such individual’s capacity as an officer.  The following 


guidelines shall be followed by the Directors when determining reasonable compensation of any 


officer: 


a. The Corporation’s Conflict of Interest Policy must be consulted and 


satisfied; 


b. Compensation arrangements must be based on (i) information about 


compensation paid by at least three similarly situated organizations (taxable or tax-


exempt) for similar services, (ii) current compensation surveys compiled by independent 


firms, or (iii) actual written offers from similarly situated organizations; 


c.  Compensation arrangements must be approved pursuant to this Section 6.3 


in advance of any payment of compensation;  


d. The date and terms of approved compensation arrangements must be 


documented in writing, and the written documentation must identify (i) the members of 


the authorized body who were present during debate on the approved compensation 


arrangement, (ii) the decision made by each individual who participated in the 


determination of approved compensation arrangement, (iii) the information on which the 


compensation arrangement was based and its source, and (iv) any actions taken, 


consistent with the Conflict of Interest Policy referenced in Section 6.3(a), with respect to 


consideration of the compensation arrangement by anyone who otherwise is authorized to 


vote on compensation arrangements but who had a conflict of interest with respect to the 


transaction.   
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6.4 Duties of the Chairman of the Board.  If appointed, the Chairman of the Board 


shall oversee all of the general business and affairs of the Corporation.  The Chairman of the 


Board shall preside at all meetings of the Board of Directors and shall perform such other duties 


as may be prescribed by the Board of Directors from time to time.  The Chairman of the Board 


shall be the Chairman of the Meeting for any meeting at which such person is present. 


6.5 Duties of the President.  The President shall be the Corporation’s Chief Executive 


Officer and shall supervise the Corporation’s business and affairs.  The President shall be 


responsible for the appointment, removal, replacement and supervision of all of the 


Corporation’s employees.  The employees hired by the President shall be compensated as 


determined by the President.  Except as may otherwise be specifically provided in a resolution of 


the Board, the President will be the proper officer to sign on behalf of the Corporation any 


agreement or other instrument of any significant importance to the Corporation and be the person 


to act as Chairman of the Meeting if there is no Chairman of the Board or such person is not 


present at a meeting. 


6.6 Duties of the Vice President.  The Corporation may have one or more Vice-


Presidents.  Any Vice-President(s) shall perform the duties that are assigned to such office (or to 


a particular Vice-President if there exists more than one Vice President) by the President or the 


Board.  Any Vice-President as designated by the President or the Board will be vested with all of 


the powers and charged with all of the duties of the President in the event of the President’s 


absence or inability to act. 


6.7 Duties of the Secretary.  The Secretary will keep or cause to be kept the minutes 


of meetings of the Board of Directors, the minutes of the meetings of any committee of the 


Board of Directors, all unanimous written consents of the Board of Directors and any committee 


of the Board of Directors, and will see that all notices are duly given in accordance with the 


provisions of these bylaws or as otherwise required by law. The Secretary will be custodian of 


the corporate seal, if any, and corporate records and, in general, will perform all duties incident 


to the office.  Except as otherwise may be specifically provided in a resolution of the Board of 


Directors, the Secretary and each assistant secretary will be a proper officer to impress the 


Corporation’s seal, if any, on any instrument signed by the President, a Vice-President, or any 


other duly-authorized person, and to attest to the same. 


6.8 Duties of the Treasurer.  The Treasurer will keep or cause to be kept full and 


accurate accounts of receipts and disbursement in books belonging to the Corporation, and will 


cause all money and other valuable effects to be deposited in the Corporation’s name and to the 


Corporation’s credit in such depositories, subject to withdrawal, in such manner as may be 


designated by the Board of Directors.  The Treasurer will render to the Board of Directors and/or 


the President at proper times an account of all transactions as Treasurer and of the Corporation’s 


financial condition.  The Treasurer shall be responsible for preparing and filing, or causing to be 


prepared and filed, such financial reports, financial statements, and returns as may be required by 


law. 


VII.  CONFLICTS OF INTEREST 


The Corporation’s Conflict of Interest Policy must be consulted and satisfied prior to 


entering into any transaction or arrangement covered by such Policy.  The directors and officers 


of the Corporation shall annually acknowledge such Policy. 
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VIII.  INDEMNIFICATION 


The Corporation shall, to the fullest extent possible under the laws of the State of 


Arizona, indemnify the directors, officers, employees and agents of the Corporation with respect 


to liabilities and expenses arising out of any action, suit or proceedings in which they become 


involved by reason of their affiliation with the Corporation.  Nothing contained herein shall 


prevent the Corporation from obtaining appropriate liability insurance for any of the foregoing. 


IX.  SEAL 


The Board may provide for a seal of the Corporation that will have inscribed thereon the 


name of the Corporation, the state and year of its incorporation, and the words “Corporate Seal.” 


X.  AMENDMENTS 


These bylaws may be altered, amended, supplemented, repealed, or temporarily or 


permanently suspended, in whole or in part, or new bylaws may be adopted, by a majority vote 


of the members at any duly-constituted meeting or, alternatively, by unanimous written consent 


to corporate action by the members without a meeting. 












Minutes of the First Meeting of the 


Board of Directors 


Camino Montessori 
 


The first meeting of the Board of Directors named in the Articles of Incorporation of Camino Montessori, a non-profit corporation 


organized under the laws of the State of Arizona, was held at 2118 E. La Donna Drive, Tempe, Arizona, on November 23, 2009. 


 


The following members were present, constituting the entire Board:  Judy Webster, Kevin Webster, Marianne Mulligan, Alvaro 


Otalora, and Rebecca Brandon. 


 


I. Dinner & orientation to Montessori education.  Board members viewed a video produced by The Montessori Foundation.  A 


discussion about Montessori philosophy, beliefs, and methods followed the video. 


 


II. Following general orientation to Montessori, Judy reviewed the status of Camino Montessori 


A. Why “Camino Montessori”?—Camino means ‘the way’, ‘the path’, ‘the method’ in Spanish.  Like the Spanish name to 


connect with Hispanic culture in the area—we are in Arizona!  Camino Montessori means ‘the Montessori way’. 


B. Currently, Judy is in partnership with Legacy Montessori (Maricopa) to establish Camino’s campus in Maricopa. 


1. Upcoming parent info meeting, 12/8/10, to share the Montessori vision for Maricopa.  Intent is to get interest for 


elementary program in the area. 


C. The Camino vision is to provide Montessori to students and families regardless of race, culture, ability, or socio-


economic status.  Maricopa would benefit from our program/school. 


1. Hope to have the campus in easy access to “poverty & blight” designated area of town—‘old Maricopa’ 


2. Hope to attract students from Hispanic & Native population—diversity. 


3. Long term vision is to be bilingual—Spanish & English 


4. Public funding currently only way to ensure Camino Montessori a free public option. Judy motioned to move 


forward with AZ charter application.  Kevin seconded the motion.  The motion was passed unanimously. Will 


move forward with charter option—Current competition:  Legacy Traditional (thru middle school) and Pathways 


Charter (thru elementary). 


 


III. Judy reviewed corporate/business structure update 


A. Attorney:  Marc Schultz, Snell & Wilmer 


B. Accountant:  Brenda Blunt, CBIZ 


C. Articles of Incorporation are completed and have been submitted to ACC 


D. By-laws still need to be completed and filed 


E. Still need to apply for 501(c)3 exemption status w/IRS—will work with CBIZ on this 


F. Need to research banks and set up business account 


G. Need to research email and website options 


 


IV. Teacher recruitment 


A. Judy will most likely teach for first several years 


B. Johana may be interested in Montessori Primary credential 


C. South Mtn. Comm. College has training program, and a possible grant for tuition assistance 


 


V. Adjourned--Discussed schedule for future board meetings, and decided that, initially, we would meet on an as needed 


basis. 
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AGENDA ITEM:  New Charter Application – Camino Montessori            
 
Camino Montessori submitted a complete charter application package for the Board’s consideration. The revised 
application package meets the requirements set by the Board for the 2012‐2013 application cycle. This report 
contains: 


1. A staff overview of the application package, including a description of the proposed education plan, 
a description of the applicant’s organization with a summary of information submitted regarding 
applicant education and experience, and a description of the applicant’s business plan, 


2. Additional background information regarding the qualifications of the applicant, based on 
affiliations with current or prior charter operations, and 


3. Staff’s recommendation regarding this application package. 
 
Additional items in the portfolio include: 


 A copy of the final scoring rubric which confirms the application package does meet the 
requirements as demonstrated through the review of the preliminary application package submitted 
on July 1, including the technical assistance provided to the applicant and review of the revised 
application package submitted on December 15, and  


 Each section of the revised application. 
 
SUMMARY OF THE TITLE PAGE 
Camino Montessori is an Arizona nonprofit corporation formed in November, 2009. The authorized 
representative for the corporation is Judith Webster. The proposed school, Camino Montessori, will serve grades 
K‐2 in Maricopa.  
 
Mission Statement 
The stated mission of Camino Montessori is as follows:  The mission of Camino Montessori is to provide a high 
quality authentic Montessori school in the City of Maricopa area... ...that empowers every child to realize their 
fullest potential through active, reflective, and creative education. ...that fosters a love for learning through 
active partnerships involving students, parents, teachers, staff, and the community at large. ...that embraces our 
diversity and unique talents in a safe, challenging, respectful, and supportive environment. ...that recognizes 
that personal growth is life‐long and involves responsibility towards ourselves, others, and the earth; thus 
becoming self‐determined, self‐motivated, and contributing members of society.. 
 
A. EDUCATION PLAN – The following summary was created by pulling key phrases from the narrative of the 
applicant’s Education Plan. 


Educational 
Philosophy 


Philosophical approach 
Camino Montessori’s philosophy emphasizes using the Montessori framework for 
curriculum design and implementation. Montessori classrooms are composed of two, 
three, or more age levels in a classroom community.  Children of mixed age levels and of 
different abilities work together for several years. Students will be taught and encouraged 
to use cooperative strategies for learning and as a guide for their behavior. Since the child 
learns to glean information from many sources, instead of being continually directed by 
the teacher, it is the role of teachers to prepare and continue to adapt the environment 
and to link the child to it through carefully planned lessons. 
 
The daily schedules will allow for flexibility, and provide for at least one uninterrupted 2‐3 
hour work period (“Great Period”).  Children will be supported in selecting their own 
work, and progressing at their own pace.  Classroom emphasis will be placed on direct, 
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personal hands‐on contact with educational materials and/or concrete models. Children 
will have a considerable amount of freedom of movement and choice, within well‐defined 
limits on the range of behavior. 
 
Rationale 
Camino Montessori is committed to implementing an authentic Montessori education 
program for students and families in the City of Maricopa. There is currently no private or 
public option for a Montessori elementary level.  Several local business leaders agree a 
Montessori education option would benefit the community. Approximately 1,200 K‐12 
students leave Maricopa each day to attend elementary and high schools in the Phoenix 
area.  The applicant believes that providing a Montessori option in Maricopa will meet the 
needs of some of these diverse learners going elsewhere, but will also help to strengthen 
the community on wider economic and social levels. 


Target 
Population 


The City of Maricopa is located in Pinal County, with a population of 43,482. About 60% of 
the population is White, 25% Hispanic, and the remaining 15% is primarily African and 
Native American. About 25% of children in Maricopa are currently considered ‘below 
poverty level’. The area within a 10 mile radius of Maricopa includes the Ak Chin Indian 
Community with a population of around 700, and the Gila River Indian Community with a 
population of approximately 14,000. Legacy Montessori, Inc. is a preschool that has been 
serving families and children in this community for about seven years (many of these 
children are now enrolled in Montessori elementary schools in the Metro Phoenix area), 
and they are actively supporting the applicant’s efforts to open Camino Montessori in 
Maricopa. 


Program of 
Instruction – 
the applicant 
was required 
to describe a 
program of 
instruction that 
supports the 
educational 
philosophy and 
target 
population. 


Framework: The narrative states that Camino Montessori will have “Cosmic Education,” 
as developed by Dr. Montessori, as the essence of their educational framework. Cosmic 
Education  has six essential pieces: 


 A unitary vision of the world 


 Knowledge of the universe as an organizing whole 


 An appreciation of interdependency 


 An awareness of our own “cosmic task” 


 Humanity’s experience of a new way of life, and our great potential for peace 


 A scientifically based pedagogy that passes from the whole to its details. 
The unified and integrated curriculum unfolds as a spiral, and uses themes, which are 
referred to as “Great Stories”, designed specifically to engage the child’s “awakened 
curiosity”, and to provoke within them an awakening sense of time, of place, and of 
purpose for being. 
 
Methods of Instruction: The narrative lists the Montessori Method to be used as the 
primary method of instruction. Using the power of ‘story’ to connect with and engage the 
child, Montessori teachers present new concepts by telling a story, presenting an 
impressionistic lesson which may include concrete props or materials that illustrate key 
concepts, or by posing questions that promote discussion and motivation to learn more. 
The Montessori teacher serves as facilitator/director of student learning by actively 
engaging them in pursuing answers to their questions, either individually or in small 
research groups. Through observation and recordkeeping, the teacher is able to plan 
appropriate sequences of lessons and remediation that responds more specifically to each 
child’s or group’s needs. 
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Methods of Assessment: The narrative lists the following to be used as their methods of 
assessment: 


 Formative assessments include: 
o Teacher observations and anecdotal records,  
o Student portfolio samples and artifacts of work,  
o Student & teacher created rubrics, peer & self‐evaluations,  
o Individual and group projects & presentations, etc. 


 Summative assessments include: 
o Teacher made assessments 
o Standardized assessments, such as summative screening and diagnostic 


assessment tools used to establish benchmarks and track progress in the 
core academic areas of math and reading, 


o Required norm and criterion referenced assessments (i.e., AIMS, and 
Stanford 10).  


School Calendar  Standard, 182 days 


Student Count  Year  Grades Served  # of Students  # of Sites 


1  K‐2  40  1 


2  K‐2  55  1 


3  K‐2  70  1 
 


Curriculum 
Samples 


Curriculum samples for Camino Montessori were provided for grades K‐2. The table below 
indicates which curriculum samples in the revised application package met all Board 
requirements (+), and which had deficiencies (‐). Details can be found in the attached 
Scoring Rubric. 


 


Grade  Math  Reading  Writing  Science 


K  +  +  +   


1  +  +  +   


2  +  +  +   
 


PMP   The Performance Management Plan (PMP) for new applicants is for the purpose of 
ensuring the school’s curriculum, instruction, monitoring of student achievement, and 
professional development are in place and appropriate for providing a quality education 
for each student it serves. It is also intended to focus the school on meeting the Board’s 
level of adequate academic performance. 


The table below indicates the criteria in the revised PMP that met Board requirements (+), 
or had deficiencies (‐). Details can be found in the attached Scoring Rubric. 


 


Evaluation Criteria  Math  Reading


Predicted Baseline for percent passing in AIMS  66%  64% 
Aligns with the applicant’s Education Plan. +  + 
Presents a viable plan for managing student academic performance that 
includes a predicted baseline and annual benchmark targets for the first 
two years of operation which reflect incremental progress toward the 
end target. 


+  + 


Identifies action steps, timeline, responsible party, evidence of meeting 
action steps, and budget for accomplishing all four prescribed strategies. 


+  + 
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Reveals a progression of actions from start to finish for each strategy 
that are sequential, timely, and contribute to the school’s ability to 
meet the identified end target. 


+  + 


Creates action steps that complement and support the other strategies 
to the extent appropriate. 


+  + 


Includes artifacts that provide evidence of the implementation of each 
action step. 


+  + 


Provides adequate resources, i.e. time, money personnel, etc. to 
implement the action steps that support the strategies. 


+  + 


Reflects costs from the Performance Management Plan in the Start‐Up 
and Three‐Year Operational Budget. 


+  + 


For reference, FY 2011 AIMS State Average Passing Percentage is provided below. 
Parentheses indicate change from FY2010 State Average Passing Percentage. 


  K‐8 Math: 61% (+2%)  K‐8 Reading: 75% (+2%) 


Education Plan Findings 


Preliminary application package: 20/40 scoring areas did not meet the criteria.  


The revised application, for which consideration is being given, did not meet Board requirements in 1/40 
scoring areas in the Education Plan section. Details of the scoring areas that did not meet, listed below, can 
be found in the attached Scoring Rubric. 


A.4c 


 
B. ORGANIZATION DESCRIPTION 
Camino Montessori is a nonprofit corporation, located in Tempe, Arizona, that was created on November 23, 
2009 for the purpose of operating a charter school with five Directors:  Judith Webster, Kevin Webster, Alvaro 
Otalora (resigned on unknown date), Marianne Mulligan, and Rebecca Brandon. Later, Carol Hoover was added 
(took office 05/10/10). The corporation as it is being considered today includes 5 Directors. 
 
Roles and Responsibilities 


Corporate Board  Governing Body 


Camino Montessori’s Board of Directors is currently 
a “planning and development” Board. It is the intent 
of Camino that, upon award of a Charter, the Board 
will begin its shift to a governing board model. 
Camino will move current members to the new 
Board. 
 
The duties of the President shall consist of 
supervising the corporation’s business and affairs.  
The President will be responsible for the 
appointment, removal, replacement and supervision 
of all the corporation’s employees and will be the 
officer responsible for entering into agreements on 
behalf of the corporation.  The Executive Director 
will also be responsible for overseeing the 
development and implementation of the preschool 
and elementary programs at Camino Montessori.  
 


At Camino Montessori there will be no unwritten 
Board policies. The only policies, decisions, 
authorizations, or limitations in effect at the Board 
level are those explicitly stated as written policies 
after a vote of adoption. These policies will be given 
to the Executive Director, who has exclusive 
authority over his or her staff. Camino Board 
members will not advise staff members. 
 
Policy oversight will involve four essential elements 
of Board policies that must be in place to govern the 
behavior of a business or organization. Policy 
oversight will specify: 


 The ends to be achieved by the organization. 


 Unacceptable means to those ends, or means 
limitation. 


 The authority of and powers of delegation to the 
Executive Director (ExD). 
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The narrative indicates that Judith Webster shall 
serve as both President and Executive Director 
(ExD).  The narrative also indicates that the ExD will 
sit on the Board as a non‐voting ex‐officio member. 


 Ongoing monitoring and directive development. 
 
The ExD will sit on the Board as a non‐voting ex‐
officio member and will function as chief advisor to 
the Board, guiding it the full range of its activities, 
and serve as the chief communicator between the 
Board and the faculty and staff. 


 
Establishment of Governing Body 
The Principals for Camino Montessori are the Members of the Board of Directors. Currently this is a planning 
Board and it is their goal to transition to a more formal Governing Board upon award of the Charter. Any 
member of the Board may make a recommendation for new members and the rest of the Board will vote 
whether to bring that person on after an interview process and clearance of requirements. The school Founder 
and Executive Director is currently responsible for ensuring that all new Board members receive orientation to 
Montessori education and the mission of our school. A Camino Montessori Board of Directors Handbook has 
already been developed and will continue to be refined as the Board transitions beyond its early development. It 
will be expected that as part of the orientation process, each Board Member will observe the school for at least 
one full day. The Handbook serves as a reference for policies and procedures, as well as providing a common 
framework for the Board. 
 
School Governing Body  


Member Type  Number  Name 


Organization Principal(s)  5  Judy Webster, Kevin Webster, Marianne Mulligan, Rebecca 
Brandon, Carol Hoover 


 
Charter Principal Background Information  


Principal Name  Confirmed Education History  Confirmed Employment History  FCC  Notes 


Judith Webster  B.S. Psychology, Excelsior 
College, New York 


2009‐present
Administrative Assistant, Arion 
Care Solutions 
2001‐2009: 
Lead Teacher – Upper Elementary,  
Desert Garden Montessori


Valid  There were no 
concerns 
identified with the 
background and 
internet checks. 


Kevin Webster  M.B.A., 2006, University of 
Phoenix 


2009‐present: 
Area Supervisor, Arion Care 
Solutions 
2009‐2010: 
Business Development Manager, 
 FM Solutions 
1983‐2009: 
Vice President, The Centers for 
Habilitation


Valid  There were no 
concerns 
identified with the 
background and 
internet checks. 


Marianne 
Mulligan 


B.A. Human Services, 
Northeastern University, 
Boston, MA 


2005‐present:
Vice President of Operations, 
Arion Care Solutions 


Valid  There were no 
concerns 
identified with the 
background and 
internet checks. 


Rebecca 
Brandon 


B.A. Business Management, 
University of Phoenix, 
Tempe, AZ 


2007‐present:
Senior Vice President, Beatitudes 
Campus 


Valid  There were no 
concerns 
identified with the 
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1990‐2007:
Administrator of Resident 
Services, Friendship Village of 
Tempe 


background and 
internet checks. 


Carol Hoover  N/A  2004‐present:
Co‐Owner, Preschool Teacher, 
Legacy Montessori, Inc. 


Valid  There were no 
concerns 
identified with the 
background and 
internet checks. 


Organization Description Findings 


Preliminary application package: 5/23 scoring areas did not meet the criteria.  


The revised application did not meet Board requirements in 2/23 scoring areas in the Organization 
Description section of the application. Details of the scoring areas that did not meet, listed below, can be 
found in the attached Scoring Rubric. 


B.3f 


B.4b 


 
C. BUSINESS PLAN 
 
Site Information  


Proposed 
School Name 


Camino Montessori 


Proposed 
Location 


Unconfirmed locations: 
Maricopa, AZ (restored historical ranch house at Porter Rd. & Maricopa/Casa Grande 
Highway) 
Maricopa, AZ (retail space within a strip mall on Maricopa Highway at the Garvey 
intersection) 


Proposed 
Facility 


The facility will consist of, in the first year, one flexible classroom space and office/storage 
space of 2,000‐2,500 square feet total. In year 2 this will increase to 2 classrooms and 3,200 
square feet, and in year 3, 3 classrooms and 4,000 square feet. Ideally, the facility will 
include an area for outside education, with water and room for gardening and composting. 


 
Budget 


Secured Funds  The applicant has secured a loan from Judith Webster and Kevin Webster for start‐up 
purposes. The secured funds, in the amount of $51,800 as stated by the applicant, are 
available as confirmed by National Bank of Arizona and Tempe Schools Credit Union.  


Start‐up 
Budget 
 


The start‐up budget, in the amount of $48,025, includes: salaries and benefits for Lead 
Teacher, Administrative Assistant, and Teaching Assistants;  office and instructional 
supplies; legal fees, IT setup costs, curriculum material, software, marketing/advertising, 
lease payments, fees/permits, insurance, utilities, furniture, and technology equipment. 
At the end of the start‐up period, revenue exceeds expenditures. 


Annual 
Operating 
Budgets 


Year one operating budget is based on 81% of anticipated student enrollment of 40 
students, with a projected per‐student equalization funding of $6,390. Projected annual 
budget balances are: Year One – $11,189, Year Two – $27,280, and Year Three –$54,920. 
At the end of each year revenue exceeds expenditures. 


 
Business Plan Findings 
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Preliminary application package: 6/22 scoring areas did not meet the criteria.  


The revised application did not meet Board requirements in 1/22 scoring areas in the Business Plan section 
of the application. Details of the scoring areas that did not meet, listed below, can be found in the attached 
Scoring Rubric. 


C.2c 


Scoring Rubric Summary 
 
Preliminary application package:  37% of the scoring areas did not meet the criteria.        
Revised application package:         5% of the scoring areas did not meet the criteria. 
 
 
 
Board Options: 
 
Option 1:  The Board may approve the application.  Staff recommends the following language for consideration:  
Based upon review of the contents of the portfolio provided for this applicant and the information provided by 
the representatives of the applicant during consideration, I move to approve the application and grant a charter 
to Camino Montessori to establish Camino Montessori charter school to serve grades K‐2. 
 
Option 2:  The Board may deny the application package.  The following language is provided for consideration:   
Based upon a review of the contents of the portfolio provided for this applicant and the information provided by 
the representatives of the applicant during consideration, and given it is within the sole discretion of the Board 
to approve or deny a charter, I move to reject the application and deny the request for a charter of Camino 
Montessori to establish a charter school for the reason that the applicant is not sufficiently qualified to operate 
a charter school due to:  (list the specific reasons the Board may have found during its consideration).  
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A.3. 1 Mastery and Promotion 
 


Background 
Camino Montessori adheres to the developmental continuum as prescribed by Dr. Montessori 
in her “Four Planes of Development” (refer to Section A.1).  As mentioned in previous sections 
of this application, our elementary curriculum is designed for children within their second plane 
of development, which comprises ages 6-12 years (1st-6th grade).  It is our vision to offer the 
complete Montessori elementary program by the 2015-2016 school year. 
 
During our first 3 years of operation, we will be growing into, and stabilizing our Elementary I 
(1st-3rd grade) level/program which will initially include our Kindergarten students.  Our goal is 
to offer the complete Montessori primary level (3-6 year olds) by our 3rd-4th year of operation, 
which will include our Kindergarten students. 
  
In Montessori education there are three critical transition periods where it is necessary to 
evaluate the readiness for a child to advance to the next level;  at the end of the Kindergarten 
year, the end of Elementary I (typically 3rd grade), and, finally, the end of Elementary II (typically 
6th grade).  Prior to these transitions, our holistic evaluation process occurs continually 
throughout each day, week, and culminates at the end of each academic year. 
 
We believe that our school’s development and success is a composite of all development at our 
school—child, teacher, support staff, Director, and parent.  Montessori evaluation goes to the 
root of the word evaluate:  to bring out values, to discuss, exchange, give feedback so that 
optimal levels of engagement and partnership make for a strong, supportive, and focused 
learning environment.  While school management by goals and objectives has its place, 
evaluation as a “whole-school process” is in line with our holistic learning approach and 
philosophy of education.  Our practice of evaluation will continually be at the “heart” of our 
school environment.   Therefore, Camino Montessori has adopted the “Cycle of Evaluative 
Inquiry”, as defined in The Whole School Montessori Handbook (North American Montessori 
Teacher Association), which will guide all levels of evaluation, including our student assessment 
process outlined in Section A.3 
 


Briefly, The Cycle of Evaluative Inquiry involves 4 “key 
components”, which are: 
Observation—Careful observation is essential to any 
meaningful evaluation.  The challenge in observation 
is to watch and listen without bias or prejudice. 
Reflection—Reflection upon observations gives 
attention to details and seeks to make sense of them.  
Does the observation validate or challenge 
assumptions?  Reflection helps us to see patterns and 
make connections. 
Questioning—Questions are equally as important as 
answers because through questioning we gain new 
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insights and discoveries.  Our questions, based on observation and reflection, lead us to 
propose possible answers as a way of investigating, modifying, perfecting, and creating. 
Action/Decision—Decision and action are ways of testing our ideas, improving our practice, 
finding a different or better solution.  They spring from our questions, but do not lead, by 
themselves to answers.  The answers evolve as we continue the cycle of inquiry—again, 
observing the results or effects of actions and continuing through the circular process. 
 
Promotion/Retention Practice 
Our Montessori curriculum accommodates a full spectrum of learners due to its rich curriculum 
designed to respond to the interests and tendencies of children at this level in their 
development.  Accommodation to individual needs (a ‘personalized’ approach) is an inherent 
asset of our methodology.  We expect our students to progress each year by completing the 
Montessori curriculum, and mastering core academic skills as outlined in State standards—both 
necessary to support their success at the next level. 
 
When considering promotion (accelerating a student to the next level), the child’s social and 
emotional growth is to be taken into consideration.  Parents and teachers, (and the Director, if 
deemed necessary) will determine if this is the best course of action for the student by using 
criteria such as intellectual maturity, academic achievement, standardized testing, and 
including physical, social, psychological, and emotional considerations. 
 
Retention (remaining at the same level for an additional year) is an action that may be taken to 
assist a student to be more successful in their learning.  Early intervention is critical for 
maximizing the positive outcomes needed for our students’ success.  Risk for retention will be 
identified as early in the child’s school career as possible.  As soon as a student is identified as 
‘at risk’, the teacher and the Director will begin interventions to assist the student in the areas 
of concern.  Parents will be included in this discussion/process as early as possible, and as early 
in the school year as possible. 
 


 Students will be identified for promotion or retention on the basis of: 


 Academic achievement and standardized testing 
Current Minimum Expectations for Promotion to the Next Grade/Level 


 Completes at least 80% of Camino Montessori curriculum at 80% mastery 
 Meets Arizona State Board for Charter Schools (ASBCS) Level of Academic 


Performance set for State math and reading assessments. 


 Physical, social, psychological, and emotional considerations 


 Special needs 


 Information provided by parents, guardians, teachers,  and other outside resources, 
when applicable 


 
The demonstration of individual student learning will be measured by, but not limited to, the 
following: 
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 Montessori-based assessments in core curricular areas (e.g., Albanesi Montessori 
curricular products and assessment tools).  Minimum expectation:  Completes at least 
80% of Camino Montessori curriculum at 80% mastery as indicated by MRX generated 
records and data 


 Teacher/Classroom-based student assessments and observations in reading, language 
arts, and math--grade level placement scores at least a year above/below expectations. 


 Scientifically based diagnostic screening and assessments in math and reading 


 State mandated assessments (AIMS & Stanford 10)—exceeding/falling below grade level 
expectations as defined by the Arizona State Board of Charter Schools and the Arizona 
Department of Education (ADE). 


 The meeting of intervention goals/objectives as determined by the Student Support 
Team (SST) and/or the student’s IEP. 


 
English Language Learners (ELL) 
With current research indicating that it takes 2-3 years to become proficient in English 
conversational skills, and 5-7 years to become cognitively/academically fluent, Camino 
Montessori recognizes that English Learners may be ‘at risk’ based on the challenges they face 
in acquiring mastery of curricular areas in English.  Students learning English will be provided 
with supplemental instruction as a key intervention to ensure that they will eventually gain 
expected proficiency for their level. 
 
Decisions regarding the promotion or retention of students identified as English Language 
Learners require special consideration.  Following the supplemental instruction for the  
English Learner, if it is determined through the SST process that the student would benefit from 
retention, the above determinations and process will be followed. 
 
Special Education (IDEA) 
Students whose physical, mental, or learning disabilities are provided protection under the 
Individuals with Disabilities Education Act have their educational needs supported through 
Special Education (specially designed instruction) and related services (which enable them to 
benefit from their Special Education program). 
 
Modification of curriculum and student assessment will be utilized for students on an Individual 
Education Plan (IEP).  Accommodations put in place for students who have a 504 Plan or are in 
Special Education are not used when considering retention of the student. 
 
Retention may be considered for students on a 504 Plan or IEP if the academic, social and 
emotional needs of the student would benefit from remaining in the same level for an 
additional year.  The SST will include a ‘highly qualified’ educational specialist, as defined and 
required by Arizona Charter Law. 
 
Appeals Process 
When recommendations for promotion or retention are not agreed upon by the parents and/or 
guardians, they will be advised of their right to appeal first to the Director, and, if not resolved, 
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may present a final appeal to the Camino Governing Board.  The Director will provide the 
Governing Board all pertinent documentation relating to the promotion/retention decision, 
including, but not limited to, assessment/testing results, student progress reports, and SST 
meeting notes. 





