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Il Sustainability
A. Organizational Fiscal Viability
Part 2

The present operations of CPLC Community Schools benefit tremendously from the relationship
with Chicanos Por La Causa, Inc. (CPLC). CPLC is a nationally recognized organization and
Arizona’s largest Community Development Corporations, which is headquartered in Phoenix.

CPLC provides the community with a distinct, yet integrated group of services in education,
housing, economic development and social services. Focused on individuals and families with low
or moderate income levels, CPLC compliments its service offerings with cultural and linguistic
competencies.  Through strategic and manageable growth, CPLC’s annual revenues have
experienced double digit growth. Our wide breadth of programs provides access to our
constituents across Arizona. CPLC maintains office and/or program sites in all of Arizona’s fifteen
counties and annually serves the needs of over 125,000 individuals.

Diligent management has been a hallmark at CPLC. More than eighty-eight percent of all funds
received by CPLC are applied to direct services. With an average tenure of twelve years for our
senior management, the often unpredictable non-profit sector is steadied through extraordinary
dedication.

Though CPLC Community Schools (CPLCCS) is legally distinct from CPLC, there are operational
overlaps, and CPLCCS is dependent on CPLC for marketing and public relations support, financial
assistance or financing guarantees, school facilities acquisition or construction, and services
provision, among other potential benefits. Certain operational and cost efficiencies are achieved on
behalf of the schools by purchasing or contracting services from CPLC, and these include but are
not limited to: the school’s overall insurance needs; payroll; health benefits and retirement plans;
and being included in CPLC’s contract for an annual independent audit.

CPLCCS fiscal viability is based in a large part on the operational, structural and legal relationship
between the school and CPLC. CPLC represents that is has the ability, experience, and
qualifications to provide appropriate external services on a contractual basis to assist in the efficient
operation of the charter school, and specifically that is has the experience to provide services and
support in the areas of information management & technology services, financial and accounting
services, human resource services, corporate & contract compliance services and assistance,
strategic communication services and support as well as resource development services and
assistance.

CPLC Community Schools utilizes the Finance and Accounting Policies and Procedures developed
by CPLC for all it core businesses. CPLC Community School is exempt from USFRCS; however,
we utilize the USFRCS accounting structure for coding, developing budgets, and creating financial
statements. Per internal policy, purchasing, cash management, and all other fiscal activity are

governed by specific practices.





Fiscal responsibility is essential for both CPLC and CPLCCS. We are challenged by an ever-
increasing need to use sound financial planning and practices to maintain our stability. Every
professional staff member must share in the financial responsibility of the organization. The
development of a budget, followed by direct responsibility and accountability for that budget, is an
extremely important part of each professional staff person’s development. Under the financial and
accounting services arena, CPLC provides “back-office” accounting services for the school. This
includes payroll services, accounts payables, accounts receivable services, maintaining accounting
system records and reports; petty cash management, preparation and submission of monthly and
year-to-date detailed line item reports of actual revenues and expenditures versus budget figures;
and tracking of expenditures for furniture, fixtures, and equipment. In addition, CPLC maintains
adequate records and books of account for school, record retention schedule as well as supplies
school with the necessary and relevant data and other information, such as monthly balance sheets,
sources and uses of funds.

At the end of each fiscal year, following Governing Board approval, on behalf of the school, CPLC
ensures that a compilation and audit of the books and records is performed and completed per

charter contract and statute.

CPLC assist the Superintendent in preparing the annual budget for approval by the school
Governing Board and submission to the State Department of Education. It is understood that the
Governing Board of the school is the final decision-maker on all necessary issues and operating

budget.

Internal policy dictates that any expenses over $1,000.00 must follow a process of review, up to
the approval of the Chief Financial Officer of CPLC in the event of major expenditures exceeding
$25,000.00. Further, purchases over $1,000.00 must have at least 3 bids submitted.

Expenses at the school level must be approved by the Principal and follow the same process for the
organization. For most purchases, Principal and Superintendent Approval suffice.

CPLC is one of the largest receiving agents for philanthropic support, with nearly 100 donors from
some of the largest state and national corporations, organizations, and companies. CPLC has a
resource development department with six staff members whose main focus is to respond to
requests for proposals through a variety of entities including governmental, state, city, county,
foundations and corporations. CPLC also plans special events to provide additional funding for
special initiatives (college scholarships), community events (children’s holiday celebration) and for
raising general operating funds (CPLC Annual Dinner).

In addition to responding to request for proposals and planning events, the organization has many
for profit subsidiaries. These subsidiaries provide a flow of unrestricted revenue to the non-profit

side. This funding is used to cover programmatic deficits and budget shortfalls.

CPLC has strong internal controls, comprehensive asset and risk management systems built into
their accounting and financial management policies and procedures, and has a strong computer and
management information system capable of managing the complexities of CPLC programs, as well
as numerous other complex government programs in which it participates. CPLC has systems in

place to provide continuous monitoring of all programs for compliance with applicable regulations





as well as with performance measures that are in place through internal guidelines and imposed by
external public and private funding agencies.






Il Sustainability
B Strength and Stability of the Governing Body

Part 1

The current members of the Board of Directors bring many years of diverse experience,
expertise and leadership in the fields of education, business and law. They are committed
to the vision of CPLC and CPLC COMMUNITY SCHOOLS and bring a solid
understanding of the educational needs of the Tucson community.

Tillie Arvizu, President - Vice President/Area Manager South East Arizona, Chicanos
Por La Causa, Inc. Ms. Arvizu has worked for Chicanos Por La Causa in its Tucson
office for approximately 25 years. Ms. Arvizu’s positions with CPLC have included
Director of Housing Development, Director of Social Services and Director of Housing
Counseling. Ms. Arvizu became an Assistant Vice President for CPLC in 1994, and was
recently appointed Acting Executive Vice President of CPLC Tucson. She has also been
named President and a Director of the CPLC COMMUNITY SCHOOLS Board. As
Acting Vice President, Ms. Arvizu is responsible for oversight of the wide range of social
service, cultural, and economic development programs including Emergency Assistance,
Home Purchasing, Debt Counseling, Job Training, Youth Leadership Development,
Small Business Loans, and Dropout Prevention, as well as charter high schools for at-risk
youth and an award-winning, affordable housing construction company

Barbara Benton, Vice President - Professor for Northern Arizona University. Dr.
Benton received her Bachelor's Degree in Elementary Education-Spanish (1966) and her
Master's Degree in Elementary Education (1970) from the University of Arizona. In
1977, she studied Educational Administration at New Mexico State University and
received her Doctorate in Education Leadership from Northern Arizona University in
1999. She holds the following certifications: Arizona Superintendent K-12, 2005;
Arizona Principal, 2007; Arizona Supervisor, 2007; and Standard Elementary Education,
K-8, 2007. Ms. Benton is currently an Adjunct Professor at Northern Arizona University
and the Director Magnet Grant Tucson Unified School District. While with TUSD, Dr.
Benton was Director of School Community Relations for eight years, a position that
involved administering the open enrollment process for all district schools, the magnet
student selection process, parent involvement activities, and foreign exchange programs.
In addition, she directed seven Community Schools, three 21st Century Community
Learning Centers and managed approximately $1,700,000 in funds. After 37 years with
TUSD, Ms. Benton retired and the following year wrote a three-year Magnet Grant for
five TUSD magnet schools and was successfully awarded a total of $9.9 million from the
U.S. Department of Education. Ms. Benton’s previous positions included Principal,
Wakefield Extended Year Middle School (1990-1995); Executive Director of Instruction
and General Studies, TUSD (1987-1990); Director of State and Federal Programs, TUSD
(1983-1987); and Assistant Director of Title | Programs, TUSD (1977-1983). Over the
years, Ms. Benton has received numerous awards and honors, including the Magnet
Schools of America's Outstanding Dedication and Exemplary Service Award (2000); the
Founder's Award, MESA (1999); an Appreciation Award from the U.S. Department of





Education's Office of Educational Research and Improvement (1999); and Pima County
Juvenile Court's Appreciation Award (1998). Ms. Benton has served as the Co-Chair of
TUSD's Bilingual Education/Hispanic Studies & Second Language Acquisitions Review
Committee; a Facilitator for TUSD's Magnet Parent Community Advisory Committee;
and Co-Chair of Tucson Association for Bilingual Education. She has also served on the
national 21st Century Community Learning Centers (“CCLC”) program review and
assisted the Arizona Department of Education in writing the regulations for the 21st
CCLC transition from federal to state governance.

Soledad Zuzuarregui, Secretary — Community Member (Deputy Director for Governor
Janet Napolitano's Executive Office (RETIRED)) _ Ms. Zuzuarregui attended the
University of Arizona and Pima Community College (1971-1974), where she took
undergraduate courses in Business Administration and Computers. She received
certificates in Office Administration (University of Arizona, 1973) and Legalization
Officer (INS, Reform Act of 1987). Ms. Zuzuéarregui has worked for the State of Arizona
in various capacities for approximately 30 years. She is currently the Deputy Director for
Governor Janet Napolitano's Executive Office in Southern Arizona (2003-present).
Previously, she worked as an Administrator for ADOA, Capitol Police (1997-2003); The
Arizona Department of Environmental Quality, Southern Arizona Border Team (1997); a
Victim's Witness Advocate at the Attorney Generals’ Office (1995-1997); a Family
Outreach Worker at TUSD's Family Resource and Wellness Center (1992-1994); an
Office Manager for Governor Mofford's Office (1988-1991); Director of Legalization at
CET and as a Tucson Residential Emergency Assistance Trainer at the Arizona State
Department of Commerce (1987-1988); Office Manager for Governor Babbitt's Office
(1980-1986) and Administrative Secretary for New Start Program (Dean of Students
Offices) at the University of Arizona (1974-1979). Ms. Zuzuarregui is currently a board
member of CPLC Tucson, as well as the Foster Care Review Board. Additionally she
volunteers with SECC and Pueblo High School and is a professional translator
(English/Spanish-Spanish/English).

Anna Sanchez, Member — Principal Planner, Department of Urban Planning and Design,
City Of Tucson) Ms. Sanchez attended the University of Arizona, where she obtained
her Bachelor of Arts, with highest distinction, in Elementary Education in 1981. She
subsequently obtained a Masters of Library Science degree from the University of
Arizona in 1987. Ms. Sanchez previously worked with the Tucson Unified School
District as a school librarian. From 1990 until 2000, she was employed as the Senior
Librarian for the City of Tucson Planning Department, during which time she managed
the departmental library. Since 2000, Ms. Sanchez has worked with the Tucson-Pima
Public Library System, and she has been the Branch Manager of the Sam Lima-South
Tucson Branch since 2005. Ms. Sanchez has extensive involvement in various
community organizations. She has served as a board member of CPLC since 1992. She
also is currently a member of Luz High School, Center for Cultural Competence Steering
Committee. She also serves as a member of the Luz Southside Partnership Steering
Committee (1996-present) and a member of REFORMA, a national organization which
works to enhance library services to Spanish speaking communities (1990-present). She
is a past member of City of Tucson Neighborhood Enhancement Team (1997-2002).






Supervisor Richard Elias, Member —Pima County Board of Supervisor’s (County
Supervisor, Pima County District 5) Richard Elias represents District Five on the Pima
County Board of Supervisors. Elected to a second full four-year term in November 2008,
he has served District Five on the Board since February 2002. He served as Chairman of
the Board from January 2006 through December 2009. Richard worked for years in the
development of home ownership opportunities for low- and moderate-income families
before assuming elective office. He was instrumental in creation of Pima County's
Neighborhood Reinvestment program as senior housing project coordinator. That
program develops affordable housing and makes neighborhood improvements in high-
stress areas. He also has been actively involved on many community boards and
commissions. To name a few, he was a charter member of the César Chavez Holiday
Coalition; he served on the Board of Directors of Southern Arizona Center Against
Sexual Assault; he was on the city of Tucson's Community Development Advisory
Commission, recommending block grant projects to the City Council; he served on the
city of Tucson's 2000 Bond Election Advisory Committee. Before joining the county
government, Richard worked for Chicanos por la Causa and for that agency developed a
subsidiary for-profit construction company to work on affordable-housing projects. In
this capacity, he worked closely with minority contractors to promote local economic
development with significant impact. During a stint as Executive Director of the South
Tucson Housing Authority, Richard oversaw the development of 20 new units of public
housing. He began his career in affordable housing at Chicanos por la Causa, where he
eventually opened that agency's Southeastern Arizona office in Cochise County. The son
of a longtime Tucson union printer, Richard worked at Fry's Foods for several years
before going back to college and was a steward for United Food and Commercial
Workers Local 99, the successor to Retail Clerk's Union Local 727. Richard earned a
degree in History, with a minor in Mexican American Studies, from the University of
Arizona in 1988. He earned his high school diploma from Salpointe Catholic in Tucson.
A fifth-generation Tucsonan, Richard is married to Emily Velde Elias and they have a
daughter, Luz.

Jaime Gutierrez, Member - Associate Vice President, University of Arizona, the Office
of Community Relations. Jaime Gutierrez, Associate Vice President of Community
Relations at the University of Arizona, is a UA alumnus (Political Science, ’71) and was
an Arizona State Senator for 14 years. He serves on the Board of Directors of the
Community Food Bank and the Hispanic Women’s Corporation; is president of the City
of Tucson Industrial Development Authority; and a member of the Arizona State
Retirement System Board of Trustees.

Part 2

In the event of a vacancy on the Corporate and Governing Board, the remaining board
members make recommendations to the Tucson Advisory Board (which meets once per
month), which then makes a selection based on a majority vote. Prospective board
members are recruited based on the expertise they bring to the organization and their
connection to the community served. Currently, the average term length of board
members is 6 years. The stability in our board exemplifies the commitment to the
organization and to our mission of all the current board members.





Part 3
CPLC Community Schools is a 501(c) (3) corporation and the corporate board of the
corporation serves as the governing board of the school. The corporate and governing
board is one in the same. The Governing Board is charged with the responsibility of
setting overarching policies, fiscal and operational decision for the organization and the
school.

According to organizational By-Laws, the Corporate/Governing Board manages the
affairs of the corporation and exercises all corporate powers, including establishing
policies for the charter school and amending corporate By-Laws. CPLC Community
Schools’ Board, both legally and in practice, has functioned independently and separately
from both the Tucson Advisory Board for CPLC and the Board of Directors of CPLC.
CPLC Community Schools is, however, a creation of CPLC and an affiliated entity.
Furthermore, the Governing Board:

e Formally approve the school calendar, courses of study and graduation
requirements; the purchase or sale of any property; contracts; salaries or
compensation for all positions; depositories for school funds; incurring or
increasing indebtedness of the school corporation; contracts or agreements with
other public entities for services provided to the school; and take any other actions
or make any other approvals required by applicable law or regulations;

e Develop and approve: management policies and procedures; personnel policies
and procedures; procurement policies and procedures; employee grievance
procedures; parent grievance procedures; and employment contracts for all staff;

e Monitor the operations of the school, particularly to ensure the attainment of
established academic and financial goals (using audits, standardized test scores,
parent, student, and faculty satisfaction surveys, etc.);

e Monitor student performance vs. goals and make any necessary adjustments;

e Review personnel actions, i.e. the hiring and termination of school faculty and
staff, and hear employee and parent grievances;

e Promote awareness of the school’s new educational opportunities among the
city’s families, local civic and political leaders, and the media;

e Participate in school development activities, including fundraising;

e Ensure that the school is in ongoing compliance and requirements established by
the sponsoring agency and Arizona Department of Education.

The Board complies with the Arizona Open Meeting Law. The Board currently meets on
a monthly basis.

The Governing Board, along with designated individual charter holders, understand the
primary focus of charter schools and their responsibility as board members and charter
holders is to ensure that the opportunities are provided to youth to graduate from high
school while increasing academic achievement.





Part 4

Achievement is measured using various methods of assessment, including test scores,
satisfactory completion of specific courses, student portfolios, and rubrics. In developing
and implementing the CPLCCS goals and objectives, close attention is given to both the
Federal and State accountability systems. The governing board/charter holders seek to
establish and implement goals and objectives that impact student performance as well as
attendance rates, dropout rates and graduation rates.

Much of the population served by CPLCCS is considered at-risk of not graduating, and
many students come to our schools as a last resort to dropping out. Regardless of the
student motivation, CPLCCS is committed to providing students with an equal
opportunity to graduate and pursue post-secondary education. CPLCCS has experienced
challenges in meeting the legislative mandates for performance; however, these
challenges are seen as opportunities for improving instruction, academic programming,
and support services.

Academic progress of the schools is monitored with quarterly reports on vital data
including:

Interim Assessment Data — Data demonstrating student progress towards meeting
standards in core subjects.

MAP Data (NWEA Assessments) — Quarterly Data demonstrating student gowth using
the measures of academic progress

Weekly Enrollment/Attendance Reports — Report that includes attendance, enrollments,
withdrawals, and population characteristics (ELL, SPED, Cohort Class).

Monthly Principal Reports — Monthly report from principal with information about
successes, challenges, and progress toward meeting school and organization-wide goals.

AIMS Data
At the quarterly meeting, CPLC Community Schools staff makes recommendations for

changes as needed and based on presented data. The board considers and instructs staff
to provide more information or approves the recommendations.
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Il Sustainability
C Strength and Stability of the Charter Holder

Part 1

The governing board serves as the corporate board for CPLC Community Schools. The
current members of the Board of Directors bring many years of diverse experience,
expertise and leadership in the fields of education, business and law. They are committed
to the vision of CPLC and CPLC Community Schools and bring a solid understanding of
the educational needs of the Tucson community.

Tillie Arvizu, President - Vice President/Area Manager South East Arizona, Chicanos
Por La Causa, Inc. Ms. Arvizu has worked for Chicanos Por La Causa in its Tucson
office for approximately 25 years. Ms. Arvizu’s positions with CPLC have included
Director of Housing Development, Director of Social Services and Director of Housing
Counseling. Ms. Arvizu became an Assistant Vice President for CPLC in 1994, and was
recently appointed Acting Executive Vice President of CPLC Tucson. She has also been
named President and a Director of the CPLC COMMUNITY SCHOOLS Board. As
Acting Vice President, Ms. Arvizu is responsible for oversight of the wide range of social
service, cultural, and economic development programs including Emergency Assistance,
Home Purchasing, Debt Counseling, Job Training, Youth Leadership Development,
Small Business Loans, and Dropout Prevention, as well as charter high schools for at-risk
youth and an award-winning, affordable housing construction company

Barbara Benton, Vice President - Professor for Northern Arizona University. Dr.
Benton received her Bachelor's Degree in Elementary Education-Spanish (1966) and her
Master's Degree in Elementary Education (1970) from the University of Arizona. In
1977, she studied Educational Administration at New Mexico State University and
received her Doctorate in Education Leadership from Northern Arizona University in
1999. She holds the following certifications: Arizona Superintendent K-12, 2005;
Arizona Principal, 2007; Arizona Supervisor, 2007; and Standard Elementary Education,
K-8, 2007. Ms. Benton is currently an Adjunct Professor at Northern Arizona University
and the Director Magnet Grant Tucson Unified School District. While with TUSD, Dr.
Benton was Director of School Community Relations for eight years, a position that
involved administering the open enrollment process for all district schools, the magnet
student selection process, parent involvement activities, and foreign exchange programs.
In addition, she directed seven Community Schools, three 21st Century Community
Learning Centers and managed approximately $1,700,000 in funds. After 37 years with
TUSD, Ms. Benton retired and the following year wrote a three-year Magnet Grant for
five TUSD magnet schools and was successfully awarded a total of $9.9 million from the
U.S. Department of Education. Ms. Benton’s previous positions included Principal,
Wakefield Extended Year Middle School (1990-1995); Executive Director of Instruction
and General Studies, TUSD (1987-1990); Director of State and Federal Programs, TUSD
(1983-1987); and Assistant Director of Title | Programs, TUSD (1977-1983). Over the
years, Ms. Benton has received numerous awards and honors, including the Magnet





Schools of America's Outstanding Dedication and Exemplary Service Award (2000); the
Founder's Award, MESA (1999); an Appreciation Award from the U.S. Department of
Education's Office of Educational Research and Improvement (1999); and Pima County
Juvenile Court's Appreciation Award (1998). Ms. Benton has served as the Co-Chair of
TUSD's Bilingual Education/Hispanic Studies & Second Language Acquisitions Review
Committee; a Facilitator for TUSD's Magnet Parent Community Advisory Committee;
and Co-Chair of Tucson Association for Bilingual Education. She has also served on the
national 21st Century Community Learning Centers (“CCLC”) program review and
assisted the Arizona Department of Education in writing the regulations for the 21st
CCLC transition from federal to state governance.

Soledad Zuzuarregui, Secretary — Community Member (Deputy Director for Governor
Janet Napolitano's Executive Office (RETIRED)) _ Ms. Zuzuarregui attended the
University of Arizona and Pima Community College (1971-1974), where she took
undergraduate courses in Business Administration and Computers. She received
certificates in Office Administration (University of Arizona, 1973) and Legalization
Officer (INS, Reform Act of 1987). Ms. Zuzuéarregui has worked for the State of Arizona
in various capacities for approximately 30 years. She is currently the Deputy Director for
Governor Janet Napolitano's Executive Office in Southern Arizona (2003-present).
Previously, she worked as an Administrator for ADOA, Capitol Police (1997-2003); The
Arizona Department of Environmental Quality, Southern Arizona Border Team (1997); a
Victim's Witness Advocate at the Attorney Generals’ Office (1995-1997); a Family
Outreach Worker at TUSD's Family Resource and Wellness Center (1992-1994); an
Office Manager for Governor Mofford's Office (1988-1991); Director of Legalization at
CET and as a Tucson Residential Emergency Assistance Trainer at the Arizona State
Department of Commerce (1987-1988); Office Manager for Governor Babbitt's Office
(1980-1986) and Administrative Secretary for New Start Program (Dean of Students
Offices) at the University of Arizona (1974-1979). Ms. Zuzuérregui is currently a board
member of CPLC Tucson, as well as the Foster Care Review Board. Additionally she
volunteers with SECC and Pueblo High School and is a professional translator
(English/Spanish-Spanish/English).

Anna Sanchez, Member — Principal Planner, Department of Urban Planning and Design,
City Of Tucson) Ms. Sanchez attended the University of Arizona, where she obtained
her Bachelor of Arts, with highest distinction, in Elementary Education in 1981. She
subsequently obtained a Masters of Library Science degree from the University of
Arizona in 1987. Ms. Sanchez previously worked with the Tucson Unified School
District as a school librarian. From 1990 until 2000, she was employed as the Senior
Librarian for the City of Tucson Planning Department, during which time she managed
the departmental library. Since 2000, Ms. Sanchez has worked with the Tucson-Pima
Public Library System, and she has been the Branch Manager of the Sam Lima-South
Tucson Branch since 2005. Ms. Sanchez has extensive involvement in various
community organizations. She has served as a board member of CPLC since 1992. She
also is currently a member of Luz High School, Center for Cultural Competence Steering
Committee. She also serves as a member of the Luz Southside Partnership Steering
Committee (1996-present) and a member of REFORMA, a national organization which






works to enhance library services to Spanish speaking communities (1990-present). She
is a past member of City of Tucson Neighborhood Enhancement Team (1997-2002).

Supervisor Richard Elias, Member —Pima County Board of Supervisor’s (County
Supervisor, Pima County District 5) Richard Elias represents District Five on the Pima
County Board of Supervisors. Elected to a second full four-year term in November 2008,
he has served District Five on the Board since February 2002. He served as Chairman of
the Board from January 2006 through December 2009. Richard worked for years in the
development of home ownership opportunities for low- and moderate-income families
before assuming elective office. He was instrumental in creation of Pima County's
Neighborhood Reinvestment program as senior housing project coordinator. That
program develops affordable housing and makes neighborhood improvements in high-
stress areas. He also has been actively involved on many community boards and
commissions. To name a few, he was a charter member of the César Chavez Holiday
Coalition; he served on the Board of Directors of Southern Arizona Center Against
Sexual Assault; he was on the city of Tucson's Community Development Advisory
Commission, recommending block grant projects to the City Council; he served on the
city of Tucson's 2000 Bond Election Advisory Committee. Before joining the county
government, Richard worked for Chicanos por la Causa and for that agency developed a
subsidiary for-profit construction company to work on affordable-housing projects. In
this capacity, he worked closely with minority contractors to promote local economic
development with significant impact. During a stint as Executive Director of the South
Tucson Housing Authority, Richard oversaw the development of 20 new units of public
housing. He began his career in affordable housing at Chicanos por la Causa, where he
eventually opened that agency's Southeastern Arizona office in Cochise County. The son
of a longtime Tucson union printer, Richard worked at Fry's Foods for several years
before going back to college and was a steward for United Food and Commercial
Workers Local 99, the successor to Retail Clerk's Union Local 727. Richard earned a
degree in History, with a minor in Mexican American Studies, from the University of
Arizona in 1988. He earned his high school diploma from Salpointe Catholic in Tucson.
A fifth-generation Tucsonan, Richard is married to Emily Velde Elias and they have a
daughter, Luz.

Jaime Gutierrez, Member - Associate Vice President, University of Arizona, the Office
of Community Relations. Jaime Gutierrez, Associate Vice President of Community
Relations at the University of Arizona, is a UA alumnus (Political Science, *71) and was
an Arizona State Senator for 14 years. He serves on the Board of Directors of the
Community Food Bank and the Hispanic Women’s Corporation; is president of the City
of Tucson Industrial Development Authority; and a member of the Arizona State
Retirement System Board of Trustees

Part 2

CPLC Community Schools is a 501(c) (3) corporation and the corporate board of the
corporation serves as the governing board of the school. The corporate and governing
board is one in the same. The Governing Board is charged with the responsibility of





setting overarching policies, fiscal and operational decision for the organization and the
school.

According to organizational By-Laws, the Corporate/Governing Board manages the
affairs of the corporation and exercises all corporate powers, including establishing
policies for the charter school and amending corporate By-Laws. CPLC Community
Schools’ Board, both legally and in practice, has functioned independently and separately
from both the Tucson Advisory Board for CPLC and the Board of Directors of CPLC.
CPLC Community Schools is, however, a creation of CPLC and an affiliated entity.
Furthermore, the Corporate/Governing Board:

e Formally approve the school calendar, courses of study and graduation
requirements; the purchase or sale of any property; contracts; salaries or
compensation for all positions; depositories for school funds; incurring or
increasing indebtedness of the school corporation; contracts or agreements
with other public entities for services provided to the school; and take any
other actions or make any other approvals required by applicable law or
regulations;

e Develop and approve: management policies and procedures; personnel
policies and procedures; procurement policies and procedures; employee
grievance procedures; parent grievance procedures; and employment contracts
for all staff;

e Monitor the operations of the school, particularly to ensure the attainment of
established academic and financial goals (using audits, standardized test
scores, parent, student, and faculty satisfaction surveys, etc.);

e Monitor student performance vs. goals and make any necessary adjustments;

e Review personnel actions, i.e. the hiring and termination of school faculty and
staff, and hear employee and parent grievances;

e Promote awareness of the school’s new educational opportunities among the
city’s families, local civic and political leaders, and the media;

e Participate in school development activities, including fundraising;

e Ensure that the school is in ongoing compliance and requirements established
by the sponsoring agency and Arizona Department of Education.

The Board complies with the Arizona Open Meeting Law. The Board currently meets on
a monthly basis.

Part 3

The Governing Board, along with designated individual charter holders, understand the
primary focus of charter schools and their responsibility as board members and charter
holders is to ensure that the opportunities are provided to youth to graduate from high
school while increasing academic achievement.





Achievement is measured using various methods of assessment, including test scores,
satisfactory completion of specific courses, student portfolios, and rubrics. In developing
and implementing the CPLCCS goals and objectives, close attention is given to both the
Federal and State accountability systems. The governing board/charter holders seek to
establish and implement goals and objectives that impact student performance as well as
attendance rates, dropout rates and graduation rates.

Much of the population served by CPLCCS is considered at-risk of not graduating, and
many students come to our schools as a last resort to dropping out. Regardless of the
student motivation, CPLCCS is committed to providing students with an equal
opportunity to graduate and pursue post-secondary education. CPLCCS has experienced
challenges in meeting the legislative mandates for performance; however, these
challenges are seen as opportunities for improving instruction, academic programming,
and support services.

Academic progress of the schools is monitored with quarterly reports on vital data
including:

Interim Assessment Data — Data demonstrating student progress towards meeting
standards in core subjects.

MAP Data (NWEA Assessments) — Quarterly Data demonstrating student gowth using
the measures of academic progress

Weekly Enrollment/Attendance Reports — Report that includes attendance, enrollments,
withdrawals, and population characteristics (ELL, SPED, Cohort Class).

Monthly Principal Reports — Monthly report from principal with information about
successes, challenges, and progress toward meeting school and organization-wide goals.

AIMS Data
At the quarterly meeting, CPLC Community Schools staff makes recommendations for

changes as needed and based on presented data. The board considers and instructs staff
to provide more information or approves the recommendations.





		Tillie Arvizu, President - Vice President/Area Manager South East Arizona, Chicanos Por La Causa, Inc.  Ms. Arvizu has worked for Chicanos Por La Causa in its Tucson office for approximately 25 years.  Ms. Arvizu’s positions with CPLC have included Director of Housing Development, Director of Social Services and Director of Housing Counseling.  Ms. Arvizu became an Assistant Vice President for CPLC in 1994, and was recently appointed Acting Executive Vice President of CPLC Tucson.  She has also been named President and a Director of the CPLC COMMUNITY SCHOOLS Board.  As Acting Vice President, Ms. Arvizu is responsible for oversight of the wide range of social service, cultural, and economic development programs including Emergency Assistance, Home Purchasing, Debt Counseling, Job Training, Youth Leadership Development, Small Business Loans, and Dropout Prevention, as well as charter high schools for at-risk youth and an award-winning, affordable housing construction company

		Barbara Benton, Vice President - Professor for Northern Arizona University.  Dr. Benton received her Bachelor's Degree in Elementary Education-Spanish (1966) and her Master's Degree in Elementary Education (1970) from the University of Arizona.  In 1977, she studied Educational Administration at New Mexico State University and received her Doctorate in Education Leadership from Northern Arizona University in 1999.  She holds the following certifications: Arizona Superintendent K-12, 2005; Arizona Principal, 2007; Arizona Supervisor, 2007; and Standard Elementary Education, K-8, 2007.  Ms. Benton is currently an Adjunct Professor at Northern Arizona University and the Director Magnet Grant Tucson Unified School District.  While with TUSD, Dr. Benton was Director of School Community Relations for eight years, a position that involved administering the open enrollment process for all district schools, the magnet student selection process, parent involvement activities, and foreign exchange programs.  In addition, she directed seven Community Schools, three 21st Century Community Learning Centers and managed approximately $1,700,000 in funds.  After 37 years with TUSD, Ms. Benton retired and the following year wrote a three-year Magnet Grant for five TUSD magnet schools and was successfully awarded a total of $9.9 million from the U.S. Department of Education.  Ms. Benton’s previous positions included Principal, Wakefield Extended Year Middle School (1990-1995); Executive Director of Instruction and General Studies, TUSD (1987-1990); Director of State and Federal Programs, TUSD (1983-1987); and Assistant Director of Title I Programs, TUSD (1977-1983).  Over the years, Ms. Benton has received numerous awards and honors, including the Magnet Schools of America's Outstanding Dedication and Exemplary Service Award (2000); the Founder's Award, MESA (1999); an Appreciation Award from the U.S. Department of Education's Office of Educational Research and Improvement (1999); and Pima County Juvenile Court's Appreciation Award (1998).   Ms. Benton has served as the Co-Chair of TUSD's Bilingual Education/Hispanic Studies & Second Language Acquisitions Review Committee; a Facilitator for TUSD's Magnet Parent Community Advisory Committee; and Co-Chair of Tucson Association for Bilingual Education.  She has also served on the national 21st Century Community Learning Centers (“CCLC”) program review and assisted the Arizona Department of Education in writing the regulations for the 21st CCLC transition from federal to state governance.
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I11. Succession Plan

A. Charter Holder Succession Plan

CPLC Community Schools is committed to long term success and stability and has
developed a succession plan in the event of a vacancy on the board or on the CPLC
Community Schools Leadership Team.

In the event of a vacancy on the Corporate and Governing Board, the remaining board
members make recommendations to the Tucson Advisory Board (which meets once
per month), which then makes a selection based on a majority vote. Prospective
board members are recruited based on the expertise they bring to the organization and
their connection to the community served. Currently, the average term length of
board members is 6 years. The stability in our board exemplifies the commitment to
the organization and to our mission of all the current board members.

B. Instructional Leadership Succession Plan

All of the instructional leadership team is expected to acquire the qualifications to
step into a key leadership roles as needed. This means each team member will have
an education plan in addition to their regular professional development plan. Lead
teachers are considered future candidates to take over leadership positions, and will
also be expected to take up leadership responsibilities in the event of vacancies in the
Leadership Team.

CPLC Community Schools seeks to hire experienced faculty and staff. New and
experienced teachers who meet the Arizona Highly Qualified Teachers requirements
and are bilingual are sought. Preference is given to individuals with team teaching,
collaborative planning, teacher and student portfolio, curriculum development
experience, and a demonstrated commitment to working with disadvantaged minority
youth.

Recruitment efforts are particularly concentrated in the Tucson metropolitan area.
Position announcements are posted at various sites through the corporation, state, and
through partner agencies. Position announcement are also posted in the local
newspaper as necessary. Upon review of the applicants, interviews are scheduled.
The interview process involves existing school leadership and faculty, and includes
an interview protocol (i.e. a rating system) and a requirement that each candidate
(teachers only) demonstrate an actual lesson.

Compensation packages are not quite comparable to other Tucson school districts,
particularly at the entry-level stage; however, salaries are negotiable in each case.
Salaries are based on a salary structure and/or classification system that is tiered to
reflect experience, qualifications, credentials, certification, etc. Candidates are
offered (in select cases) scholarship assistance in acquiring certification and/or for
continuing their education and professional development. All employees are hired on
an at-will basis, and personnel policies and an employee contract will explicitly state
that employment is at-will.





The salary for full-time teachers ranges from $28,000 to $40,000, depending on the
level of education, experience, certification, and demand of the position. In addition
to a salary, full-time employees have a benefits package that includes health, dental
and disability insurance, and a retirement plan. We also has a tuition reimbursement
program for teachers to pursue additional education. To date, three teachers have
made use of the program and will be obtaining advanced degrees, which are expected
to benefit the individual teachers as well as the schools.

It is our policy that all teachers must be highly qualified (HQ) for the position they
are applying for and posses a valid Arizona Fingerprint Clearance Card at the time of
hire.

CPLC Community Schools employees are evaluated annually with quarterly reviews.
The quarterly reviews revolve around meeting annual goals and implementing best
practices in the workplace. Specifically, teachers receive feedback on daily and
quarterly classroom observations, interim assessment results, one on one meetings,
and coaching and training depending on their classroom needs. All teachers go
through an orientation process at the start of the school year and receive monthly
professional development in the areas of curriculum development, instructional
practice, classroom management, and interventions.

An incentive plan has been created that rewards teachers and staff for significant
gains in areas contributing to student achievement. The general topic of all of the
evaluation goals are: a) achievement of organizational goals, b) achievement of
school goals, and c¢) achievement of personal goals. Goals are designed to be
SMART and all are focused on student achievement. Quarterly progress towards
school and personal goals are rewarded, and annual progress toward meeting district
goals are also rewarded.
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1. Organization

The Superintendent reports directly to the Board of Directors, the Vice President of Student
Readiness and Education, and has the overall responsibility to ensure that CPLC Community
Schools is compliant with all State fiscal and legal requirements, reporting, and regulations. The
superintendent provides the leadership and oversight of the administrative and business operations,
the academic program, faculty/staff professional development and all other non-academic
operations. One Principal and an Associate Principal provide oversight and leadership to the
schools and their day to day operations and report to the Superintendent along with the Director of
Curriculum and Instruction, Federal/State Programs Coordinator, Special Education Director, and
Behavior Specialist/Social Worker

CPLC Community Schools employees are classified into one of the following areas: 1)
Administration, 2) Instruction, and 3) Support Services. = The Administration includes
Superintendent, Federal/State Programs Coordinator, Director of Curriculum and Instruction,
Principal and Associate Principal. Instructional staff includes all teachers, special education
teachers, teacher assistants, interventionist, ELL Specialists, and instructional coaches. Support
Services includes Counselors, Behavior Specialists, Social Workers, Office Managers, Monitors,
Student/Parent Liaisons, and Data Managers. All employees are evaluated based on their
classification on an annual basis.

Decision making and leadership also includes students, parents and community members. Each
school also has a Site Council made up of parents, students, and community members. Site
Councils meet monthly and provide leadership and guidance on new initiatives, policies related to
students, program activities, and other items. Site Council meetings are open to all parents to
attend and provide input, but only members of the Site Council can vote.

Leadership Team (Org Chart boxes in Grey)

The CPLC Community Schools’ Leadership Team provides overall leadership for day to day
operations and are responsible for the strategic planning and implementation. The Team includes
qualified individuals who bring relevant experience and education to support the responsibilities of
their position and the knowledge and leadership to implement the vision, mission, and philosophy
of CPLC Community Schools.

Magdalena Verdugo, CPLC, Vice President of School Readiness and Education Ms. Verdugo
drafted the original CPLC COMMUNITY SCHOOLS charter and has overseen the school(s) since
its inception in 1996. Ms. Verdugo received her Bachelor’s Degree in Business Administration

from the University of Arizona in 1989 and her Master’s in Education from Northern Arizona
University in 1995. Ms. Verdugo began her career in the education field as a Vocational Counselor
for at-risk high school students in 1991 and furthered her involvement as a coordinator of after-
school and summer youth programs for CPLC. In 1996, Ms. Verdugo became the
Director/Principal of Calli Ollin and in 2008, she was appointed to her current position.

Ms. Verdugo is a past Vice President of the Arizona Charter Schools Association, former board
member of the Southern Arizona Children’s Advocacy Center, Southern Arizona AIDS Foundation
(SAAF), and GreatSchools.Net. In 2005, Ms. Verdugo was appointed by the Governor of the State
of Arizona to the State Board for Charter Schools as the first Charter School Operator
Representative. Ms. Verdugo believes strongly in teaching children by emphasizing their cultural





heritage and instilling self-esteem, which provides them with the tools necessary to become
successful. She has developed curriculum used for many of the programs and coordinated events
and special functions allowing the children to interact with other groups and their community.

In her capacity, Ms. Verdugo oversees the CPLC Community Schools on behalf of the parent
organization, CPLC.

Vicente R. Fuentes, Jr., M.Ed. ,Superintendent, CPLC Community Schools has worked with youth
and education in various capacities for over 18 years. He began as a volunteer doing high school

outreach with college bound teens and began working at CPLC Community Schools as both
academic advisor and career/life skills teacher with the goal of facilitating access to post-secondary
education for all students. Mr. Fuentes obtained his undergraduate degree at Prescott College in
Human Services and his graduate degree from Northern Arizona University in Education
Leadership. Mr. Fuentes brings experience in curriculum development, project management,
strategic planning, and In his capacity as Superintendent, Mr. Fuentes will oversee the operations
of the CPLC Community Schools system, including short and long term strategic development,

resource management, and school improvement.

Yizza Mares, Federal/State Programs Coordinator, CPLC Community Schools has been an
employee with CPLC COMMUNITY SCHOOLS since 2007. Ms. Mares has worked serving as
academic advisor at Toltecalli High School, a position that is charged with providing academic and

career guidance to students. Ms. Mares will coordinate the development of federal and state
entitlement grants, oversee their implementation and manage reporting. In addition, this position
is charged with ensuring compliance with all Federal and State mandates, including Highly
Qualified, Fingerprint Clearance, Certifications, and Endorsements.

Vacant, Turnaround Principal, CPLC Community Schools The Principal position oversees the

instructional programs of the entire CPLC Community Schools system.

The Principal’s Office, LLC, Special Education Director, CPLC Community Schools To fulfill the
service responsibility of this position, CPLC COMMUNITY SCHOOLS currently contracts with
The Principal’s Office LLC(TPO), which provides special education services, including state and

federal compliance, direct services (including speech/language therapy, physical therapy,
occupational therapy, and clinical counseling psychological evaluations), and instruction.

Instructional Support Team

This team comprises the support system for instructors and students, including instructional
coaches for teacher development and interventionists/specialists for the implementation of RTI,
ELL, and SPED protocols.

CPLC Central Services

Through a management agreement with the parent organization, CPLC, the schools receive a range
of services including payroll, financial analysis, human resources, accounting, and resource
development, among others.
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Budget Plan: INSERT CHARTER HOLDER NAME
Projected Financial Information

ADM:

REVENUE
State Equalization Assistance
Classroom Site Fund
Instructional Improvement Fund
Title |
Title 1l
IDEA
Federal Impact Aid
Other Federal Funds/Grants
Other State Funds/Grants
Food Service (e.g., NSLP, food sales)
Other - Tax Credit, T-shirts proceeds
TOTAL REVENUE

EXPENSES

Instructional: Non-Performance Management Plan

Salaries

Payroll Taxes

Employee Benefits

Purchased Services (Consultants)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library
Instructional Supplies

Professional Development

Travel

Other - Tution to Intermidiated Ed., Printing Fees
Total Instructional: Non-Performance Management Plan

Instructional: Performance Management Plan

Salaries

Payroll Taxes

Employee Benefits

Purchased Services (Consultants)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library
Instructional Supplies
Professional Development

Travel

Other

Total Instructional: Performance Management Plan

Non-Instructional
Salaries
Payroll Taxes
Employee Benefits
Purchased Services
Rent/Bond Payment
Repairs and Maintenance
Property, Casualty, Liability Insurance
Interest/Property Taxes
Internet
Utilities
Telephone
Furniture and Other Equipment
Note/Loan/Non-Facility Lease Payments
Audit
Legal
Advertising/Marketing
Travel
Printing and Postage
Supplies
Food Service
Transportation
Other - Depreciation, staff development
Total Non-Instructional

TOTAL EXPENSES

Increase (Decrease) in Net Assets

Net Assets, Beginning of Year

Net Assets, End of Year

NOTES/ASSUMPTIONS

Actual
FY 2009-10

$519,523
$20,492
$1,959
$108,587

$9,083
$371,615
$9,907
$210
$22,158
$2,762
$1,066,296

174,763
16,077
10,410

333
42,000
4,449
14,179
9,031
1,517
3,328
3,988
$280,075

$0

$146,530
$13,981
$8,827
$118,812
$16,851
$4,187
$1,385
$1,226

$114
$2,405
$16,431

$13,501
$15,796
$4,964
$10,570
$800
$3,016
$74,950
$454,346

$734,421

$331,875

FY 2010-11

$584,709
$21,672
$4,500
$41,834
$3,663
$1,983
$319,000
$23,145
$0
$18,000
$3,036
$1,021,542

293,311
17,455
27,543
32,400
45,000
24,346

7,600
11,600
1,517
3,328
3,988
$468,088

$60,000
$5,492
$1,539
$28,487

$95,518

$131,778
$12,570
$12,375
$116,094
$16,851
$4,187
$1,385
$1,226
$0

$114
$2,405
$16,431
$0

$0

$0
$13,501
$15,796
$4,964
$10,570
$800
$3,016
$155,873
$519,936

$1,083,542

($62,000)

FY 2011-12

$643,180
$23,839
$4,950
$46,017
$4,029
$2,181
$350,900
$25,460
$0
$19,800
$3,340
$1,123,696

322,642
19,201
30,297
35,640
49,500
26,781

8,360
12,760
1,669
3,661
4,387
$514,897

66,000
6,041
1,693

31,336

$105,070

144,956
13,827
13,613

127,703
18,536

4,606
1,524
1,349

18,074
0

0

0
14,851
17,376
5,460
11,627
880
3,318
171,460
$571,930

$1,191,896

($68,200)

Please include in this section the assumptions used in developing the charter holder's budget plan and, if applicable,

any notes that help clarify for the Board the information found above.
* Please specify what is included in "Other". Please explain each "Other" line item used in its own note.

© Any expenses associated with the charter holder's "Facilities Plan” should be reported in the appropriate section of this document with

“Notes" incorporated as appropriate.

© All performance management plan expenses must be reported in the "Instructional: Performance Management Plan” section of this document.

These expenses must align to the "Budget" identified in the submitted performance management plan

FY 2012-13

$707,498
$26,223
$5,445
$50,619
$4,432
$2,399
$385,990
$28,005
$0
$21,780
$3.674
$1,236,066

354,906
21,121
33,327
39,204
54,450
29,459

9,196
14,036
1,836
4,027
4,825
$566,386

72,600
6,645
1,862

34,469

$115,577

159,451
15,210
14,974

140,474
20,390

5,066
1,676
1,483
0

138
2,910
19,882
0

0

0
16,336
19,113
6,006
12,790
968
3,649

188,606

$629,123

$1,311,086

($75,020)
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Fiscal Year 2011 Month-by-Month Projection: INSERT CHARTER HOLDER NAME

ADM =
Prior Month Carryover

REVENUE
State Equalization Assistance
Classroom Site Fund
Instructional Improvement Fund
Title |
Title 1
IDEA
Federal Impact Aid
Other Federal Funds/Grants
Other State Funds/Grants
Food Service (e.g., NSLP, food sales)

Other
TOTAL REVENUE

EXPENSES
Instructional: Non-Performance Management Plan
Salaries
Payroll Taxes
Employee Benefits
Purchased Services (Consultants)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library
Instructional Supplies
Professional Development
Travel
Other - Tuiton to Intermediate Ed, Printing Fees.

Total Instructional: Non-Performance Management Plan

Instructional: Performance Management Plan
Salaries
Payroll Taxes
Employee Benefits
Purchased Services (Consultants)
Purchased Services (Special Education)
Technology
Textbooks/Curriculum/Library
Instructional Supplies
Professional Development
Travel
Other
Total Instructional: Performance Management Plan

Non-Instructional
Salaries
Payroll Taxes.
Employee Benefits
Purchased Services
Rent/Bond Payment
Repairs and Maintenance
Property, Casualty, Liability Insurance
Interest/Property Taxes
Internet
Utilties
Telephone
Furniture and Other Equipment
Note/Loan/Non-Facility Lease Payments
Audit

Legal
Advertising/Marketing
Travel
Printing and Postage
Supplies
Food Service
Transportation
Other

Total Non-Instructional

TOTAL EXPENSES
BALANCE

NOTES

July

August
(334,963)

September

(870,893)

$4872575 $ 4872575 $ 48,725.75
$27:

$5,000

$53,976

$24,443
$2,332
$2,295
$2,700
$3,750
2,029

$967

$15
$39,163

$5,000
$458
$128
$2,374

$7,960

$10,981

$200
$1,369

$1,693
50
$588
$65
$12,989
$41816
$88,039

(534,963)

$845
$49,844

$24,443
$2,295
$2,700
$3,750
2,029

$967

$37.756

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031

$200
$1,369

$12,989
$40,059

$85,774

(870,893)

$2,723
$1,250

$300
$52,999

$24,443
$927
$2,295
$2,700
$3,750
2,029
633
$967

$37.744

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031
$9,675
$1,404

$200
$1,369

$12,989
$41,325

$87,028

($104,923)

October
($104,923)

$ 48,725.75
$2,785
$1,250

$319,000

$4,528
$641
$376,930

$24,443
$1,362
$2,295
$2,700
$3,750
2,029

$967

$38,179

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031

$1,369

$12,989
$39,424

$85,562

$186,445

Please include in this section, if applicable, any notes that help clarify for the Board the information found above.

November
$186,445

December
$146,022

$ 4872575 $ 48,725.75

$1,930

$1,399
$39,725
$5,000
$458

$128
$2,374

$7,960

$10,981
$1,048
$1,031
$9,675
$1,404

$200
$1,369

$43,604
$91,378

$146,022

$1,745

$24,443
$1.418
$2,295
$2,700
$3,750
2,029
633
$967

$1,075
$39,310

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031
$9,675
$1,404

$200
$1,369

$97
$12,989
$44711
$91,980

$108,763

January
108,763

$ 48,725.75
$3,360

$1,072
0

3
$53,158

$24,443
$2,487
$2,295
$2,700
$3,750
2,029
633
$967

$628
$39,932

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031

$200
$1,369

$42,628
$90,519

$71,402

February
$71,402

$ 48,725.75
$339
$1,000

$24,443
$1,192
$2,295
$2,700
$3,750
2,029
633
$967

386
$38,005

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031

$200
$1,369

$43,963
$90,017

$35,073

March
$35,073

April
(84,967)

$ 4872575 $ 48,725.75

$2,257

$50,983

$24,443
$1,440
$2,295
$2,700
$3,750
2,029
633
$967
$667
$33
3882
$39,839

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031
$9,675
$1,404

$115
$102

$200
$1,369

$1.414
$1,923

$972
$12,989
$43,225
$91,023

(84,967)

$3,200
$1,000

$1,983

$1,072
$39,768

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031
$9,675
$1,404
$9
$115
$102

$200
$1,369

$2,807
$3,640

$1,196
$12,989
$46,568
$94,295

(844,354)

May
(844,354)

$ 48,725.75
$1,880

$19,587
$30
$70,223

$24,443
$2,253
$2,295
$2,700
$3,750
2,029
633
$967

$230
$39,300

$5,000
$458
$128
$2,374

$7,960

$10,981
$1,048
$1,031

$200
$1,369

$2,916

$46,649
$93,908

(968,039)

June
(968,039)

$ 48,725.75
$1,180
$41,834
$3,663
$3,558

30

$196
$99,157

$967
$1,599
$39,280
$5,000
$458

$128
$2,374

$7,960

$10,981
$1,048
$1,031

$200
$1,369

$1,006
$4,001

$2
$1,469

$12,989
$45,.878
$93,117

(862,000)

Total

0
$95,518

$131,778

$519,936
$1,083,542

(961,999)
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CPLC Community Schools
Application for Charter Renewal

Background

CPLC Community Schools, a private, nonprofit, (501(c)(3) tax exempt corporation, was created
by Chicanos Por La Causa (CPLC), a community development corporation in Arizona to
advance the educational goals to increase educational achievement and graduation rates, develop
leadership, promote civic participation, and increase college entrance and graduation among
Latino youth. CPLC Community Schools’ target population consists of students who want to
attend a smaller high school that provides individualized attention and can provide increased
opportunities for success. CPLC Community Schools aims to provide students with academic
rigor, a greater self worth, and connection to the surrounding community. We have an academic
program focused on academic excellence, cultural enrichment, and community engagement
through the infusion of community focused education, transformative learning, literacy and

- [ Deleted:

The charter being considered for renewal includes CPLC Community Schools dba Hiaki High
School (HHS).

Description

HHS is named for the traditional spelling of “Yaqui” and represents a partnership between CPLC
Community Schools and the Pascua Yaqui Tribe (PYT). In 2005, PYT approached CPLC
Community Schools to provide a site on the reservation because the previous alternative high
school program was not successful at maintaining enrollment or graduating students. Haiki
opened its doors with 50 students, increased enrollment to 75 by 2006, and graduated 13 students
in its first two years. HHS is centrally located on the reservation near the cultural grounds, tribal
administration offices, Victor Flores Gym, and public transportation. It serves the Pascua Yaqui
Tribal community and partners with many of the local tribal agencies and services, including the
Centered Spirit Programs through which counseling, mental health and other social services are
offered to students.

The Pascua Yaqui Tribe Education Division provides four classrooms and office space within
the Education and Community Resource Center (ECRC). The space is shared with Intel
Computer Clubhouse that provides after-school activities for youth ages 3 to 7, Monday through
Thursday. The school location is well known by the community, within walking distance for
most students, and easily accessed by automobile.

In addition to the Pascua Yaqui Tribe, HHS also serves the surrounding area. The service area
population is 12% Native American; however, the majority of students attending are Tribal
members living on the reservation. They experience a number of socio-economic issues such as
high unemployment, poverty, and low high school graduation rates. Forty-seven percent of tribal
members residing on the reservation are under the age of 24 and 44% of residents are at or below
federal poverty levels. Thirty-seven percent of residents have graduated from high school and
unemployment is at 25%, which is significantly higher than the state unemployment rate. HHS
addresses the need for educational opportunities to increase graduation rates and support the
efforts of the Pascua Yaqui Tribe to strengthen tribal self-sufficiency.





as an alternative program by the Arizona Department of Education.

Mission and Vision

Our mission for the organization is to graduate leaders responsible for their community who are
academically prepared, empowered to make informed decisions, and confident in their ability to
succeed. Our beliefs and values center around our tagline, “Experience Success” and our vision
is to grow the future leaders of our community.

We are implementing a curriculum centered on the idea of Community Focused Education
(CFE), integrating the knowledge base of the local community to create a contextual perspective
for new learning to occur. The elements of a community focused education are:

1) Recognition and use of predominant language of the community to provide a linguistic
context for instruction.

2) Pedagogy in which teaching strategies contextualize the learning experiences from the
perspective of those served.

3) Curriculum which stresses the importance of the cultural context of the community served and
values and celebrates the visual arts, legends, oral histories, and fundamental beliefs of the
community.

4) Strong community participation (including parents, elders, other community resources) in
educating children and evident in the curriculum, planning, and operation of school/community
activities.

5) Knowledge and use of the social and political mores of the community.

6) A strong desire of all stakeholders to improve the outcomes of the community through
problem solving and action research

To carry out this philosophy, teachers must agree to do the following:

1) Create opportunities for young children to build their cognitive skills (intelligences) with a
concentration on language development;

2) Develop a positive sense of identity through community influences and continued community
development as a way of building a sense of security and motivating children;

3) Build partnerships between schools, parents, community leaders, and other community
members as a way of providing positive role models and challenging society expectations;

4) Provide the resources necessary to develop and implement comprehensive, well planned, and
well organized learning environments, with competent teachers

5) Develop a sense of civic responsibility and service to “community.”

A community focused curriculum is integrated across all content areas to provide relevance,
develop critical thinking, and recognize collective community knowledge.
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Student Achievement Goals

the test objectives. The CPLC Community Schools leadership team developed a set of goals and
strategies to help rectify this poor performance. In that same year, CPLC Community Schools
began to work with the Arizona Charter Schools Association, and learned about performance
management planning. The Association has been providing monthly guidance in developing and
implementing our performance management plan around our mission and goals.

The District Leadership team developed the following goals for academic success.

Goal 1: By 2014, 77% of all students will meet or exceed in reading and 58% in math as
measured by the Arizona Instrument for Measuring Standards (AIMS)

Over the next year, the CPLC Community Schools leadership team developed and implemented
strategies to meet these goals.

Strategies

For Goal 1, CPLC Community Schools has implemented an intensive plan to increase student
academic achievement. The underlying focus of the plan addresses the need to increase the
quality of instruction within its classrooms. Strategies to increase instructional quality include:
informed decision making and collaboration through the use data; intensive, ongoing and
targeted professional development activities; consistent progress monitoring; systematic
feedback; and, precise performance accountability. The following is a brief list of targeted
strategies:

Further develop the school assessment plan to inform instruction by selecting NWEA <«

and Acuity as diagnostic, benchmark, and interim assessment tools

Conduct teacher training around the use of assessment data for instructional planning
Formalize and institutionalize the use of data among teachers

Implement ongoing professional development on the six traits of writing

Implement professional development on increasing student academic time on task
through classroom management and enriched instructional strategies

Implement professional development and mentoring of leaders for instructional
leadership

Develop a “state of the student” letter for parents of low performing students
Formalize the academic probation process

Each of these strategies were implemented in the 2010 school year.

1) To increase the use of data driven decision making for instructional planning, CPLC
Community Schools entered into a working partnership with The Arizona Charter School
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2)

3)

Association. This partnership resulted in intensive professional development in acquiring,
sorting, synthesizing, strategizing, and utilizing academic data for instructional planning
and intervention.

The Principal’s Office, LLC implemented professional development systems for school-
wide continuous improvement. This system incorporates frequent classroom fidelity
checks, progress monitoring, and systematic feedback that provides teachers and teams
with instructional performance data. This data is then analyzed through teacher/leader
one-on-one interviews to determine individualized, PLC team, as well as school-wide
professional development needs. Professional development activities have been
implemented targeting classroom management, enriched instructional strategies, tier 1
level intervention to include math-fact practice and sustained silent reading.

Provide differentiated instruction to meet individual student needs. This resulted in a
partnership with The Principals Office, LLC (TPO) using Response to Intervention (RTI)
strategies and screenings.

The Principals Office, LLC screened all students in the winter of the 2010 school year
in reading fluency, reading comprehension, and math computation. From the
screening, students were targeted for intensive academic intervention using the RTI
tiered approach.

Tier 1 strategies were applied to all students on a school-wide effort to increase math
and reading fluency. This strategy incorporated the use of daily 10-minute math-fact
practice and 30-minute sustained silent reading.

Tier 2 and 3 level students received intensive intervention in their targeted area of
need whether that was math computation, reading fluency and comprehension, or
both. Students were given intensive intervention in small groups of 2 — 4 students, 3
times a week for 30 minutes each session. All students receiving tier 2 and 3 level
intervention were administered progress monitoring assessments every other week.
student responsiveness to the intervention and possible modifications to the
intervention.

Within four months of implementing the RTI strategy students demonstrated marked
improvements in most areas of basic academic wellness. 9", 10", 11", and 12"
graders showed marked progress in all three areas of basic academic wellness.
However, data shows that while there is improvement in math computation the scores
are well below expected levels. Additional resources and strategies such as tier 1
math-fact practice and sustained silent reading were implemented for all students.

Table 1: Students Made Gains After Initiating Interventions In Certain Grades and
Subjects

School [9"" o o" o™ o™ po™ jr1" 12" 2™ 2™ ot ot
RF. | RC.MC. RF RC. MC. RF. RC. MC. RF. [RC. M.C.
Haiki [Y |Y 4 Y Y Y Y N Y Y Y Y
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Figures 1 — 3 demonstrates basic academic skill increase over a 4-month period of | -~ {Deleted:

tiers 1 through 3 intensive intervention

Figure 1: HHS 9™ 10™ 11™ and 12™ Grade Students Showed Dramatic Increase in < | - ‘{Formatted: Indent: Left: 54 pt,
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Figure 2: HHS 9™, 10", 11", and 12" Grade Students Showed Dramatic Increase in = « | - - ‘{Formatted: Indent: Left: 54 pt,

Reading Comprehension Hanging: 45 pt





The Principal's Office, LLC - Hiski High School
2009-2010 Schoal Year
MAFE - Cormprehension

23 M Fall
B wirter
O =pring
204
g
},f; 15
3
10
&
iz
5 4
n-
9 10 ih 12
Grade
Copeyright & 2010 MCS Pearson, Inc. Al Rights Reserved. Patent Mo, 7 311 524
Figure 6: Although below expected levels, Haiki High School Students Showed - ‘[Form_atted: Indent: Left: 54 pt,
Increase in Math Computation Hanging: 49.5 pt
The Principal's Office, LLC - Hiaki High School
2009-2010 School Year
Mathematics Computation 2
T4 W Fall
I waniter
O Spring

Correct Digits (CD)

9 10 11 12
Grace
Copyright @& 2010 WNCS Pearson, Inc. Al Rights Reserved. Patent Mo 7,311 524

Moving forward, CPLC Community Schools will continue to work with The Principals Office,





LLC (TPO) on leadership mentoring, professional development, and response to intervention
(RTI).

Data Analysis

CPLC data on percent meeting or exceeding on AIMS shows some improvement over time.
However, real academic gains were difficult to make for reasons discussed in the next section,
until CPLC was able to contract with The Principals Office. (See data in the Background
section.)

Table 2 shows the percent of students meeting or exceeding in math and reading AIMS for the | - - { Deletea:

last five years. While Math has experienced a decline in the percent of students meeting or
exceeding the 10™ grade AIMS exam, Reading has climbed back up after a three year decline.
With continued interventions discussed above, the schools will monitor student progress every
two weeks and address individual student needs through remediation. These techniques will
increase our student’s skills and AIMS pass rates.

Table 2: HHS Does Better in Reading than in Math

Math Reading

2006 | 2007 | 2008 | 2009 | 2010 | 2006 | 2007 | 2008 | 2009 | 2010

|, - [ Formatted: Centered
<

Haiki 7 14 14 9 3* 33 25 25 33 28*

. | - [ Formatted: Centered

*Fall AIMS only

Figures 7, 8, 9, and 10 show that over time, HHS has experienced ups and downs. In light of the
data below, the focus of CPLC’s Performance Management Plan is primarily math and reading.





Figure 7: Haiki Math Scores Rise and Drop
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Although the percent of students meeting or exceeding on AIMS has been erratic, this data
masks one important trend: more and more students are moving from the Approaches category of
AIMS to the Meets category, signifying an improvement that is not captured by raw pass rates.
Preliminary data for 2010 AIMS reading in the “falls far below” category is dropping at HHS.





Figure 13: Math Strand Percent Correct Averages Per Strand (HHS)
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At HHS, we have seen significant drops in math percent correct in every math strand except
5(Structure and Logic) and reading strands except for strand 2(reading literary text).

Underlying Reasons for Performance





Issue 1: Students arrive behind in credits needed to graduate

Students enter CPLC Community Schools because they want an experience that honors their
Arizona heritage, and prepares them for leadership positions in the community. They are missing
the emotional connection to school and sense of community that their cultural heritage inspires.
Because they have been disconnected from the purpose and value of academic achievement, they
arrive not having engaged in their classes at previous schools, and have not earned the credits
indicative of the grade levels at which they are entering. At HHS the junior class cohort
consisting of 21 students, is incoming with an average of 8.96 credits. Eleven of these students
are on track to graduate either in the fall or in the spring semester. Ten of these students are in
need of credit recovery.

School Response: Implement Scope and Sequence curriculum change to allow placement based
on diagnostic assessments for incoming students.

Students who are behind in credits will be assessed to determine the root cause of the problem.

how they learn. Teachers will start the first month of school discussing the results of diagnostic
assessment, especially with newly entering students, in their monthly data meeting. Screening
will be mandatory at the 45th day of school, and RTI screening will take place in the fall, winter,
and spring.

Classroom strategies are being monitored for math drills, sustained silent reading, and other Tier
2 interventions for the classroom. For the students that need it, we are offering before and after
school tutoring.

School Response: Student Engagement

Both schools participate in “check and connect” — a research based program that promotes
students engagement in school, has shown promise in reducing dropouts, and increasing school
completion.

The schools also increases student engagement through an ambassadors program aimed at
developing the leadership skills of students and charging them with ambassadorship for the
schools.

CPLC Community Schools received a parent involvement grant that increases student
engagement by helping parents and communities to better understand the school system and its
critical importance in their student’s educational success. The expectations of implementing the
PIQE (Parent Institute and Quality Education) model will help promote students to improve
academic performance by receiving that additional home support.
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In addition, HHS will be implementing a service-Jearning curriculum which has shown great [ - Deleted:

potential for success at Toltecalli High School, another CPLC Community School. The program
centers around developing sustainable communities. In addition, it prepares students for the
workplace and academic rigor of college by developing analytical skills through action research
methods and identifying needs of the community through the lens of sustainability.

Current Status:

CPLC Community Schools started implementing these changes in the 2009-2010 school year.
The NWEA diagnostic was first administered mid-year in the 2010 school year, and the school
will continue to use the NWEA test three times a year. The school principals monitor the class-
room fidelity to the interventions required, including daily math fact drills and sustained silent
reading.

Issue 2: Students Enroll Lacking Basic Skills

2010 NWEA mid-year testing data shows that students at both schools are in the lowest quartile
for performance compared to students nationwide. (Please see Tables 7 and 8.) Moving forward,
HHS will be able to measure progress throughout the year through NWEA fall, winter and spring
testing.

Table 8: HHS Students Score in the Lowest Quartile

Grade  [Math Percentile[Reading

Level Rank Percentile Rank
9 10 15

10 4 21

11 9 18

12 4 15

The data shows no clear pattern in a particular grade that is weaker or subject that is consistently
low. Thus, we have determined that the problem lies in the teacher’s overall ability to identify
and address student academic deficiencies in math and reading.





One explanation for the student’s lack of basic skills is that they often have had a gap in
education before they enter a CPLC Community School. HHS have a significant percent of
students classified as McKinney-Vento students — 15%. This means they receive services related
to homelessness or preventing homelessness. Students without stable living accommodations
often experience gaps in education.

A high percent of students enrolling mid-year also exacerbates the fact that these students lack
basic skills. Not only have they not been in school for some period of time, they are enrolling too
late in the year to catch up. At HHS a 15% of students enroll during the year.

School Response: Identifying Student Needs Early and Providing Appropriate RTI Remediation
and Intervention

As discussed above, HHS has implemented intensive skills screening and interventions to
address the lack of basic skills indicated by the low NWEA scores. The school is continuing to

use NWEA to diagnose individual student needs for all students, and RTI screenings for the — —
Deleted: In addition, certified

students that are in the lowest levels of performance., -~ | counselors at each school ensure that on-
site staff can provide basic counseling.

Current Status:

Moving forward, principals and staff will go deeper with performance management plans that
focus on professional development for differentiated instruction and classroom management;
Response to Intervention strategies implemented by The Principals Office; and a curriculum map
that reflects an appropriate scope and sequence to address the lack of basic skills when students
enroll, and have them performing at grade level by the time they graduate.

To address issues often associated with gaps in education; academic advisor will have access to
additional resources for students.

The Principal’s Office, LLC will continue to provide basic academic intervention in screening,
intervening, and progress monitoring students to ensure that each student is being monitored for
basic academic wellness in reading fluency and comprehension, and math computation, and that
any deficiencies are corrected during regular interventions.

The RTI data will continue to be analyzed in collaborative professional learning community
(PLC) meetings to determine student responsiveness to the applied intervention. TPO
interventionists will continue to be an integral part of the PLC team to share data with content
teachers to coordinate intervention efforts. Fidelity checks will continue to be conducted to
monitor the quality of all tiers of RTI intervention.

Once a quarter all data will be compared to determine alignment of RTI data, Interim
Assessment, and Benchmark Assessment data with The Common Core Standards in Language





Arts and Mathematics. Any needed adjustments to all levels of intervention will determined
through this comparison.

Once a year all data will be compared to current AIMS results to determine effectiveness of the
intervention to increasing student academic achievement.

Further, the school has implemented a Professional Learning Community (PLC) with monthly
scheduled meetings, data-driven goals, and targeted outcomes. New curriculum tools, web-
based assessments, accountability, and fidelity checks continue to strengthen and focus the
school teaching team on gathering effective data to use to drive instruction and achievement.

The leadership team, with the help of The Principals Office, LLC has created a formal teacher
review form, a “30-minute Coaching” form, and the "Five-Minute Observation" form that allows
leadership to assess and rate specific teacher practices as part of fidelity checks in the continuous
improvement model.

The school leaders have begun the implementation of accountability measures through progress
monitoring systems established by the leadership team and The Principal’s Office, LLC. The
system includes: (a) quarterly formal observations to determine levels of classroom management,
student engagement, quality of instruction, and quality of lesson planning; (b) monthly 30-
minute coaching observations to determine specific intervention needs for teachers in classroom
management, instructional delivery, and student engagement; (c) Tri-weekly informal classroom
“Five-Minute Observations” to determine trends and immediate and ongoing teacher intervention
needs. Frequent One-On-Ones interviews are held with each teacher to review all observation
data and check the detailed lesson plans for enriched instructional strategies.

The teachers and school leaders continue to apply the new processes of professional
development and accountability. The curriculum and teaching strategies show continuity
throughout the classrooms. Observation of the classrooms shows marked improvement in
teacher practices, the quality of instruction and use of curriculum. The development of a
Professional Learning Community (PLC) is improving the quality of communication and
collaboration around student learning and achievement. Ongoing data-based targeted staff
development is improving the understanding and application of the new curriculum, web-based
assessments, and use of data to drive instruction.

Conclusion

CPLC Community Schools takes our commitment to the communities we serve very seriously.
Our leadership team has spent over a year re-thinking our programs, processes and structures to
increase academic rigor while still addressing the social needs of the students.





Our Performance Management Plan will be reviewed by the CPLC Board each year, and we will
present our metric to them. We also have built “fidelity checks” into our systems to ensure that
the new scope and sequence, RTI initiatives, assessments and diagnostics are implemented
properly, to maximize student achievement. If data shows that these processes are not having the
desired increase in student skills, our monthly Professional Learning Community meetings will
address problems head on, and implement solutions.

We started this process in 2009, and are pleased with the progress made in data-driven
instructional planning, Professional Learning Community collaboration, leadership mentoring,
professional development, and basic academic intervention through RTI. We look forward to
building on the changes we have made in the last 10 months, and providing our students with the
quality education they deserve.






PERFORMANCE MANAGEMENT PLAN CHARTER/SCHOOL: CPLC Community Schools dba Hiaki High School
INDICATOR: Math

DURATION OF THE PLAN: Begins August 2010 to June 2014

MEASURE METRIC TARGET
AIMS meets or exceeds rates Number of students achieving a meets or By 2014, 58% of students will meet or exceed
exceeds score divided by the number of the standard on AIMS Math Test

students taking the test

STRATEGY I: Adopt Curriculum Aligned to State Standards

Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Hire a School Principal that has a July 2010  Superintendent The School Principal has been hired and$100,000
proven background in effective his/her resume and references indicate
instruction and student previous experience in teaching and a
achievement. direct connection to high student
achievement.

Approved 09/28/09 ATTACHMENT A Page 1 of 7





1. Professional development on
instructional planning models
“Understanding by Design”
Wiggins and McTighe and Essential
Elements of Instuction by Madeline
Hunter incorporating Common Core
Standards for Mathematics and the
Carnegie Learning Blended Math
Curricula

Summer 2010
and ongoing

(TPO) coaches

School Principal

The Principal’s Office, LLC,

Teachers will certify attendance for
professional development of the
approved models for instructional
planning through sign-in sheets and
practice samples

$2300

1. Professional Development to July - every year. [TPO coaches Attendance report from training with all No additional
increase and enrich student academic Monthly teachers present and classroom cost
time on task to include: Professional School Principal instruction observations from
-elements and implementation of Learning Math Teachers administration during year that the
enriched math instruction, Community balanced literacy is being implemented.
-classroom management, (PLC) in-service
-Carnegie Learning Math as determined by
Curriculum, and supplemental math |student Math data
resources,
- Bloom’s Taxonomy, and
-Gardner’s Multiple Intelligences in
regards to math instruction.

1. Revise curriculum map Summer 2010  [Math Teachers PLC teams |Completed Curriculum Map distributed [No additional
incorporating the Common Core  jand ongoing to all math teachers that includes a costs
Standards for Mathematics sequence of objectives to be taught

grouped in units, a general timeline
broken down by quarter and month,
infused with Carnegie Learning Math
Series, with clearly outlined key
vocabulary for each objective.
Approved 09/28/09 ATTACHMENT A Page 2 of 7






1. ldentify and write key questions that/At least one week|School Principal /A document for each math course that |No additional
would demonstrate a progression of [prior to each unit [Math Teachers lists questions and learning activities forcost
understanding as outlined in taught. each objective within a given unit.

Blooms Taxonomy and Gardner’s There is at least one question and
Multiple Intelligences for each learning activity for each level of
priority standard and that are Blooms Taxonomy and Gardner’s
aligned to the types of questions Multiple Intelligences for each priority
that will be seen on AIMS objective.

assessment.

1. Write and deliver daily lesson plans [Daily during Math Teachers, Instructional Digital copy of lesson plans submitted [No additional
aligned to the Common Core school session  |PLC to the Principal one week prior to cost
Standards in Math objectives that teaching lesson. A hard copy of the
incorporate the essential elements of current lesson plan in a binder in the
instruction (EEI) that includes: classroom. Written documentation of
-Anticipatory Set lesson evaluation will be provided to
-Enriched teacher directed teachers.
instruction
-Checking for understanding
-Group practice
-Independent practice
-Closure
Evaluate lessons for fidelity by
district -wide instructional PLC

1. Evaluate the effectiveness of math  [Teacher-created [School Principal List of areas needing extra emphasis for [No additional

curriculum and instruction based on |interim Math Teachers during PLC ach grade level. cost
interim assessments every 3 weeks, @ssessments, team meetings
quarterly benchmark results and end |Quarterly — after Revised curriculum map to fill in gaps
of year exams. benchmark tests, or create a stronger emphasis on needed
Data analysis area.
through monthly
PLC meetings
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STRATEGY II: Deepen Implementation of Response to Intervention

Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. School wide Math RTI screening | August 2010 [The Principal’s Office, LLC [PLC teams will receive RTI screening $86,400

and identification at the beginning, | January 2011 |(TPO) Interventionists data from TPO interventionists and

middle and end of year to identify May 2011  |Instructional PLC analyze to determine continuation or

students in tiers 2 and 3 needs of Math Teachers exit from program and documented in

intensive math intervention. 3 times a year/ assessment binder.

On-going yearly

1. Apply math intervention to September through [TPO Interventionists Student attendance list and TPO No additional

identified students as follows: May Interventionist logs cost

-Tier 1l three times a week for 30 Junenaene%ggly 8 Reviewed for fidelity by TPO Director

min each session. On-going and school principal
-Tier 111 options to deliver
intervention 1-on-1, increase
sessions per week, or increase time

per session
1. Administer math progress September TPO Interventionists Progress Monitoring data delivered to  No additional
monitoring assessments to students through May PLC teams on a monthly basis cost

receiving tier 2 and 3 intervention  Bi-weekly
on a bi-weekly basis

1. Analysis of progress monitoring  |September School Principal PLC team monthly reports outlining anyNo additional
data during PLC meetings to make {through May PLC Teams needed adjustments for students. cost
any needed adjustments to the Monthly PLC  [TPO Interventionists Documented in PLC student binder.
intervention bi-monthly. meetings TPO Director
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1. Quarterly data comparison of RTI  Quarterly School Principal Data graphs and tables: No additional
math screening, tier 2 and 3 math PLC Teams -AlMSweb data cost
progress monitoring, Acuity interim TPO Director -Acuity interim assessment
assessments, and NWEA TPO Interventionists tables
Benchmark assessments to ensure -NWEA data tables
alignment of efforts to The Comparative data tables from AIMSweb
Common Core Standards in Math
3. Annual data comparison of school- [June 2011 Superintendent Data graphs and tables: No Additional
wide RTI math screening, Acuity School Principal -AlMSweb data cost
Interim Assessments, and NWEA Ongoing PLC Teams -Acuity interim assessment
Benchmark assessment results to final |annually TPO Director tables
mathematics AIMS results to ensures TPO Interventionists -NWEA data tables
alignment of efforts to state standards, -AIMS assessment tables
and adjusting curriculum and
assessment efforts accordingly
STRATEGY Il1: Increase Professional Development for Teachers and Leaders that supports effective implementation of the Math curriculum.
Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Contract with The Principals Office, |July 2010 — June [Superintendent Signed contract 580,000
LLC 2012
1. Create a formal, summative July, 2011  [School Principal Delivery of summative evaluation form |No additional
evaluation rubric for all teaching to superintendent cost
staff with at least 50% of teacher-
effectiveness based on student
achievement results as measured by
RTI screening data, Acuity interim
assessment data, NWEA benchmark
data, and AIMS results.
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1. Create a “Five-minute Classroom  |August 2010 School Principal Delivery of classroom observation form [No additional
Observation” data collection form to to superintendent cost
evaluate levels of:
-Student friendly math Objective(s)
posted
-Key math vocabulary posted and
practiced
-Evidence of Bloom’s Taxonomy of
Higher Order Thinking Skills in
student engagement
- Evidence of multiple Intelligence
learning activities
- Evidence of language-enriched
learning
- Evidence of differentiated learning
activities
- Level of classroom management

1. Deliver pre-school knowledge July and August [The Principal’s Office, LLC [Sign-in attendance logs No additional
building activities to include: 2010 School Principal Workshop teacher samples cost
-Common Core Standards for Math
-Carnegie Learning Math Series Annual
-Student engagement through Ongoing
Bloom’s Taxonomy of Higher Order
Thinking Skills and Gardner’s
Multiple Intelligences
-Classroom management
-Differentiated Instruction
-Cooperative Group Learning

1. Conduct at least 3 “Five-Minute September School Principal Five-Minute Observation forms No additional
Classroom Observation”s per teacherthrough May cost
per week.

1. Conduct at least 1 “Teacher September School Principal Completed “Teacher Coaching” forms [No additional
Coaching Observation” per teacher through May cost
per month.

Approved 09/28/09 ATTACHMENT A Page 6 of 7





1. Conduct at least 1 “Summative October School Principal Completed “Summative Evaluation”  [No additional
Evaluation” per teacher per quarter. |December forms costs
March
May
1. Conduct monthly math-topic specific/September School Principal PLC team agendas No additional
professional development sessions [through May PLC Teams cost
identified through the Five-Minute [Ongoing
Observations, Teacher Coaching
Observations, data analysis of Acuity
Interim Assessments, NWEA
Benchmark assessments, and AIMS
math results.
ANNUAL MATH BENCHMARK TARGETS:
CURRENT STATE 2011 2012 2013 2014 Target For This
Plan
2% 16% 30% 44% 58% 58%
Approved 09/28/09 ATTACHMENT A Page 7 of 7






PERFORMANCE MANAGEMENT PLAN CHARTER/SCHOOL: CPLC Community Schools dba Hiaki High School)
INDICATOR: Reading

DURATION OF THE PLAN: Begins August 2010 to June 2014

MEASURE METRIC TARGET
AIMS meet or exceed rates Number of students achieving a meets or By 2014, 77% of students will meet or exceed
exceeds score divided by the number of the standard on AIMS Reading Test

students taking the test

STRATEGY I: Adopt Curriculum Aligned to State Standards

Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Hire a School Principal that has a July 2010  Superintendent The School Principal has been hired and$100,000
proven background in effective his/her resume and references indicate
instruction and student previous experience in teaching and a
achievement. direct connection to high student
achievement.
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1. Professional development on Summer 2010  [The Principal’s Office, LLC,Teachers will certify attendance for $2,300
instructional planning models and ongoing (TPO) coaches professional development of the
“Understanding by Design” approved models for instructional
Wiggins and McTighe and Essential School Principal planning through sign-in sheets and
Elements of Instruction by practice samples
Madeline Hunter incorporating
Common Core Standards for
Reading and elements of balanced
literarcy.

1. Ongoing Professional Development [July - every year. TPO coaches Attendance report from training with all [No additional

to increase and enrich student Monthly reading teachers present and classroom (cost
reading academic time on task to Professional School Principal instruction observations from

include: Learning Reading Teachers administration during year that the

-Shared Inquiry model Community reading intervention is being

-Elements and implementation of  |(PLC) in-service implemented.

enriched reading instruction, as determined by

-Classroom management, student Reading

-Bloom’s Taxonomy, and data

-Gardner’s Multiple Intelligences in

regards to reading instruction.

1. Revise curriculum map Summer 2010  |Language Arts Teacher Completed Curriculum Map distributed [No additional
incorporating Common Core and ongoing Reading PLC teams to all reading teachers that includesa  |costs
Standards for Reading to include sequence of objectives to be taught
elements of balanced literacy. grouped in units, a general timeline

broken down by quarter and month,
infused with elements of balanced
literacy with clearly outlined key
vocabulary for each objective.
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1. ldentify and write key questions that
would demonstrate a progression of
understanding as outlined in the
elements of balanced literacy,
Blooms Taxonomy, and Gardner’s
Multiple Intelligences for each
priority standard and that are
aligned to the types of questions
that will be seen on AIMS
assessment.

/At least one week
prior to each unit
taught.

School Principal
Language Arts Teachers

A document for each reading course that
lists questions and learning activities for
each objective within a given unit.
There is at least one question and
learning activity for each level of
Blooms Taxonomy and Gardner’s
Multiple Intelligences for each priority
objective.

No additional
cost

1. Write and deliver daily lesson plans
aligned to the Common Core
Standards in Reading objectives,
Great Books, Shared Inquiry, and
elements of balanced literacy that
incorporate the essential elements of
instruction (EEI) that includes:
-Anticipatory Set
-Enriched teacher directed
instruction
-Checking for understanding
-Group practice
-Independent practice
-Closure
Evaluate lessons for fidelity district
wide instructional PLC

Daily during
school session

Teachers
Instructional PLC

Digital copy of lesson plans submitted
to the School Principal one week prior
to teaching lesson. A hard copy of the
current lesson plan in a binder in the
classroom. Written documentation of
lesson evaluation will be provided to
teachers.

No additional
cost
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1. Evaluate the effectiveness of reading |[September School Principal List of areas needing extra reading Acuity
curriculum and instruction based on {through May Reading Teachers during  lemphasis for each grade level. $5000
interim assessments every 3 weeks, PLC team meetings
quarterly benchmark results and end |Monthly — Revise curriculum map to fill in gaps or
of year exams. Interim create a stronger emphasis on needed

assessments area.
Quarterly —
benchmark tests,
Data analysis
through monthly
PLC meetings
STRATEGY II: Deepen Implementation of Response to Intervention
Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. School wide Reading RTI August 2010 | The Principal’s Office, LLCPLC teams will receive RTI screening $86,400
screening for fluency and January 2011 (TPO) Interventionists  |data from TPO interventionists and
comprehension at the beginning, May 2011 analyze to determine continuation or
middle and end of year to identify PLC exit from program and documented in
students in tiers 2 and 3 needing 3 times a year/ Teachers assessment binder.
intensive reading intervention. On-going yearly
1. Apply reading intervention to September through [TPO Interventionists Student attendance list and TPO No additional
identified students as follows: May Interventionist logs cost
-Tier 1l students 1-on-3, three times Junenaene%ggly a Reviewed for fidelity by TPO Director
a week for 30 min each session. On-going and school principal
-Tier 111 options to deliver
intervention 1-on-1, increase
sessions per week, or increase time
per session
1. Administer reading progress September TPO Interventionists Progress Monitoring data delivered to  [No additional
monitoring assessments to students through May PLC teams on a monthly basis cost
receiving tier 2 and 3 intervention  Bi-weekly
on a bi-weekly basis
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reading progress monitoring, Acuity
interim assessments, and NWEA
Benchmark assessments to ensure
alignment of efforts to The
Common Core Standards in
Reading

TPO Director
TPO Interventionists

-Acuity interim assessment
tables
-NWEA data tables

Comparative data tables from AIMSweb

1. Analysis of progress monitoring September School Principal PLC team monthly reports outlining any[No additional
data during PLC meetings to make {through May PLC Teams needed adjustments for students. cost
any needed adjustments to the Monthly PLC  [TPO Interventionists Documented in PLC student binder.
intervention. meetings TPO Director

1. Quarterly data comparison of RTI |Quarterly School Principal Data graphs and tables: No additional
reading screening, tier 2 and 3 PLC Teams -AlMSweb data cost

3. Annual data comparison of school- June 2011 Superintendent Data graphs and tables: No Additional

wide RTI reading screening, Acuity Director of Instruction -AlMSweb data cost

Interim Assessments, and NWEA Ongoing PLC Teams -Acuity interim assessment

Benchmark assessment results to final annually TPO Director tables

reading AIMS results to ensure TPO Interventionists -NWEA data tables

alignment of efforts to state standards, -AIMS assessment tables

and adjust curriculum and assessment

efforts accordingly

STRATEGY III: Increase Professional Development for Teachers and Leaders that supports effective implementation of the Reading curriculum.
Action Steps Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. School principal will coach teachers |July 2010 — June [Superintendent Documentation of coaching through $80,000

and leaders.

2012

observation forms and protocols (ie.

TAS, Data Walks, Coaching Form)
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1. Create a formal, summative July, 2011  |School Principal Delivery of summative evaluation form |No additional
evaluation rubric for all teaching to superintendent cost
staff with at least 50% of teacher-
effectiveness based on student
achievement results as measured by
RTI screening data, Acuity interim
assessment data, NWEA benchmark
data, and AIMS results.

1. Create a “Five-minute Classroom  |August 2010 School Principal Delivery of classroom observation form [No additional
Observation” data collection form to to superintendent cost
evaluate levels of:
-Student friendly reading
Objective(s) posted
-Key reading vocabulary posted and
practiced
-Evidence of Bloom’s Taxonomy of
Higher Order Thinking Skills in
student engagement
- Evidence of multiple Intelligence
learning activities
- Evidence of language-enriched
learning
- Evidence of differentiated learning
activities
- Level of classroom management
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. Deliver pre-school knowledge
building activities to include:
-Common Core Standards for
Reading

-Student engagement through
Bloom’s Taxonomy of Higher Order
Thinking Skills and Gardner’s
Multiple Intelligences
-Classroom management
-Differentiated Instruction
-Cooperative Group Learning

July and August
2010

Annual
Ongoing

The Principal’s Office, LLC
School Principal

Sign-in attendance logs
Workshop teacher samples

No additional
cost

. Conduct at least 3 “Five-Minute September School Principal Five-Minute Observation forms No additional
Classroom Observation”s per teacherthrough May Principal cost
per week.

. Conduct at least 1 “Teacher September School Principal Completed “Teacher Coaching” forms [No additional
Coaching Observation” per teacher through May Principal cost
per month.

. Conduct at least 1 “Summative October School Principal Completed “Summative Evaluation”  [No additional
Evaluation” per teacher per quarter. |December Principal forms costs

March
May

. Conduct monthly reading-topic September School Principal PLC team agendas No additional
specific professional development  {through May PLC Teams cost
sessions identified through the Five- (Ongoing
Minute Observations, Teacher
Coaching Observations, data analysis
of Acuity Interim Assessments,
NWEA Benchmark assessments, and
AIMS reading results.

ANNUAL READING BENCHMARK TARGETS:
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CURRENT STATE 2011 2012 2013 2014 Target For This
Plan
28% 42% 56% 70% 77% 77%
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CPLC Community Schools
Renewal Executive Summary Report

. Sources of Evidence for this Document

A.R.S. 15-183.1 states that “[a] charter school that elects to apply for renewal shall file an
application for renewal...which shall include a detailed business plan for the charter school, a
review of fiscal audits and academic performance data for the charter school and a review of the
current contract between the sponsor and the charter school.”

The Arizona State Board for Charter Schools (ASBCS) determined that renewal of a charter is
based on affirmative evidence in three areas:

e Success of the academic program, including academic achievement

e Viability of the organization, including fiscal management and compliance

e Adherence to the terms of the charter, including contract and legal compliance

Evaluation of the charter holder's success in these three areas is based on a variety of information
that will serve as sources of evidence in determining renewal. These sources include:

e Written application for renewal

e Student performance data

e Independent financial audits

e Five year interval summary reviews
e Site visit reports

e Monitoring reports

I1. Profile

In 2009, CPLC Community Schools submitted a transfer application for the purpose of
transferring Haiki High School, one of multiple sites operating under a single charter, to its own
charter. The transfer application was approved and granted by the ASBCS on May 11, 2009, to
be effective from October 11, 1996, the contract effective date of the original charter. CPLC
Community Schools is a non-profit organization in good standing with the Arizona Corporation
Commission. The charter representative is Magdalena Verdugo. The school, Haiki Highh School,
is located at 4747 W. Calle Vicum in Tucson, serves grades 9-12, and had a FY10 100" day
ADM of 74.515.

Mission Statement:

To provide opportunities in a unique learning environment that emphasizes culturally based
education. We serve communities through responsive programs that encourage individual
growth. We graduate students who have experienced academic achievement, service to the
community, and personal success.

CPLC Community Schools Page 1





I11. Academic Performance

CPLC - Haiki (9-12)
Academic Achievement - AIMS HS Math

Percent Passing

2009

CPLC - Haiki (9-12)
Academic Achievement - AIMS HS Reading
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Fiscal Year AZ LEARNS Adequate Yearly Progress
(AYP)
2010 Underperforming No
2009 Performing No

In 2009, Haiki High School was identified as a Tier | Persistently Low Achieving School due to
graduation rate. Identified schools may be any Title I school in improvement, corrective action,
or restructuring that has not had a graduation rate of 60 percent or greater in any of the past three
years.

IV. Fiscal Compliance

Haiki High School transferred to its own charter beginning with the 2009-2010 school year, so
its first audit under its own contract will be for fiscal year 2010.

CPLC Community Schools has received exceptions from the Uniform System of Financial
Records for Charter Schools and State procurement regulations.

V. Legal and Contractual Compliance

For the previous five years —

e The charter holder’s first Annual Financial Report covering fiscal year 2010 is not due
until October 2010.

e The charter holder timely submitted its fiscal year 2010 Budget.

e All Declarations of Curricular and Instructional Alignment were submitted to the Arizona
Department of Education (ADE) late in 20009.

e The Highly-Qualified Teacher report, updated on February 2, 2010 indicated all 8 core
teachers were reported as highly qualified.

e In March of 2010 the Academic Achievement Division of ADE conducted an on-site
review of the following programs: Elementary and Secondary Education Act, Johnson-O-
Malley, Migrant, and Neglected and Delinquent. The review found items that did not
meet compliance.

V1. Renewal Application

A. Education Plan

The Charter Holder was required to submit a Performance Management Plan in the academic
section of the renewal application.

The introductory narrative for the Performance Management Plan describes the process the
school community undertook for data examination and analysis. Data reviewed included results
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from the past five years of AIMS. Based upon the data analysis, the school determined to focus
the plan on increasing student academic achievement and graduation rates.

Indicator: Math
Duration of the Plan: August, 2010 to June, 2014
Strategies:
Adopt curriculum aligned to State Standards
Deepen implementation of Response to Intervention
Increase professional development for teachers and leaders that supports effective
implementation of the Math curriculum

ANNUAL BENCHMARK TARGETS:

CURRENT Year 1 Year 2 Year 3 Year 4 Target For This Plan
STATE*
2% 16% 30% 44% 58% By 2014, 58% of students will

meet or exceed the standard on
AIMS Math Test

*Note: The applicant’s stated percent proficient differs from the ASBCS data presented in Section 111 Academic
Performance.

Indicator: Reading
Duration of the Plan: August, 2010 to June, 2014
Strategies:
Adopt Curriculum Aligned to State Standards
Deepen implementation of Response to Intervention
Professional development for teachers and leaders that supports effective
implementation of the Reading curriculum

ANNUAL BENCHMARK TARGETS:

CURRENT Year 1 Year 2 Year 3 Year 4 Target For This Plan
STATE*
28% 42% 56% 70% 77% By 2014, 77% of students will

meet or exceed the standard on
AIMS Reading Test

*Note: The applicant’s stated percent proficient differs from the ASBCS data presented in Section 111 Academic
Performance.

In the Performance Management Plan CPLC Community Schools scored 26 points out of a
possible 40 points. 60 percent of the sections scored at Meets or Exceeds level.

B. Detailed Business Plan

Organization
The Board of Directors of CPLC Community Schools and the Vice President of School

Readiness and Education oversee the Superintendent. The Superintendent is responsible to
ensure that CPLC Community Schools are compliant with all State fiscal and legal requirements,
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reporting, and regulations. The Superintendent provides the leadership and oversight of the
administrative and business operations, the academic program, faculty/staff professional
development and all other non-academic operations.

CPLC Community Schools’ employees are classified into one of the following areas: 1)
Administration, 2) Instruction, and 3) Support Services. The Administration includes
Superintendent, Federal/State Programs Coordinator, Director of Curriculum and Instruction,
Principal and Associate Principal. Instructional staff includes all teachers, special education
teachers, teacher assistants, interventionist, ELL Specialists, and instructional coaches. Support
Services includes Counselors, Behavior Specialists, Social Workers, Office Managers, Monitors,
Student/Parent Liaisons, and Data Managers. All employees are evaluated based on their
classification on an annual basis.

Decision making and leadership also includes students, parents and community members. Each
school also has a Site Council made up of parents, students, and community members. CPLC
Community Schools’ Leadership Team includes the Vice President of School Readiness and
Education, the Superintendent, the Federal/State Programs Coordinator, the Turnaround
Principal, and a Special Education Director. The organization uses The Principal’s Office LLC
to provide the Special Education Director. The applicant included an organizational chart which
depicts the relationship of each area to one another.

Sustainability

Fiscal Viability
CPLC Community Schools (CPLCCS) utilizes the Finance and Accounting Policies and
Procedures developed by CPLC for all its core businesses. According to the application package,
the fiscal viability of CPLCCS is based in a large part on the operational, structural and legal
relationship between the school and CPLC. CPLCCS is dependent on CPLC for marketing and
public relations, financial assistance or financial guarantees, school facilities acquisition or
construction, and services provisions. CPLC also provides “back office” accounting services for
the school. CPLC assists the Superintendent in preparing the annual budget for approval by the
school governing board. The school’s governing board is the final decision-maker on all
necessary issues and operating budget. CPLC is responsible for the preparation and submission
of monthly and year-to-date detailed line item reports of actual revenues and expenditures versus
budget figures. Expenses at the school level must be approved by the Principal and follow the
same process for the organization. For most purchases, Principal and Superintendent approval
suffice.

According to the application package, CPLC is one of the largest receiving agents for
philanthropic support with nearly 100 donors from some of the largest state and national
corporations, organizations and companies. CPLC also has many for profit subsidiaries, which
provide a flow of unrestricted revenue to the non-profit side. This funding is used to cover
programmatic deficits and budget shortfalls.

Although Haiki High School has not had its first audit, the Board has received audits of CPLC

Community Schools (previously known as Calli Ollin Academy) due to the other contracts held
by the organization. For fiscal years 2008 and 2009, the independent certified public accountant
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issued an unqualified (or “clean”) opinion on the organization’s financial statements. In each
fiscal year, the organization ended the year with negative net assets. The organization ended
fiscal years 2008 and 2009 with net assets of (-$679,679) and (-$820,852), respectively.

The Budget Plan submitted as part of the renewal application package includes information for
Haiki High School. It indicates that in fiscal year 2010, the school’s revenues exceeded expenses
by $331,875. The projections provided for fiscal years 2011 through 2013 anticipate an annual
decrease in net assets of between $62,000 and $75,020. The ADM used for the Budget Plan
were not provided. Based on information obtained from the Arizona Department of Education’s
website, Haiki High School was funded in fiscal year 2010 on an ADM of approximately 75. For
fiscal year 2011, the school’s estimated student count currently is 59. It is not clear whether the
Budget Plan includes known cuts to State funding for fiscal year 2011."

Strength and Stability of the Governing Body

Strength and Stability of the Corporate Board
CPLC Community Schools is a 501(c) (3) corporation and the corporate board of the corporation
serves as the governing board of the school. According to the applicant, the current members of
the Board of Directors have many years of diverse experience, expertise and leadership in the
fields of education, business and law, are committed to the vision of CPLC and CPLC
Community Schools, and bring a solid understanding of the educational needs of the Tucson
community. The application package includes detailed information regarding the experience and
expertise of each member of the Board of Directors.

CPLC Board of Directors members:
Tillie Arvizu
Barbara Benton
Soledad Zuzuarregui
Anna Sanchez
Supervisor Richard Elias
Jaime Gutierrez

According to the organization’s By-Laws, the Corporate/Governing Board manages the affairs of
the corporation and exercises all corporate powers, including establishing policies for the charter
school and amending corporate By-Laws. The applicant states that CPLC Community Schools’
board, both legally and in practice, functions independently and separately from both the Tucson
Advisory Board for CPLC and the Board of Directors of CPLC. CPLC Community Schools is,
however, a creation of CPLC and an affiliated entity.

According to the application package, academic progress of the school is monitored by the Board
each quarter with reports on vital data including:
e Interim Assessment Data demonstrating student progress towards meeting standards in
core subjects;

! In reviewing the month-by-month projection, please note that under the State’s new payment schedule, charter
holders will not receive a July 2010 state equalization assistance payment, but will receive two payments in June
2011.
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e MAP Data (NWEA Assessments) demonstrating student growth using the measures of
academic progress;
e Weekly Enrollment/Attendance Reports that includes attendance, enrollments,
withdrawals, and population characteristics (ELL, SPED, Cohort Class);
e Monthly Principal Reports with information about successes, challenges, and progress
toward meeting school and organization-wide goals; and,
e AIMS data.
At the quarterly meeting, CPLC Community Schools’ staff makes recommendations for changes
as needed and based upon presented data. The board considers and instructs staff to provide
more information or approves the recommendations.

Succession Plan

Charter Holder: In the event of a vacancy on the corporate and governing board, the remaining
board members make recommendations to the Tucson Advisory Board (which meets once per
month), which then makes a selection based on a majority vote. Prospective board members are
recruited based on their expertise and their connection to the community served. Currently, the
average term length of board members is 6 years. According to the applicant, the stability of the
board exemplifies current board members’ commitment to the organization and the mission.

Instructional Leadership: According to the applicant, at CPLC, all members of the instructional
leadership team are expected to acquire the qualifications to step into a key leadership roles as
needed. This means each team member will have an education plan in addition to their regular
professional development plan. Lead teachers are considered future candidates to take over
leadership positions, and will also be expected to take up leadership responsibilities in the event
of vacancies in the Leadership Team.

All teachers go through an orientation process at the start of the school year and receive monthly
professional development in the areas of curriculum development, instructional practice,
classroom management, and interventions. Teachers receive feedback based on daily and
quarterly classroom observations, interim assessment results, and receive coaching and training
depending on their classroom needs.

The applicant states that the organization has an incentive plan that rewards teachers and staff for
significant gains in areas contributing to student achievement. CPLC Community Schools’
employees are evaluated annually with quarterly reviews. The quarterly reviews revolve around
meeting annual goals and implementing best practices in the workplace. Quarterly progress
toward meeting school and personal goals is rewarded, and annual progress toward meeting
district goals is also rewarded. According to the application package, CPLC also has a tuition
reimbursement program for teachers to pursue additional education.

Facilities Plan
No documents were submitted for this section of the application.
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VII. Staff Recommendation

Based upon the information in the application, academic performance over the charter term,
fiscal compliance, and legal and contractual compliance, | move to approve the renewal
application and grant a renewal contract for CPLC Community Schools.
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