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Applicant Group


Proposed School Name


Part A


A.1 Educational Philosophy F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.1a Provide a detailed description of the school’s philosophical approach to improving pupil achievement in the target population. 1 Meets the criteria 1 Meets the criteria


A.1b Incorporate the principles or concepts fundamental to the school’s proposed program of instruction. 1 Meets the criteria 1 Meets the criteria


A.1c Present a rationale for the selected approach for the target population, including research and/or experience. 1 Meets the criteria 1 Meets the criteria


A.1d Ensure the Mission Statement on the Target Population Page is consistent with the narrative. 1 Meets the criteria 1 Meets the criteria


A.1 Total 0 0 4 0 0 4


A.2 Target Population F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.2a
Identify the target population consistent with the information provided on the Target Population Page, demonstrating a clear understanding of the 


students and community the school intends to serve, including current levels of academic performance.
1


Meets the criteria
1 Meets the criteria


A.2b
Present an explanation of how the implementation of the program of instruction described in A.3 meets the needs of the target population 


including improving pupil achievement.
1


Meets the criteria
1 Meets the criteria


A.2c
Describe the class size and teacher-student ratios and how these address the needs of the target population for improved pupil achievement.


1
Meets the criteria


1 Meets the criteria


A.2 Total 0 0 3 0 0 3


A.3 Program of Instruction F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.3a
Describe the curriculum for the core academic content areas, which clearly demonstrates alignment to the Educational Philosophy and Arizona State 


Standards. 
1


Meets the criteria
1 Meets the criteria


A.3b
Demonstrate clear understanding of methods of instruction key to the program of instruction, including formative assessment strategies, which 


clearly demonstrate alignment to the curriculum and Educational Philosophy.
1


Meets the criteria
1 Meets the criteria


A.3c
Describe a summative assessment plan that clearly allows determination of student mastery of Arizona State Standards, aligned to the Educational 


Philosophy and methods of instruction described in the narrative.
1


Meets the criteria
1 Meets the criteria


A.3d Ensure the Program of Instruction is consistent with the Performance Management Plan.  1 Meets the criteria 1 Meets the criteria


A.3 Total 0 0 4 0 0 4


A.3.1 Mastery and Promotion F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.3.1a
Present clear criteria for promotion from one level to the next, to include the level of proficiency that students must obtain to demonstrate mastery 


of academic core content.
1


Meets the criteria
1 Meets the criteria


A.3.1b
Describe a viable and adequate process the school will use to determine grade-level promotion/retention consistent with State requirements.


1
Meets the criteria


1 Meets the criteria


A.3.1c Ensure consistency with Strategy III of the Performance Management Plan. 1 Meets the criteria 1 Meets the criteria


A.3.1 Total 0 0 3 0 0 3


A.4 School Calendar and Weekly Schedule F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.4a
Clearly demonstrate compliance with hours/minutes of instruction for each grade level served for the proposed school calendar (standard, 


alternative, or extended). 
1


Meets the criteria
1 Meets the criteria


A.4b Provide a rationale for the weekly schedule that clearly supports improving pupil achievement in the target population. 1 Meets the criteria 1 Meets the criteria


A.4c
Identify professional development days consistent with the information provided in Strategy IV of the Performance Management Plans.


1
Meets the criteria


1 Meets the criteria


A.4d
(If an Alternative Calendar was identified on the Target Population Page) Demonstrate the various ways instructional minutes may be met. Not applicable


Not applicable


A.4 Total 0 0 3 0 0 3
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Applicant Group


Proposed School Name


CASA Academy


CASA Academy


PRELIMINARY APPLICATION RATINGS REVISED APPLICATION RATINGSA.5 Performance Management Plan F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.5a Provide a clear description of the basis for setting baseline figures that align with Section A.2. 1 Meets the criteria 1 Meets the criteria


A.5b


Clearly describe a system to create, implement, evaluate, and revise curriculum (Strategy I), including supplemental curriculum, aligned with Arizona 


Common Core Standards, evidenced by curriculum alignment, curriculum maps, pacing guides, instructional material adoptions, committee work, 


data review teams, and clearly defined and measureable implementation across the school.


1


Meets the criteria


1 Meets the criteria


A.5c


Clearly describe a system to monitor the integration of Arizona Standards into instruction and evaluate the instructional practices of the teachers 


(Strategy II) evidenced by lesson plan reviews, formal teacher evaluations, informal classroom observations, standards checklists, data review teams, 


and standards-based assessments.
1


Meets the criteria


1 Meets the criteria


A.5d


Clearly describe a comprehensive assessment system (Strategy III) based on clearly defined performance measures aligned with the curriculum and 


instructional methodology and including data collection from multiple assessments, such as formative and summative assessments, 


common/benchmark assessments, and data-review teams.


1


Meets the criteria


1 Meets the criteria


A.5e
Clearly describe a comprehensive professional development plan (Strategy IV) that is aligned with teacher learning needs, including follow-up and 


monitoring strategies.
1


Meets the criteria
1 Meets the criteria


A.5f Clearly describe processes for improving action steps based on data analysis. 1 Meets the criteria 1 Meets the criteria


A.5g
Present a viable and adequate plan for managing student academic performance in Reading with action steps based on the systems described in the 


narratives, that includes a predicted baseline aligned with target population information provided in Section A.2.
1


Meets the criteria
1 Meets the criteria


A.5h


Present a viable and adequate plan for managing student academic performance in Mathematics with action steps based on the systems described 


in the narratives, that includes a predicted baseline aligned with target population information provided in Section A.2 1


Meets the criteria


1 Meets the criteria


A.5i
Identify the timeline, responsible party, evidence of meeting action steps, and budget for accomplishing each action step consistent with the 


narrative.
1


Meets the criteria
1 Meets the criteria


A.5j
Provide a progression of action steps consistent with the narrative that are sequential, timely, and use data to contribute to the school’s ability to 


meet the identified annual target.
1


Meets the criteria
1 Meets the criteria


A.5k
Create action steps within each strategy consistent with the narrative that complement and support the other strategies to the extent appropriate.


1
Meets the criteria


1 Meets the criteria


A.5l Include adequate concrete artifacts to provide evidence of the implementation of each action step. 1 Meets the criteria 1 Meets the criteria


A.5m Provide adequate resources (e.g., time, money, personnel, etc.) to implement the action steps that support the strategies. 1 Meets the criteria 1 Meets the criteria


A.5n
Identify budget needs that are clearly listed by amount and budget line item on the PMP template and consistent with the description of the line 


item in the Assumptions.
1


Meets the criteria
1 Meets the criteria


A.5o Ensure consistency with the applicant’s Education Plan. 1 Meets the criteria 1 Meets the criteria


A.5 Total 0 0 15 0 0 15







Applicant Group


Proposed School Name


CASA Academy


CASA Academy


PRELIMINARY APPLICATION RATINGS REVISED APPLICATION RATINGSA.6.K Curriculum Samples - Kinder Grades F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.6.K.a
Describe the Instructional Strategies that would clearly provide a student with opportunities to engage in the Common Core Standard expectations 


set by the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.K.b
Describe the Student Activities that would clearly provide a student with opportunities to engage in the Common Core Standard expectations set by 


the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.K.c
Provide an opportunity for the student to complete a summative assessment which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.K.d
Provide at least three Summative Assessment Items that together accurately measure student mastery of the application of the content and/or skills 


as defined by the grade-level rigor in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.K.e


Provide an answer key or scoring rubric which clearly describes, for each Summative Assessment Item, components to be scored and how points will 


be awarded, such that mastery of the application of the content and/or skills as defined by the grade-level rigor in the Required Standard is clearly 


demonstrated by an acceptable score.


1


Meets the criteria for Reading, Writing, and 


Math 1
Meets the criteria for Reading, Writing, and 


Math


A.6.K.f
Provide Instruction, Student Activities, and Summative Assessment Items that are clearly consistent with all sections of the Education Plan.


1
Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.K Total 0 0 6 0 0 6


A.6.1 Curriculum Samples - 1st F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.6.1.a
Describe the Instructional Strategies that would clearly provide a student with opportunities to engage in the Common Core Standard expectations 


set by the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.1.b
Describe the Student Activities that would clearly provide a student with opportunities to engage in the Common Core Standard expectations set by 


the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.1.c
Provide an opportunity for the student to complete a summative assessment which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.1.d
Provide at least three Summative Assessment Items that together accurately measure student mastery of the application of the content and/or skills 


as defined by the grade-level rigor in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.1.e


Provide an answer key or scoring rubric which clearly describes, for each Summative Assessment Item, components to be scored and how points will 


be awarded, such that mastery of the application of the content and/or skills as defined by the grade-level rigor in the Required Standard is clearly 


demonstrated by an acceptable score.


1


Meets the criteria for Reading, Writing, and 


Math 1
Meets the criteria for Reading, Writing, and 


Math


A.6.1.f
Provide Instruction, Student Activities, and Summative Assessment Items that are clearly consistent with all sections of the Education Plan.


1
Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.1 Total 0 0 6 0 0 6


A.6.2 Curriculum Samples - 2nd F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.6.2.a
Describe the Instructional Strategies that would clearly provide a student with opportunities to engage in the Common Core Standard expectations 


set by the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.2.b
Describe the Student Activities that would clearly provide a student with opportunities to engage in the Common Core Standard expectations set by 


the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.2.c
Provide an opportunity for the student to complete a summative assessment which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.2.d
Provide at least three Summative Assessment Items that together accurately measure student mastery of the application of the content and/or skills 


as defined by the grade-level rigor in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.2.e


Provide an answer key or scoring rubric which clearly describes, for each Summative Assessment Item, components to be scored and how points will 


be awarded, such that mastery of the application of the content and/or skills as defined by the grade-level rigor in the Required Standard is clearly 


demonstrated by an acceptable score.


1


Meets the criteria for Reading, Writing, and 


Math 1
Meets the criteria for Reading, Writing, and 


Math


A.6.2.f
Provide Instruction, Student Activities, and Summative Assessment Items that are clearly consistent with all sections of the Education Plan.


1
Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.2 Total 0 0 6 0 0 6







Applicant Group


Proposed School Name


CASA Academy


CASA Academy


PRELIMINARY APPLICATION RATINGS REVISED APPLICATION RATINGSA.6.3 Curriculum Samples - 3rd F A M Technical Assistance / Comments F A M Technical Assistance / Comments


A.6.3.a
Describe the Instructional Strategies that would clearly provide a student with opportunities to engage in the Common Core Standard expectations 


set by the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.3.b
Describe the Student Activities that would clearly provide a student with opportunities to engage in the Common Core Standard expectations set by 


the grade-level rigor, defined in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.3.c
Provide an opportunity for the student to complete a summative assessment which is clearly separate from instruction and guided or independent 


practice, and in which the student is assessed independently.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.3.d
Provide at least three Summative Assessment Items that together accurately measure student mastery of the application of the content and/or skills 


as defined by the grade-level rigor in the Required Standard.
1


Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.3.e


Provide an answer key or scoring rubric which clearly describes, for each Summative Assessment Item, components to be scored and how points will 


be awarded, such that mastery of the application of the content and/or skills as defined by the grade-level rigor in the Required Standard is clearly 


demonstrated by an acceptable score.


1


Meets the criteria for Reading, Writing, and 


Math 1
Meets the criteria for Reading, Writing, and 


Math


A.6.3.f
Provide Instruction, Student Activities, and Summative Assessment Items that are clearly consistent with all sections of the Education Plan.


1
Meets the criteria for Reading, Writing, and 


Math
1


Meets the criteria for Reading, Writing, and 


Math


A.6.3 Total 0 0 6 0 0 6


Part A Sub Total 0 0 56 0 0 56


Part B Operational Plan


B.1 Applicant Entity F A M Technical Assistance / Comments F A M Technical Assistance / Comments


B.1a
Describe in detail the Applicant’s history, including its establishment, evolution, and how operating a charter school became part of its mission as 


documented in the minutes or resolution of intent to apply for a charter school.
1


Meets the criteria
1 Meets the criteria


B.1b Provide an organizational chart and describe the reporting structure within the organization consistent with the narrative. 1 Meets the criteria 1 Meets the criteria


B.1c Clearly describe any subsidiary relationship of the Applicant entity to another organization. 1 Meets the criteria 1 Meets the criteria


B.1d Identify any current or prior charter operation by the Applicant, including the authorizer, timeframe, and nature of involvement. 1 Meets the criteria 1 Meets the criteria


B.1e
Discuss the role of each Principal in the entity. Clearly describe the qualifications of each Principal to support the Education Plan, Operational Plan, 


and/or Business Plan.
1


Meets the criteria
1 Meets the criteria


B.1f Identify any current or prior charter operation by any Principal, including the authorizer, timeframe, and nature of involvement. 1 Meets the criteria 1 Meets the criteria


B.1g Be consistent with the background information provided for each individual. 1 Meets the criteria 1 Meets the criteria


B.1h Ensure consistency with information listed on Title Page. 1 Meets the criteria 1 Meets the criteria


B.1i Ensure consistency with the contents of the application package. 1 Meets the criteria 1 Meets the criteria


B.1j Ensure consistency with legal documentation establishing entity, including number of directors required by Bylaws. 1 Meets the criteria 1 Meets the criteria


B.1 Total 0 0 10 0 0 10


B.2 Governing Body F A M Technical Assistance / Comments F A M Technical Assistance / Comments


B.2a
Clearly identify if the corporate board for Applicant will act as the School Governing Body, or if a School Governing Body separate from the 


corporate board will be established.
1


Meets the criteria
1 Meets the criteria


B.2b Include a clear description of the responsibilities of the governing body as per ARS§15-183.E.8. 1 Meets the criteria 1 Meets the criteria


B.2c Provide a description of the composition of the governing body. 1 Meets the criteria 1 Meets the criteria


B.2d Describe the process for filling vacancies on the school governing body. 1 Meets the criteria 1 Meets the criteria


B.2e Be consistent with all sections of the application package. 1 Meets the criteria 1 Meets the criteria


B.2 Total 0 0 5 0 0 5







Applicant Group


Proposed School Name


CASA Academy


CASA Academy


PRELIMINARY APPLICATION RATINGS REVISED APPLICATION RATINGSB.3 Management and Operation F A M Technical Assistance / Comments F A M Technical Assistance / Comments


B.3a Provide a clear delineation of the roles and responsibilities for administering the day-to-day activities of the school. 1 Meets the criteria 1 Meets the criteria


B.3b


Present an operational plan that includes oversight responsibilities related to instruction and operational services. Plan must identify the number of 


administrative personnel (each year for the first three years) and their oversight responsibilities related to the following areas:


i. Instruction,


ii. Curriculum and Assessment (mandated State testing), 


iii. Staff Development, 


iv. Financial Management, 


v. Contracted Services, 


vi. Personnel, 


vii. Grants Management, and 


viii. Student Accountability Information System (SAIS).


1


Meets the criteria


1 Meets the criteria


B.3c Identify critical skills or experience that will indicate sufficient qualification for fulfillment of those responsibilities. 1 Meets the criteria 1 Meets the criteria


B.3d Be consistent with all sections of the application package. 1 Meets the criteria 1 Meets the criteria


B.3 Total 0 0 4 0 0 4


B.3.2 Contracted Services F A M Technical Assistance / Comments F A M Technical Assistance / Comments


B.3.2a Delineate all areas, if any, which may require the Applicant to seek outside expertise. 1 Meets the criteria 1 Meets the criteria


B.3.2b Discuss the professional qualifications expected of those to be retained to perform each listed contracted service. 1 Meets the criteria 1 Meets the criteria


B.3.2c
Describe how the costs associated with each listed contracted service are viable and adequate for the target population identified in A.2.


1
Meets the criteria


1 Meets the criteria


B.3.2d Provide clear and specific sources for costs of each listed contracted services. 1 Meets the criteria 1 Meets the criteria


B.3.2e
Ensure costs are described in the Budget Assumptions and included in the Start-Up and Three-Year Operational Budget as appropriate.


1
Meets the criteria


1 Meets the criteria


B.3.2 Total 0 0 5 0 0 5


Part B Sub-Total 0 0 24 0 0 24


Part C Business Plan


C.1 Facilities Acquisition F A M Technical Assistance / Comments F A M Technical Assistance / Comments


C.1a
Identify and describe the facility necessary to implement the program. Include square footage, number of classrooms, layout of space, and location 


that will accommodate the number of anticipated students as identified throughout the application package.
1


Meets the criteria
1 Meets the criteria


C.1b


Identify and provide documentation on available facilities within the target market that will allow implementation of the program of instruction and 


support the student population and class size described in the application package.


Or


Provide details of already-acquired facility, purchased land, or proposed build that will allow implementation of the program of instruction and 


support the student population and class size described in the application package.


1


Meets the criteria


1 Meets the criteria


C.1c
Identify a timeframe for securing an appropriate facility consistent with the start-up date of the school identified on the Target Population Page.


1
Meets the criteria


1 Meets the criteria


C.1d
Identify costs associated with securing the facility and ensuring compliance with all applicable laws and regulations including obtaining educational 


occupancy.
1


Meets the criteria
1 Meets the criteria


C.1e Describe any financial arrangements that have been made for securing the facility. 1 Meets the criteria 1 Meets the criteria


C.1f Ensure the Layout of Space is consistent with the narrative. 1 Meets the criteria 1 Meets the criteria


C.1g
Ensure costs as described in the narrative accounted for in the Start-Up and Three-Year Operational Budgets and fully described in the Assumptions.


1
Meets the criteria


1 Meets the criteria


C.1h Be consistent with all sections of the application package. 1 Meets the criteria 1 Meets the criteria


C.1 Total 0 0 8 0 0 8







Applicant Group


Proposed School Name


CASA Academy


CASA Academy


PRELIMINARY APPLICATION RATINGS REVISED APPLICATION RATINGSC.2 Advertising and Promotion F A M Technical Assistance / Comments F A M Technical Assistance / Comments


C.2a
Provide a clear description of an advertising/promotion plan that appears viable and adequate to support the number of students included in the 


Three-Year Operational Budget.
1


Meets the criteria
1 Meets the criteria


C.2b
Describe how the costs associated with the advertising/promotion plan are viable and adequate to attract the projected student population 


identified in Year 1 of the Three-Year Operational Budget.
1


Meets the criteria
1 Meets the criteria


C.2c Provide clear and specific sources for costs associated with the advertising/promotion plan. 1 Meets the criteria 1 Meets the criteria


C.2d
Provide a viable and adequate timeframe for advertising/promotion consistent with the start-up date of the school identified on the Target 


Population Page.
1


Meets the criteria
1 Meets the criteria


C.2e
Describe the proposed fair and equitable enrollment procedures, including the timeframe, waitlist, lottery, and the like, and documents to be 


included in the enrollment packet.
1


Meets the criteria
1 Meets the criteria


C.2f
Ensure costs as described in the narrative are accounted for in the Start-Up and Three-Year Operational Budgets and fully described in the Budget 


Assumptions.
1


Meets the criteria
1 Meets the criteria


C.2 Total 0 0 6 0 0 6


C.3 Personnel F A M Technical Assistance / Comments F A M Technical Assistance / Comments


C.3a


Provide a staffing plan that appears viable and adequate for the effective implementation of the program of instruction and operation of the charter 


school as described, to include the grades and number of students to be served in each of the first three years of operation, and the number of each 


type of instructional and non-instructional personnel each year.


1


Addresses criteria, but lacks sufficient detail in:


Providing a staffing plan that appears viable and 


adequate for the effective implementation of the 


program of instruction regarding the 


compensation plan.


Providing a staffing plan that appears viable and 


adequate for the operation of the charter school 


as described.


1 Revised submission meets the criteria


C.3b Provide a detailed plan to recruit, hire, and train instructional staff consistent with the start-up of the school. 1 Meets the criteria 1 Meets the criteria


C.3c
Ensure all salaries and Employee Related Expenses (ERE) described in the narrative are accounted for in the Start-Up and Three-Year Operational 


Budgets and fully described in the Budget Assumptions.
1


Meets the criteria
1 Meets the criteria


C.3 Total 0 1 2 0 0 3


C.4 Start-Up Budget F A M Technical Assistance / Comments F A M Technical Assistance / Comments


C.4a List only sources of start-up revenue fully supported by Verifiable Proof of Secured Funds documentation. 1 Meets the criteria 1 Meets the criteria


C.4b List expenditures to cover the start-up plans described in the application package. 1 Meets the criteria 1 Meets the criteria


C.4c Demonstrate through the assumptions that the amounts listed are viable and adequate. 1 Meets the criteria 1 Meets the criteria


C.4d Ensure revenues cover expenditures. 1 Meets the criteria 1 Meets the criteria


C.4e
Ensure that timeframes described in all sections of the application package are consistent with timeframes listed on the Start-Up Budget.


1
Meets the criteria


1 Meets the criteria


C.4f Be consistent with all sections of the application package. 1 Meets the criteria 1 Meets the criteria


C.4 Total 0 0 6 0 0 6







Applicant Group


Proposed School Name


CASA Academy


CASA Academy


PRELIMINARY APPLICATION RATINGS REVISED APPLICATION RATINGSC.5 Three-Year Operational Budget F A M Technical Assistance / Comments F A M Technical Assistance / Comments


C.5a


List expenditures to cover the Educational Plan, Operational Plan, and Business Plan described in the application package.


1


Addresses criteria, but lacks sufficient detail in:


Expenditures listed in the budget related to 


contracted services and the hiring of highly 


qualified staff.


1 Revised submission meets the criteria


C.5b
Ensure state equalization detailed in Projected Revenue Calculator is consistent with the Target Population and the student count by grade level.


1
Meets the criteria


1 Meets the criteria


C.5c


(If student count add-ons are used in determining projected revenue) Provide an adequate rationale for using the student count add-on levels in the 


Projected Revenue Calculator in the assumptions that is consistent with the target population described in Section A.2.


Not applicable


Not applicable


C.5d
Provide an adequate rationale for the percent of full enrollment used as the basis of the budget for Year 1 consistent with Section C.2.


1
Meets the criteria


1 Meets the criteria


C.5e Demonstrate through the assumptions that the amounts listed are viable and adequate. 1 Meets the criteria 1 Meets the criteria


C.5f
If operational revenue is used to pay for expenses incurred during the start-up period, clearly describe in the assumptions the sources of costs and 


repayment terms.


Not applicable
Not applicable


C.5g Ensure revenues cover expenditures. 1 Meets the criteria 1 Meets the criteria


C.5h


Be consistent with all sections of the application package.


1


Addresses criteria, but lacks sufficient detail in 


regards to food service and highly qualified 


personnel.
1


Revised submission addresses the criteria but 


lacks sufficient detail in regards to highly 


qualified personnel.


C.5 Total 0 2 4 0 1 5


Part C Sub-Total 0 3 26 0 1 28


Grand Total Parts A, B, and C 0 3 106 0 1 108


CONCLUSION Meets the criteria, Therefore Proceeds to Interview


SUMMARY No more than one scoring area in each section scored Approaches


Business Plan Meets 95% Test


No scoring area in Part A, B, or C received a score of Falls Below


Educational Plan Meets 95% Test


Operational Plan Meets 95% Test








A.1 Educational Philosophy                              CASA Academy  
 


Page 1 of 9 


A.1 Educational Philosophy 


This document details CASA Academy’s philosophical approach to increasing student achievement in the 
target population.  The educational philosophy forms the foundation for CASA Academy’s operating 
principles, also described in this document.  Both the educational philosophy and operating principles 
underlie our Program of Instruction and are created strategically to meet the needs of students in the target 
population.  


A. Philosophical Approach to Improving Pupil Achievement 


Foundational Beliefs 


CASA Academy’s educational philosophy stems from the following four core beliefs: 
 


1. All students, regardless of background, deserve the opportunity to receive an excellent education 
that prepares them for the demands of college, life, and society. 


2. The primary grades set the foundation for student success in college, life and society; and, school 
must include daily opportunities for students to think critically and apply their learning in 
authentic ways.   


3. An excellent education includes both academics and character development; together these 
elements enable students to persevere throughout their educational experiences and lives, thus 
setting them up for a better life path.       


4. Providing students with an excellent education, in turn, strengthens society as a whole.   
 
1. All Students Deserve an Excellent Education  


We believe that students from low-income communities deserve a high quality education comparable to 
that of their more affluent peers.  Currently, the majority of students from low-income backgrounds in 
Phoenix do not have access to this high-quality education; of the 12 public schools in CASA Academy’s 
target zip codes, only one school achieved over 85% mastery on the 2012 AIMS test for reading and zero 
schools achieved over 85% mastery on the 2012 AIMS test for math.  Research from the TC Media 
Center at Colombia University shows that by the end of fourth grade, low-income students of all races, 
including African American and Latino students, are two years behind their more affluent peers in both 
reading and math.1  This gap continues to widen as students become older, and by twelfth grade these 
students are an average of four years behind.2   


To close this achievement gap that exists, we must start building student knowledge from a young age to 
ensure that students do not fall behind as they progress throughout school. An excellent education 
involves providing students opportunities to learn and apply information in a variety of ways; it is not 
simply about teaching students to perform well on standardized tests.  We believe that all students deserve 
opportunities to think critically, solve real-world problems, and apply their learning to a variety of 
authentic situations.  These educational components are critical to provide students a learning foundation 
for career readiness curriculum in higher grades and the demands of college.   


 


 


                                                        
1 TC Media Center from the Office of External Affairs. The Academic Achievement Gap: Facts & Figures. N.p., n.d. Web. 18 Sept. 2012 


<http://www.tc.columbia.edu/news.htm?articleID=5183>. 
2 Ibid 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2. Primary Grades Set the Foundation for Success in College, Life and Society  


Kindergarten builds a critical foundation for a child’s future success. Consider these facts: 


• Even in grade zero, the harsh reality is that kindergarteners from low-income backgrounds are 
already significantly behind their more affluent peers.3 


• By age three, children of parents in higher income areas will already have vocabularies that are 
nearly 50 percent greater than those of low-income children.4  


• Before entering kindergarten, the average cognitive scores of preschool-age children in the 
highest socioeconomic group are 60 percent above the average scores of children in the lowest 
socioeconomic group.5  


• At age four, children who live below the poverty line are already 18 months below their more 
affluent peers.6  


 
Given these facts, the founders of CASA Academy believe that kindergarten is crucial to close the 
achievement gap. We expect many of our students will come to us significantly below grade level and 
anticipate our first priority will be remediating the skills that many of their more affluent peers have 
already developed.  Given that our target population is primarily Hispanic and that many students will 
come from non-English-speaking homes, we also anticipate a large percentage of our students will be 
English Language Learners (ELL). Our model is particularly focused on the needs of our ELL students, 
providing full-day kindergarten to ensure our students rapidly develop English reading, writing, listening, 
and speaking skills. 


The kindergarten through third grade years are extremely important for building a child’s foundation in 
early literacy skills and essential math concepts. Research shows students who are not reading on grade 
level by third grade will continue to fall behind as they progress through school:  


“Results of a longitudinal study of nearly 4,000 students find that those who do not read 
proficiently by third grade are four times more likely to leave school without a diploma than 
proficient readers. For the worst readers, those who could not master even the basic skills by third 
grade, the rate is nearly six times greater. While these struggling readers account for about a third 
of the students, they represent more than three-fifths of those who eventually drop out or fail to 
graduate on time. What’s more, the study shows that poverty has a powerful influence on 
graduation rates. The combined effect of reading poorly and living in poverty puts these children 
in double jeopardy.”7 


CASA Academy’s decision to serve kindergarten through third grade students is intentional.  By starting 
in kindergarten, we will ensure our students develop the foundational literacy and math skills that will 
enable them to be successful throughout their education, in life, and in society.   


 


 


                                                        
3 Klein, Lisa. "Promoting Effective Early Learning." NCCP. National Center for Children in Poverty, 2007. Web. 18 Sept. 2012. 


http://www.nccp.org/publications/pub_695.html 
4 TC Media Center from the Office of External Affairs. The Academic Achievement Gap: Facts & Figures. N.p., n.d. Web. 18 Sept. 2012 


<http://www.tc.columbia.edu/news.htm?articleID=5183>. 
5 Klein, Lisa. "Promoting Effective Early Learning." NCCP. National Center for Children in Poverty, 2007. Web. 18 Sept. 2012. 


http://www.nccp.org/publications/pub_695.html 
6 Ibid 
7 Hernandez, D.J. Double Jeopardy: How Third-Grade Reading Skills and Poverty Influence High School Graduation. The Annie E. Casey 


Foundation; Center for Demographic Analysis, University at Albany, State of New York; Foundation for Child Development. 
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3. Excellent Academics and Character Education Set Students Up For A Better Life Path 


College should be an opportunity provided to all students regardless of background.  Ensuring that 
students are on a path to success in upper elementary, middle, high school, and college will make a 
significant difference in a child's future income and quality of life. Consider these facts:  


• In 2009, the unemployment rate was more than three times as high for people without a high 
school diploma than for those with a Bachelor’s degree.8  


• In 2003, the typical full-time year-round worker in the United States with a four-year college 
degree earned 62 percent more than an individual with only a high school diploma.9 


• Only one third of high school graduates enjoy health benefits nationally, as compared to two 
thirds of college graduates.10 


In addition to strong academics, student character development is essential in preparing students for 
success in college, life, and society.  This emphasis on character rests on the notion that it is not enough 
for students to simply be intelligent; they must also know how to use their intelligence for the greater 
good.  As John Phillips wrote, “Goodness without knowledge is weak and feeble, yet knowledge without 
goodness is dangerous.” Character development is so important to student success that KIPP schools, a 
highly-performing network of charter schools in the U.S., has spent several years actively researching 
character development and has even gone so far as to suggest assigning students a character grade.11  
Additionally, several research studies including the Seattle Social Development Project and the Child 
Development Project show the lasting effects of elementary school character education on students 
through middle school, high school, and in cases, adulthood.12 


CASA Academy will set students up for college and a better life path by empowering students to take 
ownership of their own education.  Students will begin to develop this sense of empowerment at a young 
age as they are taught explicitly to make choices that reflect what is best for their learning.  Throughout 
their education at CASA Academy, students will learn the values of respect, responsibility, perseverance, 
integrity, and empowerment as the guiding forces that shape their everyday actions.   


Respect.  Honoring the beliefs of others and treating others with kindness. 


Responsibility.  Being accountable for your actions and work.   
 
Perseverance. Working relentlessly to accomplish goals.   
 
Integrity. Operating with honesty; doing the right thing even if no one is watching.   
 
Empowerment.  Taking ownership of decisions, successes, and setbacks; making choices that 
reflect your own best interests as a person and as a member of your community.   


CASA Academy’s core values are chosen purposefully to guide students’ character development and to 
ensure they are on the path to college.  This character education and empowerment will ensure that CASA 
Academy graduates, who will predominantly come from at-risk communities, will enter society with the 
                                                        
8 "The Importance and Value of a College Degree." The Importance and Value of a College Degree. N.p., n.d. Web. 20 Oct. 2012. 


<http://www.rasmussen.edu/student-life/blogs/main/importance-and-value-of-a-college-degree/>. 
9  Ibid 
10 National Center for Education Statistics (2005c). Youth Indicators, 2005: Trends in the Well-Being of American Youth. 


http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2005050. 
11 Tough, P. (2011). What if the secret to success is failure?. The New York Times. 


Retrieved from http://www.nytimes.com/2011/09/18/magazine/what-if-the-secret-to-success-is-failure.html?pagewanted=all&_r=0 
12 Berkowitz, M., & Bier, M. (2005). What works in character education: A research-driven guide for educators. 


Retrieved from http://www.rucharacter.org/file/practitioners_518.pdf 
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academic and social skills necessary to succeed in life.   


4.  Educating Students Strengthens Society 


Preparing all students for college will in turn strengthen society.  A college degree will allow students to 
contribute more financially in taxes. The typical college graduate pays over 100 percent more in federal 
income taxes and 82 percent more in total federal, state, and local taxes than the typical high school 
graduate.13 Additionally, a college degree promotes a higher level of involvement in a citizen's right to 
vote. In the 2004 presidential election, 76 percent of college graduates voted, as compared to only 49 
percent of high school graduates.14 When students who attend CASA Academy return to their local 
communities upon graduation from college, they will be able to contribute in a substantial way to their 
communities through their jobs, taxes, and civic responsibilities.   


As a result of this core philosophy, CASA Academy is driven by a compelling mission.   


Mission 


CASA Academy exists to create empowered citizens of integrity ready for success in college, life, and 
society by providing a transformative education using authentic approaches that prepare students to 
overcome challenges, think critically, excel in academics, and become role models for their community. 


By fulfilling our mission we will transform the educational and life opportunities of the students in our 
community, and in so doing, we will transform the community itself.   


Currently, students in the target area do not have the opportunity to attend a high performing lower 
elementary school that provides a foundation of learning for the demands of college and career readiness 
curriculum in higher grades.  CASA Academy seeks to fill that void and dramatically change the life 
trajectory for the community’s youngest students by providing a foundation of learning for the demands 
of college and career readiness curriculum in higher grades.  By ensuring that students are academically 
proficient or excelling, are critical thinkers, and possess strong character traits, CASA Academy will set 
students on the path to success in upper elementary, middle school, high school, and college, and will 
ensure that they become citizens who contribute to their communities in positive and transformational 
ways.   


B. Principles Fundamental to Program of Instruction 
 
CASA Academy’s operating principles are designed to ensure our vision becomes a reality in central 
Phoenix.  The five core principles that have been identified as central to CASA Academy’s success are 
listed and described in further detail below.   


1. Critical Thinking and College Bound  
2. Data-Driven Instruction  
3. Hiring, Developing, and Retaining Effective Teachers  
4. Sense of Community and Family Engagement 
5. Student Ownership of Learning  


 
 
 
 


                                                        
13 National Center for Education Statistics (2005c). Youth Indicators, 2005: Trends in the Well-Being of American Youth. 


http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2005050. 
14 Ibid 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1. Critical Thinking and College Bound  
 
CASA Academy will maintain rigorous academic standards, which will ensure that students develop 
problem solving skills, critical thinking skills, and higher levels of metacognition. CASA Academy 
recognizes that without these critical thinking skills, college cannot be a real possibility for students; 
therefore, these concepts go hand in hand.    
 
To ensure that students develop these critical thinking skills and are able to apply their knowledge in a 
wide variety of situations, CASA Academy will adopt components of two curricular models—direct 
instruction and authentic approaches.  Direct instruction is “a clear and systematic presentation of 
knowledge,”15 and will be used for all subjects including reading comprehension, phonics, science, social 
studies, writing, and math.  Direct instruction involves a teacher explicitly teaching or modeling new 
content or skills, practicing those skills with students during a guided lesson, and then having students 
practice the new skills on their own at the end of the lesson.  Authentic approaches involve setting a 
purpose for learning that connects to the real world and utilize materials that exist outside of the learning 
environment.  Authentic approaches also promote critical thinking skills similar to a constructivist model, 
where students build off of prior knowledge to come to their own understanding of the content.   
 
Direct instruction is commonly used to fill remedial gaps in schools in low socioeconomic status 
populations while authentic approaches are often used in more affluent community schools.  We believe it 
is absolutely critical to provide all students with authentic learning experiences that offer opportunities for 
critical thinking and problem-solving skills to ensure that our students have the same access to a high-
quality education as more affluent students.  At the same time, direct instruction will enable students to 
master basic concepts so that students develop a firm grasp of all academic content.   


2. Data-Driven Instruction  


Data-driven instruction involves utilizing data to guide instruction.  This includes analyzing standards and 
task-analyzing objectives aligned to assessments, collecting various data points throughout instruction, 
and informing instruction based on data. There is a clear link between data-driven instruction and student 
achievement.  In a study of four districts, significant increases in standardized test scores were linked 
closely with data-driven instruction.16  Further, each of the four districts in this research served at-risk 
students, highlighting the importance of data driven instruction with CASA Academy’s target population.  


Data will inform instruction at CASA Academy in the following ways:  


• Data from daily checks for understanding will drive the instruction in every lesson 
• Data from common formative assessments will determine intervention and enrichment groups 
• Common formative assessments and benchmark assessments will determine major revisions in 


curriculum and instruction 
• Coaching conversations will assist teachers in improving their minute-to-minute instruction 
• Common formative assessments will be analyzed in grade level teams with the Academic 


Director 
• Benchmark data analysis will be conducted in school-wide professional development 


                                                        
15 Kim, T.  (2005).  Direct Instruction: An educators’ guide and plea for action, The Behavior Analyst Today, 6.2.  
16 Protheroe, N. (2001). Improving teaching and learning with data-based decisions: asking the right questions and acting on the 


answers. Educational Research Service. Retrieved from http://santacruzmonterey.edleadersforequityandexcellence.com/docs 
/f09/improving_teaching_and_learning_with_databased_decisions.pdf 
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Knowing where students are academically ensures that instruction meets student needs at all times.  Data 
analysis will lead to immediate changes to instruction that ensure students’ needs are being addressed.  
Improvement efforts will be based on data analysis and reflection and will align with the authentic 
approaches and direct instruction methods central to the mission at CASA Academy.  


3. Hiring, Developing, and Retaining Effective Teachers  


CASA Academy believes in creating an environment where teacher effectiveness is essential, teacher 
growth is a priority, and teachers truly love their work.  Multiple studies show the correlation between 
teacher effectiveness and student achievement.17  Additionally, “in low-SES schools, it matters 
more which teacher a child receives than it does in high-SES schools,”18 so with CASA Academy’s target 
population, finding the most effective teachers possible will be critical. To support this further, 
longitudinal studies suggest that increases in student achievement occur when schools recruit and retain 
experienced teachers,19 which indicates the importance of retaining teachers so they can continuously 
increase their effectiveness.  Through a variety of conversations with school leaders and current and 
former teachers, we have also determined that teachers are likely to stay at a school only if they feel 
supported in their professional growth, valued, and respected.  At CASA Academy, we will take the 
following steps to ensure we hire effective teachers and that our atmosphere promotes teacher 
effectiveness, growth, and retention:  
 
• Hiring Effective Teachers. CASA Academy seeks to hire effective teachers who are committed to 


improving their instruction to increase student learning.  CASA Academy has developed a 
comprehensive recruitment plan and hiring process to ensure that a wide variety of quality applicants 
are reached during initial and ongoing recruitment.  Beginning in January of 2014, the Academic 
Director and Director of Students and Operations will focus heavily on teacher recruitment.  CASA 
Academy will utilize the following four main avenues for teacher recruitment which are expanded 
upon further in C.3, Personnel:   
 


o Attending a variety of recruitment fairs and events 
o Networking with teachers and school administrators 
o Advertising through various forms of media 
o Building from connections with Teach For America 
 


Additionally, CASA Academy has developed a thorough and rigorous hiring process that includes 
submitting a cover letter and resume, a response to written application questions, an in-person demo 
lesson with feedback, responses to sample case studies, an invitation to interact in a casual 
environment, a second in-person interview, and a reference check.  These are further detailed in 
section C.3, Personnel.   


 
• Fostering Teacher Effectiveness and Growth.  Fostering teacher effectiveness and professional 


growth are critical in ensuring that CASA Academy fulfills its mission.  Professional development 
and growth will be facilitated through observations and coaching conversations, formal evaluations, 
and professional development sessions as described below.   
 


                                                        
17 Mueller, R., Carr-Stewart, S., & Steeves, L. Teacher recruitment and retention in select first nation schools. In Education, N.p., n.d . 


Retrieved from http://ineducation.ca/article/teacher-recruitment-and-retention-select-first-nations-schools 
18 Nye, B., Konstantonopoulos, S., & Hedges, L. (2004, Fall). How large are teacher effects?. Educational Evaluation and Policy Analysis, 26(3), 


237. 
19 Mueller, R., Carr-Stewart, S., & Steeves, L. Teacher recruitment and retention in select first nation schools. In Education, N.p., n.d . 


Retrieved from http://ineducation.ca/article/teacher-recruitment-and-retention-select-first-nations-schools 
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o Regular Feedback to Increase Teacher Performance.  As a part of ongoing professional 
development, the Academic Director and Director of Students and Operations will visit 
teachers’ classrooms on a weekly basis to provide feedback on instruction.  This feedback 
will be targeted to specific teacher needs as determined based on a combination of student 
data, classroom climate observations, and overall teacher effectiveness. The Directors will 
utilize an observation rubric for these visits that ensures that both direct instruction and 
authentic approaches are being implemented.  The rubric will be modeled after rubrics used at 
top performing schools.   
 


o Formal Evaluations.  In addition to the weekly informal observations, every teacher will be 
evaluated on a formal basis two times per year.  This will offer a time to set professional 
development goals for upcoming instruction.   
 


o Professional Development Sessions.  Teachers will participate in a nine day initial 
professional development and orientation experience upon hire.  Additional professional 
development will occur on an ongoing basis throughout the school year.  The Academic 
Director will plan professional development sessions based on need, as determined by 
classroom observations, student data, and self-identified teacher needs.  The time for these 
sessions will be built into the school calendar in advance; however, the content of sessions 
will be determined one month to one week preceding the professional development sessions 
to ensure that current student and teacher needs are being addressed in every session. 
 


• Teacher Retention.  To fulfill our mission, CASA Academy must not only hire and grow its 
teachers; it must also retain its  most effective teachers.  We will take the following actions to 
ensure teacher retention: 
 


o Dedicate a large portion of our time during initial professional development experiences 
for community building and developing personal relationships 


o Be transparent by clearly communicating expectations and following through with our 
actions 


o Have initial and on-going conversations with staff members about their work style(s) and 
the most effective ways to assist them 


o Administer teacher satisfaction surveys, analyze data, and make adjustments to our 
actions twice per year 


o Host fun events for our teachers (staff breakfasts/lunches, staff parties, etc.) 
o Provide small tokens of our appreciation on a monthly basis (snacks during meetings, 


morning coffee, gift cards, small treats)  
o Conduct additional fundraising to provide teacher bonuses when possible 
o Provide individualized and targeted teacher professional development 


4. Sense of Community and Family Engagement  


CASA Academy’s culture will reflect a strong sense of community that ensures that students and staff 
feel safe, respected, and loved on a daily basis. Additionally, families will play an integral role in their 
children’s success and will feel welcomed and valued on campus.   


• Fostering a Strong Sense of School Community.  At CASA Academy, students and teachers will 
act with respect, responsibility, perseverance, integrity, and empowerment. There will be a palpable 
sense of urgency that is shown in the empowered choices students make during instruction.  To foster 
these core values and a sense of community, students and staff will participate in community building 
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and character development at the beginning and end of every school day, through Morning Meeting 
and Community Circle.   
 


o Morning Meeting. “Morning Meeting is a microcosm of the way we wish our schools to be—
communities full of learning, safe and respectful and challenging for all.”20 Morning Meeting 
will set the tone for the day and ensure that every student feels welcome, safe, respected, and 
loved.  Additionally, teachers will use this time to model and practice positive character 
development.   
 


o Community Circle.  Community Circle is critical to CASA Academy’s learning environment; 
it will be held daily in individual classrooms.  During this time, students will have the 
opportunity to recognize positive character traits or behaviors through shout-outs.  
Additionally, students will be able to share their feelings about the day through appreciations 
and concerns.   
 


• Fostering Parent Engagement.  Researchers have shown that rates of parental involvement are 
lower in low-income communities than in higher income schools.21 Therefore, low-income children 
with less involved parents often experience fewer of the academic benefits than children coming from 
higher income homes. It follows that children of higher income families are receiving more of the 
academic and attitudinal benefits of parental involvement than low-income children. Children of low 
socioeconomic status are at risk for lower academic achievement.22 For these children, rather than 
acting as a benefit, the lack of involvement by their parents only leaves them farther behind their 
higher income counterparts.23 


In order to increase parent participation, the founders of CASA Academy will create strong ties to the 
community and parents in the following ways: 


o During the planning year, the Director of Students and Operations will be heavily involved in 
community events, grassroots marketing, and non-profit and religious services throughout the 
target area.  


o Two weeks before the beginning of the 2014 school year, teachers and school directors will 
conduct home visits to each student’s home to set expectations and get to know students and 
families on a more personal level. A second home visit will be conducted in January of 2015.  
Teachers and school directors will continue to conduct two home visits for each new student 
enrolled on an annual basis, and one home visit per year for re-enrolled students.  


o APTT (Academic Parent-Teacher Team) meetings will be conducted bi-monthly.  These 
meetings will replace the traditional model of Parent-Teacher Conferences, offering the 
opportunity for all parents and teachers from a single classroom to come together as a 
learning team.  Teachers and parents will discuss student learning and data, and teachers will 
model strategies for parents to implement with their students to increase learning at home.  A 
study for how APTTs affect parental involvement is in progress; however, surveys, 
anecdotes, and analysis of data suggest that APTTs have important benefits for families 


                                                        
20 Kriete, Roxann (2002). The Morning Meeting Book, Turners Fall, MA: Northeast Foundations for Children, Inc. 
21 Smith, Jane. "Parental Involvement in Education Among Low-Income Families: a Case Study." The School Community Journal 16.1 (2002): N. 


page. Web. <http://www.adi.org/journal/ss06/SmithSpring2006.pdf>. 
22 McLoyd, V. (1990). The impact of economic hardship on black families and children: Psychological distress, parenting, and socioemotional 


development. Child Development, 61, 311-346. 
23 Smith, Jane. "Parental Involvement in Education Among Low-Income Families: a Case Study." The School Community Journal 16.1 (2002): N. 


page. Web. <http://www.adi.org/journal/ss06/SmithSpring2006.pdf>. 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including increasing social networks for parents, increasing father involvement, high parent 
attendance, and empowered parents.24   


o Teachers will send home one personalized note each week to parents, call parents every other 
week to update them on their child’s progress, and are encouraged to attend family and 
community events throughout the year.  The Directors will work with teachers to assist with 
creating personalized plans for this communication as needed.  This will be discussed in 
further detail during initial professional development prior to the start of the school year.   


o Each family will be responsible for volunteering for the school at least once a year, whether 
this means cutting out materials at home, volunteering in the classroom, working as a lunch 
or recess aide, or running a Parent Teacher Organization meeting for the school.  While we 
feel that parent participation is vital to student success, we also recognize the constraints 
some parents may face due to working multiple jobs and/or perceived or real language 
barriers.  CASA Academy will work with families on an individual basis to ensure parents 
can contribute in a way that is feasible and productive for them.   


5. Student Ownership of Learning.  


In order to ensure students are on the path to success in college, life, and society, it is imperative that 
students take ownership of their learning. Students will be able to restate what they are learning about 
during each lesson and understand the importance of what they are learning and its connections to their 
own lives. Because students will understand the importance of their learning, there will be a palpable 
sense of urgency felt in every classroom at CASA Academy.  Students will be on task and highly engaged 
in what they are learning on a daily basis.  


CASA Academy will promote student ownership of learning by:  


• Investing students in their individual, class, and school goals   
• Connecting all lessons to learning goals so that students make connections between their work 


and the outcomes   
• Modeling and discussing examples of failure and success   
• Teaching students to ask questions when they are confused or curious 
• Providing opportunities for students to make structured choices during learning (for example, to 


choose an option during the Daily 5, discussed further in A.3, Program of Instruction)  


C. Rationale for Target Population 


According to AIMS, Arizona’s standardized state test, currently only 69% of students within the target 
area are reading on grade level while only 56% of students are on-grade level in math. Further, 78% of 
the students we will serve qualify for free and reduced price lunch, an indicator of low-socioeconomic 
status.  This data and further analysis presented in section A.2, Target Population, clearly indicate that 
more highly effective primary schools are necessary to improve student achievement within our target 
population.  Our beliefs and school model are entirely built around the low-income population that we 
intend to serve based on the research presented throughout this section. 


                                                        
24 Paredes, M. (2010). Academic parent-teacher teams: Reorganizing parent teacher conferences around data. FINE Newsletter, II(3), . 


Retrieved from http://www.hfrp.org/publications-resources/browse-our-publications/academic-parent-teacher-teams-reorganizing-parent-
teacher-conferences-around-data 
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A.2 Target Population 


CASA Academy will serve students in kindergarten through third grade in the Central Phoenix 


Community, between Interstate 17 and the Squaw Peak Freeway, north of Thomas Road and south of 


Bethany Home Road. This includes zip codes 85012, 85013, 85014, and 85015. CASA Academy 


proposes to serve students in this community with the firm belief that all students can overcome 


challenges, think critically, excel in academics, and become role models for their community. This will 


ensure they are ready for success in college, life, and society. Specifically, CASA Academy will target the 


learning needs of Central Phoenix’s low-income, early elementary student population in kindergarten 


through third grade by providing a transformative education, using authentic approaches, and focusing on 


character education. 


A. Description of Target Population 


General Demographics of the Target Region 


According to the National Center for Education Statistics, 74% of the population in the target area under 


18 is Hispanic or Latino, 10% is Black/African-American, 4% is American Indian, and 10% is 


White/Caucasian.
1
 Using data from the Arizona State Department of Education, we estimate that 81% of 


students in these local school districts qualify for free or reduced price lunch. Additionally, in this target 


region, 12% of students require special education services and 19% of students are English Language 


Learners. See Figure A.2.1 for more information on school-specific demographics. 


 


Figure A.2.1: Demographics of K-3 Schools in the Target Area
2
 


School Name 


Charter 


or 


District 


Total 


Student 


Count 


Students 


of Color 


Free & 


Reduced 


Lunch 


Imagine Elementary at Camelback Charter 523 92% 96% 


Solano School District 631 80% 87% 


Longview Elementary School District 440 84% 82% 


Madison Rose Lane School District 925 52% 55% 


Westwood Primary School District 914 89% 97% 


Maie Bartlett Heard School District 631 78% 67% 


Maryland Elementary School District 821 75% 83% 


Clarendon School District 431 84% 81% 


Encanto School District 621 85% NA 


AmeriSchools Academy – Camelback Charter 201 56% 81% 


                                                           
1 "National Center for Education Statistics (NCES) Home Page, a Part of the U.S. Department of Education." National Center for Education 


Statistics (NCES) Home Page, a Part of the U.S. Department of Education. N.p., n.d. Web. 13 Apr. 2013. 
2 Arizona Department of Education 
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Midtown Primary School Charter 98 70% 90% 


Madison Park School District 631 79% 71% 


Average   77% 81% 


 


Low Levels of Educational Attainment  
According to the National Center for Educational Statistics, in 2011, an average of 14.3% of adults in the 


target region never graduated high school and only 28.05% of adults in this region attained a Bachelor’s 


degree.
3
 See Figure A.2.2 for more detailed information. 


 


     FigureA.2.2: Educational Attainment by Zip Code
4
 


Zip Code 


No High 


School 


Diploma 


High 


School 


Diploma 


Bachelor’


s Degree 


85012 4% 96% 45.7% 


85013 12.4% 87.6% 21.5% 


85014 12.6% 87.3% 28.5% 


85015 28% 72% 16.5% 


Region 


Average 
14.3% 85.7% 28.05% 


 


The low levels of educational attainment described above have distinct and devastating effects on poverty 


in this region, including higher amounts of students living in poverty, higher crime rates, and higher teen 


pregnancy rates.  


 


In this region: 


 


- 81% of students qualify for free or reduced price lunch, compared to the Arizona average of 


57.44%
5
 


- The median household income is $39,247, compared to the Arizona average of $46,709
6
 


- 42.7% of households in the target region are single parent families, compared to the Arizona 


average of 40%
7
 


- The unemployment rate is 9% compared to the Arizona average of 7.9%
8
,
9
 


- The crime rate is 2.3 times greater than the national average
10 


 


- There are 78.7 teen births per 1000 families in this district, compared to the Arizona average of 


51 teen births
11


 


                                                           
3 "National Center for Education Statistics (NCES) Home Page, a Part of the U.S. Department of Education." National Center for Education 


Statistics (NCES) Home Page, a Part of the U.S. Department of Education. N.p., n.d. Web. 13 Apr. 2013. 
4 Ibid 
5 Arizona Department of Education 
6 "Arizona Household Income." Department of Numbers. N.p., n.d. Web. 06 Apr. 2013. 
7 "Kids Count Data Center." Children in Single-parent Families. N.p., n.d. Web. 06 Apr. 2013. 
8 Legislative District 24 Statistical Profile 2011." N.p., 2011. Web. http://www.azdhs.gov. 
9 U.S. Bureau of Labor Statistics 
10"Apartments.com | Crime." Apartments.com | Crime. N.p., n.d. Web. 08 Nov. 2012. <http://www.relocationessentials.com 
11 "Legislative District 24 Statistical Profile 2011." N.p., 2011. Web. http://www.azdhs.gov. 
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Clearly, there is a correlation between low levels of education in this region and effects on health, income, 


and crime. These consequences demonstrate a distinct need for a change that will alter the cycle of 


poverty that is occurring in this target area. Higher levels of educational attainment are becoming 


increasingly more important in Arizona. With quality education, the youth of this community, as the 


Morrison Institute’s recent findings conclude, “could become a potential new source of talent in the 


state,” as “Arizona’s future economic and social well-being depends heavily on erasing the educational 


deficits of the state’s young Hispanic residents.”
12


 The need to close this achievement gap is urgent. By 


2018, 61% of jobs in Arizona will require some postsecondary training, according to the Georgetown 


University Center on Education and the Workforce.
13


 If all students in Arizona attained a high school 


diploma, each individual’s average salary would be $7,498 more each year.
14


 For the state of Arizona, this 


would mean a yearly increase of 3.1 billion dollars in income, a 714 million dollar increase in home sales, 


a 28 million dollar increase in auto sales, and a 22 million dollar increase in annual state tax revenue.
15


  


Although CASA Academy will serve the primary grades, high school graduation and college attainment 


is a vital part of the school’s mission and curriculum. CASA Academy’s educational philosophy and 


program are designed to close the academic achievement gap for elementary students in Central Phoenix, 


so that students stay on grade level and on track toward success in middle school, achievement in high 


school, and graduation from college. CASA Academy will do this by maintaining high expectations at the 


primary level, investing parents and students in the idea of college, and by ensuring that students have 


strong middle and high schools to attend, such as Empower College Preparatory, when they move on 


from CASA Academy. 


A Need for Effective Early Childhood Education 


It is not enough to simply focus on diploma attainment as a means to ending the cycle of poverty in this 


region. CASA Academy firmly believes that remediation of students is not enough; change must come 


from where the cycle begins, with Central Phoenix’s youngest students. The needs of young children in 


the target region are significant. In this region: 


- There are 41,461 children aged 0-14
16


 


- 40.9% of children under 12 are living in poverty
17


  


- The legislative district’s birth rate of 17.5 out of 1000 residents is significantly higher than the 


average Arizona birth rate of 15.4 out of 1000 residents
18


 


- The percentage of mothers who sought prenatal care in this legislative district (74.1%) is 


significantly lower than the Arizona average (80.1%)
19


 


- The percentage of low-weight births per 1000 births is 75.7, as compared to the Arizona average 


of 70.7
20


 


Due to larger population growth, the higher percentage of children living in poverty, and the health risks 


posed to young children in this region, there is a high need for effective early childhood education that 


can prevent students in this region from falling further behind. Research finds that for children living in 


                                                           
12  “Five Shoes Waiting to Drop on Arizona’s Future.” http://morrisoninstitute.asu.edu  
13 "Arizona." Projections of Jobs and Education Requirements Through 2018. Georgetown University Center on Education and the Workforce, 


n.d. Web. 13 Apr. 2013. 
14 "Arizona High Schools." Alliance for Excellent Education, 2012. Web. 13 Apr. 2013. 
15 Ibid 
16 "Legislative District 24 Statistical Profile 2011." N.p., 2011. Web. <http://www.azdhs.gov/hsd/profiles/leg24.pdf>. 
17 Ibid 
18 "Legislative District 24 Statistical Profile 2011." N.p., 2011. Web. <http://www.azdhs.gov. 
19 Ibid. 
20 Ibid. 
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poverty, there is an increased risk for consequences that can often, unfortunately, be identified at birth.
21


 


Children living in poverty face challenges associated with negative academic outcomes, higher rates of 


behavioral or emotional problems, lower economic outcomes as adults, and negative health 


consequences.
22


  


CASA Academy will target the achievement gap where the problem begins: at the earliest ages possible. 


Teachers and leaders will work to close this gap by providing rigorous instruction and intensive character 


education, promoting high levels of parental involvement, and utilizing authentic approaches to learning 


to enable students to make connections between their learning and life.  


Current Levels of Academic Performance 


As a whole, students in the target area are not achieving at a high level in reading and math proficiency. 


Figure A.2.3 shows the 2012 AIMS test results in the target region for applicable grades to CASA 


Academy.  


Figure A.2.3. 2012 School Performance in Target Area
23 


School Name Grades 
Letter 


Grade 


AIMS 


Passing 


Reading 


AIMS 


Passing 


Math 


Math 


Median 


Growth 


Percentile 


Reading 


Median 


Growth 


Percentile 


Imagine Elementary at 


Camelback 
K-5 B 73% 62% 


42 58.5 


Solano School PS-8 B 67% 57% 55 55 


Longview Elementary 


School 
PS-8 C 59% 46% 


41.5 39.5 


Madison Rose Lane School PS-5 A 82% 72% 61 67 


Westwood Primary School K-3 C 65% 70% 28 20 


Maie Bartlett Heard School PS-7 C 42% 57% 37 60 


Maryland Elementary 


School 
PS-8 D 59% 39% 


42.5 39 


Clarendon School PS-8 A 74% 66% NA NA 


Encanto School PS-8 C 62% 57% 47 49 


AmeriSchools Academy – 


Camelback 
K-12 A 89% 64% 


63.5 73.5 


                                                           
21 Kristin Anderson Moore, Ph.D., Zakia Redd, M.P.P.,1 Mary Burkhauser, M.A., Kassim Mbwana, M.P.P, and Ashleigh Collins, M.A. "Children 


in Poverty, Trends, Consequences, and Policy Options.” Child Trends, 2009. Web. 13 Apr. 2013. 
22 Ibid. 
23 The grade levels, student body size, school type were gathered and the percentage of students who qualify for Free or Reduce Price Lunch was 


gathered from Arizona Department of Education. The AIMS data was gathered from the Arizona Department of Education AIMS results. 
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Midtown Primary School K-5 C 82% 36% 62 14 


Madison Park School 1-8 C 72% 47% NA NA 


Average   69% 56% 47.95 47.55 


 


For the 2012 school year, Arizona’s A-F Accountability grading system shows only three schools in the 


target area attaining an A; the rest of the schools in the target area earned a B, C, or D. Further, an A 


rating does not necessarily mean that the majority of students are performing on grade level.  For 


example, A-rated AmeriSchools Academy had only 64% of students passing the math portion of the 


AIMS test in 2012.  Clarendon School, another A-rated school, had only 74% of students passing the 


reading portion of the AIMS test and 66% of students passing the math portion of the AIMS test. These 


passing percentages are not good enough and demonstrate the need for higher student performance at the 


school level. Additionally, if we hold to the assumption that a median growth percentile score of 66 or 


higher indicates high growth, none of the schools in this area have indicated high growth in math and only 


one indicates high growth in reading. If students continue on this trajectory, the achievement gap will 


increase.  


 


In order to become a high-performing school in this region, CASA Academy will strategically map out its 


curriculum to correspond to Common Core Standards, utilize authentic approaches in the classrooms in 


order to allow students to think critically and make connections, involve parents at high levels in the 


academic success of their child, conduct frequent data analysis including weekly data meetings and refine 


instruction based on benchmark scores, and individualize targeted levels of professional development for 


each teacher. CASA Academy will hold itself accountable to high expectations for student achievement, 


as well. A student at CASA Academy must score an 85% on all summative assessments 85% of the time 


in order to continue on to the next grade level. 


 


B. Meeting the Needs of the Target Population 


The analysis above identifies that current school models in the area are not achieving the results necessary 


to close the achievement gap.  Further, the research indicates that this community faces many challenges 


surrounding poverty.  CASA Academy will not allow these to be excuses for low levels of student 


achievement but will rather will, intentionally and proactively, meet the needs of students and always 


maintain the belief that all students can achieve at high levels. CASA Academy will address the needs of 


the community in the following ways. 


Research Based, Model School Program  


To provide a high quality education to the students in the targeted community, CASA Academy has based 


its school model upon the successful elements and practices of other high performing schools serving a 


similar community.  These core characteristics, which serve as the basis for CASA Academy’s operating 


principles and are essential to the success and core design of the school, include:  


1. Critical Thinking and College Bound Culture: CASA Academy will meet the needs of students by 


providing an authentic approach to learning that encourages students to explore and think 


critically about the world around them. CASA Academy will also seek to break the cycle of 


poverty by investing students in college from the earliest ages possible. 


 


2. Data-Driven Instruction: CASA Academy will meet the needs of its students by utilizing student 


data to improve instruction. Teacher instruction will be evaluated, improved upon, and 


differentiated based on individual student academic scores. 
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3. Hiring, Developing, and Retaining Effective Teachers: CASA Academy recognizes that strong 


learning gains for students are the outcome of strong instruction. CASA Academy will recruit and 


hire the best possible teachers, provide individualized professional development for these 


teachers, and offer incentives for teachers to remain at CASA Academy.  


 


4. Sense of Community and Family Engagement: CASA Academy understands that there is a direct 


link between parental involvement and academic achievement. CASA Academy will invest 


parents in their student’s learning from day one by fostering close relationships between parents 


and teachers, prioritizing communication, and making sure that parents feel they are part of a 


community at CASA Academy. 


 


5. Student Ownership of Learning: CASA Academy seeks to promote student ownership of learning 


by providing multiple ways in which students can explore, inquire about, and understand material 


in an authentic context. 


 


These operating principles will enable CASA Academy to meet the needs of the community it intends to 


serve. Additionally, some further details about the school’s model and approaches to learning are 


described below. 


 


Authentic Approaches to Student Learning 


 


CASA Academy recognizes that it will serve a population of students living in poverty and recognizes 


that many students may have lower levels of background knowledge and limited previous experiences. In 


order to address these issues, students at CASA Academy must develop the capacity to think critically 


and apply their learning in diverse ways. Authentic approaches enable this critical thinking and 


application because they relate learning in the classroom to the real world.  Students will build off of prior 


knowledge to understand new content and apply their skills.  Authentic approaches will ensure that 


CASA’s students are on track for success in college, life, and society.   


 


Supporting Special Education Needs 


CASA Academy expects that 12% of its student body will qualify for special education services. See 


figure A.2.4 for further detail. This is relatively high in comparison to the Arizona state average of 


8.2%.
24


 In order to address this need, CASA Academy will partner with contracted special education 


professionals in the first year and will hire a full time, highly-qualified and certified special education 


teacher in years 2 and 3.  Additionally, CASA Academy will educate and train all teachers in special 


education compliance and best practices regarding the education of special education students. 


Figure A.2.4: School Percentage of SPED Students in Target Region
25


 


                                                           
24 "Special Education: A Better Perspective (full Report)." Special Education: A Better Perspective (full Report). N.p., n.d. Web. 11 Apr. 2013. 
25 Arizona Department of Education 


School Name 
Percentage of SPED 


Students 


Imagine Elementary at 


Camelback 
5% 


Solano School 17% 







A.2 Target Population CASA Academy Page 7 of 10 
 


 


  


Supporting English Language Learners 


CASA Academy will serve, on average, 19% English Language Learners.
26


 See figure A.2.5 for further 


detail. In order to accommodate the needs of these learners and in particular, their potential vocabulary 


deficiencies, CASA Academy will ensure that all of its teachers are certified in Structured English 


Immersion, that all instruction is in compliance with ELL laws and regulations, and that teachers 


continuously employ strategies that will scaffold instruction and differentiate based on student need. 


Additionally, leaders and teachers will ensure that parent relationships are fostered and maintained despite 


language barriers and that academic expectations for all students are high, including expectations for 


students who are English Language Learners.  


Figure A.2.5: School Percentage of ELL Students in Target Region
27


 


School Name Percentage ELL 


Imagine Elementary at Camelback 18% 


Solano School 17% 


Longview Elementary School 21% 


Madison Rose Lane School 6% 


Westwood Primary School 42% 


Maie Bartlett Heard School 40% 


                                                           
26 Ibid. 
27 Arizona Department of Education 


Longview Elementary School 16% 


Madison Rose Lane School 8% 


Westwood Primary School 8% 


Maie Bartlett Heard School 7% 


Maryland Elementary School 12% 


Clarendon School 20% 


Encanto School 13% 


AmeriSchools Academy – 


Camelback 
NA 


Midtown Primary School 15% 


Madison Park School 8% 


Average 12% 
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Maryland Elementary School 13% 


Clarendon School 13% 


Encanto School 21% 


AmeriSchools Academy – 


Camelback 


NA 


Midtown Primary School 15% 


Madison Park School 6% 


Average 19% 


 


Promoting Regular Attendance 


Academics are not the only challenge low-income students face. Poor attendance is another obstacle that 


is less discussed but perhaps equally responsible for the achievement gap. School absences affect children 


in poverty disproportionately; chronic absenteeism is most prevalent among low-income students. A 


Johns Hopkins study entitled “The Importance of Being in School” studied a nationally representative 


data set and found that chronic absence in kindergarten was associated with lower academic performance 


in first grade.
28


 The impact was twice as great for students from low-income families.
29


 The students who 


were chronically absent continued to perform at the lowest levels of academic achievement until fifth 


grade.
30


 The study found that because students in poverty benefit the most from being in school, one of 


the most effective strategies for providing pathways out of poverty is to do whatever it takes to keep 


students in school every day.
31


 The study declared that increased attendance alone, “even without 


improvements in the American education system,” would increase academic achievement in low-income 


communities.
32


 In fact, according to the study, children from low-income communities with good 


attendance outperformed their more affluent peers on literacy assessments.
33


 


CASA Academy recognizes that student attendance must be a major priority, especially in light of the 


figures listed above. In order to increase attendance, CASA Academy will enact an attendance policy that 


rewards students with high attendance by providing incentives. CASA Academy also intends to educate 


parents about the statistics discussed above during home visits before the beginning of the school year. In 


addition, the school will conduct APTT meetings quarterly to both update and empower parents in regards 


to their child’s academics and attendance. Finally, the school intends to call parents of absent children 


every morning and to conduct additional home visits to families whose students are consistently attending 
school. 


Supporting Parental Involvement 


                                                           
28 Balfanz, Robert. "The Importance of Being in School: A Report on Absenteeism in the Nation's Public Schools." Johns Hopkins University, 


2012. Web. 13 Apr. 2013. 
29 Ibid. 
30 Ibid. 
31 Ibid. 
32 Ibid. 
33 Ibid. 
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Researchers agree that rates of parental involvement are lower in low-income communities than in higher 


income schools.
34


 Low-income children with less involved parents often experience fewer of the 


academic benefits than children coming from higher income homes. For these children, the lack of 


parental involvement in regards to academics leaves low-income students further behind their higher 


income counterparts.
35 


The founders of CASA Academy believe that the first step to increasing parent participation is creating 


community partnerships. During the planning year, the Director of Students and Operations will be 


heavily involved in community events, grassroots marketing, and non-profit and religious services 


throughout the target area. Additionally, two weeks before the beginning of the 2014 school year, all 


teachers and the Directors will conduct home visits to each student’s home to set expectations and get to 


know students and families on a personal level. In addition, Academic Parent Teacher Team (APTT) 


meetings will be held once a quarter. At these meetings, parents will meet in groups in teachers’ 


classrooms and will be provided with up-to-date student and classroom data, as well as in-depth coaching 


that provides strategies and tools for parents to use at home to bolster their child’s academic success. 


These meetings will empower parents to help their child succeed academically at home.
36


 In addition to 


another home visit in January for first-year CASA Academy students, teachers will be responsible for 


sending home one personalized note a week to parents, calling parents every other week to update them 


on their child’s progress, and organizing two community events with their classroom families throughout 


the year. Finally, CASA Academy believes that parents will be more involved with helping their children 


if they are more involved at the school. Each family will be responsible for volunteering for the school at 


least once a year, whether this means cutting out materials at home, volunteering in the classroom, 


working as a lunch or recess volunteer, or running a PTO for the school. Since many parents may feel 


intimidated by volunteering if there is a perceived or real language gap, CASA Academy will provide a 


variety of volunteer options and trainings that will allow parents to feel comfortable with being involved. 


Provide Before- and After-School Programs 


CASA Academy believes that strong before and after-school programs are an integral part of student 


success. As one study conducted by Princeton University suggests: 


Many low-income children today are too much on their own, both physically and 


psychologically, and could benefit from safe, protected spaces to play, an extra measure of adult 


attention, additional help with homework, and greater opportunities to participate in art and sports 


activities. By that logic, virtually all low-income children need access to programs.
37


 
 


CASA Academy plans to conduct before and after-school programs at school. The school plans to open 


its doors at 7 AM and close its doors at 6 PM, thus leaving two hours and forty minutes of before- and 


after-school time for students to be able to arrive early and leave late. In order to provide these 


opportunities for students, CASA Academy will apply for 21
st
 Century Community Learning Centers 


grant funds and will attempt to fundraise for afterschool programs through tax credit donations, grants, 


and volunteers.
38


 These funds will be used to conduct remediation and enrichment classes after school for 


any student who wishes to attend the program. In addition, the Directors plan to network with local 


community organizations to arrange for free afterschool classes pertaining to the arts and life skills.  


                                                           
34 Johns Hopkins. "The Importance of Being in School." Everyone Graduates Center RSS. N.p., n.d. Web. 18 Jan. 2013. 
35 Smith, Jane. "Parental Involvement in Education Among Low-Income Families: a Case Study." The School Community Journal 16.1 (2002): N. 
page. Web. <http://www.adi.org/journal/ss06/SmithSpring2006.pdf>. 
36 "An Innovative Model for Parent-Teacher Partnerships." U.S. Department of Education. N.p., n.d. Web. 09 Apr. 2013. 
37 Halpern, Robert. "After-School Programs for Low-income Children: Promise and Challenges." The Future of Children 9.2 (1999): n. page. 


Web. <http://futureofchildren.org/futureofchildren/publications/docs/09_02_07.pdf>. 


38 "21st Century Community Learning Centers." 21st Century Community Learning Centers. N.p., n.d. Web. 09 Apr. 2013. 
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Increased Instructional Hours 


Studies have shown that an increase in instructional hours, both to the school day and to the school year, 


increase student academic gains. In December 2012, Secretary Arne Duncan declared that, “adding 


meaningful in-school hours is a critical investment that better prepares children to be successful in the 


21st century.”
39


 Another study conducted by the Educational Evaluation and Policy Analysis Foundation 


found that the “increase in the achievement gap over the primary grades can be traced mainly to the out-


of-school environment.”
40


 Additionally, a study conducted by the Charter Schools Evaluation Project in 


New York, which studied over 60 charter schools, found that “a longer school year is associated with 


positive achievement effects” and that “schools with years that are 10 days longer are associated with 


average student achievement that is 0.2 standard deviations greater.”
41


  


CASA Academy will increase instructional hours in both the school day and the school year. In addition 


to extending the school year to 200 days, 20 days more than the state mandates (the state mandates only 


180 days), CASA Academy will extend the school day as well. Instead of providing a mere half-day 


schedule for kindergartners, as the state mandates, CASA Academy will provide a full-day program for 


its kindergartners by lengthening the kindergarten day by 5 hours.  CASA Academy will also increase the 


average school day by 1.5 hours for first, second, and third grade students.  


Class Size and Student-Teacher Ratio 


CASA Academy will permit a class size of no more than 25 students, maintaining a student to teacher 


ratio of 25:1 or less. This will ensure that students are in a classroom situation where their teacher can 


address individual student needs and manage the group effectively.  One statewide study, cited in the 


American Educational Research Journal, found that smaller class sizes correlated directly with higher 


student achievement and that “administratively, smaller classes reduce teachers' responsibilities for 


paperwork and record keeping, allowing them to allocate more time to instructionally relevant 


activities.”
42


  This study found “a significant benefit accrues to students in reduced-sized classes” and that 


“there is evidence that minority students in particular benefit from the smaller class environment.”
43


  


Additionally, students will spend time each day during the Daily Five reading block in small reading 


groups of no more than six students. Due to the fact that many students will be entering at academic levels 


lower than their more affluent peers, CASA Academy has prioritized academic intervention groups and 


small group instruction to ensure that instruction specifically targets this underperforming population. 


                                                           
39 "5 States to Increase Class Time in Some Schools." USA Today. Gannett, n.d. Web. 18 Jan. 2013. 
40 "Schools, Achievement, and Inequality: A Seasonal Perspective." Educational Evaluation and Policy Analysis. N.p., 2001. Web. 18 Jan. 2013. 
41 "New York City Charter Schools." Education Next. N.p., n.d. Web. 18 Jan. 2013. 
42 "Answers and Questions About Class Size: A Statewide Experiment." American Educational Research Journal, n.d. Web. 28 Jan. 2013. 
43 Ibid. 
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A.3 Program of Instruction 


A. Curriculum and Alignment to Educational Philosophy 


CASA Academy’s curriculum provides a foundation of learning in literacy and core content areas to 
ensure students will be prepared for success in college, life, and society.  In addition, the curriculum 
emphasizes character development, equipping students with the skills necessary for overcoming 
challenges and becoming role models for their community. CASA Academy’s curriculum is aligned to 
the Common Core standards for reading, writing, and math, and the Arizona State Standards for science 
and social studies. The instructional materials used are consistent with the priority we place on 
authenticity.  
 
Curriculum Creation 
CASA Academy will create its own curriculum.  Using the Arizona Common Core Standards, Arizona 
State Standards, PARCC blueprints and sample test items (if available), the Academic Director will 
develop pacing guides that organize grade-level standards for each subject and grade level. Then, in grade 
level teams, teachers will form unit plans and assessments that align to the pacing guides.  Unit plans will 
be used to write daily lesson plans that are directly aligned to students’ needs.  On an ongoing basis, the 
effectiveness of the curriculum will be evaluated and revised as needed.  The process for creating the 
curriculum at CASA Academy is further discussed in the Performance Management Plans for reading and 
math.  Specific components of the curriculum for each subject are detailed below.   
 
Reading 
The Common Core reading standards will serve as the basis for the reading curriculum at CASA 
Academy. As indicated in the Common Core standards, students will spend 50% of their time learning 
standards that relate to informational text, and 50% of their time learning standards that relate to 
literature. Based on this, our curriculum will consist of the Common Core standards for literature, 
informational text, and foundational reading skills including Key Ideas and Details, Craft and Structure, 
Integration of Knowledge and Ideas, Print Concepts, Phonological Awareness, Phonics and Word 
Recognition, and Fluency.  Due to our focus on authenticity, comprehension will be taught using 
authentic children’s literature while phonics, word recognition, and fluency will be taught using a 
combination of children’s literature, decodable books, and leveled readers.  Additionally, CAFÉ1, 
explained further in Methods of Instruction below, will guide the comprehension strategies teachers 
explicitly teach their students. It is critical that our students are taught to use a variety of reading 
strategies to enable student success in upper elementary, middle school, high school, and college.   
 
Writing 
Likewise, the Common Core writing standards serve as the basis for the writing curriculum, which will be 
taught mostly using Lucy Calkin’s Units of Study in Opinion, Information, and Narrative Writing: A 
Common Core Workshop Curriculum.  This curriculum was chosen because it aligns to the Common 
Core Standards and is the result of thirty-five years’ worth of continuous research, reflections, and 
improvement.2  This curriculum ensures students will learn a variety of text types and purposes, how to 
produce and distribute writing, and how to conduct research to support their beliefs and ideas.  As 
students progress from one grade level to the next, their writing will become increasingly more complex 
in vocabulary and syntax, development and organization of ideas, and content.3  
 


 
                                                             
1 Boushey, G. & Moser, J. (2009). The Café Book: Engaging all students in daily literacy assessment & instruction. Portland, ME: Stenhouse 


Publishers. 
2 Lucy Calkins and colleagues. (2013). Retrieved from http://www.unitsofstudy.com/writing-grade-by-grade/ 
3 Common core state standards initiative. (n.d.). Retrieved from http://www.corestandards.org/ELA-Literacy 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Math 
The Common Core mathematics standards form the basis for CASA Academy’s math curriculum.  Based 
on grade level, students will learn standards in the Common Core strands Counting & Cardinality, 
Operations & Algebraic Thinking, Number & Operations in Base Ten, Measurement & Data, Geometry, 
and Number & Operations—Fractions.  The knowledge and skills students learn will build upon prior 
knowledge in each grade level and complexity of knowledge and skill will increase as students move 
from one grade level to the next.  Manipulatives will be used to develop conceptual understanding while 
Rocket Math, a research-based program for developing automaticity with math facts, will be used to 
develop mathematical fluency.4  In addition to the mathematical content standards, CASA Academy’s 
curriculum will include mathematical practice standards that will enable students to develop problem-
solving skills.  
 
Science and Social Studies 
Science and Social Studies concepts will be integrated within literacy instruction at CASA Academy at 
least 50% of the time.  This integration will ensure that students are prepared to “read, write, speak, listen, 
and use language effectively in a variety of content areas”5 as specified in the Common Core.  It will also 
ensure that students begin to see the connections between various content areas.  The Arizona Science and 
Social Studies standards will form the curriculum for these subjects and standards will be taught in 
alignment with the Common Core informational text standards.  In science, students will learn the inquiry 
process, the history and nature of science, science in personal and social perspectives, life science, 
physical science, and earth and space science.  In social studies, students will learn American history, 
world history, civics/government, geography, and economics.   
 
Special Areas: Music, Art, Physical Education, and Health 
To truly prepare students for college, life, and society, students must have daily opportunities to apply 
their lessons in the real world in diverse outlets suited to their unique gifts and interests.  Therefore, 
CASA Academy will have a robust specials program including music, art, physical education, and health.  
Whenever possible, language arts and math standards will be integrated into special area classes in 
addition to learning content from the Arizona State Standards for music, art, physical education, and 
health.     
 
Character Development 
CASA Academy will base its character curriculum on the school’s core values, Second Step, and The 
Morning Meeting Book.6  CASA Academy’s core values, respect, responsibility, perseverance, integrity, 
and empowerment, will play an integral role in daily conversations between all members of the CASA 
Academy community. Second Step, a classroom-based program, will promote student success by teaching 
students how to empathize with others, become problem-solvers, and effectively manage their emotions.7  
Finally, The Morning Meeting Book will provide the structure teachers will follow in Morning Meetings 
every day, cultivating a strong sense of classroom community.  Morning Meetings will include a greeting, 
a group activity, sharing, and a morning message, in addition to the teaching of the Second Step 
curriculum.   
 
B. Methods of Instruction 
 
To teach the core curriculum described above, CASA Academy will implement the following 
instructional approaches and components:     
                                                             
4 Rocket Math. (n.d.). Retrieved from http://www.rocketmath.com/p/results.html 
5 Common core state standards initiative. (n.d.). Retrieved from http://www.corestandards.org/ELA-Literacy 
6 Kriete, Roxann (2002). The Morning Meeting Book, Turners Fall, MA: Northeast Foundations for Children, Inc. 
7 Committee for Children. (2011). Second step: Skills for social and academic success. Retrieved from 


http://www.cfchildren.org/Portals/0/SS_K5/K-5_DOC/K-5_Review_Research_SS.pdf 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Instructional Approaches 
CASA Academy will use authentic approaches and direct instruction to teach students the curriculum 
described above.  Each of these instructional approaches is detailed below.   
 
Authentic Approaches 
Authentic approaches involve setting a purpose for learning that connects to the real world and utilize 
materials that exist outside of the learning environment.8 Authentic approaches allow students to read 
natural text for authentic purposes, practice strategies in the context of reading, and gradually gain 
ownership of the strategies and use them independently.9  Students are motivated to learn and show higher 
growth in reading comprehension and writing when they are able to use and apply their knowledge in 
authentic ways.10 Additionally, a 2005 study found that in classrooms in which authentic approaches were 
used, elementary students’ scores in mathematics improved significantly because the authentic 
approaches “enhanced these students’ thinking abilities.”8  


Direct Instruction   
In addition to authentic approaches, CASA Academy will utilize direct instruction, “a clear and 
systematic presentation of knowledge,”11 for all subjects.  Direct instruction involves a teacher explicitly 
teaching or modeling new content or skills, practicing those skills with students during a guided lesson, 
and then having students practice the new skills on their own at the end of the lesson.   Each lesson will 
include setting a purpose for learning, introduction to new material, guided practice, independent practice, 
and closure.  Direct instruction is widely supported within the field of education, especially in low 
socioeconomic status schools.  The Pacific Research Institute found that the lowest income schools in 
California with the highest achievement scores use a direct instruction program.10 


 
Instructional Components 
The following instructional components will drive students’ academic success at CASA Academy.  The 
times allotted for each subject are discussed further in section A.4.   


The Daily 512 
The Daily 5, the framework chosen for literacy instruction at CASA Academy, explicitly works to build 
student reading stamina and ensure that students spend large portions of time focused on reading and 
writing each day. Time spent on this task is critical; research shows that the best predictor of student 
reading success is the sheer number of minutes students read each day.13  The Daily 5 framework is 
powerful for students because it offers even the youngest non-readers the opportunity to make choices, 
operate independently, and stay motivated in their literacy development.14 Each Daily 5 block will begin 
with a short, ten to fifteen minute, mini-lesson and be followed by fifteen to thirty minutes of student 
independent work. Students choose what they will focus on during each block of independent work time 
from five options—Read to Self, Read to Someone, Listen to Reading, Work on Writing, and Word 
Work.  The procedures for each of these blocks are gradually introduced and explicitly taught, modeled, 


                                                             
8 Purcell-Gates, V.  (2002). Authentic literacy in class yields increase in literacy practices. Literacy Update, 11, 7. 
9 Shrivani, H.  (2009).  Does Your Elementary Mathematics Methodology Class Correspond to Constructivist Epistemology? Journal of 


Instructional Psychology 36.3. 
10 Turner, J. & Paris, S.G. (1995). How literacy tasks influence children’s motivation for literacy, The Reading Teacher, 48 (8), 662-673.  
10 Duke, N.K., Purcell-Gates, V., Hall, L.A., & Tower, C. (2006).  Authentic literacy activities for developing comprehension and writing, The 


Reading Teacher, 60 (4), 344-355.  
11 Kim, T.  (2005).  Direct Instruction: An educators’ guide and plea for action, The Behavior Analyst Today, 6.2.  
12 Boushey, G. & Moser, J. (2006).  The Daily 5: Fostering literacy independence in the elementary grades.  Portland, ME: Stenhouse Publishers. 
13 Scientific Learning Corporation. (2008). Adding ten minutes of reading time dramatically changes levels of text exposure. Retrieved 
   from http://www.scilearn.com/alldocs/rsrch/30388RAExtra10min.pdf 
14 Boushey, G. & Moser, J. (2006).  The Daily 5: Fostering literacy independence in the elementary grades.  Portland, ME: Stenhouse Publishers. 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and practiced at the beginning of the school year so that students know exactly what to do and no 
instructional time is lost.   


CAFÉ15 
CAFÉ is an acronym that stands for Comprehension, Accuracy, Fluency, and Expanding Vocabulary.  
CAFÉ was created to work alongside the Daily 5 and is a system of literacy teaching and assessment that 
enables teachers to differentiate instruction for students based on their individual needs.  The system 
involves teaching mini-lessons about a variety of reading strategies that good readers use, conferring with 
individual students and setting goals, and re-teaching strategies based on student need.  


Reading Mini-Lessons  
During the mini-lesson part of the Daily 5, teachers will teach reading strategies or skills using CAFÉ, 
explicitly teach phonics or vocabulary words, and/or conduct read alouds. Because phonics and reading 
comprehension are critical to reading success, these mini-lessons are central to our literacy model.16  


Guided Reading 
During blocks of independent work time during the Daily 5 and/or centers, teachers will meet with guided 
reading groups.  Guided reading is widely supported for improving phonemic awareness, phonics, 
fluency, vocabulary, and reading comprehension.17 Guided reading has also been shown to motivate 
students and increase students’ independent reading time.18  Groups will be based on students with similar 
needs identified by analysis of data collected from DIBELS, DRA2, formative reading comprehension 
assessments, and/or CAFÉ activities.  Groups will be flexible and will change frequently based on 
students’ current levels of need.  


Reading Comprehension Integrating Science and Social Studies 
During the reading comprehension block each day, teachers will use direct instruction to explicitly teach a 
reading comprehension Common Core standard which aligns to CASA Academy’s pacing guide.  This 
block of time is flexible based on the unit(s) teachers are currently teaching in reading, science, and social 
studies.  Teachers may choose to use part of the block for explicit reading instruction integrating science 
and social studies and to reserve part of the block for a science experiment or social studies project.  
Likewise, when teaching literature standards that do not lend themselves to science or social studies 
content integration, teachers may spend part of this block teaching reading, and part of this block focused 
on science and social studies.  In addition to the integration of literacy in science and social studies 
content, CASA Academy will integrate authentic approaches for science and social studies that may 
include lab activities and simulations, both of which lend themselves to inquiry, critical thinking, and 
analysis. 


Writing Workshop 
CASA Academy will adopt a Writing Workshop approach to teaching writing based on Lucy Calkin’s 
Units of Study in Opinion, Information, and Narrative Writing: A Common Core Workshop Curriculum.  
This approach enables teachers to tailor their instruction to what their students need at any moment in 
time while also allowing teachers to teach the Arizona Common Core Standards. The benefits of this 
approach are brevity, focus, and authenticity.  Each lesson is short, covers a narrowly defined topic, and 
allows students to focus on the “real things real writers need to know.”19  Students will develop writing 
stamina and the ability to produce writing pieces through large amounts of independent work time.  


                                                             
15 Boushey, G. & Moser, J. (2009). The Café Book: Engaging all students in daily literacy assessment & instruction. Portland, ME: Stenhouse   


Publishers. 
16 National Reading Panel (NRP). (2000). Retrieved from http://www.nationalreadingpanel.org/Press/press_rel_4_13_00.htm 
17 Pinnell, G., & Fountas, I. (n.d.). Research base for guided reading as an instructional approach. Scholastic. N.p., n.d. 


Retrieved from http://teacher.scholastic.com/products/guidedreading/pdfs/GR_Research_Paper_2010.pdf 
18 Ibid 
19 Peha, S. (2003). Welcome to the Writer's Workshop. N.p.: Teaching That Makes Sense. Print. 
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Additionally, students will learn to take each of their writing pieces through the writing process—pre-
writing, drafting, revising, editing, and publishing.  At the end of Writing Workshop most days, students 
will have the opportunity to share their writing with the class through Author’s Chair.   


Reading and Math Acceleration 
Acceleration is an intervention and enrichment block designed to accelerate students’ learning in reading 
and math.  At the end of every unit, based on data from common formative assessments and/or DIBELS, 
students will be placed into ability-level groups.  If they have demonstrated mastery of the standards that 
are assessed, students will receive enrichment during this time; if students did not demonstrate mastery of 
the standards, they will receive intervention during this time.  


Math Review, Mental Math, Problem of the Day, and Math Fluency Block 
Math Review, Mental Math, and Math Fluency are three of the five components critical to a balanced 
math block according to Ainsworth & Christinson (2006) in their book Five Easy Steps to a Balanced 
Math Program for Primary Grades. Problem of the Day will also be taught during this block so that 
students develop the problem-solving skills necessary to prepare them for college, life, and society.  In 
this block of time, teachers will ensure that previously learned content stays fresh in students’ minds 
through math review, that students develop the ability to mentally compute equations through mental 
math, and that students master their basic math facts through fluency practice.  For fluency practice, 
CASA Academy will adopt Rocket Math, a math fluency program that provides students with two 
minutes of oral fact practice every day in addition to one minute of written fact practice.  


Math Content Lesson 
Math lessons at CASA Academy will focus largely on developing conceptual understanding, described by 
Ainsworth as a critical component of a balanced math program.20 This will involve using manipulatives 
and moving students along the spectrum from concrete to abstract.  Most lessons will begin with an 
opportunity for students to explore new content guided by the teacher.  Lessons will involve opportunities 
for students to think critically about new content and apply their learning in various ways.   


Math Centers 
Math Centers will spiral math skills that students need ample practice with to be successful.  Teachers 
will design centers to meet the needs of students and to ensure that students are frequently reviewing 
yearlong standards such as place value and number sense.  During these math centers, teachers will meet 
with small groups of students to further target skills that have not yet been mastered.   


Morning Meeting and Community Circle 
Character development is taught at every moment of every day through conversations and actions 
surrounding CASA Academy’s core values.  Morning Meeting and Community Circle will provide 
additional times to focus explicitly on character development through conversations and culture-building 
activities and through teaching lessons outlined in the Second Step curriculum. “Morning Meeting is a 
microcosm of the way we wish our schools to be—communities full of learning, safe and respectful and 
challenging for all.”21 Morning Meeting will set the tone for the day and ensure that every student feels 
welcome, safe, respected, and loved.  Just as Morning Meeting opens the day, Community Circle will 
provide constructive closure to the day by giving students opportunities to recognize positive character 
traits or behaviors through “shout-outs” and allowing students to share their feelings about the day 
through appreciations and concerns.   


                                                             
20 Ainsworth, L. & Christinson, J. (2006). Five Easy Steps to a Balanced Math Program for Primary Grades.  Englewood, CO: Lead + Learn 


Press.  
21 Kriete, Roxann (2002). The Morning Meeting Book, Turners Fall, MA: Northeast Foundations for Children, Inc. 
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Meeting the Needs of Special Education Students 
CASA Academy will hold high expectations for all students, including students in special education. 
Mainstreaming students into classrooms with their typically developing peers will be attempted whenever 
possible.  Students with special needs will receive the services indicated on their IEPs, and homeroom 
teachers will collaborate closely with the Academic Director, contracted service providers, and Special 
Education teachers to ensure that students’ needs are met.  All staff will receive targeted training that will 
ensure compliance with all state and federal laws regarding Special Education.  
 
Meeting the Needs of English Language Learners (ELLs) 
CASA Academy’s instructional methods and components naturally allow for high levels of support for 
English Language Learners (ELLs) through extended blocks of literacy instruction that provide targeted, 
individualized support in addition to whole-class comprehension, vocabulary, and writing.  CASA 
Academy will require all of its teachers to have their Structured English Immersion (SEI) endorsements 
and to be highly proficient in effectively executing the SEI model.  Staff will also receive targeted 
training in English Language Learner Compliance.  Additionally, depending on the number of students 
who are identified as Limited English Proficient according to the Arizona English Language Learner 
Assessment (AZELLA), students will receive intensive language support through one of two models. 
Students may be grouped into a single classroom for English Language Development (ELD) instruction 
by an ELD teacher for four hours a day or if there are 20 or fewer ELLs within a three grade span 
(including kindergarten), the school may provide instruction through the development of Individual 
Language Learner Plans (ILLPs) created for each ELL. AZELLA testing will be conducted as mandated 
by the state of Arizona.  
 
Alignment to Educational Philosophy 
CASA Academy’s instructional approaches and components are designed specifically to address the 
needs of the target population and to significantly increase student achievement. Authentic approaches 
and direct instruction will form the basis for learning while each of the scheduled blocks will enable 
students to apply their learning in a variety of ways.  We believe it is absolutely critical to provide all 
students with authentic learning experiences that offer opportunities for critical thinking, problem-
solving, and character development to ensure that our students have the same access to a high-quality 
education as their more affluent peers.  


C. Formative and Summative Assessment Plan 


As described in the Educational Philosophy, CASA Academy deeply values the importance of data-driven 
instruction.22  To benefit from data-driven instruction, data must be analyzed and used to inform 
instruction at all levels, from a daily check for understanding all the way to a standardized assessment.  
CASA Academy’s system for determining student mastery of the Arizona Common Core and State 
Standards and for evaluating effectiveness is described below.    


Daily Assessments 


Checks for Understanding 
Students will be informally assessed on a regular basis to ensure that they are mastering key concepts 
taught in reading, writing, and math.  During professional development, teachers will be trained on how to 
incorporate checks for understanding in their daily instruction, and checks for understanding will be 
included on the rubric used to evaluate instruction.   


                                                             
22 Protheroe, N. (2001). Improving teaching and learning with data-based decisions: asking the right questions and acting on the 


answers. Educational Research Service. Retrieved from http://santacruzmonterey.edleadersforequityandexcellence.com/docs 
/f09/improving_teaching_and_learning_with_databased_decisions.pdf 
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Minute-by-minute checks for understanding.  Throughout each lesson, teachers will 
incorporate checks for understanding to ensure that students master each piece of the lesson 
before moving on to new material.  These checks will occur throughout each portion of the lesson 
and will incorporate a variety of strategies such as thumbs up, thumbs down, whiteboards, and 
hand signals.    


End of lesson check for understanding. Teachers will conduct one final check for 
understanding at the end of most lessons and will work with small groups of students based on 
the information obtained.  While students who demonstrated mastery of the daily objectives are 
working on independent practice, the teacher will provide more guided practice for students who 
are not yet ready to practice independently.   


Unit Common Formative Assessments 
Teachers will create and administer unit common formative assessments based on the standards taught in 
each unit.  Teachers will be trained on creating rigorous assessments prior to the start of the school year, 
and the Academic Director will oversee the creation of all assessments.  Data obtained through these 
assessments will be analyzed immediately after the conclusion of each unit within data meetings, both to 
indicate a summative grade for students and to target instruction to meet specific needs during 
Acceleration.  At the conclusion of each Acceleration unit, students receiving intervention will be re-
assessed to evaluate mastery of student learning.  Students must score 85% or above to demonstrate 
mastery on all unit assessments.   


Math Pre-Tests & Summative Assessments 
At the beginning of the school year, students will take a math pre-test to determine their current levels of 
proficiency in grade-level standards.  At the end of the year, students will take summative assessments to 
indicate their growth over the course of the academic year.  The pre-test and summative assessment will 
be versions of the same test so that true growth can be demonstrated.  The pre-test is formative while the 
summative assessment demonstrates what has been mastered by the student throughout the school year.  
These assessments will be created and modified each year by the Academic Director and teachers.   


Benchmark Assessments 
Benchmark assessments will act as a summative measure of the standards students have mastered at a 
given point in the year.  They will also serve as formative measures from which curriculum and 
instruction will be adjusted in future quarters.  This assessment data is critical in both evaluating student 
performance and informing future instruction.   


Reading, Writing, and Math Benchmarks 
In reading, writing, and math, students will take benchmark tests two to four times over the course of the 
academic year, based on grade level.  These benchmark tests will be created by either the Academic 
Director or teachers and will be aligned to the school’s pacing guides which include the Arizona Common 
Core Standards.  


EasyCBM Benchmark Assessments 
In addition to teacher-created math benchmarks, students will take EasyCBM benchmarks that are aligned 
with the Common Core Standards for math.  These assessments will be given two to three times 
throughout the year to monitor student growth and performance in mathematics. CASA Academy will use 
EasyCBM as an additional assessment tool because it provides reliable, unbiased data aligned to the 
Common Core Standards and will immediately provide detailed information on areas of strength and 
areas for growth. This data will determine interventions and enrichment for all students. 
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Literacy Benchmark Assessments 
Literacy skills are critical for primary students, especially the students in CASA Academy’s target 
population who will likely enter the school significantly below grade level.  CASA Academy will utilize 
the Developmental Reading Assessment 2 (DRA2) in addition to DIBELS (Dynamic Indicators of Basic 
Early Literacy Skills) Next to determine students’ current reading levels, measure student growth over 
time, and inform instruction.   


DRA2: Reading Fluency and Comprehension Benchmark Assessment.  The DRA2 will serve 
as a reading benchmark test for all grades, although kindergarten will not take their first DRA2 
until the middle of the school year.  The DRA2 is a research-based assessment with demonstrated 
reliability and validity.23  It provides a comprehensive picture of students’ reading abilities and 
assesses everything from basic print concepts to accuracy, fluency, and reading comprehension.  
This assessment will be used to determine reading growth throughout the year and will help 
teachers differentiate instruction for students during guided reading.   


DIBELS Next Benchmarks. DIBELS Next benchmark assessments indicate levels of 
performance that demonstrate whether a child is on the path towards becoming a proficient 
reader; the scores for this system are research-based and criterion referenced.24  At each grade 
level, DIBELS benchmarks will provide a strong indicator of student reading ability and 
proficiency.  DIBELS benchmark data will be used in conjunction with the DRA2 to determine 
guided reading groups and to respond to student needs.  Additionally, DIBELS data will be used 
to determine intervention and enrichment groups during Acceleration. 


Standardized Assessments 
Standardized tests required by the state of Arizona will serve as a summative measure of student 
performance and an indicator of teacher effectiveness.  Second grade students will take the Stanford 10 
test and third grade students will take the PARCC assessment or any other assessment as mandated by the 
Arizona Department of Education.   


CASA Academy Assessment Plan 


Assessment Frequency Purpose 
Minute-by-minute checks for understanding Daily Formative 
End of lesson check for understanding Daily Formative 
Common formative assessments Every 3-4 weeks Formative/Summative 
Benchmark assessments 2-4 times per year Formative/Summative 
EasyCBM math assessments 2-3 times per year Formative 
DRA2 2-3 times per year Formative/Summative 
DIBELS Benchmarks 3 times per year Formative/Summative 
Pre-tests and summative assessments 2 times per year Formative/Summative 
Standardized assessments (Stanford 10 and PARCC) Annually Summative 
 
D. Alignment of Program of Instruction and Performance Management Plan 


CASA Academy’s Performance Management Plan discusses specific strategies that further detail the 
action steps, resources, and accountability necessary to ensure the success of the Program of Instruction.   


                                                             
23 Developmental Reading Assessment, 2nd Edition Plus. (n.d.). Retrieved from http://www.pearsonschool.com 
24 UO DIBELS Data System. (n.d.). Retrieved from https://dibels.uoregon.edu/training/measures/dibelsinfo.php#why 
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A.3.1 Mastery and Promotion  


 


Grades K-3 


Students in grades K-3 will promote to the next grade based on their academic achievement. CASA 


Academy will use grade-specific summative assessments to determine student achievement in academics. 


A. Criteria For Grade Level Promotion 


 


Grades K-3 


 


Summative assessments will be conducted at the end of each unit. These assessments, over the course of 


the year, will cover all of the Arizona Common Core Standards and Arizona state standards for each 


particular grade level. Eighty-five percent is CASA Academy’s indictor of mastery for core content. In 


order to move on to the next grade level, a student must score an 85% or above on all reading and math 


summative assessments 85% percent of the time over the course of the year. A passing score of 85% is 


counted for either the first common formative assessment given or the re-take assessment given 2-3 


weeks after the initial test, once students have received intervention. If exceptions arise in regards to this 


policy, the ultimate retention decision will be made with consensus between the teacher, parent, and 


Academic Director. 


 


Grade 3 


In compliance with the Arizona Move on When Reading legislation, a student will “not be promoted from 


the third grade if the pupil obtains a score on the reading portion of the Arizona instrument to measure 


standards test, or a successor test, that demonstrates that the pupil's reading falls far below the third grade 


level.”
1
  Exceptions to this rule, in compliance with Arizona law, will be students with disabilities who 


have been previously been retained and English Language Learners who have received less than two 


years of English instruction.
2
 For those third graders who are retained, interventions, in compliance with 


state law, will be provided. These strategies include a requirement that the pupil be assigned to a different 


teacher for reading instruction, online reading instruction, and intensive reading instruction that occurs 


before, during, or after the regular school day. The parent or guardian of the student, in compliance with 


state law, and the Academic Director and student’s teacher will choose the “most appropriate intervention 


and remedial strategies” for the student.
3
 


B. Process For Grade Level Promotion and Retention 


 


Regular Communication 


Throughout the school year, teachers will remain in close contact with parents about the progress of their 


children by sending home weekly trackers, communicating during bi-weekly phone calls, attending 


quarterly APTT meetings, and conducting one or two home visits during the year. In this way, parents 


will be regularly informed of their child’s academic progress and standing.  


Retention Process 


                                                           
1 Arizona Department of Education 
2
 Ibid 


3
 Ibid 
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If a student is performing below the mastery level on reading and math assessments by January 1st, the 


student’s teacher and the Academic Director will send a letter home indicating that the student is at risk 


for retention. This letter will also indicate the three most important ways in which a student’s 


achievement can be brought back up to mastery-level. If, by February 1
st
, the student is still performing 


below mastery, the student’s teacher, the Academic Director, and the student’s parents will meet to 


discuss the student’s progress and the possibility of retention if the student’s mastery does not improve. In 


this meeting, student data will be reviewed and a step-by-step action plan will be created to ensure a 


student can accelerate to mastery on grade level standards by July 1
st
. This plan may include a signed 


attendance or behavioral contract for students and parents, specific activities parents can do at home with 


their child to increase achievement levels in reading and math, and increased participation in afterschool 


tutoring programs. This action plan will be reviewed at in-person meetings on a monthly basis until the 


student is performing at the level of mastery. If, by July 1
st
, the student is not performing at mastery in 


reading and math, the student will be retained, pending final approval by the student’s teacher and the 


Academic Director.  


Additionally, in order to comply with the Arizona Move On When Reading Program, all parents will be 


notified annually that a student who “is reading far below the third grade level will not be promoted from 


the third grade.”
4
  Parents will then be provided with a description of the current reading services 


provided to the student, a description of the intervention and remedial strategies for students with reading 


deficiencies, and parental strategies to assist students to attain reading proficiency. 


 


 


                                                           
4 Arizona Department of Education 
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Performance Management Plan (PMP) Template 


Applicant Name: CASA Academy 


Indicator (check one):  ___X__Math    _____Reading    Duration of the Plan:  Begins July 1 and continues for two years 


Measure Metric 
Expected/Predicted Baseline Based on 


Enrollment of Target Population 
Annual Target For The Plan 


State 
standardized 
assessment 
data (school 


average) 


Percent (%) of students who score proficient 
on the State standardized assessment 


56% 
Meet or demonstrate  


sufficient progress toward the  
Academic Performance Expectations  


as set and modified periodically by the Board Average student growth percentile (SGP) on 
the State standardized assessment. 


 
48 


Applicant does not edit sections in grey 
 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1.  Using Arizona Common Core Math 


Standards, PARCC blueprints and 


sample test items (as available), create 


pacing guides that organize grade level 


Common Core Standards for grades K-2 


that will ensure that all students reach 


CASA Academy’s goals. These 


documents will guide all instruction at 


CASA Academy and align with 


benchmarks and end-of-year 


assessments. 


January 


2014-April 


2014 


Academic 


Director and 


Director of 


Students and 


Operations 


 Pacing guides for each grade 


level, K-2, available for 


teacher use (Pacing guides 


contain all Arizona Common 


Core Math Standards for 


corresponding grade levels) 


 


Director/Principal, 
Y1: $60,000 each 


 


2. Create pre-tests and end-of-year 


summative assessments for grades K-2.   
Y1: Grades 


K-1, January 


2014-April 


2014 


 


Y2: Grade 


2, April 


Academic 


Director  
 Pre-tests for grades K-2 


 End-of-year summative 


assessments for grades K-2 


(Pre-tests and summative 


assessments meet or exceed 


the level of the Arizona 


Common Core Standards.)   


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
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2015-July 


2015 


3.  Research, identify, and purchase 


curriculum resources. 
Initial 


resources by 


June 2014. 


Additional 


resources to 


be 


purchased 


on an as-


needed basis 


throughout 


the school 


year.   


Academic 


Director (with 


input from 


teachers, when 


appropriate)  


 Curriculum materials 


 Receipts of curriculum 


purchases 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
Curriculum & Resource Materials, 
Y1: $48,846.70 
Y2: $39,995.98 


4. Create benchmark assessments to be 


administered two-three times per year.   
Y1: Grades 


K and 1, 


February 


2014-May 


2014 


 


Y2: Grades, 


K-2, April 


2015-June 


2015 


Y1: Academic 


Director 


 


Y2: Academic 


Director and 


Teachers  


 Two-three benchmark 


assessments for each grade 


level, K-2 (Benchmark 


assessments contain 


Common Core Standards 


aligned to the pacing guide.  


Benchmark test items meet or 


exceed the level of the 


Arizona Common Core 


Standards.)   


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y2: $33,971 each 


 


5. Through a rigorous selection process, 


hire highly effective teachers to 


implement data-driven instruction based 


on CASA Academy’s educational 


philosophy and mission. 


Y1: Five 


teachers by 


July 2014 


 


Y2: Four 


additional 


teachers by 


July 2015 


Academic 


Director and 


Director of 


Students and 


Operations 


The following documents are on 


file at CASA Academy:  


 Signed teacher offer letters 


 Teacher resumes and 


application materials 


 Copies of teacher certificates 


 Copies of college/university 


transcripts 


 Copies of teacher Fingerprint 


Clearance Cards 


 


Additionally the following 


documents are kept as 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
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verification of teacher 


effectiveness: 


 observation/coaching 


conversations documentation 


 student data reports 


 teacher formal evaluations 


6. In grade level teams, form unit plans 


and assessments that align to the 


Arizona Common Core Standards and 


CASA Academy’s pacing guides and 


benchmark assessments. 


First two 


unit plans 


and 


assessments 


to be 


completed 


by August 


1
st
. Other 


units and 


assessments 


completed at 


least one 


week in 


advance of 


teaching 


unit.  


Teachers (with 


assistance from 


Academic 


Director as 


needed)  


 Unit plans 


 Assessments 


(Unit plans and assessments align 


to the Arizona Common Core 


Standards and CASA Academy’s 


pacing guide and benchmark 


assessments.  Units meet or 


exceed the rigor of the standards 


and are created at least one full 


week prior to the beginning of 


each unit.)   


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


7. Using unit plans and assessments, 


write rigorous daily lesson plans 


designed to increase student 


achievement. 


First lesson 


plans to be 


completed 


by July 31.  


(Plans 


created at 


least two 


days prior to 


teaching a 


lesson).  


Teachers (to be 


reviewed by 


Academic 


Director)  


 Rigorous daily lesson plans 


 Student data records 


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


8.  Evaluate the effectiveness of CASA 


Academy’s curriculum using student 


achievement data on benchmark 


assessments.   


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


Academic 


Director and 


Teachers 


 Student data records that 


show benchmark assessment 


scores. 


 Summary assessment results 


report broken down by 


standard (85% of students 


meet or exceed on all CASA 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
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dates will be 


included in 


Y2. 


Academy benchmarks.  If 


85% or more of students do 


not meet or exceed, the 


Academic Director and 


teachers will immediately 


evaluate and implement 


changes that must be made to 


the curriculum to ensure 


students master the standards 


covered on each benchmark.)   


 


SAIS Software, 
Y1: $11,000 


Y2: $7,700 


9.  Revise curricular materials to adjust 


instruction based on identified needs 


from assessment results.  


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


dates will be 


included in 


Y2. 


Academic 


Director and 


Teachers 


 Revised curriculum pacing 


guide 


 New curriculum materials 


purchased as needed  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
Curriculum & Resource Materials, 
Y1: $48,846.70 


Y2: $39,995.98 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps Timeline Responsible 
Party 


Evidence of Meeting Action Steps Cost and Budget Line Item 


1.  Design and implement a schedule 


that allows for 120 minutes of daily 


math instruction aligned to the Arizona 


Common Core Standards.   


By January 


2014 
Academic 


Director and 


Director of 


Students and 


Operations 


 Schedule for each grade level 


that allows 120 minutes of 


daily math instruction 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


2. Create a formal evaluation rubric and 


an informal observation rubric to 


evaluate integration of Arizona 


Common Core Standards within math 


instruction.   


January-


March 2014 
Academic 


Director 
 Formal evaluation rubric 


 Informal observation rubric 


Director/Principal, 
Y1: $60,000 
Y2: $63,000 
 


 


3.  Create CASA Academy handbook 


that outlines procedures for lesson 


January-


March 2014 
Academic 


Director and 
 CASA Academy Handbook 


with relevant section included 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
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planning, including integration of 


Arizona Common Core Standards 


within math instruction. 


Director of 


Students and 


Operations 


 


4. Provide teachers with copies of the 


pacing guide and staff handbook for 


CASA Academy. 


July 2014 Academic 


Director and 


Director of 


Students and 


Operations 


 Signed agreement from all 


teachers stating that handbook 


and pacing guides were 


received 


Director/Principal, 
Y1: $60,000 each 
 


5.  Create unit plans and assessments 


that align with CASA Academy’s 


pacing guide and integrate Arizona 


Common Core math standards.   


First two 


unit plans 


and 


assessments 


to be 


completed 


by August 


1
st
. Other 


units and 


assessments 


completed at 


least one 


week in 


advance of 


teaching 


unit. 


Teachers (to be 


reviewed by 


Academic 


Director) 


 Unit plans  


 Unit Assessments  
(All unit plans and 


assessments align to the 


Arizona Common Core 


Standards and CASA 


Academy’s pacing guide and 


benchmark assessments.)  


Director/Principal, 
Y1: $60,000  
Y2: $63,000  
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


6. Using unit plans and assessments, 


write rigorous daily lesson plans that 


integrate the Arizona Common Core 


math standards.   


First lesson 


plans to be 


completed 


by July 31.  


(Plans 


created at 


least two 


days prior to 


teaching a 


lesson). 


Teachers (to be 


reviewed by 


Academic 


Director)  


 Rigorous daily lesson plans 


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000  
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


7.  Create and implement a schedule for 


weekly observations of each teacher to 


ensure integration of Arizona Common 


Core math standards.     


Weekly 


while school 


is in 


operation, 


beginning 


Academic 


Director and 


Director of 


Students and 


Operations  


 Observation schedules for 


each week (Schedules are 


created strategically to ensure 


that all teachers are observed 


at least once a week and 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
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August 1
st
.   receive additional support as 


needed.)   


 Observation forms with 


recorded notes 


8.  Administer unit assessments that are 


aligned to the Arizona Common Core 


math standards.   


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Teachers  Student assessments 


 Unit data reports that indicate 


student mastery level for each 


standard  


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


 


9.  Analyze assessment data to 


determine the effectiveness of 


integrating Arizona Common Core math 


standards within instruction.  Make 


revisions as necessary based on student 


data.   


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Teachers and 


Academic 


Director 


 Unit data reports that indicate 


student mastery level for each 


standard 


 Revised pacing guides and 


lesson plans (as needed)  


Director/Principal, 
Y1: $60,000  
Y2: $63,000  
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
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STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1. Administer pre-tests and summative 


assessments to measure progress within 


each grade level (two versions of the 


same test).   


Annually, 


August and 


June  


Academic 


Director and 


Teachers 


 Pre-tests 


 Summative assessments 


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


2. Administer the Stanford 10 test to 


second grade students as mandated by 


the State of Arizona.    


Y2: April 


2016 (no 


second 


grade 


students in 


Y1) 


Academic 


Director and 


Teachers 


 Score report including 


achievement data  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


Tests provided by ADE. 


3. Throughout each lesson, implement 


several “checks for understanding” to 


ensure that students are mastering 


content.  If students are not mastering 


content, adjust instruction accordingly.  


Daily, 


during the 


school year 


Teachers  Daily lesson plans that 


include “checks for 


understanding”  


 Observation notes 


demonstrating “checks for 


understanding” were or were 


not observed 


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


4. At the end of each direct instruction 


lesson, give and analyze one final 


“check for understanding” so that the 


teacher may ascertain which students 


are ready to move on to independent 


practice and to identify those who 


require more guided practice.  Based on 


analysis of “check for understanding,” 


teacher will work with students who 


require additional support.   


Daily, 


during the 


school year 


Teachers   List of students who did not 


master final “check for 


understanding” and received 


additional instructional 


support 


Teacher—Regular Education,  
Y1: $33,000 each 
Y2: $33,971 each 
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5. Assess students at the end of each 


instructional unit and analyze student 


data in data meetings.  


First two 


unit plans 


and 


assessments 


to be 


completed 


by August 


1
st
. Other 


units and 


assessments 


completed 


at least one 


week in 


advance of 


teaching 


unit. 


Teachers and 


Academic 


Director 


 Student assessments 


 Unit data reports that 


indicate student mastery 


level for each standard 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


SAIS Software, 
Y1: $11,000 


Y2: $7,700 


6. Include unit assessment data on 


academic dashboard and share with 


governing board members during 


monthly meetings.  


Monthly or 


bi-monthly 


(report 


prepared at 


least one 


week prior 


to governing 


board 


meetings)  


Academic 


Director 
 Dashboard that displays unit 


assessment data 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
 
Office Technology Equipment,  
(Assumes directors will have already 


purchased laptops in 2013.)  
Y1: $299.99+ $29.80 (tax), each 
Y2: $299.99 + $29.80 (tax), each 


 


7. Based on data analysis at data 


meetings, teachers and the Academic 


Director will determine and plan 


intervention and enrichment groups (to 


occur during Acceleration block) to 


ensure that all students are on the road 


to content mastery.   


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Teachers and 


Academic 


Director 


 Unit data reports that 


indicate student mastery 


levels for each standard 


 List of intervention and 


enrichment groups 


 Plans for intervention and 


enrichment groups 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
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Y2: $7,700 


8. Conduct intervention and enrichment 


groups (during Acceleration).  
Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


 


Teachers   Lesson plans 


 Observation notes indicating 


implementation of 


intervention and enrichment 


groups  


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


9.  Re-assess students in the intervention 


group. 
Immediately 


following 


the 


conclusion 


of 


Acceleration 


units 


Teachers   Student assessments 


 Unit data reports that 


indicate new levels of 


student mastery for each 


standard 


Teacher—Regular Education, 
Y1: $33,000 each 


Y2: $33,971 each 


 


SAIS Software, 
Y1: $11,000 


Y2: $7,700 


10. Conduct school-created benchmark 


assessments and easyCBM benchmark 


assessments.  


Grades K-1: 


Quarterly 


(except for 


quarter 4)— 


September, 


January, 


April  


 


Grade 2: 


Quarterly 


(except for 


quarters 3 


and 4)—


September, 


January 


Teachers and 


Academic 


Director 


 Benchmark assessments  


 easyCBM student score 


reports 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


easyCBM is free.  


11.  Analyze data from school-created 


benchmark assessments and easyCBM 


assessments in school-wide and grade-


level teams.  Based on data, plan further 


interventions for students. 


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


dates will be 


Teachers and 


Academic 


Director 


 Benchmark data reports that 


indicate new levels of 


student mastery for each 


standard 


 easyCBM student score 


reports  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
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included in 


Y2. 
easyCBM is free. 


12. Monitor and adjust plan for 


documenting student proficiency.  Make 


immediate changes to improve this 


system as necessary.   


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


dates will be 


included in 


Y2. 


 


Teachers and 


Academic 


Director 


 Revised assessments (as 


needed)  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


 


STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1. Schedule and prepare for professional 


development regarding math instruction 


throughout the school year. 


Y1: April 


2014-July 


2014 


 


Y2: April 


2015-July 


2015 


Academic 


Director 
 School calendar with 


scheduled professional 


development dates 


 Professional development 


outlines and/or plans 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 


2. Create a formal evaluation rubric and 


an informal observation rubric to 


evaluate teacher performance. 


By July 


2014 
Academic 


Director and 


Director of 


Students and 


Operations  


 Formal evaluation rubric 


 Informal observation rubric 


(Rubrics include specific 


criteria that will drive student 


achievement at CASA 


Academy.)   


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 


 


3. Create a formal evaluation rubric to 


evaluate the effectiveness of the 


Academic Director and Director of 


Students and Operations on an annual 


basis (to be used by the Governing 


Board).  


By July 


2014 
Academic 


Director, Director 


of Students and 


Operations, and 


Governing Board 


 Formal evaluation rubric Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
No additional cost required; 


Responsibility assumed within scope of 


Governing Board role. 
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4. During initial summer professional 


development, provide professional 


development relating to math instruction 


at CASA Academy. At this professional 


development, teachers will gain an 


understanding of the Arizona Common 


Core math standards, a balanced math 


program, the pacing guide at CASA 


Academy, and the instructional 


framework utilized for math instruction 


at CASA Academy.  Teachers will also 


be trained on unit planning and 


assessment creation at CASA Academy.   
 


July 2014 Academic 


Director 
 School calendar with 


scheduled professional 


development dates 


 Professional development 


outlines and/or plans 


(Professional Development 


sessions include all 


components necessary for 


successful implementation of 


the CASA Academy math 


curriculum.)  


Director/Principal, 
Y1: $60,000  
 
Curriculum & Resource Materials, 
Y1: Math Curriculum and Resources, 


Professional Resources, $750 


Y2: Math Curriculum and Resources, 


Professional Resources, $1350 


5. Observe and coach teachers on a 


weekly basis to ensure proper 


implementation of the chosen math 


curriculum at CASA Academy.  During 


observations and coaching 


conversations target one area for growth 


based on individual teachers’ needs.  


This area for growth will be the focus of 


future observations and will be changed 


once the teacher has demonstrated 


mastery of the targeted area for growth.   
 


Weekly 


during the 


school year 


Academic 


Director and 


Director of 


Students and 


Operations 


 Observation schedules for 


each week (Schedules are 


created strategically to 


ensure that all teachers are 


observed at least once a 


week and receive additional 


support as needed.)   


 Observation notes 


 Plan that includes actions 


necessary for teacher growth  


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 


 


6. Provide ongoing professional 


development to teachers based on need 


as determined by the Academic 


Director, the Director of Students and 


Operations, teachers, and student 


achievement data.  This professional 


development will differ based on 


individual teacher needs and may 


include whole-staff professional 


development, individual coaching, co-


teaching, and/or observations of other 


teachers.   


Weekly 


during the 


school year 


Academic 


Director and 


Director of 


Students and 


Operations 


 Records of all teacher 


observations and coaching 


conversations 


 Plan that includes actions 


necessary for teacher growth 


 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
Curriculum & Resource Materials, 
Y1: Math Curriculum and Resources, 


Professional Resources, $750 


Y2: Math Curriculum and Resources, 


Professional Resources, $1350 


7. Provide scheduled common planning 


time for teachers to collaborate with 


their grade level teams to plan for 


Weekly 


during the 


Academic 


Director and 


Director of 


 Schedule that allows for 40 


minutes of collaborative time 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
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instruction, make modifications to unit 


plans, and share best practices for 


teaching mathematical concepts.   
 


school year Students and 


Operations 
every day  


8. Conduct data meetings in which 


grade level teams and the Academic 


Director analyze data and make 


modifications to instruction to increase 


student learning.  In these meetings, 


additional areas for teacher support will 


be identified so that meaningful 


professional development can be 


provided.   
 


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Academic 


Director and 


teachers 


 Student assessments 


 Unit data reports that 


indicate new levels of 


student mastery for each 


standard 


 Plans for intervention and 


enrichment groups 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 


 


9.  Conduct eight student early release 


days for teacher professional 


development throughout the course of 


the academic school year.  The focus of 


these professional development days is 


to increase student achievement.  Topics 


will be determined based on teacher 


need and student data.   


Y1: Aug. 


27, Sept. 17, 


Oct. 8, Dec. 


17, Jan. 28, 


April 22, 


May 20, 


July 1 


 


Y2: 8 days, 


(dates TBD) 


Academic 


Director and 


Director of 


Students and 


Operations 


 Calendar that allows for 


eight student early release 


days for teacher professional 


development 


 Professional development 


plans 


 Document that shows 


analysis of teacher and 


student data and perceived 


professional development 


needs 


 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
Curriculum & Resource Materials, 
Y1: Math Curriculum and Resources, 


Professional Resources, $750 


Y2: Math Curriculum and Resources, 


Professional Resources, $1350 


10.  Conduct formal evaluations of 


teachers using created template and 


rubric.   


Mid-Year 


(January) 


and End-of-


Year (June)  


Academic 


Director and 


Director of 


Students and 


Operations 


 Schedule of formal teacher 


observations 


 Completed formal 


observation rubrics  


 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 


 


11.  Conduct formal evaluations of the 


Academic Director and Director of 


Students and Operations using created 


template and rubric.   


Mid-Year 


(January) 


and End-of-


Year (June) 


Governing Board   Schedule for formal 


evaluations  


 Completed formal evaluation 


rubrics  


No additional cost required; 


Responsibility assumed within scope of 


Governing Board role. 
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Performance Management Plan (PMP) Template 


Applicant Name: CASA Academy 


Indicator (check one):  _____Math    __X___Reading    Duration of the Plan:  Begins July 1 and continues for two years 


Measure Metric 
Expected/Predicted Baseline Based on 


Enrollment of Target Population 
Annual Target For The Plan 


State 
standardized 
assessment 
data (school 


average) 


Percent (%) of students who score proficient 
on the State standardized assessment 


69% 
Meet or demonstrate  


sufficient progress toward the  
Academic Performance Expectations  


as set and modified periodically by the Board Average student growth percentile (SGP) on 
the State standardized assessment. 


 


48 


Applicant does not edit sections in grey 
 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1.  Using Arizona Common Core 


reading standards, PARCC blueprints 


and sample test items (as available), 


create pacing guides that organize grade 


level Common Core Standards for 


grades K-2 that will ensure that all 


students reach CASA Academy’s goals. 


These documents will guide all 


instruction at CASA Academy.   


January 


2014-April 


2014 


Academic 


Director and 


Director of 


Students and 


Operations 


 Pacing guides for each grade 


level, K-2, available for 


teacher use (Pacing guides 


contain all Arizona Common 


Core reading standards for 


corresponding grade levels) 


 


Director/Principal, 
Y1: $60,000 each 
 


2. Create benchmark assessments to be 


administered two times per year (grade 2 


only).   


Y1: N/A 


 


Y2: July 


2015 


Y1: Academic 


Director 


  


 Two benchmark assessments 


for grade 2 (Benchmark 


assessments contain 


Common Core Standards 


aligned to the pacing guide.  


Benchmark test items meet 


or exceed the level of the 


Arizona Common Core 


Standards.) 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
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3.  Research, identify, and purchase 


curriculum resources. 
Initial 


resources 


by June 


2014. 


Additional 


resources to 


be 


purchased 


on an as-


needed 


basis 


throughout 


the school 


year.   


Academic 


Director (with 


input from 


teachers, when 


appropriate)  


 Curriculum materials 


 Receipts of curriculum 


purchases 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
Curriculum & Resource Materials, 
Y1: $48,846.70 
Y2: $39,995.98 


4. Through a rigorous selection process, 


hire highly effective teachers to 


implement data-driven instruction based 


on CASA Academy’s educational 


philosophy and mission. 


Y1: Five 


teachers by 


July 2014 


 


Y2: Four 


additional 


teachers by 


July 2015 


Academic 


Director and 


Director of 


Students and 


Operations 


The following documents are on 


file at CASA Academy:  


 Signed teacher offer letters 


 Teacher resumes and 


application materials 


 Copies of teacher certificates 


 Copies of college/university 


transcripts 


 Copies of teacher Fingerprint 


Clearance Cards 


 


Additionally the following 


documents are kept as 


verification of teacher 


effectiveness: 


 observation/coaching 


conversations documentation 


 student data reports 


 teacher formal evaluations 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


5. In grade level teams, form unit plans 


and assessments that align to the 


Arizona Common Core Standards and 


CASA Academy’s pacing guides and 


First two 


unit plans 


and 


assessments 


Teachers (with 


assistance from 


Academic 


Director as 


 Unit plans 


 Assessments 


(Unit plans and assessments align 


to the Arizona Common Core 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
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benchmark assessments (when 


applicable).   
to be 


completed 


by August 


1
st
. Other 


units and 


assessments 


completed 


at least one 


week in 


advance of 


teaching 


unit.  


needed)  Standards and CASA Academy’s 


pacing guide and benchmark 


assessments.  Units meet or 


exceed the rigor of the standards 


and are created at least one full 


week prior to the beginning of 


each unit.)   


 


Y1: $33,000 each 
Y2: $33,971 each 


6. Using unit plans and assessments, 


write rigorous daily lesson plans 


designed to increase student 


achievement. 


First lesson 


plans to be 


completed 


by July 31.  


(Plans 


created at 


least two 


days prior 


to teaching 


a lesson).  


Teachers (to be 


reviewed by 


Academic 


Director)  


 Rigorous daily lesson plans 


 Student data records 


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
 


7.  Evaluate the effectiveness of CASA 


Academy’s curriculum using student 


achievement data on unit and/or 


benchmark assessments.   


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


dates will 


be included 


in Y2. 


Academic 


Director and 


Teachers 


 Student data records that 


show unit and/or benchmark 


assessment scores. 


 Summary assessment results 


report broken down by 


standard (85% of students 


meet or exceed on all CASA 


Academy benchmarks.  If 


85% or more of students do 


not meet or exceed, the 


Academic Director and 


teachers will immediately 


evaluate and implement 


changes that must be made to 


the curriculum to ensure 


students master the standards 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
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covered on each benchmark.)   


8.  Revise curricular materials to adjust 


instruction based on identified needs 


from assessment results.  


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


dates will 


be included 


in Y2. 


Academic 


Director and 


Teachers 


 Revised curriculum pacing 


guide 


 New curriculum materials 


purchased as needed  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


 


STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1.  Design and implement a schedule 


that allows for 210 minutes of daily 


reading instruction aligned to the 


Arizona Common Core Standards.   


By January 


2014 
Academic 


Director and 


Director of 


Students and 


Operations 


 Schedule for each grade level 


that allows for 210 minutes 


of daily reading instruction 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


2. Create a formal evaluation rubric and 


an informal observation rubric to 


evaluate integration of Arizona 


Common Core Standards within reading 


instruction.   


January-


March 2014 
Academic 


Director 
 Formal evaluation rubric 


 Informal observation rubric 


Director/Principal, 
Y1: $60,000  
Y2: $63,000  
 


3.  Create CASA Academy handbook 


that outlines procedures for lesson 


planning, including integration of 


Arizona Common Core Standards 


within reading instruction. 


January-


March 2014 
Academic 


Director and 


Director of 


Students and 


Operations 


 CASA Academy Handbook 


with relevant section 


included 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


4. Provide teachers with copies of the 


pacing guide and staff handbook for 


CASA Academy. 


July 2014 Academic 


Director and 


Director of 


Students and 


Operations 


 Signed agreement from all 


teachers stating that 


handbook and pacing guides 


were received 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


5.  Create unit plans and assessments 


that align with CASA Academy’s 


First two 


unit plans 


Teachers (to be 


reviewed by 
 Unit plans  Director/Principal, 


Y1: $60,000  
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pacing guide and integrate Arizona 


Common Core reading standards.   
and 


assessments 


to be 


completed 


by August 


1
st
. Other 


units and 


assessments 


completed 


at least one 


week in 


advance of 


teaching 


unit. 


Academic 


Director) 
 Unit Assessments  


(All unit plans and 


assessments align to the 


Arizona Common Core 


Standards and CASA 


Academy’s pacing guide.)  


Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


6. Using unit plans and assessments, 


write rigorous daily lesson plans that 


integrate the Arizona Common Core 


reading standards.   


First lesson 


plans to be 


completed 


by July 31.  


(Plans 


created at 


least two 


days prior 


to teaching 


a lesson). 


Teachers (to be 


reviewed by 


Academic 


Director)  


 Rigorous daily lesson plans 


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


7.  Create and implement a schedule for 


weekly observations of each teacher to 


ensure integration of Arizona Common 


Core reading standards.     


Weekly 


while 


school is in 


operation, 


beginning 


August 1
st
.   


Academic 


Director and 


Director of 


Students and 


Operations  


 Observation schedules for 


each week (Schedules are 


created strategically to 


ensure that all teachers are 


observed at least once a 


week and receive additional 


support as needed.)   


 Observation forms with 


recorded notes 


 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


8.  Conference with teachers to provide 


feedback on integration of standards 


into instruction.     


Weekly 


while 


school is in 


operation, 


beginning 


Academic 


Director and 


Teachers 


 Coaching Conversation 


schedules for each week 


 Observation forms with 


recorded notes and notes on 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
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August 1
st
. next steps for teachers Y1: $33,000 each 


Y2: $33,971 each 


9.  Administer unit assessments that are 


aligned to the Arizona Common Core 


reading standards.   


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Teachers  Student assessments 


 Unit data reports that 


indicate student mastery 


level for each standard  


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
 


10.  Analyze assessment data to 


determine the effectiveness of 


integrating Arizona Common Core 


reading standards within instruction.  


Make revisions as necessary based on 


student data.   


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Teachers and 


Academic 


Director 


 Unit data reports that 


indicate student mastery 


level for each standard 


 Revised pacing guides and 


lesson plans (as needed)  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
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STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1. Administer reading benchmark 


assessments (DIBELS Next and DRA2) 


three times per year (schedule differs 


based on grade level).     


August, 


February, 


and June 


Academic 


Director and 


Teachers 


 School calendar indicates 


assessment dates 


 Student DIBELS Next 


assessment booklets 


 Student DRA2 score sheets 


 Report of all student scores 


for DIBELS Next and DRA2  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
Curriculum & Resource Materials, 
Y1:  


 Assessment: DIBELS Next Student 


Benchmark Booklets, $262.25 


 Assessment: DIBELS Next Assessor 


Booklets $47.45 


 Assessment: DRA K-3 Kits 


$2,114.85 
Y2:  


 Assessment: DIBELS Next Student 


Benchmark Booklets, $472.05 


 Assessment: DIBELS Next Assessor 


Booklets $56.94 


 Assessment: DRA K-3 Kits 


$1,691.88 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


2.  Set ambitious end-of-year individual 


growth goals for students based off of 


current levels.  


Annually, 


every 


August 


Academic 


Director and 


Teachers 


 Report of all student scores 


for DIBELS Next and DRA2 
(Growth goals included in 


report) 


  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
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3.  Progress monitor student reading 


growth using DIBELS.  Adjust guided 


reading group instruction based on data.   


Bi-weekly 


during 


school year 


Academic 


Director and 


Teachers 


 Progress monitoring scores 


entered 


 List of guided reading 


groups  


 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
Curriculum & Resource Materials, 
Y1: Assessment: DIBELS Next Progress 


Monitoring Booklets $248.75 
Y2: Assessment: DIBELS Next Progress 


Monitoring Booklets $447.75 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


4. Administer the Stanford 10 test to 


second grade students as mandated by 


the State of Arizona.    


Y2: April 


2016 (no 


second 


grade 


students in 


Y1) 


Academic 


Director and 


Teachers 


 Score report including 


achievement data  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
Tests provided by ADE.   


5. Throughout each lesson, implement 


several “checks for understanding” to 


ensure that students are mastering 


content.  If students are not mastering 


content, adjust instruction accordingly.  


Daily, 


during the 


school year 


Teachers  Daily lesson plans that 


include “checks for 


understanding”  


 Observation notes 


demonstrating “checks for 


understanding” were or were 


not observed 


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


6. At the end of each direct instruction 


lesson, give and analyze one final 


“check for understanding” so that the 


teacher may ascertain which students 


are ready to move on to independent 


practice and to identify those who 


require more guided practice.  Based on 


Daily, 


during the 


school year 


Teachers   List of students who did not 


master final “check for 


understanding” and received 


additional instructional 


support 


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
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analysis of “check for understanding,” 


teacher will work with students who 


require additional support.   


7. Assess students at the end of each 


instructional unit and analyze student 


data in data meetings.  


First two 


unit plans 


and 


assessments 


to be 


completed 


by August 


1
st
. Other 


units and 


assessments 


completed 


at least one 


week in 


advance of 


teaching 


unit. 


Teachers and 


Academic 


Director 


 Student assessments 


 Unit data reports that 


indicate student mastery 


level for each standard 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


8. Include unit assessment data on 


academic dashboard and share with 


governing board members during 


monthly meetings.  


Monthly or 


bi-monthly 


(report 


prepared at 


least one 


week prior 


to governing 


board 


meetings)  


Academic 


Director 
 Dashboard that displays unit 


assessment data 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
 
Office Technology Equipment,  
(Assumes directors will have already 


purchased laptops in 2013.)  
Y1: $299.99+ $29.80 (tax), each 
Y2: $299.99 + $29.80 (tax), each 
 


 


9. Based on data analysis at data 


meetings, teachers and the Academic 


Director will determine and plan 


intervention and enrichment groups (to 


occur during Acceleration block) to 


ensure that all students are on the road 


Immediately 


following 


each unit 


(typically 


every 2-4 


Teachers and 


Academic 


Director 


 Unit data reports that 


indicate student mastery 


level for each standard 


 List of intervention and 


enrichment groups 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
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to content mastery.   weeks)  Plans for intervention and 


enrichment groups 


Y2: $33,971 each 
 
Curriculum & Resource Materials, 
Y1: $48,846.70 
Y2: $39,995.98 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


10. Conduct intervention and 


enrichment groups (during 


Acceleration).  


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


 


Teachers   Lesson plans 


 Observation notes indicating 


implementation of 


intervention and enrichment 


groups  


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


11.  Re-assess students in the 


intervention group. 
Immediately 


following 


the 


conclusion 


of 


Acceleration 


units 


Teachers   Student assessments 


 Unit data reports that 


indicate new levels of 


student mastery for each 


standard 


Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 
 


12. Conduct reading comprehension 


benchmark assessments (grade 2 only).  
Y1: N/A 


 


Y2: Grade 


2, 


September, 


January 


Teachers and 


Academic 


Director 


 Benchmark assessments  


 Data reports that display 


student performance levels 


on each standard assessed 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


13.  Analyze data from reading 


comprehension benchmark assessments 


in grade-level teams.  Based on data, 


plan further interventions for students. 


Y1: N/A 


 


Y2: Grade 


2, 


Teachers and 


Academic 


Director 


 Benchmark data reports that 


indicate new levels of 


student mastery for each 


standard 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
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September, 


January 
Y1: $33,000 each 
Y2: $33,971 each 
 
SAIS Software, 
Y1: $11,000 
Y2: $7,700 


14. Monitor and adjust plan for 


documenting student proficiency.  Make 


immediate changes to improve this 


system as necessary.   


Quarterly—


October 8, 


January 28, 


April 22, 


and July 1.  


Additional 


quarterly 


dates will be 


included in 


Y2. 


 


Teachers and 


Academic 


Director 


 Revised assessments (as 


needed)  


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


 


STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps Timeline Responsible Party Evidence of Meeting Action 
Steps 


Cost and Budget Line Item 


1. Schedule and prepare for professional 


development regarding reading 


instruction throughout the school year. 


Y1: April 


2014-July 


2014 


 


Y2: April 


2015-July 


2015 


Academic 


Director and 


Director of 


Students and 


Operations 


 School calendar with 


scheduled professional 


development dates 


 Professional development 


outlines and/or plans 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


2. Create a formal evaluation rubric and 


an informal observation rubric to 


evaluate teacher performance. 


By July 


2014 
Academic 


Director and 


Director of 


Students and 


Operations  


 Formal evaluation rubric 


 Informal observation rubric 


(Rubrics include specific 


criteria that will drive student 


achievement at CASA 


Academy.)   


Director/Principal, 
Y1: $60,000 each 
 


 


3. Create a formal evaluation rubric to 


evaluate the effectiveness of the 


Academic Director and Director of 


By July 


2014 
Academic 


Director, Director 


of Students and 


 Formal evaluation rubric Director/Principal, 
Y1: $60,000 each 
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Students and Operations on an annual 


basis (to be used by the Governing 


Board).  


 


Operations, and 


Governing Board 
No additional cost required; 


Responsibility assumed within scope of 


Governing Board role. 
 


4. During initial summer professional 


development, provide professional 


development relating to reading 


instruction at CASA Academy. At this 


professional development, teachers will 


gain an understanding of the Arizona 


Common Core Reading Standards, the 


Daily Five and CAFÉ frameworks, 


guided reading, vocabulary instruction, 


phonics instruction, comprehension 


instruction, and appropriate pacing that 


aligns with the pacing guide at CASA 


Academy.  Teachers will also be trained 


on unit planning and assessment 


creation at CASA Academy.   
 


July 2014 Academic 


Director 
 School calendar with 


scheduled professional 


development dates 


 Professional development 


outlines and/or plans 


(Professional Development 


sessions include all 


components necessary for 


successful implementation of 


the CASA Academy reading 


curriculum.)  


Director/Principal, 
Y1: $60,000 
 
Curriculum & Resource Materials, 
Y1: Reading Curriculum and Resources, 


Professional Resources, $500 
Y2: Reading Curriculum and Resources, 


Professional Resources, $900 


5. Observe and coach teachers on a 


weekly basis to ensure proper 


implementation of the chosen reading 


curriculum at CASA Academy.  During 


observations and coaching 


conversations target one area for growth 


based on individual teachers’ needs.  


This area for growth will be the focus of 


future observations and will be changed 


once the teacher has demonstrated 


mastery of the targeted area for growth.   
 


Weekly 


during the 


school year 


Academic 


Director and 


Director of 


Students and 


Operations 


 Observation schedules for 


each week (Schedules are 


created strategically to 


ensure that all teachers are 


observed at least once a 


week and receive additional 


support as needed.)   


 Observation notes 


 Plan that includes actions 


necessary for teacher growth  


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


6. Provide ongoing professional 


development to teachers based on need 


as determined by the Academic 


Director, the Director of Students and 


Operations, teachers, and student 


achievement data.  This professional 


development will differ based on 


individual teacher needs and may 


Weekly 


during the 


school year 


Academic 


Director and 


Director of 


Students and 


Operations 


 Records of all teacher 


observations and coaching 


conversations 


 Plan that includes actions 


necessary for teacher growth 


 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
Curriculum & Resource Materials, 
Y1: Reading Curriculum and Resources, 


Professional Resources, $500 
Y2: Reading Curriculum and Resources, 
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include whole-staff professional 


development, individual coaching, co-


teaching, and/or observations of other 


teachers.   
 


Professional Resources, $900 


7. Provide scheduled common planning 


time for teachers to collaborate with 


their grade level teams to plan for 


instruction, make modifications to unit 


plans, and share best practices for 


teaching reading.   
 


Weekly 


during the 


school year 


Academic 


Director and 


Director of 


Students and 


Operations 


 Schedule that allows for 40 


minutes of collaborative time 


every day 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 


8. Conduct data meetings in which 


grade level teams and the Academic 


Director analyze data and make 


modifications to instruction to increase 


student learning.  In these meetings, 


additional areas for teacher support will 


be identified so that meaningful 


professional development can be 


provided.   
 


Immediately 


following 


each unit 


(typically 


every 2-4 


weeks) 


Academic 


Director and 


teachers 


 Student assessments 


 Unit data reports that 


indicate new levels of 


student mastery for each 


standard 


 Plans for intervention and 


enrichment groups 


Director/Principal, 
Y1: $60,000  
Y2: $63,000 
 
Teacher—Regular Education, 
Y1: $33,000 each 
Y2: $33,971 each 
 


9.  Conduct eight student early release 


days for teacher professional 


development throughout the course of 


the academic school year.  The focus of 


these professional development days is 


to increase student achievement.  Topics 


will be determined based on teacher 


need and student data.   


Y1: Aug. 


27, Sept. 17, 


Oct. 8, Dec. 


17, Jan. 28, 


April 22, 


May 20, 


July 1 


 


Y2: 8 days, 


(dates TBD) 


Academic 


Director and 


Director of 


Students and 


Operations 


 Calendar that allows for 


eight student early release 


days for teacher professional 


development 


 Professional development 


plans 


 Document that shows 


analysis of teacher and 


student data and perceived 


professional development 


needs 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
 
Curriculum & Resource Materials, 
Y1: Reading Curriculum and Resources, 


Professional Resources,  $500 
Y2: Reading Curriculum and Resources, 


Professional Resources, $900 


11.  Conduct formal evaluations of 


teachers using created template and 


rubric.   


Mid-Year 


(January) 


and End-of-


Year (June)  


Academic 


Director and 


Director of 


Students and 


Operations 


 Schedule of formal teacher 


observations 


 Completed formal evaluation 


rubrics  


 


Director/Principal, 
Y1: $60,000 each 
Y2: $63,000 each 
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12.  Conduct formal evaluations of the 


Academic Director and Director of 


Students and Operations using created 


template and rubric.   


Mid-Year 


(January) 


and End-of-


Year (June) 


Governing Board   Schedule for formal 


evaluations  


 Completed formal 


observation rubrics  


No additional cost required; 


Responsibility assumed within scope of 


Governing Board role. 
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A.5 Performance Management Plan Math Narrative  
 
The attached Performance Management Plan provides four strategies with a list of action steps under each 
strategy that explains how CASA Academy will develop, implement, and support a curriculum and 
instructional program that ensures increased student achievement in math.  The narrative included below 
further explains the process necessary for each strategy for gathering and analyzing data on the 
effectiveness of the action steps and for evaluating the effectiveness of this plan.  To support this plan, 
CASA Academy has identified a baseline of student performance from which annual goals will be set.  
The baseline of student performance and process for each of the four strategies is described in further 
detail below.   
 
A. Basis for Baseline Figures 
 
CASA Academy looked at data from the twelve elementary schools (charter and district) in the targeted 
zip codes to determine the predicted baseline for percent proficient and average student growth 
percentiles (SGP).  We utilized student percent proficient data based off of the 2012 AIMS test from the 
Arizona Department of Education website for each of the twelve schools in the area.  To determine our 
predicted baseline, we calculated the average for the twelve schools combined and found that the average 
proficiency rate for the schools was 56%.  For calculating the baseline SGP, we averaged the math 
median growth percentiles for ten out of the twelve elementary schools in the target area and found the 
average median SGP is 48.  Two of the schools in the target area did not have the necessary data to 
include in this calculation.  
 
CASA Academy, as a K-3 school starting with grades K and 1, will not have AIMS or PARCC 
standardized test data available until its third year of operation.  Therefore, we have included the school’s 
internal goals in mathematics below to ensure that we are on target to meet our goals in year three.  The 
identified goals are rigorous and exceed the results achieved in the surrounding district and charter 
schools in 2012.  Progress toward these goals will be presented monthly to the Governing Board and will 
be used to evaluate the Directors’ effectiveness.   
 
Goal: Students at CASA Academy will meet or exceed the Arizona Common Core Standards in math.   
 


• Measure 1: At least 85% of students, overall and within each subgroup, will earn 85% or more on 
all initial or re-test Common Formative Assessments and benchmark assessments at CASA 
Academy.   


• Measure 2 (applicable Y3): At least 85% of all students who have attended CASA Academy for 
two or more years will meet or exceed standards as demonstrated by the AIMS or PARCC 
assessments.   


 
B. Process for Gathering and Analyzing Data on Effectiveness of Action Steps 
 
CASA Academy will implement four strategies to ensure that CASA Academy students meet or exceed 
the Arizona Common Core Standards in math and reach school-wide goals.  The process for gathering 
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and analyzing data on the effectiveness of the action steps for each strategy is described in further detail 
below.   
 
Strategy 1: Provide and implement a curriculum that improves student achievement. 
 
Process  
 
CASA Academy’s curriculum is based on and aligns to the Arizona Common Core math standards.  It has 
been backwards planned from the standards level to the daily lesson implementation level to ensure that 
students are able to master and demonstrate mastery of the standards. To backwards design the 
curriculum, the Academic Director will utilize the Arizona Common Core math standards and PARCC 
blueprints and sample test items (as available) to create pacing guides that organize grade level Common 
Core Standards for each grade level.  Additionally, pre-tests, end-of-year summative assessments, and 
benchmark assessments will be created to align with the pacing guides.  Using the pacing guides, grade 
level teams will create unit plans and assessments and ultimately daily lesson plans that are aligned to 
their unit plans.  Throughout each quarter, teachers and the Academic Director will meet during data 
meetings to determine whether the curriculum has been effective and to make any necessary revisions.   
 
Collection of Data and Data-Analysis 
 
Well-designed pacing guides, pre-tests, end-of-year summative, benchmark, and unit assessments serve as 
initial evidence that the action steps have been completed.  More important than that, however, are the 
student achievement results that CASA Academy will use to determine whether it is on track to meet the 
ongoing and year-long goals described above.  If data demonstrates students are mastering content at high 
levels, this will demonstrate the action steps have been successful; however, if student mastery levels are 
low according to student data, the action steps will have proven inadequate and the curriculum must be 
immediately revised to ensure students are meeting academic goals.  Data on completion of the action 
steps and the effectiveness of the curriculum will be collected within the Performance Management Plan 
document.  Action steps will be deemed effective if they accomplish the criteria for each action step in the 
PMP category “Evidence of Meeting Action Steps” and if student data shows CASA Academy is on track 
to meet its yearly goals. 
 
Highly Effective Teachers 
 
We recognize that an aligned and rigorous curriculum is not enough; highly effective teachers must be 
recruited and hired to execute excellent instruction to students.  To this end, CASA Academy will 
implement rigorous hiring practices to ensure that only the highest-quality teachers are selected.  Teachers 
will receive intensive initial and ongoing professional development to ensure that they are operating on 
the level of excellence required to drive student achievement.  Data to demonstrate this includes hiring 
documentation for teachers as well as ongoing records of their performance during observations in 
addition to student data. If teachers are not executing high-quality instruction that is positively impacting 
student achievement, they will be prioritized for additional support, professional development, and 
accountability. Ultimately, teachers who are not improving will not continue to work at CASA Academy.   
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Strategy II: Develop and implement a plan for monitoring the integration of the Arizona Academic 
Standards into instruction 
 
Process 
 
CASA Academy will ensure increased student achievement by integrating the Arizona Common Core 
math standards within instruction.  After creating a schedule and curriculum map that allows for the 
integration of standards in math instruction, the Academic Director and Director of Students and 
Operations will create a rubric to evaluate implementation of the standards in addition to a staff handbook 
that outlines necessary implementation expectations.  Teachers will then use the unit and lesson planning 
process to ensure that the standards are being integrated into instruction.  Further, the Directors will 
observe this integration in weekly observations of teachers.  After every unit, students will take aligned 
assessments and student data will be evaluated to determine the effectiveness of the integration of the 
Arizona Common Core math standards within instruction.   
 
Collection of Data and Data-Analysis 
 
A schedule that enables integration of math standards, rubrics that evaluate implementation of the 
standards, the staff handbook, and signed copies from teachers stating they received the handbook are the 
initial pieces of data that will be collected to ensure integration of the standards.  Unit plans, assessments, 
and daily lesson plans are the next indicators of meeting the steps necessary to ensure this action step.  
Finally, observations coupled with student data ensure that the standards have been integrated effectively 
within instruction. Similar to Strategy I, data on completion of the action steps and the effectiveness of 
the curriculum will be collected within the Performance Management Plan document.  Action steps will 
be deemed effective if they accomplish the criteria for each action step in the PMP category “Evidence of 
Meeting Action Steps” and if student data shows CASA Academy is on track to meet its yearly goals.   
 
Strategy III: Develop and implement a plan for monitoring and documenting student proficiency. 
 
Process 
 
The assessment system detailed in the Math PMP Plan is critical in ensuring that students are mastering 
the Arizona Common Core Standards.  CASA Academy will implement multiple forms of assessment 
throughout each academic year to ensure that teachers have an overall understanding of an individual 
student’s development at any point in time throughout the year.  Pre-tests and summative assessments 
will enable CASA Academy to chart student growth throughout each academic year, the Stanford 10 will 
gauge student performance compared to other students across the state and nation, and benchmark and 
common formative assessments will enable CASA Academy to determine its progress to goal and adjust 
curriculum and instruction as necessary.  Additionally, daily “checks for understanding” will provide in-
the-moment data so that teachers can refine and adjust instruction immediately based on individual 
student needs.  Academic achievement data will be presented to the Governing Board at every meeting to 
demonstrate whether CASA Academy is on track to meet its goals.   
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Collection of Data and Data-Analysis 
 
All forms of assessment data are designed to provide a comprehensive picture of whether CASA 
Academy is on track to meet its goals. Data will be analyzed by individual teachers, grade-level teams, 
and the Directors after the completion of each Common Core unit and after each benchmark assessment. 
Additionally, unit and benchmark data (when applicable) will be shared with Governing Board at each 
Governing Board meeting. Data collected and analyzed includes individual student data and data 
aggregated by subgroup1  and whole school. Achieving 85% mastery will demonstrate that CASA 
Academy’s students are on track to reach their goals. Scoring below 85% will result in prioritized 
interventions. All data will be reviewed to identify the students who have been most successful and those 
in greatest need of interventions, the teacher actions that have contributed to both, and how to imitate the 
effective teacher actions and eliminate the actions that have not resulted in high academic achievement. 
Similar to the strategies above, data on completion of the action steps and the effectiveness of the 
curriculum will be collected within the Performance Management Plan document. Action steps will be 
deemed effective if they accomplish the criteria for each action step in the PMP category “Evidence of 
Meeting Action Steps” and if student data shows CASA Academy is on track to meet its yearly goals. 
 
Strategy IV: Develop and implement a professional development plan that supports effective 
implementation of the curriculum. 
 
Process 
 
Providing effective, meaningful professional development to teachers is a critical component to student 
success at CASA Academy.  CASA Academy will provide nine days of initial professional development 
on all math instructional components.  During this time, teachers will learn expectations for unit planning 
and assessment creation, daily lesson planning, and using pacing guides in addition to preparing to 
implement a balanced math program.  Throughout the year teachers will receive ongoing professional 
development targeted to meet their individual needs.  This professional development may be provided 
through whole-staff professional development during CASA Academy’s eight early release professional 
development days, individual coaching, co-teaching, and/or observations of other teachers.  Common 
planning time and data-analysis meetings will serve as a large portion of professional development as 
well and ensure student achievement.  Based on student data analysis, immediate changes will be 
implemented to ensure student success.  Additionally, the Directors and teachers will be formally 
evaluated to ensure CASA Academy is on track to meet its goals and to continuously improve.   
 
Collection of Data and Data-Analysis 
 
To ensure CASA Academy is developing and implementing a professional development plan to support 
effective implementation of the curriculum, the calendar and schedule will allow for professional 
development to occur.  In addition, CASA Academy will collect the following pieces of data: rubrics to 
facilitate professional growth during observations, records of observations and action steps for 


                                                             
1 Subgroup refers to the following, if 10 or more students exist in each group: free or reduced lunch population, English Language Learners, 
Special Education, and each grade level 
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professional growth, professional development outlines and/or plans, student assessment data, and 
completed formal evaluations for both teachers and the Directors. As stated above for other strategies, 
data on completion of the action steps and the effectiveness of the curriculum will be collected within the 
Performance Management Plan document.  If professional development does not translate into effective 
implementation of the curriculum, the Directors will make immediate changes to the strategic plan.   
 
C. Process for Updating and Implementing Improvements to the Action Steps 
 
At CASA Academy, the Performance Management Plan (PMP) is the guide to student achievement and 
success. To track progress of action steps, CASA Academy will add two additional columns to the PMP 
chart.  One column will provide a place to record the completion status for the action step, while the 
second column will provide a place for notes that could include positive and negative observations in 
completing the action step or progress towards academic goals. The Directors will utilize this document 
on a daily, weekly, and monthly basis to ensure action steps are completed effectively and record 
necessary revisions.  As stated above, action steps will be deemed effective if they produce the desired 
evidence in the category “Evidence of Meeting Action Steps” and if students are on track to meeting their 
academic goals.   
 
If action steps are not being completed or are not gaining the desired results, immediate revisions will be 
made to ensure that students are successful.  This will happen formally on a quarterly basis; however, 
small adjustments will be made on a daily and weekly basis as needed, for identified individuals or 
subgroups.  The Directors and teachers will collaborate to make these changes and typically these 
conversations will happen during data meetings.  The Academic Director will be responsible for 
documenting any changes that are made to the PMP with appropriate rationale.   
 
The Directors will present the PMP, including all completed and on-going action steps and their 
effectiveness, to the Governing Board at every Governing Board meeting.  CASA Academy is committed 
to increasing student achievement and will take any and all actions necessary to ensure this is a reality. To 
this end, the process of data collection, evaluation, and revision will be an ongoing process throughout 
each year as CASA Academy seeks to continuously improve. 
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A.5 Performance Management Plan Reading Narrative  
 
The attached Performance Management Plan provides four strategies with a list of action steps under each 
strategy that explains how CASA Academy will develop, implement, and support a curriculum and 
instructional program that ensures increased student achievement in reading.  The narrative included 
below further explains the process necessary for each strategy for gathering and analyzing data on the 
effectiveness of the action steps and for evaluating the effectiveness of this plan.  To support this plan, 
CASA Academy has identified a baseline of student performance from which annual goals will be set.  
The baseline of student performance and process for each of the four strategies is described in further 
detail below.   
 
A. Basis for Baseline Figures 
 
CASA Academy looked at data from the twelve elementary schools (charter and district) in the targeted 
zip codes to determine the predicted baseline for percent proficient and average student growth 
percentiles (SGP).  We utilized student percent proficient data based off of the 2012 AIMS test from the 
Arizona Department of Education website for each of the twelve schools in the area.  To determine our 
predicted baseline for percent proficient, we calculated the average for the twelve schools and found that 
the average proficiency rate was 69%.  For calculating average SGP, we averaged the reading median 
growth percentiles for ten out of the twelve elementary schools in the target area and found the average 
median SGP is 48.  Two of the schools in the target area did not have the necessary data to include in this 
calculation.  
 
CASA Academy, as a K-3 school starting with grades K and 1, will not have AIMS or PARCC 
standardized test data available until its third year of operation.  Therefore, we have included the school’s 
internal goals in reading to ensure that we are on target to meet our goals in year three.  The identified 
goals are rigorous and exceed the results achieved in the surrounding district and charter schools in 2012.  
Progress towards these goals will be presented monthly to the Governing Board and will be used to 
evaluate the Directors’ effectiveness.   
 
Goal: Students at CASA Academy will meet or exceed the Arizona Common Core Standards in reading.   
 


• Measure 1: At least 85% of students, overall and within each subgroup, will earn 85% or more on 
all initial or re-test Common Formative Assessments and benchmark assessments at CASA 
Academy.   


• Measure 2: At least 85% of students will meet individual reading growth goals based on the 
Developmental Reading Assessment 2 (DRA2) and/or DIBELS.   


• Measure 3 (applicable Y3): At least 85% of all students who have attended CASA Academy for 
two or more years will meet or exceed standards as demonstrated by the AIMS or PARCC 
assessments.   
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B. Process for Gathering and Analyzing Data on Effectiveness of Action Steps 
 
CASA Academy will implement four strategies to ensure that CASA Academy students meet or exceed 
the Arizona Common Core Standards in reading.  The process for gathering and analyzing data on the 
effectiveness of the action steps for each strategy is described in further detail below.   
 
Strategy 1: Provide and implement a curriculum that improves student achievement. 
 
Process  
 
CASA Academy’s curriculum is based on and aligns to the Arizona Common Core reading standards.  It 
has been backwards planned from the standards level to the daily lesson implementation level to ensure 
that students are able to master and demonstrate mastery of the standards. To backwards design the 
curriculum, the Academic Director will utilize the Arizona Common Core reading standards and PARCC 
blueprints and sample test items (as available) to create pacing guides that organize grade level Common 
Core Standards for each grade level.  Additionally, pre-tests, end-of-year summative assessments, and 
benchmark assessments will be created to align with the pacing guides.  Using the pacing guides, grade 
level teams will create unit plans and assessments and ultimately daily lesson plans that are aligned to 
their unit plans.  Throughout each quarter, teachers and the Academic Director will meet during data 
meetings to determine whether the curriculum has been effective and to make any necessary revisions.   
 
Collection of Data and Data-Analysis 
 
Well-designed pacing guides, pre-tests, end-of-year summative, benchmark, and unit assessments serve as 
initial evidence that the action steps have been completed.  More important than that, however, are the 
student achievement results that CASA Academy will use to determine whether we are on track to meet 
the ongoing and year-long goals described above.  If data demonstrates students are mastering content at 
high levels, this will demonstrate the action steps have been successful; however, if student mastery levels 
are low according to student data, the action steps will have proven inadequate and the curriculum must 
be immediately revised to ensure students are meeting academic goals. Data on completion of the action 
steps and the effectiveness of the curriculum will be collected within the Performance Management Plan 
document. Action steps will be deemed effective if they accomplish the criteria for each action step in the 
PMP category “Evidence of Meeting Action Steps” and if student data shows CASA Academy is on track 
to meet its yearly goals. 
 
Highly Effective Teachers 
 
We recognize that an aligned and rigorous curriculum is not enough; highly effective teachers must be 
recruited and hired to execute excellent instruction to students.  To this end, CASA Academy will 
implement rigorous hiring practices to ensure that only the highest-quality teachers are selected.  Teachers 
will receive intensive initial and ongoing professional development to ensure that they are operating on 
the level of excellence required to drive student achievement.  Data to demonstrate this includes hiring 
documentation for teachers as well as ongoing records of their performance during observations in 
addition to student data. If teachers are not executing high-quality instruction that is positively impacting 
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student achievement, they will be prioritized for additional support, professional development, and 
accountability. Ultimately, teachers who are not improving will not continue to work at CASA Academy 
 
Strategy II: Develop and implement a plan for monitoring the integration of the Arizona Academic 
Standards into instruction. 
 
Process 
 
CASA Academy will ensure increased student achievement by integrating the Arizona Common Core 
Reading Standards in instruction.  CASA Academy will create a schedule that allows for 210 minutes of 
daily reading instruction, including a 30-minute block dedicated specifically to provide remediation to 
students who are struggling with the Arizona Common Core Standards in reading.  CASA Academy will 
create a curriculum map that allows for the integration of standards in reading instruction.  After 
developing the curriculum map and schedule, the Academic Director and Director of Students and 
Operations will create a rubric to evaluate implementation of the standards in addition to a staff handbook 
that outlines necessary implementation expectations.  Teachers will then use the unit and lesson planning 
process to ensure that the standards are being integrated into instruction.  Further, the Directors will 
observe this integration in weekly observations of teachers.  After every unit, students will take aligned 
assessments and student data will be evaluated to determine the effectiveness of the integration of the 
Arizona Common Core reading standards within instruction.   
 
Collection of Data and Data-Analysis 
 
A schedule that enables integration of reading standards, rubrics that evaluate implementation of the 
standards, the staff handbook, and signed copies from teachers stating they received the handbook are the 
initial pieces of data that will be collected to ensure integration of the standards.  Unit plans, assessments, 
and daily lesson plans are the next indicators of meeting the steps necessary to ensure this action step.  
Finally, observations coupled with student data ensure that the standards have been integrated effectively 
within instruction. Similar to Strategy I, data on completion of the action steps and the monitoring of 
integration of standards within instruction will be collected within the Performance Management Plan 
document.  Action steps will be deemed effective if they accomplish the criteria for each action step in the 
PMP category “Evidence of Meeting Action Steps” and if student data shows CASA Academy is on track 
to meet its yearly goals.   
 
Strategy III: Develop and implement a plan for monitoring and documenting student proficiency. 
 
Process 
 
The assessment system detailed in the Reading PMP Plan is critical in ensuring that students are 
mastering the Arizona Common Core Standards.  CASA Academy will implement multiple forms of 
assessment throughout each academic year to ensure that teachers have an overall understanding of an 
individual student’s development at any point in time throughout the year.  Pre-tests and summative 
assessments will enable CASA Academy to chart student growth throughout each academic year, the 
Stanford 10 will gauge student performance compared to other students across the state and nation, and 
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benchmark and common formative assessments will enable CASA Academy to determine its progress to 
goal and adjust curriculum and instruction as necessary.  Additionally, daily “checks for understanding” 
will provide in-the-moment data so that teachers can refine and adjust instruction immediately based on 
individual student needs.  Academic achievement data will be presented to the Governing Board at every 
meeting to demonstrate whether CASA Academy is on track to meet its goals.   
 
Collection of Data and Data-Analysis 
 
All forms of assessment data are designed to provide a comprehensive picture of whether CASA 
Academy is on track to meet its goals.  Data will be analyzed by individual teachers, grade-level teams, 
and the Directors after the completion of each Common Core unit and after each benchmark assessment. 
Additionally, unit and benchmark data (when applicable) will be shared with the Governing Board at each 
Governing Board meeting. Data collected and analyzed includes individual student data and data 
aggregated by subgroup1  and whole school. Achieving 85% mastery will demonstrate that CASA 
Academy’s students are on track to reach their goals. Scoring below 85% will result in prioritized 
interventions. All data will be reviewed to identify the students who have been most successful and those 
in greatest need of interventions, the teacher actions that have contributed to both, and how to imitate the 
effective teacher actions and eliminate the actions that have not resulted in high academic achievement.. 
Similar to the above strategies, data on completion of the action steps and the effectiveness of monitoring 
and documenting student proficiency will be collected within the Performance Management Plan 
document.  Action steps will be deemed effective if they accomplish the criteria for each action step in the 
PMP category “Evidence of Meeting Action Steps” and if student data shows CASA Academy is on track 
to meet its yearly goals. 
 
Strategy IV: Develop and implement a professional development plan that supports effective 
implementation of the curriculum. 
 
Process 
 
Providing effective, meaningful professional development to teachers is a critical component to student 
success at CASA Academy.  CASA Academy will provide nine days of initial professional development 
on all reading instructional components.  During this time, teachers will learn expectations for unit 
planning and assessment creation, daily lesson planning, and using pacing guides in addition to preparing 
to implement a balanced reading program.  Throughout the year teachers will receive ongoing 
professional development targeted to meet their individual needs.  This professional development may be 
provided through whole-staff professional development during CASA Academy’s eight early release 
professional development days, individual coaching, co-teaching, and/or observations of other teachers.  
Common planning time and data-analysis meetings will serve as a large portion of professional 
development as well and ensure student achievement.  Based on student data analysis, immediate changes 
will be implemented to ensure student success.  Additionally, the Directors and teachers will be formally 
evaluated to ensure CASA Academy is on track to meet its goals and to continuously improve.   


                                                             
1 Subgroup refers to the following, if 10 or more students exist in each group: free or reduced lunch population, English Language Learners, 
Special Education, and each grade level 
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Collection of Data and Data-Analysis 
 
To ensure CASA Academy is developing and implementing a professional development plan to support 
effective implementation of the curriculum, the calendar and schedule will allow for professional 
development to occur.  In addition, CASA Academy will collect the following pieces of data: rubrics to 
facilitate professional growth during observations, records of observations and action steps for 
professional growth, professional development outlines and/or plans, student assessment data, and 
completed formal evaluations for both teachers and the Directors. As stated for other strategies, data on 
completion of the action steps and the effectiveness of professional development will be collected within 
the Performance Management Plan document.  If professional development does not translate into 
effective implementation of the curriculum, the Directors will make immediate changes to the plan.   
 
C. Process for Updating and Implementing Improvements to the Action Steps 
 
At CASA Academy, the Performance Management Plan (PMP) is the guide to student achievement and 
success. To track progress of action steps, CASA Academy will add two additional columns to the PMP 
chart.  One column will provide a place to record the completion status for the action step, while the 
second column will provide a place for notes that could include positive and negative observations in 
completing the action step or progress towards academic goals. The Directors will utilize this document 
on a daily, weekly, and monthly basis to ensure action steps are completed effectively and record 
necessary revisions.  As stated above, action steps will be deemed effective if they produce the desired 
evidence in the category “Evidence of Meeting Action Steps” and if students are on track to meeting their 
academic goals.   
 
If action steps are not being completed or are not gaining the desired results, immediate revisions will be 
made to ensure that students are successful.  This will happen formally on a quarterly basis; however, 
small adjustments will be made on a daily and weekly basis, as needed, for identified individuals or 
subgroups.  The Directors and teachers will collaborate to make these changes and typically these 
conversations will happen during data meetings.  The Academic Director will be responsible for 
documenting any changes that are made to the PMP with appropriate rationale.   
 
The Directors will present the PMP, including all completed and on-going action steps and their 
effectiveness, to the Governing Board at every Governing Board meeting.  CASA Academy is committed 
to increasing student achievement and will take any and all actions necessary to ensure this is a reality. To 
this end, the process of data collection, evaluation, and revision will be an ongoing process throughout 
each year as CASA Academy seeks to continuously improve. 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  1 Content Area Math 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


Students will have already mastered all first grade number sense units. They will be proficient in subitizing and 
decomposing numbers. By this point in the year, students will be highly proficient in their addition skills and 
strategies, which will aid them in quickly calculating their measurements. 


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These math lessons will serve as the “Math Content Lesson” as described in the Program of Instruction.  A large 
focus for math content lessons is developing conceptual understanding, which is accomplished in these lessons 
through the variety of hands-on activities to help students develop a deep understanding of estimation and 
measurement.  Additionally, the discussions and exploration throughout each lesson enable students to think 
critically about the new content they are learning.  These lessons follow the direct instruction model, including 
setting a purpose for learning, introduction to new material, guided practice, independent practice, and closure.  
These lessons also include authentic approaches as they utilize materials that students interact with on a daily 
basis and set an authentic purpose for learning each day. 


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 1  
Domain: Measurement & Data (MD)  
Cluster: Measure lengths indirectly and by iterating length units  
Standard: #2 - Express the length of an object as a whole number of length units, by laying multiple copies of a 
shorter object (the length unit) end to end; understand that the length measurement of an object is the number of 
same-size length units that span it with no gaps or overlaps. Limit to contexts where the object being measured 
is spanned by a whole number of length units with no gaps or overlaps. 
 
1.MD.2 Express the length of an object as a whole number of length units, by laying multiple copies of a shorter 
object (the length unit) end to end; understand that the length measurement of an object is the number of same-
size length units that span it with no gaps or overlaps. Limit to contexts where the object being measured is 
spanned by a whole number of length units with no gaps or overlaps. 


Materials/Resources Needed 


a variety of non-standard measuring units (paperclips, popsicle sticks, etc.), a variety of classroom objects to 
measure (desks, chairs, whiteboards, folders, etc.), pre-created “Estimate and Measure” worksheets, same-sized 
units made of two colors of paper (some blue, some green), tag board to glue the paper on, glue, half sheets and 
worksheets including standardized test questions 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will estimate and measure the length of objects 
using non-standard units. 
Introduction to New Material (10 minutes): 
Before the lesson, teacher places some sort of non-standard 
measuring unit (paperclips, popsicle sticks, etc.) in the middle of each 
table team. Each team will have a different unit. Teacher poses a 
challenge problem to the class: How many units (something we 
measure with) do you think it will take to measure the length of your 
table? Make an estimate (a smart guess with a reason why) about 
how long your table is. Teacher leads students to think-pair-share 
their estimate. Each partner team will share how long they estimate 
their table will be. Teacher provides students with exploratory work 
time to check their estimate by actually measuring. Teacher circulates 
and take notes on students who properly measure and students who 
are struggling to measure correctly. 
Teacher thoughtfully selects two or three partnerships to share how 
they measured their table and whether their estimate was correct. 
Teacher guides these groups in presenting their successful measuring 
techniques (i.e., students who measured by laying multiple popsicle 
sticks end to end until the length was covered and/or students who 
used one paperclip to measure by using their finger as a landmark). 
Guided Practice (15 minutes): 
Teacher selects a student volunteer to help him/her model how to 
complete the cooperative learning/guided practice activity, Sage and 
Scribe. Teacher explains the guidelines & roles first: The sage is the 
“expert” and tells the scribe how to complete the whole math 
problem. However, the sage can ONLY use their words – they may 
not touch manipulatives or a pencil at all! Scribe follows the sage’s 
directions, only using the tools when/how they are told to. If they 
disagree, have a conversation to figure it out. Teacher will model 
being the sage and telling the student how to read the measurement 
sheet, estimate how many units long an object will be, measure the 
object with a given unit, and record the results. Then teacher and 
student will switch roles and model one more measurement problem. 
Teacher will make sure to emphasize the student-created methods 


 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 


 
Students will think-pair-share their estimates. Students will use their 
units to measure their tables and prepare to report to the class. 
 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Two or three students will present their 
methods of solving to the class, responding to teacher prompts as 
necessary. 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  One student volunteer will assist the teacher 
in modeling Sage and Scribe. 
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from the beginning of the lesson (using multiple copies laid back-to-
back or iterating a single unit by using a finger as a landmark). 
Teacher directs students to work with their partner, walking around 
the room estimating & measuring items with non-standard units 
(using the Sage and Scribe structure) and recording results on a 
premade recording sheet. Teacher will write notes on students who 
are clearly mastering and students who will likely need further/more 
direct guided practice. 
When most of the class has completed Sage and Scribe, teacher 
directs them to return to their seats. Teacher will instruct students to 
independently measure the length of their personal whiteboard with a 
paperclip. Teacher will create a remediation group using this data and 
data from Sage and Scribe. 
Independent Practice (15 minutes):  
Teacher instructs students to complete an independent “Estimate and 
Measure” sheet with different objects to measure from around the 
room. Teacher will hand out different versions of the sheet to ensure 
that students won’t crowd to measure one item. Teacher pulls a small 
group to remediate in further guided practice, and releases these 
students when they show mastery.  
Closure (5 minutes): 
Teacher prompts students to complete a think-pair-share about what 
jobs in the real world require us to measure. Teacher selects a few 
students to share their ideas. 


 
 
Students estimate and measure items around the room using the 
cooperative learning structure Sage and Scribe (one student guides the 
other in how to complete a problem, then they switch). 
 


 
Students will measure their personal whiteboard with a paper clip, then 
write their measurement on their whiteboard.  
 


 
 
Students work independently to estimate and measure items around the 
classroom, recording their work on a recording sheet.  A small group of 
students works with the teacher in further guided practice.  Once 
students demonstrate mastery, they complete the independent practice.   
 
 
Students engage in a think-pair-share, sharing their ideas and listening 
to their partner.  Students listen actively while other students share their 
ideas with the whole class.   


2 


Objective: Students will construct non-standard rulers in order to 
understand that the units must be laid back-to-back with no gaps or 
overlaps. 
Introduction to New Material (15 minutes): 
Teacher invests students by telling them that they are so smart, he/she 
thinks they can make their own rulers! However, there are certain 
things that make some rulers more effective than others. Teacher sets 
a goal by telling students that they will figure out what makes a great 
ruler today. 
Teacher presents the different materials for making the ruler: same-
sized units made of two colors of paper (some blue, some green), tag 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 
Students listen actively.  Students arrange their materials in the “best” 
way to make a ruler. Students will justify why their arrangement is the 
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board to glue the paper on, and glue. Teacher tells students he/she 
will first give them the units and the tag board, but not the glue. 
Teacher poses the following challenge: What’s the best way to make 
a ruler using these materials? When we figure out the best way, we 
will get the glue to make them! Teacher provides students with work 
time to figure out how they’ll arrange the units on the tag board.  
Teacher circulates to provide assistance and ask probing questions to 
get students on the right track.   
Guided Practice (10 minutes): 
Teacher regains students’ attention. Teacher purposefully selects 
students to share their methods for designing their rulers, both 
examples and non-examples. Teacher will guide students to the 
conclusion that the units must be laid back-to-back, horizontally, and 
in alternating colors (blue, green, blue, green, etc., to make it easier to 
see where units start/end). 
Teacher directs students to again use their materials to show how they 
plan on building their rulers. When students are ready, they will put 
their thumbs on their chins and teacher will check to see which 
students are ready to finalize their rulers.   
Independent Practice (15 minutes):  
Teacher will give glue to students who are ready to finish 
constructing their rulers, as evidenced by their preliminary plan. 
Teacher will make a small group of students who struggled to make a 
reasonable plan for their ruler (or, if everyone was able to do it 
properly, he/she will pull an acceleration group).  After the teacher 
finishes working with his/her small group, he/she circulates as 
students finish constructing their rulers at their desks, asking 
questions and assisting students as necessary.   
Closure (5 minutes): 
Teacher prompts students to complete a think-pair-share about why 
their rulers will make measuring easier than it was yesterday. Teacher 
will conduct a second think-pair-share asking students to come up 
with a name for the units on their ruler. Teacher will lead a class 
discussion/vote to decide what to call their unit. 


best. 
 
 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Two or three students will present their 
methods of solving to the class, responding to teacher prompts as 
necessary. 
 
Students rearrange (or keep) their rulers in the best way to make a ruler.  
Students put their thumbs on their chins to show the teacher they are 
ready.   
 
 
Students complete the construction of their rulers, using their units, tag 
board, and glue.  A small group of students meets with the teacher.   
 
 


 
 


 
Students engage in a think-pair-share about why rulers help them to 
measure more easily and a second think-pair-share to come up with a 
name for the units on their rulers.   


3 
Objective: Students will estimate and measure objects using their 
self-created, non-standard rulers. 
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Introduction to New Material (10 minutes): 
Teacher challenges students to estimate and measure the height of 
their partner using their new rulers. How many rulers long will they 
be (using the WHOLE ruler)? How many units long will they be 
(using only the smaller units on the ruler)? Teacher will circulate to 
take notes on student methods. 
Teacher thoughtfully selects two or three partnerships to share how 
they estimated and measured their partners. Teacher will guide 
student experts to explain how they used helpful strategies (highlight 
skip counting, using logic to estimate, etc.). 
Teacher will use think-pair-share to get students to discuss the 
following question: Why are measurement numbers bigger when 
using the smaller unit and smaller when using the WHOLE ruler to 
measure? (This will set students up to understand inches and feet in 
older grades.) 
Guided Practice (15 minutes): 
Teacher follows the same modeling process from day one’s lesson, 
working with a student volunteer to show how to complete Sage and 
Scribe AND reinforce key content from the Introduction to New 
Material.  The only difference is that today students will use their 
non-standard rulers to estimate and measure the length of objects 
around the classroom. 
Teacher directs students to work with their partner, walking around 
the room estimating & measuring items with their non-standard rulers 
(using the Sage and Scribe structure) and recording results on a 
premade recording sheet. Teacher will write notes on students who 
are clearly mastering and students who will likely need further/more 
direct guided practice. 
When most of the class has completed Sage and Scribe, teacher 
directs them to return to their seats. Teacher will instruct students to 
independently measure the length of their folders using their rulers 
and write the measurement on their whiteboards to show the teacher.  
Teacher will create a remediation group using this data and data from 
Sage and Scribe. 
Independent Practice (15 minutes): 
Teacher instructs students to complete an independent “Estimate and 
Measure” sheet with different objects to measure from around the 


 
Students actively listen to the teacher. Then students will take turns 
measuring each other using their new self-made rulers. 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Two or three partnerships will present their 
methods of solving to the class, responding to teacher prompts as 
necessary.   
Students will engage in a think-pair-share, explaining their idea to their 
partner and actively listening when it is not their turn. 
 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  One student volunteer will assist the teacher 
in modeling Sage and Scribe. 
 
 
Students estimate and measure items around the room using the 
cooperative learning structure Sage and Scribe (one student guides the 
other in how to complete a problem, then they switch). 
 
 
Students use their rulers to measure the length of their folders. Students 
write their answers on their personal whiteboards and show the teacher.  
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room. Teacher will hand out different versions of the sheet to ensure 
that students won’t crowd to measure one item. Teacher pulls a small 
group to remediate, and releases these students to independent 
practice when they show mastery of the objective.   
Closure (5 minutes):  
Teacher prompts students to think of what they could measure using 
their rulers in the real world using think-pair-share.  Teacher has a 
few students share with the class.   


Students use their rulers to estimate and measure items around the 
room.  A small group of students works with the teacher in further 
guided practice.  As students demonstrate mastery, they are released to 
independent practice.   
 
Students think-pair-share what they think they could measure in the real 
world with their rulers.  Students share with the class as directed by the 
teacher.  Students listen actively while other students share.   


4 


Objective: Students will estimate the length of objects on paper using 
measurement conventions and reasoning skills. 
Introduction to New Material (10 minutes): 
Teacher builds excitement by telling students that they are now such 
experts on measurement, they will try to figure out how they could 
solve measuring problems even if they didn’t have a ruler or tool! 
This will help them solve questions they might see on standardized 
tests. Teacher shows a picture of a tree next to a tall building. Teacher 
uses think-pair-share to pose the question: How many trees tall is the 
building? How do you know? 
Teacher selects two or three partnerships to share how they estimated 
the height of the building using reasoning skills. Students may have 
multiple approaches (using your finger as a landmark to iterate tree-
sized units using your other hand OR marking tree-sized units with a 
pencil, etc.). Teacher will guide students in clearly explaining these 
methods and record these methods on an anchor chart for use during 
guided practice. 
Guided Practice (15 minutes): 
Teacher follows the same modeling process from day one’s lesson, 
working with a student volunteer to show how to complete Sage and 
Scribe AND reinforce key content from the Introduction to New 
Material.  Today the students will be solving problems on a 
worksheet that follow the pattern of “How many ______ tall (or long) 
is the ______?” As teacher models with the student, he/she will 
model actively using the anchor chart from the Introduction to New 
Material to help “remind” him/her how to approach a problem. 
Teacher directs students to work with their partners to complete their 
worksheet using Sage and Scribe. Teacher circulates, collecting data 


 


 
 
Students listen actively.  Students engage in a think-pair-share, 
explaining how many trees could be stacked to match the building and 
how they know. 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Two or three partnerships will present their 
methods of solving to the class, responding to teacher prompts as 
necessary. 
 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  One student volunteer will assist teacher in 
modeling Sage and Scribe. 
 


 
 


 
Students take turns being sage (coaching their partner on how to solve) 
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on students who are mastering the objective and students who are not. 
When most of the class has completed Sage and Scribe, teacher 
passes out a half-sheet of paper with a single question on it to use as 
the final check for understanding. Teacher will make a small group 
based on student performance on this question.   
Independent Practice (15 minutes):  
Teacher instructs students to complete a worksheet that has more 
problems such as “How many _____ tall (or long) is the _____?” that 
align to the day’s objective.  Meanwhile, the teacher works with a 
small group of students who need more direct guided practice, 
releasing them to independent practice as they show mastery of the 
objective.    
Closure (5 minutes): 
Teacher will make clear the real-world applicability of today’s lesson 
by leading students to think-pair-share about the following question: 
Why is it helpful to be able to estimate the length or height of 
something? Teacher has several students share their ideas with the 
class.  Teacher guides students to the realization that it is important 
because most people do not carry rulers around with them, yet we 
still may need to estimate a measurement.   


and scribe (using their pencil to solve the way the sage advices…unless 
they disagree!). Students independently complete the final check for 
understanding on their half-sheet. 
 


 
Students independently complete their worksheet.  Meanwhile a small 
group of students works with the teacher in further guided practice.  As 
students demonstrate mastery, they return to their seats to complete the 
independent practice.    
 
 
Students complete a think-pair-share about why estimating is important. 
Selected students share their ideas with the class.  Students listen 
actively while other students share their ideas.   


5 


Assessment: Express the length of an object as a whole number of 
length units, by laying multiple copies of a shorter object (the length 
unit) end to end; understand that the length measurement of an object 
is the number of same-size length units that span it with no gaps or 
overlaps. Limit to contexts where the object being measured is 
spanned by a whole number of length units with no gaps or overlaps. 
5 minutes:  Teacher explains that today we will have the opportunity 
to show all that we have learned this week about measuring length. 
Teacher sets expectations for the assessment.   
40 minutes:  Teacher directs students to complete the assessment.  
Teacher walks around to monitor student progress but teacher does 
not assist students with anything related to the objective. 


 


 
 


 
 
Students listen actively.   
 
Students complete assessment independently. 


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 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Summative Assessment and Answer Key: 
*Numbers one and two on the assessment are each worth six points (one point for each close estimate and one point for each correct measurement).  
Numbers three through five are each worth one point.  There are a total of 15 points that can be earned on the summative assessment and all assessment 
items will together determine a student’s proficiency with the given standard.  Students must earn at least 13 out of 15 points (87%) to demonstrate mastery.  
(The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to earn exactly 85%).    
*Student exemplar responses are included in blue. 


1. Use a unifix cube as your unit to estimate and measure the following items: 
Item Estimate Measure 


Whiteboard marker 5 cubes (accept reasonable answers) 4 cubes 
Piece of construction paper 10 cubes (accept reasonable answers) 12 cubes 
Scissors  4 cubes (accept reasonable answers) 3 cubes 
 


2. Use the ruler you created to estimate and measure the following items: 
Item Estimate Measure 


Bookcase height (accept reasonable answers) 4 rulers OR 40 units 
Teacher’s Big Book (accept reasonable answers) 3 rulers OR 30 units 
Whiteboard length (accept reasonable answers) 6 rulers OR 60 units 
 


3. About how many rocks tall is the house? 
 


a.)    1 rock 
b.)   2 rocks 
c.)  5 rocks 


d.)  10 rocks 
 


 
 
 


4. About how many dogs tall is the man? 
 
 
 
 
 
   _______ dogs  2 dogs 
 
 
 
 
 


 
5. About how many soccer balls long is the car? 


 
 
 
 
 
________ soccer 
balls    
7 OR 8 soccer 
balls 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  1 Content Area  Reading 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


Students will have already mastered a unit on functional text, familiarizing them with the elements of non-fiction 
(table of contents, chapters, glossaries, etc.). This vocabulary will be familiar to them. All first grade decoding 
standards and phonics patterns will have been taught, enabling the students to read these texts, which are on the 
upper-end of the continuum of difficulty in first grade. Students will have extensive experience with bubble 
maps and double bubble maps from prior reading and writing units (bubble maps being the main method of 
brainstorming in writing class). Finally, students will also have mastered basic comparing and contrasting. Now 
they are applying it in a broader way, while also learning social studies content. 


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These reading lessons will be taught during the hour-long block of time titled “Reading Comprehension 
Integrating Science and Social Studies” as described in the Program of Instruction. This particular unit focuses 
on the first grade Arizona State Social Studies Standard, Strand 1, Concept 9, PO1: Recognize that Rosa Parks, 
Martin Luther King Jr., and César Chavez worked for and supported the rights and freedoms of others. Students 
are learning both this essential social studies content while also learning how to identify similarities and 
differences between two texts on the same topic. These lessons demonstrate the integration of social studies and 
reading content within the same lesson.  These lessons follow the direct instruction model, including setting a 
purpose for learning, introduction to new material, guided practice, independent practice, and closure.  
Additionally, these lessons use authentic approaches as they utilize real books like those that students interact 
with on a daily basis and set an authentic purpose for learning each day.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 1  
Strand: Reading Standards for Informational Text (RI)  
Cluster: Integration of Knowledge and Ideas  
Standard: #9 - Identify basic similarities in and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures). 
 
1.RI.9 Identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, 
descriptions, or procedures). 


Materials/Resources Needed 


Class book sets: Rosa, Rosa Parks: Bus Ride to Freedom, Martin’s Big Words, and Robin Hill School: Martin 
Luther King, Jr. Day 
Single book copy for teacher model: Harvesting Hope: The Story of Cesar Chavez and Rookie Biographies: 
Cesar Chavez 
Example Double Bubble Map, organizational features checklists for student reference 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 







A.6 First Grade Reading CASA Academy Page 2 of 8 


 
 
Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will read a book about a leader and record 
details they learned in a graphic organizer. 
Introduction to New Material (10 minutes): 
Teacher invests students by explaining that our world used to be a 
very different place, but it has changed because of leaders. Leaders 
are people who make the world a better place. Teacher links social 
studies to reading by explaining that reading can tell us more about 
these leaders and how they changed the world. Teacher explains that 
different books may give us different information even if they’re 
about the same topic. Teacher sets the purpose for the week by 
saying that we will read two books on the same leader and look for 
ways the books are different and the same. Today we start by 
reading one book on a leader, and recording what we learned about 
this leader. 
Teacher will read aloud from the book Harvesting Hope: The Story 
of Cesar Chavez, pausing to think aloud about details he/she learned 
about Cesar Chavez. Teacher will model how to record the details 
on a Bubble map. 
Guided Practice (30 minutes): 
Teacher continues reading the book, prompting students to show 
when they have learned something new by pointing at their heads. If 
a majority of students point at their head on a page, teacher will 
prompt students to complete the following sentence frame using 
think-pair-share: “On this page, I learned _____ about Cesar 
Chavez.” 
Teacher briefly introduces the leader the students will read about: 
Rosa Parks. Teacher shows students that they will be reading the 
first half of Rosa Parks: Bus Ride to Freedom. Teacher models 
partner reading with a student: Partner A reads and Partner B retells. 
Teacher reminds students to fill in a Bubble map (when they are 
finished with half the book) to record at least three things they 
learned about the leader Rosa Parks. Teacher circulates as students 
partner read in order to assess student understanding. If the majority 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
Students actively listen with their hands in their laps. When they learn 
something new from the book, they will silently point at their heads to 
signal to the teacher. Students will share their ideas with their partners 
using think-pair-share and the given sentence frame. 
 
Students actively listen as the teacher and a student model how to 
partner read. Then students return to their seats and partner read from 
their book. After partner reading, students write details they learned in 
their Bubble map.  
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of students are confused about something, teacher gets students’ 
attention to re-teach whole group. Otherwise, re-teaching can be 
tailored to an individual partnership’s unique needs. 
Independent Practice (15 minutes): 
Teacher prompts students to read the remainder of Rosa Parks: Bus 
Ride to Freedom, explaining that they must write at least three 
details they learned on their own in a new Bubble map. Teacher 
pulls a small group of students who are unable to read the book at an 
independent level to provide further guided practice and support 
with the text.   
Closure (5 minutes): 
Teacher brings the class back together and has several students share 
the details they learned as they were reading on their own.   


 
 


 
Students independently read their book and write at least three additional 
details they learned from the second half of the book in their Bubble 
maps.  A small group of students (who are unable to read the text on an 
independent level) work with the teacher.   
 
 


Students share and actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 


2 


Objective: Students will read another book about the same leader 
and decide whether details given in the book are the same or 
different as yesterday’s book. 
Introduction to New Material (10 minutes): 
Teacher reminds students that we are reading about leaders who 
changed the world. Teacher explains today’s purpose: to read 
another book on the same leader and see what details from the books 
are the same and which are different. 
Teacher will read aloud from the book Rookie Biographies: Cesar 
Chavez, pausing to think aloud about details he/she learned about 
Cesar Chavez. As the teacher reads, he/she will reference the Bubble 
map from yesterday, writing that information and new information 
read in today’s book on a Double Bubble map. Teacher will think 
aloud about whether the new detail was also shared in yesterday’s 
book, or if this detail was only shared in today’s book. Details that 
are from both books will be connected to both titles to show that 
they’re the same. 
Guided Practice (30 minutes): 
Teacher continues reading the book, prompting students to point at 
their heads if they learned a brand-new detail, or to hold up a two 
with their fingers if they hear a detail that both books talked about. If 
a majority of students signal on a page, teacher engages students in a 
think-pair-share about the detail and whether or not both books 


 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 


 


 


Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 


 


 


 


 


 


 


Students actively listen with their hands in their laps. When they learn 
something new from the book, they will silently point at their heads to 
signal to the teacher. If they hear a detail that they already learned from 
yesterday’s book, students hold up a two. Students will share their ideas 
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talked about it. 
Teacher tells the class that today they will read a different book 
about Rosa Parks called Rosa. Teacher models partner reading with 
a student: Partner A reads a page and Partner B retells a page, then 
they switch. Teacher reminds students to fill in a Double Bubble 
map when they are finished to record at least three things they 
learned, or connect details that are the same to both titles on the 
map. Teacher tells students which pages to read together and has 
students get out their Bubble maps from guided practice yesterday to 
reference while they work.  Teacher circulates as students partner 
read in order to assess student understanding. If a majority of 
students are confused about something, teacher gets students’ 
attention to re-teach whole group. Otherwise, re-teaching can be 
tailored to an individual partnership’s unique needs. 
Independent Practice (15 minutes): 
Teacher prompts students to read the remainder of Rosa 
independently, explaining that they must write at least three details 
they learned on their own. Teacher tells students to decide if details 
are talked about by both books or just one book. Teacher pulls a 
small group of students who are unable to read the book 
independently to provide additional support through guided practice.   
Closure (5 minutes): 
Teacher brings the class back together and has several students share 
the details they learned as they were reading on their own. 


with their partner using think-pair-share.   
Students partner-read the book pages as instructed by the teacher, taking 
turns reading pages or retelling. Afterwards, students work together to 
complete their Double Bubble Maps, referencing their Bubble maps 
from yesterday, and determine if details were shared in one or both 
books. 
 


 
 


 
 


 
Students independently read their book and write at least three additional 
details they learned from the second half of the book. Students will 
connect details from both books to both titles on the Double Bubble 
map. If a detail is only included in one book, it should only connect to 
that title. 
 
 
Students share and actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 


3 


Objective: Students will use a checklist to explain how a book is 
organized through its text features. 
Introduction to New Material (15 minutes): 
Teacher reminds students that we are reading about leaders who 
changed the world. Teacher explains that earlier this week we 
learned details about their lives and decided if both books included 
that detail. Now we will start thinking about how the books are 
organized and written. Teacher will introduce the list of text features 
they’ll use to analyze the books’ structures: 1.) pictures 2.) genre    
3.) table of contents 4.) chapters 5.) glossary 6.) page numbers 
Teacher models looking through the book Harvesting Hope: The 
Story of Cesar Chavez and determining how it’s organized using the 


 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
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checklist. For example, if it has actual pictures instead of 
illustrations, she will write “real pictures” on the Double Bubble 
map. If it’s informational, she’ll write “informational” on the map, 
etc. 
Guided Practice (20 minutes): 
Teacher continues analyzing the book with the checklist, enlisting 
student help with think-pair-share. For example, teacher may ask, 
“Is this book organized into chapters?” After getting student input, 
teacher will write information in Double Bubble map (e.g., “no 
chapters”). 
Teacher explains expectations for how student partnerships should 
use the checklist to analyze how Rosa Parks: Bus Ride to Freedom is 
written and organized (take turns answering and writing, etc.). 
Teacher tells students to only answer the first three parts of the 
checklist and use a Double Bubble map to show their ideas.  Teacher 
circulates to check for student understanding and provide 
clarification as needed.   
Independent Practice (20 minutes): 
Teacher instructs students to use the remaining three parts of the 
checklist to finish analyzing how Rosa Parks: Bus Ride to Freedom 
is organized. Teacher pulls a small group of students who did not 
demonstrate mastery of the objective during guided practice based 
on teacher observations.  Teacher provides additional guided 
practice and releases students to independent practice as they 
demonstrate mastery.   
Closure (5 minutes): 
Teacher prompts a class discussion on the text features that were 
found in the book Rosa Parks: Bus Ride to Freedom and why the 
author might have chosen to use these unique text features (to help 
us understand the text better by _____).   


 
 


 
 


Students listen actively.  Students share their ideas with each other using 
think-pair-share and use the checklist to aid in their understanding. 
 
 
Students take turns reading the checklist and using the book to determine 
how their book is organized. Students write their ideas onto their Double 
Bubble map. 
 
 


 
Students independently fill in their Double Bubble map using their 
checklist and book.  Students who did not demonstrate mastery of the 
objective work with the teacher in further guided practice.  Students 
complete independent practice after they have demonstrated mastery.   
 
 


 
Students discuss the text features found in the book Rosa Parks: Bus 
Ride to Freedom as directed by the teacher and why the author might 
have chosen to include these text features.  Students listen actively while 
other students share their ideas.   


4 


Objective: Students will determine what text features two books 
have in common, and which are different. 
Introduction to New Material (15 minutes): 
Teacher explains that yesterday the class analyzed how our books 
our organized. Today we will do the same thing, but we will also 
decide what parts of our books are organized and written the same 


 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
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way, and which are different. 
Teacher models looking through the book Rookie Biographies: 
Cesar Chavez and determining how it’s organized using the 
checklist. For example, since it has actual pictures instead of 
illustrations, he/she will write “real pictures” on the Double Bubble 
map. Since it’s informational, teacher will write “informational” on 
the map, etc. However, today, teacher also models deciding whether 
each organizational structure is the same as yesterday’s book, or 
different. If it’s the same, it will be attached to both titles on the 
Double Bubble map. 
Guided Practice (20 minutes): 
Teacher continues analyzing the book with the checklist, enlisting 
student help with think-pair-share. For example, he/she may ask, “Is 
this book organized into chapters? Is that the same or different from 
yesterday’s book?” Teacher adds this information from the think-
pair-shares to the Double Bubble map. 
Teacher explains expectations for how student partnerships should 
use the checklist to analyze how Rosa is written and organized (take 
turns answering and writing, etc.). Teacher tells students to only 
respond to the first three parts of the checklist and use a Double 
Bubble map to show their ideas. Teacher reminds students to decide 
whether or not their book from yesterday shared the same 
organization, or was different. Teacher circulates to check for 
student understanding and provide clarification as needed. 
Independent Practice (20 minutes): 
Teacher instructs students to use the remaining three parts of the 
checklist to finish analyzing how Rosa is organized and compare it 
to how yesterday’s book was organized using the Double Bubble 
map. Teacher pulls a small group of students who did not 
demonstrate mastery of the objective during guided practice based 
on teacher observations.  Teacher provides additional guided 
practice and releases students to independent practice as they 
demonstrate mastery.   
Closure (5 minutes): 
Teacher prompts students to notice what was different about the 
organizational features used in the two different books on the same  
topic and to discuss how this affected our understanding of the 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
 


 
 
Students share their ideas with each other using think-pair-share and use 
the checklist to aid in their understanding.  Students listen actively.   
 


 
Students take turns reading the checklist and using the checklist to 
determine how their book is organized. Students write their ideas onto 
their Double Bubble map, showing whether or not the books shared an 
organizational structure. 
 


 
 
Students independently fill in their Double Bubble maps using their 
checklist and book, deciding whether or not the books share an 
organizational structure.  Students who did not demonstrate mastery of 
the objective work with the teacher in further guided practice.  Students 
complete independent practice after they have demonstrated mastery.   
 


 
 
Students discuss what was different about the organizational features 
used in the two different books on the same topic and to how this 
affected their understanding of the information in the texts.  Students 
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information in the texts.   listen actively while other students share.   


5 


Assessment: Students will be able to identify basic similarities in 
and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures). 
10 minutes: Teacher summarizes the class’ learning this week by 
referencing the Double Bubble maps they made together during the 
prior Introduction to New Materials and Guided Practices. Teacher 
explains how this skill will help them to be amazing researchers 
when they are in college! 
50 minutes: Teacher directs students to complete the assessment 
using their new books and Double Bubble maps. Teacher monitors 
student progress, but does not assist students in the completion of 
the assessment in any way. 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
Students follow all the steps written on the directions of the assessment, 
using the skills and tools they’ve learned about throughout the week. 
 


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


 
Summative Assessment: 
Assessment Items #1-6 (Each detail counts as one assessment item.): Read Martin’s Big Words. Then read Robin Hill School: Martin Luther King, Jr. Day. 
Make a Double Bubble map to write at least 6 details you learned about Martin Luther King, Jr. Use your Double Bubble map to show if both books shared 
a certain detail, or if only one book shared that detail. 
 
Sample Double Bubble Map: 
 


 
 
Assessment Items #7-12 (Each item in the checklist counts as one assessment item.): Now make a new Double Bubble Map. Look at the books and think 
about how they are organized. Use the checklist to help you. Show things that are similar and different about how they are organized and written using your 
Double Bubble Map. 
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Checklist: 
1.) pictures    4.) chapters  
2.) genre    5.) glossary  
3.) table of contents   6.) page numbers 
 
Summative Assessment Rubric: 
 


 0-1 points (number chosen 
is based on teacher 


discretion) 


2 points 3 points 4 points 


Read and write details 
from books about Martin 
Luther King, Jr. 


3 details or fewer about 
Martin Luther King, Jr. are 
included in the Double 
Bubble map. 


4 details about Martin Luther 
King, Jr. are included in the 
Double Bubble map. 


5 details about Martin Luther 
King, Jr. are included in the 
Double Bubble map. 


6 details about Martin Luther 
King, Jr. are included in the 
Double Bubble map. 


Identify whether or not 
details from the books are 
the same or different 


3 details or fewer are 
correctly organized in the 
Double Bubble map, 
showing whether they came 
from one book or both books 
using connecting line(s). 


4 details are correctly 
organized in the Double 
Bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s). 


5 details are correctly 
organized in the Double 
Bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s). 


All 6 details are correctly 
organized in the Double 
Bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s). 


Identify how the text is 
organized 


2 or fewer of the 
organizational features in the 
checklist are included in the 
Double Bubble map (for 
both texts).   


3 of the organizational 
features in the checklist are 
included in the Double 
Bubble map (for both texts). 


4-5 of the organizational 
features in the checklist are 
included in the Double 
Bubble map (for both texts). 


The 6 organizational features 
in the checklist are included 
in the Double Bubble Map 
(for both texts). 


Identify whether 
organizational features 
from the books are the 
same or different 


2 or fewer of the 
organizational features are 
correctly identified as being 
shared in common, or being 
unique to one text, as 
indicated by lines on the 
Double Bubble map. 


3 of the organizational 
features are correctly 
identified as being shared in 
common, or being unique to 
one text, as indicated by 
lines on the Double Bubble 
map. 


4-5 of the organizational 
features are correctly 
identified as being shared in 
common, or being unique to 
one text, as indicated by 
lines on the Double Bubble 
map. 


6 organizational features are 
correctly identified as being 
shared in common, or being 
unique to one text, as 
indicated by lines on the 
Double Bubble map. 


 
*There are a total of 16 points that can be earned on the summative assessment and all assessment items will together determine a student’s proficiency with 
the given standard.  Students must earn at least 14 out of 16 points (88%) to demonstrate mastery.  (The bar of mastery at CASA Academy is 85% or higher.  
However, for this assessment, it is not possible to earn exactly 85%.)   
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  1 Content Area  Writing 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


Students will already be familiar with the writing process (pre-writing, drafting, revising, editing, and 
publishing). They will be familiar with the necessary knowledge to complete these various steps (i.e., how to 
turn phrases from a plan into complete sentences in a draft). All of the “technical” writing aspects of the lesson 
should by this point be prior knowledge.  The focus of this week’s lessons are to present the idea of 
opinions/reasons and reinforce the use of opening and closing sentences. 


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


The writing lessons below will be taught during CASA Academy’s “Writing Workshop” block as described in 
the Program of Instruction. CASA Academy will use the general approach of a Writing Workshop modeled off 
of the Lucy Calkin’s Program.  Within this block of time, the teacher will set an authentic purpose for learning 
and include an Introduction to New Material, Guided Practice, Independent Practice, and Closure through 
Author’s Chair.  All of these components as described in the Program of Instruction are included in the lessons 
below.  Additionally, a high level of differentiation for students will occur during Independent Practice at 
Writing Workshop as the teacher is circulating and conferencing with individual students.  The teacher will 
conference with students based on student need as demonstrated through data obtained throughout each lesson. 
Students will learn to go through the entire writing process (pre-writing, drafting, revising, editing, and 
publishing) for each piece of writing just like published authors, which is a critical component of CASA 
Academy’s authentic approach because it teaches students to write with purpose.  Please note that day four of 
this sample is dedicated to revising and editing; although revising and editing are not directly aligned with the 
given standard, revising and editing are critical to the writing process and therefore will be present within all 
units taught at CASA Academy once first graders are developmentally ready.  Because this unit is taught later in 
the year, students will have had multiple exposures to revising and editing before.  Students will publish their 
final writing pieces as a part of class publishing day following this unit.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 1  
Strand: Writing Standards (W)  
Cluster: Text Types and Purposes  
Standard: #1 - Write opinion pieces in which they introduce the topic or name the book they are writing about, 
state an opinion, supply a reason for the opinion, and provide some sense of closure. 
 
1.W.1 Write opinion pieces in which they introduce the topic or name the book they are writing about, state an 
opinion, supply a reason for the opinion, and provide some sense of closure. 


Materials/Resources Needed  chart paper, student journals/notebooks, sample piece of writing for editing and revising 
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* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 


Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will brainstorm potential topics for their essay 
using a graphic organizer. Students will choose one topic from their 
list to write about for the rest of the week. 
Introduction to New Material (10 minutes): 
Teacher invests students by showing a video clip of someone 
expressing their support for a presidential candidate. Teacher 
explains that every four years our country chooses a new president 
to be our leader. Adults make their own opinions – what they 
personally believe – and they vote based on their opinion. Teacher 
makes clear the connection to writing by explaining that this week 
the class will be writing their own opinions about who they 
personally believe is an excellent leader! 
Teacher will make a bubble map on poster paper, with the topic 
bubble saying “Excellent Leaders.” Teacher thinks out loud about 
someone he/she believe is an excellent leader, using the vocabulary 
of “opinion” and “reasons.” Possible modeling could include the 
school principal, a student in the class, and/or one of the social 
justice leaders the class read about in reading. 
Guided Practice (15 minutes): 
Teacher prompts students to complete a RallyRobin (Kagan 
cooperative learning structure) about people they think are excellent 
leaders, reminding student pairs to take turns sharing one answer at a 
time until they run out of ideas and then to make a partner pyramid 
to signal that they have finished.  Teacher elicits ideas from students 
and models writing their ideas on the bubble map. Teacher will 
support students with the following sentence frame: “I think ______ 
is an excellent leader.” 
Independent Practice (15 minutes): 
Teacher directs students to return to their seats and make their own 
bubble map with the topic of “Excellent Leaders.” Teacher tells 
students they may borrow three ideas from the class bubble map, but 
the other three must be their own ideas. Teacher reminds students to 


 
 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
Students will engage in a RallyRobin, taking turns sharing their ideas 
(one at a time) with their partner until they both run out of ideas. 
Students will make a partner pyramid with their hands to signal that they 
have finished the structure. Students will actively listen as their peers 
share ideas whole-class and observe the teacher write ideas on the class 
bubble map. 
 


 
Students return to their seats and prepare their writing materials. 
Students fill in their own bubble map on excellent leaders. Students 
silently work as they write their ideas on their papers. Students select 
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put a star next to the leader they want to write about for the rest of 
the week. Teacher confers with students one-on-one about their 
brainstorming bubble map and what leader they plan on writing 
about the rest of the week. Teacher also circulates and takes notes on 
student mastery of key points with a checklist on his/her clipboard, 
coaching and/or pushing student thinking as necessary. 
Closure (5 minutes): 
Teacher directs the students to go to Author’s Chair (on the carpet).  
Teacher prompts students to complete a think-pair-share with their 
partner about what leader they decided to write about. Teacher calls 
on three students to share the leader they chose and why during 
Author’s Chair. Teacher builds excitement by telling the class that 
tomorrow we will start explaining our opinions about why we think 
that person is an excellent leader. 


one leader to write about for the rest of the week by putting a star next to 
the one they chose. Students confer with the teacher as prompted. 


 


 
 


 
Students go to Author’s Chair (on the carpet).  Students complete a  
think-pair-share with their partner to share what leader they will write 
about. Students actively listen to peers who share their topic whole 
group during Author’s Chair.   


2 


Objective: Students will brainstorm and plan reasons that support 
their opinion using a graphic organizer. 
Introduction to New Material (10 minutes): 
Teacher reminds students that it is important to have strong opinions 
about who makes a good leader. Teacher explains that our opinions 
must have reasons, otherwise people will not take our opinions 
seriously. Teacher motivates students with the idea that a strong 
opinion must have strong reasons. 
Teacher models choosing a leader to write about using yesterday’s 
bubble map. Teacher chooses a figure the students are familiar with 
(a social justice leader from reading, the principal, etc.) and models 
how to use a bubble map to write a plan. Teacher writes the name of 
the leader in the middle of the bubble map, then thinks aloud about 
three reasons why she thinks that person is an excellent leader. 
Teacher reminds students that their writing plan does not require 
complete sentences – that will come with rough drafts tomorrow! 
Teacher models using words and phrases to reflect his/her reasons 
on the bubble map. 
Guided Practice (15 minutes): 
Teacher reads the names of the other leaders written on yesterday’s 
bubble map and has the students do a silent vote about whom they 
would like to write about as a class. After students vote, teacher 
directs students to do a think-pair-share about reasons why that 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 


 
 


 
 


 
Students silently vote for the leader they would like the class to use as 
the guided practice example, closing their eyes and raising their hand at 
the appropriate time. Students complete a think-pair-share about the 
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person is a leader. Teacher elicits three student reasons and again 
models writing these reasons on a bubble map (using words and 
phrases). 
Independent Practice (15 minutes): 
Teacher tells students to return to their seats and fill in a new bubble 
map, writing their chosen leader in the middle and their “reason” 
bubbles around it. Teacher confers with students one-on-one about 
their reasons. Teacher also circulates and takes notes on student 
mastery of key points with a checklist on his/her clipboard, coaching 
and/or pushing student thinking as necessary. 
Closure (5 minutes): 
Teacher selects two students with an exceptional writing plan to 
share during Author’s Chair, prompting the other students to explain 
why the students who shared have quality plans.   


reasons why they think that person is an excellent leader. Students 
actively listen to their peers share and observe as the teacher models 
writing in the graphic organizer.  
 
Students return to seats and prepare their writing materials. Students fill 
in their own bubble maps about the reasons for their opinions. Students 
silently work as they write their ideas on paper. Students confer with 
teacher as prompted.   
  


 
Students actively listen to the two students who share their work during 
Author’s Chair. Students raise their hands to offer ideas on why these 
are excellent examples of writing plans.   


3 


Objective: Students will write a rough draft that includes an 
opening sentence, three “reason” sentences, and a closing sentence. 
Introduction to New Material (15 minutes): 
Teacher tells students that today we will be one step closer to being 
able to present our opinions to the world, just like in the video we 
watched Monday! Teacher previews the day’s learning by telling 
students that they will write their rough draft today. 
Teacher reminds students of the importance of using an opening and 
closing sentence, so people know what they are reading about. 
Teacher uses his/her fingers and the words and phrases from the 
graphic organizer to help model coming up with sentences for 
his/her rough draft. Teacher points at the topic bubble and says, 
“There are many reasons I believe ______ is an excellent leader,” 
while he/she holds up her thumb (signifying the opening sentence). 
Then he/she points at a reason bubble and holds up his/her index 
finger, representing the first reason, “My first reason is _______.” 
Teacher repeats this process for the next two reasons, showing how 
he/she can use fingers to help plan the sentences. Finally, teacher 
holds up his/her pinky and points at the topic bubble again, saying, 
“Those are the reasons I believe _____ is an excellent leader.” 
Teacher repeats the process with just fingers, showing how it can 
help prepare sentences for a rough draft.  Then teacher models 
writing the rough draft using the “finger” sentences.  Teacher tells 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
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students that they will use the same rough draft process to plan their 
papers! 
Guided Practice (10 minutes): 
Teacher gestures towards the guided practice graphic organizer the 
class used yesterday, telling students that they will practice together 
before they write their own rough drafts. Teacher reminds students 
to use their pinky and thumb to represent the opening and closing 
sentences, and their three fingers in the middle to show their 
“reason” sentences. Teacher prompts students to create sentences 
using the words and phrases from the bubble map and their fingers 
to construct an opinion paragraph (using think-pair-share ). Teacher 
calls on a student with an exemplar “finger plan” to share in front of 
the class. Teacher re-teaches anything that the students struggled 
with during the think-pair-share (i.e., not coming up with complete 
sentences, etc.). 
Independent Practice (15 minutes): 
Teacher tells students to return to their seats and look at their bubble 
maps from yesterday. Teacher prompts them to come up with their 
rough draft sentences using their fingers to help. Students think-pair-
share their own sentences. Then the teacher directs students to begin 
writing their rough draft! Teacher confers with students one-on-one 
about their reasons. Teacher also circulates and takes notes on 
student mastery of key points with a checklist on his/her clipboard, 
coaching and/or pushing student thinking as necessary. 
Closure (5 minutes): 
Teacher selects two students with exceptional rough drafts to share 
during Author’s Chair, prompting the other students to explain why 
it’s a quality rough draft. 


 
 


 
Students share their ideas in think-pair-share, using their thumb to show 
their opening sentence (“There are many reasons I believe _______ is an 
excellent leader.”). Students share their reason sentences on their three 
middle fingers (My first reason is ________. Etc.). Students use their 
pinky to show their closing sentence (“Those are the reasons I believe 
_____ is an excellent leader.”). Students actively listen as their 
classmates share potential rough draft sentences whole group. 
 


 
 


 
Students return to seats and prepare their writing materials. Students 
reference their graphic organizers from yesterday and use their fingers to 
brainstorm their rough draft sentences. Students share their plan with 
their partners in think-pair-share. Students write their rough drafts 
independently. Students discuss with teacher when prompted. 
 
 
Students actively listen to two students share during Author’s Chair. 
Students raise hands to offer ideas on why these are excellent examples 
of a rough draft. 


4 


Objective: Students will be able to revise and edit their opinion 
piece by re-reading and adding details, and including proper 
capitalization and punctuation.   
Intro to New Material/Guided Practice (25 min):  
Teacher will inform students that today they will revise and edit 
their writing so it is ready to publish.  Teacher will explain that these 
two things are important so that people are able to understand our 
ideas about why we think someone is a good leader!   


 
 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
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Teacher will model making revisions to the rough draft from the 
model yesterday by re-reading and adding details in appropriate 
places.  Then, teacher will then model editing the piece of writing 
for capitalization and punctuation.  As teacher proceeds, he/she will 
ask students to gradually give more and more input.  Teacher will 
take students’ suggestions and make necessary revisions and edits.  
Teacher will correct any errors that students do not notice.   
Teacher directs students to revise and edit a sample piece of writing 
the teacher provides with their partners.  As students work, teacher 
will circulate to assist as necessary and to check for understanding.  
Teacher will bring students back together to go over the changes 
using input from students.   
Independent Practice (15 min):   
Teacher will prompt students to revise and edit their rough drafts 
from yesterday.  While students work independently, the teacher will 
conference with individual students, providing assistance to students 
who require support. 
Closure (5 min): Teacher will select students who have made 
purposeful revisions and edits to share their work with the class 
during Author’s Chair.  Teacher will facilitate a discussion about 
why it is so important to revise and edit our writing.  Teacher will 
tell students that they are now ready to publish their piece on 
publishing day the following week!   


 


 


Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). Students will give suggestions for revisions 
and edits as directed by the teacher.   
 
 


Students will edit the sample piece of writing with a partner.  Students 
will share suggestions with the class as directed by the teacher.  Students 
will make necessary corrections to their own papers.   
 
 


Students will revise and edit their rough drafts.  Students will conference 
with the teacher as directed.   
 
 
Students will share their work with the class at Author’s Chair as 
directed by the teacher.  Students will discuss the importance of revising 
and editing their writing.  


5 


Assessment: Students will be able to write opinion pieces in which 
they introduce the topic or name the book they are writing about, 
state an opinion, supply a reason for the opinion, and provide some 
sense of closure. 
5 minutes: Teacher summarizes the class’ learning this week by 
reviewing their brainstorming, planning, and drafting process. 
Teacher reads an exemplar opinion paragraph (preferably one that a 
student wrote this week). Teacher builds excitement and energy by 
reminding students that adults form opinions on whom they believe 
is a good leader in order to decide how they’ll vote in elections! 
40 minutes: Teacher directs students to complete the writing 
assessment. Teacher monitors student progress, but does not assist 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
Students will independently complete the assessment.   
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Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 
 
*The three assessment items included below will together provide a cumulative score to show whether students demonstrated mastery of the given standard.  
Points are awarded as indicated in the answer key and scoring rubric below for a total of 14 points possible.  Students must earn at least 12 out of 14 points 
(86%) to demonstrate mastery of this standard. (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to 
earn exactly 85%.)   


Summative Assessment: 


1.  What is an opinion?  An opinion is ______________________.   


2.  Write an opinion statement answering the following question:  What is your favorite game to play?   ___________________________________ 


3.  In reading class this week, we read about many different leaders. We have also discussed leaders we know in real life. Choose a leader that you have not 
written about before (and that your teacher has not written about). Explain your opinion about why they are a good leader using at least three reasons why. 
Your final work should include the following: 


o an opening sentence 
o three ideas that support your opinion 
o a closing sentence   


 
Summative Assessment Answer Key and Scoring Rubric:   


1.  What is an opinion?  An opinion is what someone thinks or believes.  (Wording does not need to be exact, but must include the same idea.) 1 point 


2.  Write an opinion statement answering the following question:  What is your favorite game to play?  My favorite game to play is Go Fish.  (Wording 
does not need to be exact, but must use opinion language such as “My favorite” or “I believe.”)  1 point  


3.  In reading class this week, we read about many different leaders. We have also discussed leaders we know in real life. Choose a leader that you have not 
written about before (and that your teacher has not written about). Explain your opinion about why they are a good leader using at least three reasons why. 
Your final work should include the following: 


o an opening sentence 
o three ideas that support your opinion 
o a closing sentence   


 
The rubric on page 8 will be used to score #3.  (12 points)  
 
 
 
 
 
 
 


students in the completion of the assessment in any way.  
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 0 points 1 point 2 points 3 points 
Topic Sentence (opening) Student does not introduce 


their topic (i.e., Some 
students may start with their 
first reason sentence.). 


Student introduces a topic, 
but it is not written in its 
own independent sentence 
and does not include 
opinion language (i.e., 
Student combines their 
opening sentence with their 
first reason sentence: “Rosa 
Parks was a good leader 
because _________ .”). 


Student introduces a topic 
with accompanying opinion 
language, but it is still not 
written in its own 
independent sentence (i.e., 
“I believe Rosa Parks was a 
good leader because 
________.”), likely 
combining with the first 
reason sentence. 
OR Student introduces 
topic in its own 
independent sentence, but 
does not include opinion 
language.(i.e., “Rosa Parks 
was a leader.”). 


Student introduces a topic in 
its own independent 
sentence and includes 
opinion language (“I 
believe Rosa Parks was a 
good leader for many 
reasons.”). 


Opinion Stated Student fails to state any 
sort of opinion in their 
opening sentence (i.e. 
“______did lots of stuff.”) 


Student states an opinion in 
their opening sentence, but 
lacks language that 
indicates a value judgment 
(i.e. “_____ was a leader.”) 


Student states an opinion in 
his/her opening sentence 
using language that indicates 
a value judgment (i.e. “good 
leader,” “great leader,” or 
“excellent leader”), but lacks 
language that indicates a 
strong opinion (i.e. “____ is 
a good leader,” instead of “I 
believe ____ is a good 
leader.”) 


Student states his/her 
opinion in the opening 
sentence using language that 
indicates a strong opinion 
(i.e. “I believe that…” “My 
opinion is…” “I think 
that…” etc.) Student uses 
language that indicates a 
value judgment (i.e. “good 
leader,” “great leader,” 
“excellent leader,” etc.). 


Supporting Reasons Student supplies 0 reasons 
supporting their opinion. 


Student supplies 1 reason 
supporting their opinion. 


Student supplies 2 reasons 
supporting their opinion. 


Student supplies 3 or more 
reasons supporting their 
opinion. 


Closing Sentence Student does not have a 
clear closing sentence 
(likely stopping after the 
third “reason” sentence). 


Student writes a closing that 
does not strongly match the 
purpose of the opinion 
piece (i.e., “That’s why I 
wrote about Rosa Parks.”). 


Student writes a closing that 
indicates a clear ending 
and reminder of purpose, 
but does not share language 
with the opening sentence. 
(“That’s why Rosa Parks 
was a leader.”) 


Student writes a closing 
sentence that indicates a 
clear ending and reminder 
of purpose. Closing shares 
language with the opening 
sentence. (i.e., “Those are 
the reasons I believe Rosa 
Parks was a great leader.”). 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  Kindergarten Content Area Math 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered 
earlier in the year foundational to 
the mastery of the required 
Standard in the current sample. 


By this point in the year, kindergarten students have already spent time focusing on whether objects are similar 
or different, as they need to understand difference in order to compare objects. Students have been exposed to 
defining objects by physical attributes, and are able to verbally describe objects. Students have also learned to 
write their numbers and letters and understand how to copy the teacher’s writing when prompted.  Additionally, 
kindergarteners have learned how to work independently and in small groups cooperatively.  


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These math lessons will serve as the “Math Content Lesson” as described in the Program of Instruction.  A large 
focus for math content lessons is developing conceptual understanding, which is accomplished in these lessons 
through the variety of hands-on activities to help students develop a deep understanding of the terms short, 
shortest, long, longest, tall, and tallest.  Additionally, each lesson begins with an opportunity for students to 
explore these new concepts with guidance from the teacher.  These lessons follow the direct instruction model, 
including setting a purpose for learning, introduction to new material, guided practice, independent practice, and 
closure.  Additionally, these lessons use authentic approaches as they utilize materials that students interact with 
on a daily basis and set an authentic purpose for learning each day.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: K  
Domain: Measurement & Data (MD)  
Cluster: Describe and compare measurable attributes  
Standard: #2 - Directly compare two objects with a measurable attribute in common, to see which object has 
“more of”/“less of” the attribute, and describe the difference. For example, directly compare the heights of two 
children and describe one child as taller/shorter. 
 
K.MD.2 Directly compare two objects with a measurable attribute in common, to see which object has “more 
of”/“less of” the attribute, and describe the difference. For example, directly compare the heights of two children 
and describe one child as taller/shorter. 


Materials/Resources Needed 
Various objects that can be defined by height and by length including animal figurines, classroom academic 
objects, and any other object that can be used for these measurement purposes, bags to place groups of these 
objects in, pieces of string of various lengths, T-chart recording papers for each lesson 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to compare objects using the words 
taller and shorter.  
Introduction to New Material (10 minutes): 
Teacher will have a bag of objects that can be referred to as taller and 
shorter (objects that refer to height as opposed to length). Teacher 
will direct students to reach into the bag and pull out two objects and 
describe the objects. Teacher will record students’ observations on 
the board by listing the two objects and the words the students used to 
describe the objects in relation to each other. Students are not 
expected to use the words taller and shorter at this point; other 
descriptive words are fine. This will be repeated until all objects in 
the bag have been pulled out.  
Teacher will explain to students that this week we are going to be 
focusing on using measurement words to compare objects. We need 
to use these measurement words to be able to describe objects in our 
daily lives.   
If one or more of the comparisons listed on the board from the 
student observations are comparisons of height, the teacher will begin 
by showing the objects described by height. If not, teacher will select 
two objects. With the two objects, teacher will put them on a flat 
surface and without saying the word taller, use hands to illustrate 
taller (by placing one hand on the flat surface and raising the other 
hand high). Teacher will have students point to the object that is 
similar to this motion. Teacher will ask students to share if they know 
what word we could use to describe this. If students do not know, 
teacher will define this as tall or taller, and have students make the 
same hand gesture while repeating the vocabulary words. Teacher 
will explain that we use the word taller when we are talking about an 
object’s height. Teacher will model this by using hand movements to 
show that height refers to starting on the ground, and moving 
upwards. Teacher will repeat the same process to define shorter.  
Teacher will repeat this with the remainder of the objects as students 
raise hands to designate taller and shorter, and all students use the 
hand gestures.  Teacher will write the words “taller” and “shorter” on 
the board for student reference throughout the lesson.   


 


 
 
Students will listen actively. Students will come to the front of the 
classroom to select objects from the bags as directed by the teacher. 
Students will use descriptive words to describe the objects.  
 


 
 


 
Students will actively listen to the teacher.  
 
 
Students will listen actively. Students will point to the object that is 
similar to the hand motion. Students will use hand gestures to show 
taller and shorter while saying the vocabulary words aloud as prompted 
by the teacher.   
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Guided Practice (15 minutes): 
Teacher models walking around the room and standing next to 
vertical objects while the students use the hand gestures for taller and 
shorter to show whether the object the teacher is standing next to is 
taller or shorter than the teacher. Each student takes a turn to stand 
next to an object in the classroom while the class uses the hand 
gestures to show whether he/she is taller or shorter than the object. 
Teacher passes out a sticky note to each child as a final check for 
understanding and directs students to write the numbers one through 
three on the note.  The teacher stands next to three objects and the 
students independently write taller or shorter (using the vocabulary 
words from the board) next to numbers one through three 
corresponding to the objects the teacher is standing by. Teacher 
collects sticky notes.   
Independent Practice (15 minutes): 
Teacher has a paper with a T-chart with the words taller and shorter. 
On the chart, teacher draws pictures of objects in the room that are 
taller than the teacher, and objects that are shorter. Teacher gives 
students worksheets and directs them to move around the room, 
recording objects that are taller and shorter than them. Students that 
did not use the correct measurement words during the final check for 
understanding during guided practice remain with the teacher to 
complete this activity until they demonstrate mastery and are released 
to complete it on their own. Teacher then observes and guides 
students as necessary.  
Closure (5 minutes):  
Teacher will call students back to the carpet and have three students 
who did an exemplar job share their worksheets, explaining which 
objects were taller or shorter than them. While they are explaining, 
they will stand next to the objects and students will use the hand 
gestures to show whether the object is taller or shorter than the 
student. 


 


Students will use hand gestures to show taller and shorter, while 
repeating the word aloud. Each child will take a turn to stand next to an 
object, while the remainder of the students use hand gestures and 
vocabulary words to designate the object as taller or shorter than the 
student. Students will write numbers one through three on a sticky note, 
and alongside the numbers write taller or shorter to indicate whether the 
three objects the teacher is standing alongside are taller or shorter than 
the teacher.  Students give sticky notes to the teacher.   
 


 
 


 
Students will walk around the classroom completing their T-chart by 
drawing pictures of objects that are taller than them in the taller column, 
and objects that are shorter than them in the shorter column. Students 
who demonstrated difficulty during the check for understanding at the 
end of guided practice will work along with the teacher until they 
demonstrate understanding and then will complete the remainder of the 
T-chart independently.  
 


 
 
Students will actively listen as other students share out, using hand 
gestures and vocabulary to designate objects as taller or shorter than the 
students sharing.  


2 


Objective: Students will be able to compare objects using the words 
tallest and shortest.  


Introduction to New Material (10 minutes): 
Teacher will call four students of varying heights to the front of the 
room. Teacher will ask the class to discuss various ways that the 


 
 
 


Students will actively listen and give suggestions for ways to order the 
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students could be ordered. (The goal is for students to form a line of 
ascending or descending height order. If this does not happen based 
on student suggestions, teachers will use guiding questions to ensure 
that these two height orders occur). Teacher will ask students to use 
the words learned yesterday to describe the order that the students are 
standing in.  
Teacher will explain that when we have more than two objects, we 
use the words tallest and shortest, to describe the one that is the most 
tall, and the one that is the most short, respectively. Teacher will 
explain that we need to use these measurement words to be able to 
describe objects in our daily lives.  Teacher will model using hands to 
show ascending order while referring to objects that are lined up from 
the shortest to the tallest, and vice versa for objects that are tallest to 
shortest. Teacher will call up groups of four students to the front and 
with student input, place these students from shortest to tallest and 
vice versa. 
Guided Practice (15 minutes): 
Teacher places students in groups of four. Each group has to organize 
themselves in order of tallest to shortest. Each group presents their 
order to the class, and the class shows thumbs up/thumbs down to 
indicate whether the group ordered themselves correctly/incorrectly. 
Then teacher switches student groups and the groups now have to 
place themselves in order from shortest to tallest. Again the groups 
present to the class, and the class shows thumbs up/thumbs down to 
indicate if they are in order from shortest to tallest.   
As a final check for understanding, teacher places four animal 
figurines on a table not in the correct order. Students are given a piece 
of paper and they have to draw the animals in order from tallest to 
shortest, and then shortest to tallest.  
Independent Practice (15 minutes): 
Teacher gives each student a bag with four objects in it and directs 
students to order the objects from tallest to shortest, draw the objects 
on their papers, then reorder the objects from shortest to tallest and 
repeat.  Teacher explains that once students have finished with their 
bags, they will switch bags with another person at their tables to 
repeat this process. Students that did not correctly order the figurines 
during the final check for understanding during guided practice 
remain with the teacher to complete this activity until they 


four students at the front. Students will use the words tall/taller and 
short/shorter from yesterday to help describe their orders.   
 


 
 
Students will actively listen and use same gestures as teacher to indicate 
tallest and shortest. Students will actively listen and give suggestions for 
ways to order the four students at the front using the words tallest and 
shortest.  
 
 


 
 


 
Students will form groups of four. Each group will move themselves into 
the order of tallest to shortest, working together cooperatively and using 
the vocabulary words. While groups are presenting, other students will 
show thumbs up/thumbs down to indicate whether the groups have 
ordered themselves correctly/incorrectly. Students will repeat this 
process for ordering shortest to tallest. 
 


Students will complete the final check for understanding by drawing the 
animal figurines in order from tallest to shortest on their paper, and then 
from shortest to tallest.  
 
Students will take a bag of four objects and place them in order from 
tallest to shortest. Students will draw a picture of their objects in this 
order on their papers. Then students will reverse the order from shortest 
to tallest and again record their findings. Students will then switch bags 
with a student at their table. Students who demonstrated difficulty during 
the check for understanding at the end of guided practice will work 
along with the teacher until they demonstrate understanding and then 
will complete the remainder of the object ordering independently.  
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demonstrate mastery and are released to complete it on their own. 
Teacher then observes and guides students as necessary.  
Closure (5 minutes):  
Teacher will have three students with exemplar responses share their 
order and drawings of heights. The other students will show thumbs 
up/thumbs down to indicate whether the order is correct/incorrect.  


 
 


Students will actively listen as other students share out.  Students will 
show thumbs up/thumbs down to indicate whether the order is 
correct/incorrect.  


3 


Objective: Students will be able to compare objects using the words 
longer and shorter.  
Introduction to New Material (10 minutes): 
Teacher will have a bag of objects that can be referred to as longer 
and shorter (objects that refer to length as opposed to height). 
Students will reach into the bag and pull out two objects and describe 
the objects. Teacher will record students’ observations on the board 
by listing the two objects and the words the students used to describe 
the objects in relation to each other. This will be repeated until all 
objects in the bag have been pulled out. Teacher will call on students 
to explain why we need to be able to compare objects? (This will help 
us understand objects in relation to one another).  
The teacher will select two objects. With the two objects, teacher will 
hold them next to each other and without saying the word longer, use 
hands to illustrate longer (by moving hands far apart). Teacher will 
have students point to the object that is similar to this motion. 
Teacher will ask students to share if they know what word we could 
use to describe this. If students do not know, teacher will define this 
as long or longer, and have students make the same hand gesture 
while repeating the vocabulary words. Teacher will explain that we 
use the word longer when we are talking about an object’s length, not 
height. Whereas height is how far off the ground an object is, length 
shows how long an object is. Teacher will make this very evident by 
holding up different objects and showing how certain objects are tall, 
whereas others are long. Teacher will repeat the same process to 
define shorter, this time using the hand gesture of one hand on the flat 
surface, and the other low to the surface. Teacher will repeat this with 
the remainder of the objects as students raise hands to designate 
longer and shorter, and all students use the hand gestures.  
Guided Practice (15 minutes): 
Teacher models holding an object up and moving around the room to 


 


 
 
Students will listen actively.  Students will come to the front of the 
classroom to select objects from the bags. Students will use descriptive 
words to describe the objects. Students will actively listen to the teacher 
and raise hands to explain why it is necessary to compare objects.   
 
 


 
Students will listen actively. Students will point to the object that is 
similar to the hand motion the teacher shows. Students will use hand 
gestures to show longer and shorter while saying the vocabulary words 
aloud as directed by the teacher.   
 
 


 
 


 
 


 
 


 
Students will use hand gestures to show longer and shorter, while 
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find other objects that are longer or shorter than this object while the 
students use the hand gestures for longer and shorter to show whether 
the other object is longer or shorter than the object the teacher is 
holding. Each child takes a turn to hold a different object next to 
another object in the classroom while the class uses the hand gestures 
to show whether the object is longer or shorter than the other object. 
As a final check for understanding, teacher places an object next to 
another object and has students signal one finger (longer) or two 
fingers (shorter) to demonstrate whether the object is longer or 
shorter than the other object.  Teacher notes student responses.   
Independent Practice (15 minutes): 
Teacher has a paper with a T-chart with the words longer and shorter. 
Teacher holds up a pencil. On the chart, the teacher draws pictures of 
objects in the room that are longer than the pencil, and objects that 
are shorter. Teacher calls on three students to model and record this 
process, each holding a pencil. Students all receive worksheet and 
move around the room, recording objects that are longer and shorter 
than their pencil. Students that did not show the correct signal during 
the final check for understanding remain with the teacher to complete 
more guided practice until they demonstrate mastery and are released 
to complete it on their own. Teacher then observes and guides 
students as necessary.  
Closure (5 minutes):  
Teacher will call students back to the carpet and have three students 
with exemplar work share their worksheets, explaining which objects 
were longer or shorter than their pencil. While they are explaining, 
they will hold their pencil next to the object and other students will 
use the hand gestures to show whether the object is longer or shorter 
than their pencil. 


repeating the word aloud. Each student will take a turn to stand next to 
an object, while the remainder of the students use hand gestures and 
vocabulary words to designate the object as longer or shorter than the 
other object.  Students signal one finger (longer) or two fingers (shorter) 
to show whether one object is longer or shorter than another object.   


 


 


 
 
Students listen to the teacher’s directions.  Three students model and 
record the process the teacher has shown while other students listen 
actively.  Students walk around the classroom completing their T-chart 
by drawing pictures of objects that are longer than their pencil in the 
longer column, and objects that are shorter than their pencil in the 
shorter column. Students who demonstrated difficulty during the check 
for understanding at the end of guided practice will work along with the 
teacher until they demonstrate understanding and then will complete the 
remainder of the T-chart independently.  
 


 
 
Students will actively listen as others students share, using hand gestures 
and vocabulary to designate objects as longer or shorter than the 
student’s pencil. 


4 


Objective: Students will be able to compare objects using the words 
longest and shortest.  
Introduction to New Material (10 minutes): 
Teacher will have four objects that can be used to measure length. 
Teacher will ask class to discuss various ways that the objects could 
be ordered. (The goal is for objects to be ordered in length order. If 
this does not happen based on student suggestions, teachers will use 
guiding questions to ensure that these two length orders occur). 


 


 
 
Students will actively listen and give suggestions for ways to order the 
four objects at the front. Students will use the words longer and shorter 
from yesterday to help describe their orders.   
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Teacher will ask students to use the words learned yesterday to 
describe the order that the objects are ordered in.  
Teacher will explain that when we have more than two objects, we 
use the words longest and shortest, to describe the one that is the most 
long, and the one that is the most short, respectively. Again teacher 
will reiterate that length is for objects in which one is not taller than 
the other, as we are not talking about their height. Teacher will give 
examples again of objects for which we can measure height, and 
objects for which we can measure length. Teacher will model using 
hands to show ascending order while referring to objects that are 
lined up from the shortest to the longest, and vice versa for objects 
that are longest to shortest. Teacher will explain that we need to use 
these measurement words to be able to describe objects in our daily 
lives.  Teacher will call up groups of four students to the front and 
give each student a piece of string.  With student input, the teacher 
will place these students in order from shortest to longest based on 
string length and vice versa, with students contributing where to place 
each student’s string, using the words longest and shortest.  
Guided Practice (15 minutes): 
Teacher places students in groups of four and each student receives a 
piece of string of varying length. Teacher directs each group to 
organize their strings in order from longest to shortest. Teacher then 
has each group present their order to the class, and the class shows 
thumbs up/thumbs down to indicate whether the group ordered the 
strings correctly/incorrectly. Then the teacher has students switch 
groups and the groups now have to place themselves in string order 
from shortest to longest. Again the groups present to the class, and 
the shows class thumbs up/thumbs down to indicate whether the 
group ordered the strings correctly/incorrectly.   
As a final check for understanding, teacher places four objects on a 
table not in the correct order. Students are given a piece of paper and 
they have to draw the objects in from order longest to shortest, and 
then shortest to longest.  
Independent Practice (15 minutes): 
Teacher gives each student a bag with four objects in it and prompts 
students to order the objects from longest to shortest, draw the objects 
on their papers, then reverse the order and repeat.  Teacher explains 
that once students have finished ordering the objects in their bags 


 
 
Students will actively listen and use same gestures as teacher to indicate 
longest and shortest. Students will actively listen and give suggestions 
for ways to order the four pieces of string at the front using the words 
longest and shortest.  
 
 
 


 


 


 


 


 


 


Students will form groups of four and each student will have a piece of 
string of varying length. Each group will move themselves into the order 
of longest to shortest based on string length, working together 
cooperatively and using the vocabulary words. While groups are 
presenting, other students will show thumbs up/thumbs down to indicate 
whether the group has ordered the strings correctly/incorrectly. Students 
will repeat this process for ordering shortest to longest.  
 
 
Students will complete the final check for understanding by drawing the 
objects in order from longest to shortest on their paper, and then from 
shortest to longest.  
 
Students will take bags of four objects and place the objects in order 
from the longest to the shortest. Students will draw a picture of their 
objects in this order on their papers. Then students will reverse the order 
from shortest to longest and again record their findings. Students will 
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they will switch bags with someone at their tables and repeat. 
Students that did not correctly order the objects during the final check 
for understanding remain with the teacher to complete this activity 
until they demonstrate mastery and are released to complete it on 
their own. Teacher then observes and guides students as necessary.  
Closure (5 minutes):  
Teacher will call students back to the carpet and have three students 
share their order and drawings. Students will show thumbs up/thumbs 
down to indicate whether the order is correct. 


then switch bags with a student at their table who has completed their 
bag. Students who demonstrated difficulty during the check for 
understanding at the end of guided practice will work along with the 
teacher until they demonstrate understanding and then will complete the 
remainder of the object ordering independently.  
 
Student will actively listen as students share and show thumbs 
up/thumbs down to indicate whether the order is correct/incorrect.  


5 


Assessment: Students will directly compare two objects with a 
measurable attribute in common, to see which object has “more 
of”/“less of” the attribute, and describe the difference. 
10 minutes:  
Teacher will explain to students that today we will have the chance to 
show how well we have learned the objective of comparing objects 
using the words tall, tallest, long, longest, short, and shortest. We will 
use this skill in our lives every day!  Teacher will quickly review 
these concepts with students using exemplars from the week. 
35 minutes:  
Teacher will give assessment one-on-one with students while other 
students complete math centers activities.    


 


 
 
Students will listen actively. 
 
 


 
Students will complete the assessment one-on-one with the teacher.  
While students are not working with the teacher, they will complete 
math centers activities. 


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


The following four assessment items will be delivered one-on-one. Using objects, the teacher will instruct students to: 
1. Describe the two objects using height vocabulary words. (The two objects are two animal figurines). 
2. Place the four objects in order from tallest to shortest. (The four objects are four animal figurines).  
3. Describe the two objects using length vocabulary words. (The two objects are a pencil and eraser). 
4. Place the four objects in order from shortest to longest. (The four objects are four pieces of string of varying lengths).  
Points will be awarded as follows for the following assessment items: 
1.  Students will receive one point for stating “tall” or “tallest” and one point for stating “short” or “shortest.”   
2.  Students will receive two points if the objects are correctly ordered tallest to shortest and zero points if the objects are not correctly ordered.     
3.  Students will receive one point for stating “long” or “longest” and one point for stating “short” or “shortest.”    
4.  Students will receive two points if the objects are correctly ordered from shortest to longest and zero points if the objects are not correctly ordered.    
*Students can earn up to eight points on this assessment.  A student must earn at least seven out of eight points (87%) to demonstrate mastery. (The bar of 
mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to earn exactly 85%.)   
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  Kindergarten Content Area Writing 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered 
earlier in the year foundational to 
the mastery of the required 
Standard in the current sample. 


Kindergarteners at this point of the year will have learned all letters and letter sounds. They understand that 
letters make up words, and words make up sentences. They know that writing is a way to convey thoughts and 
meaning. They will be increasing their knowledge of high-frequency words. They will have been introduced to 
the writing process of converting ideas into the written word. They will be aware of sentence conventions such 
as spaces and periods but will not have mastery of these concepts at this point. They will be able to speak in 
complete sentences with the use of sentence frames. They know how to find the main idea in a text, and 
converse about their favorite things.  


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


The writing lessons below will be taught during CASA Academy’s “Writing Workshop” block as described in 
the Program of Instruction. CASA Academy will use the general approach of a Writing Workshop modeled off 
of the Lucy Calkin’s Program.  Within this block of time, the teacher will set an authentic purpose for learning 
and include an Introduction to New Material, Guided Practice, Independent Practice, and Closure through 
Author’s Chair.  All of these components as described in the Program of Instruction are included in the lessons 
below.  Additionally, a high level of differentiation for students will occur during Independent Practice at 
Writing Workshop as the teacher is circulating and conferencing with individual students.  The teacher will 
conference with students based on student need as demonstrated through data obtained throughout each lesson.  
Because students are in kindergarten and are still learning to write basic sentences, there will not be a focus on 
all stages of the writing process at this point in time.  Students will develop these skills gradually as they 
progress throughout the year and enter first grade.  


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: K  
Strand: Writing Standards (W)  
Cluster: Text Types and Purposes  
Standard: #1 - Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell 
a reader the topic or the name of the book they are writing about and state an opinion or preference about the 
topic or book (e.g., My favorite book is . . .). 
 
K.W.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a 
reader the topic or the name of the book they are writing about and state an opinion or preference about the topic 
or book (e.g., My favorite book is...) 


Materials/Resources Needed  Sentence frames, chart paper, a variety of books that have been read recently, sample picture and piece of 
writing for day one, writing workshop notebooks 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to draw to compose an opinion piece 
about their favorite animals using drawings.  
Introduction to New Material (10 minutes): 
Teacher will ask students to discuss what their favorite animal is and 
why they like that animal. Teacher will call on various students and 
write their responses on the board with students contributing spelling 
and sounding out words as needed. When all of the students have 
listed their favorite animal, the class will discuss whether all of the 
animals are the same, coming to the conclusion that people have 
different favorite animals, and different reasons for why they selected 
their favorite animal. Teacher will explain to students that these are 
their opinions—their thoughts on things that they like, don’t like, etc. 
Teacher will discuss with students the importance of being able to 
write our opinions down so other people know how we feel and what 
we think. Writing is a great way to be able to share about things that 
we like, and things that we don’t like, and explain why.  
Teacher will have a sample picture and piece of writing on the front 
board in which a favorite animal is drawn and the following sentence 
is written: “My favorite animal is a dolphin because dolphins are 
good friends and they help each other.” Teacher will prompt students 
to describe to their partner what they see in the picture and then share 
these responses whole group. Teacher will choral read the sentence 
aloud with the students. Teacher will explain that the writer wrote 
their opinion of their favorite animal, and then explained why it is 
their favorite animal.  
Teacher will explain that this week the class is going to focus on 
using writing to tell people their opinions, focusing on talking about 
their favorite things. Teacher will model thinking about his/her 
favorite animal, explaining to the class why it is his/her favorite, and 
drawing a picture of the animal, illustrating the parts that make this 
animal his/her favorite.  
Guided Practice (10 minutes): 
Teacher and students look at the list of favorite animals created at the 
beginning of the lesson and select the animal that had the most 
students select it as the class favorite. Teacher will prompt students 


 


 
 
Students share out their favorite animal and explain why it is their 
favorite animal. Students help sound out words to help compose the 
class list. Students will discuss whether all of the animals are the same, 
and come to the conclusion that everyone has a different opinion. 
 
 


 
Students will listen actively.  
 
 
Students think-pair-share with their partner and then whole group what 
they see in the picture and what they think the writing is about. Students 
choral read the sentence.  Students listen actively.   
 


 
 


 
Students actively listen and ask teacher questions about his/her favorite 
animal and the drawing. 
 
 


 


 


Students decide which animal was the class favorite and think about why 







A.6 Kindergarten Writing CASA Academy Page 3 of 8 


who selected this animal as their favorite to share reasons why it is 
their favorite animal. Teacher will call students to the board to draw 
on chart paper the animal and the characteristics that make it their 
favorite. (This will be used as the exemplar in the following day’s 
lesson). 
Independent Practice (20 minutes): 
Teacher will prompt students to tell their partner what their favorite 
animal is and why it is their favorite using the sentence stem “My 
favorite animal is ________ because ________.” Several students 
will share with the class. Students will work at their seats drawing 
their favorite animal from the earlier brainstorm and think about why 
this animal is their favorite. Teacher will circulate around the room 
and conference with individual students to have them verbally 
explain why this is their favorite animal.   
Closure (5 minutes): 
Teacher brings the class back together for Author’s Chair. Teacher 
asks three students who have created exemplar drawings to show 
their drawings and give their opinion of why their chosen animal is 
their favorite.  


it was the favorite animal. Students will help to draw the animal and the 
characteristics that make it a favorite. Other students will listen actively.   
 


 
 
Students will share with their favorite animal with their partners using 
the sentence stem “My favorite animal is ________ because _______.” 
Students independently draw a picture of their favorite animal. Students 
explain to the teacher why it is their favorite animal.  
 
 


 
 


Students share at Author’s Chair as directed by the teacher.  Students 
actively listen to why each student has selected a particular animal as 
his/her favorite.    


2 


Objective: Students will be able to use a combination of drawing, 
dictating, and writing to compose an opinion piece about their 
favorite animals.  
Introduction to New Material (10 minutes): 
Teacher will again discuss with students the importance of being able 
to write our opinions down so other people know how we feel. 
Writing is a great way to be able to share about things that we like 
and things that we don’t like, and explain why.  
Teacher will show his/her picture created yesterday of his/her favorite 
animal. Teacher will explain that the next step is for students to be 
able to use writing to state their favorite animals and why, because 
we need to be able to write out our opinions so other people can read 
them. Teacher will have students recall from yesterday why the 
teacher said the chosen animal was his/her favorite animal. Using this 
input from the students, the teacher will complete the sentence frame 
“My favorite animal is ___________ because _________” with 
students helping the teacher spell high-frequency words and segment 


 


 
 
Students will listen and discuss why we need to use writing to share our 
opinions.  
 


 
Students will actively listen and help explain why the teacher selected 
the chosen animal as his/her favorite animal. Students will help the 
teacher spell high-frequency words and segment the phonemes of words 
that are not high-frequency words.  
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the phonemes of words that are not high-frequency words.  
Guided Practice (10 minutes): 
Teacher will have posted the exemplar from yesterday that the class 
created together of their favorite animal. Using the posted sentence 
frame, “My favorite animal is ___________ because _________” the 
teacher and students will fill out the sentence frame, with students 
providing reasons for why it is the favorite and helping the teacher 
spell high-frequency words and segment the phonemes of words that 
are not high-frequency words.  
Independent Practice (20 minutes): 
Teacher will pass out drawings from yesterday and students will 
independently write and complete the sentence stem “My favorite 
animal is _________ because _________” using the picture created 
yesterday. Teacher will circulate around the room and conference 
with individual students. Students who do not have the ability to 
sound out the words and write the sentence on their own will dictate 
the sentence to the teacher.    
Closure (5 minutes): 
Teacher brings the class back together to share during Author’s 
Chair. Teacher asks three students who have created exemplar 
sentences to read their sentences to the class. 


 
 


Students will brainstorm reasons why this is the favorite animal of the 
class and contribute those to the sentence stem. Students will help 
teacher spell high-frequency words and segment the phonemes of words 
that are not high-frequency words. 
 


 
 
Students will independently complete the sentence frame “My favorite 
animal is ______ because_____” that they drew about the previous day. 
Students will conference with the teacher and transcribe their dictated 
sentences as necessary.  
 
 


 


Students will share their exemplar sentences with the class during 
Author’s Chair.  Students will actively listen as other students share.   


3 


Objective: Students will be able to use a combination of drawing, 
dictating, and writing to compose an opinion piece about their 
favorite foods.  
Introduction to New Material (10 minutes): 
Teacher will prompt students to discuss with their partners what they 
wrote about yesterday and how they expressed their opinions (using 
writing). Teacher will explain that today we are going to continue 
using writing to express our opinions so that we can tell people what 
we like, what we don’t like and explain why.  Today we are going to 
focus specifically on our favorite foods and explaining why these are 
our favorite foods.  
Teacher will model brainstorming his/her favorite food and drawing a 
picture of his/her favorite food on the board, explaining why this is 
his/her favorite food. The teacher will create details that will help 
show why it is his/her favorite (ex: If the teacher says “My favorite 


 
 


 
 
Students will discuss with their partners what they wrote about yesterday 
and why we need to use writing to share our opinions. Students will 
listen actively to the teacher.   
 
 
Students will actively listen. 
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food is spaghetti because my family eats spaghetti together every 
Sunday night” then the teacher will draw his/her family eating 
together).  
Teacher will have students brainstorm how we might start our 
sentence, guiding students as necessary to the conclusion that the 
sentence stem is “My favorite food is __________ because 
_________.” Teacher will complete the sentence frame with students 
helping the teacher spell high-frequency words and segment the 
phonemes of words that are not high-frequency words, referring back 
to the picture as necessary.  
Guided Practice (10 minutes): 
Teacher will call on several students to model the sentence frame 
“My favorite food is _________ because_________” and then direct 
students to share with their partner their favorite food using the 
sentence frame. Teacher will call on several students to share out 
their favorite food, and the class will vote on which food is the class 
favorite. The class will then brainstorm reasons with their partners 
about why they like this food, using the sentence frames to complete 
the sentences. The teacher will call on three students who have 
different reasons for why this is their favorite food. Each student will 
draw a picture of the favorite food and why it is their favorite, and 
together the class will complete the sentence frame three times using 
different reasons why in each of the three frames (with three different 
pictures).  The teacher uses these three different sentence frames to 
again reiterate that we have different opinions and we can use writing 
to state these opinions.  
Independent Practice (20 minutes): 
Teacher will prompt students to draw a picture of their favorite food 
with details showing why it is their favorite food and independently 
complete the sentence frame “My favorite food is ________ because 
__________.”  Teacher will instruct students that they must choose a 
food that is different from the ones the teacher or class used in 
examples previously.  Teacher will circulate around the room and 
conference with individual students. Students who do not have the 
ability to sound out the words and write the sentence on their own 
will dictate the sentence to the teacher.    
Closure (5 minutes): 
Teacher brings the class back together to share during Author’s 


 
 
 


Students will contribute ideas to create the sentence frame that the class 
will use (guided by the teacher).  Students will help teacher spell high-
frequency words and segment the phonemes of words that are not high-
frequency words.  
 
 
Several students will model the sentence frame “My favorite food is 
_____ because __________” and then all students will use the sentence 
frame to state their opinion to their partner. Students will share out their 
favorite foods and then the class will vote on the class favorite. Students 
will brainstorm reasons why this is the favorite with their partner, using 
the above sentence frame. Three students will share out three different 
reasons why this is the class favorite and draw pictures to accompany the 
sentences. The students will help to spell high-frequency words and 
segment the phonemes of words that are not high-frequency words in all 
three sentences.  
 
 


 
 
 


Students will independently draw a picture that depicts their favorite 
food and why it is their favorite and then complete the sentence frame 
“My favorite food is ______ because_____.” Students will conference 
with the teacher and teacher will transcribe their dictated sentences as 
necessary.  
 
 


 
Three students will share with the class during Author’s Chair.  The 
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Chair. Teacher asks three students who have created exemplar 
sentences to read their sentences to the class. 


other students will actively listen as students share.   


4 


Objective: Students will be able to use a combination of drawing, 
dictating, and writing to compose opinion pieces about their favorite 
books.  
Introduction to New Material (10 minutes): 
Teacher will explain that good readers often express their opinions 
about what they are reading through using writing. Teacher will 
display three books that the class has read recently. Teacher will 
prompt students to raise hands to share the main idea of each of the 
books to remind students of what the stories are about.  
Teacher will model selecting his/her favorite book (out of the three 
books on display) and drawing a picture of his/her favorite book on 
the board, explaining why this is his/her favorite book. The teacher 
will create details that will help show why it is the favorite (ex: If the 
teacher says “My favorite book is Junie B. Jones and the Stupid 
Smelly Bus because I felt scared when I first rode the bus to school 
just like Junie B. Jones” then the teacher will draw a picture of Junie 
B. Jones feeling scared on the bus).  
Teacher will have students brainstorm how we might start our 
sentence, guiding students as necessary to the conclusion that the 
sentence stem is “My favorite book is __________ because 
_________.” Teacher will complete the sentence frame with students 
helping the teacher spell high-frequency words and segment the 
phonemes of words that are not high-frequency words, referring back 
to the picture as necessary.  
Guided Practice (10 minutes): 
Teacher will call on several students to model the sentence frame 
“My favorite book is _________ because_________” and then direct 
students to share their favorite book (from the three displayed) with 
their partners using the sentence frame. Teacher will call on several 
students to share out their favorite book, and the class will vote on 
which book is the class favorite. The class will then brainstorm 
reasons with their partners why they like this book, using the sentence 
frame to complete the sentences. The teacher will call on three 
students who have different reasons for why this is their favorite 
book. Each student will draw a picture of their favorite book and why 


 


 
 


 
Students will recall the main ideas of each of the three books and share 
out these main ideas as prompted by the teacher.  
 
Students will actively listen. 
 


 
 


 
 
Students will contribute ideas to create the sentence frame that the class 
will use (guided by the teacher).  Students will help teacher spell high-
frequency words and segment the phonemes of words that are not high-
frequency words.  
 


 
 
Several students will model the sentence frame “My favorite book is 
_____ because __________” and then all students will use the sentence 
frame to state their opinions to their partners. Students will share out 
their favorite books and then the class will vote on the class favorite. 
Students will brainstorm reasons why this is their favorite with their 
partners, using the above sentence frame. Three students will share out 
three different reasons why this is the class favorite and draw pictures to 
accompany the sentences. Students will complete the sentence frame 
three times as a class, contributing their ideas by raising their hands.  
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it is their favorite, and together the class will complete the sentence 
frame three times using different reasons why in each of the three 
frames (with three different pictures).  The teacher uses these three 
different sentence frames to again reiterate that we have different 
opinions and we can use writing to state these opinions.  
Independent Practice (20 minutes): 
Teacher will prompt students to draw a picture of their favorite book 
(of the three displayed) with details about why it is their favorite book 
and independently complete the sentence frame “My favorite book is 
________ because __________.”  Teacher will instruct students that 
they must give a reason for their opinion that is different from the 
reasons already discussed by the teacher and class.  Teacher will 
circulate around the room and conference with individual students. 
Students who do not have the ability to sound out the words and write 
the sentence on their own will dictate the sentence to the teacher.    
Closure (5 minutes): 
Teacher brings the class back together to share during Author’s 
Chair. Teacher asks three students who have created exemplar 
sentences to read their sentences to the class. 


Students will listen actively.    
 
 


 
 


Students will independently draw a picture that depicts their favorite 
book (of the three displayed) and why it is their favorite and then 
complete the sentence frame “My favorite book is ______ 
because_____.” Students will conference with the teacher and teacher 
will transcribe their dictated sentences as necessary.  
 


 
 
Three students will share with the class during Author’s Chair as 
prompted by the teacher.  The other students will actively listen as 
students share. 


5 


Assessment: Students will be able to use a combination of drawing, 
dictating, and writing to compose opinion pieces in which they tell a 
reader the topic or the name of the book they are writing about and 
state an opinion or preference about the topic or book.   
45 minutes: 
Teacher will tell students that today they will have the opportunity to 
share their opinions about their favorite games, school subjects, and 
places.  This is important because in life we need to be able to share 
our opinions with other people.  Teacher will discuss each category 
and three examples of that category, one at a time.  For example, you 
will choose your favorite game out of Four Corners, Jump Rope, and 
Basketball (teacher will write these categories on the board for 
students to reference).  After discussing the category and the three 
options students have to choose from, teacher will instruct students to 
work independently to state and explain their opinion about that 
category in writing and through a picture. Teacher will provide 
independent work time for the category previously discussed.  
Teacher will not assist students as they complete the assessment item, 


 


 
 


 
Students will listen actively as the teacher provides examples of the 
categories and provides directions.  Students will work independently to 
complete each assessment item.  Students will dictate their sentences to 
the teacher as necessary and teacher will transcribe student sentences.   
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but will transcribe their dictations as necessary.   
*This exact process will be repeated two more times to conduct the 
second and third assessment items in which students will select their 
favorite school subjects and then their favorite places.  Each chunk of 
the assessment should take approximately 15 minutes for a total of 45 
minutes.   


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 
 
First Assessment Item: Students will be prompted to choose their favorite game out of Four Corners, Jump Rope, and Basketball.  Students will be 
prompted to write a sentence expressing their opinion about their favorite game and draw a picture to accompany their sentence.  
Second Assessment Item: Students will be prompted to select their favorite school subject out of reading, math, and science.  Students will be prompted to 
write a sentence expressing their opinion about their favorite school subject and draw a picture to accompany their sentence.  
Third Assessment Item: Students will be prompted to select their favorite place out of the park, the school playground, and the pool.  Students will be 
prompted to write a sentence expressing their opinion about their favorite place and draw a picture to accompany their sentence.  
 
The following rubric will be used to evaluate each assessment item:  


Point value Expression of Opinion Drawing Writing/Dictating 
3 points Student wrote about his/her favorite 


____ and provided a reason for why it is 
his/her favorite ____. Student may have 
used a sentence frame similar to “My 
favorite ______ is _________ because 
__________.”  


The drawing illustrates the student’s 
favorite ____ and corresponds to his/her 
opinion of why this is his/her favorite 
______.  


Student independently writes a sentence that uses 
the sentence frame “My favorite ______ is 
_______ because ______” or the equivalent and 
gives a reason for why ______ is his/her favorite 
_____ without prompting from the teacher.  


2 points Student wrote a reason for why they had 
a favorite ______, but did not directly 
state his/her opinion that ______ is 
his/her favorite _______.  


Drawing is of favorite _____ but does not 
correspond to opinion of why this _____ 
is the student’s favorite.  


Student is unable to write a sentence 
independently, but is able to correctly dictate the 
sentence in its entirety to the teacher without 
prompting.  


1 point Student wrote the sentence frame “My 
favorite ____ is _______” or the 
equivalent of that but did not explain 
why it was his/her favorite _____. 


Drawing does not correspond to favorite 
______ selected by student.   


Student is unable to write a sentence 
independently, and needs prompting from the 
teacher while dictating the sentence.  


0 points Student’s sentence does not indicate an 
opinion of a favorite ______ or why it 
was a favorite.  


Drawing not included.  Student is unable to write or dictate a sentence 
with or without prompting stating his/her favorite 
________ and reason why.  


 
*A student can earn a total of 9 points per assessment item.  Students must earn 23 out of 27 points (85%) to achieve mastery.   
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  Kindergarten Content Area  Reading 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


By this point in the year, kindergarten students have already spent time focusing on identifying the main ideas in 
texts. The concepts of similar and different have been thoroughly explored in mathematics and science lessons. 
Students have also been exposed to numerous non-fiction texts and they are knowledgeable of the components 
of these texts.  Kindergarteners have had ample practice with independently reading Reading A-Z books. In this 
unit, students will build upon this ability to compare and contrast items by learning how to do so with two texts 
on the same topic.  


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These reading lessons will be taught during CASA Academy’s hour-long “Reading Comprehension Integrating 
Science and Social Studies” block as described in the Program of Instruction. This particular unit does not link 
specifically to a kindergarten science or social studies standard; therefore, the remainder of the block each day is 
spent explicitly teaching a science or social studies unit separate from the reading unit.  Please note that the 
times spent on reading instruction each day vary, so the teacher will plan the science/social studies unit to fit 
within the given daily times.  These lessons follow the direct instruction model, including setting a purpose for 
learning, introduction to new material, guided practice, independent practice, and closure.  Additionally, these 
lessons use authentic approaches as they utilize real books like those that students interact with on a daily basis 
and set an authentic purpose for learning each day. 


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: K  
Strand: Reading Standards for Informational Text (RI)  
Cluster: Integration of Knowledge and Ideas  
Standard: #9 - With prompting and support, identify basic similarities in and differences between two texts on 
the same topic (e.g., in illustrations, descriptions, or procedures). 
 
K.RI.9 With prompting and support, identify basic similarities in and differences between two texts on the same 
topic (e.g., in illustrations, descriptions, or procedures). 


Materials/Resources Needed 


Books: Water, Water, Everywhere, Follow the Water from Brook to Ocean, From Seed to Pumpkin, The 
Pumpkin Book 
Reading A-Z books: Places Plants and Animals Live, Where Animals Live, Winter, Winter Fun, Grow 
Vegetables Grow, and Where Plants Grow  
Venn diagram charts, Venn diagrams, sentence frame worksheets  


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will identify basic similarities between two texts 
on the same topic. 
Intro to New Material (5 minutes):  
Teacher will explain to students that this week we are going to be 
learning how to find similarities, or things that are the same, and 
differences in two books. Teacher asks students why it is important to 
be able to say what is the same and what is different in two books. 
Teacher facilitates a discussion that concludes that as good readers, 
we can understand what we are reading better when we can do this. 
Teacher will explain to students that today we are going to be 
focusing on finding things that are similar, or the same, in two books. 
To activate knowledge of similarity, teacher will call two students to 
the front and write a list on the board with student input of 
similarities between the two students. Teacher will repeat this 
exercise by holding up two objects, and make a list of similarities 
with student input. Teacher will explain that we do the same thing 
when we are reading books.   
Guided Practice (15 minutes): 
Teacher reads aloud the following books: Water, Water, Everywhere 
and Follow the Water from Brook to Ocean. After the first story, 
teacher facilitates discussion among students of the main ideas in the 
book. Teacher reads second book. While reading, teacher stops to 
allow students to share with each other similarities between the two 
books and makes a list of student ideas on the board. Teacher will ask 
students to show thumbs up/thumbs down to show if something is a 
similartity between the two books or not.  Teacher will note which 
students are showing thumbs up/thumbs down correctly when asked 
whether something is a similarity between the two books. At the 
conclusion of the story, teacher reads list aloud with students to 
reiterate the similarities the class has identified in the two texts. 
Teacher asks each student to name a similarity in the two texts as a 
final check for understanding. 
 


 
 


 
Students will listen actively and participate in discussion.  Students will 
provide examples of similarities for class lists by raising hands.  
 
 


 
 


 
 


 
 
Students will listen actively to the books read aloud. Students will share 
aloud the main details from the first book. Students will think-pair-share 
with partners during the reading of the second book about similarities 
between the two books. When a student shares a similarity found, the 
rest of the students will thumbs up/thumbs down whether this is a 
similarity as a check for understanding (thumbs up indicates similarity, 
thumbs down indicates not a similarity). Students will share with the 
class similarities that they have found in the two books. Students will 
echo-read list with teacher. Each student will name a similarity as a final 
check for understanding.   
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Independent Practice (15 minutes):  
Teacher informs students that it is time for them to practice finding 
similarities between two books on their own. Teacher will choral read 
with students Places Plants and Animals Live and Where Animals 
Live and students will create a list at their desk of similarities 
between the two books. Students who had difficulty with the final 
check for understanding work in a small group with the teacher using  
the texts.  As students demonstrate mastery, teacher releases them to 
independent practice. As students work, teacher will circulate the 
room to monitor student practice and assist students as necessary.  
Closure (5 minutes):  
Teacher brings the class back together. Teacher asks three students 
who have created exemplar lists to share similarities found in the two 
books.  Teacher prompts other students to show thumbs up/thumbs 
down if they agree/disagree that these are similarities.  Teacher tells 
the class that he/she is so proud of their hard work today, and that 
tomorrow we are going to be thinking about differences between two 
books.  


 
 
Students will choral read the books and then move to their seats where  
they write a list of the similarities found in the two books. Students who 
have not demonstrated mastery during teacher check for understanding 
before release to independent practice will work with teacher on finding 
similarities between the two books, and as they start to demonstrate 
mastery, will move to work independently at their seats to complete their 
list.  
 
 


 
Students will listen actively on the front carpet to student share-out of 
similarities. Students will show thumbs up/thumbs down if they 
agree/disagree that these are similarities. Students will listen actively.   


2 


Objective: Students will identify basic differences between two texts 
on the same topic. 
Intro to New Material (5 minutes):  
Teacher will ask students to state what we are learning about this 
week, and what we learned about yesterday, prompting as necessary.  
Teacher asks students why it is important to be able to say what is the 
same and what is different in two books. Teacher facilitates a 
discussion that concludes that as good readers, we can understand 
what we are reading better when we can do this. Teacher will explain 
to students that today we are going to be focusing on finding things 
that are different between two books. To activate knowledge of 
differences, teacher will call two students to the front and write a list 
on the board with student input of differences between the two 
students. Teacher will repeat this exercise by holding up two objects, 
and make a list of differences with student input. Teacher will explain 
that we do the same thing when we are reading books.   
Guided Practice (15 minutes): 
Teacher reads aloud the following two books from yesterday to 
activate student memory of the details of the books: Water, Water, 


 
 


 
Students will listen actively and raise hands to state objective and why it 
is important. Students will provide examples of differences for class lists 
by raising hands. Students will listen actively.   
 


 
 


 
 


 
 
Students will listen actively to the books read aloud. Students will think-
pair-share with partners during the reading of the second book about 
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Everywhere and Follow the Water from Brook to Ocean. While 
reading, teacher stops to allow students to share with each other 
differences between the two books and makes a list of student ideas 
on the board. Teacher will prompt students to show thumbs 
up/thumbs down to indicate differences between the two books and 
will note which students are showing thumbs up/thumbs down 
correctly. At the conclusion of the story, teacher echo-reads list aloud 
with students to reiterate the differences the class has identified in the 
two texts.  Teacher asks each student to name a difference between 
the two texts as a final check for understanding. 
Independent Practice (10 minutes):  
Teacher informs students that it is time for them to practice finding 
differences between two books on their own using the books we 
found similarities with yesterday. Teacher will choral read with 
students the books Places Plants and Animals Live and Where 
Animals Live, and students will create a list at their desk of 
differences between the two books. Students who had difficulty with 
the final check for understanding work in a small group with the 
teacher using the texts.  As students demonstrate mastery, teacher 
releases them to independent practice. As students work, teacher will 
circulate the room to monitor student practice and assist students as 
necessary.  
Closure (5 minutes):  
Teacher brings the class back together. Teacher asks three students 
who have created exemplar lists to share differences they found in the 
two books. Teacher prompts other students to show thumbs 
up/thumbs down if they agree/disagree that these are differences.  
Teacher tells the class that he/she is so proud of their hard work 
today, and that tomorrow we are going to be thinking about both 
similarities and differences in two books. 


differences between the two books. When a student shares a difference 
found, the rest of the students will show thumbs up/thumbs down to 
indicate whether this is a difference as a check for understanding. 
Students will echo-read list with teacher.  Students state a difference 
they found between the two books as prompted by the teacher.   
 
 


 
 
Students will choral read with the teacher the two books and then move 
to their seats to write a list of the differences found in the two books. 
Students who have not demonstrated mastery during teacher check for 
understanding before release to independent practice will work with 
teacher on finding differences between the two books, and as they start 
to demonstrate mastery, will move to work independently at their seats 
to complete their lists.  
 


 
 


 
Students will listen actively on the front carpet to student share-out of 
differences. Students will show thumbs up/thumbs down to indicate they 
agree/disagree that these are differences.  Students listen actively to the 
teacher.   


3 


Objective: Students will identify basic similarities and differences 
between two texts on the same topic using a Venn diagram.   
Intro to New Material (10 minutes): 
Teacher will have students recall week’s objective of identifying 
basic similarities and differences between two texts and why it is 
important, prompting students as necessary. Teacher will inform 
students that today we are going to be using a Venn diagram to show 


 


 
 
Students will listen actively and raise hands to state objective and why it 
is important. Students will help teacher recall similarities and differences 
from lists. Students will use hand signal for similar (thumbs up) and 
hand signal for different (thumbs down), to indicate where teacher 
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how we can identify similarities and differences between two texts. 
Teacher will model how to create a Venn diagram for the stories 
Water, Water, Everywhere and Follow the Water from Brook to 
Ocean using the lists of similarities and differences the class created 
the previous two days. Teacher will prompt students to show thumbs 
up/thumbs down to indicate similarities and differences and where 
teacher should place the items in the Venn diagram.   
Guided Practice (15 minutes):  
Teacher will read aloud the two books From Seed to Pumpkin by 
Wendy Pfeffer (from Common Core list) and The Pumpkin Book by 
Gail Gibbons.  Teacher will stop at various points in the story to 
allow students to think-pair-share similarities and differences. 
Teacher will provide Venn diagrams for each table group. Working 
together as a group, students will list similarities and differences 
between the two books.  Teacher will circulate the classroom 
monitoring groups, making note of students who are struggling to 
perform the objective, and assisting as necessary. Teacher will call 
students back whole-group and prompt each table group to come to 
the front of the room and write one similarity and one difference that 
their table found onto a Venn diagram poster.    
Independent Practice (15 minutes):  
Teacher informs students that it is time for them to practice finding 
similarities and differences between two books on their own. Teacher 
will provide students with the following two books from Reading A-
Z: Grow Vegetables Grow and Where Plants Grow.  Students will 
read the texts then will independently create a Venn diagram 
illustrating similarities and differences.  While the rest of the class 
creates their Venn diagrams independently, the teacher works with 
the students who did not demonstrate mastery as determined by 
teacher observations during the guided practice.  As students 
demonstrate mastery, teacher releases them to independent practice. 
As students work, teacher will circulate the room to monitor student 
practice and assist students as necessary.  
Closure (5 minutes):  
Teacher brings the class back together. Teacher asks several students 
who have created exemplar Venn diagrams to each share a similarity 
or a difference they found in the two reading A-Z books and place 
them on a group Venn diagram.  


should place each item on Venn diagram.  
 
 


 
 


 
Students will actively listen to the teacher read aloud of the two books. 
Students will think-pair-share with partners similarities and differences 
between the books. Students will work together cooperatively at tables, 
contributing similarities and differences and writing them in the correct 
places on the Venn diagram. Students will contribute items to the class 
Venn diagram.  
 


 
 


 
 
Students will work independently at their desks, reading the Reading A-
Z texts, creating their Venn diagrams, and placing similarities and 
differences found onto their Venn diagrams.  A small group of students 
who did not demonstrate mastery of the objective will work with the 
teacher in further guided practice.  Students will return to their seats to 
complete the independent practice as directed by the teacher.   
 


 
 


 
Several students will share with the class as prompted by the teacher.  
Other students will listen actively on the front carpet to student share-out 
of  similarities and differences and their placement on the Venn diagram.  
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4 


Objective: Students will identify basic similarities and differences 
between two texts on the same topic using sentence stems.  
Intro to New Material (5 minutes): 
Teacher will have students recall week’s objective of identifying 
basic similarities and differences between two texts, prompting 
students as necessary. Teacher will inform students that today we are 
going to be using our Venn diagrams to say and write complete 
sentences about similarities and differences in two books.  Teacher 
will post the following sentence frames on the board and ask students 
to echo-read: “These two books are similar because __________” and 
“These two books are different because __________.” To model, 
teacher will use the Venn diagram created during Introduction to New 
Material yesterday. Teacher will place similarities and differences 
into appropriate sentence frames, writing the sentences on the board.   
Guided Practice (10 minutes):  
Teacher will review the two books From Seed to Pumpkin by Wendy 
Pfeffer (from Common Core list) and The Pumpkin Book by Gail 
Gibbons from yesterday’s read aloud, referencing the similarities and 
differences indicated in the Venn diagram from yesterday.  Teacher 
will prompt various students to use the appropriate sentence frames to 
share verbally the similarities and differences between the books and 
have other students echo-read the students’ sentences.   Teacher will 
have chart paper on the front board to record students’ sentences, and 
students will have worksheets that use the same sentence prompts as 
on the chart paper that they will be filling in simultaneously. Teacher 
will stop before all similarities and differences have been placed into 
sentence frames and have students complete the final two sentence 
frames on their own as a check for understanding. 
Independent Practice (10 minutes):  
Teacher informs students that it is time for them to practice writing 
their own sentence frames to identify similarities and differences 
using the Reading A-Z books Grow Vegetables Grow and Where 
Plants Grow that they read yesterday.  Teacher will prompt students 
to use their Venn diagrams from yesterday as they place the 
similarities and differences into sentence frames.  Students who had 
difficulties placing the final two similarities and differences into 
sentence frames during guided practice will work in a small group 
with the teacher. As students demonstrate mastery, teacher releases 


 
 


 
Students will actively listen and recall week’s objective. Students will 
echo-read the sentence frames as they are posted and listen to the 
teacher’s model.   
 
 


 
 


 
 
Students listen actively as the teacher reviews the books and Venn 
diagram from yesterday.  Then students will use similarities and 
differences from the Venn diagram to complete the sentence frames.  
Students will echo the sentences using the sentence frame after another 
student has said it. Students will copy the sentences onto their 
worksheets.  Students will complete the final two sentence frames 
independently as a check for understanding.  
 


 
 


 
 


Students will work independently at their desks completing the sentence 
frames, using the given texts and their Venn diagrams from yesterday. 
Students who had difficulties placing the final two similarities and 
differences into sentence frames during guided practice will work in a 
small group with the teacher. As students demonstrate mastery, they will 
return to their seats to complete the independent practice.   
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them to independent practice. As students work, teacher will circulate 
the room to monitor student practice and assist students as necessary.  
Closure (5 minutes):  
Teacher brings the class back together. Teacher asks several students 
who have created exemplar sentence frames to write their sentences 
on the front board. Teacher prompts other students to show thumbs 
up/thumbs down if they agree/disagree that these are similarities and 
differences between the information presented in the two books.   


 
 
Several students will share with the class by writing their sentences on 
the front board.  Students will listen actively on the front carpet to 
student share-out of sentence frames. Students will show thumbs 
up/thumbs down if they agree/disagree that these are similarities and 
differences. 


5 


Assessment: With prompting and support, identify basic similarities 
in and differences between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures). 
5 minutes: Teacher will explain to students that today we will have 
the chance to show how well we have learned the objective of 
identifying similarities and differences between two books with the 
same topic. Teacher shows students exemplar Venn diagram and 
sentence frames from days three and four. Teacher reminds students 
to follow the same steps today to say the similarities and differences 
between the texts.  
25 minutes: Teacher provides students with necessary books and the 
assessment and directs students to complete the assessment.  Teacher 
reads the assessment items aloud as needed by students and walks 
around to monitor student progress.  However, teacher does not assist 
students with anything related to the objective. Teacher has students 
read Venn diagram and sentence frames aloud to assess using the 
answer key and scoring rubric below.   


 
 


 
Students listen actively.  
 
 


 
 
Students complete the assessment at their desks independently. 


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


 
Summative Assessment, Answer Key, and Scoring Rubric: 
 
* Sentence stem responses are open-ended but should include responses similar to the exemplar responses listed in bold within the assessment below. As 
long as the response provides similar information (or information that completes the sentence stem accurately according to the texts), it will be considered 
correct even if the sentences are not exactly like the ones written below.  There are a total of eight points that can be earned on the summative assessment 
and all assessment items will together determine a student’s proficiency with the given standard.  Students must earn at least seven out of eight points (88%) 
to demonstrate mastery.  (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to earn exactly 85%.)  
Points are awarded as stated in the answer key and scoring rubric below.   
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1.  Using the Reading A-Z texts Winter and Winter Fun, create a Venn diagram to identify similarities and differences between the texts, noting two 
similarities and two differences.  
 
Sample Venn Diagram:  


 
 
Venn Diagram Rubric:  
 0 points 1 point 2 points 
Lists 
Similarities 


Student does not list any accurate similarities 
that the books share.   


Student lists 1 accurate similarity that the 
books share. 


Student lists 2 accurate similarities that the 
books share.   


Lists 
Differences 


Student does not list any accurate differences 
between the two books.     


Student lists 1 accurate difference between 
the two books.   


Student lists 2 accurate differences between 
the two books.     


 
Using your Venn diagram, complete the sentence frames to identify how the two books are similar.  


2.  Winter and Winter Fun are similar because both books talk about mittens that you wear in the winter. (1 point) 
3.  Winter and Winter Fun are similar because there are sleds in both books and you use them in winter. (1 point)     


 
Using your Venn diagram, complete the sentence frames to identify how the two books are different.  


4.  Winter and Winter Fun are different because Winter talks about snow and Winter Fun talks about hats. (1 point)  
5.  Winter and Winter Fun are different because Winter talks about ice skates and Winter Fun talks about boots. (1 point)   
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  2 Content Area  Math 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


At this point in the year, students will have developed strong number sense; they will know how to identify and 
write whole numbers through 999, count forward and backward to 999, order at least three whole numbers, and 
compare two whole numbers through 999.  They will also have the ability to add and subtract one- and two-digit 
numbers with and without regrouping.  They will know how to apply their operations skills to solve word 
problems.  These skills, especially comparing whole numbers, will be critical for mastering the skills in this unit.  


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These math lessons will serve as the “Math Content Lesson” as described in the Program of Instruction.  A large 
focus for math content lessons is developing conceptual understanding, which is accomplished in these lessons 
through the variety of hands-on activities designed to help students develop a deep understanding of measuring 
objects using a variety of units. These lessons follow the direct instruction model, including setting a purpose for 
learning, introduction to new material, guided practice, independent practice, and closure.  Additionally, these 
lessons use authentic approaches as they utilize materials that students interact with on a daily basis and set an 
authentic purpose for learning each day.  This unit is a critical prerequisite to learning to measure objects in 
inches and centimeters, which will directly follow this unit.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 2  
Domain: Measurement & Data (MD)  
Strand: Measure and estimate lengths in standard units  
Standard: #2 - Measure the length of an object twice, using length units of different lengths for the two 
measurements; describe how the two measurements relate to the size of the unit chosen. 
 
2.MD.2 Measure the length of an object twice, using length units of different lengths for the two measurements; 
describe how the two measurements relate to the size of the unit chosen. 


Materials/Resources Needed 
Large assortment of classroom objects for comparison stations, unifix cubes, beans, paperclips, rulers, paper 
strips, pink erasers, reading books, whiteboards and markers, sticky notes, chart paper, independent practice 
worksheets, graphic organizers to record measurements  


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to make comparisons (i.e., 
longer/shorter/about the same) of two or more objects based on some 
measurable attribute. 
Introduction to New Material (10 minutes):  
Teacher holds up two stacks of unifix cubes, one longer than the other, 
and asks students to be good mathematicians and notice as many 
things about the sticks as they can.  Teacher encourages students to use 
words like taller, longer, shorter, etc.  Teacher takes out a tape 
measure and a ruler and tells students we are going to work on 
understanding what it means to measure something.  Teacher and 
students discuss why measuring is important and how we use it in our 
daily lives (i.e. getting feet measured for shoes, objects measured for 
home construction projects).  Teacher informs students that the first 
step in learning measurement is being able to compare two or more 
objects.  When we compare, we are deciding which objects are taller, 
shorter, or longer.  Teacher defines each word and gives examples 
(i.e. when we talk about what’s tallest we are talking about something 
that is vertical).  Teacher holds up two objects at a time and models 
comparing those two objects using the vocabulary words taller, 
shorter, and longer.  Teacher repeats this a few times with various 
objects.   
Guided Practice (10 minutes):  
Teacher will ask students to help him/her compare an assortment of 
objects, some immediately tangible and some not (i.e., which is longer, 
this bean or this pencil?  Which is shorter, our school building or our 
hamster?)  Teacher assigns each object a one or a two and asks 
students to hold up that many fingers to indicate their answers.  
Teacher will distribute sticky notes and ask students to put their names 
on them and number them one through three.  Teacher will present 
three pairs of two objects, and ask students to write down which in the 
pair is longer, shorter, and taller.  Teacher will collect sticky notes to 
use as a final check for understanding and will quickly determine 
which students need further help. 


 
 


 
Students listen actively and respond to the teacher’s questions.  
Students discuss why measuring is important and how they use it in 
their daily lives.  Students listen actively as the teacher models 
comparing objects.   
 


 
 


 
 


 
 


 


 


 


All students answer questions about comparing two objects by holding 
up fingers as asked.  Students will write down their final checks for 
understanding on their sticky notes and give the sticky notes to the 
teacher. 
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Independent Practice (20 minutes):  
Teacher sets expectations and directs students to independently visit 
different stations, with a graphic organizer, to compare pairs of 
objects.  While most of the students are completing the independent 
practice, the teacher will work with students who did not demonstrate 
mastery of the objective on the final check for understanding.  Teacher 
will work with students until they demonstrate mastery of the 
objective, then release students to complete the independent practice.   
Closure (5 min): Teacher will bring students back together.  Teacher 
will tell students to imagine a time when they needed to measure 
something and volunteer responses.  Teacher will tell students that 
they are now one step closer to measuring those objects themselves.   


 


Students visit various stations as directed by the teacher.  At each 
station, students compare a pair of objects and record their comparisons 
using the vocabulary words, taller, shorter, and longer in their graphic 
organizers.  Meanwhile, students who did not demonstrate mastery 
work with the teacher in a small group.  As students demonstrate 
mastery, students are released to independent practice.   
 


Students will share times when they needed to measure things in real 
life as directed by the teacher.  Students will listen actively as other 
students share their responses.   


2 


Objective:  Students will be able to measure objects using a variety of 
measuring units (paperclips, strips of paper, beans, etc.).   
Introduction to New Material (10 minutes): 
Teacher reminds students that this week we are learning how to 
measure objects so that we can measure things in real life!  Teacher 
will quickly show students two objects and ask students to describe the 
objects to their partners using the vocabulary words taller, shorter, 
and/or longer that they learned yesterday.  Teacher will prompt several 
students to share their responses.   
Teacher will tell students that today we will learn how to measure 
objects using a variety of different units. Teacher tells students that 
today we are going to use paperclips, unifix cubes, pink erasers, beans, 
and our reading books to measure items.  Teacher tells students that 
when we match items like these to an object to compare them, we are 
creating a number called a measurement – for example, we will 
determine that one pencil is some number of beans long and some 
number of paper clips long, etc.  In this case, whatever object we are 
measuring with is called our unit.   
Teacher models measuring a book using paperclips.  Teacher describes 
how he/she is measuring by lining up the units back-to-back to make 
sure there are not any gaps in between.  Teacher records the length of 
the book (using paperclips as the unit) on chart paper.  Teacher repeats 
modeling with a few additional objects and various units.  Teacher 
asks students to share with a partner how he/she is measuring the 
objects (lining objects up back-to-back, lining the objects up on their 


 
 
 
 
Students look at the two objects and describe the objects to their 
partners using the vocabulary words taller, shorter, and/or longer.  
Students share responses with the class as directed by the teacher while 
other students listen actively.   
 
 
 
Students listen attentively as the teacher models.   
 
 
 
 
 
 
 
 
Students listen attentively as the teacher models.  Students share with 
their partners, describing how the teacher is measuring the objects.  
Several students share their responses while other students listen 
actively.   
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longest sides, etc.).  Teacher asks several students to share their 
responses.   
Guided Practice (15 minutes):   
Teacher tells students that they will practice measuring a variety of 
objects using different units.  Teacher reminds students to make sure 
they are lining up the units carefully so they get a correct 
measurement.  Teacher prompts students to find their partners and 
begin visiting the stations around the room.  Each station has an object 
to measure and a unit with which to measure the object.  Teacher 
reminds students to record their measurements on their papers.  
Teacher circulates as students work to ask probing questions and to 
correct any misconceptions.   
Teacher brings the class back together and passes out independent 
practice worksheets.  Teacher asks students to complete the check for 
understanding problem on the worksheet, using the units on their 
tables to measure the given objects.  Teacher quickly circulates to 
determine which students have mastered the objective and which 
students require further practice.   
Independent Practice (15 minutes):   
Teacher directs students to complete the independent worksheet, 
measuring a variety of classroom objects using the units on their 
tables.  Meanwhile, teacher pulls a small group of students who 
require additional assistance with the objective based on data from the 
check for understanding.  Teacher works with these students in further 
guided practice and releases students to independent practice once they 
demonstrate mastery of the objective.   
Closure (5 minutes): 
Teacher brings the class back together.  Teacher prompts students to 
describe to a partner the process for measuring objects using various 
units.  


 


 


 


Students practice measuring a variety of objects using different units by 
lining up the units carefully so they get a correct measurement.  
Students work with partners visiting various stations and measuring the 
objects at each station. Students record their responses on their papers.  
 
 


 


Students complete the check for understanding problem on the 
worksheet, using the units on their tables to measure the given objects.  
 


 
 


 


Students complete the independent practice worksheet, measuring a 
variety of classroom objects using the units on their tables.  A small 
group of students works with the teacher in further guided practice.  
Students complete the independent practice as directed by the teacher.   
 
 


Students share with their partners the process for measuring objects 
using various units, listening attentively to their partners.       


3 


Objective: Students will be able to measure an object twice, using 
length units of different lengths (paperclips, strips of paper, beans, 
books, etc.) and describe how the two measurements relate to the size 
of the unit chosen. 


Introduction to New Material (15 minutes): 
Teacher will set an authentic purpose for today’s lesson by asking 


 
 
 
 
 
 
Students will respond to the teacher’s questions.  Students listen 
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students to think of a time when they or their families had to measure 
something.  Teacher will ask them what they used to measure that 
object, and if they can think of any particular reason that measuring 
tool was used.  Teacher will prompt student responses and tell students 
to hold on to their thoughts for later.   
Teacher tells students that now that we have a good grasp on 
measuring objects, we are going to measure the same object using two 
different units!  We will talk about how measurements are different 
based on the units we use to measure.   
Teacher models measuring a book using paperclips and then with 
beans.  Teacher describes how he/she is measuring by lining up the 
units back-to-back to make sure there are not any gaps in between.  
Teacher records the lengths of the various units on chart paper. After 
modeling measuring with various measuring units, teacher will ask 
students to comment on what is different about the two numbers and 
why.  Teacher will guide students to the conclusion that the 
measurements are different based on the sizes of the two units used to 
measure the objects (For example, beans are much smaller than unifix 
cubes so the measurement using beans will be greater than the 
measurement using unifix cubes because more beans were used.)   
Guided Practice (15 minutes): 
Teacher informs students that they will now visit a variety of stations 
to measure and record measurements on their own.  Teacher directs 
students to visit different stations at which there are a variety of 
objects to measure and two different units (i.e. beans and paperclips or 
paper strips and unifix cubes).  Teacher has students measure objects 
with the units and record measurements in a graphic organizer.  
Students also record which unit of measurement required more units to 
measure and why (i.e. it took more beans to measure this book than 
paperclips because beans are smaller).  As students work, teacher will 
circulate to assist students and make note of any students who are 
struggling.   


Teacher will pull students back together and pass out the independent 
worksheet for the day.  Teacher will direct students to complete a final 
check for understanding question on their papers where they will use 
beans and unifix cubes to obtain two measurements of an object and 
explain the difference between the two measurements.  Teacher will 
quickly walk around to make note of any students who did not master 


attentively.   
 
 
 
 
Students will listen attentively.   
 
 
 
 
Students will listen actively as the teacher models.  Students will 
comment on what is different about the two measurements and why.   
 
 
 
 
 
 
 
 
 
 
Students will listen to the teacher’s directions.  Students will visit 
different stations at which there are a variety of objects to measure and 
two different units (i.e. beans and paperclips or paper strips and unifix 
cubes).  Students will measure objects with the units and record 
measurements in a graphic organizer.  Students also record which unit 
of measurement required more units to measure and why (i.e. it took 
more beans to measure this book than paperclips because beans are 
smaller).  
 
 
 
 
Students will complete a final check for understanding question on their 
papers where they will use beans and unifix cubes to obtain two 
measurements of an object and explain the difference between the two 
measurements.   
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the final check for understanding question.   
Independent Practice (10 minutes): 
Teacher directs students to complete the independent practice 
worksheet where they will use various units to measure objects two 
different ways and explain the differences between the two 
measurements.  Meanwhile, the teacher will work with a small group 
of students who did not master the final check for understanding 
question to provide further guided practice.  As students demonstrate 
mastery, teacher will release them to independent practice.   
Closure (5 min):  
Teacher and students will discuss the problems encountered with 
measuring with different units (for example, “If I measure something 
with beans and you measure with paperclips, we will never have the 
same measurement, which could be confusing.  Also, measuring with 
beans is really hard – they are slippery and small!”).  Teacher and 
students will discuss why some units produce a higher measurement 
number than others (i.e. beans vs. long paper strips).  Discuss what the 
numbers of units mean – i.e., a book is 20 beans long.  That is our 
measurement, a number that gives us a comparison, and a number that 
represents how many of something it takes to match the length of an 
object.  Discuss how this might be useful in real life (i.e., we want to 
know how deep a pool is to see if it is safe to dive, so we need to know 
if there is enough room for our bodies to travel through the water 
without hitting our heads). 


 
 
 
Students will complete the independent practice worksheet.  A small 
group of students will work with the teacher in further guided practice.  
As students demonstrate mastery of the objective, students will 
complete the independent practice.   
 
 
 
 
 
Students will listen to the teacher actively and discuss topics as 
prompted by the teacher.  Students will discuss the problems 
encountered while measuring with different units.  Students will discuss 
why some units produce a higher measurement number than others and 
what the number of units means.  Students discuss why measuring 
might be useful in real life.   


4 


Assessment: Measure the length of an object twice, using length units 
of different lengths for the two measurements; describe how the two 
measurements relate to the size of the unit chosen. 
5 minutes:  Teacher explains that today we will have the opportunity 
to show all that we have learned this week about measuring length. 
Teacher sets expectations for the assessment.   
40 minutes:  Teacher directs students to complete the assessment.  
Teacher walks around to monitor student progress but teacher does not 
assist students with anything related to the objective. 


 
 
 
 
Students listen actively.   
 
 
 
Students complete the assessment independently.   


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 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*Numbers one, two, four and five are each worth one point.  Numbers three and six are each worth two points (one point for writing the correct unit, for 
example, unifix cubes or erasers, and one point for the explanation).  There are a total of eight points that can be earned on the summative assessment and all 
assessment items will together determine a student’s proficiency with the given standard.  Students must earn at least seven out of eight points (88%) to 
demonstrate mastery.  (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to earn exactly 85%.)   
 
Summative Assessment:  


Use the screwdriver below to answer questions 1-3.   
 


 
 
1. Measure the length of the screwdriver using unifix cubes.     
 The screwdriver is about __________ unifix cubes long.  
2.  Now measure the length of the screwdriver using paperclips.   
 The screwdriver is about __________ paperclips long.  
3. Which of the two units (unifix cubes or paperclips) produced the greatest measurement?  Why?   
 ___________________ produced the greatest measurement because _____________________________________________________.    
 
Use the pencil below to answer questions 4-6.   


 
4. Measure the length of the pencil using beans.     
 The pencil is about __________ beans long.  
5.  Now measure the length of the pencil using erasers.   
 The pencil is about __________ erasers long.  
6. Which of the two units (beans or erasers) produced the smallest measurement?  Why?   
 _______________ produced the smallest measurement because _______________________________________________.    
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Answer Key: 
1.  5  
2.  3 or 4  
3.  Unifix cubes (1 point) produced the greatest measurement because they are smaller than the paperclips so you need more of them to measure the 
screwdriver (1 point).   (*Wording does not need to be exact, but same idea must be present to demonstrate understanding.)  
4.  14  
5.  3 
6.  Erasers (1 point) produced the smallest measurement because they are larger than the beans so you use less erasers than beans to measure the 
pencil (1 point). (*Wording does not need to be exact, but same idea must be present to demonstrate understanding.) 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  2 Content Area  Reading 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


Prior to starting this unit, students will have learned the difference between fiction and non-fiction texts.  They 
will know how to use non-fiction text features (e.g. headings, index, glossary) to locate specific information 
within texts.  They will have mastered a unit on identifying main idea and details and will build off this 
knowledge as they learn to compare and contrast in this unit.   


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These reading lessons will be taught during CASA Academy’s hour-long “Reading Comprehension Integrating 
Science and Social Studies” block as described in the Program of Instruction. This particular unit does not link 
specifically to a second grade science or social studies standard; therefore, the remainder of the block each day is 
spent explicitly teaching a science or social studies unit separate from the reading unit.  Please note that the 
times spent on reading instruction each day vary, so the teacher will plan the science/social studies unit to fit 
within the given daily times.  These lessons follow the direct instruction model, including setting a purpose for 
learning, introduction to new material, guided practice, independent practice, and closure.  Additionally, these 
lessons use authentic approaches as they utilize real books like those that students interact with on a daily basis 
and set an authentic purpose for learning each day. 


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 2  
Strand: Reading Standards for Informational Text (RI)  
Cluster: Integration of Knowledge and Ideas  
Standard: #9 - Compare and contrast the most important points presented by two texts on the same topic. 
 
2.RI.9 Compare and contrast the most important points presented by two texts on the same topic. 


Materials/Resources Needed 
Double Bubble Map, teacher copy of Flying Ace: The Story of Amelia Earhart, class sets of Amelia Earhart: A 
Legend in Flight (from Reading A to Z), The Story of the Statue (Reading A to Z), The Statue of Liberty by 
Lucille Recht Penner, Young Helen Keller, and Hellen Keller (Reading A to Z) 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 







A.6 Second Grade Reading CASA Academy Page 2 of 7 


 
 
Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective:  Students will be able to compare and contrast with 
simple topics. 
Introduction to New Material (5 minutes): 
Teacher will explain what compare and contrast mean. “Compare 
means to find the things that are alike. Contrast means to find the 
things that are different.”  Teacher will show students hand motions 
to show the difference between compare and contrast.  For compare, 
the teacher will bring his/her hands together and for contrast the 
teacher will pull his/her hands apart.  Teacher will have students 
make the motions while saying the definitions several times.  Teacher 
will explain that we must be able to compare and contrast in real life 
so that we better understand things and the world.  For example, 
when we are deciding which video game system to buy, a Wii or a 
PS3, we need to decide which one is the best choice for us to buy so 
we have to compare and contrast the different features of each one.  
Teacher will prompt a discussion about other things we might need to 
compare and contrast in our everyday lives.   
Teacher will explain that we are starting a unit on comparing and 
contrasting two nonfiction or informational texts.  Teacher will 
explain that we will be using a double bubble map to help with 
comparing and contrasting. Teacher will model how this works with 
dogs and cats, writing in similarities and differences of dogs and cats 
on the double bubble map.   
Guided Practice (10 minutes): 
Teacher will tell students that we will now try comparing and 
contrasting penguins and eagles (topics the class already knows a 
good deal about).  The teacher will direct students to create a new 
double bubble map as the teacher writes, comparing and contrasting 
penguins and eagles using student input.  Teacher will guide the 
conversation to ensure that students see the difference between 
comparing and contrasting.   
Teacher will direct students to complete one final similarity and one 
final difference between eagles and penguins as a final check for 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Students will make the hand motions for 
compare and contrast with the teacher while saying the definition several 
times.  Students will again use predetermined listening norms to 
demonstrate they are listening actively.   
 
 


 
 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.) while the teacher models.   
 


 
 
Students will create a double bubble map with the teacher to compare 
and contrast penguins and eagles.  Students will provide input as 
directed by the teacher.   
 
 


 
Students will find one final similarity and one final difference between 
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understanding.  Teacher will quickly check student responses to 
determine which students are able to compare and contrast the two 
topics independently.    
Independent Practice (10 minutes): 
Teacher will direct students to create a double bubble map comparing 
sharks and dolphins.  Meanwhile, the teacher will work with a small 
group of students who did not demonstrate mastery of the objective 
during the final check for understanding to provide further guided 
practice.  Teacher will release students to independent practice as 
they demonstrate mastery of the objective.   
Closure (5 minutes): 
Teacher will bring the class back together.  Teacher will ask students 
to think-pair-share to discuss the purpose of comparing and 
contrasting.  Teacher will circulate to listen to student responses.  
Teacher will ask several students with exemplar responses to share 
out with the class.   


the two animals as directed by the teacher.  
 
 
Students will create a double bubble map comparing sharks and 
dolphins.  A small group of students (who did not demonstrate mastery 
of the objective during the final check for understanding) will work with 
the teacher in further guided practice as directed by the teacher.  
Students will return to their seats and complete independent practice as 
directed by the teacher.   
 
 
Students will think-pair-share, discussing the purpose of comparing and 
contrasting.  Several students will share their responses with the class as 
directed by the teacher while other students listen actively to their 
responses.  


2 


Objective:  Students will be able to describe the most important 
points in texts.        
Introduction to New Material (10 minutes): 
Teacher will ask students to think back to the unit on main idea and 
details taught earlier in the year.  Teacher will ask students to think-
pair-share with a partner what main idea means.  Teacher will 
circulate to hear student responses and then ask a student to share out.  
Teacher will prompt a discussion about why it is important for us to 
be able to identify the main idea of a text (because it will help us to 
understand the topic better).   
Teacher will explain that this week we will build on our knowledge 
of main idea to compare and contrast the most important points in 
two texts about the same topic.  Today we will start by identifying the 
most important points in two different texts.  Teacher reads selected 
parts of Flying Ace: The Story of Amelia Earhart aloud to students.  
As the teacher reads, he/she models finding the most important points 
in each chosen section and writing them down on chart paper.  
Teacher discusses how he/she knows the chosen points are the most 
important (because they are what the text is mostly about).   


 
 


 
Students think-pair-share with their partners, discussing what main idea 
means.  One student shares out while other students listen actively.  
Students discuss why it is important to be able to identify the main idea 
of a text.   
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.) while the teacher models.   
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Guided Practice (15 minutes): 
Teacher directs students to create their own charts with their partners.  
Teacher specifies sections of Amelia Earhart: A Legend in Flight 
(from Reading A to Z) for students to read with their partners.  
Students read the sections with their partners, recording the most 
important points in each section.  The teacher circulates to assist 
students as necessary.  After each short section of text, the teacher 
brings the class back together to engage students in a discussion of 
the most important points and to ensure students have recorded 
accurate information on their charts.  
Teacher brings students back together and assigns one final section of 
text for students to read independently.  Teacher directs students to 
write the most important point in the section on their whiteboards and 
quickly checks student responses.   
Independent Practice (15 minutes): 
Teacher directs students to complete independent practice, reading 
sections of Young Helen Keller and Helen Keller, and recording the 
most important points from each section in a new chart.  Meanwhile, 
teacher pulls a small group of students who did not demonstrate 
mastery of the objective based on the final check for understanding or 
who require assistance reading a grade level text.  Teacher provides 
additional guided practice or support reading the text to these students 
and releases students to independent practice once they demonstrate 
mastery.   
Closure (5 minutes): 
Teacher brings the class back together.  Teacher asks students to 
think-pair-share with their partners about how they can apply today’s 
learning in their independent reading.  Teacher circulates to hear 
student responses and asks several students with exemplar responses 
to share out.    


 
 
Students create their own charts with their partners.  Students read 
assigned sections of Amelia Earhart: A Legend in Flight, recording the 
most important points in each section.  After each short section of text, 
students discuss the most important points in each section with the class.  
Students check to make sure they have accurate information recorded in 
their charts as prompted by the teacher.   
 


 
Students read one final section independently.  Students write the most 
important point in the assigned section on their whiteboards and show 
the teacher their responses.  
 


 
Students complete the independent practice as directed by the teacher.  A 
small group of students work with the teacher in a small group.  As 
students demonstrate mastery of the objective, they are released to 
independent practice.   
 


 
 


 
Students think-pair-share with their partners about how they can apply 
today’s learning in their independent reading.  Several students with 
exemplar responses share out while other students listen actively.   


3 


Objective:  Students will be able to compare and contrast the most 
important points presented by two texts on the same topic. 
Introduction to New Material (10 minutes): 
Teacher reminds students that this week we will build on our 
knowledge of main idea to compare and contrast the most important 


 
 


 
Students describe and define comparing and contrasting to a partner.  
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points in two texts about the same topic.  Teacher asks students to 
think back to when we talked about compare and contrast earlier in 
the week.  Teacher asks students to define and describe comparing 
and contrasting to a partner.  Teacher circulates to listen to student 
responses and then selects one student to share.  Teacher prompts the 
class to review the hand motions for compare and contrast (if they 
have not already done so in their discussion with their partners).   
Teacher tells students that today we will build off our work yesterday.  
Teacher references the charts created yesterday during Introduction to 
New Material and Guided Practice that state the most important 
points from the two Amelia Earhart books.  Teacher models 
comparing and contrasting a few of the most important points from 
the two books and recording his/her thinking on a double bubble map.  
Teacher shares his/her metacognitive process by thinking aloud.  
Guided Practice (10 minutes): 
Teacher directs students to work with their partners from yesterday to 
compare and contrast specific sections of the two Amelia Earhart 
books by creating double bubble maps.  Teacher circulates during this 
time to assist students as necessary and to collect data on who is 
struggling to meet the objective.  Teacher brings the class back 
together and has several partnerships share with the class, describing 
their thinking.   
Independent Practice (18 minutes) 
Teacher directs students to use their charts about the two Helen 
Keller books they read yesterday to help them create a double bubble 
map comparing and contrasting the most important points in the two 
books.  Meanwhile, teacher pulls a small group based on data from 
the guided practice to provide additional support.   
Closure (2 minutes)  
Teacher brings the class back together.  Teacher asks students to 
answer the following questions with their partners: “How can 
comparing and contrasting the most important points in two books 
help you become a better reader? How can this help you become a 
better writer?”  Teacher circulates to hear student responses and asks 
several students with exemplar answers to share with the class.   


One student shares with the class while other students listen actively.  
Students review the hand motions for compare and contrast.   
 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).   
 
 


 
 
Students work with their partners from yesterday to compare and 
contrast specific sections of the two Amelia Earhart books by creating 
double bubble maps.  Several partnerships share with the class. Students 
will actively listen using predetermined listening norms (nodding, flea 
claps, etc.) while other students share out.   
 


 
Students use their charts about the two Helen Keller books they read 
yesterday to help them create double bubble maps comparing and 
contrasting the most important points in the two books.  A small group 
of students works with the teacher as needed.   
 
Students discuss the questions with their partners.  Several students 
share with the class while other students listen actively.   
 
 


4  Assessment: Compare and contrast the most important points  
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presented by two texts on the same topic. 
5 minutes: Teacher summarizes the class’ learning this week by 
referencing the double bubble maps they made together to compare 
and contrast the most important points presented by two texts.  
Teacher explains how this skill will help them to be amazing 
researchers when they are in college.   
25 minutes: Teacher directs students to complete the assessment.  
Teacher monitors student progress, but does not assist students in the 
completion of the assessment in any way. 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 
Students independently complete the assessment.   


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


 
Summative Assessment:   
Use The Story of the Statue (Reading A to Z) and The Statue of Liberty by Lucille Recht Penner to complete the assessment.   
 
1.  What is the most important point made in The Story of the Statue (Reading A to Z) on pages 5-6 under the heading “A Gift From France”? 
 
2.  What is the most important point made in The Statue of Liberty by Lucille Recht Penner on pages 10-11?   
 
3.  How were the points made in #1 and #2 similar or different? 
The points made were ____________ because ___________________.   
 
4.  Now read the full texts of The Story of the Statue (Reading A to Z) and The Statue of Liberty by Lucille Recht Penner.  As you read, create a Double 
Bubble Map to compare and contrast the most important points you learned from each text. Give at least three (3) similarities or differences about the 
information you learned. You may NOT include the important points already discussed in #1-3 above. 
 
Sample Double Bubble Map:  


 
 
Summative Assessment Answer Key and Scoring Rubric:   
 
*All of the questions are open-ended but should include responses similar to the bolded responses written below. As long as the response provides similar 
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information, it will be considered correct even if the sentences are not exactly like the ones written below.  There are a total of seven points that can be 
earned on the summative assessment and all assessment items will together determine a student’s proficiency with the given standard.  Students must earn at 
least six out of seven points (86%) to demonstrate mastery.  (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is 
not possible to earn exactly 85%.)   
 
Use The Story of the Statue (Reading A to Z) and The Statue of Liberty by Lucille Recht Penner to complete the assessment.   
 
1.  What is the most important point made in The Story of the Statue (Reading A to Z) on pages 5-6 under the heading “A Gift From France”? 
France wanted to help America celebrate 100 years of independence so they gave America a gift (the Statue of Liberty).  (1 point) 
 
2.  What is the most important point made in The Statue of Liberty by Lucille Recht Penner on pages 10-11?   
The people of France gave the Statue of Liberty to the United States as a present.  (1 point) 
 
3.  How were the points made in #1 and #2 similar or different? 
The points made were ____________ because ___________________.   
The points made were similar because both books gave information about how the Statue of Liberty was given to the United States as a gift. (1 
point) 
 
4.  Now read the full texts of The Story of the Statue (Reading A to Z) and The Statue of Liberty by Lucille Recht Penner.  As you read, create a Double 
Bubble Map to compare and contrast the most important points you learned from each text. Give at least three (3) similarities or differences about the 
information you learned. You may NOT include the important points already discussed in #1-3 above. 
 
Rubric for #4: 
 0 points 1 point 2 points 
Compare and contrast the 
most important points 
from books about the 
Statue of Liberty 


Includes 0-1 comparisons or 
contrasts of the most 
important points OR 
Majority of the work is 
inaccurate 


Includes 2 comparisons or 
contrasts of the most 
important points OR  
Includes 3 different 
comparisons or contrasts 
with some inaccurate 
information included 


Includes 3 different 
comparisons or contrasts of 
the most important points 
AND comparisons are 
accurate 


Identify whether or not 
important points from the 
books are the same or 
different 


0-1 points are correctly 
organized in the double 
bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s) 


2 points are correctly 
organized in the double 
bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s) 


3 points are correctly 
organized in the double 
bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s) 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  2 Content Area  Writing 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


At this point in the year, students will have a working knowledge of the difference between facts and opinions. 
Students will understand how to write topic and concluding sentences.  Students will also demonstrate a working 
knowledge of foundational writing skills (i.e. capitalization, punctuation, writing in complete sentences) and 
know how to edit their writing. Additionally, students will have mastered how to provide meaningful, 
constructive feedback to their peers using a variety of sentence frames the teacher has posted in the classroom.   


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


CASA Academy’s 45-minute daily writing block is based off of Lucy Calkin’s Writing Workshop model.  
Within Writing Workshop, teachers will target daily instruction based on student needs as demonstrated by data.  
Each lesson will have an authentic purpose connected to the real world and will follow the direct instruction 
model (introduction to new material, guided practice, independent practice, and closure).  During independent 
practice, the teacher will differentiate for individual students by providing additional coaching and support as 
necessary.  Most lessons will end with students sharing their writing in an authentic way during Author’s Chair.  
Students will learn to go through the entire writing process (pre-writing, drafting, revising, editing, and 
publishing) for each piece of writing just like published authors, which is a critical component of CASA 
Academy’s authentic approach because it teaches students to write with purpose.  Please note that day four of 
this sample is dedicated to editing (in addition to revising the rough draft to add linking words), and although 
editing is not directly aligned with the given standard, editing is critical to the writing process and therefore will 
be present within all units taught at CASA Academy.  Students will publish their final writing pieces as a part of 
their homework and share their writing with the class during Author’s Chair prior to beginning the next writing 
unit. 


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 2  
Strand: Writing Standards (W)  
Cluster: Text Types and Purposes  
Standard: #1 - Write opinion pieces in which they introduce the topic or book they are writing about, state an 
opinion, supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion 
and reasons, and provide a concluding statement or section. 
 
2.W.1 Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, 
supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and 
reasons, and provide a concluding statement or section. 


Materials/Resources Needed  A variety of exemplar opinion texts, chart paper with a picture of an Oreo to make an anchor chart, an oreo 
cookie to show students on day one, sentence frames for providing constructive feedback (posted in the room) 
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* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 


 
Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to identify the parts of an opinion 
piece.  
Intro to New Material (10 minutes): 
Teacher will show students an Oreo cookie and an enlarged picture of 
an Oreo on chart paper and explain that opinion pieces are written 
like a triple stuffed Oreo, with an Opinion, Reason, Example, and 
another Opinion at the end. While the teacher explains this, he/she 
will write the different pieces onto the enlarged picture of the Oreo: 
Opinions are like triple stuffed O.R.E.O.s 
 
Opinion  
Reason + Example 
Reason + Example 
Reason + Example 
Opinion  
Teacher will have students answer the following questions on their 
whiteboards: What is always the first part of an opinion piece? What 
else is included in an opinion piece?  Teacher will check responses. 
Teacher will show an example text of an opinion piece and identify 
the O.R.E.O. by going through the text and explaining each of the 
parts. Teacher will model the metacognitive processes that he/she 
goes through to find the different pieces and will code for each part.  
Teacher will prompt students to think-pair-share with their partners, 
telling their partners how the teacher found the opinion, three reasons 
and examples, and the concluding opinion.   
Guided Practice (15 minutes):  
Teacher will direct students to code texts to find the parts of a new 
opinion piece provided by the teacher. Teacher will ask students to 
share with a partner after they find each part using sentence frames.  
For example, the teacher will say: “What is the O (The first part of an 
opinion piece)?”  Once the students have shared with each other, 


  


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
 


 
 
Students will write their answers to the following questions on their 
whiteboards: What is always the first part of an opinion piece? What else 
is included in an opinion piece?  Students will show teacher their boards.   
 


Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 


Students will complete a think-pair-share and tell their partner how the 
teacher found the opinion, the three reasons and examples, and the 
concluding opinion.  
 
Students will code texts to find the five parts of an opinion piece.  
Students will share their responses with partners or with the whole class 
as prompted by the teacher using sentence frames: 
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teacher will call on a non-volunteer for their answer and an 
explanation of their thinking. Teacher will direct the students to code 
the entire text as they analyze it together, piece by piece. Teacher will 
repeat the same steps with all components of the opinion piece (O, 
R+E, R+E, R+E, O).  Teacher will circulate as students think-pair-
share to assist students and make note of any students who are 
struggling to identify the parts of the opinion piece.   
Teacher will present students with a new example of an opinion 
piece.  Teacher will direct students to identify the O and the first 
R+E, recording their responses on their whiteboards as a final check 
for understanding.  Teacher will cue students to show their 
whiteboards.     
Independent Practice (15 minutes): 
Teacher will give students new opinion pieces to read and code for 
independent practice.  Students who completed the final check for 
understanding successfully will complete the independent practice.  
Meanwhile, the teacher will pull a small group of students who did 
not demonstrate mastery of the objective based on data from guided 
practice and the final check for understanding.  As students 
demonstrate mastery, teacher will release students to independent 
practice.  Teacher will circulate the room, assisting and asking 
probing questions as needed.  
Closure (5 minutes): 
Teacher will bring the class back together and ask students: “How 
could you use what you learned today?  How does this relate to past 
learning?  Why would identifying opinions, reasons, and examples be 
important?”  Teacher will prompt students to think-pair-share the 
answers to the questions, one at a time.  Teacher will choose several 
students with exemplar responses to share out.   


“I think the O is __________.”   
“I agree/disagree because _______.”  
A non-volunteer will share out with the class as directed by the teacher.  
Students will code texts to find the other parts of the opinion piece, using 
appropriate sentence frames, with guidance from the teacher.  
 
Students will identify the O and the first R+E on their whiteboards and 
show the teacher.   
 


 
 
Students will read and code opinion texts.  A small group of students 
will work with the teacher in a small group.  As students demonstrate 
mastery of the objective, they will be released to complete the 
independent practice.  Students will respond to the teacher as applicable.   
 
 


 
 
Students will answer the questions as prompted by the teacher in think-
pair-shares.  Several students will share their responses with the class.  
Students will listen actively while other students share.   


2 


Objective: Students will be able to write a topic sentence and a 
conclusion sentence, both of which state their opinion on a topic.  
Intro to New Material (10 minutes): 
Teacher will remind students that opinion pieces start and end with an 
opinion, referring to the O.R.E.O. anchor chart from yesterday. 
Writers must be able to state their opinion in multiple ways so that 
their reader understands how they feel when the reader is finished 
reading it. Good opinion writers always leave a strong reminder about 


 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Students will share with a partner why it is 
important to state their opinions.     
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their opinion so that it sticks in the reader’s mind.  Teacher will ask 
students to share with a partner “Why is stating your opinion 
important?”  
Teacher will give examples and non-examples of opinions, pointing 
out that opinions often relate to feeling as opposed to fact.  Teacher 
will show students how to write an opinion about a given topic. 
Teacher will explain the steps. “First, I am going to think about how I 
feel about this topic. Second, I am going to write down my opinion. 
Third, I will think of another way to convey my thoughts and write 
that down. Now I have two opinion statements about the same topic 
that I can use as my topic sentence and as my concluding sentence.” 
Teacher will save the model sentences for use the following day.   
Teacher will check for understanding by asking the following 
questions and prompting students to share responses with a partner: 
“What is the first step to writing an opinion? How many opinions will 
you be writing? Why do we write two opinions?”  Teacher will 
circulate to listen to student responses.   
Guided Practice (15 minutes): 
Teacher will supply a topic for students (this could be favorite food, 
favorite person, favorite animal, etc.).  Teacher will direct students to 
write two opinion sentences about the topic with their partner. 
Teacher will circulate to assist students as necessary.  After each 
prompt, the teacher will ask several partnerships to share their 
opinion sentences with the class, pointing out why these are strong 
examples of opinion sentences and suggesting any needed 
improvements.  Teacher will repeat with different topics as necessary 
based on student responses. Teacher will instruct students to choose 
their favorite opinion and concluding sentences with their partners to 
use the following day during guided practice.   
Teacher will ask students to write a topic and concluding sentence on 
a new topic (provided by the teacher) on their whiteboards as a final 
check for understanding.   Teacher will check student responses.   
Independent Practice (15 minutes): 
Teacher will tell students the prompt they will be writing about for 
the week:  “What is your favorite place to visit?”  Teacher will direct 
students to write two opinion sentences (a topic sentence and a 
concluding sentence) about their favorite place to visit.  Teacher will 
use data from the final check for understanding to pull a small group 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


 
 


 
Students will share responses to the teacher’s questions with a partner.   
 


 
 
Students will work with their partners to create two opinion sentences 
about each topic presented by the teacher.  Students will share with the 
class as directed by the teacher.  While other students share, students 
will listen actively.  Students will repeat this process as directed by the 
teacher.  Students will choose their favorite opinion and concluding 
sentences with their partners to use the following day.   
 
 
Students will write a topic and concluding sentence on their whiteboards 
and show the teacher.   
 


 
Students will write two opinion sentences (a topic sentence and a 
concluding sentence) about their favorite place to visit.  A small group 
of students who did not demonstrate mastery of the objective will work 
with the teacher in further guided practice.  As students demonstrate 
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of students who were not able to write a topic and/or concluding 
sentence stating their opinion sufficiently.  Teacher will work with 
these students in further guided practice.  As students demonstrate 
mastery, the teacher will release students to work independently.  
Teacher will circulate and assist students as necessary.   
Closure (5 minute): 
Teacher will direct students to go to Author’s Chair.  At Author’s 
Chair, teacher will call on three students to share their opinion 
sentences with the class.  Teacher and students will provide 
constructive feedback to students and offer suggestions for 
improvement as necessary.   


mastery, they will complete the independent practice.   
 
 


 
Students will go to Author’s Chair.  Three students will share their 
opinion sentences with the class.  Students will provide feedback and 
offer suggestions to other students as necessary using sentence frames 
posted in the classroom that students already know how to use correctly 
from other units throughout the year.   


3 


Objective: Students will be able to produce three reasons and 
examples about their opinions and write rough drafts of their opinion 
pieces.   
Intro to New Material (10 minutes): 
Teacher will remind students that a good opinion piece has at least 
three reasons and examples to support an opinion. Teacher will 
explain that writers must back up their opinions with reasons and 
examples because they are trying to convince the reader.  If they do 
not give good reasons and examples, the reader will not be 
convinced!  Teacher will model examples and non-examples. (Non-
example: I like it because it is fun. Example: There are many roller 
coasters to ride on, like the Matterhorn and Thunder Mountain.)  
Teacher will show students how to write a reason and example. 
“First, you must think of a specific reason why you have your opinion 
and write that reason down. Second, find one example that supports 
that reason. Write that down. Third, make sure that the reasons and 
examples are about the original opinion.”  Teacher asks students to 
tell their partners the steps to writing reasons and examples.   
Teacher models combining the opinion sentences (topic and 
concluding sentences) from yesterday with the reasons and examples 
written today to write a rough draft.    
Guided Practice (15 minutes): 
Teacher will direct students to work with their partners, using the 
opinion sentences they created yesterday during guided practice.  
Teacher will direct students to write three reasons and examples to 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).   
 
 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Students will tell their partners the steps to 
writing reasons and examples.   
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 


In groups of two, students will work together to use the opinion 
sentences they created yesterday (during guided practice) to write three 
reasons and examples to support their opinions.  They will then compile 
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support their opinions with their partners and to compile these 
sentences into a rough draft.  Teacher will circulate to provide 
assistance as necessary.  Teacher will have several partnerships share 
out with the class.   
Independent Practice (15 minutes): 
Teacher will direct students to write three reasons and examples for 
their “Favorite Place to Visit” piece and then construct their rough 
drafts.  Teacher will conference with individual students to provide 
additional assistance to students who require support.   
Closure (5 minutes): 
Teacher will direct students to go to Author’s Chair.  At Author’s 
Chair, teacher will have three students share their rough drafts with 
the class.  Teacher and students will provide constructive feedback to 
students and offer suggestions for improvement as necessary. 


these sentences into a rough draft.  Several partnerships will share with 
the class as directed by the teacher.  Students will listen actively while 
other students share out.   
 


 
Students will write three reasons and examples for their “Favorite Place 
to Visit” pieces and then construct their rough drafts.  Students will 
conference with the teacher as needed.   
Students will share their rough drafts at Author’s Chair as directed by 
the teacher.  Students will actively listen using predetermined listening 
norms (nodding, flea claps, etc.) while other students share. Students 
will provide feedback and offer suggestions to other students as 
necessary using sentence frames posted in the classroom that students 
already know how to use correctly from other units throughout the year. 


4 


Objective: Students will be able to revise their writing by adding 
linking words.  Students will be able to edit their rough drafts for 
proper punctuation, capitalization, and spelling.    
Intro to New Material/Guided Practice (25 min):  
Teacher will inform students that today they will revise and edit their 
writing so it is ready to publish.  Teacher will direct students to share 
with their partners why writers revise and edit their work and guide 
students to the conclusion that writers revise and edit so that other 
people can easily understand what we wrote about.   
Teacher will model making revisions to yesterday’s draft piece of 
writing by re-reading and adding linking words in appropriate places.  
As the teacher models, he/she will explain that transition words help 
our readers to make connections between one thing we wrote about to 
the next. Then, teacher and students will complete Total Physical 
Response (TPR) for COPS (capitalize, organize, punctuate, space and 
spell), making motions the students have already learned, to refresh 
students on what they will be looking for as they edit.  Teacher will 
then model editing the piece of writing.  As teacher proceeds, he/she 
will ask students to gradually give more and more input.  Teacher 
will take students’ suggestions and make necessary edits.  Teacher 
will correct any errors that students do not notice.   
Teacher directs students to revise and edit the pieces of writing used 


 
 
 
 


Students will listen actively.  Students will discuss with their partners 
why it is important to revise and edit their work.   
 


 
Students will listen actively while teacher models making revisions.  
Student will complete TPR with the teacher, making the motions they 
already know.  Students will make necessary corrections as modeled by 
the teacher.  Students will give suggestions for edits as directed by the 
teacher.   


 


 


 


 


Students will edit the piece of writing from the guided practice yesterday 
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for the guided practice yesterday with their partners.  As students 
work, teacher will circulate to assist as necessary and to check for 
understanding.  
Independent Practice (15 min):  Teacher will prompt students to 
revise and edit their drafts that they have been working on all week 
(on their “Favorite Place to Visit” piece). While students work 
independently, teacher will conference with individual students, 
providing assistance to students who require support. 
Closure (5 min): Teacher will select students who have made 
purposeful revisions and edits to share their work with the class 
during Author’s Chair.  Teacher will facilitate a discussion about why 
it is so important to revise and edit our writing.  As homework, 
teacher will ask students to use their edits and revisions to publish 
their final drafts to share during Author’s Chair the following week. 


with a partner.  Students will make necessary corrections to their own 
papers based on teacher assistance when needed.   
 
Students will revise and edit their rough drafts.  Students will conference 
with the teacher as directed.   
 


 
Several students will share their work with the class at Author’s Chair as 
directed by the teacher.  Students will discuss the importance of revising 
and editing their writing.  As homework, students will use their revisions 
and edits to publish their final drafts. 


5 


Assessment:  Students will write an opinion piece in which they 
introduce the topic or book they are writing about, state an opinion, 
supply reasons that support the opinion, use linking words (e.g., 
because, and, also) to connect opinion and reasons, and provide a 
concluding statement or section. 
5 min:  Teacher explains that today students will be writing their own 
opinion pieces. Teacher reminds students to use O.R.E.O. as they are 
writing their opinion pieces just like we have been practicing all 
week.   
40 min:  Teacher directs students to complete the assessment.  
Teacher walks around to monitor student progress but teacher does 
not assist students with anything related to the objective. 


 
 
 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 
Students will complete the assessment independently.   


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


*The three assessment items included will together provide a cumulative score to show whether students demonstrated mastery of the given standard.  
Points are awarded as indicated in the answer key and rubric below for a total of 12 points possible.  Students must earn at least 11 out of 12 points (92%) to 
demonstrate mastery of this standard. (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to earn 
exactly 85%.)   
 
Summative Assessment: 
1.  Write a topic sentence to tell your opinion about your favorite book. 
2.  Write a reason and example (R + E) that supports the topic sentence below: 
 “I love the weekend.” 
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3.  Use the O.R.E.O format to write an opinion piece about your favorite food.   
Be sure to include the following components:  


• A clear topic sentence that states your opinion 
• At least 3 reasons and examples that support your opinion 
• Linking words that connect your opinion and reasons 
• A concluding sentence 


 
Summative Assessment Answer Key and Scoring Rubric:  
 
1.  Write a topic sentence to tell your opinion about your favorite book.  The topic sentence provided must be a complete sentence that provides an 
opinion relating to the student’s favorite book.  An example of an acceptable response is “The best book in the world is Baby Brains Superstar.”  (1 
point)  
 
2.  Write a reason and example (R + E) that supports the topic sentence below: 
 “I love the weekend.”   The reason and example students write must support the topic sentence provided using valid reasoning.  An example 
of an acceptable response would be “When it’s the weekend, I get to play my PS3 with my best friend.  It’s fun because we get to play against each 
other.”  (1 point)  
 
3.  Use the O.R.E.O format to write an opinion piece about your favorite food.   
Be sure to include the following components:  


• A clear topic sentence that states your opinion 
• At least 3 reasons and examples that support your opinion 
• Linking words that connect your opinion and reasons 
• A concluding sentence 


The following rubric will be used to score #3.  (10 points) 
 
Summative Assessment Rubric:  
 0 points 1 point 2 points 


Topic Introduction of topic is non-
existent 


Introduction of topic is 
unclear 


Introduction of topic is clear 


Opinion Opinion is not explicitly 
stated 


Opinion is stated, but in a 
way that makes it unclear  


Opinion is stated clearly 


Reasons that Support the 
Opinion 


Provides 0-1 reasons and 
examples to support opinion 


Provides 2 reasons and 
examples to support opinion 


Provides 3 reasons and 
examples to support opinion 


Use of Linking Words Uses no linking words 
 


Attempts to use linking 
words, but does so in a way 
that does not make sense  


Correctly uses linking words 
to connect opinions and 
reasons 


Concluding Sentence or 
Statement 


Conclusion of topic is non-
existent 


Conclusion is unclear or is 
the exact same as the topic 
sentence 


Conclusion is rephrased, 
clearly stated, and related to 
the opinion 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  3 Content Area  Math 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


At this point in the year, students are familiar with addition, subtraction, multiplication, and division word 
problems and have used bar models to solve these types of word problems.  Students have also developed skills 
to solve multiplication and division facts and are developing their fluency with these facts.  Additionally, 
students have prior experience with estimation and have a working knowledge of the metric system.  Students 
also have been introduced to the terms mass and volume in prior units.   


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These math lessons will serve as the “Math Content Lesson” as described in the Program of Instruction.  A large 
focus for math content lessons is developing conceptual understanding, which is accomplished in these lessons 
through the variety of hands-on activities and through drawing pictures and bar models to help students develop 
a deep understanding of liters, grams, and kilograms. These lessons follow the direct instruction model, 
including setting a purpose for learning, introduction to new material, guided practice, independent practice, and 
closure.  Additionally, these lessons use authentic approaches as they utilize materials that students interact with 
on a daily basis and set an authentic purpose for learning each day.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 3  
Domain: Measurement & Data (MD)  
Cluster: Solve problems involving measurement and estimation of intervals of time, liquid volumes, and masses 
of objects  
Standard: #2 - Measure and estimate liquid volumes and masses of objects using standard units of grams (g), 
kilograms (kg), and liters (l). Add, subtract, multiply, or divide to solve one-step word problems involving 
masses or volumes that are given in the same units, e.g., by using drawings (such as a beaker with a 
measurement scale) to represent the problem. 
 
3.MD.2 Measure and estimate liquid volumes and masses of objects using standard units of grams (g), kilograms 
(kg), and liters (l). Add, subtract, multiply, or divide to solve one-step word problems involving masses or 
volumes that are given in the same units, e.g., by using drawings (such as a beaker with a measurement scale) to 
represent the problem. 


Materials/Resources Needed 
1-L beakers, a variety of different sized containers (i.e. a dog’s water bowl, vase, water bottle, cooking pot etc.), 
water, post-its, pan balance, gram and kilogram masses, classroom objects (i.e. crayon, eraser, scissors etc.), 
worksheets, student directions for activities 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to estimate and measure liquid 
volume in liters. 
Introduction to New Material (15 minutes): 
Teacher tells students that today we will explore the following 
question: “How can you estimate and measure liquid volume in 
metric units?”  Teacher will instruct students to work with their 
shoulder partners to begin finding the answer to this question by 
completing the exploration activity.  Teacher will provide written 
instructions and other materials to students and will circulate as 
students complete the activity, asking probing questions.   
Teacher will bring students back together and guide the discussion 
surrounding the exploration activity, eventually leading students to 
the conclusion that although the shape of the water changes based on 
the size and shape of the container it is in, 1 liter is a constant 
amount.  Teacher guides a discussion surrounding why it is 
important for us to understand how big 1 liter is (because it is a skill 
we need to make educated decisions in life).    
Teacher will show students three containers, a glass, a water bottle, 
and a fish bowl. Teacher, with input from students, will place the 
containers in order from the one he/she thinks will hold the least 
water to the one he/she thinks will hold the most.  
The teacher looks at the 1-liter beaker and with input from students, 
estimates the volume of each container in liters. The teacher 
documents this on an organizer. The teacher then uses the 1-liter 
beaker to discover that a full glass of water holds less than 1 liter, 
that a water bottle holds about 1 liter, and that a fish bowl holds 
more than 1 liter. The teacher documents this on the organizer and 
discusses the results with students, guiding student thinking.   
Guided Practice (10 minutes): 
Teacher tells students that they will continue to explore how many 
liters various containers can hold so they will further shape their 
understanding of how big one liter is.  Teacher provides written 
directions and materials to students and instructs students to begin 


 
 


 
Students will listen actively.  Students will complete the following 
exploration activity.  As students work, they will discuss the activity, 
answering the questions in step four, and answer any additional 
questions the teacher poses while circulating.   
• Step 1: Fill a 1-liter beaker with water to the 1-liter mark. 
• Step 2: Pour 1-liter of water into a container. Mark the level of the 


water with a post-it. Draw the container on your guided notes.  
• Step 3: Repeat steps 1 and 2 with different-sized containers. 
• Step 4: Describe the four containers. What can you say about the 


amount of liquid volume that is in each container? Which containers 
are mostly empty? Which containers are mostly full? 


 
Students will discuss the exploration activity as prompted by the teacher.  
Students will come to the conclusion that although the shape of the water 
changes based on the size and shape of the container it is in, 1 liter is a 
constant amount.  Students discuss why it is important to understand 
how big one liter is.  Students will look at the three containers and help 
the teacher order the containers from the one they think will hold the 
least water to the one they think will hold the most.   
 
Students assist teacher in estimating the volume of each container in 
liters.  Students observe the teacher and listen actively.   
 
 
 
 
 
Students listen actively to teacher directions.  Then students gather 
needed materials and begin the guided exploration with their partners.  
As students work, they discuss the activity, questions they have, and 
answer any questions the teacher asks as he/she circulates.   
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working with their partners.  Teacher circulates as students work to 
check for students understanding and ask probing questions such as: 
When estimating, how did you decide in which order to list the 
containers? Why might it be important to measure the liquid volume 
of containers when comparing them? After measuring, how did you 
decide in which order to list the containers? 
Teacher pulls students back together and has students get out a post-
it note and number it one through two.  Teacher holds up two 
different containers (that have not yet been used in the lesson).  
Teacher instructs students to use what they have learned about liters 
to estimate how many liters the two containers would hold. Teacher 
has students write their estimates on their post-it notes.   
Independent Practice (15 minutes): 
Teacher collects post-it notes to use as final check for understanding.  
Teacher then releases students to complete the independent practice 
worksheet where they are asked to estimate the capacity of a variety 
of pictured objects using more than 1 liter, less than 1 liter, and 
about 1 liter.  Meanwhile, teacher, using data from post-it notes, will 
pull a small group of students who have not quite mastered the 
objective and work with them further in guided practice to ensure 
they master the objective.  Once students demonstrate mastery, 
teacher releases them to independent practice.   
 
Closure (5 minutes): 
Teacher pulls the class back together.  Teacher prompts students to 
discuss the question How can you estimate and measure volume in 
metric units? with their partners.  Teacher circulates quickly to listen 
to responses.  Teacher asks several students with exemplar responses 
to share with the class.  


Students complete the following steps:  
• Step 1: Write the containers in order from the one you think will 


hold the least water to the one you think will hold the most water.  
• Step 2: Estimate how much each container will hold. Write more 


than 1 liter, about 1 liter, or less than 1 liter in the table.  
• Step 3: Pour 1 liter of water into one of the containers. Repeat until 


the container is full. Record the number of liters you poured. Repeat 
for each container.  


• Step 4: Describe the four containers. What can you say about the 
amount of liquid volume that is in each container? Which containers 
are mostly empty? Which containers are mostly full? 


Students write one through two on a post-it note.  Students look at 
containers teacher is holding.  Students estimate how many liters each of 
the containers will hold and write their answers on their post-its.   
Students give post-its to teacher.  Students complete independent 
practice worksheet where they are asked to estimate the capacity of a 
variety of pictured objects using more than 1 liter, less than 1 liter, and 
about 1 liter.  Students who have not yet demonstrated mastery of the 
objective work with the teacher in further guided practice.  Once 
students demonstrate mastery, they complete the independent practice 
worksheet.   
 
 
Students discuss the question How can you estimate and measure in 
metric units? with their partners.  Students with exemplar responses 
share with the class.  Students listen actively while other students share.   
 


2 


Objective: Students will be able to estimate and measure mass in 
grams and kilograms.  
Introduction to New Material (10 minutes): 
Teacher tells students that today we will be exploring the question 
How can you estimate and measure mass in metric units? Teacher 
explains that grams and kilograms can help students with real-world 
situations, such as with grocery items. Also, in the scientific field, 
research and experiments are conducted using metric units of mass 


 


 
 
Students listen actively.  Students hold up a paperclip and book and 
compare the weight, discussing the differences in weight with their 
partners.  







A.6 Third Grade Math CASA Academy Page 4 of 8 


so today’s lesson will help to prepare them for this. Teacher explains 
that today we will be estimating and measuring objects’ weights (or 
mass) in grams and kilograms.  Teacher holds up a paperclip and a 
book and explains that a paperclip weighs about one gram and a 
book weighs about one kilogram.  Teacher directs students to pick 
up a paperclip while holding a book in the other hand (these objects 
are already located on student tables).  Teacher asks students to 
describe the difference in weight to a partner.   Teacher tells students 
that today they will choose the appropriate unit of measurement—
grams or kilograms to estimate and measure a variety of different 
objects based on what they know about the weight of a gram and a 
kilogram.   
Teacher models estimating and measuring the weights of several 
different objects using the following process:  Teacher models 
choosing grams or kilograms and explaining his/her reasoning for 
the chosen unit. Then teacher estimates the weight of the object and 
explains reasoning.  Last, teacher models how to use a scale balance 
to measure the object using the chosen unit, placing the object on 
one side of the balance and gram/kilogram weights on the other side 
of the balance until the objects are even.  Teacher records the 
responses in a table.  
Guided Practice (20 minutes):  
Teacher informs students that they will now practice estimating and 
measuring the weights of objects in grams and kilograms with their 
partners.  Teacher directs students to work with their partners to 
decide if objects should be measured in grams or kilograms, estimate 
the mass or weight of each object, find the mass of each object by 
balancing the object on the scale, and calculate the total weight of 
the object.  Teacher will circulate as students work, asking probing 
questions and assisting students as necessary.  Teacher will make 
note of students who are able to successfully choose the correct unit 
of measurement and estimate and measure an object’s mass.  
Through these observations, the teacher will determine which 
students need additional practice with the objective.   
Independent Practice (10 minutes):   
Teacher will direct students to complete the independent practice 
worksheet, where students must choose the correct unit of 
measurement (grams or kilograms), choose the best estimate for the 
object’s weight, and demonstrate an understanding of measuring 


 
 
 
 


 
 


 
 
Students actively listen to the teacher’s model. 
 
 


 
 


 
 
Students will listen actively. Students will work with their partners to 
decide if objects should be measured in grams or kilograms, estimate the 
mass or weight of each object, find the mass of each object by balancing 
the object on the scale, and calculate the total weight of the object.  
Students will respond to the teacher’s questions.   
 


 
 


 
 


 
Students will complete the independent worksheet, choosing the correct 
unit of measurement (grams or kilograms), choosing the best estimate 
for the object’s weight, and demonstrating an understanding of 
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objects’ weights based on a scale balance.  While students complete 
the independent practice, the teacher will work with the group of 
students who have not demonstrated mastery and who require 
additional support with the objective.  Teacher will work with these 
students further in guided practice and release students to 
independent practice as they demonstrate mastery of the objective.   
Closure (5 minutes):  
Teacher will bring students back together.  Teacher directs students 
to think-pair-share with their partners to answer the question How 
can you estimate and measure mass in metric units?  Teacher 
chooses several students with exemplar responses to share with the 
class.   


measuring objects’ weights based on a scale balance.  Students who did 
not demonstrate mastery of the objective during guided practice will 
work with the teacher in a small group.  As students demonstrate 
mastery, they will complete the independent practice as directed by the 
teacher.   
 
Students will think-pair-share with their partners to answer the question 
How can you estimate and measure mass in metric units?  Students will 
share their responses as directed by the teacher.  Students who are not 
sharing will listen actively.   


3 


Objective: Students will be able to add, subtract, multiply, or divide 
to solve one-step word problems involving liquid volumes or masses 
that are given in the same unit by using drawings to represent the 
problem.   
Introduction to New Material (10 minutes): 
Teacher will inform students that today we will be building off of 
our knowledge of estimating and measuring liquid volumes and 
masses to solve one-step word problems.  Teacher tells students that 
in real life, we must be able to measure liquids and masses and use 
those measurements to solve problems and today’s lesson will help 
us to do this successfully.  After setting the authentic purpose for the 
lesson, the teacher will have students look through the capacity 
containers and gram and kilogram masses already placed on their 
tables.  Teacher will direct students to review the measurement 
objects with their partners using academic vocabulary (liters, grams, 
and kilograms).  As students work, teacher will circulate quickly to 
ensure students have a good understanding of the vocabulary words 
and how they are used correctly.   
Teacher will bring the class back together and model how to solve 
one-step word problems involving liquid volumes or masses that are 
given in the same unit by drawing to represent the problem.  Teacher 
will prompt student responses to questions as appropriate.   
Example problem the teacher will model: A restaurant serves iced 
tea from a large container that can hold 24 liters. Sadie will fill the 
container with 4 different pitchers. Each pitcher holds 7 liters. Will 


  
 


 
 
Students listen actively while teacher sets the purpose for the lesson.  
Students look through capacity containers and gram and kilogram 
masses on their tables.  Students review the measurement objects using 
academic vocabulary (liters, grams, and kilograms).   
 


 
 


 
 


 
Students will listen actively as teacher models.  Students will respond to 
the teacher’s questions as appropriate.  
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Sadie have tea left over after filling the container? 
• Model:  


o The teacher will visualize the problem by drawing 
measurement tools of 4 pitchers with 7 liters in each.  


o The teacher will use a bar model to represent this 
information. The teacher will draw 4 bars with 7 written 
in each bar. 


o “Since there are 4 equal groups of 7 liters, I can 
multiply.” 


o Teacher writes the equation 4 x 7 = 28. 
o 28 liters is greater than 24 liters. So, Sadie will have tea 


left over.   
Teacher will model several more problems that require use of the 
various operations and grams, kilograms, and liters.   
Guided Practice (15 minutes): 
Together, teacher and students will practice a variety of one-step 
word problems using addition, subtraction, multiplication, and 
division involving liquid volumes and masses.  Teacher will direct 
students to complete the problems on their whiteboards, gradually 
releasing more responsibility to the students and checking student 
whiteboards after each step within a problem.  If students 
demonstrate confusion, the teacher will back up and explain the 
problem in a different way to ensure student understanding.  
Additionally, the teacher will direct students to explain their 
thinking to partners after various steps of each problem as 
appropriate.  Teacher will pose one final question for students to 
complete independently on their whiteboards.  Teacher will scan 
whiteboards quickly, noting any students who did not master the 
final check for understanding.   
Independent Practice (17 minutes): 
Teacher will direct students to complete the independent practice 
worksheets on their tables using the skills they have just practiced 
throughout the lesson.  The worksheets contain more one-step 
problems that require use of addition, subtraction, multiplication, 
and division and involve liquid volumes and masses.  While the 
majority of students are working independently, teacher will work 
with a small group of students who did not get the final check for 
understanding problem correct.  Teacher will work with students 


 
 


 
 


 
 


 
 


 
 


 
Students practice a variety of one-step word problems using addition, 
subtraction, multiplication, and division involving liquid volumes and 
masses.  Students complete problems on their whiteboards as directed by 
the teacher.  Students will explain their thinking to their partners as 
directed by the teacher.  Students will complete the final question 
independently on their whiteboards and show the teacher.   
 
 


 
 


 
 
Students will complete the independent practice worksheets that contain 
more one-step problems that require use of addition, subtraction, 
multiplication, and division and involve liquid volumes and masses 
using the steps they just practiced with the teacher.  Students who have 
not demonstrated mastery of the objective work with the teacher in 
further guided practice.  Students will complete the independent practice 
after demonstrating mastery of the objective.   
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further in guided practice, releasing students to independent practice 
as soon as students demonstrate mastery of the objective.   
Closure (3 minutes): 
Teacher brings the class back together.  Teacher asks students to 
explain to a partner how using models to solve liquid volume and 
mass problems can help them in real life.  Teacher has several 
students with exemplar responses share with the class.   


 
 


 
Students explain to their partners how using models to solve liquid 
volume and mass problems can help them in real life.  Students with 
exemplar responses share with the class as directed by the teacher.  
Students listen actively while other students share out.   


4 


Assessment:  Measure and estimate liquid volumes and masses of 
objects using standard units of grams (g), kilograms (kg), and liters 
(l). Add, subtract, multiply, or divide to solve one-step word 
problems involving masses or volumes that are given in the same 
units, e.g., by using drawings (such as a beaker with a measurement 
scale) to represent the problem. 
5 minutes:  Teacher explains that today we will have the 
opportunity to show all that we have learned this week about 
measuring and estimating liquid volumes and masses and how to 
solve one-step word problems.  Teacher reminds students that these 
skills will help them to be successful throughout their lives.  Teacher 
sets expectations for the assessment.   
40 minutes:  Teacher directs students to complete the assessment.  
Teacher walks around to monitor student progress but teacher does 
not assist students with anything related to the objective. 


 


 
 


 
Students listen actively.   
 


 
 


 
Students complete assessment independently.   


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


 
Summative Assessment and Answer Key: 
*Each problem on the assessment on page eight is worth one point.  Answers are indicated in bold in throughout the assessment.  Students must earn 11 out 
of 12 points (92%) to demonstrate mastery.  (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to 
earn exactly 85%.)  
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1.  Pam’s dogs have masses of 25 kilograms and 21 kilograms.  What is 
the total mass of Pam’s dogs? 


A. 4 kilograms 
B. 40 kilgrams 
C. 46 kilograms 
D. 51 kilograms 


2.  Which is closest to the mass of a marker? 
A. about 1 kilogram 
B. about 1 gram 
C. about 20 kilograms 
D. about 20 grams 


3.  Trisha put a glass of water on a scale.  She then added weights until 
the scale balanced.  She added a 1,000 gram weight and a 500 gram 
weight.  What is the mass of the glass of water, in grams? 


1,500 grams 
 
4.  Which object has a mass of about 2 kilograms? 


A. a book 
B. a spoon 
C. a car 
D. a penny 


5.  Adele buys 4 liters of orange juice and 7 liters of cranberry juice.  How 
many liters of juice does Adele buy in all? 


11 liters 
 
6.  A paperclip has a mass of about 1 gram.  What is the mass of 10 paper 
clips?  


about 10 grams 
 
7.  George baked some cookies and packed them into 3 gift boxes that 
each had a mass of 300 grams.  What is the total mass of all 3 boxes of 
cookies?   


900 grams 
 
 
 
 
 


 
8.  A chef makes 36 liters of soup and packages it in 18 equal containers.  
How much does each container hold? 


A. 1 liter 
B. 2 liters 
C. 12 liters 
D. 18 liters 


9.  Mr. Abrams filled 24 sandbags with sand.  Each filled bag had a mass 
of about 3 kilograms.  Which is closest to the total mass of all of the 
sandbags? 


A. 27 kilograms 
B. 60 kilograms 
C. 72 kilograms 
D. 82 kilograms 


10.  Kyle bought 48 1-liter bottles of water.  He sold 29 bottles to parents 
and visitors at a soccer game.  How much water did Kyle have left? 


A. 77 liters 
B. 67 liters 
C. 19 liters 
D. 18 liters 


11.  Which object has a mass of about 15 kilograms? 
A. a basketball 
B. a shoe 
C. a bike helmet 
D. a bike 


 
12.  Which is the most reasonable estimate for the amount of water in a 
full bathtub—2 liters, 20 liters, or 200 liters? 


200 liters 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  3 Content Area  Reading 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


Students already know how to pull the main idea and supporting details from a single text.  Also, a unit on 
organizational features (i.e. Table of Contents, glossary, index, headings, etc.) has already been taught and 
mastered earlier in the year.  Students are comfortable using organizational features to locate information 
independently.  Students have also been exposed to double bubble maps and have a good understanding of how 
to use them to compare and contrast information.  In this unit, students will build off of their understanding of 
double bubble maps to compare and contrast the most important points and key details in two texts on the same 
topic.   


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


These reading lessons will be taught during CASA Academy’s hour-long “Reading Comprehension Integrating 
Science and Social Studies” block as described in the Program of Instruction. While this particular unit does not 
link specifically to a third grade science or social studies standard, it provides information students will use in 
fourth grade when they study the water cycle, and builds on knowledge students learned in second grade about 
states of matter.  Only a portion of this block is used for reading instruction each day so that the remainder of the 
block can be spent explicitly teaching a science or social studies unit separate from the reading unit.  Please note 
that the amount of time spent on reading instruction each day varies, so the teacher will plan the science/social 
studies unit to fit within the given daily times.  These lessons follow the direct instruction model, including 
setting a purpose for learning, introduction to new material, guided practice, independent practice, and closure.  
Additionally, these lessons use authentic approaches as they utilize real books like those that students interact 
with on a daily basis and set an authentic purpose for learning each day.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 3  
Strand: Reading Standards for Informational Text (RI)  
Cluster: Integration of Knowledge and Ideas  
Standard: #9 - Compare and contrast the most important points and key details presented in two texts on the 
same topic. 
 
3.RI.9 Compare and contrast the most important points and key details presented in two texts on the same topic. 


Materials/Resources Needed 
Sample Double Bubble map, chart paper, class sets of the following books: 3rd grade Common Core 
recommended text, A Drop of Water: A Book of Science and Wonder by Walter Wick, Water by Andrew 
Charman, and Science Matters: Precipitation by Frances Purslow 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 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Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to identify the main idea and 
supporting details from two texts on the same topic.   
Introduction to New Material (10 minutes): 
Teacher will show students one item (for example, an orange) and 
have students describe the item using their five senses by raising 
their hands to share ideas with the class. Teacher will list 
descriptions.  Then teacher will show students a second, somewhat 
similar, item (for example, an apple and an orange) and have the 
students describe the first item again in comparison and in contrast 
to the second item.  Teacher will list comparisons and contrasts. 
Teacher will guide students to the conclusion that because our brain 
likes to make connections, comparing and contrasting items allows 
our brain to think with more detail, remember information, and 
understand information better. Teacher will tell students that this 
week we will be comparing and contrasting the most important ideas 
and key details in two texts on the same topic.  
Teacher will tell students that today we will focus on identifying the 
main idea and supporting details from two texts on the same topic.  
Teacher will read aloud short sections of A Drop of Water and 
Water that discuss the same information.  As the teacher reads each 
book, he/she will model finding the main idea and identifying 
supporting details and writing them down on a chart.  Teacher will 
prompt students to copy the teacher’s model onto their papers.   
Guided Practice (10 minutes): 
Teacher and students will read a new section of A Drop of Water, 
stopping to think about and write down the main idea and key 
supporting details.  Teacher will prompt students to think-pair-share 
the main idea and key details in appropriate places before writing 
down ideas.  Teacher and students will repeat this with the text 
Science Matters: Precipitation.  Teacher will gradually release more 
responsibility to students throughout the guided practice, having 
students do more and more of the work.   
 


 
 
 
Students describe the given items using their five senses by raising their 
hands to share their ideas with the class.  Students compare and contrast 
the two items, sharing their ideas with the class when called on by the 
teacher.  Students will listen actively.   
 


 
 


 
 


 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Students will copy the teacher’s model onto 
their own papers as prompted.   
 


 
 
Students will read a new section of A Drop of Water as prompted by the 
teacher, stopping to think about and write down the main idea and key 
supporting details.  Students will think-pair-share the main idea and key 
details as directed by the teacher.  Students will repeat this with the text 
Science Matters: Precipitation.  
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Independent Practice (10 minutes): 
Teacher will assign students sections of A Drop of Water and Water.  
Using the information provided in the selected pages, teacher will 
tell students to find the main idea and key supporting details, 
recording them on their papers.  Meanwhile, the teacher pulls a 
small group of students who are unable to read the book at an 
independent level to provide further guided practice and support 
with the text. 
Closure (5 minutes): 
Teacher will review the objective, prompting students to think-pair-
share the main ideas and key supporting details they found in each 
text.  Teacher will circulate to hear student responses and ask several 
students with exemplar responses to share.   


 


Students will read the assigned sections of A Drop of Water and Water.  
Using the information provided in the selected pages, students will find 
the main idea and key supporting details, recording them on their papers.  
A small group of students (who are unable to read the text on an 
independent level) work with the teacher. 


 
 
Students will think-pair-share the main ideas and key supporting details 
they found in each text.  Several students with exemplar responses will 
share with the class as prompted by the teacher.  Students will listen 
actively while other students share.   


2 


Objective: Students will be able to compare and contrast the most 
important points (main ideas) in two texts on the same topic.   
Introduction to New Material (10 minutes): 
Teacher will remind students that identifying the main ideas of two 
separate texts helps us make connections to develop a deeper 
understanding about a topic, like we did with our learning about 
states of matter and water yesterday.  Teacher tells students that 
today we will think more deeply about the information we learned 
yesterday to compare and contrast the main ideas of different 
sections of the two books.   
Teacher will refer to the chart listing the main idea and key 
supporting details of A Drop of Water and Water  yesterday.  
Teacher will model comparing and contrasting the main ideas of the 
chosen sections of the two books.  As teacher models, he/she will 
create a double bubble map and record comparisons on the double 
bubble map.  Teacher will prompt students to copy the teacher’s 
models onto their own papers. Teacher will explain that putting 
information into a double bubble map helps our brain to organize the 
information that it is gathering.  
Guided Practice (10 minutes): 
Teacher will direct students to get out their charts where they 
recorded the main idea and supporting details of different sections of 
Science Matters: Precipitation and A Drop of Water yesterday.  


 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Students will copy the teacher’s model onto 
their own papers as prompted. 
 
 


 
 


 
Students will get out their charts from yesterday.  Students will compare 
and contrast the main ideas of the various sections with the teacher, 
creating a new double bubble map to record the comparisons.  Students 
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Teacher and students will together compare and contrast the main 
ideas of the various sections, creating a new double bubble map to 
record the comparisons.  Teacher will direct students to think-pair-
share the following question: “What did you learn about the 
similarities and differences between the main ideas of these two 
texts?” Teacher will circulate to listen to student responses, 
determine who requires more support with the objective, and prompt 
students to share with the class as appropriate.   
Independent Practice (10 minutes): 
Teacher will prompt students to use their charts where they recorded 
the main ideas and supporting details of different sections of A Drop 
of Water and Water yesterday.  Teacher will tell students to create a 
new double bubble map, recording similarities and differences 
between the main ideas presented in their double bubble maps.    
Meanwhile, the teacher will pull a small group of students who 
require additional support on the objective as evidenced by data 
collected while the teacher was circulating during guided practice.  
Teacher will provide further guided practice.   
Closure (5 minutes): 
Teacher will bring the class back together.  Teacher will prompt 
students to think-pair-share how they compared and contrasted the 
main ideas from the sections of text they read independently.  
Teacher will circulate to listen to student responses and ask students 
with exemplar responses to share with the class.   


will think-pair-share to answer the teacher’s question.  
 
 


 
 
 


 


Students will use their charts where they recorded the main ideas and 
supporting details of different sections of A Drop of Water and Water 
yesterday.  Students will create a new double bubble map, recording 
similarities and differences between the main ideas presented in their 
double bubble maps. A small group of students work with the teacher in 
further guided practice. 
 


 
 
Students will think-pair-share how they compared and contrasted the 
main ideas from the sections of text they read independently.  Students 
with exemplar responses will share with the class while other students 
listen actively.   


3 


Objective: Students will be able to compare and contrast the key 
details in two texts about the same topic.   
Introduction to New Material (10 minutes): 
Teacher will tell students that today we will continue to compare and 
contrast information, but today we will do so by comparing and 
contrasting the key details that support the main ideas we compared 
and contrasted yesterday.  This is going to help our brains to make 
connections between all of the information we are learning.   
Teacher will refer to the chart listing the main idea and key 
supporting details of A Drop of Water and Water from day one.  
Teacher will model comparing and contrasting the key details of the 
chosen sections of the two books.  As teacher models, he/she will 
add to the double bubble map from yesterday.  Teacher will prompt 


 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.).  Students will copy the teacher’s model onto 
their own papers as prompted. 
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students to copy the teacher’s model onto their own papers.  
Guided Practice (15 minutes): 
Teacher will direct students to get out their double bubble maps 
from yesterday as well as the charts where they recorded the main 
idea and supporting details of different sections of Science Matters: 
Precipitation and A Drop of Water on day one.  Teacher and 
students will together compare and contrast the key details of the 
various sections, recording their comparisons onto their double 
bubble maps from yesterday.  Teacher will direct students to think-
pair-share to discuss their learning in appropriate places.  Teacher 
will circulate to listen to student responses, determine students who 
require additional support with the objective, and prompt students to 
share with the class as appropriate.   
Independent Practice (10 minutes): 
Teacher will prompt students to use their charts where they recorded 
the main ideas and supporting details of different sections of A Drop 
of Water and Water on day one and their double bubble maps from 
yesterday.  Teacher will tell students to add to their double bubble 
maps, recording similarities and differences between the key details 
presented in various sections of the text.  Meanwhile, the teacher 
will pull a small group of students who require additional support on 
the objective as evidenced by data collected while the teacher was 
circulating during guided practice.  Teacher will provide further 
guided practice. 
Closure (5 minutes): 
Teacher will bring the class back together.  Teacher will prompt 
students to think-pair-share how they compared and contrasted the 
key details from the sections of text they read independently on day 
one.  Teacher will circulate to listen to student responses and ask 
students with exemplar responses to share with the class.   


 
 
Students will get out their double bubble maps and charts.  Students will 
compare and contrast the key details of the various sections with the 
teacher, recording the comparisons on their double bubble maps.  
Students will think-pair-share to discuss their learning in appropriate 
places as directed by the teacher.   
 
 
 


 
 
Students will use their charts and double bubble maps.  Students will 
record similarities and differences between the key details presented in 
the two texts (recorded on their charts) in their double bubble maps. A 
small group of students work with the teacher in further guided practice.   
 
 


 
 
 


Students will think-pair-share how they compared and contrasted the key 
details from the sections of text they read independently.  Students with 
exemplar responses will share with the class while other students listen 
actively. 


4 


Objective: Students will be able to compare and contrast the most 
important points and key details presented in two texts on the same 
topic.  
Introduction to New Material (10 minutes): 
Teacher will tell students that today we are going to put all of the 
steps we’ve been following this week together.  This is what we do 


 


 
 
 


Students will actively listen using predetermined listening norms 
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as readers anytime we are reading a book!  We will first read two 
new sections of our texts about the same topic.  As we read, we will 
record the main idea and key details of each text.  Then we will 
create a double bubble map to compare and contrast the main ideas 
and key supporting details from each text.  Teacher models going 
through these steps, prompting students to record the teacher’s 
model on their papers.   
Guided Practice (15 minutes): 
Teacher assigns students two new sections of the two texts on the 
same topic and directs students to work with their partners to 
complete the steps we’ve been practicing.  Teacher circulates to 
assist students and determine which students are successfully 
completing the objective, identifying those who require additional 
support.  Teacher brings the class back together and has several 
partnerships share how they compared and contrasted the most 
important points and key details.   
Independent Practice (15 minutes): 
Teacher assigns two new sections and directs students to go through 
the steps with these new sections. Meanwhile, the teacher will pull a 
small group of students who are unable to read the book at an 
independent level or who demonstrated a need for additional support 
with the objective.  Teacher provides further guided practice and 
support with the text. 
Closure (5 minutes): 
Teacher brings the class back together.  Teacher directs students to 
summarize their learning, listing the steps necessary to compare and 
contrast the most important points and key details presented in two 
texts on the same topic, with a partner.  Teacher has one student with 
an exemplar response share out.   


(nodding, flea claps, etc.).  Students will copy the teacher’s model onto 
their own papers as prompted. 
 
 
 
 
 
Students work with their partners to complete the steps to compare and 
contrast the most important points and key details of the two texts.  
Several partnerships share with the class as directed by the teacher.   
 
 


 
Students complete the independent practice, reading the assigned 
sections and comparing and contrasting the most important points and 
key details in two texts on the same topic. A small group of students 
(who are unable to read the text on an independent level or who require 
additional support with the objective) work with the teacher. 
 
 
Students summarize their learning with a partner, listing the steps 
necessary to complete the objective.  One student with an exemplar 
response shares out while other students listen actively.   


5 


Assessment: Compare and contrast the most important points and 
key details presented in two texts on the same topic. 
5 minutes:  Teacher will tell students that today they will get to 
show all they have learned about comparing and contrasting the 
most important points and key details in two texts.  Teacher will 
remind students that this skill is important because it helps their 
brains make connections between all of the new information they are 
learning.  Teacher will give directions and distribute the assessments 


 
 
Students will actively listen using predetermined listening norms 
(nodding, flea claps, etc.). 
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and necessary books to students.   
25 minutes: Teacher directs students to complete the assessment.  
Teacher monitors student progress, but does not assist students in the 
completion of the assessment in any way. 


 
Students independently complete the assessment.   


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


 
*All of the questions are open-ended but should include responses similar to the exemplar responses listed in bold within the assessment below. As long as 
the response provides similar information (or information that is listed on the given page in the assessment item that answers the given question accurately), 
it will be considered correct even if the sentences are not exactly like the ones written below.  There are a total of 12 points that can be earned on the 
summative assessment and all assessment items will together determine a student’s proficiency with the given standard.  Students must earn at least 10.5 out 
of 12 points (88%) to demonstrate mastery.  (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to 
earn exactly 85%.)   
 
Summative Assessment, Answer Key and Scoring Rubric:   
Use Sharks (Reading A to Z) and Shark by Simon Mugford to complete the assessment.   
 
1.  What is the most important point made in Sharks (Reading A to Z) on page 7 under the heading “Physical Description”? 
Sharks can be all different sizes.  (1 point) 
 
2.  List two key details described in the text Sharks (Reading A to Z) on page 7 that support the most important point you listed in #1. 
The whale shark is the largest shark in the world.  (.5 point) 
Some sharks are just a few inches long.  (.5 point) 
 
3.  What is the most important point made in Shark by Simon Mugford on pages 6-7?   
Sharks can be different in size and how they look, but most sharks have similar traits.  (1 point) 
 
4.  List two key details described in the text Shark by Simon Mugford on pages 6-7 that support the most important point you listed in #3. 
Sharks use their fins to help them steer. (.5 point) 
Most sharks have large mouths with lots of teeth. (.5 point)  
 
5.  How were the most important points you listed in #1 and #3 similar or different? 
The points made were ____________ because ___________________.   
The points made were similar because both books talked about how sharks can be different sizes.  (1 point) 
 
6.  Compare and contrast the key details you listed in #2 and #4 above using the sentence frame provided and the words similar or different. 
The key details were _____________________ because ________________________________________.   
The key details were different because the details given in Sharks (Reading A to Z) focused on sharks being different sizes while the details in Shark 
by Simon Mugford focused on the shark’s traits like fins and teeth. (1 point) 
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7.  Now choose several sections of Sharks (Reading A to Z) and Sharks by Simon Mugford that are about the same topic and read these sections.  As you 
read, create a double bubble map to compare and contrast the most important points and key details you learned from each text. Make sure to: 


• Give at least two (2) similarities or differences about the most important points made. 
• Give at least two (2) similarities or differences about the key details that support the most important points. 
• Show whether the most important points and key details were the same or different in each book by drawing connecting lines on your double bubble 


map.     
You may NOT include the important points or key details already discussed in #1-6 above. 
 
Sample Double Bubble Map:  


 
 
Rubric for #7: 
 0 points 1 point 2 points 
Compare and contrast the 
most important points 
from books about sharks 


Includes 0 comparisons or 
contrasts of the most 
important points OR 
Majority of the work is 
inaccurate 


Includes 1 comparison or 
contrast of the most 
important points  
OR  
Includes 2 different 
comparisons or contrasts 
with inaccurate information 


Includes 2 or more different 
comparisons or contrasts of 
the most important points 
AND comparisons and/or 
contrasts are accurate 


Compare and contrast key 
details from books about 
sharks 


Includes 0 comparisons or 
contrasts of the key details 
OR 
Majority of the work is 
inaccurate 


Includes 1 comparison or 
contrast of key details 
OR  
Includes 2 different 
comparisons or contrasts 
with inaccurate information 


Includes 2 or more different 
comparisons or contrasts of 
the key details AND 
comparisons and/or contrasts 
are accurate 


Identify whether or not 
important points and key 
details from the books are 
the same or different 


0-1 points are correctly 
organized in the double 
bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s) 


2-3 points are correctly 
organized in the double 
bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s) 


4 points are correctly 
organized in the double 
bubble map, showing 
whether they came from one 
book or both books using 
connecting line(s) 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  3 Content Area  Writing 


Course Title (grades 9‐12 Only)  N/A 


Expected Prior Knowledge 


The knowledge/skills mastered earlier 
in the year foundational to the mastery 
of the required Standard in the current 
sample. 


Prior to this unit, students will demonstrate a working knowledge of the components of a letter and the language 
of persuasion: facts, opinions, persuade. Students will also demonstrate a working knowledge of foundational 
writing skills (i.e. capitalization, punctuation, writing in complete sentences) and know how to edit their writing. 
Additionally, students will have a good understanding of how to grade their own writing using rubrics provided 
by the teacher.   


Alignment to Program of Instruction 
Briefly outline methods of instruction 
found in this sequence of lessons that 
align to the Program of Instruction 
described in A.3. 


CASA Academy’s 45-minute daily writing block is based off of Lucy Calkin’s Writing Workshop model.  
Within Writing Workshop, teachers will target daily instruction based on student needs as demonstrated by data.  
Each lesson will have an authentic purpose connected to the real world and will follow the direct instruction 
model (introduction to new material, guided practice, independent practice, and closure).  During independent 
practice, the teacher will differentiate for individual students by providing additional coaching and support as 
necessary.  Most lessons will end with students sharing their writing in an authentic way during Author’s Chair.  
Students will learn to go through the entire writing process (pre-writing, drafting, revising, editing, and 
publishing) for each piece of writing just like published authors, which is a critical component of CASA 
Academy’s authentic approach because it teaches students to write with purpose.  Please note that day five of 
this sample is dedicated to revising and editing; although revising and editing are not directly aligned with the 
given standard, revising and editing are critical to the writing process and therefore will be present within all 
units taught at CASA Academy.  Students will publish their final writing pieces as a part of their homework and 
share their writing with the class during Author’s Chair prior to beginning the next writing unit.   


Standard Number and Description 
List the Number* and the full 
description for the Required Standard or 
Science Performance Objective listed in 
section A.6. 


Grade: 3  
Strand: Writing Standards (W)  
Cluster: Text Types and Purposes  
Standard: #1 - Write opinion pieces on topics or texts, supporting a point of view with reasons.  


a. Introduce the topic or text they are writing about, state an opinion, and create an organizational 
structure that lists reasons.  
b. Provide reasons that support the opinion.  
c. Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and 
reasons.  
d. Provide a concluding statement or section.  


 
3.W.1 Write opinion pieces on topics or texts, supporting a point of view with reasons.  


a. Introduce the topic or text they are writing about, state an opinion, and create an organizational 
structure that lists reasons.  
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b. Provide reasons that support the opinion.  
c. Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and 
reasons.  
d. Provide a concluding statement or section.  


Materials/Resources Needed 
Student copies of writing rubric, teacher’s exemplar essay, list of transition words, graphic organizers, writing 
workshop notebooks 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Standard (e.g., 
6.EE.7). For HS Math, use Conceptual Category-Domain, Standard (e.g., A-REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1). 


 
 
Lesson 
(add as 
needed) 


Instructional Strategies   Student Activities  


1 


Objective: Students will be able to choose a topic for writing and 
write a topic sentence that expresses an opinion about the topic.   
 
Intro to New Material (10 minutes): Teacher will set an authentic 
purpose for learning by engaging students in a conversation about 
why being able to persuade is important (versus just complaining or 
gossiping).  Teacher will read an example of a persuasive piece of 
writing to show students what they will be able to write by the end 
of this unit.  Teacher will build upon students’ prior knowledge of 
the five components of a letter and elements of persuasion to model 
choosing a topic. Teacher will model brainstorming issues and 
events and selecting one issue or event.  Teacher will then model 
creating a topic sentence that expresses an opinion about the chosen 
issue or event.   
 
Guided Practice (15 minutes): Teacher and students will 
brainstorm issues using think-pair-share, select a topic together, and 
write a topic sentence on their whiteboards.  Teacher will check all 
whiteboards to ensure that students have written an appropriate topic 
sentence and provide feedback.  Students with exceptional sentences 
will share with the class.  
 
Independent Practice (15 minutes): Teacher will monitor and 
provide differentiated support as needed while students brainstorm 
their own topics and express their opinions about those topics.    
 
Closure (5 minutes): Teacher will review the rubric that students 


 
 
 
Students will discuss why being able to persuade is important.  Students 
will track the teacher and listen actively.  Students will copy the 
teacher’s brainstorm and topic sentence as directed by the teacher.    
 
 
 
 
 
 
 
 
Students, with guidance from the teacher, will brainstorm issues using 
think-pair-share, select a topic together, and write a topic sentence on 
their whiteboards.  Students will make revisions as prompted from 
teacher feedback.  Students with exceptional sentences will share with 
the class.  
 
 
Students will brainstorm issues or events that they care about, circle one 
issue or event that will be the topic of their writing, and use a complete 
sentence expressing their opinion about the topic. 
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will be graded on for their final written work and end by re-
examining the purpose of persuasive writing. 


Students will follow along as the teacher reviews the rubric. Then, 
students will share with a partner how they can use persuasive writing in 
their lives. 


2 


Objective: Students will be able to create an organizational structure 
for their writing and write reasons to support their opinion.   
 
Intro to New Material (10 minutes): Teacher will set a purpose for 
the lesson by reminding students why persuasion is important.  
Teacher will then show students a graphic organizer that will assist 
them as they plan their writing piece.  Teacher will model writing 
four reasons that support the opinion in complete sentences. All of 
these ideas will be put into the graphic organizer. 
 
Guided Practice (10 minutes): Teacher will provide a different 
topic for guided practice.  Teacher and students together will discuss 
their feelings about that topic and write reasons that explain and 
support their opinions.     
 
Independent Practice (15 minutes):  Teacher will monitor and 
assist students as they create four reasons that support their opinion 
about their chosen topic.  
 
Closure (10 minutes): Teacher will prompt students to share some 
of the reasons that support their opinions with the class during 
Author’s Chair.  Teacher and students will offer feedback on the 
given reasons.  Teacher will prompt students to think-pair-share 
about why it is important to provide strong reasons to support their 
opinions.  Using the provided rubric, the teacher will prompt 
students to grade their writing based on the reasons they have 
provided to support their opinion. 


 
 
 
Students will track the teacher and listen actively.  Students will fill in 
information on their graphic organizers as prompted by the teacher while 
the teacher models.   
 
 
 
 
Students will discuss their feelings about the given topic as prompted by 
the teacher.  Students will write reasons that explain and support their 
opinions.   
 
Using their topic sentence from day one, students will create an 
organizational structure and write at least four reasons that support their 
opinion.   
 
Students will share their reasons with the class as prompted by the 
teacher during Author’s Chair.  Students will provide feedback to other 
students regarding the shared reasons.  Students will think-pair-share 
about why it is important to provide strong reasons to support their 
opinions.  Using the provided rubric, students will grade their own 
writing based on the reasons they have provided that support their 
opinion. 


3 


Objective:  Students will be able to write a draft, adding linking 
words and phrases to their writing to connect their opinions and 
reasons.   
 
Intro to New Material (10 minutes): Teacher will remind students 
that drafting is the next step in getting their ideas down on paper. 
They don’t need to worry about spelling and conventions at this 
stage. Teacher will model using the graphic organizer to help write a 
draft.  The teacher does not copy directly from the organizer, but 
instead rephrases and adds new ideas. Teacher will refer frequently 


 
 
 
 
Students will track the teacher and copy the teacher’s draft as prompted 
by the teacher.  Students will refer to the list of linking words and 
phrases.   
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to a list of effective linking words and phrases and use these words 
to connect written ideas.  
 
Guided Practice (10 minutes): Teacher will provide a completed 
graphic organizer.  Using this organizer, teacher and students will 
write a draft, rephrasing information from the organizer and adding 
new information when necessary.  Teacher and students will focus 
on using linking words and phrases to connect the reasons provided 
on the organizer.   
 
Independent Practice (15 minutes): Teacher will direct students to 
complete their rough drafts, adding linking words and phrases.  
While students work independently, teacher will conference with 
individual students, providing assistance to students who require 
support.   
 
Closure (10 minutes): Teacher will prompt selected students (who 
have written exemplar drafts demonstrating proper use of linking 
words and phrases) to share their drafts with the class during 
Author’s Chair.  Teacher will point out strong examples within the 
drafts shared.  Teacher will prompt students to use the rubric to 
grade their own rough drafts based on the linking words and phrases 
they have used. 


 
 
 
Students will write a draft, as guided by the teacher, rephrasing 
information from the provided graphic organizer and adding new 
information when necessary.  Students will focus on using linking words 
and phrases to connect reasons provided on the organizer.   
 
 
 
Students will use their completed graphic organizers from yesterday’s 
lesson to write a rough draft.  Students will utilize linking words and 
phrases to connect the reasons in their draft.   
 
 
 
Students selected by the teacher (who have written exemplar drafts 
demonstrating proper use of linking words and phrases) will read their 
drafts to the class during Author’s Chair.  Students will listen actively as 
other students read their drafts.  Students will grade their drafts based on 
the linking words and phrases they have used using the provided rubric. 


4 


Objective:  Students will be able to write a concluding statement 
that connects back to their opinion.   
Intro to New Material (10 minutes):  Teacher will tell students that 
today they will finish their drafts by writing a concluding section.  
Teacher will facilitate a conversation about why having a strong 
conclusion in a piece of writing is important.  Teacher will model 
writing a concluding section by thinking aloud, making sure to 
connect the conclusion back to the topic sentence.   
Guided Practice (10 minutes): Using the draft the class wrote 
together yesterday, teacher and students will work together to form a 
concluding section.  Teacher will instruct students to work with their 
partners to write a strong concluding section on their whiteboards.  
Teacher will walk around to monitor and assist students as 
necessary.  Teacher will prompt students with strong concluding 
sections to share their work with the class.   
 


 
 
 
Students will discuss why it is important to provide a strong conclusion 
in their writing.  Students will listen actively as the teacher models how 
to write a concluding section.   
 
 
 
Using the draft the class wrote together yesterday, students will work 
with their partners to write a strong concluding section on their 
whiteboards.  Students will share their work as prompted by the teacher.   
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Independent Practice (15 minutes): Teacher will prompt students 
to write strong concluding sections for their drafts from yesterday.  
Teacher will conference with individual students, providing 
assistance to students who require support. 
Closure (10 minutes): Teacher will prompt students who have 
exemplar conclusions to share their conclusions with the class by 
reading them aloud during Author’s Chair. Teacher will prompt 
students to use the rubric to grade their own rough drafts based on 
the conclusions they have written. 


Using their rough drafts from yesterday, students will write strong 
concluding sections for their drafts.  Students will conference 
individually with the teacher.   
 
Students selected by the teacher (who have written exemplar 
conclusions) will read their conclusions to the class during Author’s 
Chair.  Students will listen actively as other students read their 
conclusions.  Students will grade their own conclusions using the 
provided rubric. 


5 


Objective: Students will be able to revise and edit their writing by 
re-reading and including proper capitalization, punctuation, spelling 
and sentence structure.   
Intro to New Material/Guided Practice (25 minutes): Teacher 
will inform students that today they will revise and edit their writing 
so it is ready to publish.  Teacher will model making revisions to the 
piece of writing by re-reading, adding linking words in appropriate 
places, and making changes to sentence structure where appropriate.  
Then, teacher and students will complete Total Physical Response 
(TPR) for COPS (capitalize, organize, punctuate, space and spell), 
making motions the students have already learned, to refresh 
students on what they will be looking for as they edit.  Teacher will 
then model editing the piece of writing.  As teacher proceeds, he/she 
will ask students to gradually give more and more input.  Teacher 
will take students’ suggestions and make necessary edits.  Teacher 
will correct any errors that students do not notice.   
Teacher directs students to revise and edit the piece of writing used 
for the guided practice yesterday with their partners.  As students 
work, teacher will circulate to assist as necessary and to check for 
understanding.  Teacher will bring students back together to go over 
the changes using input from students.   
Independent Practice (15 minutes):  Teacher will prompt students 
to revise and edit their drafts that they have been working on all 
week. While students work independently, teacher will conference 
with individual students, providing assistance to students who 
require support. 
Closure (5 minutes): Teacher will select students who have made 
purposeful revisions and edits to share their work with the class 


 


 
 
Students will listen actively while teacher models making revisions.  
Student will complete TPR with the teacher.  Students will make 
necessary corrections to their papers as modeled by the teacher.  
Students will give suggestions for edits as directed by the teacher.   
 


 
 


 
 
Students will edit the piece of writing from the guided practice yesterday 
with a partner.  Students will share suggestions with the class as directed 
by the teacher.  Students will make necessary corrections to their own 
papers.   
 
Students will revise and edit their rough drafts.   
 
 
Students will share their work with the class at Author’s Chair as 
directed by the teacher.  Students will discuss the importance of editing 
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during Author’s Chair.  Teacher will facilitate a discussion about 
why it is so important to edit our writing.  As homework, teacher 
will ask students to use their edits and revisions to publish their final 
drafts to share during Author’s Chair the following week.   


their writing.  As homework, students will use their revisions and edits 
to publish their final drafts.   


6 


Assessment: Students will be able to write opinion pieces on topics 
or texts, supporting a point of view with reasons.  


a. Introduce the topic or text they are writing about, state an 
opinion, and create an organizational structure that lists 
reasons.  
b. Provide reasons that support the opinion.  
c. Use linking words and phrases (e.g., because, therefore, 
since, for example) to connect opinion and reasons.  
d. Provide a concluding statement or section.  


 
5 minutes:  Teacher explains that today students will be writing 
their own opinion pieces just like we have been doing this week.  
Teacher reads an exemplar piece of writing to students.  Teacher 
tells students that he/she is excited to read the wonderful pieces of 
writing they’ll be completing that day.  Teacher reminds students to 
follow the steps that they’ve been working on all week to help them 
as they write their pieces.   
40 minutes:  Teacher directs students to complete the assessment.  
Teacher walks around to monitor student progress but teacher does 
not assist students with anything related to the objective.   


 
 
 
 
 
 
 
 
 
 
Students will track the teacher and listen actively.  
 
 
 
 
 
 
Students will complete the assessment independently. 


Summative Assessment Items: Attach here. For each summative assessment item, include an answer key or scoring rubric describing how 
points are to be awarded. 


 
Summative Assessment: 
 
1.  Write a topic sentence answering the question “Should CASA Academy have a dress code?”   
 
 _________________________________________________________________________ 
 
2.  Write a supporting detail that supports the topic sentence below: 
 “Students should have the chance to have a morning snack every day.”    
 
 _________________________________________________________________________ 
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3.  Write a letter to your teacher answering the question, “Should students have homework every night?” 
 


Be sure to include the following components: 
  


• Write a clear topic sentence (that expresses your opinion). 
• Create an organizational structure that includes at least four (4) pieces of supporting evidence that directly support your opinion. 
• Include linking words and phrases to connect your opinions and reasons.  
• Provide a strong concluding statement.  


 
Before submitting your writing, remember to use the rubric to check your work.   


 
Summative Assessment Answer Key and Scoring Rubric:  
 
*The three assessment items included will together provide a cumulative score to show whether students demonstrated mastery of the given standard.  
Points are awarded as indicated in the answer key and rubric below for a total of 12 points possible.  Students must earn at least 11 out of 12 points (92%) to 
demonstrate mastery of this standard. (The bar of mastery at CASA Academy is 85% or higher.  However, for this assessment, it is not possible to earn 
exactly 85%.)   
 
1.  Write a topic sentence answering the question “Should CASA Academy have a dress code?”  The topic sentence provided must be a complete 
sentence that provides an opinion relating to the question.  An example of an acceptable response is “We should get rid of the dress code at CASA 
Academy.”  (1 point)  
 
2.  Write a supporting detail that supports the topic sentence below: 
 “Students should have the chance to have a morning snack every day.”   The detail students write must support the topic sentence provided 
using valid reasoning.  An example of an acceptable response would be “Students get very hungry in the morning because there are four hours 
between breakfast and lunch.”  (1 point)  
 
3.  Write a letter to your teacher answering the question, “Should students have homework every night?” 


 
Be sure to include the following components: 
  


• Write a clear topic sentence (that expresses your opinion). 
• Create an organizational structure that includes at least four (4) pieces of supporting evidence that directly support your opinion. 
• Include linking words and phrases to connect your opinions and reasons.  
• Provide a strong concluding statement.  


 
Before submitting your writing, remember to use the rubric to check your work.   
 
The rubric on page eight will be used to score #3.  (10 points)  
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Opinion Writing Scoring Rubric 


 
 0 points 1 point 2 points 
 


Topic 
Sentence 


My writing does not have a 
topic sentence that states 
my opinion. 


My writing has a topic sentence, 
but it does not clearly state my 
opinion. 


My writing has a topic sentence 
that clearly states my opinion. 


 
Creating an 


Organizational 
Structure 


My writing does not 
include an organizational 
structure.   


My writing has an organizational 
structure, but it is confusing to 
follow.   


My writing has an organizational 
structure that will make sense to 
my reader because it includes 
reasons that support my opinion.     


 
Supporting 


Facts 
 


My writing does not 
include any facts that 
support my opinion. 


My writing includes 1-3 facts that 
may support my opinion. 


My writing includes 4 facts that 
support my opinion. 


 
Linking 


Words and 
Phrases 


I did not include any 
linking words and phrases 
in my writing. 


I included 1-2 linking words and 
phrases in my writing, but my 
writing would benefit from more. 


I included 3 or more linking 
words and phrases to connect my 
ideas. 


 
Concluding 


Sentence 


I did not write a concluding 
sentence. 


I attempted to write a concluding 
sentence, but the conclusion did 
not restate my opinion. 


I wrote a strong concluding 
sentence that restated my 
opinion. 


 
 


Score __________________/10 
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B.2 Governing Body 


The Board of Directors of CASA Academy will serve as the Governing Board for CASA Academy and is 


hence referred to as the Board. The Board makes decisions as stewards of CASA Academy. At all times, 


it acts with the best interests of the organizations in mind and consistently acts in a way that is consistent 


with the central goals of the organization.  


A. Governing Board Responsibilities 


The Board is accountable for all governing issues and will create and approve policies pertaining to such, 


as per ARS §15-183(E) (8). It will govern according to the Bylaws within this application and will 


comply with Open Meeting Law. Further, the Board is responsible for the school’s overall academic, 


financial, and ethical success, and thus will take on additional responsibilities as described below.  


The Governing Board will have the following responsibilities: 


Mission Alignment  


The Board will ensure that the school’s operations are consistently aligned and focused on the 


school’s mission and vision. The Board will ensure effective organizational planning by creating 


and revising policies, while using the school’s mission to guide the process. The Board will set 


aside time to strategically plan and review the school’s progress each month in order to monitor 


and strengthen the school’s progress toward its goals.  


Academic Oversight 


The Board will consistently evaluate academic data and academic progress of CASA Academy’s 


students and will assess the effectiveness of instruction, curriculum, and supervision based on this 


information. The Board will manage resources in order to best support student learning and will 


hold staff and directors responsible for delivering results. It will also make recommendations for 


improvements based on an academic dashboard.  


Board Effectiveness and Succession Planning  


The Board will also be responsible for recruiting and orienting new Board members and assessing 


the Board’s performance. The Board will seek out opportunities for training related to its 


responsibilities, as needed.  In addition, CASA Academy has joined the High Bar, a charter 


school Board training and governance association, which will provide coaching and guidance in 


this work. 


Financial Oversight 


The Board will be responsible for guaranteeing that the school maintains a balanced budget, 


manages its resources effectively, and is in good financial health. The Board will participate in 


fundraising through donations from external sources such as grants as well as personal donations.  


Policy Development and Legal Compliance 


The Board will ensure that the school is in compliance and is accountable to State and Federal 


laws at all times. The Board will review this compliance on a regular basis and will ensure that all 


legal documents are properly filed and that the school maintains legal and ethical integrity. The 


Board will also be responsible for ensuring policies and procedures are developed to ensure 


compliance, maximize safety, and minimize risk.   
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Oversight of the Directors 


The Board will select, manage, and evaluate (based on previously agreed upon criteria) the 


performance of the Director of Students and Operations and the Academic Director. The Board 


will set the salaries of the Directors annually and offer guidance to the Directors. 


Public Promotion 


The Board will be responsible for enhancing the school’s public standing by helping the school to 


network, forge relationships within the community and respond to concerns. 


Governing Board General Practices 


The Governing Board shall make decisions pursuant to the Bylaws of the corporation. A simple majority 


of the Board, in attendance either in person or telephonically, will constitute a quorum. A simple majority 


of those present will constitute action by the Board.  The Board shall at all times ensure compliance with 


the Arizona Open Meeting Law. 


The Board will manage activities through BoardonTrack, a web-based system offered by The High Bar 


(www.reachthehighbar.com). Within Board on Track, the Board will store Board member contact 


information and institutional documents, schedule meetings, create meeting agendas and minutes, and set 


and track progress toward goals. Board on Track also provides access to an extensive database of Board 


resources, assessments to determine effectiveness, and training videos.   


Allocating Human, Material, and Fiscal Resources for Systemic and Sustainable Implementation of 


Educational Programs 


 


Human, Fiscal and Financial Resources 


 


In order to allocate human, material, and fiscal resources for systematic and sustainable implementation 


of educational programs, which enable all students to achieve expectations for their learning, the Board 


will hold monthly meetings in which the agenda will be set. At each meeting, the Board will monitor the 


allocation of resources (money, people, and materials) based on performance goals related to the school's 


mission. The Board will ask the following questions of the Directors: Do we have enough money? Are we 


spending money purposefully? Are the facilities adequate? The Directors will provide answers and data to 


the Board in regards to these questions. In each discussion of human, material, and financial resources, 


the Board will reflect back to the school’s mission to ensure that the ultimate goal of these resources is to 


support student achievement. 


An operations and financial dashboard will organize this monitoring process. This dashboard will 


represent a formalized way of reviewing specific metrics pertaining to human, material, and fiscal 


resources. At each monthly meeting, the Board will review the CASA Academy dashboard. This 


performance dashboard will be used as a tool to compare projections and actual data. If there is a 


discrepancy in the data, the Board will work with the school directors to make adjustments and create a 


contingency plan, which maintains the school’s mission. At each meeting, the Board will hold the school 


directors accountable for all information.  


The Board will then discuss revisions to the budget, revisions to the academic program, and potential 


revisions of staffing based on the present data.  The purpose of review and revision is to advance the 


mission of the organization, which is primarily about educating students.  This process may also include 


plans for additional fundraising to ensure the school has adequate resources. 
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When viewing the dashboard, the Board’s ultimate role will be to determine if resources are best 


supporting student achievement and if the school is financially sustainable. The contents of the dashboard 


for human, material, and fiscal resources and the contents of the dashboard for financial data content can 


be found in figure B.2.1. The Financial Dashboard will also help CASA Academy monitor its 


performance against the Arizona State Board for Charter School’s Financial Performance Framework. 


Monitoring Student Achievement and Determining Progress towards Objectives 


 


Academic Achievement 


In order to monitor student achievement and determine the school’s progress toward achieving the 


objectives of the charter school, the Board will hold monthly meetings in which the agenda will be set. In 


addition to an evaluation of resources, the Board will monitor academic performance through assessment. 


As part of this process, teachers, leaders, and Board members will view and analyze academic data that 


tracks the progress of students and drives revisions in curriculum, instruction, assessment, and 


staffing.  The process will be formalized (structured, built into schedule and calendar, etc.) and 


sustainable (training and support will be provided).  Dashboards will provide a high level of oversight of 


the progress students are making which will in turn enable leaders and teachers to look at data more 


closely and more often.   


At each monthly meeting, the Board will review the CASA Academy academic dashboard. This 


performance dashboard will be used as a tool to compare projections and actual data. If there is a 


discrepancy in the data, the Board will work with the school directors to make adjustments and create a 


contingency plan, which maintains the school’s mission. At each meeting, the Board will hold the school 


leaders accountable for all information. The contents of the dashboard for student achievement and 


content can be found in figure B.2.1. 


Figure B.2.1: Dashboard Contents 


Dashboard Content for Human, 


Material, and Fiscal Resources 


 


Dashboard for Student 


Achievement Content 


Organizational Data 


Demographics 


Enrollment 


Average Daily Attendance 


Student Attrition/ Withdrawal 


Staff Attrition and Reasons for 


Attrition 


Average Class Size (Student-


teacher ratio) 


Waitlist by Month 


Re-enrollment rate 


Number of students at Falls 


Far Below, Approaching, 


Meeting, and Exceeding on 


Benchmark tests 


Percentage of students who 


obtained 85% or above on 


benchmark assessments 


 







 
 


B.2 Governing Body  CASA Academy Page 4 of 10 


Staff total open positions/ Offers 


Pending/ Positions to be filled 


Staff Diversity Statistics 


Teacher Performance (score 


created in teacher evaluation) 


Number of parent volunteer hours 


Community Service Hours 


Teacher grade for school (teacher 


satisfaction) 


Parent grade for school (parent 


satisfaction) 


Monthly and YTD Revenue 


(Budget and Actuals) 


Monthly and YTD Net Income 


(Budget and Actuals) 


Monthly and YTD Expenses 


(Budget and Actuals) 


Per pupil expenditures (Budget and 


Actuals) 


Per pupil revenue (Budget and 


Actuals) 


Variances to date 


Fundraising (Dollar amount 


received) 


Facility cost/ Quality 


Unrestricted Days Cash (The 


unrestricted days cash ratio 


indicates how many days a charter 


holder can pay its expenses 


without another influx of cash. 


Total Liabilities to Equity Ratio 


The ratio is calculated by dividing 


total liabilities by net assets. 


Cash Flow: One-Year Cash Flow = 


Current Year Total Cash less Prior 


Year Total Cash 
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Fixed Charge Coverage Ratio: 


(Change in Net Assets* + 


Depreciation + Amortization + 


Interest Expense + Lease 


Expense)/(Current Portion of 


Long-Term Debt and Capital 


Leases + Interest + Lease Expense) 


 


  


Officers 


The principal officers of CASA Academy shall be a Chair, a Vice-Chair, a Secretary, and a Treasurer. 


The Director of Students and Operations and the Academic Director shall be full-time staff positions. The 


Board of Directors may elect such other officers and assistant officers and agents as may be deemed 


necessary. The same individual may simultaneously hold more than one office. The Director of Students 


and Operations and the Academic Director shall be ex-officio non-voting members of the Board. The 


Chair, Vice-Chair, Secretary and Treasurer shall be voting members of the Board. 


The following outlines the responsibilities of each officer position.  


The Director of Students and Operations. Subject to Board oversight, the Director of Students and 


Operations shall supervise and control the School’s business operations including management of the 


School’s finances, fundraising, marketing, community partnerships, parent relations, and student 


discipline. Jointly with the Academic Director and subject to rules prescribed by the Board, the Director 


of Students and Operations shall have authority to appoint agents and employees of the School, to 


prescribe their powers, duties and compensation, and to delegate them authority. Such agents and 


employees shall hold office at the joint discretion of the Director of Students and Operations and the 


Academic Director. In general, the Director of Students and Operations shall perform all duties incident 


to that office, and such other duties as may be prescribed by the Board from time to time. 


The Academic Director. Subject to Board oversight, the Academic Director shall supervise and 


control the School’s academic program including management of student testing, teacher observations 


and evaluations, special education services, curriculum development and implementation, and 


professional development. Jointly with the Director of Students and Operations and subject to rules 


prescribed by the Board, the Academic Director shall have authority to appoint agents and employees of 


the School, to prescribe their powers, duties and compensation, and to delegate them authority. Such 


agents and employees shall hold office at the joint discretion of the Academic Director and the Director of 


Students and Operations. In general, the Academic Director shall perform all duties incident to that office, 


and such other duties as may be prescribed by the Board from time to time. 


Chair and Vice-Chair of the Board. The Chair of the Board shall call and preside at all meetings of 


the Board, shall be, ex officio, a voting member of all committees of the Board, and shall be the liaison 


between the Board and both the Director of Students and Operations and the Academic Director. The 


Vice-Chair shall serve in the absence of the Chair or in the event of the Chair’s death or inability or 


refusal to act. 


The Secretary. The Secretary shall: (a) keep the minutes of the Board’ meetings in one or more 


books provided for that purpose; (b) see that all notices are duly given in accordance with the provisions 


of these Bylaws or as required by law; (c) be custodian of the corporate records and of the seal of the 
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School if one is authorized by the Board, in which case the Secretary shall see that the seal of the School 


is affixed to all documents the execution of which on behalf of the School under its seal is duly 


authorized; and (d) in general perform all of the duties incident to the office of Secretary and such other 


duties as from time to time may be assigned by the Chair or by the Board. 


The Treasurer. The Treasurer shall: (a) oversee the development and observation of the 


organization's financial policies, budgeting, reporting to the Board and serve as Chair of the Finance 


Committee; and (b) in general perform all of the duties incident to the office of Treasurer and such other 


duties as from time to time may be assigned by the Chair or by the Board. 


Other Assistants and Acting Officers. The Board shall have the power to appoint any person to act 


as assistant to any officer, or to perform the duties of such officer whenever for any reason it is 


impracticable for such officer to act personally, and such assistant or acting officer so appointed by the 


Board shall have the power to perform all the duties of the office to which such person is so appointed to 


be assistant, or as to which such person is so appointed to act, except as such power may otherwise be 


defined or restricted by the Board. 


Governing Board Committees 


The Board by resolution may create one or more standing or ad hoc committees having such powers as 


are then permitted by the ANCA and as are specified in the resolution. Committees may consist of one or 


more Directors of the School. A person who is not a Director may be appointed to any Board committee; 


provided, however, that such non-Director shall have no right to vote on any question that would create a 


binding obligation of the School. 


The initial committees of CASA Academy may include Governance, Finance, Academic Achievement, 


and Fundraising.  


- Governance: This committee’s responsibility is to strengthen the Board. The Committee will 


create a system through which the Board efficacy and strength will be regularly evaluated. This 


committee is committed to ensuring that all Board members are doing their best work in the best 


interest of the organization. Through this system, this committee will determine what professional 


development the Board most needs. Under the circumstance that a Board position becomes vacant 


or a specific skill is needed on the Board, this committee will be responsible for identifying, 


recruiting, and training new Board members. Members of this committee will include people who 


have strong management skills, human resource skills, leadership skills, or prior Board 


membership experience. 


 


- Finance: This committee’s responsibility will be to oversee the financial standing of the school. 


The committee will work with the Board chair, Directors, and contracted financial services to 


ensure that the school is in good financial health. This committee will review financial statements 


monthly, prepare financial reports, present financial reports to the full Board, and hire the 


school’s auditor alongside the Board chair. Members of this committee will include people who 


have strong accounting, finance, or business backgrounds. 


 


- Academic Achievement: This committee’s responsibility will be to review the academic 


progress of the school. Alongside the Academic Director, this committee will examine 


performance outcomes and will determine whether or not the school is on track towards meeting 


its academic goals and expected academic gains. Members of this committee will include people 


who have strong academic coaching backgrounds, are critical thinkers, or have experience in 


school instruction or leadership. 
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- Development: This committee’s responsibility will be to fundraise, increase public awareness of 


the school, create partnerships with political, business, and financial groups, and act as 


ambassadors for the school’s marketing campaigns. Members of this committee will include 


people who have strong community relationships, grassroots organizing experience, marketing 


experience, public relations and advertising experience, or previous fundraising experience. 


Governing Board Composition  


As stated above, the Board of Directors of CASA Academy will serve as the Governing Board for the 


school. The number of Directors shall be as determined by the Board from time to time. Currently and for 


this proposal, CASA Academy requires a Board composed of three to fifteen individuals who will have 


staggered terms: one-year terms for a third of the Board, two-year terms for a third of the Board and 


three-year terms for a third of the Board. Starting in year two, Board member terms will be set at two-year 


terms. This will ensure that the Board maintains a set of experienced Board members from year to year. 


The term will begin and end in February of each year. If a Board member leaves before his term is 


finished, a newly elected Board member will serve out the rest of his term to ensure that terms remain 


staggered.  


 The Board will consider the adequacy of its composition based on the goal to encompass expertise in a 


variety of areas, such as law, business, real estate, finance, accounting, marketing, development, 


governance, education, community engagement, and human resources. While some members may 


encompass multiple areas of expertise, the Board will ultimately serve as one body which ensures that 


CASA Academy succeeds academically and organizationally. The Board will maintain an odd number for 


voting purposes when all possible. The Board will elect a Chair, Vice Chair, Treasurer, and Secretary at 


its annual meeting. A majority of Board members will constitute a quorum and the Board will always 


ensure compliance with Open Meeting Law. 


The school’s Director of Students and Operations and Academic Director will serve as liaisons between 


the school and the Board as ex-officio, non-voting members of the Board. These ex-officio Directors shall 


be included in the total number of Directors  


Board Composition 


Casa Academy’s current Board composition is as follows. 


Board 


Member 


Position Board 


Position 


Authorized 


Representative 


Qualifications Expertise 


Jenna 


Leahy 


Director of 


Students and 


Operations 


Ex-


Officio 


Board 


member 


Yes Certified 


Elementary 


Teacher 


Will have 


Masters in 


School 


Administratio


n and 


Supervision 


by May 2014 


Aspiring 


Leaders 


School 


Leadership 


Discipline 


Parent Relations 


Development 


Marketing 


Financials 
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Fellow and 


Growing Your 


Own Leaders 


Fellow 


(professional 


development 


in marketing, 


operations, 


and financial 


oversight) 


 


Tacey 


Clayton 


Academic 


Director 


Ex-


Officio 


Board 


Member 


Yes Certified 


Elementary 


Teacher 


Holds Masters 


in 


Administratio


n and 


Supervision 


Literacy 


Specialist at 


Teach for 


America 


Institute 


Aspiring 


Leaders 


Fellow 


(professional 


development 


in adult 


leadership, 


curriculum, 


and 


instruction) 


School 


Leadership 


Curriculum 


Instruction 


Assessment 


Coaching 


Julie Rhein NA Board 


Member 


and 


Secretar


y 


No Certified 


Elementary 


Teacher 


Masters in 


Curriculum 


and 


Instruction 


Mental Health 


Consultant for 


Southwest 


Early Childhood 


Education 


Teacher 


Training and 


Evaluation 
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Human 


Development 


 


Nathan 


Arrowsmit


h 


NA Board 


Member 


and 


Chair 


No Certified 


Elementary 


Teacher 


Master’s 


Degree in 


Elementary 


Education 


Will hold Law 


Degree on 


May 9
th
, 2013 


Legal expertise 


Early Childhood 


Education 


Olu 


Omodara 


NA Board 


Member 


and 


Treasure


r 


No Self-employed 


Business 


Manager 


Financial and 


Entrepreneuria


l Expertise 


Community 


Member 


Business 


operations 


Financial 


Oversight 


Community 


Relations 


 


Filling Board Vacancies 


In the event a vacancy occurs in the Board of Directors from any cause, including an increase in the 


number of Directors, the Directors may fill the position at any regular meeting or at any special meeting 


called for the purpose of electing a director; provided, however, that for the purpose of counting term 


limits, the newly elected director’s term will be counted as beginning on the date of the first annual 


meeting following his or her election. New Directors shall be elected by the affirmative vote of a majority 


(51%) of the Directors then in office at the annual meeting of the Board in the year a vacancy will occur. 


Recruitment of Board Members 


CASA Academy recognizes that three voting members is only the minimum number of Board members 


the school can possess and that as the school transitions into a governing body, it will add additional 


members. Therefore, from June 1
st
, 2013 to June 1


st
, 2014, CASA Academy will aggressively network 


and meet with potential new Board members in order to create a larger, more diverse Board. In order to 


do this, the Board will network with various Phoenix community members to determine who can best 


contribute additional perspectives and expertise. In their search, the Board will look for those who can 


give time, talent, or treasure to the organization.  


In this search, the Board will look for candidates who will balance the team and can effectively 


encompass the four major roles the Board will play: a Board of governance, a group of ambassadors for 


the school, sponsors of the school, and consultants whose knowledge can benefit the school. Additionally, 
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the Board will ensure, through conversation and research with potential Board Members, that each 


individual candidate is completely committed to the school and its mission.  Each potential Board 


Member must see himself as part of a collective whole. After networking and interviewing multiple 


candidates, the Board will approve final Board members with a majority of vote of the Board.  


The process for finding and selecting new Board members is as follows. 


 


1) Board members will actively identify and recruit strong potential Board members. 


2) The Governance Committee will set up an initial interview with the potential Board member. 


3) If the first interview is successful, the candidate will meet with the school directors and the 


Governance Committee for a second interview. The candidate will also sit in on a Board meeting. 


4) The full Board will then vote to make a final approval. A simple majority vote is required.  


5) Once approved, new Board members will complete required documents and undergo initial 


professional development with the Governance Committee or full Board. 


Developing Board Members 


 In year one, the Board, and any new member thereafter, will undergo an orientation in which they are 


familiarized with the mission and vision of the school, understand the roles and responsibilities of Board 


members, and have a comprehensive understanding of Open Meeting Law. At the end of each year, the 


Board will do a self-evaluation and a formal evaluation of each member. This evaluation will be a clear 


and consistent process. Throughout the year, the Governance Committee will create a system through 


which the Board’s efficacy and strength will be regularly evaluated and developed. This committee will 


be committed to ensuring that all Board members are doing their best work in the best interest of the 


school. Periodically, the Board will take assessments offered through Board on Track to assess its 


practices and identify weaknesses. Through this system, the committee will determine what professional 


development the Board most needs or if the composition of the Board needs to change. Professional 


development may include training offered by The High Bar, the Arizona Charter Schools Association or 


CASA Academy’s legal counsel pertaining to conflict of interest, open meeting law, or academic and 


financial oversight, among other topics.  
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B.3 Management & Operations 
 


The Governing Board of CASA Academy will delegate all administrative responsibilities to the Director 


of Student and Operations and the Academic Director, who will co-execute CASA Academy’s vision and 


mission. The Academic Director will oversee all academic responsibilities at the school. The Director of 


Students and Operations will conduct financial oversight and oversee all school-wide operations. These 


two directors will hire a staff of highly qualified individuals or contract with external service providers to 


help execute the day-to-day operations of the school. 


 
CASA Academy seeks to provide a high quality education for students while remaining fiscally 


responsible. Therefore, every position within CASA Academy will be based on conservative budget 


projections that still allow for the school to strongly pursue its mission. Complete organizational charts 


can be found in section B.1. 


 
A. Management Roles and Responsibilities 


 
As stated above, there will be two administrators in years 1, 2, and 3, the Director of Students and 


Operations and the Academic Director will act as co-leaders. The Academic Director will oversee 


instruction, curriculum, and assessment, including mandated state testing, special education services, and 


staff development. The Director of Students and Operations will oversee the financial management of the 


school, contracted services personnel, grants management, and the office manager, who will oversee the 


Student Accountability Information System (SAIS). Each director’s roles are outlined in detail below in 


figure B.3.1. 


 
Figure B.3.1: Director Roles and Responsibilities 


Academic Director Director of Students and Operations 


Manages testing Manages student discipline 


Observes teachers and provides weekly 


feedback 
Oversees marketing for the school 


Meets weekly with teachers in data and 


planning meetings 


Conducts fundraising for the school 


Oversees special education personnel Creates and maintains community partnerships 


Oversees curriculum development and 


implementation 


Facilitates parent relations programs 


Facilitates professional development for 


teachers 


Oversees financial management (i.e. working 


with contracted financial services) 


Manages instructional assistants Oversees school administrative operations (i.e. 


contracted business services and office 


manager) 
 


In addition to the Academic Director and the Director of Students and Operations, an office manager will 


oversee reception duties and enrollment in years one, two and three. A contracted business service will 


oversee accounting in years one, two and three. More detailed descriptions of these positions can be found 


in part B of this section. 


 
Figure B.3.2 below indicates the staffing plan for years one through three. 
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Figure B.3.2: Staffing Plan Y1-Y3 


 Year 1 FTEs Year 2 FTEs Year 3 FTEs 


Academic Director 1 1 1 


Director of Students 


and Operations 


1 1 1 


Special Education 


Teacher 


Contracted 
Services 


1 1 


Specials/ Intervention 


Teacher 


1 1 2 


Classroom Teacher 5 9 13 


Office Manager 1 1 1 


Instructional Assistants 2 2 3 
 


B. Operations Plan 
 


The oversight responsibilities for each administrative position are listed in figure B.3.3. 


 
Figure B.3.3: Oversight Responsibilities for Administrative Positions 


 Responsibilities in Years 1-3 


Academic 


Director 


1) Carry out vision/mission of school 


2) Report academic progress to governing board 


3) Hire/fire all faculty and staff in conjunction with the Director 


of Students and Operations 


4) Monitor and evaluate instructional staff 


5) Oversee curriculum development and implementation 
6) Oversee mandatory assessments (AZELLA, AIMS, 


Stanford 10, etc.) 


7) Oversee and manage school wide academic data collection 


8) Oversee professional development for instructional staff 
9) Ensure compliance with Special Education and ELL laws 


and regulations 


Director of 


Students and 


Operations 


1) Manage student discipline 


2) Oversee marketing and fundraising for the school 


3) Hire/fire all faculty and staff in conjunction with the 


Academic Director 


4) Create and maintain community partnerships 


5) Facilitate parent relations 
6) Oversee financial management (i.e. contracted 


financial services) 


7) Oversee school administrative operations (i.e. contracted 


business services and office manager) 


Contracted 


Business 


Services 


1) File annual corporate reports 


2) Submit budget and Annual Financial Report to ADE 


3) Reconcile bank accounts 
4) Manage accounts payable 
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 5) Manage benefits 


6) Initiate and monitor insurance coverage 


7) File tax returns 


8) Process payroll 
9) Manage IRS compliance 


Office Manager 1) Manage student information system and SAIS uploads 


2) Manage enrollment and attendance 


3) Purchase needed supplies 


4) Track inventory 


5) Greet visitors/answer general phone line 


6) Process enrollment/withdrawal forms 
7) Manage National Student Lunch Program compliance and 


reporting 


8) Manage immunization reporting 
 


C. Critical Skills and Experiences for Administrative Roles 
 


CASA Academy will seek out the best individuals to fulfill the administrative positions described above. 


These individuals will need critical skills and experience to fill these roles. Descriptions of these critical 


skills and experience are as follows: 


 
Academic Director 


Critical Skills and Experience: 
 


1) Strong alignment to school mission 


2) Experience in adult leadership 


3) Experience working in urban low-income schools 


4) Strong knowledge of Common Core Standards 


5) Ability to assess data and use it to drive instruction 


6) Experience observing teachers and providing feedback 


7) Experience with special education services 


8) Ability to conduct professional development 
9) SEI endorsed and has a Fingerprint Clearance Card 


 
The Academic Director will be Tacey Clayton. She meets these qualifications in the following ways: 


 
 


1) Ms. Clayton helped create and believes deeply in CASA Academy's mission. She believes that all 


students can achieve at high levels, regardless of their background, and that students learn best 


when they are provided with multiple opportunities to think critically and apply their knowledge 


in authentic ways. 


2) Ms. Clayton led adults while working as a Literacy Specialist on the Teach For America Phoenix 


Institute team. In this role, she delivered core literacy content to incoming corps members so that 


they were able to effectively plan for and execute rigorous literacy instruction. Ms. Clayton also 


worked closely with an excelling school leader to develop her leadership capacity while 


completing her Master’s Degree in Administration and School Leadership. 


3) Ms. Clayton has taught for five years in schools that serve a primarily low socioeconomic status 


population. In her time in the classroom, Ms. Clayton has maintained high expectations for her 


students and worked relentlessly to ensure her students mastered the Arizona State Standards. 
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4) Ms. Clayton has designed and taught multiple Common Core units to her students over the past 


year and has attended multiple trainings on the Common Core Standards to inform her 


instruction. Additionally, Ms. Clayton participated in curriculum development opportunities 


during the 2011-12 school year in which she assisted her school district in long-term planning to 


create reading units that align to the Arizona Common Core Standards. 


5) Ms. Clayton has successfully used data to drive her instruction since she began her teaching 


career. Ms. Clayton has used data to help her second graders make an average of 1.5 years of 


reading growth in one academic year. 


6) As a Literacy Specialist, Ms. Clayton has coached and provided feedback to Teach for America 


corps members to help them improve their instruction.  Additionally, Ms. Clayton has attended 


coaching meetings with her instructional coach to increase her knowledge about assisting teachers 


in increasing their effectiveness. 


7) Ms. Clayton works closely with her Special Education teacher to meet the needs of her Special 


Education students. During her Master's program, Ms. Clayton also took classes about Special 


Education to increase her knowledge of Special Education services and legal requirements. 


8) Ms. Clayton has facilitated multiple professional development sessions through her work with 


Teach for America.  Additionally, Ms. Clayton has been asked to lead several professional 


development sessions at her current school. 


9) Ms. Clayton has her SEI endorsement and holds a valid Fingerprint Clearance Card. 


 
Director of Students and Operations 


The Director of Students and Operations will be Jenna Leahy. 


Critical Skills and Experience 


1) Strong alignment to mission 


2) Experience in adult leadership 


3) Ability to make strategic decisions and create policies and procedures 


4) Knowledge of school finance, fundraising, and marketing 


5) Experience working with children’s challenging behaviors 


6) Ability to create strong community partnerships 


7) Experience creating strong parent investment 


8) Fingerprint Clearance Card 


9) Strong verbal, written, and organizational skills 


10) Spanish-proficient 
 
The Director of Students and Operations will be Jenna Leahy. She fits the above criteria in the following 


ways: 
 


1) Jenna Leahy has taught in a low-income school for three years and maintains high expectations 


for her students while encouraging them to think critically. This experience influenced the 


mission of CASA Academy. Ms. Leahy helped create the mission of CASA Academy. 


2) Jenna Leahy has acted as Academy Leader for her five-person teaching team for two years, has 


substituted as an administrator at her previous school, and has led multiple task forces of adults. 


In addition, Ms. Leahy has undergone rigorous school leadership training with the Arizona 


Charter Schools Association’s Aspiring Leaders fellowship, the Arizona Charter Schools 


Association’s Charter Starter program, and the Imagine Schools’ Growing Your Own Leaders 


program. Ms. Leahy is also currently obtaining her Master’s Degree in School Administration 


from the University of Phoenix. 


3) Ms. Leahy has made strategic decisions and created policies and procedures in her classroom 


experiences and leadership programs. Examples range from the kindergarten curriculum that Ms. 
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Leahy helped to create at her previous school to attendance, scheduling, and safety policies Ms. 


Leahy created. 


4) Ms. Leahy has worked intensively with the Arizona Charter Schools Association to inform and 


educate herself in the areas of school finance, fundraising, and marketing. 


5) Ms. Leahy has met with over 50 community leaders since January 2013, and has effectively 


forged community partnerships with countless organizations and individuals across Phoenix. 


6) Ms. Leahy has extensive experience in parent investment. Within her own classroom, Ms. Leahy 


promoted high levels of parental involvement and communication. This parental involvement was 


evident in her students’ high levels of academic achievement. 


7) Ms. Leahy holds a valid Fingerprint Clearance Card. 


8) Ms. Leahy has strong verbal, written, and organizational skills. 


9) Ms. Leahy is Spanish-proficient and is currently taking a Spanish course to become fluent. 
 
Office Manager 


Critical Skills and Experience: 
 


1) College degree 


2) Three or more years of administrative experience 


3) Spanish-proficient 


4) Strong organizational skills 


5) Strong intrapersonal and communication skills 


6) Knowledge of office equipment and software 


7) Hold Fingerprint Clearance Card 
 
An Office Manager has not yet been identified. 


 
Contracted Business Services 


The contracted business services provider will be ASPIRE business services. 


Critical Skills and Experience: 


1) Accounting or similar degree 


2) Understanding of charter school finance 


3) Strong organizational skills 


4) Three to five years of experience in finance preferred 


5) Knowledge of online accounting software and programs 


6) Strong data management 


7) Hold Fingerprint Clearance Card 
 
ASPIRE Business Consultants fits the above criteria in the following ways: 


 
 


1) Hold Accounting degrees 


2) Have worked with charter schools since 2003 


3) Are extremely organized and timely in their work 


4) Have over nine years of experience in the field 


5) Have a strong knowledge of online accounting software and programs 


6) Have a clear understanding and experience with data management 
7) Hold Fingerprint Clearance Cards 
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B.3.1 Education Service Providers 


We do not intend to contract with or have a governance relationship with an education service provider.  
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B.3.2 Contracted Services 
	
  
CASA Academy will seek outside expertise in specific areas that require certification or qualification 
beyond the scope of CASA Academy’s employees in order to ensure the school remains in compliance 
with all state and federal laws. CASA Academy will contract services within the following categories: 


	
  
-­‐ Payroll, Accounting, Financial Management, and Grant Management: bank account 


reconciliation, review of all accounting processes and procedures, review of annual budgets, 
financial reports, and audit preparation. 


-­‐ Legal Services: Legal advice and counsel outside pro-bono services provided by board members. 
-­‐ Special Education: Speech-Language pathology, occupational therapy, physical therapy, and 


psychological services.  CASA Academy will also use a contracted special education teacher 
through a service provider in year one.  


-­‐ Food services: Preparation and service of breakfast and lunch 
-­‐ Auditing: Conduct school audit 
-­‐ Technology services: Setup of network, wireless, and technology security 
-­‐ Building Maintenance: Janitorial Services 


All contracted vendors will comply with Fingerprint Clearance Card regulations and possess the 
qualifications and experience detailed below. The cost for each service is based on quotes from each 
vendor and estimates from local high performing charter schools (specifically Phoenix Collegiate 
Academy and Empower College Prep). 


	
  
CASA Academy will retain the following contracted service providers. 
	
  
Payroll, Accounting, Financial Management, and Grant Management- CASA Academy will use 
ASPIRE Business Services to conduct its back office management. The cost for ASPIRE’s services will 
be $17,250.00 per year. The source for this cost is a direct quote from ASPIRE and will include the 
following services. ASPIRE will: 
	
  


-­‐ Assist or prepare and submit monthly cash management reports and annual completion reports to 
the Arizona Department of Education 


-­‐ Assist in the preparation of monthly financial statements for the Governing Board 
-­‐ Review accounting related functions including accounts payable, payroll (through third party 


payroll processing company), general ledger maintenance (review of coding), and preparation of 
monthly bank reconciliations 


-­‐ Assist management in complying with state/federal laws and regulations 
-­‐ Assist and review the annual budgets, reports for AZ Corporation Commission and the Annual 


Financial Report 
-­‐ Assist the charter with their annual audit requirements including acting as the audit liaison 


The selection criteria for this service provider are as follows. 


Experience in the field: 
	
  


ASPIRE team members have worked in the charter school industry since 2003. 
	
  
Competency: 
	
  


ASPIRE team members have accounting degrees from Arizona Universities and have worked 
with charter schools since 2003, diagnosing problems and setting up new schools for success. 


	
  
References from other charter schools/ association: 
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Empower College Prep and Phoenix Collegiate Academy. 
	
  
Professionalism: 
	
  


ASPIRE team members treat clients with the respect, courtesy and integrity.  They are very 
honest and straight forward. 


	
  
Mission alignment: 
	
  


ASPIRE’s mission is to be the customers' most trusted business consultants by providing valued 
services that surpass their expectations, allowing them to reach their aspirations. 


	
  
In compliance: 
	
  


ASPIRE maintains school accounting records so that deadlines are easily met. 
	
  
Flexibility: 
	
  


Their accounting packages are tailor-made to fit each individual client’s needs. ASPIRE will 
work with the school in order to meet the school’s needs. 


	
  
Availability: 
	
  


ASPIRE team members are available by email or telephone at any point and will be visiting the 
school twice a month unless it’s otherwise agreed. 


	
  
ASPIRE has the following qualifications that make it an outstanding service provider in this field: 
	
  
a. School Finance and accounting knowledge of the industry 
b. Excellent Customer Service & Communication skills 
c. Ethical standards and willingness to help the client maintain compliance 


CASA Academy will manage and evaluate this contracted service as follows: 


a. Director of Students and Operations will oversee the vendor. 
b. CASA Academy’s performance expectations for this individual will be to ensure that the school 


is in compliance, has strong financial oversight, and that all accounting is up to date. 
c. CASA Academy will evaluate this service provider as follows: monthly verbal evaluations with 


the service provider on performance criteria and one yearly evaluation based on performance 
criteria. 


d. A review will be conducted every month. 
e. CASA Academy will ensure that the vendor is compliant by verifying that all legal requirements 


for this individual are tracked and up-to-date. 
	
  
Legal Services- CASA Academy will retain Ellis Carter to conduct its legal services. CASA Academy 
will retain $5,000 for potential legal services in year one, $5,000 in year two, and $5,000 in year three. 
The source for this cost is a direct quote from Ellis Carter and will include the following services. Ellis 
Carter will: 
	
  


-­‐ Look over the lease contract 
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-­‐ Train or consult with the governing board 
-­‐ Review any contractual agreements that the board feels necessary 
-­‐ In the case of any legal issues, represent CASA Academy 


The selection criteria for this service provider is as follows. 


Experience in the field and competency: 
	
  


Ellis M. Carter, J.D., LL.M in Taxation is the founder of Carter Law Group, P.C., ("CLG") a 
boutique firm devoted to advising nonprofit, tax-exempt and mission based businesses with 
respect to corporate, tax and regulatory issues. Ellis represents nonprofit and tax-exempt 
organizations including numerous charter schools in matters such as formation, qualification for 
tax exemption, governance policies, mergers and restructuring, compensation matters, board 
issues, intermediate sanctions, and open meeting law. Ellis is a frequent speaker at Arizona 
Charter School Association events and is an advisor for the Association's Charter Starter  
Program. Ellis received her J.D. cum laude from Seattle University School of Law in 1996 and  
her LL.M. in Taxation from the University of Washington's Graduate Tax Program in 1998. Ms. 
Carter has been selected by her peers for inclusion in Best Lawyers in America for Non-profit and 
Charity law 2007-2013 and has been Rated "AV Preeminent" (the highest rating available) by 
Martindale Hubble. She was listed by Phoenix Magazine as a Top Lawyer for Nonprofit-Charities 
Law in 2007 and was named Non-Profit Advocate of the Year by the Volunteer Lawyers Program 
in 2002.CLG has been listed as one of only two Tier 1 law-firms for nonprofit/charity law in 
Phoenix, Arizona since its formation in 2010. Ellis is proud to serve as a director of the Alliance 
of Arizona Nonprofits and Keogh Health Connections. CLG's team includes two other attorneys - 
each with over 10 years’ experience, a law clerk that plans to join the firm full-time upon 
completion of the bar, and a legal assistant. 


	
  
References from other charter schools/ association: 
	
  


CLG lists Incito Schools, Desert Heights Charter School, and the Arizona Charter School’s 
Association among its references. 


	
  
Professionalism: 
	
  


Ellis Carter is highly respected in the community and has been recognized by her peers for both 
her legal expertise and high ethical standards (see above). 


	
  
Mission alignment: 
	
  


CLG, P.C. is a B-Corporation, which means that it has committed to benefit the community by 
treating vendors and employees well, by purchasing locally when possible, by conducting 
business in a manner that reduces its environmental impact, by embracing diversity, and by  
giving back to the community. CLG by supporting community groups, by posting free legal 
information on itscharitylawyerblog.com, through its pro-bono program, and through the  
trainings and seminars that are offered in conjunction with various community organizations such 
as the Arizona Charter School Association. 


	
  
Flexibility: 
	
  


CLG strives to meet clients’ needs with respect to both scheduling and budgeting - offering flat 
fees for discrete projects and fixed monthly fees for ongoing counsel. 
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Availability: 
	
  


CLG is committed to serving its clients in a timely manner and from time to time temporarily 
ceases accepting new clients to accommodate existing clients' needs. 


	
  
Carter Law Group has the following qualifications that make it an outstanding service provider in this 
field: 
	
  
a. Many years of experience representing Arizona charter schools. 
b. Excellent contacts in the field in the event additional services are needed beyond what CLG can 
provide. 
c. The reputation for delivering high quality legal work efficiently at prices nonprofits and charter schools 
can afford. 
	
  
CASA Academy will manage and evaluate this contracted service as follows: 
	
  


a. Director of Students and Operations will oversee the vendor. 
b. CASA Academy’s performance expectations for this individual will be to look over lease 


contract, train or consult with the governing board, review any contractual agreements that the 
board feels necessary and, in the case of any legal issues, represent CASA Academy. 


c. CASA Academy will evaluate this service provider on an as-needed basis. 
d. A review will be conducted whenever services are used. 
e. CASA Academy will ensure that the vendor is compliant by ensuring that lawyers used are 


recognized in the State of Arizona. 
 
Special Education- CASA Academy will use contracted services for psychological evaluations, speech 
therapy, physical therapy, and occupational therapy.  In Y1, CASA Academy will also use a contracted 
Special Education teacher through a service provider to fulfill the academic needs on students’ 
Individualized Education Plans (IEPs).  In Y2-Y3, CASA Academy will hire a Special Education 
teacher to fulfill the academic requirements of students’ IEPs.  Special Education staff will ensure that 
students receive the instructional requirements listed in their IEPs and progress towards IEP goals. 
 
The contracted Special Education teacher through a service provider in Y1 and the full-time 
Special Education teacher hired in Y2-Y3 will meet the following requirements:  
 


• Strong alignment to school vision 
• Degree in Special Education 
• Certified in Special Education in the state of Arizona 
• Experience with writing IEPs 
• Strong knowledge of disabilities and interventions 
• Ability to compile and report Special Education data 
• Strong understanding of Special Education law 
• SEI endorsed and fingerprint clearance card 


	
  
Contracted service providers for psychological evaluations, speech therapy, occupational therapy, and 
physical therapy will meet the following professional qualifications: 
	
  


Degree in field of expertise 
Certified by the state of AZ in their area of expertise 
Have experience providing services to children within a school setting (as opposed to strictly 
clinical experience) 
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Demonstrate strong understanding of their field 
Possess strong communication skills 
Be available to conference with school staff and parents to discuss IEPs and meet individual 
student needs 
Be positively recommended by another charter or district school 


	
  


Service providers who meet the above qualifications and may work with CASA Academy to provide 
these services are listed in Table B.3.1 below. 


	
  
Table B.3.1 


	
  
	
   	
  


Psychological 
Services 


Speech Therapy Occupational 
Therapy and 


Physical Therapy 


Contracted Special 
Education teacher 
(through a service 


provider) 
• Dandrine Straun 
• Bill Blanco 


• Seba Gische 
• Nancy Homco 


• Head to Toe 
• Supplemental 


Health Care 


• Cenpatico 
Schools 


	
  


Budgeted Expenses for Contracted Special Education Services 


Budgeted expenses for Special Education services are based on the estimated percentage of Special 
Education students within CASA Academy’s target population. Twelve percent of students in the target 
population qualify for Special Education services so we multiplied this percentage by the number of 
students enrolled in CASA Academy each year to estimate the number of students who will qualify for 
Special Education services. We anticipate 15 Special Education students in Y1, 27 in Y2, and 39 in Y3. 


	
  
CASA Academy’s budget for Special Education contracted services is listed in detail in Table B.3.2 
below.  Calculations include an estimated $400 per psychological evaluation (the range for psychological 
evaluations is from $325-$500) and $75 per hour for speech therapy, occupational therapy, and physical 
therapy. These numbers are direct quotes from contractors Bill Blanco, Dandrine Strachn, and Seba 
Gische who currently work with Empower College Prep, a charter school in the target area.  
Additionally, CASA Academy anticipates the need to pay our part-time Special Education teacher 
(through a service provider) $55 per hour (the range is from $35-$55 per hour) based on a quote from 
Edward O’Neil, Director of Program Development for Cenpatico Schools.   
 
Table B.3.2 


 
	
   Y1 Y2 Y3 Assumptions 
Psychological 
Evaluations 


$6,000 $4,800 $4,800 Based on the fact that our students are in 
kindergarten and first grade in Y1, CASA 
Academy would likely evaluate the 
majority of students who qualify for 
services. Based on an average of $400 
per evaluation, CASA Academy has 
budgeted for 15 students to be evaluated 
in Y1 for a total of $6,000. In Y2, an 
estimated 27 students qualify for Special 
Education services with 15 of those 
students being already evaluated and 
identified in Y1. 12 of the 27 students 
would need to be evaluated in Y2 for a 
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total of $4,800. In Y3, 27 of 39 students 
will have already been evaluated in prior 
years leaving a remaining 12 students 
who will need to be evaluated for a total 
of $4,800. 


Speech 
Therapy 


$6,000 $9,000 $12,000 Based on the young age of our students, 
we estimate that 8-10 students will 
qualify for speech services in Y1, 15-17 
students in Y2, and 20-22 students in Y3. 
Based on these numbers, we anticipate 
the need for two one-hour sessions per 
week in Y1, three one-hour sessions per 
week in Y2, and four one-hour sessions 
per week in Y3. Licensed Speech 
Pathologists will work with students 
weekly in order to provide the 
accommodations and services required in 
each student’s Individualized Education 
Plan for this area. These sessions will 
likely include 5-6 students per group.  At 
the rate of approximately $75 per hour for 
40 weeks each year, we calculate speech 
services will cost $6,000 in Y1, $9,000 in 
Y2, and $12,000 in Y3. We anticipate 
many of our students will be able to exit 
speech by second or third grade based on 
the targeted support they will receive. 
 


Occupational 
Therapy and 
Physical 
Therapy 


$1,500 $3,000 $4,500 Costs for Occupational Therapy and 
Physical Therapy are estimated to be 
fairly low based on conversations with 
current charter school leaders. However, 
to budget conservatively, CASA 
Academy has anticipated that 4-5 
students will qualify for these services in 
Y1, 5-10 students will qualify in Y2, and 
10-15 students will qualify in Y3. These 
numbers are likely on the high end of the 
number of students who would actually 
qualify for these services. 


	
  
Based on the estimated figures, there 
will be a need for one one-hour session 
bi-weekly for OT and/or PT in Y1, two 
one-hour sessions bi- weekly in Y2, and 
three one-hour sessions bi- weekly in 
Y3.  Therapists will work with students 
in small groups bi-weekly in order to 
provide the accommodations and 
services required in each student’s 
Individualized Education Plan for this 
area.  It is estimated that the cost for a 
one-hour session is $75.   
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Contracted 
Special 
Education 
teacher 
through a 
service 
provider 


$11,000 - - Based on conversations with Edward 
O’Neil, Director of Program 
Development from Cenpatico Schools, 
we estimate that the majority of our 
students who qualify for Special 
Education Services will qualify for 
Speech only. Based on this information, 
we anticipate that 5-8 of our Special 
Education students in Y1 will require 
support for academics. Assuming we can 
provide group services for these 5-8 
students in Y1, we anticipate the need 
for one group of students that would 
require one hour of services per day.  
CASA Academy anticipates that the 
majority of students will not be identified 
as Special Education until mid-year 
based on the fact that our students are in 
kindergarten and first grade.  However, 
to ensure students who may enter the 
school with an IEP have immediate 
services, CASA Academy has budgeted 
for academic Special Education services 
for the entire year.  CASA Academy 
anticipates the need for one group of 
students who meet with a contracted 
Special Education teacher to receive 
services for one hour per day.  There are 
200 academic days in CASA Academy’s 
calendar.  1 hour per day * 200 
instructional days = 200 hours for year 
one  * $55 per hour = $11,000 for a 
contracted Special Education teacher.   


	
  
In Y2 and Y3, CASA Academy will hire 
a full- time Special Education teacher. 
This is accounted for under salaries in 
the budget. 


Total Cost $24,500 $16,800 $21,300 Total costs for Special Education 
Services are included in the three-year 
budget. 


	
  
CASA Academy will manage and evaluate contracted Special Education services as follows: 
	
  


a. Academic Director will oversee the vendors.  
b. CASA Academy’s performance expectations include the specific skills detailed above.  
c. CASA Academy will evaluate this service provider on an as-needed basis. 
d. A review will be conducted whenever services are used. 
e. CASA Academy will ensure that the vendor is compliant with all state and federal laws.  


	
  
Food Service- CASA Academy will use L&M Catering to conduct its food services. We assume food 
service costs are reimbursable through federal funds, based on the experience of similar charter schools. 
Pursuant to A.R.S. 15-242, CASA Academy will abide by the Arizona Nutrition Standards and all eligible 
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students will be provided meals for free or at a reduced rate in accordance with the National School Lunch 
Program and School Breakfast Program.1 CASA Academy will be responsible and accountable for filing all 
documents necessary for operating the food service program and using the 2010 “Contracting with a Food 
Service Management Company Manual” to guide our compliance and follow all necessary steps when 
contracting with a caterer. We will base assumptions on the local school district’s percentage of students 
who qualify for free or reduced price lunch (81%). If a student does not qualify for free or reduced price 
lunch/breakfast, we will expect that parent to pay for their child’s meal if they decide to eat breakfast or 
lunch at school. Based on the 2011-2012 school year, our minimum reimbursement rate for lunch would be 
$2.37 (reduced) and $2.77 (free). For breakfast, our reimbursement rate would be $1.21 (reduced) and $1.51 
(free).2  Based on a conversation with an account manager at L&M Catering all purchased meals and 
equipment would fall under the federal reimbursement rate, and all meals will be delivered and only need to 
be reheated on-site. 
 


The selection criteria for this service provider is as follows. 


Experience in the field: 


L&M Catering has been part of the NSLP national school lunch program since 2007. During 
the first year L&M began catering to an average of 1200 students daily. Now, L&M proudly 
caters to more than 3,200 students. 


	
  
Competency: 


	
  
All of L&M’s transportation equipment is approved by the Maricopa health department. L&M 
also has a certified nutritionist, who carefully analyses all menus. 


	
  
References from other charter schools/ association: 


	
  
Tom Cruise –Food director for Sequoia School District (480)861-0355 


Jenny Kenkae- school leader at South Pointe Jr. High (602)290-4993 


Matt Kainarol- Director of operations at Phoenix Collegiate Academy (602)268-9900 


Professionalism, Flexibility, Availability 


L&M strives to work with and cooperate with the schools it caters. Flexibility, availability, and 
professionalism are just a few adjectives that describe the qualities of L&M. 


	
  
Mission alignment: 


	
  
Strong record of serving low-income populations with quality, healthy food. 


	
  
In compliance: 


	
  
L&M catering has a certified nutritionist on staff that analyses all menus.  L&M has all licenses and permits 
needed to operate in the state of Arizona. Also, L&M has continuously succeeded in every Health inspection 
and review conducted by the state. L&M abides by Arizona Nutrition Standards. All leased equipment and 
food cost falls at or under the federal reimbursement rate. L&M will offer a contract that is aligned with the 
requirements of the Arizona Department of Education Health and Nutrition Services Department. All L&M 
employees have a valid fingerprint clearance card. 


 


	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
1 Reimbursement rates cited from the United States Department of Agriculture - Food and Nutrition Service: 
http://www.fns.usda.gov/cnd/Governance/notices/naps/NAPs.html 
2 Reimbursement rates cited from the United States Department of Agriculture - Food and Nutrition Service: 
http://www.fns.usda.gov/cnd/Governance/notices/naps/NAPs.html 
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L&M Catering has the following qualifications that make it an outstanding service provider in this field: 


	
  
a. L&M offers a great variety of quality tasty menu entrees for students to enjoy. 
b. L&M provides all equipment needed to serve adequately. 
c. L&M make it a responsibility to succeed in all reviews done by the state. 


CASA Academy will manage and evaluate this contracted service as follows: 


a. Director of Students and Operations will oversee the vendor. 
b. CASA Academy’s performance expectations for this individual will be to ensure that food is on 


time and properly prepared. 
c. CASA Academy will evaluate this service provider through monthly verbal evaluations with the 


service provider on performance criteria and one yearly evaluation based on performance criteria. 
d. A review will be conducted every month. 
e. CASA Academy will ensure that the vendor is compliant by verifying that all legal requirements 


for this individual are tracked and up-to-date. 
	
  
Auditing Services- CASA Academy will use Mr. Backlund  to conduct its auditor services. The cost for 
Mr. Backlund Bucklund’s services will be $7,500.00 in year 2 and $8,000 in year 3. The source for this 
cost is a direct quote from Mr. Backlund. 
	
  
The selection criteria for this service provider is as follows. 


Experience in the field: 


12 years 
	
  
Competency: 


	
  
Mr. Backlund began work in the field in 2001 and advanced into a full partnership in a local 
accounting firm by the summer of 2002. Upon withdrawal of that firm, he founded Mr. Backlund 
V. Backlund, CPA, PC in May, 2006. 


References from other charter schools/ association: 


Tara Cabardo of Milestones Charter School; Margaret Williamson of Academy with Community 
Partners; Dr. Wilma Soroosh, of Vision Charter School; Heather Jones of Aspire Business 
Consultants, Inc.; Curt Porter of EdVantage Partners, LLC. 


	
  
Professionalism: 
	
  


Memberships are held with the AICPA, AICPA Governmental Audit Quality Center and Arizona 
State Society of CPA's. 


	
  
Mission alignment: 


	
  
Mr. Backlund has audited various schools with similar missions to CASA Academy. 


	
  
In compliance: 


	
  
Mr. Backlund’s attention to detail includes a familiarity of the regulations and requirements that 
directly impact those organizations he serves, including Generally Accepted Accounting 
Principles (GAAP), the Uniform System of Financial Records (USFR), the Uniform System of 
Financial Records for Charter Schools (USFRCS), Arizona Department of Education guidelines, 
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the Arizona Revised Statutes (A.R.S.) GASB, and other State and Federal compliance rules and 
regulations. 


	
  
Flexibility: 


	
  
Mr. Backlund makes every attempt to work with each client's unique needs and still meets the 
necessary requirements in performance of the service they have been engaged to provide. 


Availability: 
	
  


Mr. Backlund will not accept an engagement if he does not believe he can provide the service 
requested. 


	
  
Mr. Backlund has the following qualifications that make it an outstanding service provider in this field: 
	
  
a. A high quality of work, reliability and fairness are the foundations of the Firm's operating policy. 
b. In the past 13 audit cycles he has done between 400 - 500 charter school audits for clients with schools 
as small as 10 students and for schools with several campuses and a multi-million dollar bond in place. 
c. Mr. Backlund does the actual audit work himself and believes in building a long-term relationship with 
his clients. He also provides an open door policy for his clients to contact him with needs/questions they 
might have outside of the audit cycle. 
	
  
CASA Academy will manage and evaluate this contracted service as follows: 
	
  


a. Director of Academics will oversee the vendor. 
b. CASA Academy’s performance expectations for this individual will be to ensure that the school 


is properly audited. 
c. CASA Academy will evaluate this service provider as follows. When evaluating the auditor's 


effectiveness, the school will gather references from other charter schools that use the auditor to 
learn about the auditor’s procedures, practices and communication styles.  CASA Academy will 
also review the peer review letter documenting such items as quality control and assurances, the 
exercise of professional judgment and the performance of work and related preparation of 
reports.  As a school it is important that we have discussions with the auditor on maintaining 
independence and resolution to conflicting views. The contracted accounting firm used for 
business services will help CASA Academy orchestrate the audit process and review compliance 
with Audit Standards and regulations, efficiencies and effectiveness. Finally, Management, 
accounting services and governing board members will review the engagement letters, 
independent auditor's report, and the report on internal control and compliance for completeness 
and accuracy before sent to the AZ Charter School Board for final approval. 


d. A review will be conducted every year. 
e. CASA Academy will ensure that the vendor is compliant by verifying that all legal requirements 


for this individual are tracked and up-to-date. 
	
  
Technology Services- CASA Academy will retain Stephan Dzur of Network Technologies International 
to conduct its technology services, including installation and set-up of computer lab desktop computers, 
programming and set-up of staff laptops, and technical repairs for an at-needed basis. The cost for 
Stephan Dzur’s services will be $50.00 per hour. The source for this cost is a direct quote from Stephan 
Dzur. Stephan Dzur will be contracted for 30 hours in year 1 (due to the fact that he will be installing a 
computer lab in this year) and for 15 hours in years 2 and 3. 
	
  
The selection criteria for this service provider is as follows. 


Experience in the field: 


Eleven years 
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Competency: 


Network and Systems Administration 


References from other charter associations: 


U.S. Army Signal Corps, Network Technologies International 


Professionalism: 


Member of the U.S. Army Warrant Officer Corps; Member in good standing of ISC (2)'s 
Certified Information Systems Security Professional program 
	
  
Mission alignment: 
	
  


Mr. Dzur has a strong passion for working with students from low-income communities. 
	
  
In compliance: 
	
  


Mr. Dzur is experience and certified in technology support. 
	
  
Flexibility: 
	
  


Ability to work remotely if scheduling prevents an in-person visit. 
	
  
Availability: 
	
  


Monday through Sunday on an ad-hoc basis; remote and in-person support 
	
  
Stephan has the following qualifications that make him an outstanding service provider in this field: 
	
  


a. 11 year’s experience in Network and Systems administration, including experience in high- 
stress military environments both stateside and in the Middle East 
b. A strong desire to do doing quality work 
c. A passion for helping people who are less fortunate and those in less well developed areas.  


	
  
CASA Academy will manage and evaluate this contracted service as follows: 
	
  


a. Jenna Leahy will oversee the vendor. 
b. CASA Academy’s performance expectations for this individual will be to ensure that all 


technology is properly installed, repaired, and updated. 
c. CASA Academy will evaluate this service provider as follows: monthly verbal evaluations with 


the service provider on performance criteria and one yearly evaluation based on performance 
criteria. 


d. A review will be conducted every month. 
e. CASA Academy will ensure that the vendor is compliant by verifying that all legal requirements 


for this individual are tracked and up-to-date. 
	
  
Maintenance Services- CASA Academy will retain Marsden Services to conduct its maintenance 
services. The cost for Marsden Service’s maintenance services will cost $.10 - $.12 cents per square foot 
per month for custodial services and approximately $3.50 - $4.00 per person (students and faculty) per 
month for consumable goods. 
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The selection criteria for this service provider is: 


Experience in the field: 


a) Over $220M in revenue 
b) Operating in 46 states with over 


8,000 employees 
c) Financially stable, privately held 
d) Custodial Service 
e) Security Services 
f) Mechanical & HVAC 
g) Emphasis on Sustainability 


& LEED Support 
h) Specialty Surface Care 


Competency: 


Marsden Services provides service to similar environments and offers a tenured management 
staff, multiple service offerings, and emergency response. 


	
  
References from other charter schools/ association: 


	
  
Marsden Services has numerous references nationwide where they provide similar services to 
charter schools, public K-12 facilities, private schools, community colleges, universities, and 
other vocational higher education environments. 


	
  
Professionalism: 


	
  
Marsden Services is a privately owned facility service provider, and the 7th largest janitorial 
company in the country. Their cleaning and security companies have an annual sales volume of 
$250 million, with operations in 46 states, over 8,500 employees and excellent financial stability. 


	
  
Mission alignment: 


	
  
Marsden Services serves schools with similar missions to CASA Academy. 


 
In compliance: 


	
  
Marsden Services conducts background checks on all employees and conducts regular reviews of 
services. 


	
  
Flexibility: 


	
  
Marsden Services offers the ability to flex service to CASA’s changing school population. 


	
  
Availability: 
	
  


Marsden Special Projects teams are staffed with technicians trained to provide specialty services, 
and respond on-site within a 2-hour maximum response time. 


	
  
Marsden Services has the following qualifications that make it an outstanding service provider in this 
field: 


	
  
a. Experience and tenure of management staff 


	
  
b. Provider of Facilities Services to similar educational environments 
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c. National buying capabilities for competitive pricing on consumable goods (paper products, etc.), 
cleaning chemicals and equipment 


	
  
d. Emergency response capabilities 


	
  
CASA Academy will manage and evaluate this contracted service as follows: 
	
  


a. Director of Operations will oversee the vendor. 
b. CASA Academy’s performance expectations for this individual will be to ensure that the school 


is clean, protected, and that supplies are regularly filled. 
c. CASA Academy will evaluate this service provider as follows: monthly verbal evaluations with 


the service provider on performance criteria and one yearly evaluation based on performance 
criteria. 


d. A review will be conducted every month. 
e. CASA Academy will ensure that the vendor is compliant by verifying that all legal requirements 


for this individual are tracked and up-to-date. 
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B.1 Applicant Entity 
 


A. Organizational History 


Jenna Leahy and Tacey Clayton, the proposed Directors of CASA Academy, identified their interest and 


commitment to closing the academic achievement gap during their initial two years as corps members 


for Teach For America, where they taught kindergarten and second grade respectively. Both Ms. Leahy 


and Ms. Clayton continued teaching after their commitment to Teach For America ended and have 


taught in Phoenix for a combined total of eight years. The formal planning for CASA Academy began 


in May 2 0 12 , when Ms. Leahy and Ms. Clayton met in the Aspiring Leaders Fellowship, a fellowship 


focused on creating competitive charter schools in Arizona, sponsored by the Arizona Department of 


Education and the Arizona Charter Schools Association. In the winter of 2013, Ms. Leahy and Ms. 


Clayton obtained an Arizona Charter Schools Program grant and began the first phase of an 18-month 


Charter Starter program. At this point, they began to write CASA Academy’s proposed charter and 


began meeting with key community members and leaders to build a strong founding Board. 
 
CASA Academy incorporated as a non-profit corporation with the Arizona Corporation Commission on 


September 17th, 2012 as Clayton and Leahy Educators Incorporated. The corporation changed its name to 
CASA Academy in April of 2013 to reflect its school name and mission to found and operate a charter 
school. 


 
The corporation is founded by a diverse group of individuals from Phoenix, who bring their expertise, 


passion, and leadership to effectively govern a founding board and construct a highly-effective charter 


school. The members of this Board provide various perspectives and expertise, but their commitment 


to the school’s mission and vision remains steadfast. Each founding board member holds the same 


common beliefs: 
 


1. All students, regardless of background, deserve the opportunity to receive an excellent 


education that prepares them for the demands of college, life, and society. 


2. The primary grades set the foundation for student success in college, life and society; and, 


school must include daily opportunities for students to think critically and apply their learning 


in authentic ways. 


3. An excellent education includes both academics and character development; together these 


elements enable students to persevere throughout their educational experiences and lives, 


thus setting them up for a better life path. 


4. Providing students with an excellent education, in turn, strengthens society as a whole. 


 
This shared vision has brought the Board together and guides every decision that the Board makes. 


 
CASA Academy’s founding Board began its work in March of 2013 and remained engaged in the 


school’s development through frequent conversation. The full founding group established monthly 


meetings starting in May. In these meetings, the founding group reviewed the charter’s progress and 


further honed the school’s vision. 
 
CASA Academy’s mission is to create empowered citizens of integrity ready for success in college, 
life, and society by providing a transformative education using authentic approaches that prepare 
students to overcome challenges, think critically, excel in academics, and become role models for 
their community. This organization has been formed for the explicit purpose of founding CASA 
Academy.  It has received its entity identification number (17900028) and will file its first annual 
report with the Arizona Corporation Commission by September 17, 2013. The board of directors also 
submitted an application for 501(c) 3 tax exemption with the Internal Revenue System (IRS) on May 


31
st
, 2013. 
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B. Organizational Chart and Reporting Structure 


CASA Academy’s Organizational Charts (see figures B.1.1-B.1.5) outline the reporting relationships 


of the Governing Board, Directors, and all school staff during its first three years of operation. 


Organizational charts can be found in the organizational chart attachment to this section. 
 
Reporting Structure 


Academic Director (Y1-Y3). The Academic Director will manage testing, observe teachers and 


provide weekly feedback, oversee special education services, oversee curriculum development and 


implementation, facilitate professional development for teachers, and manage instructional assistants. 


The Academic Director will also oversee special education. The Academic Director is hired by, 


reports to, and is evaluated by the Board. 
 


Director of Students and Operations (Y1-Y3). The Director of Students and Operations will manage 


student discipline, oversee marketing for the school, conduct fundraising for the school, create community 


partnerships, run parent relations programs, and oversee school operations, including contracted business 


services. The Director of Students and Operations is hired by, reports to, and is evaluated by the Board. 
 
Contracted Business Services (Y1-Y3). Contracted Business services will provide the following 


services: 
 


 Assist or prepare and submit monthly cash management reports and annual completion 


reports to the Arizona Department of Education 


 Assist in the preparation of monthly financial statements for the Governing Board 


 Review accounting related functions including accounts payable, payroll (through third 
party payroll processing company), general ledger maintenance (review of coding), and 
preparation of monthly bank reconciliations 


 Assist management in complying with state/federal laws and regulations 


 Assist and review the annual budgets, reports for AZ Corporation Commission and the 


Annual Financial Report 


 Assist the charter with its annual audit requirements including acting as the audit liaison 


These contracted services will ensure that financial records are current and that guidelines for reporting 


are followed. Contracted business services are hired by the Directors and will report to the Director of 


Students and Operations. 
 


Contracted Special Education Services (Y1-Y3). Contracted special education services will provide 


special education services for speech-language pathology, occupational therapy, physical therapy and 


psychological services during operational years one through three. Contracted special education 


services will report to the Academic Director. 


 


Additional Contracted Special Education Services (Y1). CASA Academy will use a contracted 


special education teacher through a service provider in year 1. This person will provide academic 


services to meet the needs stated on students’ IEPs since there will not be a full-time special education 


teacher on campus in year 1.  
 
Special Education Teacher (Y2-Y3). A full-time special education teacher will be hired by CASA 


Academy beginning in year 2. The special education teacher will maintain special education records, 


oversee the IEP process, ensure that special education students receive accommodations and 


modifications within the classroom, and will be certified in the state of Arizona in special education. 


The special education teacher is hired by the Directors and reports to the Academic Director. 
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Teachers (Y1-Y3). Teachers create and implement curriculum and instruct students in an effort to 


reach academic goals. All teachers are Highly Qualified and are hired by the Directors. The teachers 


report to the Academic Director, but are evaluated by both the Director of Students and Operations 


and the Academic Director. 


 


Specials/ Intervention Teacher (Y1-Y3). There will be one specials/ intervention teacher in years 1-


2 and two specials/ intervention teachers in year 3. The specials/ intervention teacher will teach 


special area classes and when not teaching specials, will act as an intervention teacher for students. 


Specials/ intervention teachers will be hired by the Directors. The specials/ intervention teacher 


reports to the Academic Director and is evaluated by both the Director of Students and Operations 


and the Academic Director.  


 


Office Manager (Y1-Y3). The Office Manager oversees office operations. The Office Manager 


develops office procedures, files and maintains records, and oversees student enrollment and 


attendance. The Office Manager is hired by the Directors and reports to the Director of Students and 


Operations, but is evaluated by both the Director of Students and Operations and the Academic 


Director. 
 
Instructional Assistants (Y1-Y3). The instructional assistants assist teachers and Directors with day-


to-day operations. The instructional assistants report to the Academic Director. 
 


C. Subsidiary Relationships with Other Organizations 


CASA Academy does not have a subsidiary relationship with any other organization. 
 


D. Other Charters Operated by Applicant 


CASA Academy is not currently and has not previously been involved with a prior charter operation. 
 


E. Roles of Charter Principals 


The CASA Academy Board members represent a diverse group of individuals whose experience is 


essential to strong governance of the organization. Figure B.1.5 provides an outline of each member’s 


areas of expertise and proposed officer status. Resumes for each Board member are attached. 
 


Figure B.1.5. Board Member Expertise and Officer Status 


Board 


Member 


Position Board 


Position 


Authorized 


Rep.?  


Qualifications Expertise 


Tacey 


Clayton 


Academic 
Director 


Ex-Officio 


Board 


member 


 Yes  Certified 


Elementary 


Teacher 


 


 Holds Masters 


in 


Administration 


and Supervision 


 


 Literacy 


Specialist for 


Teach For 


 School 


Leadership 


 


 Curriculum 


 


 Instruction 


 


 Coaching 
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America 


Institute 


 


 Aspiring 


Leaders Fellow 


(professional 


development in 


adult 


leadership, 


curriculum and 


instruction) 


Jenna Leahy Director of 


Students 


and 


Operations 


Ex- 


Officio 


Board 


member 


Yes  Certified     


Elementary 


Teacher 


 


 Will have 


Masters in 


School 


Administration 


and Supervision 


by May 2014 


 


 Aspiring 


Leaders Fellow 


(professional 


development in 


marketing, 


operations and 


financial 


oversight) 


 


 School 


Leadership 


 
 Discipline 


 
 Parent 


Relations 


 
 Developmen


t 


 Market in


g  


Nathan 


Arrowsmith 


N/A Board 


Member 


and Chair 


No  Certified 


Elementary 


Teacher 


 


 Master’s 


Degree in 


Elementary 


Education 


 


 Will hold Law 
Degree on May 


9
the


, 2013 
 


 Legal 


Expertise 


 
 Early 


Childhood 


Education 
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Olu 


Omodara 


N/A Board 


Member 


and 


Treasurer 


No  Self-employed 


Business 


Manager 


 


 Financial and 


Entrepreneurial 


Expertise 


 


 Community 


Member 


 Business 


Operations 


 
 Financial 


Oversight 


 
 Community 


Relations 


Julie Rhein N/A Board 


Member 


and 


Secretary 


No  Masters in 


Curriculum and 


Instruction 


 


 Mental Health 


Consultant for 


Southwest 


Human 


Development 


 


 Certified 


Elementary 


Teacher 


 Early 


childhood 


 


 Training 


and 


Evaluation 


 


 


  Current Voting Governing Board Members 


  Nathan Arrowsmith, Board member, Chair 


Mr. Arrowsmith is currently completing his third year of law school at Arizona State University’s 


Sandra Day O’Connor College of Law and will graduate with honors on May 9, 2013. Upon 


graduation, Mr. Arrowsmith will sit for the Arizona Bar Exam and will begin work in September 2013 


as a law clerk for Judge David Campbell of the United States District Court for the District of Arizona. 


Prior to attending law school, Mr. Arrowsmith was a 2007 Teach for America Corps Member, teaching 


2
nd 


grade for three years in Phoenix’s Roosevelt School District. Mr. Arrowsmith was a National Merit 


Scholar and earned his BA in History at Arizona State University. He has also completed a Master’s 


degree in Elementary Education at ASU’s College of Teacher Education and Leadership. Mr. 


Arrowsmith brings prior board experience, having served on the board of directors of Sigma Phi Beta 


Fraternity for four years between 2007 and 2011. Mr. Arrowsmith served as the fraternity’s President 


and Chairman from 2009 to 2011. 


 


Julie Rhein, Board member, Secretary 


As an Early Childhood Mental Health Consultant with more than 10 years of experience working with 


a n d  on behalf of young children, Julie Rhein’s expertise regarding the target population of CASA 


Academy students will be an asset to the Governing Board. Her successful history as a leader in the 


classroom and as an administrator at a local Head Start program serving children at high risk of child 


abuse and neglect demonstrate her ability to organize, prioritize, and rally populations in support of 


young children. Ms. Rhein is an alumna of The University of Wisconsin – Madison where she earned a 


BA in Psychology, Arizona State University where she earned a M.Ed. in Curriculum and Instruction, 
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and Teach For America – Phoenix where she was a corps member. Ms. Rhein brings a wealth of 


leadership experience and knowledge of the many needs of young children and their families to the 


Governing Board of CASA Academy. 
 
Olu Omodara, Board member, Treasurer 


Olu Omodara is a self-employed business manager in Phoenix, Arizona. Mr. Omodara’s background as 


business manager at three pharmacies in the target community that he founded and currently operates, 


has given him the opportunity to oversee business operations and lead, mentor, and motivate others to 


bring out their best qualities. Mr. Omodara’s experience as a parent has given him an opportunity to 


see his three children evolve through the education system. He can relate well to the educational 


needs of a child after having gone through the process himself. Olu has a desire to see young children, 


from various walks of life, be provided with equal opportunities for education and equipped with the 


tools to succeed in life. As a Board member, Mr. Omodara intends to utilize his financial and 


entrepreneurial expertise to help oversee and contribute to the advancement and success of CASA 


Academy. Mr. Omodara looks forward to serving on the board in order to contribute positively to 


society through the efforts of supporting education for children. 
 
Non-Voting Members 


 


Jenna Leahy, Ex-officio board member 


Jenna Leahy graduated from Scripps College in 2010, with a degree in International Relations and 


French. While in college, Ms. Leahy led a mentoring program for low-income middle-school students 


in Pomona, California and lived and taught in Tijuana, Mexico and Dakar, Senegal. During this time, 


Ms. Leahy successfully wrote multiple grants, including a research grant to teach in Mexico and a 


grant to meet with Jimmy Carter and his board of executive directors on his education initiatives 


abroad. She then moved to Phoenix, Arizona in 2010 to work as a kindergarten teacher with Teach 


For America. 
 
Since 2010, Ms. Leahy has taught kindergarten at Imagine Schools at Camelback, a Title I charter 


school in central Phoenix. There, she is academy leader of her five-person kindergarten team, and leads 


multiple task forces on campus, encompassing shared values, school safety, attendance, and 


professional development. Ms. Leahy has also written leadership reports, evaluated schools, and 


written and evaluated budgets for Imagine Camelback. Additionally, Ms. Leahy runs an afterschool 


program for middle school students called Scholarship Seekers in which students in this class have 


obtained over $200,000 in scholarships to private boarding schools. Ms. Leahy holds a certificate in 


Elementary and Early C h i l d h o o d  instruction and is pursuing her Masters in Administration 


through a Teach for America scholarship at the University of Phoenix. Additionally, Ms. Leahy has 


attended numerous conferences on school leadership including the ADE Leading Change Conference in 


Tucson this past summer. Ms. Leahy is currently involved in a leadership apprentice in the Imagine 


Schools’ Growing Our Own Leaders program, an Aspiring Leaders Fellow through the Arizona Charter 


Schools Association and is a current Charter Starter Fellow at the Arizona Charter School’s 


Association. During this time she has participated in a series of seminars related to academics, 


leadership, governance, and finance, visited exemplar schools, and conducted activities designed to 


prepare her to be an effective charter school leader. 
 
Tacey Clayton, Ex-officio board member 


Tacey Clayton graduated from Bucknell University in Pennsylvania in 2008 with a degree in 


Elementary Education. She moved to Phoenix in 2008 and taught second grade English Language 


Development in the Roosevelt School District for two years as a Teach For America Phoenix 2008 
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corps member. While a corps member, Ms. Clayton also attended Arizona State University to earn 


her Master’s in Elementary Education and Reading Endorsement.  Upon completion of her Master’s 


program, Ms. Clayton pursued a second Master’s degree in Administration and School Leadership 


through a scholarship from Teach for America and the University of Phoenix, which she completed in 


March 2012. 
 


During this experience, Ms. Clayton taught third grade in the Creighton School District and completed 


h e r  principal internship with a highly respected and successful school leader. During her time in the 


Creighton School District, Ms. Clayton participated in curriculum development opportunities including 


assisting the district in long-term planning reading units that align to the Arizona Common Core 


Standards. Additionally, Ms. Clayton attended instructional coaching meetings and met with her 


instructional coach to further her knowledge in coaching teachers to improve their instruction. During 


the 2012-13 school year, Ms. Clayton is teaching second grade in the Glendale Elementary School 


District. She has taken an active role in her school and has been asked to facilitate professional 


development sessions for teachers in addition to her own teaching responsibilities. 
 
Ms. Clayton has also worked as a staff member on the Teach For America Phoenix Institute team as a 


Literacy Specialist for the past two summers.  In this role, she delivers core literacy content to 


incoming corps members so that they are able to effectively plan for and execute rigorous literacy 


instruction. Ms. Clayton also participated in the Aspiring Leaders Fellowship through the Arizona 


Charter Schools Association from June to November 2012. During this time she participated in a series 


of seminars related to academics, leadership, governance, and finance; visited exemplar schools; and 


conducted activities designed to prepare her to be an effective charter school leader. Ms. Clayton is 


currently participating in the Charter Starter Program, a continuation of the Aspiring Leaders 


Fellowship that will prepare her for her role as Academic Director of CASA Academy. 
 
F. Other Charters Operated by Principals 


No principal of CASA Academy is currently or has previously been involved in a leadership or 


governance position with another charter school. 








AMENDED AT{D RESTATED BYLAWS


OF


CASA ACADEMY


(Adopted 
"' rr t"tg I(, ,2013)


ARTICLE I
NAME; OFFICES


Section l. Name. The name of this Corporation is "CASA Academy" hereinafter
referred to as the "School".


Section 2. Principal Office. The School may have such offices, either within or without
the State of Arizona, as may be designated from time to time by resolution of the Board of
Directors, one of which may be designated as the principal offrce.


Section 3. Registered Office and Registered Agent. The School shall maintain a
registered office and registered agent in the State of Arizona. The registered office may, but need
not be, the same as any of its places of business. The identity and address of the registered agent
may be changed from time to time by notifring the Arizona School Commission pursuant to the
provisions of the Arizona Nonprofit School Act (the "ANCA").


ARTICLE II
BOARD OF DIRECTORS


Section 1. General Powers. The affairs of the School shall be managed by its Board of
Directors (the "Board").


Section 2. Number and Oualifications of Directors.


(a) Number. The number of Directors shall be as determined by the Board from
time to time and shall serve for the term provided in Section 4 of this Article.


(b) Oualifications. Directors must be more than 18 years of age. Each Director
must pass a background check, or other regulatory inquiries, as required by State law, federal law
or other govemmental agencies having proper regulatory authority over the affairs of the School
or its activities, as amended from time to time, which shall include as a minimum, a fingerprint
check showing that there exist no criminal record which could adversely affect the School or its
operation. Directors must, in the opinion of the Board, possess experience and qualifications that
further the Board's commitment to the educational and operational purposes of the School.


(c) Ex Officio Directors. Both the Director of Students and Operations and the


Academic Director of the School shall be ex offrcio Directors of the School without voting
rights. The ex officio Directors shall be included in the total number of Directors authorized in
subsection (a) above.







Section 3. Election o{Directors.


(a) Initiql Directors. The initial Directors named in the Articles of Incorporation,
organizational meeting minutes, or consents in lieu of the organizational meeting shall serve until
the first annual meeting of the Board.


(b) Successor Directors. Successor Directors, other than any ex officio Director, shall
be elected by the affirmative vote of a majority (51%) of the Directors then in office at the
annual meeting of the Board in the year a vircancy will occur.


$ection 4. Term of Office. Directors shall be classified with respect to the time for which
they shall hold office by dividing them into three (3) classes, each class to consist of, as nearly as
possible, an equal number of directors. The directors of the first class shall hold offrce for an
initial terrr of one (l) year, the directors of the second class for an initial term of two (2) years,
and the directors of the third class for an initial term of three (3) years. At the close of each
annual meeting of this School, the successors to the class of directors whose temrs expire that
year shall cofirmence to hold office for a term of three (3) years, or until their successors have
been elected and qualified. ln the event of an increase in the number of directors, the remaining
directors shall assign the newly created directorship(s) to the appropriate class or classes so that
the three (3) classes shall continue to consist of; as nearly as possible, an equal number of
directors.


Section 5. Compens.ation. Directors of the School shall not receive compensation for
serving as directors, but may receive reasonable compensation for other personal services
rendered which are necessary to carrying out the exempt purposes of the School. In addition,
directors may receive reimbursement for reasonable expenses incurred in connection with
corporate matters, provided that such reimbursement is authorized by the Board. Compensation
and reimbursement decisions shall be made in compliance with the School's Conflict of Interest
Policy and Travel and Expense Reimbursement Policy.


Seclion 6. Resignation. A Director may resign at any time by filing a written resignation
with the Director of Students and Operations, the Acadernic Director, or the Secretary of the
School.


Section 7. Removal. A Director may be removed from office with or without cause by
the vote of a majority (51%) of the other Directors of this School either at a regular meeting or at
any special meeting called for that purpose.


Section 8. Yacancies. In the event a vacancy occurs in the Board of Directors from any
cause, including an increase in the number of Directors, the Directors may frll the position at any
regular meeting or at any special meeting called for the purpose of electing a director; provided,
however, that for the purpose of counting term limits, the newly elected director's term will be
counted as beginning on the date of the first annual meeting following his or her election.


-2-







ARTICLE III
MEETINGS OF THE BOARI)


Section 1. Place of Meetings. A11 meetings shall be held at a location compliant with
Arizona Open Meeting Law which may include the principal office of the School or any other
place sufficient to accommodate all interested persons and located within a reasonable distance
from the School.


Section 2. Annual Meeting. The annual meeting of the Board shall be held at such time
and place as both the Director of Students and Operations and the Academic Director determine
as set forth in the notice given, or waiver signed, with respect to such meeting. At the annual
meeting, the incumbent Directors shall elect new Directors to frll any vacancies on the Board,
who shall then elect officers and transact such other business as may be properly brought before
the meeting. If for any reason any annual meeting is not held during the time period set forth
above, a deferred annual meeting may thereafter be called and held in lieu thereof.


Section 3. Regular Meetings. The Board may provide by resolution for regular or stated
meetings of the Board to be held at a fixed time and place provided notice of all such meetings
are posted in accordance with Arizona Open Meeting Law.


Section 4. Special Meetines. Special alssfings of the Board may be held at any time and
for any purpose or purposes, unless otherwise prescribed by the ANCA or Arizona Open
Meeting Law, on call of the Director of Students and Operations, the Academic Director or
Secretary, and shall be called by the Secretary on the wriuen request of any twenty (20%) of the
Directors.


Section 5. Notice and Waiver of Notice.


(a) Open Meetine Law. All official actions and deliberations of the Board shall take
place at a meeting open to the public in compliance with Arizona Open Meeting Law, ARS 38-
431 through 38-431.09 (the "Arizona Open Meeting Law"), for so long as Arizona Open
Meeting Law applies to charter schools such as the School, except in cases where and to the
extent, Arizona Open Meeting Law authorizes the Board to meet in executive session.


(b) Public Notice.of Meetings. Public notice, including both permanent and recurring
notices, of all meetings of the Board and of all committees and executive sessions authorized by
the Board shall be given pursuant to and as required by Arizona Open Meeting Law, for so long
as Arizona Open Meeting Law applies to charter schools.


(c) Recurring Notice. Recurring Notice shall either include the meeting's agenda or
directions on how to acquire the meeting's agenda. The agenda shall include the date, time,
place, purpose and business to be transacted at the meeting. If the Board is to enter executive
session, the agenda shall state such along with the legal justification for entering executive
session. Such notice shall be made publicly available at least twenty-four (24) hours prior to the
meeting and in accordance with the School's permanent notice filed with the Arizona Secretary
of State. In the event of an actual emergency as considered by Arizona Open Meeting Law, the
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School will post notice of the meeting as soon as possible under the circumstances, but no later
than twenty-four (2a) hours after the meeting.


(d) Methods of Siving Notice. Notice of any meeting of Directors, and any other
notice required to be given under these Bylaws, the ANCA or Arizona Open Meeting Law may
be communicated by posting on the school's website, in a locally circulated publication, in
person, by telephone, e-mail, facsimile or other form of wire or wireless communication, or by
mail or private carrier. Oral notice is effective when communicated. Written notice is effective at
the earliest of the following: (i) when received; (ii) five (5) days after its deposit in the U.S. mail,
if mailed postpaid and correctly addressed; or (iii) on the date shown on the retum receipt, if sent
by registered or certified mail, return receipt requested, and the receipt is signed by or on behalf
of the addressee.


(e) Waiver of Ngtice. Whenever any notice whatever is required to be given
under the provisions of Arizona Open Meeting Law, ANCA or under the provisions of the
Articles of Incorporation or Bylaws of the School, the attendance of a Director at a meeting shall
constitute a waiver of notice of such meeting, except where a Director affends the meeting for the
express purpose of objecting to the transaction of any business because the meeting is not
lawfully called or convened.


Section 6. Appearine by Teleohone or Other Communicatiop Technology. Any or all
Directors may participate in a regular or special meeting or in a committee meeting of the Board
through the use of the telephone or any other means of communication by which all participating
Directors and the public present may simultaneously hear each other during the meeting.
Participation by such means shall constitute presence in person at a meeting.


Section 7. Quorum. Fifty-One percent (51%) of the number of directors then in office


shall constitute a quonrm for the transaction of business at any meeting of the Board. If a quorum


is present when a meeting is convened, the quorum shall be deemed to exist until the meeting is


adjourned, notwithstanding the departure of one or more directors. If less than a quorum is


present when a meeting is convened, a majority of the directors present may adjourn the meeting


from time to time without further notice.


Section 8. Manner of Acting. At any meeting of the Boar{ every Director entitled to
vote shall have one vote. The act of fifty-one percent (5L%) of the Directors present at a meeting
at which a quomm is present shall be the act of the Board, unless the act of a greater number is
required by the ANCA, or the Articles of Incorporation or Bylaws of the School.


Section 9. Presu$ption of Assgnt. A Director of the School who is present at a meeting
of the Board, or a committee thereof, at which action on any corporate matter is taken shall be
presumed to have assented to the action taken unless such Director's dissent shall be entered in
the minutes of the meeting or unless such Director shall file a written dissent to such action with
the person acting as the Secretary of the meeting before the adjournment thereof or shall forward
such dissent by registered mail to the Secretary of the School immediately after the adjournment
of the meeting. Such right to dissent shall not apply to a Director who voted in favor of such
action-
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Section 10. Minutes and Tracking Systems. Written minutes of the business conducted at
meetings of the Board shall be kept and retained at the School's principal office, held open for
inspection by any director at all reasonable times, and made publicly available in accordance
with Arizona Open Meeting Law. The School also shall establish a system for facking Board
approvals and disapprovals, and to provide the Board with a tool for confirming subsequent
actions and policies taken in response to Board decisions.


Section 1 l. Director Deadlock. In the event the Board votes are deadlocked, but only if so


required by the written request of any director delivered to the Chair, the Board shall, within
thirty (30) days after receipt of such written request, appoint a mutually-agreed upon neutral


mediator to aid the Board in facilitating the decision-making process. If, after appointing the


mediator, the deadlock persists for a period not to exceed 60 days after the original deadlock


vote, the Board shall, within ten (10) days thereafter, agree upon a neutral, qualified arbitrator


who shall have the authority to issue a decision on the issue upon which the Board is deadlocked


such decision shall be binding on the School and on each Director.


ARTICLE IV
OFFICERS


Section 1. Number. The principal officers of the School shall be a Chair, a Vice-Chair, a
Director of Students and Operations, an Academic Director, a Secretary, and a Treasurer. The
Director of Students and Operations and the Academic Director shall be full-time staffpositions.
The Board of Directors may elect such other officers and assistant officers and agents as may be
deemed necessary. The same individual may simultaneously hold more than one office. The
Director of Students and Operations and the Academic Director shall be ex-officio nonvoting
members of the Board. The Chair, Vice-Chair, Secretary and Treasurer shall be voting members
of the Board.


Section 2. Election and lerrn of Office. The offrcers of the School shall be elected each
year by the Board at its annual meeting. If the election of officers shall not be held at such
meeting, such election shall be held as soon thereafter as may be convenient. Each officer shall
hold office from the close of the annual meeting for a term of one year, or until a qualified
successor is elected upon expiration of the terrn of that officeq or until that offtcer's death, or
until that officer shall resign or shall havs been removed in the manner hereinafter provided.


Section 3. Resignation. Any officer may resign at any time by delivering written notice
to the Director of Students and Operations, the Academic Director, the Secretary of the Boar4 or
by giving oral or written notice at any meeting of the Board. Any such resignation shall take
effect at the time specified therein, the acceptance of such resignation shall not be necessary to
make it effective.


Section 4. Removal. Any officer or agent elected or appointed by the Board may be


removed by the Boar4 whenever in its judgment the best interests of the School will be served
thereby, but such removal shall be without prejudice to the contract rights, if any, of the person


so removed. Election or appointment shall not of itself create contract rights.
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Sestion 5. Vacancies. A vacancy in any office because of death, resignation, removal,
disqualification or othenvise, may be filled by the Board for the unexpired portion of the term.


Section 6. The Director of Students and Operations. Subject to Board oversigh! the
Director of Students and Operations shall supervise and control the School's business operations
including management of the School's finances, fundraising, marketing, community
partnerships, paxent relations, and student discipline. Jointly with the Academic Director and
subject to rules prescribed by the Boar( the Director of Students and Operations shall have
authority to appoint agents and employees of the School, to prescribe their powers, duties and
compensation, and to delegate them authority. Such agents and anployees shall hold office at the
joint discretion of the Director of Students and Operations and the Academic Director. In
general, the Director of Students and Operations shall perform all duties incident to that office,
and such other duties as may be prescribed by the Board from time to time.


Section 7. The Academic Director. Subject to Board oversight, the Academic Director
shall supervise and control the School's academic prog&m including management of student
testing, teacher observations and evaluations, special education services, curriculum
development and implementation, and professional development. Jointly with the Director of
Students and Operations and subject to rules prescribed by the Board, the Academic Director
shall have authority to appoint agents and employees of the School, to prescribe their powers,
duties and compensation, and to delegate them authority. Such agents and employees shall hold
office at the joint discretion of the Academic Director and the Director of Students and
Operations. In general, the Academic Director shall perform all duties incident to that office, and
such other duties {N may be prescribed by the Board from time to time.


Section 8. Chair and Vice-Chair of the Board. The Chair of the Board shall call and
preside at all meetings of the Board, shall be, ex officio, a voting member of all committees of
the Boar4 and shall be the liaison between the Board and both the Director of Students and
Operations and the Academic Director. The Vice-Chair shall serve in the absence of the Chair or
in the event of the Chair's death or inability or refusal to act.


Section 9. The Secretary. The Secretary shall: (a) keep the minutes of the Board'meetings
in one or more books provided for that purpose; (b) see that all notices are duly given in
accordance with the provisions of these Bylaws or as required by law; (c) be custodian of the
corporate records and of the seal of the School if one is authorized by the Board, in which case
the Secretary shall see that the seal of the School is affxed to all documents the execution of
which on behalf of the School under its seal is duly authorized; and (d) in general perform all of
the duties incident to the offrce of Secretary and such other duties as from time to time may be
assigned by the Chair or by the Board.


Section 10. The Treasurqr. The Treasurer shall: (a) oversee the development and
observation of the organization's financial policies, budgeting, reporting to the Board and serve
as Chair of the Finance Committee; and (b) in general perform all of the duties incident to the
office of Treasurer and such other duties as from time to time may be assigned by the Chair or by
the Board.


-6-







Sectionll. Other Assistants and Acting Officers. The Board shall have the power to
appoint any person to act as assistant to any officer, or to perform the duties of such officer
whenever for any reason it is impracticable for such officer to act personally, and such assistant
or acting officer so appointed by the Board shall have the power to perform all the duties of the
office to which such person is so appointed to be assistant, or as to which such person is so
appointed to act, except as such power may otherwise be defined or restricted by the Board.


Section 12. Compensation. Offrcers of the School, other than the Director of Students and
Operations and Academic Director, shall not receive compensation for serving as officers, but
may receive reasonable compensation for other personal services rendered which are necessary
to carrying out the exempt purposes of the School. ln addition, officers may receive
reimbursement for reasonable expenses incurred in connection with corporate matters, provided
that such reimbursement is authorized by the Board.


ARTICLE V
CONFLICTS OF INTEREST


Sectipn 1. Conflict of lnterest Procedure. Each Director, Officer, key employee, and


member of a committee or subcommittee of the Board with Board-delegated powers, on behalf
of the School, shall conduct him or herself in a manner consistent with the School's Conflict of
Interest Policy as may be amended by the Board from time to time.


Section 2. Disclosure of Conflicts. Each Director, OfFrcer, key employee, and member of
a committee or subcommiffee of the Board with Board-delegated powers shall annually complete


and sign the form of the School's Annual Conflict of Interest Acknowledgment Statement as


may be amended by the Board from time to time.


ARTICLE YI
COMMITTEES


Section 1. Board Committees. The Board by resolution may create one or more standing
or ad hoc committees having such powers as are then permitted by the ANCA and as are
specified in the resolution. Committees may consist of one or more Directors of the School.


Section 2. Powers Reserved to the Board. Any committee, to the extent provided in the
resolution of the Boar4 shall have and may exercise any of the powers and authority of the
Board, except that no committee shall have any power or authority as to the following: (i) the
filling of vacancies on the Board or any committee with Board delegated powers; (ii) the
adoption, amendment or repeal of the Bylaws; (iii) the fxing of compensation of the Directors;
(iv) the amendment or repeal of any resolution of the Board; or (v) action on matters committed
by the Bylaws or by resolution of the Board to another committee of the Board.


Section 3. Participation by Non-Directors. A person who is not a Director may be
appointed to any Board committee; provided, however, that such non-Director shall have no
right to vote on any question that would create a binding obligation of the School.
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Section 4. Removal: Authoritv of the Board. The Board rnay remove any member of a
committee, or may dissolve such a committee, at any time, with or without cause. Any
committee action is subject to amendment, modification, or repeal at tle next annual or regular
meeting of the Board-


Section 5. Term. Except for committees for which the Board has, by resolution, adopted
different rules, each member of a committee shall continue as such until the next annual meeting
of the School, unless the Board removes the member or terminates the Committee. Committee
members may serve consecutive terms without limitation.


Section 6. Committee Rules. Each committee may, subject to the approval of the Board,
prescribe rules and regulations for the call and conduct of meetings of the committee and other
matters relating to its procedure that are consistent with the Articles, the Bylaws and Board
applicable resolutions.


ARTICLE VII
INDEMNIFICATION


The School shall, to the fullest extent permitted or required by Sections 10-3850 to 10-
3858, inclusive, of the ANCA, including any amendments thereto (but in the case of any such
amendment, only to the extent such amendment permits or requires the School to provide
broader indemnification rights than prior to such amendment), indemniff its current and former
Trustees, Officers, and agents against any and all Liabilities, and advance any and all reasonable
Expenses, incurred thereby in any Proceeding to which any Trustee or Officer is a Party because


such Trustee or Officer is a Trustee or Officer of the School; provided, however, that the
School's obligation of indemnification shall be conditioned upon its receipt of prompt written
notice of the threat or filing of an action, suit or proceeding as to which rights of indemnification
are sought. The School may indemniff its employees and authorized agents, acting within the
scope of their duties as such, to the same extent as Trustees or Officers hereunder. The rights to
ladsmnification granted hereunder shall not be deemed exclusive of any other rights to
indemnification against Liabilities or the advancement of Expenses which such Trustee or
Officer may be entitled under any written agreement, board resolution, vote of the Members, the
ANCA or otherwise. All capitalized terms used in this section and not otherwise defined herein
shall have the meaning set forth in Section 10-3850 of the ANCA.


ARTICLE VIII
MISCELLAI\EOUS


Section 1. Fiscal Year. The fiscal year of the School shall end on the last day of June in
each year.


Section 2. Books and Records. The School shall keep at its principal or registered office
copies of its current Articles of lncorporation and Bylaws; correct and adequate records of
accounts and finances; minutes of the proceedings of the Boar{ and any minutes which may be
maintained by committees of the Board; records of the name and address of each Director and
each officer; and such other records as may be necessary or advisable.
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Section 3. Coroorate. Agts. The Director of Students and Operations, the Academic
Director, and the Chair of the Board shall have authority to sign, execute and acknowledge on
behalf of the School, all deeds, mortgages, bonds, stock certificates, contracts, leases, reports,
and all other documents or instruments necessary or proper to be executed in the course of the
School's regular business, or which shall be authorized by resolution of the Board. Except as


otherwise provided by the ANCA or directed by the Board, either the Director of Students and
Operations or the Academic Director may authorize in writing any officer or agent of the School
to sign, execute and acknowledge such documents and instruments in his or her place and stead.


The Secretary of the School is authorized and empowered to sigp, in attestation, all documents so
signed and to certiS and issue copies of any such document and of any resolution adopted by
the Board of the School, provided, however, that an attestation is not required to enable a


document to be an act of the School.


Section 4. Loans. No moneys shall be borrowed on behalf of the School and no
evidences of such indebtedness shall be issued in its name unless authorized by a resolution of
the Board. Such authority may be general or confined to specific instances.


Segtion 5. DepoEits. All funds of the School, not otherwise employed, shall be deposited
from time to time to the credit of the School in such banks, investment firms or other
depositories as the Board may select.


ARTICLE IX
AMENDMENTS


Section 1. By the Directors. These Bylaws may be altered, amended or repealed and new
Bylaws may be adopted by the vote of a majority (51%) of the Directors then in office at any
regular or special meeting thereof.


Section 2. Iqplied Amendment. Any action taken or authorized by the Boar{ which
would be inconsistent with the Bylaws then in effect but is taken or authorized by affirmative
vote of not less than the number of Directon required to amend the Bylaws so that the Bylaws
would be consistent with such action, shall be given the same effect as though the Bylaws had
been temporarily amended or suspended so far, but only so far, as is necessary to permit the


specific action so taken or authorized.


*******


, , *{r.. Certified a.true and correct copy of the Amended and Restated Bylaws adopted on


tn.-\['i"yof \t[t[,zot3,uy1he BoardofcASAAcademy.


)
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B.1 Organizational Charts 
 
Figure B.1.1: CASA Academy Three-Year Growth Projections for Students 
 


 Number of 
Kindergarten 


Classes 


Number of 
First Grade 


Classes 


Number of 
Second Grade 


Classes 


Number of 
Third Grade 


Classes 


Number of 
Students 


Year 1 3 2 0 0 125 
Year 2 4 3 2 0 225 
Year 3 4 4 3 2 325 
 
 
Figure B.1.2: CASA Academy Three-Year Growth Projections for Staff 
 
 
 Number 


of 
Directors 


Number 
of Office 


Managers 


Number of 
Regular 


Education 
Teachers 


Number of 
Special 


Education 
Teachers 


Number of 
Specials/ 


Intervention 
Teachers 


Number of 
Instructional 


Assistants 


Year 1 2 1 5 0 (using 
contracted 
services) 


1 2 


Year 2 2 1 9 1 1 2 
Year 3 2 1 13 1 2 3 
 
Figure B.1.3: Organizational Chart for Year 1 


Number of Students: 125 
 
Student-Teacher Ratio: 25:1 
 
Student-Staff Ratio: 11:1 
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In the school’s first year of operation, 125 students will attend CASA Academy. The student to 
teacher ratio will be 25 students to 1 teacher. The student to staff ratio will be 11 students to 1 
staff member. CASA Academy will consist of a Board of no less than three and no more than 
fifteen individuals. The Director of Students and Operations and the Academic Director will act as 
co-principals, although their responsibilities will differ. Contracted business services and the 
office manager will report to the Director of Students and Operations. Contracted Special 
Education services, teachers, the specials/intervention teacher and instructional assistants will 
report to the Academic Director. 
 


Figure B.1.4 Organizational Chart for Year 2 
Number of Students: 225 
 
Student-Teacher Ratio: 25:1 
 
Student-Staff Ratio: 14:1 
 


 


 
In the school’s second year of operation, 225 students will attend CASA Academy. The student to 
teacher ratio will be 25 students to 1 teacher. The student to staff ratio will be 14 students to 1 
staff member. CASA Academy will consist of a Board of no less than three and no more than 
fifteen individuals. The Director of Students and Operations and the Academic Director will act as 
co-principals, although their responsibilities will differ. Contracted business services and the 
office manager will report to the Director of Students and Operations. Contracted Special 
Education services, instructional assistants, teachers, the Special Education teacher, and the 
specials/intervention teacher will report to the Academic Director.  
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Figure B.1.5 Organizational Chart for Year 3 
 


Number of Students: 325 
 
Student-Teacher Ratio: 25:1 
 
Student-Staff Ratio: 15:1 
 


 


 
In the school’s third year of operation, 325 students will attend CASA Academy. The student to 
teacher ratio will be 25 students to 1 teacher. The student to staff ratio will be 15 students to 1 
staff member. CASA Academy will consist of a Board of no less than three and no more than 
fifteen individuals. The Director of Students and Operations and the Academic Director will act as 
co-principals, although their responsibilities will differ. Contracted business services and the 
office manager will report to the Director of Students and Operations. Contracted Special 
Education services, instructional assistants, teachers, the Special Education teacher, and 
specials/intervention teachers will report to the Academic Director.  
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C.2 Advertising and Promotion 
 


 


CASA Academy will conduct a transparent and diverse recruitment campaign, which will begin 


immediately following CASA Academy’s charter authorization. However, informal campaigning will 


begin in July of 2013. In July of 2013, Jenna Leahy, the Director of Students and Operations, will begin 
attending community meetings and reaching out to families to discuss CASA Academy as a “proposed 


school.” 
 


Upon authorization, CASA Academy will begin its official recruitment campaign and extensive parent 


outreach in an effort to fully prepare for the 2014-2015 school year. All advertising materials will be in 


both Spanish and English. 
 


In its first year of operation, CASA Academy will enroll 125 students. In year two, the school will serve 


225 students. In year three, the school will serve 325 students. 
 


A.  Advertising and Promotion Plan for Student Recruitment 


 
CASA Academy plans to attract and enroll students at a high rate for its initial year. This means that by 


the first day of school, when CASA Academy opens its doors, at least 125 students will enter. Figure 


C.2.1 details enrollment goals for CASA Academy’s first three years of operation. 


 
Figure C.2.1: Enrollment Goals for Years One Through Three 


 
Projected Student Count (100%) Enrollment Target (125%) 
125 156 
225 281 
325 406 


 


Recruitment Campaign 
 


In order to recruit enough students, CASA Academy has tailored its advertising and promotion plan for 


student recruitment to appeal to community needs. CASA Academy’s main message when marketing to 
parents will be, “This is the first big decision you will make for your child. The road to college starts in 


kindergarten.” CASA Academy will advertise itself as a school that will lead each child to college, will 


result in a better individual life and career, and will allow each student to give back to his or her 


community. CASA Academy will further promote its vision and mission by highlighting the following 


topics: 


 
1.   CASA Academy has higher expectations than surrounding schools: students will score an 85% or 


above on all unit and benchmark tests 85% of the time. 


2.   As a charter school, CASA Academy offers an individualized learning path for each student. 


3.   Teachers at CASA Academy are hand-selected well in advance and are strongly dedicated to the 
school’s mission and vision. 


4.   CASA Academy operates as a family whose members are students, student families, teachers, and 


administrators. 


5.   CASA Academy seeks to develop strong character in its students, with an emphasis on hard work 


and relentless pursuit of achievement. 


6.   CASA Academy focuses on strong relationships with families. Communication between parents 


and teachers occurs weekly. 
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7.   CASA Academy offers a unique method of instruction that incorporates the real “authentic” 


world into every facet of every subject. 


8.   CASA Academy offers a year-round, 200 day schedule and before- and after-school programs 


that are designed to meet student and parent needs. 


9.   CASA Academy will partner with Empower College Preparatory to provide challenging 


academics to students in grades K-12. Students can attend K-3 at CASA Academy and then will 


receive a recommendation to attend Empower College Prep for grades 4 – 12.K-12. CASA 


Academy 


10. Unlike schools that focus only on reading and math skills, CASA Academy will also incorporate 


science and social studies instruction into its daily schedule. Students will be well-rounded when 


they graduate from CASA Academy. 


11. All CASA Academy teachers will be highly qualified and SEI endorsed, meaning that these 


teachers will understand and apply strategies that best support English Language Learners’ 


language development needs. 


 
2013-2014 Advertising and Promotion Calendar 


 
From February 2013 until July 2014, CASA Academy will advertise and promote the school in the 


following ways. 


 
February 


 


 
1)  The Director of Students and Operations has met/will meet with the following different types of 


organizations to create community connections and support within the target area: 


 
- Faith-Based Community Organizations 


- Advocacy Groups 


- Community Groups 


- Non-Profits 


- Local Law Enforcement 
- Local Publications 


- Local Businesses 


 
2)  CASA Academy advertises as a proposed school on its website, Facebook, LinkedIn, and Twitter. 


3)  CASA Academy will begin a monthly newsletter. 
4)  CASA Academy will create a database to enter potential new student information. 


5)  CASA Academy will begin attending community events (parades, festivals, etc.) to generate 


interest in the proposed school. 
 


Associated Costs: 
 


Social Media Contractor: $500.00 to create website, Twitter and Facebook accounts. Quote from 


contracted technology services. This will have already been done in 2013. 
 


Copier used to make flyers:  $125 per month to rent copy machine according to Fourtech and Fitex 


Corporation. 
 


Paper used to make flyers: $1158.80 (40 cases of Copy Paper) according to walmart.com. 
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Advertising table and banner: $65.00 for table and $60.00 for banner. Mid-level cost obtained from 


various vendor websites including www.officemax.com and www.staples.com. This will have already 


been done in 2013. 
 


August 
 


1)  CASA Academy will begin bi-monthly community meetings to generate interest in the proposed 


school. These will be held in the home of a local community member. 


2)  CASA Academy will begin marketing in local public areas, including grocery stores, Wal-Mart 
parking lots, swap meets, parks, local Spanish markets, and local sports leagues games. 


 
Associated Costs: 


 


Copier used to make flyers: see above 


Paper used to make flyers: see above 


Advertising Table and Banner: see above 


Projector and Projector Screen: $550 for projector and $100 for projection screen. Mid-level cost obtained 


from various vendor websites including www.officemax.com and www.staples.com. This will have 


already been done in early 2013. 
 


September 2013 
 


1)  CASA Academy will meet with preschools and early childhood education providers to generate 


support for the school. 
2)  CASA Academy will begin to network with Empower College Prep to meet with its families who 


have children who are of age to attend CASA Academy. 


 
Associated Costs: 


 


Copier used to make flyers: see above 


Paper used to make flyers: see above 


Projector and Projector Screen: see above 


October 2013 


1)  CASA Academy’s Board will begin monthly door-to-door marketing. 
2)  CASA Academy will begin its “Pass Along to a Friend” campaign, in which already signed-up 


parents will be given ten CASA Academy “business cards” to hand out to friends. 
3)  A community advisory panel will be created and will begin meeting monthly. 


4)  CASA Academy will hold a Halloween party for prospective students and parents. 


 
Associated Costs: 


 


Business Cards: $20.29 for 500 business cards according to staples.com. This will have already been done 


in 2013. 
 


Halloween Party food and decorations: $50.00. Average cost for food obtained from similarly sized 


charter schools. 
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Copier used to make flyers: see above 


Paper used to make flyers: see above 


Projector and Projector Screen: see above 


November 2013 


1)  Marketing print materials will be sent out to at least 250 members of the target community 


informing parents of the proposed school 


2)  A parent advisory council will be created and will begin meeting monthly. This council will be 


limited to only future parents of CASA Academy students. 


3)  CASA Academy will hold a Holiday party for prospective students and parents. 


 
Associated Costs: 


 


Marketing Materials $100.00 for 250 door hangers according to uprinting.com. Cost for canvassers to 


distribute door-hangers is $20.00 for two hours. 
 


Holiday Party: $50.00. Cost for food obtained from similarly sized charter schools. 


Projector and Projector Screen: see above 


January 2014 
 


1)  “Play dates” will begin to be held once each month. Enrolled families will be invited to 


participate in get-togethers at local playgrounds, parks, local museums, and festivals to promote 


bonding within and a strong association with CASA Academy. These families will be encouraged 


to invite other parents whose students are not yet enrolled. 
 


Associated Costs: 
 


Copier used to make flyers: see above 


Paper used to make flyers: see above 


February 2014 


1)  Once the charter is approved and the contract is signed, CASA Academy will begin official 
enrollment. 


2)  CASA Academy will hold a Valentine’s Day Party for prospective students and parents. 
 


Associated Costs: 
 


Valentine’s Day Party: $50.00. Cost for food obtained from similarly sized charter school’s costs. 
 


April 2014 
 


1)  At least 50% of the target number of students for year 1 will be enrolled. 
 


Associated Costs: 
 


None 
 


May 2014 
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1)  CASA Academy will begin its door-to-door recruitment campaign and obtain signatures and 


information about potential new students. Contracted recruiters will begin door-to-door 


canvassing Monday-Friday. 


2)  At least 75% of the target number of students for year 1 will be enrolled. 
 


Associated Costs: 
 


Assumes $3,000.00 for a contracted recruiter to recruit beginning on May 1
st
. Amount determined by 


using an hourly rate of $10.00 for four hours of marketing* 5 days= $200 per week based on mid-level 


salary from www.salary.com and www.payscale.com. This salary is calculated at $200* 12 weeks= 


$2400. 
 


June 2014 
 


1)  At least 150 students will be enrolled (120% of student target). 
 


Associated Costs: 
 


None 
 


July 2014 
 


1)  156 students (125% of 125 student target) will be enrolled. This factor accounts for 20% of 


enrolled students to end up not entering school on the first day. 
 


Associated Costs: 
 


None 
 


August 2014 
 


CASA Academy will open its doors with 125 students on August 4, 2014. 
 


Associated Costs: 
 


None 
 


Additional Advertising and Promotion Costs for Years Two and Three 
 


November 
 


1)  Marketing print materials are sent out to at least 250 members of the target community. 


 
Associated Costs: 


 


Marketing Materials: $100.00 for 250 door hangers according to uprinting.com. Cost for canvassers to 


distribute door-hangers is $20.00 for two hours. 
 


December 
 


1)  CASA Academy will hold a Holiday party for prospective students and parents. 


 
Associated Costs: 


 


Holiday Party: $50.00. Cost obtained from similarly sized charter schools. 
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Projector and Projector Screen: see above 
 


January 
 


1)  “Play dates” will begin to be held once each month. Enrolled families will be invited to 


participate in get-togethers at local playgrounds, parks, local museums, and festivals to promote 


bonding within and a strong association with CASA Academy. 


2)  Reenrollment forms will be sent out to current students, along with “intent to enroll” forms so 


that current students’ younger siblings can enroll at CASA Academy. 
 


Associated Costs: 
 


Copier used to make enrollment forms: see above 


Paper used to make enrollment forms: see above 


February 


1)  CASA Academy will hold a Valentine’s Day Party for prospective students and parents. 


2)  CASA Academy will begin “bring a friend to school day” in which prospective students can 
spend the day at school and parents can enroll their children. 


3)  CASA Academy will begin its “Sign-up a Friend” student incentives. For each new enrollee that 


a student brings in, that student is entered into a raffle for a prize. Drawings will occur at the end 


of each month. 


4)  Parents will begin marketing door-to-door each weekend. Dinner is provided for families that 


partake. 
 


Associated Costs: 
 


Valentine’s Day Party: $50.00. Cost obtained from similarly sized charter schools. 


Dinner for families: $50.00. Cost obtained from similarly sized charter schools. 


Student Incentives: $50.00. Cost obtained from similarly sized charter schools. 


April 


1)  At least 50% of the target number of students for year 2/3 will be enrolled. 
 


Associated Costs: 
 


None 
 


May 
 


1)  At least 75% of the target number of students for year 2/3 will be enrolled. 


2)  CASA Academy will hold a “moving up night” in which parents and students can visit the grade 


level they will enter in the following year and re-enroll in CASA Academy. 
 


Associated Costs: 
 


None 
 


July 
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1)  For year 2, 281 students (125% of 225 students) will be enrolled. For year 3, 406 students (125% 


of 325) will be enrolled. These factors account for 20% of enrolled students to end up not 


entering school on the first day.125% of 125 students will be enrolled. 
 


Associated Costs: 
 


None 
 


August 
 


Open doors with target enrollment of students (225 in year 2 and 325 in year 3) on first day of school. 
 


Associated Costs: 
 


None 
 


B.  Fair and Equitable Enrollment Procedures 


 
CASA Academy understands and complies with the law under House Bill 2494 that “a charter school 
shall enroll all eligible pupils who submit a timely application, unless the number of applications exceeds 


the capacity of a program, class, and grade level or building.”
1  


CASA Academy will: 
 


a)   Give enrollment preferences to students or siblings of students returning in year two or any 


subsequent year. 


b)  Select students through a lottery process if the number of students applying to CASA Academy 


exceeds the capacity. 


 
CASA Academy will not, in accordance with Arizona law, “limit admission based on ethnicity, national 


origin, gender, income level, disabling condition, proficiency in the English language or athletic ability.”
2


 


CASA Academy adheres to all provisions of the No Child Left Behind Act by adhering to public school 


choice, providing an attestation of highly qualified teachers and paraprofessionals, and meeting the needs 


of at risk students. 
 


Enrollment Procedures 
 


In order to enroll at CASA Academy, families must undergo the following process: 
 


1)  Families fill out an application which will include student name, grade level, and contact 


information during the open enrollment period, which lasts from the first business day after 


charter authorization through the third Thursday in March in year 1, and during a similar period 


in years 2 and 3. 


2)  If there are more students who have completed letters of intent to enroll than openings in a given 


grade level, the school will hold a random public lottery to determine who can attend. The lottery 


will occur on the first Thursday of April at 7:00 PM. Once all open seats have been filled, CASA 


Academy will draw students for the waiting list. 


3)  All families will be notified of their child’s status one week after the lottery occurs. 


4)  Families must complete enrollment paperwork within two weeks of the lottery date. 
 


 
Open Enrollment 


 
1   State of Arizona House of Representatives 
2   Arizona State Legislature 
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All enrollment packets will be labeled with the date they were received and student’s names will be added 


to a roster to track receipt. If a grade level has exceeded the number of seats available, the school will 


hold a lottery to determine who will enter that grade level. 
 


Admission Preferences 
 


Enrollment preference will be given to students returning to CASA Academy in Year 2 or afterwards, 


siblings of currently-enrolled students, children of employees of CASA Academy, and children of 


members of the Governing Board of CASA Academy. 
 


Required Age for Admission (K-1) 
 


Kindergarten: A child will attend kindergarten if the child is age five. The child is deemed five years old 


if the child turns five by September 1
st 


of the current school year. 
 


First Grade: A child will attend first grade if the child is age six. The child is deemed six years old if the 


child turns six by September 1
st 


of the current school year. 
 


Enrollment Packet 
 


If a student has been selected through the above procedure, the student’s parent or guardian must 


complete an enrollment packet that includes the following: 


o Enrollment Form 
o Copies or originals collected from the parent/guardian: 


- Immunization Records 
- Social Security Card (optional) 


- Birth Certificate 


- Proof of Residency 
- Unofficial Transcripts (if applicable) 


- Withdrawal Slip (from previous school) 
- Attendance History (from previous school) 


- Copy of Custody Paper (if applicable) 


- Copy of Current IEP (if applicable) and Academic Records (or a request for 


records will be sent to the previous school) 


o Forms to be completed by parent/guardian: 
- Arizona Residency Documentation Form 
- Home Language Survey (PHLOTE) 
- McKinney-Vento Eligibility Questionnaire 


- Consent for Medical/Dental Emergency Treatment and Medical Information 


Form 
- Internet Use Policy 


- Consent for Off Campus Activity 
- Physical Activity Consent Form 


- Request for Release of Student Records Form 


- Records Request for Special Services Form 


- Media Release Form 


- School Rules and Procedures 
- Expected Behaviors 


- Student Compact and Parent/School Compact 


- Customer Satisfaction Questionnaire 
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Should the above not be received within two weeks of the lottery, the student’s spot is automatically 


withdrawn and the next student on the waiting list is invited to attend the school. 
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C.3 Personnel 
	
  


CASA Academy believes that people are the school’s greatest assets. Because of 
this, the Academic Director and Director of Students and Operations will work 
relentlessly to recruit, hire, and train top-quality candidates to fill all 
instructional and non-instructional positions. CASA Academy’s staffing, 
recruitment, training, hiring, and compensation plans are discussed in detail below. 


	
  
A. Staffing Plan 


	
  
In Y1, CASA Academy will serve 125 students- 75 kindergarteners and 50 first graders. 
There will be three kindergarten classrooms and two first grade classrooms. There will 
be a maximum of 25 students in each classroom. CASA Academy will hire five regular 
education teachers in year one, one specials/intervention teacher, and two instructional 
assistants.  The Academic Director will oversee CASA Academy’s program of instruction, 
including Special Education contracted services, while the Director of Students and 
Operations will oversee instructional and non-instructional daily operations.  Specifically, 
the Director of Students and Operations will oversee the Office Manager and manage 
contracted service providers for back office support, legal services, food services, 
auditing, and technology services (as described in the document B.3.2 Contracted 
Services) to ensure smooth, efficient operations that are in compliance.  Instructional 
assistants will help with instructional support as well as operational support as needed.  
Table C.3.1 below details the instructional and non-instructional staff members hired in 
Y1 who are critical to CASA Academy successfully meeting its mission. Because 
operations are so closely connected to instruction, although listed in the instructional 
column, the work of the Director of Students and Operations and instructional assistants is 
considered both instructional and non-instructional as previously described.   


	
  
Table C.3.1:  CASA Academy Y1 Staffing Plan 
 


Instructional Personnel Total FTEs Non-instructional Personnel Total FTEs 
Academic Director 1 Office Manager 1 
Director of Students and 
Operations 


1   


Regular Education Teachers 5   
Specials/Intervention Teacher 1   
Instructional Assistants 2   
TOTAL 10 TOTAL 1 


	
  


In Y2, CASA Academy will serve 225 students- 100 kindergarteners, 75 first graders, 
and 50 second graders. There will be four kindergarten classrooms, three first grade 
classrooms, and two second grade classrooms.  One teacher will act as a full-time 
Special Education teacher, providing services to students who qualify for Special 
Education services. Two instructional assistants will be hired to support the learning 
happening in classrooms and to assist with other duties as necessary.  Additionally, 
there will be one specials/intervention teacher. The Academic Director will oversee 
CASA Academy’s program of instruction, including Special Education contracted 
services, while the Director of Students and Operations will oversee instructional and 
non-instructional daily operations.  Specifically, the Director of Students and Operations 
will oversee the Office Manager and manage contracted service providers for back office 
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support, legal services, food services, auditing, and technology services (as described in 
the document B.3.2 Contracted Services) to ensure smooth, efficient operations that are 
in compliance.  Instructional assistants will help with instructional support as well as 
operational support as needed.  Table C.3.2 below details the instructional and non-
instructional staff members hired in Y2 who are critical to CASA Academy 
successfully meeting its mission. Because operations are so closely connected to 
instruction, although listed in the instructional column, the work of the Director of 
Students and Operations and instructional assistants is considered both instructional and 
non-instructional as previously described.  


	
  
Table C.3.2:  CASA Academy Y2 Staffing Plan 


Instructional Personnel Total FTEs Non-instructional Personnel Total FTEs 
Academic Director 1 Office Manager 1 
Director of Students and 
Operations 


1   


Regular Education Teachers 9   
Special Education Certified 
Teacher 


1   


Specials/Intervention Teacher 1   
Instructional Assistants 2   
TOTAL 15 TOTAL 1 


	
  


In Y3, CASA Academy will serve 325 students- 100 kindergarteners, 100 first graders, 
75 second graders, and 50 third graders. There will be four kindergarten classrooms, 
four first grade classrooms, three second grade classrooms, and two third grade 
classrooms. One teacher will act as a full-time Special Education teacher and there will 
be two specials/intervention teachers. Three instructional assistants will be hired to 
support the learning happening in classrooms and to assist with other duties as 
necessary.  The Academic Director will oversee CASA Academy’s program of 
instruction, including Special Education contracted services, while the Director of 
Students and Operations will oversee instructional and non-instructional daily operations.  
Specifically, the Director of Students and Operations will oversee the Office Manager and 
manage contracted service providers for back office support, legal services, food services, 
auditing, and technology services (as described in the document B.3.2 Contracted 
Services) to ensure smooth, efficient operations that are in compliance.  Instructional 
assistants will help with instructional support as well as operational support as needed.  
Table C.3.3 details the instructional and non-instructional staff members hired in Y3 who 
are critical to CASA Academy successfully meeting its mission. Because operations are 
so closely connected to instruction, although listed in the instructional column, the work of 
the Director of Students and Operations and instructional assistants is considered both 
instructional and non-instructional as previously described.   
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Table C.3.3:  CASA Academy Y3 Staffing Plan 
	
  


Instructional Personnel Total FTEs Non-instructional Personnel Total FTEs 
Academic Director 1 Office Manager 1 
Director of Students and 
Operations 


1   


Regular Education Teachers 13   
Special Education Certified 
Teacher 


1   


Specials/Intervention Teacher 2   
Instructional Assistants 3   
TOTAL 21 TOTAL 1 


 
A. Recruitment, Hiring, and Training Plan  


 
Recruitment Plan 


 
CASA Academy has developed a comprehensive recruitment plan to ensure that a wide 
variety of quality applicants are reached during initial and ongoing recruitment.  Beginning 
in January of 2014, the Academic Director and Director of Students and Operations will 
focus heavily on recruitment of teachers, non-instructional personnel, and support staff.  
CASA Academy will utilize four main avenues for recruitment: 


	
  
1. Recruitment fairs and events. The Academic Director and Director of Students 


and Operations will attend various recruitment events. The majority of these 
events will be in the Phoenix area, although events may be scheduled while the 
Directors are on trips to visit schools around the country, as well.  Events in the 
local (Arizona) area include Teach For America’s “What’s Next?” event, Career 
& Internship Fairs at Arizona State University, UA Education and Nonprofit 
Career Day at the University of Arizona, and career fairs and recruitment events 
at Northern Arizona University and Grand Canyon University. 


	
  
2. Networking with teachers and school administrators. The Academic 


Director and Director of Students and Operations have a broad base of 
education connections within the Phoenix area. CASA Academy will use these 
connections to identify and recruit high-quality teacher candidates. 


	
  
3. Advertising through various forms of media.  CASA Academy will post job 


openings using its website, Facebook page, and twitter accounts. Additionally, 
open positions will be posted on websites such as the Arizona Education 
Employment Board, the Arizona Charter Schools Association Job Board, 
LinkedIn, and in newspapers such as the Arizona Republic. 


	
  
4. Teach For America (TFA).  CASA Academy’s Directors will utilize many 


of the avenues for teacher recruitment available through Teach For America. 
This will include attending recruitment events and utilizing TFA job boards 
and newsletters to reach a broad base of TFA alumni.  It may also include 
forming a partnership with Teach For America to hire incoming corps 
members. 
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Hiring Plan 
 
All regular education and Special Education teachers at CASA Academy must meet the 
following basic criteria: have a baccalaureate degree from an accredited college or 
university, be Highly Qualified as determined by the Arizona Department of Education 
(ADE), be certified through ADE, be endorsed in Structured English Immersion (SEI), 
have a valid and current Fingerprint Clearance Card, and pass a background check. 


	
  
In addition, candidates must: 


	
  
- Align with CASA Academy’s mission 
- Believe that all students can learn and be successful in school 
- Possess a passion for closing the Achievement Gap in Phoenix 
- Be willing to work relentlessly to ensure student achievement 
- Be willing to instruct using a combination of authentic approaches and direct instruction 
- Desire to grow and become better at their craft 
- Be open to receiving feedback and able to apply feedback to improve instruction 
- Enjoy a collaborative environment 
- Be data-driven 
- Embody CASA Academy’s core values: respect, responsibility, integrity, 


perseverance, and empowerment 
	
  


To ensure that all employees possess the desired criteria, CASA Academy has developed 
a thorough hiring process. This process differs slightly based on position as outlined in 
Table C.3.4 and Table C.3.5 and explained in the narrative that follows. The Directors 
make all hiring decisions except in the case where both Director positions must be filled, 
in which case the Governing Board Chair would hire the Directors. 
 
Table C.3.4. 


Instructional Staff: Academic Director Instructional Staff: Director of Students and 
Operations 


1. Resume and Cover Letter 
2. Response to Written Application Questions 
3. In-Person Interview and Professional 


Development Session 
4. Scenarios 
5. Invitation to Interact in a Casual Environment 


(if possible) 
6. Second In-Person Interview (as needed) 
7. Reference Check 


1. Resume and Cover Letter 
2. Response to Written Application Questions 
3. In-Person Interview and Project 
4. Scenarios 
5. Invitation to Interact in a Casual Environment 


(if possible) 
6. Second In-Person Interview (as needed) 
7. Reference Check 


 
 
 
 
 
 
 







C.3 Personnel_Revised CASA Academy Page 5 of 9 	
  


Table C.3.5. 
Instructional Staff: Teachers 
(Including Special Education and 
Specials/Intervention Teachers)  


Instructional Staff: 
Instructional Assistants 


Non-Instructional Staff 


1. Resume and Cover Letter 
2. Response to Written 


Application Questions 
3. In-Person Interview and Demo- 


Lesson (with feedback) 
4. Case Studies 
5. Invitation to Interact in a Casual 


Environment (if possible) 
6. Second In-Person Interview (as 


needed) 
7. Reference Check 


1. Resume 
2. Written Application 


Questions 
3. In-Person Interview 
4. Case Studies 
5. Reference Check 


1. Resume and Cover Letter 
2. Response to Written 


Application Questions 
3. In-Person Interview and 


Project 
4. Scenarios 
5. Invitation to Interact in a 


Casual Environment (if 
possible) 


6. Second In-Person Interview 
(as needed) 


7. Reference Check 
	
  


Resume and Cover Letter 
For the majority of positions described above, a resume and cover letter will serve as the first 
opportunity to learn about the candidate. The cover letter should include a brief background 
and why the candidate is interested in working at CASA Academy. The resume will provide 
a brief overview of each applicant’s qualifications and experiences and will give a good 
indication of whether the candidate is qualified for the position. Reviewers will look for 
professionalism (including tone, language, grammar, and punctuation) and overall candidate 
quality. 
	
  
Response to Written Application Questions 
After reviewing an applicant’s cover letter and resume and gauging overall professionalism 
and candidate quality, the reviewer will go on to review the written application questions. If 
the application questions provide quality responses that show the candidate would be a good 
fit with CASA Academy, the reviewer will contact the candidate and request an in-person 
interview. 
	
  
In-Person Interview 
The in-person interview will provide an opportunity to begin the process of getting to know 
a candidate. A standard list of questions will be used for this interview, although follow-up 
questions will be asked as needed to probe deeper into an applicant’s thinking and skill-
level. Every question is asked to determine whether the applicant would be a good fit for 
CASA Academy. 
	
  
Demo Lesson (Teachers) 
All teacher applicants will be asked to prepare and deliver a demonstration lesson. If the 
candidate teaches in Phoenix, the Academic Director and/or Director of Students and 
Operations will observe the candidate in his/her classroom.  If the candidate does not 
currently teach in Phoenix, the candidate will be asked to either videotape a lesson or to 
teach a lesson in-person (either with the interviewer, in a classroom on campus, or in a 
partner campus’ classroom during start-up). The Directors will have a coaching conversation 
and provide feedback to the candidate at the conclusion of the lesson. The main focus of 
this portion of the hiring process will be to see how the candidate responds to feedback. 
CASA Academy seeks teachers who crave feedback and wish to grow professionally, so the 
candidate’s response to the feedback will be critical. 
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Professional Development Session (Academic Director) 
Because facilitating professional development is a key function of the Academic Director’s role, 
the candidate will be asked to prepare and deliver a professional development session aligned to 
one of the components of CASA Academy’s model.  This session will be facilitated to the 
reviewer(s). The reviewer(s) will look for adult leadership, facilitation skills, and content 
knowledge. 


 
Project (Director of Students and Operations and Office Manager) 
Completing projects in timely manner is a key function of the role of the Director of Students and 
Operations and the Office Manager. The project will offer the opportunity to see how the candidate 
thinks and operates under pressure. The reviewer(s) will look for strong problem-solving and 
critical-thinking skills. 
	
  
Case Studies 
Case studies will differ depending on the position for which a candidate has applied.  Case 
studies offer the opportunity to delve more deeply into how a person thinks critically and 
reacts in various difficult situations. The reviewer will provide the case study to the applicant, 
give the applicant one minute to collect his/her thoughts and then ask the candidate to describe 
the steps he/she would take in the given situation. 
	
  
Invitation to Interact in a Casual Environment 
The interview process has been extremely formal to this point. The formal portions of the 
interview enable the reviewer to see how the candidate operates as a professional, thinks 
critically, and aligns with the criteria necessary to work at CASA Academy.  However, this 
formal perception can be very one-sided and not provide an accurate picture of who the candidate 
is as an individual. Therefore, when possible, candidates will be asked to interact with the 
directors, teachers, and other staff members in a more casual environment. This could involve 
having lunch with teachers on campus, attending a staff gathering after school, or talking further 
with teachers during their prep time. This laid back atmosphere will help to give the reviewers a 
strong grasp on the applicant as a real person and ensure that the applicant has been consistent 
throughout all previous hiring phases. 
 
Second In-Person Interview 
If the reviewer(s) have additional questions for the candidate after going through the previous 
steps, the reviewers will schedule a second in-person interview with the candidate.  In some 
cases, the reviewers may feel they have adequate information and may not conduct the second 
interview. 


Reference Check 
After going through the previous steps, the reviewer(s) will have gained a well-rounded 
picture of the applicant. Based on this information, the reviewer(s) will decide whether or not 
to extend an offer to the candidate. At least two references must be contacted before 
extending an offer to any candidate. 
 


Training Plan 
	
  
CASA Academy will train teachers during initial professional development. Teachers will receive 
ongoing, individualized professional development and support throughout the academic year. 
CASA Academy’s plan for training teachers is described in further detail below. 
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Summer Professional Development 
Teachers hired for the 2014-15 school year, CASA Academy’s first year of operation, will 
participate in two weeks of professional development and training prior to the first day with 
students. During these two weeks teachers will fully engage in and learn about CASA 
Academy’s mission and the components of CASA Academy’s instructional models. Teachers 
and the Directors will also begin to develop a positive, collaborative culture focused on student 
achievement.  During this training, teachers will gain an understanding of the following topics: 


 
- Arizona Common Core Standards for reading, writing, and math 
- Arizona State Standards for science and social studies 
- A balanced math program 
- Appropriate pacing that aligns with CASA Academy’s curriculum grade level scope & 


sequence and pacing guides 
- Instructional framework unit planning 
- Assessment creation 
- Daily lesson planning 
- The Daily 5 and CAFE frameworks 
- Guided reading 
- Vocabulary instruction 
- Phonics instruction 
- Reading comprehension instruction 
- The Writer’s Workshop model 
- Intervention and enrichment blocks 
- Character education 
- Professional expectations 
- Mandatory state and federal trainings 


	
  
Ongoing Professional Development 
As the year progresses, the Academic Director will observe and coach teachers on a weekly 
basis to ensure proper implementation of the curriculum at CASA Academy.  During 
observations and coaching conversations the Academic Director and Director of Students 
and Operations will target one area for growth based on individual teachers’ needs. This 
area for growth will be the focus of future observations and will be changed once the teacher 
has demonstrated mastery of the targeted area for growth. Additionally, CASA Academy 
will provide ongoing professional development for teachers based on need as determined by 
the Academic Director, the Director of Students and Operations, teachers, and student 
achievement data. This professional development will differ based on individual teacher 
needs and may include whole-staff professional development, individual coaching, co-
teaching, and/or observations of other teachers. 


	
  
Evaluations 
Teachers will be formally evaluated by the Academic Director and/or Director of Students and 
Operations twice a year. The Academic Director and Director of Students and Operations will 
be evaluated twice a year by the Governing Board. The rubrics for these evaluations will be 
developed over the planning year by the Academic Director, Director of Students and 
Operations, and Governing Board, who will ensure the Directors and teachers are carrying out 
CASA Academy’s mission. The teacher and director evaluations will align with any state or 
federal requirements for the evaluations in the given year. 


	
  
B. Compensating Staff 


	
  
CASA Academy’s compensation plan is described below and provides details regarding 
employee compensation, benefits, and required employer contributions. 
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Academic Director 
The Academic Director’s salary will increase from $60,000 in Y1 to $66,150 in Y3. The 
Academic Director will receive an additional $30,000 during the start-up phase from January 
2014-July 2014. The Academic Director’s salary intentionally falls below market rates during 
the early years of operation due to a small school size. As CASA Academy expands, annual 
compensation increases will be adjusted, assuming appropriate school and job performance, 
until salary is in line with high performing charter school compensation benchmarks 
nationwide. The Academic Director’s long-term compensation plan will be designed and 
approved by the Governing Board.  The Academic Director is an ex-officio member of the 
governing board and therefore will not vote on any decisions regarding compensation.  
 
Director of Students and Operations 
The Director of Student and Operations’ salary will increase from $60,000 in Y1 to $66,150 in 
Y3. The Director of Student and Operations will receive an additional $30,000 during the start-
up phase from January 2014-July 2014. The Director of Students and Operations’ salary 
intentionally falls below market rates during the early years of operation due to a small school 
size. As CASA Academy expands, annual compensation increases will be adjusted, assuming 
appropriate school and job performance, until salary is in line with high performing charter 
school compensation benchmarks nationwide. The Director of Student and Operations’ long-
term compensation plan will be designed and approved by the Governing Board. The Director 
of Students and Operations is an ex-officio member of the governing board and therefore will 
not vote on any decisions regarding compensation. 


	
  
Clerical (Office Manager) 
The Office Manager’s salary will increase from $27,000 in Y1 to $29,767.50 in Y3. Annual 
compensation will increase by 5% per year, depending on job performance. 


	
  
Teachers 
All teacher base salaries will be set at $35,000, including Special Education teachers. Teachers 
will be paid an additional $1458.29 prior to the beginning of Y1 for summer professional 
development. Teacher salaries will increase 5% each year depending on teacher performance, as 
determined by a combination of student achievement data, student growth, observation data, and 
formal evaluations. 


	
  
Specials/Intervention Teachers 
Specials/Intervention teacher base salary will be set at $35,000. Salary will increase 5% each year 
depending on teacher performance, as determined by a combination of student achievement data, 
student growth, observation data, and formal evaluations.  There will be one specials/intervention 
teacher in Y1-Y2 and two specials/intervention teachers in Y3.  


	
  
Instructional Assistants 
Instructional Assistants will be paid $15,000 per year.  This includes $10 per hour for 7.5 hours 
per day totaling 37.5 hours each week. Because instructional assistants do not work enough 
hours to qualify as full-time employees, they will not receive insurance. 


	
  
Required Employer Contributions 
CASA Academy will pay required employer contributions including Social Security, 
Medicare, Unemployment, and Worker’s Compensation, which are assumed to be 10% 
of each employee’s total salary.  
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Employee Insurance 
Full-time employees are eligible for health, dental, and vision insurance by Murphy Holmes 
Insurance brokerage firm. CASA Academy will cover 80% of the cost for insurance for each full-
time employee. Full-time is defined as working 40 hours per week.  Employee insurance costs 
increase from $25,920 in Y1 to $54,720 in Y3. 


 
Employee Benefits 
CASA Academy will not provide benefits in years 1-3.   
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C.1 Facilities Acquisition 


 
A. CASA Academy has utilized experienced real estate professions to help locate possible school sites 


within the zip codes 85012, 85013, 85014, and 85015. Within these zip codes, there is a need for a 


high-performing elementary school for low-income populations, as described in section A.2. 
 


B. Description of Facility Necessary for Program 
 


CASA Academy has identified the needs of a facility for the necessary purposes of its program. In its first 


year, CASA Academy will hold 125 students, and 11 adults. By year three, it will hold 325 students and 


22 adults. The total number of classrooms will grow from five classrooms in year one to thirteen 


classrooms in year three. The total number of square feet needed in year one is 6,875 and will grow to 


17,875 in year three. See figure C.1.1 and figure C.1.2 for further detail. 


 
Figure C.1.1: Projected Space Needs for Years One through Three 


 


 2014-2015 2015-2016 2016-2017 


Number of Students 125 225 325 


Total Number of Staff 11 16 22 


Grade levels served K-1 K-2 K-3 


Total Face (interior 
square feet) 


6,875 12,375 17,875 


Total Classrooms 5 9 13 


 
 


Figure C.1.2 Projected Costs for Years 1-3 
 


Facility Cost 


 Year 1 Year 2 Year 3 


Building Rent/Lease/Loan $78,000 $146,104 $203,000 


Interior Square ft. 7,000 13,000 18,000 


Cost/sq. ft. $11.14 $11.24 $11.28 


Building & Improvements 0 0 0 


Land & Improvements 0 0 0 


Fees/Permits 0 0 0 


Property/Casualty Insurance 750 750 750 


Liability Insurance/ Property/ Casualty 2250 4050 6300 
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Utilities (Electric, Gas, Water, Waste) $20,160 $38,376 $54,464 


Square ft. 7,000 13,000 18,000 


Cost/sq. ft. $2.88 $2.95 $3.03 


Total $103,660 $189,280 $264,514 


Percent of Revenue 16% 14% 15% 


 
 


The facility will also need the following characteristics: 
 


- Enough restrooms and drinking fountains to satisfy the number of students and adults at the 


school 


- A reception office for when students and parents enter the building 


- Two offices for the school Directors to meet with parents and teachers 


- An area for the special education contracted services and teacher to work in 


- A multi-purpose room that can be used both as a cafeteria, and as a school-wide morning meeting 


room 


 
C. Available Facilities within Target Market 


 
The facility search is a top priority for CASA Academy. It is particularly important to CASA Academy 


that it locates a building as soon as possible, as this will help with recruiting students to attend the school. 


As of the time this application was submitted, the options for a school building are as follows: 
 


1) 1500 East Thomas Road, Phoenix, AZ 85014 


2) 4220 North 19th Ave, Phoenix, AZ 85015 


3) 2645 E. Osborn Rd, Phoenix, AZ 85016 


 
Option One 


 
The first option for a facility is located at 1500 East Thomas Road within the 85014 region. The building 


is an 18,000 square foot building and was previously an office space. The cost for this space is $10.00 per 


square foot with the cost for expenses per square foot being $1.80. The total lease rate for this facility is 


$11.80 per square foot. Annual lease costs for this facility are $212,400, however CASA Academy will 


only occupy a portion of the full space. The facility provides ample parking and a small area for 


playground space. CASA Academy s broker assures the directors that this building will meet the needed 


characteristics described above. See appendix C.1.A for further detail. 


 
Option Two 


The second option for a facility is located at 4220 North 19
th  


Avenue within the 85015 region. The 


building is an 18,000 square foot building and was previously used as a school building. The cost for this 


space is $12.00 per square foot with the cost for expenses per square foot being included. The total lease 


rate for this facility is $12.00 per square foot. Annual lease costs for this facility are $216,000, however, 


CASA Academy will only occupy a portion of the full space. The facility provides a full play court area 


for students. See appendix C.1.B and the facility layout attachment for further detail. 
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Option Three 


The third option for a facility is located at 2645 East Osborn Road within the 85016 region. Although this 


is outside the target area, it is located close to the target area and is located within a low-income area. The 


building is an 18,685 square foot building and was previously used as office space. The cost for this space 


is $5.16 per square foot with the cost for expenses for square foot being $3.84 per square foot. The total 


lease rate for this facility is $9.00 per square foot. Annual lease costs for this facility are $168,165. 


However, CASA Academy will only occupy a portion of this full space. The facility was formally used as 


a school building. See appendix C.1.C and the facility layout attachment for further detail. 
 


Compliance and Educational Occupancy 


CASA Academy understands that according to House Bill 2197, charter school is subject to the same 
level of oversight and the same ordinances, limitations and requirements, if any, that would be applicable 


to a school that is operated by a school district  
1  


Therefore, CASA Academy will ensure that its facility 
meets the necessary requirements of state building codes, access requirements according to the Americans 
with Disabilities Act and fire, health, and structural safety requirements. CASA Academy will ensure that 
it maintains proper records documenting this compliance. 


 
CASA Academy will also ensure that it complies with Fire Marshal Charter School Requirements, 


International Fire Code, Uniform Building Code, Uniform Mechanical Code and selected National Fire 


Code Standards. CASA Academy will also ensure that the State Fire Marshal conducts scheduled 


inspections at CASA Academy. 
 


CASA Academy anticipates some of facility improvements will be included in the terms of its lease. 


Whenever any type of construction takes place, CASA Academy will ensure that all plans are approved 


by the City of Phoenix, that permits are in order, including Fire, Site, Civil, and Building, that a licensed 


contractor is hired, and that compliance is consistently reviewed. Upon completion of these 


improvements, CASA Academy will ensure that it is in complete compliance with all codes specified in 


the Occupancy Guidelines of the City of Phoenix Development Services Department. 
 


D. Timeframe for Securing a Facility 
 


CASA Academy will continually communicate the status of its facility acquisition to the Board. In 


addition, CASA Academy is in regular communication with real estate advisors and members of the 


community who have connections to potential facilities. When authorization occurs, CASA Academy will 


have identified and completed necessary documents to occupy a space. All improvements made to the 


building will be completed by June of 2014. CASA Academy will negotiate the terms of its lease to allow 


for the first monthly payment to be deferred to August 2014. Due to the fact that CASA Academy does 


not anticipate making this payment until August, summer staff development will take place in an off-site 


donated facility. 
 


The timeline for securing a facility will be as follows: 
 


 
 


February-September 2013 Programming/ Area Selection/ Site Search 


October 2013 Property tour/ RFP/ Proposal 


 
1   Legislature of the State of Arizona 







 


 


November 2013 Space planning/ Constructing pricing/ Site selection 


December 2013 Proposal negotiation/ Lease documents 


January 2014 Construction Documents 


February 2014 Permits 


March 2014 Construction 


April 2014 Construction 


May 2014 E-Class Certificate of Occupancy 


June 2014 Furniture, Fixtures, and Equipment 


August 2014 Move-In 


Costs Associated with Securing a Facility 
 


CASA Academy assumes $1,500 for City plan review, site visit, and permit issuance and $1,000 for 


associated vendors such as mechanical and electrical. 


Costs associated with improvements at the following locations are as follows: 


 
Option One 


 
This site would require tenant improvements.  However, the landlord would consider providing funding 


for the improvements with a lease guarantee. This site would be the most costly to lease between the 


three sites and is the least desirable due to this cost. 


 
Option Two 


 
This facility was previously a school. Therefore minimal tenant improvements are needed.  The landlord 


will consider covering the cost of improvements or finance it, working repayment into the lease 


agreement. 


 
Option Three 


 
This was formerly a school and no tenant improvements would be needed. 


 
Financial Arrangements for Securing a Facility 


 
CASA will be working with both private and non-profit groups to secure either or both credit 


enhancement guarantees and lease to purchase options. Founding leaders have reached out by way of its 


partners to several groups that can provide 100% financing for charter school which would include the 


facility and the build-out costs. Should CASA Academy seek a lease opportunity, they will work with 


one of many groups that will provide both credit enhancement and lease guarantees. 
 


Layout of Space 
 


Each property considered will allow CASA Academy the ability to provide a space layout which will be 


consistent with the charter petition.  A simple layout of space is attached. 
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Address: 1500 East Thomas Road, 85014 


SF: 18,000 


Property Type: Office space 


Rate: $10.00  


Expense: $1.80  


Lease Type: NNN 


Total lease rate: $11.80  


Annual Lease Costs $212,400.00  


Notes: For lease.  Multi-tenant building.  
Small area for outdoor play ground.  
Ample parking  
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Address: 4220 North 19th Ave, 85015 


SF: 18,000 


Property Type: Office space 


Rate: $12.00  


Expense: $0.00  


Lease Type: Full Service 


Total lease rate: $12.00  


Annual Lease Costs $216,000.00  
Notes: For lease.  Multi-tenant building.  Full 


play court area. 
 


 


 


 

















Address: 2645 E. Osborn Rd, 85016 


SF: 18,685 


Property Type: Office space 


Rate: $5.16  


Expense: $3.84  


Lease Type: Full Service 


Total lease rate: $9.00  


Annual Lease Costs $168,165.00  
Notes: This building was formally used as a 


school building for K-8th grades. 
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C.4 Start-up Budget Assumptions 
 


Start-up phase runs from February 1
st
, 2014 to July 31


st
, 2014. 


Explanation of Revenues 


Secured Funds- Other 


- Assumes $230,000 for second year allocation of Arizona Charter Schools Incentive Program 


grant which will be available for drawdown on February 1
st
, 2014. 


Total Start-up Revenue 
 
Administration, Instruction and Support Expenditures 


Salaries 


Director/ Principal 


Academic Director 


- Assumes 1 planning stipend during the start-up phase for the Academic Director, at 


half year’s salary (beginning on February 1
st
, 2014) of $60,000. Stipend will 


therefore be $30,000. Required employer contributions estimated at 10%, for a total 
of $33,000. 


 
Director of Students and Operations 


 
- Assumes 1 planning stipend during the start-up phase for the Director of Students and 


Operations, at half month’s salary (beginning on February 1
st
, 2014) of $60,000. 


Stipend will therefore be $30,000. Required employer contributions estimated at 


10%, for a total of $33,000. 
 


Teacher- Regular Education 


- Assumes 5 planning stipends during two weeks in July for teacher in-service. Stipend 


will be worth 2 weeks of teacher’s starting salary ($35,000). Individual teacher 


stipend will be $1458.29.  Required employer contributions estimated at 10%. 
 


Teacher- Special Education 


- There will be no special education teacher in year 1 due to the fact that most 


kindergarten students will not qualify for special education services until the end of 


year one and due to the fact that there will be very few students with special needs 


who will need to be served. Contracted special education services will provide all 


needed services in year 1. 
 


Clerical 


- Assumes this position will begin on August 1
st
, 2014. 


Bookkeeper/ Finance 
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- Assumes no cost for bookkeeper finance during start-up phase due to the fact that 


CASA Academy will use ASPIRE Business Consultants, Inc. as its outside business 


consultants. 
 


Custodial/ Maintenance 


- Assumes no cost for custodial or maintenance services due to the fact that CASA 


Academy will not require custodial or maintenance services until August of 2014. 
 


Employee Benefits 


- Assumes no cost for employee benefits.  Employee benefits will not be offered in 


the first three years of operation.   
 


Employee Insurance 


- Assumes $2687.94 for Academic Director private health insurance for six months 


with COBRA during the planning phase. Includes dental and vision.  


- Assumes $2410.62 for Director of Students and Operations private health insurance 


for six months with COBRA during the planning phase. Does not include dental or 


vision. 


- Cost Rationale: 


Academic Director Medical, Dental, and Vision: Total of $447.99 per month. 
Director of Students and Operations Medical: Total of $401.77 per month. 


 
Office Supplies 


- Assumes $100 per month for supplies such as copy paper, staplers, pens, notebooks, 


etc. for planning purposes from February to July 2014. 
 


Instructional Consumables 


- Assumes no instructional consumables will be used due to the fact that CASA 


Academy will purchase more authentic curricular materials that align to its 


instructional model. Paper, accounted for in the office supplies part of this budget, 


will be used to make curricular copies. 
 


Membership Dues, Registrations, and Travel 


- Assumes no cost for membership dues, registration, and travel due to the fact that 


these costs will begin in August 2014. 
 


Contracted Services: AIS 


- Back Office Management: Assumes ASPIRE Business Consultants, Inc. will charge 


CASA Academy $2695.00 for six months of services, beginning on February 1st, 


2014. 
 


Contracted Services: Special Education 


- Assumes no cost for special education services during start-up phase due to the fact 


that school will not yet be in session. 
 


Curriculum and Resource Materials 
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- Assumes that total cost will be $48,846.70. Price quotes are taken directly from the 


vendor’s website or as a result of a call between the vendor and Tacey Clayton. See 


Figure C.4.1 for a breakdown of costs. 


 
- Y1: Reading Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total Cost Assumptions 


Classroom 


Materials: 


Reading A to Z 


Memberships 


K $89.95 3 $269.85 This membership costs 


$89.95 per classroom for 


the year. 1 $89.95 2 $179.90 


Classroom 


Materials: 


Decodable Texts 


K $1,147.20 3 $3,441.60 Each kindergarten 


classroom will have one 


set of readers with 6 


copies of each book. 


Each set (with one copy 


of each title) costs 


$191.20 * 6 sets (copies) 


= $1,147.20 per teacher. 


Classroom 


Materials: 


Starter classroom 


libraries 


K $375 3 $1,125 Each classroom will have 


a starter classroom 


library.  Price is based on 


the Phyllis C. Hunter 


Classroom library from 


Scholastic Books.  Each 


library contains 100 


books. 


1 $375 2 $750 


Classroom 


Materials: 


Additional Books for 


Classroom Libraries 


K $250 3 $750 This money allows for 


additional reading 


materials to be purchased 


for each classroom. 


1 $250 2 $500 


Classroom 


Materials: 


Listening Centers 


K $132 3 $396 Each classroom will have 


a listening center.  Price 


estimate from online 


sources. 


1 $132 2 $264 


Classroom 


Materials: 


Stipend for Word 


Work Material Kits 


K $50 3 $150 This assumes $50 for 


each teacher to buy word 


work materials for 


students. 


1 $50 2 $100 
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School Library: 
Leveled Readers 


(from purchased 


curriculum) 


1 $2,700 1 $2,700 We will purchase one 


below-level, one on- 


level, and one advanced- 


level set of books from a 


guided reading collection 


such as Harcourt’s 


Storytown.  Each set 


(including one copy of 


each title) costs $150. 


$150 * 6 (copies) = 
$900.  $900 (below- 


level) + $900 (on-level) 


+ $900 (advanced-level) 


= $2,700. 


School Library: 
Leveled Reader 


Library 


K-1 $13,050 1 $13,050 This price is based on the 


Fountas & Pinnell 


Leveled Bookroom 


(Grades K-3) from 


Scholastic.  Set includes 


3,570 books (595 titles, 6 


copies of each). 


School Library: 


Decodable Texts 


1 $611.70 1 $611.70 Decodable texts cost 


$101.95 per set (one 


copy of each title). 


$101.95 * 6 (copies) = 


$611.70. 


School Library: 
Books for Listening 


Centers 


K-1 $795 1 $795 Price based on Scholastic 


Books Listening Center, 


Grades K-2 (20 audio 


CDs and 5 copies of each 


matching title). 


School Library: 


Fluency Library 


1 $330 1 $330 Price based on Scholastic 


Books Fluency Library 


Grade 1. 


School Library: 


Additional 
Books/CDs for 


Listen to Reading 


K-1 $2,000 1 $2,000 Additional books and 


CDs will be purchased to 


add to the school library. 


School Library: 


Common Core State 
Standards Packs 


K-1 $500 2 (1 per 


grade) 


$1,000 One pack will be 


purchased for each grade 


level (to be included in 


the school library for use 


by teachers). 


Professional K $100 3 $300 This price includes the 
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Resources 1 $100 2 $200 cost of Daily 5 and Café 


books for each teacher. 


It also includes money to 


purchase additional 


resource books for 


teachers as needed. 


Assessment: 


DRA K-3 Kits 


K-1 $422.97 5 $2,114.85 This assumes each 


teacher will have a kit. 


Assessment: 


DIBELS Next 


Assessor Books 


K-1 $9.49 5 $47.45 This assumes each 


teacher will have an 


assessor’s guide. 


Assessment: 


DIBELS Next 


Progress Monitoring 


Booklets 


K-1 $9.95 (for 


a set of 5 


booklets) 


25 $248.75 This assumes that each 


student will have a 


booklet. 


Assessment: 


DIBELS Next 


Student Benchmark 


Booklets 


K-1 $10.49 
(for a set 


of 5 


booklets 


25 $262.25 This assumes that each 


student will have a 


booklet. 


TOTAL - - - $31,586.35 - 


 


 
 
 
 


Y1: Math Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Manipulative Kits K $960.75 3 $2,882.25 Prices estimated based on 


Math Expressions 


Common Core math 


manipulative kits. 


Assumes one kit will be 


purchased for each 


classroom. 


1 $797.55 2 $1,595.10 


Rocket Math (site 


license) 


1 $695.00 1 $695.00 Price is a one-time school 


site license to use Rocket 


Math materials. 
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Math Centers 


K $1,000 1 $1,000  
Allows for the purchase 


of math centers materials. 1 $1,000 1 $1,000 


 


 
 
 
 
Math Reads 


K $649 1 $649 Price based on Scholastic 


Books Math Reads from 


Marilyn Burns 


(children’s literature 


about math concepts). 


Assumes one set for each 


grade level will be 


purchased for the school 


library. 


 
 
 
 
 
 
 
1 


 
 
 
 
 
 
 
$649 


 
 
 
 
 
 
 
1 


 
 
 
 
 
 
 
$649 


 
Professional 


Resources 


K $150 3 $450 Price allows for the 


purchase of additional 


math resources to 


improve instruction. 


 
1 


 
$150 


 
2 


 
$300 


TOTAL - - - $9220.35  


 
 


Y1: Writing Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Writer’s Workshop 


Curriculum: Units of 


Study in Opinion, 


Information, and 


Narrative Writing, 


with Trade Book 


Pack 


K $179 3 $537 Price assumes that each 


teacher will have a set 


that includes trade books. 1 $179 2 $358 


Professional 


Resources 


K $100 3 $300 Price allows for the 


purchase of additional 


writing resources to 


improve instruction. 


1 $100 2 $200 


TOTAL - - - $1,395 - 


 
 


Y1: Science Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Total 


Cost 


Assumptions 
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   Teachers   


Brain Pop Jr. K-3 K-1 $1,200 1 $1,200 This price includes a site 


subscription for the year. 


Stipend for additional 


Science Materials 


K $250 3 $750 Allows for the purchase 


of science materials to 


use during instruction. 1 $250 2 $500 


TOTAL - - - $2,450 - 


 
 


Y1: Social Studies Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Stipend for additional 


Social Studies 


Materials 


K $250 3 $750 Allows for the purchase 


of additional social 


studies materials to 


enhance instruction. 


1 $250 2 $500 


Science/Social 


Studies Readers 


K $325 1 $325 Price obtained from 


Scholastic Books. 


Includes a set of 


vocabulary readers on 


various social studies and 


science topics. Assumes 


one set will be purchased 


for each grade level to be 


included in the school 


library. 


1 $325 1 $325 


TOTAL - - - $1,900 - 


 
 


Y1: Character Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Second Step Kits K $359 3 $1,077 Prices come from the 


Second Step website. 


Assumes each teacher 


will have a resource kit 


for character 


1 $359 2 $718 
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     development. 


Professional 


Resources 


K $100 3 $300 Price allows for the 


purchase of additional 


professional books and 


resources to use for 


character development. 


1 $100 2 $200 


TOTAL - - - $2,295 - 


 


Library Resources/ Software 


- Assumes $500 worth of read-aloud books will be bought from Goodwill. 


 
SAIS Software 


- Assumes $11,000 for Synergy SIS software.  This is initial cost for software.  (In 


Y2-Y3, the cost to maintain software will be $7,000 per year.) Cost obtained 


through direct quote from vendor. 
 


Operations and Maintenance 
 


Supplies 


- Assumes 50.00 for Valentine’s Day party (see C.2). 
 


Marketing/ Advertising 


- Assumes marketing materials at $100.00 for 250 door hangers according to 


uprinting.com. Cost for canvassers to distribute door-hangers is $20.00 for two hours. 


- Assumes $2,400 for a contracted recruiter to recruit beginning on May 1
st
. Amount 


determined by using rate of $40.00 for four hours of marketing * 5 days= 
$200 per week based on mid-level salary from www.salary.com and 


www.payscale.com. This salary is calculated at $200 * 12 weeks= $2,400. 
 


Contracted Services O&M 


- Assumes no cost for maintenance due to the fact that CASA Academy will not 


conduct maintenance services until August 2014. 
 


Building Rent/ Lease/ Loan 


- Assumes rent will be deferred until August. 
 


Building and Improvements 


- Assumes the cost of any building improvements would be absorbed by the landlord 


or worked into the cost of the lease based on negotiations between our broker from 


Insite Charter School Services, and potential landlords. Assumes no upfront cost for 


improvements by CASA Academy.  If for unforeseen reasons the landlord is not able 


to cover the cost of improvements, then CASA Academy will assume short term 


loans from either Arizona Community Foundation building fund or Charter School 


Development Corporation, a nonprofit lender catering to the needs of charter schools. 


Assumes that in this scenario, other budget line items would be reduced to allow for 



http://www.salary.com/

http://www.payscale.com/
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repayment of loans. Also assumes that CASA Academy will apply for Walton 


Family Foundation start-up grant funds, which can be used for facility costs and will 


serve as a third possible solution if building or land improvements are needed. 
 


Land and Improvements 


- Assumes the cost of any land improvements would be absorbed by the landlord or 


worked into the cost of the lease based on negotiations between our broker from 


Insite Charter School Services, and potential landlords. Assumes no upfront cost for 


improvements by CASA Academy.  If for unforeseen reasons the landlord is not able 


to cover the cost of improvements, then CASA Academy will assume short term 


loans from either Arizona Community Foundation building fund or Charter School 


Development Corporation, a nonprofit lender catering to the needs of charter schools. 


Assumes that in this scenario, other budget line items would be reduced to allow for 


repayment of loans. Also assumes that CASA Academy will apply for Walton 


Family Foundation start-up grant funds, which can be used for facility costs and will 


serve as a third possible solution if building or land improvements are needed. 
 


Fees/ Permits 


- Assumes $1,500 for City plan review, site visit, and permit issuance and $1,000 for 


the associated vendors i.e. mechanical, electrical, etc. Estimate obtained from InSite 


Charter School Services.  
 


Property/ Casualty Insurance 


- Assumes $750 per year. Direct quote from Murphy Holmes Insurance brokerage 


firm. 
 


Liability Insurance 


- Assumes $18 per student per year, totaling $2,250 in year 1 according to Murphy 


Holmes Insurance brokerage firm. 


Utilities (Electric, gas, water, waste) 
 


- Assumes $0 for utilities since CASA Academy does not anticipate moving into the 


facility until August 1st. 


Phone/ Communications/ Internet Connectivity 


- Assumes $600 for one fax line, one phone line, and a 100 x 20 internet connection 


for month of July. Direct quote from COX. 
 


Student Furniture and Equipment 


- Assumes 25 student tables at $83.99 each plus shipping and handling fees of $128.18 


each, 150 student chairs at $19.99 each plus shipping and handling fees of 


$7.23 each, and 5 white boards at $289.88 each plus shipping and handling fees of 


$128.18 each. Total cost is $11,477.55. Takes into account extra furniture in the case 


that classes are over-enrolled. Costs obtained from schooloutfitters.com. 
 


Office Furniture and Equipment 
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- Furniture for Directors will be purchased in 2013. Assumes 7 office desks at $94.98 


each plus sales tax of $25.03 plus shipping and handling of $8.17, 7 office chairs at 


$29.99 each plus shipping and handling of 24.47 (no sales tax charged), 7 printers at 
$32.89 each (no sales tax charged), 9 cabinets at $196 each plus sales tax of $16.86 


with free shipping. Total is $3,424.45. Costs obtained from amazon.com. 
 


Student Technology Equipment 


 


- Assumes 30 desktop computers at $299.99 each plus sales tax of $29.80 each and 


15 computer tables at $69.88 plus sales tax of $23.49 each for student computer 


lab. Total cost is $11,294.25.  Takes into account extra furniture in the case that 


classes are over-enrolled. Costs obtained from amazon.com. 
 


Office Technology Equipment 


- The Directors will buy their laptops in 2013. Assumes 7 staff computers at $299.99 


each plus sales tax of 29.80 and 6 months of iPhone service for both Directors 


totaling $183.90 per month.  Total for all office technology is $3,411.93. Costs 


obtained from amazon.com and verizonwireless.com. 
 


Other Leases (Security, Copiers, etc.) 


- Assumes $125 per month for 6 months of copier with toner, staples, and repairs 


included. Quote from Fourtech Corporation. 
 


Loan Repayment 


- Assumes no cost for loan repayment due to the fact that at this point, CASA 


Academy does not anticipate taking out loans. 
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A B C D E F G


Provide Assumptions by Line


START-UP REVENUE Total $ Timeframe for Acquisition


Secured Funds - Private Donations


Secured Funds - Loans


Secured Funds - Other 230,000.00$ Funds Available 2/1/14


     Total Start-up Revenue $230,000


Administration, Instruction, & Support (AIS) 


EXPENDITURES (add lines as necessary)


# of FTE 


Staff
@ Salary


Required Employer 


Contributions per FTE
Total $ Timeframe for Acquisition


Terms for Payment (if paid after 


Aug. 1) 


Salaries 


       Director/Principal 2.00           30,000.00$   6,000.00$           66,000.00$   Begins 2/1/2014


       Teacher-Regular Education 5.00           1,458.29$     729.14$              10,937.15$   Begins 7/1/2014


       Teacher-Special Education


       Clerical


       Bookkeeper/Finance


       Custodial/Maintenance


       Other


Employee Benefits  -$              


Employee Insurance (if providing) 5,098.56$     Begins 2/1/2014


Office Supplies (Paper, Postage, etc.) 600.00$        Begins 2/1/2014


Instructional Consumables


Membership Dues, Registrations, & Travel


Contracted Services: AIS 2,695.00$     Begins 2/1/2014


Contracted Services: Special Education


Curriculum & Resource Materials 48,846.70$   Begins 7/1/2014


Library Resources/Software 500.00$        Begins 7/1/2014


SAIS Software 11,000.00$   Begins 7/1/2014


Other


     Total Administration, Instruction, & Support 145,677.41$ 


Applicant Name: CASA Academy________________________________________________________________________


Inception to July 31 of Opening Year
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Operations & Maintenance (O&M) 


EXPENDITURES  (add lines as necessary)
Total $ Timeframe for Acquisition


Terms for Payment (if paid after 


Aug. 1) 


Supplies 50.00$          Begins 2/1/2014


Marketing/Advertising 2,520.00$     Begins 2/1/2014


Contracted Services: O&M -$              


Building Rent/Lease/Loan -$              


Building & Improvements -$              


Land & Improvements -$              


Fees/Permits 2,500.00$     Begins 2/1/2014


Property/Casualty Insurance 750.00$        Begins 7/1/2014


Liability Insurance 2,250.00$     Begins 7/1/2014


Utilities (Electric, Gas, Water, Waste) -$              


Phone/Communications/Internet Connectivity 600.00$        Begins 7/1/2014


Student Furniture & Equipment 11,477.55$   Begins 7/1/2014


Office Furniture & Equipment 3,424.45$     Begins 7/1/2014


Student Technology Equipment 11,294.25$   Begins 7/1/2014


Office Technology Equipment 3,411.93$     Begins 7/1/2014


Other Leases (Security, Copiers, etc.) 750.00$        Begins 2/1/2014


Loan Repayment -$              


Other -$              


     Total Operations & Maintenance 39,028.18$   


Total Expenditures 184,705.59$ 


Total Start-up Revenues 230,000.00$ 


Budget Balance (= Revenues - Expenditures) 45,294.42$   


C.4 Start Up Budget_Revised













District  
Clayton and Leahy 
Educators Inc  


County's ICR  0.42 %  *ICR - Indirect Cost Rate  


CTDS  078218000  Entity's ICR  0 %  PCA #  60023   


Grant Name  
2013 - AZ CSP 2014-2016 
Round 1 - Year 1  


Index #  32452  CFDA No.  84.282   


CFDA Title  Charter School-Assistance   Award Year  2009   Award No.  U282A090007   


Award Agency  
US DEPARTMENT OF 
EDUCATION   


Award Name  
Arizona Charter School Incentive 
Program   


Project Number  13FCSCS1-360023-01A  Project Start Date  07/01/2012  
Project 
End Date  


06/30/2013  


Amendment 
Approval Date  


N/A  Amendment Number  0  Fiscal Year  2013  


Current Status  Programmatic Hold 
 


BUDGET LINE ITEMS  


Function Code Object Code Amount 


Instruction 1000  


Salaries 6100 0.00  


Employee Benefits 6200 0.00  


Purchased Professional Services 6300 0.00  


Purchased Property Services 6400 0.00  


Other Purchased Services 6500 0.00  


Supplies 6600 0.00  


Other Expenses 6800 0.00  


Subtotal for Instruction 1000 0.00  


Support Services 2100, 2200, 2600, 2700  


Salaries 6100 0.00  


Employee Benefits 6200 0.00  


Purchased Professional Services 6300 0.00  


Purchased Property Services 6400 0.00  


Other Purchased Services 6500 0.00  


Supplies 6600 0.00  


Other Expenses 6800 0.00  


Subtotal for Support Services 2100, 2200, 2600, 2700 0.00  


Support Services - Admin 2300, 2400, 2500, 2900  


Salaries 6100 120,000.00  


Employee Benefits 6200 5,994.54  


Purchased Professional Services 6300 37,775.64  


Purchased Property Services 6400 0.00  


Other Purchased Services 6500 0.00  


Supplies 6600 7,937.53  


Other Expenses 6800 43,799.00  


Subtotal for Support Services - Admin 2300, 2400, 
2500, 2900 


215,506.71  


Operation of Non-Instructional Services 3000  


Salaries 6100 9,500.00  


Employee Benefits 6200 0.00  


Purchased Professional Services 6300 500.00  


Purchased Property Services 6400 0.00  


FUNDING SOURCES  


Funding Type Amount 


Local Funds  


2011 Carryover 0.00  


2012 Carryover 0.00  


2011 Interest Carryover 0.00  


2012 Interest Carryover 0.00  


Miscellaneous Local 0.00  


Other Local 0.00  


Subtotal Local Funds 0.00  


State Funds  


2011 Undisbursed Carryover 0.00  


2012 Undisbursed Carryover 0.00  


2011 Unbudgeted Carryover 0.00  


2012 Unbudgeted Carryover 0.00  


2011 Holdback 0.00  


2012 Holdback 0.00  


2013 Allocation 230,000.00  


Subtotal State Funds 230,000.00  


Total Funds 230,000.00  
 


PAYMENT SCHEDULE STATUS  


Month 
Scheduled 


Amount 
Amount 


Paid to Date    


July  0.00  0.00  
   


August  0.00  0.00  
   


September  0.00  0.00  
   


October  0.00  0.00  
   


November  0.00  0.00  
   


December  0.00  0.00  
   


January  0.00  0.00  
   


February  0.00  0.00  
   


March  0.00  0.00  
   


April  47,579.66  47,579.66  
   


May  0.00  0.00  
   


June  0.00  0.00  
   







Other Purchased Services 6500 0.00  


Supplies 6600 4,493.29  


Other Expenses 6800 0.00  


Subtotal for Operation of Non-Instructional Services 
3000 


14,493.29  


Project SubTotal 230,000.00  


Max ADE Restricted Indirect Cost Allowed 0.00  


Indirect Cost  


Restricted Indirect Cost Rate 0 % 6910 0.00  


Capital Outlay  


Capital Assets 190 0.00  


Total  230,000.00  
 


July (13)  0.00  0.00  
   


August (14)  0.00  0.00  
   


September (15)  0.00  0.00  
   


RSP  182,420.34  0.00  
   


Total 230,000.00  47,579.66  
   


* Payment(s) in progress 
RSP=Remaining Scheduled Payment 
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 ASSOCIATE SUPERINTENDENT APPROVAL 


 
   
  


STATE BOARD MEETING DATE 


January 28, 2013 


  
SUBJECT: Arizona Charter School  Program Awards for February 1, 2013- January 31, 2016 


  
SUBMITTED BY: Karen Butterfield, Ed. D. 


  


MANAGEMENT TEAM REVIEW:  January 10, 2013   
 


BACKGROUND INFORMATION: 


 
 


In August of 2009, the U.S. Department of Education’s Office of Innovation and Improvement 


(OII) Charter School program awarded the Arizona Department of Education $47 M to increase 


high quality public school options in Arizona.  The Agency created the Arizona Charter Schools 


Program (AZ CSP) office to administer the grant.   


  


“Charter schools have an important role to play in the overall strategy of promoting successful 


school reform and school turnaround models,” said Secretary of Education Arne Duncan. 


“(Arizona) has an opportunity to be selective and provide new high-quality public charter school 


choices for students and parents.”  
  


The purpose of the Arizona Charter Schools Program is to 1) increase the number of high quality 


charter schools in Arizona, particularly those serving students most at risk in rural and urban 


settings, 2) improve student achievement to high academic standards in schools, and 3) to 


improve high school student achievement and graduation rates. 


 


Over the past three years, ADE awarded 56 schools.  This round of Sub-Grants will be awarded 


up to $4,140,000 for 6 schools. 


 


BOARD ACTION REQUESTED: [ ] INFORMATION [X] ACTION/DESCRIBED 


BELOW: 


 


Motion to approve the Arizona Charter School Program awards listed in the attachments. 


 


      ATTACHMENTS: YES [X] NO [ ] 


 


 


 







 


CONTRACT ABSTRACT 


 


Proposed contract between the State Board of Education, acting for and on behalf of the Department 


of Education and the following parties: 


 


Name of Contracting Parties:   


 


 See attached list of awards  


 


Purpose:  


 


The purpose of the Arizona Charter Schools Program is to 1) increase the number of high quality 


charter schools in Arizona, particularly those serving students most at risk in rural and urban 


settings, 2) improve student achievement to high academic standards in schools, and 3) to 


improve high school student achievement and graduation rates. 


 


The schools selected have a variety of strategies to improve student achievement.  All of them 


have data driven strategies to continuously monitor student progress and in-house programs to 


align school staff with enhanced outcomes.    


 


Much of the funding will go to support the material startup expenditures of opening a school.  At 


the same time, considerable funding will go to building leadership and staff capacity to create 


school-wide cultures of learning. 


Contract Amount: 


 


 Not to exceed $230,000 per school per annum contingent upon continued federal funding 


and not to exceed $690,000 total per school through January 31, 2016.  Schools must 


maintain a good faith effort to meet the goals described in its awarded application and must 


be in compliance with state and federal charter rules and regulations.  All charter awardees 


agree to participate in regular monitoring by state and federal officials over the life of the 


grant. 


 


 


Source of Funds: 


 


Authorizing Legislation: No Child Left Behind Act of 2001 (NCLB), Public Law 107-110, 


Section 5201, Index No. 02451 


 


 


Responsible Unit at Department of Education: 


 


Highly Effective Teachers and Leaders 


Division Associate Superintendent: Karen Butterfield 


Deputy Associate Superintendent, Charter Schools Program:   Mark Francis 







 


Dates of Contract: 


 


The agreements shall take effect when approved by the Board, and shall terminate on 


January 31, 2016.   


 


Explanation of Contract:   


 


The Arizona Charter Schools Program start-up award is a competitive, discretionary grant.  


Successful replicated or new charter entities which describe in their application a 


compelling, school-wide vision for challenging curriculum, engaging instruction and 


rigorous assessment which will increase Arizona student achievement are encouraged to 


open new schools.  Preference points are awarded to schools serving 1) over 75% Free and 


Reduced Lunch student membership and 2) grades 9-12.  


 


      


Previous Contract History 


  


None of these 6 schools have previously received an AZ CSP award. 


 


     Number Affected (Students, Teachers, and Public, as appropriate) 


 


Six charter school entities serving students in low socio-economic areas with a history of 


low academic performance. 


 


 


 


     Method of Determining Contract Amount(s) 


 


Selection Process:  


 


A competitive application was reviewed by a 5 person panel consisting of an ADE 


program director, 2 successful charter school operators, 1 member of an education non-


profit, and 1 staff member from the Arizona State Board for Charter Schools. 


 


Method of Determining Contract Amount: 


1. The Range of AZ CSP school populations in their 3
rd


 year is 200 students to 


600 students. 


2. 200 students in Year Three was the criterion for maximum funding.  All 


schools have met that criterion and are eligible for $230,000 per year for the 


life of the grant. 


 


 


Evaluation Plan: 


  


Each awarded charter entity is required to produce an annual report which will align 


with the following: 







 


1. The US ED Charter Schools Program SEA monitoring instrument; 


2. Education Department General Administration Regulations (EDGAR); 


3. The Arizona Charter Schools  Program evaluation instrument which assesses the 


following: 


a. Academic standards and continuous improvement, 


b. Governance, 


c. Ethical Leadership, 


d. Business and Financial Practices. 


A key strategy in the evaluation process is regular on-site visits by the AZ CSP staff to awarded 


schools to evaluate effectiveness and identify leading indicators (predictors) of success.   


 
  







 


Attachment 
 


Charter School Entities - 2014-2016 Grant Cycles  


 


Awards, not to exceed $230,000 per Project Year, are supported by a US Department of Education, 


Office of Innovation and Improvement, Charter School Program.    


 


       Year 1   Year 2  Year 3  


1. Alhambra Preparatory Academy   $230,000 $230,000  $230,000 


2. College Bound Prep     $230,000 $230,000  $230,000  


3. EAGLE College Prep Glendale   $230,000 $230,000  $230,000 


4. EAGLE College Prep Mesa    $230,000 $230,000  $230,000 


5. SySTEM      $230,000 $230,000  $230,000 


6. Western School of Science and Technology  $230,000 $230,000  $230,000  


 


     Sub total: $1,380,000 $1,380,000 $1,380,000 


     Total:  $4,140,000 
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C.5 Three Year Operational Budget Assumptions 
 


Three-year operational budget runs from August 1, 2014 to July 31, 2017. 


CASA Academy has created its three year operational budget based on the following assumptions: 
 


Explanation of Revenues 


State equalization funding is based at 90% of the following grade-level target enrollments for its first three 


years of operation. Although CASA Academy will do its best to recruit and retain students to fill the 


capacity in each year, the budget conservatively assumes that during the first 100 days, CASA Academy’s 


average daily membership (enrollment) will be at 90% of full capacity due to fluctuation in enrollment 


numbers. CASA Academy has additionally calculated for 19% English Language Learners and 12% 


special education students (see section A.2 for where these percentages are derived from). See Figure 


C.5.1 for more information. 
 


Figure C.5.1 
 


 Year One Year Two Year Three 


Kindergarten 75 100 100 


First Grade 50 75 100 


Second Grade 0 50 75 


Third Grade 0 0 50 


90% of Total 


(including .5* 


each 


kindergartner) 


78.75 157.5 247.5 


 
 


State Funding (Equalization Assistance) 
 


- Assumes $543,888 in year 1 for 125 students according to the Charter School Revenue 


worksheet provided by the ADE 


- Assumes $1,076,337 in year 2 for 225 students according to the Charter School Revenue 


worksheet provided by ADE 


- Assumes $1,666,491 in year 3 for 325 students according to the Charter School Revenue 


Worksheet 
 


Secured Funds- Private Donations 
 


- Assumes $0 in private donations in years 1, 2, and 3. 


 
Secured Funds- Loans 


 
- Assumes $0 in loans in years 1, 2, and 3. See C.4 for further information regarding start-up funds. 


 
Secured Funds- Other 
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- Assumes $45,294.42 in carryover in year 1 from the start-up budget. Also assumes in year 1 


$230,000 for third year allocation of Arizona Charter Schools Incentive Program grant which will 


be available for drawdown on February 1
st
, 2015. 


Explanation of Expenses 


 
Administration, Instruction & Support (AIS) Expenditures 


Salaries 


Director/ Principal 


Academic Director 


- Assumes 1 full-time employee (“FTE”) for the Academic Director at $60,000 annual 


salary in year one. Assumes required employer contributions, estimated at 10% of 


salary. Cost is based on comparable positions at similarly sized charter schools. 


- Assumes enrollment and performance goals are met and salary increases by 5% to 
$63,000 in year 2 to and to $66,150 in year 3.  Required employer contributions 


estimated at 10% of salaries. 
 


Director of Students and Operations 


- Assumes 1 full-time employee (“FTE”) for the Director of Students and Operations 


at $60,000 annual salary in year one.  Assumes required employer contributions, 


estimated at 10% of salary. Cost is based on comparable positions at similarly sized 


charter schools. 


- Assumes enrollment and performance goals are met and salary increases by 5% to 


$63,000 in year 2 to and to $66,150 in year 3.  Required employer contributions 


estimated at 10% of salaries.  


 
Teacher-Regular Education 
- Assumes 5 FTE for the K-8 Teacher at an average annual salary of $35,000 in Year 


1. Employer contributions estimated at 10% of salaries.  Cost is based on 


comparable positions at similarly sized charter schools. 


- Assumes 9 FTE for the K-8 Teacher at an average annual salary of $35,972.22 in Year 
2. See figure C.5.2 for average salary calculations. Employer contributions estimated 


at 10% of salaries.   
- Assumes 13 FTE for the K-8 Teacher at an average annual salary of $36,918.27 in 


Year 3. See figure C.5.2 for average salary calculations. Employer contributions 
estimated at 10% of salaries.   


Figure C.5.2 
 


 Year 1 Year 2 Year 3 
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Kindergarten Three 


Kindergarten 


teachers: 


 
a)   Assumes 3 


teachers at 


starting salary of 


$35,000 


Four kindergarten 


teachers: 


 
a) Assumes 


enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 3 


teachers to 


$36,750 in year 


two 


b) Assumes 1 


teacher starting 


salary of $35,000 


Four kindergarten 


teachers: 


 
a) Assumes 


enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 3 


teachers to 


$38,587.5 in 


year three 


b) Assumes 
enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 1 


teacher to 


$36,750 in year 


three 


First Grade Two First Grade 


Teachers: 


 
a)   Assumes 2 


teachers at 


starting salary of 


$35,000 


Three First Grade 


Teachers: 


 
a) Assumes 


enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 2 


teachers to 


$36,750 in year 


two 


b) Assumes 1 


teacher starting 


salary of $35,000 


Four First Grade 


Teachers: 


 
a) Assumes 


enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 2 


teachers to 


$38587.50 in 


year three 


b) Assumes 
enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 1 


teacher to 


$36,750 in year 


three 


c) Assumes 1 


teacher starting 


salary of $35,000 


Second Grade X Two Second Grade 
Teachers: 


 
 
 


a)   Assumes 2 


Three Second Grade 
Teachers: 


 
 
 


a)   Assumes 
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  teachers at 


starting salary of 


$35,000 


enrollment and 


performance 


goals are met and 


salary increases 


by 5% for 2 


teacher to 


$36,750 in year 


three 


b)   Assumes 1 


teacher starting 


salary of $35,000 


Third Grade X X Two Third Grade 


Teachers: 
 


a)   Assumes 2 


teachers starting 


salary at $35,000 


in year three. 


Average Yearly 


Salary 


$35,000 $35972.22 $36918.27 


 
 


Teacher- Special Education 


- Assumes no full-time special education teacher in year 1. Assumes contracted 


services will fulfill Special Education services in year 1. 


- Assumes 1 FTE for the Special Education teacher at $35,000 annual salary in Year 


2. Employer contributions estimated at 10% of salaries.   


- Assumes performance goals are met and salary increases 5% to $36,750 in year 3. 


Employer contributions estimated at 10% of salaries.   
 


Instructional Assistants- Regular Education 


 


- Assumes hourly wage of $10 per hour at 7.5 hours per day for 200 days for 2 


instructional assistant in years 1 and 2. Employer contributions estimated at 


10% of salaries.   


- Assumes hourly wage of $10 per hour at 7.5 hours per day for 200 days for three 


instructional assistants in year 3. Employer contributions estimated at 10% of 


salaries.   
 


Instructional Assistants- Special Education 


- Assumes no special education assistants in year 1, 2, and 3.  
 


Clerical (Office Manager) 
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- Assumes 1 FTE for the one individual to act as the receptionist and registrar at 


$27,000 annual salary in Year 1. Employer contributions estimated at 10% of 


salaries.  Cost is based on comparable positions at similarly sized charter 


schools. 
- Assumes performance goals are met and salary increases by 5% to $28,350 in 


year 2 and $29,767.50 in year 3. Employer contributions estimated at 10% of 
salaries.   
 


Bookkeeper/ Finance 


- Assumes no bookkeeper on staff. Director of Students and Operations and 


contracted business services will conduct accounting and financial management 


duties. 
 


Custodial/ Maintenance 


- Assumes no custodian on staff. CASA Academy will contract this service out. 


Specials/ Interventionist Teacher 


- Assumes 1 FTE for one individual to act as a specials teacher and interventionist in 


year at an annual salary of $35,000 in year 1. Employer contributions estimated at 


10% of salaries.   


- Assumes performance goals are met and salary increases by 5% to $36,750 in year 2. 


Employer contributions estimated at 10% of salaries.   


- Assumes 2 FTE for two individuals to act as specials teachers/ interventionists in 


year 2. Assumes performance goals are met and there is a 5% increase for previously 


employed specials teacher/ interventionist (from year 2) to $38,587.50. Assumes new 


specials teacher/ interventionist will be paid a starting salary of $35,000. Employer 


contributions estimated at 10% of salaries.   
 


Employee Benefits 


- CASA Academy will not be offering benefits in Y1-Y3. It will reassess whether it 


will offer benefits after its first three years of operation.   


 


Employee Insurance 


- Assumes CASA Academy incurs 80% of employee health insurance costs. 


Includes health, dental and vision. Assumes all employees elect to have health 


insurance, estimated at $300 per month by Murphy Holmes Insurance brokerage 


firm. Assumes cost for full-time employees to be $240 per month (80% of $300) 


per full-time employee for years 1-3.  
 


Office Supplies 


- Assumes each full-time staff member will be allotted a stipend of $300 per year in 


years 1, 2 and 3 for office supplies including copy paper, pencils, staplers, etc. Cost 


is based on comparable supply costs at similarly sized charter schools. 
 


Instructional Consumables 
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- Assumes no instructional consumables will be used in years one, two, and three 


due to the fact that CASA Academy will purchase more authentic curricular 


materials  that align to its instructional model. Paper, accounted for in the office 


supplies part of this budget, will be used to make curricular copies. 


 
Membership Dues, Registrations, and Travel 


 
- Assumes $3 per student for Arizona Charter Schools Association membership, totaling 


$375 in year 1, $675 in year 2, and $975 in year 3. 


- Assumes $5,000 for the The High Bar, Inc. yearly membership in years 1, 2, and 3. 
 


Contracted Services (AIS) 


- Assumes that total cost will be $22,312.50 in year 1, $24,750 in year 2, and 


$27,750 in year 3. Price quotes are direct quotes from the vendor: 


- Legal: Assumes that CASA Academy will retain approximately $5,000 per year 


in years 2 and 3 for extenuating circumstances in which CASA Academy would 


need to bring in additional outside counsel. Cost obtained from Carter Law 


Group. 


- Technology: Assumes 30 hours in year 1 at a rate of $50 per hour to install a 


computer lab and maintain staff technology. Assumes 15 hours in year 2 at a 


rate of 


$50 per hour to maintain and fix school technology. Assumes 15 hours in year 3 


at a rate of $50 per hour to maintain and fix school technology. Cost obtained 


from private contractor. 


- Back-Office Management: Assumes a yearly quote of $15,812.5 in year 1 for 


11 months of service, $19,000 in year 2, and $22,000 in year 3 of contracted 


services including set up, payroll services, training/mentoring, state reporting, 


general financial oversight, audit preparation and some grants management 


services. Cost obtained from ASPIRE Business Consultants. 


 
Contracted Services (Special Education) 


- Assumes that total cost will be $24,500 in year one, $16,800 in year two, and 
$21,300 in year three.  Price quotes are the result of a call between the vendors 


and Tacey Clayton. Contractors who provided quotes include Bill Blanco, 


Dandrine Strachn, and Seba Gische who currently work with Empower College 


Prep, a charter school in the target area, and Edward O’Neil, Director of Program 


Development for Cenpatico Schools. 


- Budgeted expenses for Special Education services are based on the estimated 


percentage of Special Education students within CASA Academy’s target 


population. 12% of students in the target population qualify for Special Education 


services so we multiplied this percentage by the number of students enrolled in 


CASA Academy each year to estimate the number of students who will qualify 


for Special Education services. We anticipate 15 Special Education students in 


Y1, 27 in Y2, and 39 in Y3. Calculations include an estimated $400 per 


psychological evaluation (the range for psychological evaluations is from $325-


$500) and $75 per hour for speech therapy, occupational therapy, and physical 


therapy. Additionally, we anticipate the need to pay our contracted Special 


Education teacher (through a service provider) $55 per hour (the range is from 


$35-$55 per hour). See Figure C.5.3 for a breakdown of costs.   
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Figure C.5.3: Cost Breakdown for Special Education Services 


 Y1 Y2 Y3 Assumptions 


Psychological 


Evaluations 


$6,000 $4,800 $4,800 Based on the fact that our students are 


in kindergarten and first grade in Y1, 


CASA Academy would likely evaluate 


the majority of students who qualify 


for services. Based on an average of 


$400 per evaluation, CASA Academy 


has budgeted for 15 students to be 


evaluated in Y1 for a total of $6,000. 


In Y2, an estimated 27 students 


qualify for Special Education services 


with 15 of those students being already 


evaluated and identified in Y1. 12 of 


the 27 students would need to be 


evaluated in Y2 for a total of $4,800. 


In Y3, 27 of 39 students will have 


already been evaluated in prior years 


leaving a remaining 12 students who 


will need to be evaluated for a total of 


$4,800. 


Speech Therapy $6,000 $9,000 $12,000 Based on the young age of our 


students, we estimate that 8-10 


students will qualify for speech 


services in Y1, 15-17 students in Y2, 


and 20-22 students in Y3. Based on 


these numbers, we anticipate the need 


for two one-hour sessions per week in 


Y1, three one-hour sessions per week 


in Y2, and four one-hour sessions per 


week in Y3. Licensed Speech 


Pathologists will work with students 


weekly in order to provide the 


accommodations and services required 


in each student’s Individualized 


Education Plan for this area. These 


sessions will likely include 5-6 


students per group.  At the rate of 


approximately $75 per hour for 40 


weeks each year, we calculate speech 


services will cost $6,000 in Y1, $9,000 


in Y2, and $12,000 in Y3. We 


anticipate many of our students will be 


able to exit speech by second or third 


grade based on the targeted support 


they will receive. 


 


Occupational 


Therapy and 


Physical Therapy 


$1,500 $3,000 $4,500 Costs for Occupational Therapy and 


Physical Therapy are estimated to be 


fairly low based on conversations with 
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current charter school leaders. 


However, to budget conservatively, 


CASA Academy has anticipated that 


4-5 students will qualify for these 


services in Y1, 5-10 students will 


qualify in Y2, and 10-15 students will 


qualify in Y3. These numbers are 


likely on the high end of the number 


of students who would actually 


qualify for these services. 
 
Based on the estimated figures, there 


will be a need for one one-hour 


session bi-weekly for OT and/or PT 


in Y1, two one-hour sessions bi- 


weekly in Y2, and three one-hour 


sessions bi- weekly in Y3.  Therapists 


will work with students in small 


groups bi-weekly in order to provide 


the accommodations and services 


required in each student’s 


Individualized Education Plan for this 


area.  It is estimated that the cost for a 


one-hour session is $75.   


Contracted 


Special Education 


teacher through a 


service provider 


$11,000 - - Based on conversations with Edward 


O’Neil, Director of Program 


Development from Cenpatico Schools, 


we estimate that the majority of our 


students who qualify for Special 


Education Services will qualify for 


Speech only. Based on this 


information, we anticipate that 5-8 of 


our Special Education students in Y1 


will require support for academics. 


Assuming we can provide group 


services for these 5-8 students in Y1, 


we anticipate the need for one group of 


students that would require one hour of 


services per day.  CASA Academy 


anticipates that the majority of 


students will not be identified as 


Special Education until mid-year based 


on the fact that our students are in 


kindergarten and first grade.  


However, to ensure students who may 


enter the school with an IEP have 


immediate services, CASA Academy 


has budgeted for academic Special 


Education services for the entire year.  


CASA Academy anticipates the need 


for one group of students who meet 
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with a contracted Special Education 


teacher to receive services for one 


hour per day.  There are 200 academic 


days in CASA Academy’s calendar.  1 


hour per day * 200 instructional days = 


200 hours for year one  * $55 per hour 


= $11,000 for a contracted Special 


Education teacher.   
 
In Y2 and Y3, CASA Academy will 


hire a full- time Special Education 


teacher. This is accounted for under 


salaries in the budget. 


Total Cost $24,500 $16,800 $21,300 Total costs for Special Education 


Services are included in the three-year 


budget. 


 


 
 


Curriculum and Resource Materials 
 


- Assumes that total cost will be $0 in year 1 due to the fact that all 


curricular purchases will be made in the start-up period of that year. 


- Assumes total cost will be $39,969.47 in year 2 and $30,743.81 in year 3.  


Price quotes are taken directly from the vendor’s website or as a result of a 


call between the vendor and Tacey Clayton. See Figure C.5.4 through Figure 


C.5.15 for a breakdown of costs. 


 
Figure C.5.4: Cost Breakdown for Reading Curriculum in Year 2 


Y2: Reading Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total Cost Assumptions 


Classroom K $89.95 4 $359.80 This membership costs 


Materials: 


Reading A to Z 


Memberships 


1 $89.95 3 $269.85 $89.95 per classroom for 


the year. 
2 $89.95 2 $179.90 
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Classroom 


Materials: 


Decodable Texts 


K $1,147.20 1 $1,147.20 Each kindergarten 


classroom will have one 


set of readers with 6 


copies of each book. 


Each set (with one copy 


of each title) costs 


$191.20 * 6 sets (copies) 
= $1,147.20 per teacher. 


Price assumes that 3 sets 


of decodable texts have 


already been purchased 


in Y1 so only one 


additional set is 


necessary. 


Classroom 


Materials: 


Starter classroom 


libraries 


K $375 1 $375 Each classroom will have 


a starter classroom 


library.  Price is based on 


the Phyllis C. Hunter 


Classroom library from 


Scholastic Books.  Each 


library contains 100 


books. Assumes that five 


libraries have already 


been purchased in Y1 


and only four additional 


libraries are necessary. 


1 $375 1 $375 


2 $375 2 $750 


Classroom 


Materials: 


Additional Books for 


Classroom Libraries 


K $250 4 $1,000 This money allows for 
additional reading 


materials to be purchased 


for each classroom. 


Although some books 


have been purchased in 


Y1, teachers will 


continue to grow and 


expand their libraries 


each year.  Because of 


this, money has been 


provided for each 


teacher’s classroom. 


1 $250 3 $750 


2 $250 2 $500 


Classroom K $132 1 $132 Each classroom will have 
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Materials: 


 


Listening Centers 


1 $132 1 $132 a listening center.  Price 


estimate from online 


sources.  Assumes five 


listening centers have 


already been purchased 


in Y1 so only four new 


listening centers are 


necessary. 


 
 


2 $132 2 $264 


Classroom 


Materials: 


Stipend for Word 


Work Material Kits 


K $50 4 $200 This assumes $50 for 


each teacher to buy word 


work materials for 


students.  Although some 


materials will have been 


purchased during Y1, 


teachers will continue to 


expand their resources 


for word work so money 


has been included for 


each teacher’s classroom. 


1 $50 3 $150 


2 $50 2 $100 


School Library: 
Leveled Readers 


(from purchased 


curriculum) 


2 $2,700 1 $2,700 We will purchase one 


below-level, one on- 


level, and one advanced- 


level set of books from a 


guided reading collection 


such as Harcourt’s 


Storytown.  Each set 


(including one copy of 


each title) costs $150. 


$150 * 6 (copies) = $900. 


$900 (below-level) + 
$900 (on-level) + $900 


(advanced-level) = 


$2,700.  Assumes that 


leveled readers for first 


grade have already been 


purchased in Y1 so only 


a second grade set is 


needed. 
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School Library: 
Decodable Texts 


2 $611.70 1 $611.70 Decodable texts cost 


$101.95 per set (one 


copy of each title). 


$101.95 * 6 (copies) = 
$611.70. Assumes that 


decodable texts for first 


grade have already been 


purchased in Y1 so only 


a second grade set is 


needed. 


School Library: 


 


Additional 


Books/CDs for 


Listen to Reading 


K-2 $5,000 1 $5,000 Additional books and 


CDs will be purchased to 


add to the school library. 


Although some Listen to 


Reading materials have 


been purchased in Y1, 


we will continue to grow 


our collection of 


authentic children’s 


literature in Y2. 


School Library: 
Common Core State 


Standards Pack 


2 $500 1 $500 One pack will be 


purchased for second 


grade (to be included in 


the school library for use 


by teachers).  Assumes 


K-1 packs were 


purchased in previous 


year. 


Professional 


Resources 


K $100 4 $400 This price includes the 


cost of Daily 5 and Café 


books for each teacher. 


It also includes money to 


purchase additional 


resource books for 


teachers as needed. 


Although some resource 


materials have been 


purchased in Y1, we will 


continue to expand our 


knowledge base so new 


materials for all teachers 


are required. 


1 $100 3 $300 


2 $100 2 $200 
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Assessment: 


DRA K-3 Kits 


K-1 $422.97 4 $1,691.88 This assumes each 


teacher will have a kit. It 


also assumes that five 


kits were purchased in 


Y1 so only four 


additional kits are 


required. 


Assessment: 


DIBELS Next 


Assessor Books 


K-2 $9.49 6 $56.94 This assumes each 


teacher will have an 


assessor’s guide. 


Assessment: 


DIBELS Next 


Progress Monitoring 


K-2 $9.95 (for 


a set of 5 


booklets) 


45 $447.75 This assumes each 


student will have a 


booklet. 


Booklets      


Assessment: 


DIBELS Next 


Student Benchmark 


Booklets 


K-2 $10.49 
(for a set 


of 5 


booklets 


45 $472.05 This assumes that each 


student will have a 


booklet. 


TOTAL - - - $19,065.07 - 


 
 


Figure C.5.5: Cost Breakdown for Math Curriculum in Year 2 


Y2: Math Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total Cost Assumptions 


Manipulative Kits K $960.75 1 $960.75 Prices estimated based 


on Math Expressions 


Common Core math 


manipulative kits. 


Assumes five kits were 


already purchased in Y1 


so only four additional 


kits are needed. One kit 


will be purchased for 


each classroom. 


1 $797.55 1 $797.55 


2 $797.55 2 $1,595.10 


Math Centers K $1,000 1 $1,000 Allows for the purchase 


of math centers 


materials.  Although 1 $1,000 1 $1,000 
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2 


 
 
 
 
 
$1,000 


 
 
 
 
 
1 


 


 
$1,000 


some materials have 


been purchased in Y1, 


teachers will continue to 


expand their centers in 


Y2 so money is included 


for each grade level. 


Math Reads K - - - Price based on Scholastic 


Books Math Reads from 


Marilyn Burns 


(children’s literature 


about math concepts). 


Assumes one set for 


second grade will be 


purchased for the school 


library.  Sets for grades 


K and 1 were purchased 


1 - - - 


 
 
 
 
 
2 


 
 
 
 
 
$649 


 
 
 
 
 
1 


 
 
 
 
 
$649 


     in Y1. 


 
 
 
 
 
Professional 


Resources 


K $150 4 $600 Price allows for the 


purchase of additional 


math resources to 


improve instruction. 


Although some resource 


materials have been 


purchased in Y1, we will 


continue to expand our 


knowledge base so new 


materials for all teachers 


are required. 


1 $150 3 $450 


 
 
 
 
 
 
 
2 


 
 
 
 
 
 
 
$150 


 
 
 
 
 
 
 
2 


 
 
 
 
 
 
 
$300 


TOTAL - - - $8,352.40  


 
 


Figure C.5.6: Cost Breakdown for Writing Curriculum in Year 2 


Y2: Writing Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Writer’s Workshop 


Curriculum: Units of 


Study in Opinion, 


Information, and 


Narrative Writing, 


with Trade Book 


Pack 


K $179 1 $179 Price assumes that each 


teacher will have a set 


that includes trade books. 


Five sets were purchased 


in Y1 so only four 


additional sets are 


required in Y2. 


1 $179 1 $179 


2 $179 2 $358 


Professional K $100 4 $400 Price allows for the 
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Resources 1 $100 3 $300 purchase of additional 


writing resources to 


improve instruction. 


Although some resource 


materials have been 


purchased in Y1, we will 


continue to expand our 


knowledge base so new 


materials for all teachers 


are required. 


2 $100 2 $200 


TOTAL - - - $1,616 - 


 
 


Figure C.5.7: Cost Breakdown for Science Curriculum in Year 2 


 


Y2: Science Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Brain Pop Jr. K-3 K-2 $1,200 1 $1,200 This price includes a site 


subscription for the year. 


Stipend for additional 


Science Materials 


K $250 4 $1,000 Allows for the purchase 


of science materials to 


use during instruction. 


Because we anticipate 


this money will be spent 


on supplies for 


experiments, new 


supplies will be 


necessary for all 


classrooms in Y2. 


1 $250 3 $750 


2 $250 2 $500 


TOTAL - - - $3,450 - 


 


Figure C.5.8: Cost Breakdown for Social Studies Curriculum in Year 2 


Y2: Social Studies Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Stipend for additional 


Social Studies 


Materials 


K $250 4 $1,000 Allows for the purchase 


of additional social 


studies materials to 1 $250 3 $750 
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2 $250 2 $500 enhance instruction. 


Although some materials 


have been purchased in 


Y1, we will continue to 


expand our resources in 


Y2 so a stipend has been 


provided for each 


classroom. 


Additional Social 


Studies Materials 


K-2 $3,000 1 $3,000 Allows for the purchase 


of additional social 


studies materials to 


improve instruction on a 


school wide basis. 


Although some materials 


and resources have 


already been purchased 


in Y1, we anticipate the 


need to expand our 
resource bank in Y2 so 


$1,000 has been included 


for each grade level. 


TOTAL - - - $5,250 - 


 
 


Figure C.5.9: Cost Breakdown for Character Curriculum in Year 2 


Y2: Character Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Second Step Kits K $359 1 $359 Prices come from the 


Second Step website. 


Assumes each teacher 


will have a resource kit 


for character 


development.  Five kits 


have already been 


purchased in Y1 so only 


four additional kits are 


required in Y2. 


1 $359 1 $359 


2 $309 2 $618 


Professional 
Resources 


K $100 4 $400 Price allows for the 


purchase of additional 


professional books and 1 $100 3 $300 







C.5 Three Year Operational Budget Assumptions_ Revised   CASA Academy Page 17 of 27  


2 $100 2 $200 resources to use for 


character development. 


Although some resource 


materials have been 


purchased in Y1, we will 


continue to expand our 


knowledge base so new 


materials for all teachers 


are required. 


TOTAL - - - $2,236 - 


 


Figure C.5.10: Cost Breakdown for Reading Curriculum in Year 3 


Y3: Reading Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total Cost Assumptions 


Classroom K $89.95 4 $359.80 This membership costs 


Materials: 


Reading A to Z 


Memberships 


1 $89.95 4 $359.80 $89.95 per classroom for 


the year. 
2 $89.95 3 $269.85 


3 $89.95 2 $179.90 


Classroom 


Materials: 


Starter classroom 


libraries 


K - - - Each classroom will have 


a starter classroom 


library.  Price is based on 


the Phyllis C. Hunter 


Classroom library from 


Scholastic Books.  Each 


library contains 100 


books. Assumes that nine 


libraries have already 


been purchased in Y1 


and Y2 and only four 


additional libraries are 


necessary. 


1 $375 1 $375 


2 $375 1 $375 


3 $375 2 $750 


Classroom 


Materials: 


Additional Books for 


Classroom Libraries 


K $250 4 $1,000 This money allows for 


additional reading 


materials to be purchased 


for each classroom. 


Although some books 


1 $250 4 $1,000 


2 $250 3 $750 
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3 $250 2 $500 have been purchased in 


Y1 and Y2, teachers will 


continue to grow and 


expand their libraries 


each year.  Because of 


this, money has been 


provided for each 


teacher’s classroom. 


Classroom 


Materials: 


Listening Centers 


K - - - Each classroom will have 


a listening center.  Price 


estimate from online 


sources.  Assumes nine 


listening centers have 


already been purchased 


in Y1 and Y2 so only 


four new listening 


centers are necessary. 


1 $132 1 $132 


2 $132 1 $132 


3 $132 2 $264 


Classroom 


Materials: 


Word Work Material 


Kits 


K-2 $200 1 $200 Because many word 


work materials have 


already been purchased 


in Y1 and Y2, we assume 


not many materials will 


need to be purchased in 


Y3.  $200 is allotted for 


this cost. 


School Library: 
Leveled Readers 


(from purchased 


curriculum) 


3 $2,700 1 $2,700 We will purchase one 


below-level, one on- 


level, and one advanced- 


level set of books from a 


guided reading collection 


such as Harcourt’s 


Storytown.  Each set 


(including one copy of 


each title) costs $150. 


$150 * 6 (copies) = $900. 


$900 (below-level) + 
$900 (on-level) + $900 


(advanced-level) = 


$2,700.  Assumes that 


leveled readers for first 


and second grade have 


already been purchased 


in Y1 and Y2 so only a 


third grade set is needed. 
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School Library: 


Additional 


Books/CDs for 


Listen to Reading 


K-3 $1,000 1 $1,000 Additional books and 


CDs will be purchased to 


add to the school library. 


We assume we will have 


established a large library 


for Listen to Reading 


materials in Y1 and Y2 


so only a small additional 


amount is included for 


this cost in Y3. 


School Library: 


Common Core State 
Standards Pack 


3 $500 1 $500 One pack will be 


purchased for third grade 


(to be included in the 


school library for use by 


teachers).  Assumes K-2 


packs were purchased in 


Y1 and Y2. 


Professional 


Resources 


K $25 4 $100 This price includes the 


cost of Daily 5 and Café 


books for each third 


grade teacher.  It also 


includes money to 


purchase additional 


resource books for 


teachers as needed. We 


anticipate spending less 


money on resource books 


in Y3 as many resources 


have already been 


purchased in Y1 and Y2. 


1 $25 4 $100 


2 $25 3 $75 


3 $50 2 $100 


Assessment: 


DRA K-3 Kits 


K-3 $422.97 4 $1,691.88 This assumes each 


teacher will have a kit. It 


also assumes that nine 


kits were purchased in 


Y1 and Y2 so only four 


additional kits are 


required. 


Assessment: 


DIBELS Next 


Assessor Books 


K-2 $9.49 2 $18.98 This assumes that 11 


assessor guides have 


been purchased during 


Y1 and Y2 so only two 


additional assessor’s 


guides are necessary. 
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Assessment: 


DIBELS Next 


Progress Monitoring 


Booklets 


K-2 $9.95 (for 


a set) 


55 $547.25 This assumes that only 


K-2 will be assessed 


using DIBELS and that 


each student will have a 


booklet. 


Assessment: 


DIBELS Next 


Student Benchmark 


Booklets 


K-2 $10.49 


(for a set) 


55 $576.95 This assumes that only 


K-2 will be assessed 


using DIBELS and that 


each student will have a 


booklet. 


TOTAL - - - $14,057.41 - 


 
 


Figure C.5.11: Cost Breakdown for Math Curriculum in Year 3 


Y3: Math Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teacher


s 


Total 


Cost 


Assumptions 


Manipulative Kits K - - - Prices estimated based on 


Math Expressions 


Common Core math 


manipulative kits. 


Assumes nine kits were 


already purchased in Y1 


and Y2 so only four 


additional kits are 


needed.  One kit will be 


purchased for each 


classroom. 


1 $797.55 1 $797.55 


2 $797.55 1 $797.55 


3 $795.15 2 $1,590.30 


Math Centers  
 
 
 
 
 
 
3 


 
 
 
 
 
 
 
$1,000 


 
 
 
 
 
 
 
1 


 
 
 
 
 
 
 
$1,000 


Allows for the purchase 


of math center materials 


for third grade.  Assumes 


materials purchased for 


K-2 in Y1 and Y2 


continue to be used in 


Y3. 


Math Reads K - - - Price based on Scholastic 


Books Math Reads from 


Marilyn Burns 


(children’s literature 


about math concepts). 


1 - - - 


2 - - - 
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3 


 
 
 
 
$649 


 
 
 
 
1 


 
 
 
 
$649 


Assumes one set for third 


grade will be purchased 


for the school library. 


Sets for grades K-2 were 


purchased in Y1 and Y2. 


Professional 


Resources 


K $25 4 $100 Price allows for the 


purchase of additional 


math resources to 


improve instruction. 


Assumes the majority of 


resources have already 


been purchased in Y1 


and Y2. 


1 $25 4 $100 


2 $25 3 $75 


 


 
3 


 


 
$25 


 


 
2 


 


 
$50 


TOTAL - - - $5,159.40 - 


 
 


Figure C.5.12: Cost Breakdown for Writing Curriculum in Year 3 


Y3: Writing Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teacher 


Total 


Cost 


Assumptions 


Writer’s Workshop 


Curriculum: Units of 


Study in Opinion, 


Information, and 


Narrative Writing, with 


Trade Book Pack 


K - - - Price assumes that each 


teacher will have a set that 


includes trade books. Nine 


sets were purchased in Y1 


and Y2 so only four 


additional sets are required in 


Y3. 


1 $179 1 $179 


2 $179 1 $179 


3 $179 2 $358 


Professional Resources K $25 4 $100 Price allows for the purchase 


of additional writing resources 


to improve instruction. 


Assumes many resources have 


already been purchased in Y1 


and Y2. 


1 $25 4 $100 


2 $25 3 $75 


3 $25 2 $50 


TOTAL - - - $1,041 - 


 
 


Figure C.5.13: Cost Breakdown for Science Curriculum in Year 3 


Y3: Science Curriculum and Resources 
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Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of 


Copies/ 


Teachers 


Total 


Cost 


Assumptions 


Brain Pop Jr. K-3 K-2 $1,200 1 $1,200 This price includes a site 
subscription for the year. 


Stipend for additional 


Science Materials 


K $250 4 $1,000 Allows for the purchase 


of science materials to 


use during instruction. 


Because we anticipate 


this money will be spent 


on supplies for 


experiments, new 


supplies will be 


necessary for all 


classrooms in Y3. 


1 $250 4 $1,000 


2 $250 3 $750 


3 $250 2 $500 


TOTAL    $4,450  


 
 


Figure C.5.14: Cost Breakdown for Social Studies Curriculum in Year 3 


Y3: Social Studies Curriculum and Resources 


Curriculum and Grade Cost per 


Copy/ 


Number 


of 


Total Assumptions 


Resources Level  Teacher Copies/ 


Teachers 


Cost  


Stipend for additional 


Social Studies 


Materials 


K 


1 


2 
 
3 


$250 
 
$250 


 
$250 


 
$250 


4 
 
4 


 
3 


 
2 


$1,000 
 
$1,000 


 
$750 


 
$500 


Allows for the purchase 


of additional social 


studies materials to 


enhance instruction. 


Although some materials 


have been purchased in 


Y1 and Y2, we will 


continue to expand our 


resources in Y3 so a 


stipend has been 


provided for each 


classroom. 
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Additional Social 


Studies Materials 


K-3 $1,000 1 $1,000 Allows for the purchase 


of additional social 


studies materials to 


improve instruction on a 


school wide basis. 


Although some materials 


and resources have 


already been purchased 


in Y1 and Y2, we 


anticipate the need to 


expand our resource bank 


in Y3 so $1,000 has been 


included for this cost. 


TOTAL - -  - $4,250 - 


 


Figure C.5.15: Cost Breakdown for Character Curriculum in Year 3 


Y3: Character Curriculum and Resources 


Curriculum and 


Resources 


Grade 


Level 


Cost per 


Copy/ 


Teacher 


Number 


of Copies/ 


Teachers 


 Total 


Cost 


Assumptions 


Second Step Kits K  - -  - Prices come from the 


Second Step website. 


Assumes each teacher 


will have a resource kit 


for character 


development.  Nine kits 


have already been 


purchased in Y1 and Y2 


so only four additional 


kits are required in Y3. 


1 $359 
 


1 $359 
 


2 $309 1 $309 


 3 $309 2 $618 


 


 


Professional 


Resources 


K-3 $500 1 $500 Price allows for the 


purchase of additional 


professional books and 


resources to use for 


character development. 


Assumes that many 


resources have already 


been purchased in Y1 


and Y2. 
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TOTAL - - - $1,786 - 


 
 


Library Resources/ Software 


- Assumes $500 stipend for books in years 2, and 3. Stipend will be used to 


purchase low-cost books at locations such as Goodwill. 


 
SAIS Software 


- Assumes no cost for SAIS software in year one due to the fact that the SAIS 


software will be purchased in the start-up year. 


- Assumes $7,700 for Synergy SIS software in year 2 and another $7,700 in year 3. 


Cost obtained from direct quote from vendor. 
 


Auditor Fees 


- Assumes the first year audit will take place during the year 2 budget period, 


and therefore, will not incur expenses in year 1. 


- Assumes auditor fees of $7,500 in year 2 and $8,000 in year 3. Cost obtained 


from direct quote from auditor Brett Backlund. 


 


Specials Supplies 


 


- Assumes supplies such as balls, instruments, paint, etc. will be bought each 


year for specials. Assumes $1,000 in year 1, $1,000 in year 2, and $1,500 in 


year 3. 
 


Operations and Maintenance (Q&M) 


Expenditures 


Supplies 


- Assumes janitorial supplies, such as toilet paper, paper towels, and trash bags 


will cost $6,384 in year 1, 11,520 in year 2, and $17,808 in year 3. 


- Assumes cost for supplies will be 4* (number of students + staff) * 12 months. 
Equation and quote obtained from Marsden Services. 


 
Marketing/ Advertising 


- Assumes $100 per year for printing materials to market in years 1, 2, and 3. 


- Assumes $450 per year for recruitment events in years 1, 2, and 3. 


- Assumes $250 per year for dinner for marketers in years 1, 2, and 3. 
 


Contracted Services- O&M 


- Assumes monthly rate for maintenance will be $20,118 in year 1, $22,417.20 in 


year 2, and $33,415.20 in year 3. 


- Quote obtained from Marsden Services. 
 


Building Rent/ Lease/ Loan 
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- Assumes a $78,000 estimate in year 1, $146,104 in year 2, and $203,000 in year 


3 based on market rates provided by InSite Charter School Services. 
 


Building and Improvements 


- There will be no building and improvement costs in year 1, 2, and 3. CASA 


Academy anticipates that the facility will not require improvements, or that cost 


will be absorbed by the landlord or from outside donors. See C.4 for information 


regarding start-up funds. 
 


Land and Improvements 


- There will be no land and improvement costs in year 1, 2, and 3. See C.4 


for information regarding start-up funds. 
 


Fees/ Permits 


- Assumes no cost in years 1, 2 and 3 due to the fact that fees and permits will 


have already been paid during the start-up phase. 
 


Property/ Casualty Insurance 


- Assumes property and casualty insurance will be paid in July of 2014 (see C.4 Start-


up budget).  
- Assumes $750 per year in years 2 and 3. Direct quote from Murphy 


Holmes Insurance brokerage firm. 
 


Liability Insurance 


- Assumes liability insurance will be paid in July of 2014 (see C.4 Start-up budget).  


- Assumes $18 per student per year, totaling $4,050 in year 2 and 


$6,300 in year 3 according to Murphy Holmes Insurance brokerage firm. 
 


Utilities (Electric, Gas, Water, Waste) 


- Assumes estimated yearly cost for utilities (including electricity, gas, water, and 


waste will be $20,160 in year 1, $38,376 in year 2, and $54,464 in year 


3. Cost based on market rates provided by InSite Charter School Services. 
 


Phone/ Communications/ Internet Connectivity 


- Assumes $6600.00 per year in years 1, 2, and 3 for one fax line, one phone line, 


and a 100 x 20 internet connection. Direct quote from COX. 
 


Transportation 


- Assumes there will be no cost for transportation due to the fact that CASA 


Academy anticipates that all students will either be picked up or will walk home. 
 


Food Service 


 


- Assumes food services costs are reimbursable through federal funds. 
 


Student Furniture and Other Equipment 
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- Assumes $0 in year one due to the fact that these items will be purchased in 


July 2014. 


- Assumes 20 student tables at $83.99 each plus shipping and handling fees of 


$128.18 each, 120 student chairs at $19.99 each plus shipping and handling fees of 


$7.23 each, and 4 white boards at $289.88 each plus shipping and handling fees of 


$128.18 each in year 2. Takes into account extra furniture in the case that classes 


are over-enrolled. 


- Assumes 20 student tables at $83.99 each plus shipping and handling fees of 


$128.18 each, 120 student chairs at $19.99 each plus shipping and handling fees of 


7.23 each, and 4 whiteboards at $289.88 each plus shipping and handling fees of 


$128.18 each in year 3. Takes into account extra furniture in the case that classes 


are over-enrolled. 


- Cost obtained from schooloutfitters.com. 
 


Office Furniture and Other Equipment 


- Assumes $0 in year one due to the fact that these items will be purchased in 


July 2014. 


- Assumes 5 office desks at $94.98 each plus sales tax of $25.03 plus shipping and 


handling of $8.17, 5 office chairs at $29.99 each plus shipping and handling of 


$24.47 (no sales tax charged), 5 printers at $32.89 each (no sales tax charged), and 


5 cabinets at $196 each plus sales tax of $16.86 with free shipping in year 2. 


- Assumes 5 office desks at $94.98 each plus sales tax of $25.03 plus shipping and 


handling of 8.17, 5 office chairs at $29.99 each plus shipping and handling of 24.47 


(no sales tax charged), 5 printers at $32.89 each (no sales tax charged), and 5 


cabinets at $196 each plus sales tax of 16.86 with free shipping in year 2. 


- Cost obtained from amazon.com. 
 


Student Technology Equipment 


- Assumes $0 in year one due to the fact that these items will be purchased in 


July 2014. 


- Assumes no cost for student technology in year 2 and 3 due to the fact that 


CASA Academy will not expand its computer lab after year 1. 


- Cost obtained from amazon.com. 
 


Office Technology Equipment 


- In year 1, assumes 11 months of Verizon cell phone service for two directors at 


$183.90 per month.  


- In year 2, assumes 12 months of Verizon cell phone service for two directors at 


$183.90 per month.  Assumes 5 staff computers at $299.99 each plus sales tax of 


$29.80 in year 2.  


- In year 3, assumes 12 months of Verizon cell phone service for two directors at 


$183.90 per month.  Assumes 5 staff computers at $299.99 each plus sales tax of 


$29.80 in year 3.  


- Cost obtained from amazon.com and verizonwireless.com. 
 


Other Leases (Security, Copiers, etc.) 


- Assumes $125 per copier per month for two copiers with toner, staples, and 
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repairs included for 11 months in year 1. Assumes $125 per copier per month for 


two copiers with toner, staples, and repairs in year 2. Assumes $125 per copier per 


month for three copiers in year 3. Quote obtained from Fourtech Corporation. 
 


Loan Repayment 


- Assumes no cost for loan repayment due to the fact that CASA Academy does 


not anticipate taking out loans in years 1, 2, and 3. See C.4 for start-up funds 


information. 








Provide Assumptions by Line


STUDENT COUNT (at full enrollment) 125.00 225.00 325.00


Number of Students (Budget based on) 78.75 157.50 247.50


% of Full Enrollment Budget Based On 90.00% 90.00% 90.00%


CARRYOVER  (Balance from Start-Up Budget in 


year 1 or previous year) 45,294.42$   226,674.92$     235,442.45$     


REVENUE $ Amount $ Amount $ Amount


State Funding (Equalization Assistance) 543,888$      1,076,337$       1,666,491$       


Secured Funds - Private Donations 


Secured Funds - Loans 


Secured Funds - Other 230,000$      


     Total Revenue 773,888$      1,076,337$       1,666,491$       


Administration, Instruction, & Support (AIS) 


EXPENDITURES
# of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total


(add lines as necessary)


Salaries 


       Director/Principal 2.00        60,000.00$ 12,000.00$ 144,000$      2.00        63,000.00$ 12,600.00$ 151,200$          2.00        66,150.00$ 13,230.00$ 158,760.00$     


       Teacher-Regular Education 5.00        35,000.00$ 17,500.00$ 262,500$      9.00        35,972.22$ 32,375.00$ 615,125$          13.00      36,918.27$ 47,993.75$ 1,103,856.25$  


       Teacher-Special Education -$              1.00        35,000.00$ 3,500.00$   38,500$            1.00        36,750.00$ 3,675.00$   40,425.00$       


       Instructional Assistants-Regular Education 2.00        15,000.00$ 3,000.00$   36,000$        2.00        15,000.00$ 3,000.00$   36,000$            3.00        15,000.00$ 4,500.00$   58,500.00$       


       Instructional Assistants-Special Education -$              -$                 -$                 


       Clerical (Office Manager) 1.00        27,000.00$ 2,700.00$   29,700$        1.00        28,350.00$ 2,835.00$   31,185$            1.00        29,767.50$ 2,976.75$   32,744.25$       


       Bookkeeper/Finance -$              -$                 -$                 


       Custodial/Maintenance


Specials/ Intervention Teacher 1.00        35,000.00$ 3,500.00$   38,500$        1.00        36,750.00$ 3,675.00$   40,425$            2.00        73,587.50$ 7,358.75$   161,892.50$     


Employee Benefits -$              -$                 -$                 


Employee Insurance (if applicable) 25,920.00$   47,040.00$       54,720.00$       


Office Supplies (Paper, Postage, etc.) 2,700.00$     4,200.00$         5,700.00$         


Instructional Consumables -$              -$                 -$                 


Membership Dues, Registrations, & Travel 5,375.00$     5,675.00$         5,975.00$         


Contracted Services (AIS) 22,312.50$   24,750.00$       27,750.00$       


Contracted Services (Special Education) 24,500.00$   16,800.00$       21,300.00$       


Curriculum & Resource Materials -$              39,969.47$       30,743.81$       


Library Resources/Software -$              500.00$            500.00$            


SAIS Software -$              7,700.00$         7,700.00$         


Auditor Fees -$              7,500.00$         8,000.00$         


Specials Supplies (balls, instruments, paint etc.) 1,000.00$     1,000.00$         1,500.00$         


     Total Administration, Instruction, & Support 592,507.50$ 1,067,569.47$  1,720,066.81$  


Operations & Maintenance (O&M) 


EXPENDITURES
Total Total Total


(add lines as necessary)


Supplies 6,384.00$     11,520.00$       17,808.00$       


Marketing/Advertising 800.00$        800.00$            800.00$            


Contracted Services - O&M 20,118.00$   22,417.20$       33,415.20$       


Building Rent/Lease/Loan 78,000.00$   146,104.00$     203,000.00$     


Building & Improvements -$              -$                 -$                 


Land & Improvements -$              -$                 -$                 


Fees/Permits -$              -$                 -$                 


Applicant Name: CASA Academy__________________________________________________________________________


Second Year Third YearFirst Year
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Property/Casualty Insurance -$              750.00$            750.00$            


Liability Insurance -$              4,050.00$         6,300.00$         


Utilities (Electric, Gas, Water, Waste) 20,160.00$   38,376.00$       54,464.00$       


Phone/Communications/Internet Connectivity 6,600.00$     6,600.00$         6,600.00$         


Transportation -$              -$                 -$                 


Food Service -$              -$                 -$                 


Student Furniture & Other Equipment -$              9,182.04$         9,182.04$         


Office Furniture & Other Equipment -$              2,141.95$         2,141.95$         


Student Technology Equipment -$              -$                 -$                 


Office Technology Equipment 2,022.90$     3,855.75$         3,855.75$         


Other Leases (Security, Copiers, etc.) 2,750.00$     3,000.00$         4,500.00$         


Loan Repayment -$              -$                 -$                 


Other -$              -$                 -$                 


     Total Operations & Maintenance


Total Expenditures 592,507.50$ 1,067,569$       1,720,066.81$  


Total Revenues 819,182.42$ 1,303,011.92$  1,901,933.45$  


Budget Balance (=Revenues-Expenditures) 226,674.92$ 235,442.45$     181,866.64$     


C.5 Three Year Operational Budget_ Revised








Year 1 Year 2 Year 3


Kinder 67.5 90 90


Grades 1-3 45 112.5 202.5


Grades 4-8


Grades 9-12


Total 112.5 202.5 292.5


Yes Yes Yes


C. Enter Estimated Student Count Add-On Numbers*


21.375 38.475 55.575


13.5 24.3 35.1


543,888$                  1,076,337$             1,666,491$               


Instructions:


Moderate Intellectual Disability


Visual Impairment


1. Enter the estimated student counts used in the Three Year Operational Budget, separated by grade level.


3. If you will be operating with a 200 day calendar, change the 'No' in line B to 'Yes.'


2. Confirm that the numbers align with the figures provided in the narrative for C.2 Advertising & Promotion.


D. Estimated Equalization Revenue


2014-2015 Application for New Charter
Arizona State Board for Charter Schools


Projected Revenue Calculator


A. Enter Estimated Student Counts


B. Will you have a 200 Day Calendar?


Hearing Impairment


ELL (English Learners)


MD-R, A-R, and SID-R


MD-SC, A-SC, and SID-SC


Multiple Disabilities Severe Sensory Impairment


Orthopedic Impairment (Resource)


Orthopedic Impairment (Self-Contained)


DD, ED, MIID, SLD, SLI, and OHI


Emotionally Disabled (Private)







5. Enter the Estimated Equalization Revenue figures from line D  into line 12 of C.5 Three Year Operational Budget.


4. If you choose to enter estimated counts for student count add-ons, enther whole numbers in Section C. These numbers are not required, and if 


used must be supported in the assumptions and be consistent with the Target Population described in Section A.2. The add-ons for K-3 and K-3 


Reading are automatically included in the Estimated Equalization Revenue.


6. Upload this complete Excel file or a PDF copy of the completed "Enter Data Here" sheet, into C.5 Three Year Operation Budget section of the 


online application wizard.




















































 
Tacey Clayton 


 


 
 
PROFESSIONAL  
EXPERIENCE:   


Charter Starter Program, Arizona Charter Schools Association, Phoenix, December 2012-
May 2013 
Fellow 


• Participated in bi-weekly professional development targeted toward increasing 
effectiveness as a school leader. 


• Wrote and revised necessary components for the Arizona State Board for Charter 
Schools 2014-2015 Application.   


 
Aspiring Leaders Fellowship, Arizona Charter Schools Association, Phoenix, AZ, June 2012-
November 2012 
Aspiring Leaders Fellow 


• Participated in monthly professional development sessions on charter school leadership 
to learn about and apply strategies in charter school development, curriculum, 
instruction, and assessment, professional development, school culture and systems, and 
school governance. 


• Wrote, analyzed, and revised Academic Program Plan, Statement of Need, and School 
Governance plans for a charter school to apply for and receive a Charter Starter 
Program federal grant. 


• Identified and targeted specific leadership competencies for growth and created action 
steps for improving these competencies throughout the fellowship. 


• Met with school leaders at six top performing charter schools in the country to discuss 
best practices, challenges, and successes of the charter schools. 


• Observed instruction at six top performing charter schools in the country to identify 
best practices and trends across all highly performing schools.   


 
Principal Internship, Excelencia Elementary School, Phoenix, AZ, August 2010-December 
2011 


   Principal Intern 
• Attended and participated in district Governing Board meetings, district Community 


Council Meetings, district Leadership Council meetings, district Instructional Coaches 
meetings, Teacher Evaluation Meetings, School Improvement Committee Meetings, 
and School Safety Committee Meetings.   


• Analyzed school-wide data with principal to determine next steps for school 
professional development and instruction. 


• Observed and coached teachers to improve practice with principal and instructional 
coach. 


• Created Common Core-aligned units to be implemented district-wide during the 2012-
13 school year. 


  
Teach For America Summer Institute, Phoenix, AZ, summers 2011 and 2012 
Literacy Specialist 


• Facilitated core literacy content sessions for approximately 340 Teach For America 
corps members to prepare them to make significant academic gains with students.  


• Observed and coached corps members, provided critical feedback to help corps    
      members increase effectiveness in the classroom. 


 
 


 
 







 
Glendale Landmark School, Glendale, AZ, July 2012-present 
Second Grade Teacher 


• Apply personally researched guided reading strategies to effectively help students 
develop reading fluency and comprehension. 


• Analyze student literacy problems and modify instruction to meet student needs.  
• Plan and execute lessons to make significant academic growth in math, science, and 


social studies. 
Professional Development Facilitator 


• Facilitated professional development for Landmark teachers on the Daily 5 framework, 
teacher and student data trackers, and setting big goals for students. 
 


Excelencia Elementary School, A+ School of Excellence 2011, Phoenix, AZ, July 2010-May 
2012 
Third Grade Teacher 


• Applied personally researched guided reading strategies to effectively help students 
develop reading fluency and comprehension. 


• Planned and executed lessons to make significant academic growth in reading, math, 
science, and social studies. 
 


Teach For America Summer Institute, Phoenix, AZ, summer 2010 
Faculty Advisor 


• Mentored four Teach For America corps members. 
• Developed effective lesson planners and skilled teachers through reviewing lesson 


plans and providing daily feedback on instruction. 
 


C.J. Jorgensen School, Phoenix, AZ, August 2008-July 2010 
   Second Grade Teacher, August 2008-May 2010 


• Used DRA2 to inform and adjust instruction to make an average of 1.5 years growth 
with 23 second graders. 


• Used data and math curriculum to inform instruction to make significant gains in math 
with 23 second graders. 


First/Second Grade Level Team Leader, 2009-2010 academic year 
• Provided direction, facilitated collaboration, and managed communication for five 


teachers on grade level team. 
• Maintained continuity by acting as liaison between administration and grade level 


team. 
Student Assistance Team Second Grade Coordinator, 2008-2010 academic years 


• Coordinated meetings for parents and teachers. 
• Advocated for students with special needs. 


 
Teach For America Corps Member, Phoenix, AZ, May 2008-May 2010 
Literacy Session Facilitator, Teach For America Southwest Summit, November 2009 


• Designed and executed a workshop on incorporating ESL strategies into daily 
instruction, received highly favorable evaluations. 


 
EDUCATION:   University of Phoenix, Phoenix, AZ 


Master of Education/Administration and Supervision, March 2012 
Cumulative GPA: 4.0/4.0 


 
Arizona State University, Phoenix, AZ 
Master of Education, Reading Specialist, May 2010                               
Cumulative GPA: 4.0/4.0 
 
Bucknell University, Lewisburg, PA 
Bachelor of Science in Elementary Education, May 2008 
Cumulative GPA: 3.83/4.0 
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A.3.2 Course Offerings and Graduation Requirements 


 


This applicant will not serve any grade above 8. 
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A.4 School Calendar and Weekly Schedule  
 
CASA Academy exists to create empowered citizens of integrity ready for success in college, life, and 
society by providing a transformative education using authentic approaches that prepare students to 
overcome challenges, think critically, excel in academics, and become role models for their community. 
In order to achieve its mission, CASA Academy is dedicated to providing the most efficient and effective 
school calendar and daily schedule possible for its students. CASA Academy will increase instructional 
hours in both the school day and the school year. This will better allow CASA Academy to provide 
rigorous instruction for students that correlates with high academic achievement. 


A. Compliance with Required Number of School Days per Year  
 
With 200 days of school, CASA Academy has 20 more days of school than are required by state statute 
(A.R.S. § 15-341.01). The annual school calendar includes the following characteristics, designed to 
implement a focus on achievement:  


- An increased school-year calendar with 200 days of instruction 
- Nine full days and eight half days of teacher in-service professional development 
- Quarterly Academic Parent Teacher Team nights 
- Two yearly home visits for each new student enrolled and one yearly home visit for each re-


enrolled student 


B. Compliance with Required Hours/Minutes of Instruction  
 
CASA Academy’s school calendar and weekly schedule exceed the minimum requirements of number of 
school days per year and hours of instruction per week. CASA Academy has 7.25 hours of instructional 
time per day for the core academic subjects, as opposed to state regulations which require only 4.5 hours 
of instruction per day for the core academic subjects.1 Additionally, CASA Academy, due to the fact that 
it has a 200 day calendar, has 1.7 times more hours of instruction per year than state requirements. See 
figure A.4.1 for more information. 


Figure A.4.1. Hours of Instruction Per Year 


Grade Level State Requirement CASA Academy 
K 405 (Half-day K) 1405 (full day-K) 
1 810 1405 
2 810 1405 
3 810 1405 


 
C. Daily Instructional Minutes 
 
CASA Academy has allowed for a significant increase in the intensity and rigor of its instruction by 
lengthening daily instructional times allotted for reading and math. Figure A.4.2 shows the recommended 
daily and weekly instructional minutes recommended by the State of Arizona compared to the daily and 
weekly instructional minutes provided at CASA Academy.  As evidenced in this figure, CASA 
Academy’s weekly developmental reading and language arts instruction is 1.7 times greater than that of 
the state’s recommendation, and its math instructional time is double the state’s recommendation.   These 
extended instructional minutes coupled with rigorous, data-driven instruction help to ensure all CASA 
Academy students are on the path to success in college, life, and society.


                                                             
1 Core academic subjects are developmental reading and language arts, math, social studies, and science. 
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Figure A.4.2. Instructional Minutes Comparison 


 Daily Minutes Weekly Minutes 


Subject State of Arizona 
Recommendation2 


CASA Academy  State of Arizona 
Recommendation3 


CASA Academy  


Developmental 
Reading and 
Language Arts 


150 255 750 1275 


Math 60 120 300 600 
Social Studies 30 30 150 150 
Science 30 30 150 150 
Total 270 435 1350 2175 
 
D. Rationale for Weekly and Yearly Schedule 


 
CASA Academy has created a highly intensive schedule targeted to meet and exceed the necessary 
number of instructional hours as determined by the state average while also holding extremely high 
expectations for students.  This calendar was designed specifically to meet the needs of CASA 
Academy’s students, most of whom will enter the school significantly below grade level. CASA 
Academy’s school day is five hours longer than the state requirement for kindergarten (all kindergarten 
students will attend a full-day program) and 1.5 hours longer than the state requirement for first, second, 
and third graders as demonstrated in figures A.4.4-A.4.7. The school year is 20 days longer than the 
state’s required 180, making for a total of 200 days as described in figure A.4.9.  


Studies have shown that an increase in instructional hours, both to the school day and to the school year, 
increase student academic gains. A study conducted by the Charter Schools Evaluation Project in New 
York, which studied over 60 charter schools there, found that “a longer school year is associated with 
positive achievement effects” and that “schools with years that are 10 days longer are associated with 
average student achievement that is 0.2 standard deviations greater.”4 However, CASA Academy’s 
decision to lengthen the time inside classrooms is just as much a deliberate move to eliminate long 
periods of time in which students are outside the classroom. As the New York Times writes, “No matter 
how effective other school reforms are, our traditional 180-day school calendar creates an incredibly 
inefficient system of learning. We cannot afford to spend nearly 10 months of every year devoting 
enormous amounts of intellect, energy and money to promoting student learning and achievement, and 
then walk away from that investment every summer.”5 According to a report released by the RAND 
Corporation, “the average summer learning loss… disproportionately affects low-income students: they 
lose two months of reading skills, while their higher-income peers… make slight gains.”6 Additionally, a 
Johns Hopkins study found that “two-thirds of the achievement gap between lower- and higher-income 
ninth graders could be explained by summer learning loss during the elementary school years.”7 A long 
summer break also affects the needs of English Language Learners. In 2012, the University of Arizona’s 
Center for English as a Second Language found that if “students that are spending a long time away from 
a language, they are going to lose some of it,” and that, “the brain is very good at prioritizing something 
used regularly; if it’s not being used, those resources would be diverted to other things.”8 


                                                             
2 Arizona Department of Education 
3 Ibid 
4 "New York City Charter Schools." Education Next. N.p., n.d. Web. 18 Jan. 2013. 
5 Smink, Jeff. "This Is Your Brain on Summer." The New York Times. The New York Times, 28 July 2011. Web. 06 Apr. 2013. 
6 Ibid 
7 Ibid 
8 "ELL Students Fall Behind After Summer of Limited English.” NPR N.p., n.d. Web. 06 Apr. 2013. 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Daily Class Schedules and Rationale 
 
Daily class schedules for each grade level at CASA Academy are specifically designed to meet the needs 
of the students in our target population by providing ample time to teach core academic content as well as 
provide differentiation for students based on their current needs. Research indicates that the biggest 
predictor of reading proficiency is the sheer number of minutes a student spends reading on a daily basis.9  
The Daily 5, reading comprehension integrating science and social studies, writing workshop, and reading 
acceleration will ensure that students are actively participating in authentic reading and writing in a 
supported, structured way for 255 minutes every day, greatly increasing student reading and writing 
proficiency.  Time dedicated to math centers, math review, mental math, problem of the day, math 
fluency, and math acceleration will ensure students are remembering and applying yearlong standards and 
skills on a daily basis, while math content lessons will introduce new content.  Additionally, to fulfill its 
mission, CASA Academy must provide time every day for students to learn about and develop the 
character traits necessary to persevere throughout their education, provided during Morning Meeting and 
Community Circle.  Please see figures A.4.4-A.4.8 for more information regarding CASA Academy’s 
daily schedule.   
 
Figure A.4.4: Sample Kindergarten Daily Schedule 


Kindergarten Schedule 
7:15 Breakfast 
7:30 Morning Meeting 
7:55 Math Review, Mental Math, Problem of the Day, 


Math Fluency 
8:25 Math Content Lesson 
9:10 Daily 5 (Four Blocks- 2 CAFÉ Lessons, 1 


Vocabulary Lesson, 1 Phonics Lesson) 
11:10 Recess 
11:20 Lunch 
11:40 Reading Comprehension Lesson integrating 


Science and Social Studies 
12:40 Writing Workshop 
1:25 Math Acceleration and Centers 
2:00 Recess 
2:10 Specials10 
2:40 Finish Math Acceleration and Centers 
2:50 Reading Acceleration 


3:20 Community Circle 
3:35 Dismissal 
 
 


 


 


 


                                                             
9 Scientific Learning Corporation. (2008). Adding ten minutes of reading time dramatically changes levels of text exposure. Retrieved 


from http://www.scilearn.com/alldocs/rsrch/30388RAExtra10min.pdf 
10 Specials for all grade levels will include physical education, art, music, and health in correspondence with Arizona state requirements. 







A.4 School Calendar and Weekly Schedule CASA Academy Page 4 of 8     
 


Figure A.4.5: Sample First Grade Daily Schedule 


First Grade Schedule 
7:15 Breakfast 
7:30 Morning Meeting 
7:55 Math Review, Mental Math, Problem of the Day, 


Math Fluency 
8:25 Math Content Lesson 
9:10 Math Acceleration and Centers 
9:55 Reading Comprehension Lesson integrating 


Science and Social Studies 
10:55 Writing Workshop 
11:40 Recess 
11:50 Lunch 
12:10 Daily 5 (Four Blocks- 2 CAFÉ Lessons, 1 


Vocabulary Lesson, 1 Phonics Lesson) 
2:10 Reading Acceleration 
2:40 Recess 
2:50 Specials 
3:20 Community Circle 
3:35 Dismissal 


 
 
Figure A.4.6: Sample Second Grade Daily Schedule 


Second Grade Schedule 
7:15 Breakfast 
7:30 Morning Meeting 
7:55 Math Review, Mental Math, Problem of the Day, 


Math Fluency 
8:25 Math Content Lesson 
9:10 Math Acceleration and Centers 
9:55 Writing Workshop 


10:40 Recess 
10:50 Lunch 
11:10 Daily 5 (Four Blocks- 2 CAFÉ Lessons, 1 


Vocabulary Lesson, 1 Phonics Lesson) 
1:10 Specials 
1:40 Recess 
1:50 Reading Comprehension Lesson integrating 


Science and Social Studies 
2:50 Reading Acceleration 
3:20 Community Circle 
3:35 Dismissal 
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Figure A.4.7: Sample Third Grade Daily Schedule 


Third Grade Schedule 
7:15 Breakfast 
7:30 Morning Meeting 
7:55 Math Review, Mental Math, Problem of the Day, 


Math Fluency 
8:25 Math Content Lesson 
9:10 Math Acceleration and Centers 
9:55 Daily 5 (Four Blocks- 2 CAFÉ Lessons, 2 


Vocabulary Lessons) 
11:55 Writing Workshop 
12:10 Recess 
12:20 Lunch 
12:40 Writing Workshop (continued)  
1:10 Specials 
1:40 Recess 
1:50 Reading Comprehension Lesson integrating 


Science and Social Studies 
2:50 Reading Acceleration 
3:20 Community Circle 
3:35 Dismissal 


 
Figure A.4.8: Y1 Sample Early Release Schedule  


Sample Early Release Schedule 
7:15 Breakfast 
7:30 Morning Meeting 
7:55 Math Content Lesson 
8:40 Reading Comprehension Lesson integrating 


Science and/or Social Studies 
9:40 Daily 5 and/or Reading Centers (Two blocks; 


topics chosen based on student needs) 
10:45 Writing Workshop 
11:30 Lunch 
11:50 Community Circle 
12:00 Dismissal 


 
E. Professional Development 
 
CASA Academy’s professional development model is created to provide individualized support to 
teachers based on teacher and student needs. This model includes initial teacher professional development 
and training, data meetings, early release days for professional development, and weekly observations and 
individualized teacher support.  These components, described below, are consistent with Strategy IV of 
the Performance Management Plan.   
 
Summer Professional Development (nine days) 
 
Initial summer professional development is the ideal time to begin building the caring and collaborative 
culture that will define the working environment at CASA Academy during the school year.  In addition 
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to culture building, teachers will learn about instruction at CASA Academy and how instructional 
practices are connected to CASA Academy’s mission.  Teachers will gain an understanding of the 
Arizona Common Core Standards for reading, writing, and math and the Arizona State Standards for 
science and social studies.  Teachers will also learn how to use CASA Academy’s pacing guides to create 
units and aligned assessments. In relation to reading and writing, teachers will prepare to execute the 
Daily 5 and CAFÉ frameworks, guided reading, vocabulary instruction, phonics instruction, and 
comprehension instruction integrating science and social studies.  Meanwhile, in math, teachers will learn 
about CASA Academy’s balanced math program, and the instructional framework utilized for math 
instruction at CASA Academy.   
 
Data Meetings with the Academic Director (every two to four weeks) 
 
During data meetings, grade level teams and the Academic Director will analyze data and make 
modifications to instruction to increase student learning.  Teachers will use data to group students into 
intervention and enrichment groups for the Acceleration block.  In these meetings, additional areas for 
teacher support will be identified so that meaningful professional development can be provided to 
teachers to promote an increase in student achievement.   
 
Early Release Days for Professional Development (eight per year) 
 
Ongoing professional development will be provided to teachers throughout the course of the academic 
school year during early release professional development days.  The focus of these professional 
development days is to increase student achievement, and topics will be determined based on teacher need 
and student data.   
 
Weekly Observations and Individualized Professional Development (minimum of one hour per 
teacher, weekly) 
 
At CASA Academy, we are committed to teacher growth and believe there is no one-size-fits-all 
approach to professional development.  To ensure teachers grow professionally, both the Academic 
Director and the Director of Students and Operations will observe and coach teachers on a weekly basis to 
improve instruction and ensure proper implementation of the chosen curriculum at CASA Academy.  
During observations and coaching conversations, the Directors will target one area for growth based on 
individual teachers’ needs.  This area for growth will be the focus of future observations and will be 
changed once the teacher has demonstrated mastery of the targeted area for growth.  To support teacher 
growth, ongoing professional development for teachers will differ based on individual teacher needs and 
may include whole-staff professional development, individual coaching, co-teaching, and/or observations 
of other teachers.   
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Figure A.4.9: Annual Calendar 
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CASA Academy 2014-15 Important Dates 
 
July 2014 
July 21- July 31: Summer Professional 
Development 
July 30: Home Visits 
  
August 2014 
August 1: Teacher Professional Development 
August 1: Meet the Teacher Night 
August 4: First Day of School 
August 5-15: Reading Assessments 
Administered 
August 18: 1st Quarter APTT Night 
August 27: Early Release/ Teacher Professional 
Development 
  
September 2014 
September 1: Labor Day; No School 
September 17: Early Release/ Teacher 
Professional Development 
September 29-30: Benchmark Testing 
  
October 2014 
October 1: Benchmark Testing 
October 8: Early Release/ Teacher Professional 
Development 
October 13-17: Fall Break; No School 
October 24: 1st Quarter Ends; Grading Period 
Ends 
October 27: 2nd Quarter APTT Night 
  
November 2014 
November 11: Veteran's Day; No School 
November 24-28: Thanksgiving Break; No 
School 
  
December 2014 
December 17: Early Release/ Teacher 
Professional Development  
December 22-31: Winter Break; No School 
  
January 2015 
January 1-2: Winter Break; No School 
January 16: Second Quarter Ends; Grading 
Period Ends 
January 19: Martin Luther King Day; No School 
January 20-22: Benchmark Testing 
January 26: 3rd Quarter APTT Night 
January 28: Early Release/ Teacher Professional 
Development 


  
 
February 2015 
February 2-6: Reading Assessments 
Administered 
February 16: President’s Day; No School 
February 18: Early Release/Home Visits 
February 25: Early Release/Home Visits 
  
March 2015 
March 9-20: Spring Break; No School 
  
April 2015 
April 10: Third Quarter Ends; Grading Period 
Ends 
April 13: Fourth Quarter APTT Night 
*April 14-16: Benchmark Testing/State 
Standardized Tests Administered  
April 22: Early Release/Teacher Professional 
Development 
  
May 2015 
May 20: Early Release/ Teacher Professional 
Development 
May 25-29: Summer Break I; No School 
  
June 2015 
June 1-5: Summer Break I; No School 
June 22-24: End of Year Summative 
Assessments Administered 
June 29-30: Reading Assessments Administered 
  
July 2015 
July 1-2: Reading Assessments Administered 
July 1: Early Release/ Teacher Professional 
Development 
July 3- Fourth of July Federal Holiday; No 
School 
July 10: Last Day of School 
July 13-31: Summer Break II (Teachers resume 
work on July 27) 
July 27-31: Summer PD 
 
 
 
 
*may change to align with Arizona State 
mandated testing schedule which has not yet 
been released 
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AGENDA ITEM:  NEW CHARTER APPLICATION – CASA ACADEMY 


CASA Academy submitted a complete new charter application package to serve grades K-3 for the Board’s 
consideration. The revised application package meets the minimum scoring requirements set by the Board for 
the 2014-2015 application cycle.  


REPORT SUMMARY 


Applicant Name: CASA Academy 


Authorized Representative Name: Jenna Leahy 


Proposed School Name: CASA Academy 


Proposed School Location: Central Phoenix 


Mission Statement 


CASA Academy exists to create empowered citizens of integrity ready for success in college, life, and 
society by providing a transformative education using authentic approaches that prepare students to 
overcome challenges, think critically, excel in academics, and become role models for their community. 


Target Population 


CASA Academy will serve students in kindergarten through third grade in the Central Phoenix 
community, between Interstate 17 and the Piestewa Freeway, north of Thomas Road and south of 
Bethany Home Road. The targeted population is 90% minority, with 81% qualifying for free or reduced-
price lunch.


Student Count 


Year Grades Served # of Students 


1 K-1 125 


2 K-2 225 


3 K-3 325 


School Calendar 
Extended School Year, 200 days 
 
Target Start Date 
August 4, 2014 
 
 


Application Package Scoring 
 


 Preliminary TRP Scores Revised TRP Scores 


Any Falls Below the Expectations ratings? No No 


Any section in which more than one  
evaluation area scored Approaches? 


Yes No 


  Percent Meets  Percent Meets 


Educational Plan Score ≥ 95% Meet standard? Yes 100% Yes 100% 


Operational Plan Score ≥ 95% Meet standard? Yes 100% Yes 100% 


Business Plan Score ≥ 95% Meet standard? No 90% Yes 97% 


The TRP provided the Applicant with written technical assistance based on its review of the preliminary written 
application package and the revised written application package prior to the in-person interview. 
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In-Person Interview Summary 


During the in-person interview the Applicant responded to the questions regarding the submitted (Educational, 
Operational, Business) Plan.  


The Applicant was represented at the interview by all five corporate principals.  Collectively, they addressed the 
TRP’s questions across all areas of the application package.  The interview also addressed the TRP’s questions 
regarding the skill set of the proposed school leadership. The Applicant demonstrated commitment to the target 
population and explained that the majority of the staff would be engaged in a family and parent relations 
program and teachers would have weekly contact with parents to provide support.  


When questioned regarding the narrative statement “if, by July 1st the student is not performing at mastery in 
reading and math, the student will be retained” and how this relates to students with special needs, the 
Applicant acknowledged the need for special education students to be given due consideration and, “the 
conversation would be based on the amount of growth during the school year.”   


The Applicant demonstrated a thorough understanding of the proposed Program of Instruction and alignment 
with the Performance Management Plan including a detailed process in which pacing documents would be 
designed, unit plans will be created from the pacing documents, and grade level planning will continuously 
review alignment.  


The Applicant acknowledged that the current base teacher salary of $35,000 for a 200-day school year was low; 
but stated that it is “where we are right now” and they “believe it’s a salary we can use to recruit talent.”  They 
also shared their intention of fundraising for various staff bonuses. 


Qualitative Analysis Summary 


The TRP recommends that the application package for CASA Academy be approved as it meets the necessary 
criteria and the Applicant has demonstrated the capacity to open and operate the school as presented. 


Within the Educational Plan the target population was defined utilizing general demographics of the target 
region including current K-3 schools in the target area.  The Applicant indicates the low levels of educational 
attainment and draws a “correlation between low levels of education in this region and the effects on health, 
income, and crime.”  The Program of Instruction supported the educational philosophy with multiple researched 
instructional strategies ensuring authentic and varied teaching approaches will be utilized.  A comprehensive 
program of formative and summative assessments demonstrated how the key components of the instructional 
program would be utilized for analysis and to inform instruction at all levels. 


In the Operational Plan, the governing board roles and responsibilities are detailed including mission alignment, 
academic oversight, succession planning, and financial oversight.  School leadership roles and responsibilities are 
divided between an academic director and director of students and operations.  Additional management 
personnel are denoted.  Year one staffing includes contracted services for special education; these services will 
be handled by a full time staff member beginning in year two. 


The application package presented a plan to secure space within an existing school facility and the interview 
provided assurance that proper steps had been taken toward establishing a lease and ensuring knowledge of the 
facility location and target population.   


The Applicant satisfactorily prepared the proposed Start Up Budget utilizing the secured Arizona Charter Schools 
Program Grant of $230,000 as well as the proposed conservative Three Year Operating Budget. The TRP 
analyzed the Three Year Operating Budget and determined it to be realistic and viable. 


The Applicant addressed and sufficiently answered questions presented during the in-person interview.  
Clarification and additional detail regarding the Target Population, Program of Instruction, promotion and 
retention, administrative skills and capacity, and business operations were well addressed.  The TRP came to 
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consensus following the in-person interview that all answers demonstrated evident preparation, the necessary 
due diligence, and competence to open and operate CASA Academy. 


A. EDUCATIONAL PLAN  


The following summary was created from excerpts and summaries of the documents submitted for the 
Applicant’s Educational Plan. 


Plan Summary 


The Applicant proposes to open CASA Academy, a K-3 elementary school, built on an educational philosophy 
stemming from the belief all students deserve the opportunity to receive an excellent education. The 
Educational Philosophy states that primary grades set the foundation for student success, an excellent education 
includes both academics and character development, and providing students with an excellent education, in 
turn, strengthens society as a whole.   


The proposed CASA Academy curriculum provides a foundation of learning in literacy and core content areas 
and emphasizes character development.  The curriculum is aligned to the Common Core Standards and the 
Arizona State Standards for science and social studies.  


Authentic approaches and direct instruction to teach students the curriculum are employed including The Daily 
5 CAFÉ, an acronym that stands for Comprehension, Accuracy, Fluency, and Expanding Vocabulary.  Additional 
instructional approaches include Reading Mini-Lessons, Guided Reading, content incorporation, and Writing 
Workshop.  CASA Academy also will utilize reading and math acceleration activities, content lessons, morning 
meetings, and circle time instructional opportunities. 


CASA Academy’s data driven instruction utilizes multiple forms of data analyses.  Methods of assessment include 
end of lesson, minute-by-minute, and daily checks for understanding.  In addition teachers will create and 
administer unit level common formative assessments as well as subject driven pre-tests and summative, 
benchmark, and standardized assessments required by the State of Arizona. 


PMP 


The Performance Management Plan (PMP) for new applicants is a continuous school improvement plan that 
demonstrates the Applicant is ready to implement systems for meeting the Board’s academic performance 
expectations. The Applicant submitted a PMP that met the criteria in all areas for both Reading and Math. 
Details can be found in the attached Scoring Rubric (presented in the application portfolio: B. Scoring Results). 


Curriculum Samples 


Curriculum samples were provided for grades K-3. The table below indicates which curriculum samples in the 
revised application package met all Board requirements (+), and which had deficiencies (-). Details can be found 
in the attached Scoring Rubric (presented in the application portfolio: B. Scoring Results). 
 


Grade Math Reading Writing Science 


K + + +  


1 + + +  


2 + + +  


3 + + +  
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Educational Plan Findings 


 Preliminary TRP Scores Revised TRP Scores 


Educational Plan Score ≥ 95% Meet standard? Yes 56 of 56 Yes 56 of 56 


Number of “Falls Below” ratings 0 0 


Number of “Approaches” ratings 0 0 


Analysis of Educational Plan 


The Educational Plan meets the standard for approval as expectations were met in all areas. CASA Academy’s 
detailed Educational Philosophy focuses on the development and implementation of an educational program 
preparing primary school students for educational advancement. The Applicant demonstrated a clear and 
unwavering commitment to the educational philosophy. 


The Applicant’s target population had clearly been researched utilizing information from the U.S. Census and 
neighboring school districts. A large Latino population is identified as the target population and evidence was 
presented to support the Applicant’s understanding of students most likely to be served. In addition to 
demonstrating an understanding of the target population, the Applicant provided thorough rationale as to the 
relevance of the proposed Program of Instruction for the Target Population.  Additional confirmation of the 
Applicant’s understanding of the target population was noted during the interview (outlined in the Evidence of 
Capacity analysis below).     


The Program of Instruction is designed to support the philosophical belief that all students “deserve 
opportunities to think critically, solve real-world problems, and apply their learning to a variety of authentic 
situations.” Within the Program of Instruction multiple instructional strategies had been researched and were 
included to ensure delivery of instruction through authentic and varied approaches.  A comprehensive program 
of assessment from daily assessments through formative, summative, benchmark, and standardized 
assessments has been designed.  The curriculum samples clearly demonstrated how the key components of the 
instructional program work together to provide a solid educational program. 


The Performance Management Plan supports the CASA Academy Program of Instruction.  The Applicant 
appropriately values regularly updating the PMP and ongoing review and evaluation by the school’s governing 
board to ensure the plan maintains relevance. 


B. OPERATIONAL PLAN 


The following summary was created from excerpts and summaries of the documents submitted for the 
Applicant’s Operational Plan. 


Plan Summary 


CASA Academy is a non-profit corporation, located in Phoenix, which was created in September 2012 for the 
purpose of operating a charter school with five Directors:  Jenna Leahy, Tacey Clayton, Julie Rhein (took office 
05/15/2013), Nathan Arrowsmith (took office 05/03/2013), and Olu Omodara (took office 05/03/2013). The 
entity incorporated with the Arizona Corporation Commission as Clayton and Leahy Educators Incorporated, and 
changed its name to CASA Academy in April 2013.   


The proposed school governing body and corporate board are the same and consist of three members and two 
ex-officio members, all of whom are corporate principals.  The school governing body of CASA Academy will 
delegate all administrative responsibilities to the director of students and operations, Jenna Leahy, and the 
academic director, Tacey Clayton. The academic director will oversee instruction, curriculum, and assessment, 
including mandated state testing, special education services, and staff development. The director of students 
and operations will oversee the financial management of the school, contracted services personnel, grants 
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management, and the office manager.  A staff of highly qualified individuals will be hired and contracts 
established with external service providers to help execute the day-to-day operations of the school. 


The table below delineates the composition of the school governing body as described in the narrative:  
 


School Governing Body Member Type Name 


Charter Organization Nathan Arrowsmith 


Charter Organization Olu Omodara 


Charter Organization Julie Rhein 


Ex-Officio Member Tacey Clayton 


Ex-Officio Member Jenna Leahy 


Principal Background Information 


Authorized Representative and Principal:  Tacey Clayton  
Confirmed Education History: Masters of Education in Administration and Supervision, University of Phoenix, 


2012 
Confirmed Employment History: Teacher, Glendale Elementary School District, July 2012-present; Literacy 


Specialist, Teach for America, March 2011-July 2012; Teacher, Creighton School District, July 2010-May 
2012; Teacher, Roosevelt School District, July 2008-May 2010 


Arizona FCC Expires: 05/22/2014 
Current or Past Charter Affiliations1: None 


Authorized Representative and Principal:  Jenna Leahy  
Confirmed Education History: Bachelor of Arts in International Relations, Scripps College, 2010 
Confirmed Employment History: Director of School Operations, CASA Academy, July 2013-present. Teacher, 


Imagine Camelback, June 2010-July 2013 
Arizona FCC Expires: 05/18/2016 
Current or Past Charter Affiliations1: None 


Principal:  Nathan Arrowsmith  
Confirmed Education History: Juris Doctor, Arizona State University, 2013 
Confirmed Employment History: Summer Associate, May, Potenza, Baran and Gillespie, P.C., May 2012-August 


2012; 2nd Grade Teacher, Roosevelt School District, July 2007-May 2010 
Arizona FCC Expires: 04/29/2019 
Current or Past Charter Affiliations1: None 


Principal:  Olu Omodara  
Confirmed Education History: Bachelor of Science in Management Information Systems, Chicago State 


University, 1989 
Confirmed Employment History: Business Manager, Prosperiti, LLC dba Favour Rexall Drugs, September 2005-


present 
Arizona FCC Expires: 04/18/2019 
Current or Past Charter Affiliations1: None 
  


                                                           
1
 In this section, “Current or Past Charter Affiliations” refers to a leadership or decision-making role in an existing charter 


school operation, such as charter representative, charter principal, or school site leader. 
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Principal:  Julie Rhein  
Confirmed Education History: Masters of Education in Curriculum and Instruction, Arizona State University, May 


2006 
Confirmed Employment History: Early Childhood Mental Health Consultant, Southwest Human Development, 


July 2011-present; Assistant Director, Crisis Nursery, August 2007-July 2011 
Arizona FCC Expires: 03/12/2016 
Current or Past Charter Affiliations1: None 


Operational Plan Findings 


 Preliminary TRP Scores Revised TRP Scores 


Operational Plan Score ≥ 95% Meet standard? Yes 24 of 24 Yes 24 of 24 


Number of “Falls Below” ratings 0 0 


Number of “Approaches” ratings 0 0 


 


Analysis of Operational Plan 


The Operational Plan meets the standard for approval as expectations were met in all sections. Additionally, 
alignment with the application package as a whole is evident, for example, in the direct correlation between the 
cost of the contracted services from ASPIRE and the Budget Assumptions, and the qualifications of the proposed 
leadership as related to the educational program. 


CASA Academy identifies a corporate board that also acts as the school governing body.  The Applicant 
presented appropriate school governing body responsibilities and structure, specifically, it has responsibility for 
mission alignment, academic oversight, board effectiveness and succession planning, financial oversight, policy 
development, legal compliance, oversight of the directors, and public promotion.  The identification of a well-
known web-based governing board resource system (Board on Track) provided by The High Bar, a national 
provider, as well as a board committee structure are additional strengths. 


The Applicant presented the management roles and responsibilities with comprehensive detail, identifying the 
critical skills and experience for the two key administrative roles, and clear explanation of how the proposed 
academic director, Tacey Clayton, and director of students and operations, Jenna Leahy, meet these 
qualifications.  The application package also details their oversight responsibilities for key areas including 
instruction, curriculum and assessment, staff development, financial management, contracted services, 
personnel, grants management, and the student accountability system.  In the interview, both school leaders 
provided compelling overviews of their skills and experience, demonstrating capacity, with supported from the 
three board members in attendance. 


C. BUSINESS PLAN 


The following summary was created from excerpts and summaries of the documents submitted for the 
Applicant’s Business Plan. 


Plan Summary 


Documentation is provided detailing the available square footage necessary for the number of identified 
classrooms and support spaces required.  When the application package was completed three spaces had been 
determined as potential options.  Subsequently, a new facility (Shepherd of the Valley Lutheran Church) has 
been identified and lease negotiations are in process.   


The Applicant presents the advertising and recruitment campaign including a timeline for the implementation of 
marketing and recruitment strategies. The enrollment process and policies are presented.  
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Facility Information 


Proposed School Name: CASA Academy 


Proposed Location: 
Unconfirmed location: 
Shepherd of the Valley Lutheran Church – 15th Ave. and Maryland Ave., 
Phoenix 


Facilities Requirements: 
The total number of classrooms will grow from five classrooms in year one to 
thirteen classrooms in year three. The total number of square feet needed in 
year one is 6,875, growing to 17,875 in year three. 


Budget Summary 


The Applicant has secured an AZ CSP grant from the Arizona Department of Education for start-up purposes. The 
secured funds, in the amount of $230,000 per year for three years, as stated by the Applicant, are available as 
confirmed by Arizona Department of Education Grants Management. The three-year budget projections provide 
for a minimum three percent contingency/surplus. 


The table below presents a summary of the budgets by year: 


 Startup Period Year 1 Year 2 Year 3 


Projected Full Enrollment: N/A 125 225 325 


# Students Budget Based On: N/A 112.5 (90%) 202.5 (90%) 292.5 (90%) 


Total Revenue: $230,000.00 $819,182.42 $1,303,011.92 $1,901,933.45 


Total Expenditures: $184,705.59 $592,807.50 $1,067,569.00 $1,720,066.81 


Ending Balance: $45,294.42 $226,574.92 $235,442.45 $181,866.64 


 


Business Plan Findings 


 Preliminary TRP Scores Revised TRP Scores 


Operational Plan Score ≥ 95% Meet standard? No 26 of 29 Yes 28 of 29 


Number of “Falls Below” ratings 0 0 


Number of “Approaches” ratings 3 1 


Analysis of Business Plan 


The Business Plan meets the standard for approval because it presents a viable facility and a sound budget 
aligned with the proposed school’s educational and operational needs. Also, the Applicant’s advancement on 
securing a lease with the Shepherd of the Valley Church at 15th Avenue and Maryland Avenue, as described 
during the interview, will likely result in a reduction in facility improvement costs, positively impacting the 
budget.   


The Applicant’s presentation of marketing and recruitment strategies was deemed appropriate, as were the 
enrollment procedures, which were fair and equitable.  The TRP noted strengths including the level of detail in 
the recruitment calendar and the detailed open enrollment procedure demonstrating intentionality toward 
ensuring all students have equal opportunity to enroll. 


The staffing plan is viable and adequate for the program of instruction and operation of the school.  The 
Applicant presented a clear path toward scaling the number of personnel from year one through three and 
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ensured staffing was included to meet special education needs.  Salaries are realistic yet competitive and a 
detailed interview/hiring process demonstrates an intentional approach to hiring.  


The proposed Start Up Budget well utilizes the Applicant’s secured Arizona Charter Schools Program Grant of 
$230,000 with realistic projections for administrative and support personnel as well as marketing, advertising, 
facility lease, and equipment needs.   


The proposed Three Year Operating Budget was based on 90 percent of the projected full enrollment in each 
year.  The Applicant notes an intention of reaching full enrollment yet conservatively budgets a 90 percent 
attendance figure for the first 100 days of school to ensure conservative spending.  The Three Year Operating 
Budget is designed to ensure a minimum three percent contingency/surplus each year.  The Three Year 
Operating Budget is realistic and viable.  The TRP found the budget to address the criteria, and clarifying detail in 
regards to highly qualified personnel and the base teaching salary was provided in the interview. 


EVIDENCE OF CAPACITY 
 


Applicant Summary 


The table below lists the participants in the In-Person Interview: 


Name Role 
Attended 


Interview? 


Tacey Clayton Corporate Principal/ Proposed Academic Director Yes 


Jenna Leahy 
Corporate Principal/ Proposed Director of Students 
and Operations 


Yes 


Nathan Arrowsmith Corporate Principal/ Corporate Board Chair Yes 


Julie Rhein Corporate Principal/ Corporate Board Member Yes 


Olu Omnadara Corporate Principal/ Corporate Board Member Yes 


Analysis of Applicant Capacity 


The TRP finds that the Applicant has the range of knowledge, skills and experience needed to open and operate 
a high quality school, specifically as demonstrated by responses to comprehensive questioning over the three 
primary areas of the application package at the interview. 


The Applicant demonstrated a clear and unwavering commitment to the educational philosophy.  The TRP was 
positively influenced by the Applicant’s overview of the work of the founding board and ongoing training for the 
board. The board members in attendance supported the selection of the two individuals, specifically noting their 
ability to build relationships and passion for serving the target population. 


The Applicant provided focused responses to questions related to the target population and specifically 
supporting the identified Latino students.  The due diligence conducted to understand the target population, 
developing a marketing campaign geared toward these students, and ensuring key stakeholder group 
involvement was solid, as was the intentional approach to expand the governing board to reflect the target 
population. 


Although within the application package the Applicant described efforts toward two potential facilities, during 
the interview they shared their intent to sign a lease with a different facility, describing the location as “ideal” 
and within one block of 2,000 low-income families.  The positive impact of this decision on the budget indicates 
both commitment to the students and an eye towards fiscal responsibility. 


The TRP asked the Applicant to provide detail regarding the alignment of the Program of Instruction with the 
Performance Management Plan.  The academic director described the design of pacing documents, unit plans, 
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daily lesson plans and strategies to ensure ongoing alignment including additional professional development 
days and administrative work with teachers through grade level planning.  This convincing level of detail was 
also provided in regards to the promotion or retention of students. 


The Applicant answered questions related to marketing, student recruitment, personnel, and the Three Year 
Operating Budget with clarity and both the proposed leaders and board members present demonstrated a keen 
understanding of the necessary operational and financial components of school operation. 


BOARD OPTIONS 


Option 1: The Board may approve the application package. Staff recommends the following language for 
consideration: Based upon review of the contents of the portfolio provided for this Applicant and the 
information provided by the representatives of the Applicant during consideration, and given it is within the sole 
discretion of the Board to approve or deny a charter, I move to approve the application package and grant a 
charter to CASA Academy to establish CASA Academy charter school to serve grades K-3. 
 
Option 2: The Board may deny the application package. The following language is provided for consideration: 
Based upon a review of the contents of the portfolio provided for this Applicant and the information provided by 
the representatives of the Applicant during consideration, and given it is within the sole discretion of the Board 
to approve or deny a charter, I move to reject the application package and deny the request for a charter of 
CASA Academy to establish a charter school for the reason(s) that its application failed to meet the 
requirements of Title 15, Chapter 1, Article 8 due to: (specific statement made by the Applicant during Board 
consideration).   
 


 





