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The Technical Review Panel (TRP) conducted an interview of the applicant, Arizona Autism Charter Schools, Inc. (AACS) on October 29, 2012 for 
the following purposes: 


 To evaluate the capacity of the applicant to successfully implement the plan to operate a high‐quality charter school, 
 To provide the applicant team the opportunity to demonstrate how well they understand and have thought through the plan presented 


in the written application.  


The applicant team present for the interview included the following members of the corporate board: Diana Diaz, Joseph Gentry, Ronald 
Harrison, Mary McEvilly‐Hernandez, and Gregory Torrez. 


The interview questions posed by the interview panel addressed the Education Plan, Organization Plan, and Business Plan. The results of the in‐
person interview are divided into sections aligned to scoring areas of the application.  Each row begins with an overall rating for that portion of 
the interview. The rating options for each section are: 


 The applicant provided additional information that improved the TRP’s overall evaluation of the applicant. 
 The information provided by the applicant did not change the TRP’s overall evaluation of the applicant.  
 The information provided by the applicant raised additional questions and/or concerns in the TRP’s overall evaluation of the applicant.   


The last column provides a summary of the responses given by the applicant in italics, and includes the primary questions asked by TRP 
members. 


Rating  Section  Summary 
The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


Ed Plan  Describe a typical day in the life of a student at your school, with an emphasis on the aspects of 
the school that meet the needs of a student with autism. 
 
AACS described a typical day that included aspects of the school that would meet the needs of a 
student with autism.  


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


A.3  
Program of 
Instruction 


If I were to visit a multi‐grade classroom, how many students and how many grade levels would I 
expect to see? In that classroom what would I see that would demonstrate that students are 
receiving instruction aligned to the grade level Arizona Common Core State Standards and their 
individual IEP?  
 
AACS stated that individualization of instruction occurs within whole group instruction and 
described multi‐grade classrooms instruction that address state standards. 
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Rating  Section  Summary 
 


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


A.3 
Program of 
Instruction 


What would I see teachers and students doing in a multi‐grade classroom that would demonstrate 
the increases of rigor in the English Language Arts Common Core State Standards. 
 
AACS described a process for multi‐grade classrooms to address state standards and IEP goals. 
AACS also stated that multi‐grade classrooms are flexible and take into consideration student age, 
size, and level of functioning. 


The information provided 
by the applicant did not 
change the TRP’s overall 
evaluation of the applicant. 
 


A.3.1 Mastery 
and Promotion 


If a student is eligible for the Extended School Year or Summer School describe 
 How courses/content is determined 
   How instruction is delivered 


 
AACS described how the Extended School Year or Summer School programs are part of the 
promotion/retention process. 
 


The information provided 
by the applicant did not 
change the TRP’s overall 
evaluation of the applicant. 
 


A.3.1 Mastery 
and Promotion 


When students have completed Extended School Year or Summer School describe the process 
that will occur to determine if the student is promoted or retained. 
 
AACS described the process for determining promotion or retention of a student after the 
completion of the Extended School Year or Summer School program. 
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Rating  Section  Summary 
The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant. 


A.5 PMP  Your PMP states that you expect a baseline of 11% passing Math AIMS and 12% passing Reading 
AIMS.  


 What is your plan for meeting the needs of students that are below grade level? 
 What resources will be needed for students below grade level, and how will those costs 


be accounted for? 
 


AACS described a plan and resources to be used to meet the needs of students below grade level. 
 


The information provided 
by the applicant did not 
change the TRP’s overall 
evaluation of the applicant. 
 


B.2   What opportunities will there be for parental involvement and input into the school’s 
governance? 
 
AACS described the opportunities parents will have for providing input into the school’s 
governance. 


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


B.2  Since the corporate and school governing boards will be one and the same, describe the process 
for identifying and electing candidates to fill vacancies on the board. 
 
AACS described the process for filling vacancies on the school governing body. AACS stated that 
they will have a selective process for candidates that demonstrate a solid understanding of their 
mission. 
 
The applicant provided information in the interview which should be incorporated in the 
narrative. 
 


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  


B.3 
Management 
and Operation 


Describe your process for recruiting teachers and paraprofessionals with qualifications to meet 
Highly Qualified requirements and the skills and knowledge to deliver the described program of 
instruction. 
 
AACS described the process for recruiting teachers and paraprofessionals. AACS also described the 
resources and applicants pools that candidates will be drawn from. AACS stated that they have 
established relationships with programs at ASU, NAU, and U of A. 
 
The applicant provided information in the interview which should be incorporated in the 
narrative. 
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Rating  Section  Summary 
The information provided 
by the applicant did not 
change the TRP’s overall 
evaluation of the applicant. 
 


C.1 Facilities 
Acquisition 


Your proposed location is near central Phoenix. You list other locations, one as far west as 75th ave 
and Thomas and the other at Broadway Rd. and 40th street.  


 Discuss the differences in demographics in students served if you need to change location 
to one of the secondary sties. 


 If you had to go with one of the alternate locations what adjustments would you need to 
make to your marketing and recruitment efforts. 


 
AACS described contingencies in the event that the primary location described in the narrative was 
not available.  


The information provided 
by the applicant did not 
change the TRP’s overall 
evaluation of the applicant. 
 


C.1 Facilities 
Acquisition 


Your budget is based on negotiation with the landlord of the Washington location. Describe the 
contingency plans for the budget and meeting the planned school open date if the Washington 
facility is not available.  
 
AACS described contingencies in the event that the primary location described in the narrative was 
not available. 


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


C.4 Start‐Up 
Budget 


The start‐up budget lists that several positions will be expected to donate their time during the 
start up period. 
  
AACS described the staff that will donate time during the start up period. AACS stated that the 
training provided to paraprofessionals during the start up period will be paid for by AACS. 
 


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


Ed Plan  Describe the characteristics that the school will exhibit for you to know that it is successful. 
 
AACS described the anticipated academic and behavioral improvement for students. The climate 
and culture of the school was also described in detail by AACS 


The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
. 


Business Plan  Describe your plan for achieving financial sustainability. 
 
AACS described their plan for financial sustainability as having a solid balance sheet, monitoring 
cash flow on a month to month basis, and meeting all financial requirements. AACS also stated 
that they had created a contingency budget in the event that up to 40% of their enrolled students 
were typical students with not identified special needs. 
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Rating  Section  Summary 
The applicant provided 
additional information that 
improved the TRP’s overall 
evaluation of the applicant.  
 


Organization 
Plan 


Describe the succession plan for the organization to continue its mission past the involvement of 
the initial corporate principals. 
 
AACS described the need to identify candidates that have a solid understanding of the mission. 
Outreach to currently existing organizations that have a focus on autism was also described by 
AACS. 
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B.2 Governing Body  


Roles, responsibilities, and mandated obligations of the governing body. 


Arizona Autism Charter Schools, Inc. (AZACS) will be governed by a Corporate Board, which will serve full 


fiduciary responsibilities to the Corporation, as the holder of the charter agreement. Members will be 


elected to three year terms and may serve multiple terms if willing and invited by the sitting board. 


Terms will be staggered so that a preponderance of members will be experienced in serving on the 


AZACS Board. The Corporate Board will serve as the Governing Board of the charter school, and will be 


comprised of parents, educators, and professionals with the common interest in serving the population 


of children affected by autism spectrum disorder (ASD). This Board will have the ability to create and 


oversee committees to serve different functions, such as fundraising and school policy in accordance 


with the Arizona Nonprofit Corporation Act.  All notices, agendas, and meetings will be in compliance 


with the Arizona Open Meeting Law.  


In addition, the Board will appoint individuals with varied areas of expertise to an Advisory Council, 


which will provide guidance and support to the Corporate Board but will have no governing powers. 


Advisory Council members may provide paid or unpaid services in the areas of law, real estate, facilities, 


autism education, general education and human resources management. The Advisory Council may 


serve as a pool to draw from for future board membership. Individuals transitioning from the Advisory 


Council to the Corporate Board will be required to uphold the conflict of interest policy outlined in the 


Board’s bylaws.      


The Corporate Board shall operate, regulate, control and be fully responsible for the governance of the 


school. The Board’s responsibilities shall include, but not be limited to: 


• Hiring and management of the School’s Executive Director 


• Approval for all policies and procedures 


• Financial responsibility and accountability  


• Raising funds from the private sector to supplement the school’s public funds 


• Compliance with laws and terms of the Charter Agreement 


• Legal documentation 


• Annual budget approval 


• Approval of personnel recommendations 


• Negotiation and approval of all contracts, unless authority delegated for certain agreements 


• Appeals for student discipline 


• Assurance of mission and vision of the school 
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• Audit review and compliance 


• Compliance with Arizona’s Public Records and Open Meeting Laws 


• Maintenance of Board records documenting minutes, Board action and approved policies. 


• Lead short and long term school development efforts  


• Attend annual Board training 


Composition of the Governing Body 


The AZACS Corporate Board will also serve as the Governing Body and is currently composed of seven 


members with expertise in the areas of education, finance, business administration, community 


outreach, marketing, public relations and autism education. The board has selected individuals for the 


offices of President, Vice-President, Treasurer and Secretary. All board members have a valid Arizona 


Fingerprint Clearance Card and have undergone a complete background check. 


(See B.1 for full narrative descriptions) 


Diana Diaz, Board President 


• Extensive experience in marketing, communications, community outreach, autism education, media 


and public relations. Current position is Senior Communication Strategist specializing in the Hispanic 


market at Salt River Project (SRP).  


• Served as Hispanic Outreach Strategist at the Southwest Autism Research and Resource Center 


(SARRC), where she received extensive experience and training in best practices for educating children 


with autism.  


• Experience with conducting trainings for teachers, parents and community members on autism and 


best practices in education for children living with this condition.  


• Master’s degree in Education and former bilingual school teacher. 


• Parent of a child with autism. 


Mary McEvilly Hernandez, Vice-President 


• Over 30 years of experience in Hispanic media, public relations and community outreach.  


• Former General Manager of Univision Radio operating one of the most successful media 


conglomerates in the Phoenix market. 


• Experience in fundraising for charitable causes. 


• Former board member at the Southwest Autism Research and Resource Center (SARRC). 
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• Instrumental in promotion and fundraising for the Arizona Walk for Autism Speaks.  


• Mother of a 20-year-old son with autism. 


Ron Harrison, Treasurer 


• Experience in promotion of non-profits and small business strategic planning and administration.  


• Creative leader at Salt River Project (SRP) for the last 19 years. Experience managing hundreds of video 


and on-line communications projects to promote SRP programs and services.  


• Director/Producer of two Emmy Award winning productions. 


• Owner of independent production company providing services for small businesses and non-profits.  


• Holds an MBA in Business Management earned in 2005 from Western International University. 


• Step-parent of a child with autism.  


Josephine Torrez, Secretary 


• Wide-range of experience in personnel management, consulting, education, data base management 


and customer service.   


• Currently works in family business, Torrez International, LLC., assisting her father, Gregory Torrez, in 


community improvement projects. 


• Bachelor’s Degree in Education from ASU. 


• Autism habilitation specialist providing services through Arcadia Health Care for her nephew affected 


by autism. 


 Joseph Gentry, Ph.D., BCBA-D, Director  


• Lead education and autism consultant for AZACS board.  


• Doctoral degree from Illinois State University, specializing in developmental disabilities with expertise  


in assessment, consultation, behavioral therapies and implementation of those practices in educational 


settings.  


• Completed his pre and post-doctoral fellowships at The May Institute in Massachusetts. He served as 


educational and behavioral consultant, providing comprehensive, evidence-based services to children 


and adults with autism, brain injury, mental retardation and other childhood disabilities. 


• Has worked with children with cognitive disabilities such as autism, ADHD, anxiety and other 


behavioral challenges for the past 9 years and has served as a consultant to dozens of school districts 


across Arizona and the southwest on implementing best practices for students with autism.  
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• Has presented his research nationally on topics related to Applied Behavior Analysis (ABA), social skills 


and Autism Spectrum Disorders (ASD).  


• Certified school psychologist with extensive knowledge of Individual Education Plans (IEPs) and the IEP 


process, assessment of student strengths and deficits and the ability to assess the learning environment.  


• Holds a Doctorate degree and Board Certification in Behavioral Analysis (BCBA) and uses applied 


behavior analytic methodologies to teach positive behaviors to children with autism and other cognitive 


disabilities in school settings.    


Leo Valdez, Director 


• Senior Vice President and the manager for the Phoenix office of the investment banking firm 


Hutchinson, Shockey, Erley & Co.  


• Over 20 years of experience in municipal finance in Arizona and the southwest, including extensive 


experience in financing  infrastructure projects, school districts, charter schools, hospitals, and special 


needs revenue bonds.  


• Experience with rating agency and insurance company presentations.  


• Board member of the Arizona Lottery Commission, former board member of the Southwest Autism 


Research and Resource Center (SARRC) and a current member of the United Cerebral Palsy (UCP) board. 


• Recognized for his role in passing Steven’s Law, requiring insurance companies to cover autism 


treatments and therapies.  


• Autism advocate and father of a deceased child with autism.   


Gregory Torrez, Director 


• Owner of the downtown Phoenix’s Azteca Wedding Plaza with a rich family history in community 


leadership dating back to the 1940’s. 


• Founding Chairman of the Support Sky Harbor Coalition and partner in Paradies Phoenix Joint Venture, 


which operates retail stores and transportation businesses at Phoenix Sky Harbor International Airport. 


• Uses his wealth of experience to promote positive change in local educational organizations, 


neighborhoods, nonprofit and businesses. 


• Currently serves on seven other Boards around the Valley, but his work on the AZACS board is near 


and dear to his heart due to his first grandchild being born with autism.  
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Process for Filling Vacancies on the Board 


The permanent governing Board of Arizona Autism Charter Schools, Inc. shall consist of no more than 


seven members. Currently, the AZACS board stands in a good position with seven committed members 


with expertise in autism education, finance, community outreach and business management. If a 


vacancy occurs, the vacancy will be filled by the Board of Directors for the unexpired portion of the 


term. The Board of Directors will begin the election process as soon as possible and begin to identify 


potential new members from community contacts, the AZACS Advisory Council, stake holders and 


parents. 


As mentioned previously, the term of the board members will be staggered based on three year terms 


of office. When the term for a board position expires, the remaining Corporate Board members will 


make recommendations to fill the vacancy. The board will make every effort to recruit individuals who 


have an area of expertise that will enhance the board’s mission and are reputable individuals in the 


community. The Board President will ensure potential board members are clear on expectations and 


responsibilities by providing the potential new board member with a handbook outlining the schools 


mission and vision, policies and procedures, and expectations in terms of time commitment, fundraising 


and serving as ambassadors for the school. Potential members of the board will also be required to fill 


out an application and obtain a fingerprint clearance card. If an individual is still interested after 


reviewing the handbook, visiting the school and talking to other existing board members, then the board 


president will facilitate an interview process. During the interview process, the applicant must 


demonstrate an alignment and passion for AZACS’ mission and vision and a willingness to work hands-on 


to ensure the school has the resources it needs and maintains compliance with state charter school 


regulations. If all is in alignment and the applicant meets the criteria, the new member would be 


appointed to the board by a majority vote of the existing members. The board president will then 


facilitate an orientation process for the new member to bring that person up to speed with all important 


issues related to the school. 


The process will include the following: 


1) Surveying the community, stake holders and the AZACS advisory council for qualified applicants. 


This will be done through personal contacts, professional contacts and advertisements in the 


school newsletter and on the school’s website. 


2) Potential applicants will be given a handbook with information about the school, Board 


responsibilities and open meeting law. They will receive a tour of the school and be asked to fill 


out an application. 


3) The existing Board members will review the applicant information and arrange for an interview 


of candidates they deem qualified. 


4) A vote will be taken at an open meeting and names and required information of selected 


candidates will be forwarded to the Arizona State Board for Charter Schools.  


As mentioned previously, AZACS has already engaged members of the community and through work 


done during the AZ Charter Association’s Charter Starter Program, has compiled a list of approximately 
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70 individuals who have expertise in the areas of law, politics, real estate, facilities management, 


community leadership, human resources, finance, business operations, fundraising, autism education 


and curriculum development. A majority of these individuals also have a special interest in helping 


students living with autism. The AZACS founding team has met with most of these individuals and has 


engaged many of them to officially serve on the AZACS Advisory Council which will serve as a pool to 


draw from when board vacancies arise.  


The AZACS team is also actively working with community groups and non-profits serving the autism 


population to seek out individuals who may be a good fit for the AZACS board of directors and/or 


Advisory Council. Some of these groups are Arizona Autism United, the Arizona Autism Coalition and 


leaders of the Phoenix Union High School District. In addition, AZACS has engaged leaders from major 


corporations, foundations and non-profits such as Wells Fargo, Salt River Project, Blue Cross Blue Shield 


of Arizona, Chicanos por la Causa and Valle del Sol.  


 


Development of School Governing Body 


Through an ongoing training process, Board members will be clearly aware of their legally enforceable 


fiduciary duty to act in the best interests of the beneficiaries – the students attending Arizona Autism 


Charter School. The terms of each Board Member shall be staggered to facilitate continuity on the 


Board. It is expected that most members of the Founding Board will continue as the Governing Board 


once the charter is approved. This shall ensure continuity for at least the first one or two years of the 


schools’ operation.  


There will be scheduled trainings for the board at least two times per year. Potential members of the 


board will be required to obtain a fingerprint clearance card prior to their term and read and sign 


documents certifying they understand their duties and responsibilities as board members and will 


comply with Open Meeting Law.    


Key members of the Board have participated in training related to governance with the Arizona Charter 


Schools Association. AZACS is committed to continuing its membership with the Association and to 


participate in trainings that will enhance the Corporate Board’s operations, improve school 


management and improve outcomes for students. The AZACS board will also seek out available trainings 


through the Arizona State Board for Charter Schools, and the Arizona Department of Education.  


The Board President will be responsible for ensuring all board members receive a policy 


manual/handbook and other written materials explaining their duties and responsibilities.  The Board 


President will organize and facilitate an orientation for new members prior to their term. Training on 


Open Meeting Law will be a requirement. This training will be facilitated by AZACS legal representative 


and statutory agent who has expertise in Open Meeting Law and laws related to charter schools. There 


will be two scheduled yearly trainings, one in the fall and one in the spring, to ensure the board is up to 


speed on best practices in the areas of education, autism research, laws pertaining to charter schools, 


finance and operations.    
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Resources for Training Board 


The founding board members have excellent relationships with organizations in the autism community 


such as the Southwest Autism Research and Resource Center (SARRC), one of the leading institutions in 


the southwest for autism research and services, as well as Autism Speaks, a national awareness and 


research organization. The Board President will engage members of organizations such as these to 


present to the board on best practices for educating and improving outcomes for children with autism 


and related disorders. In addition, board members have close ties with other successful non-profit 


organization that also run successful schools. These organizations include Chicanos por la Causa, 


Friendly House and United Cerebral Palsy (UCP). Many of the leaders of these non-profits are on the 


AZACS Advisory Council and can offer support and training as needed.     


Compliance with Open Meeting Law 


The Corporate Board, also serving as the school’s Governing Body, will abide by all open meeting laws as 


required by A.R.S. § 38-431.01-431.09 and A.R.S. § 38-431.02(A) (1) through (4). Open Meeting Law is 


being practiced by current board members and will be a requirement for all new members. Current 


members have participated in training on the rules related to Open Meeting laws and new members will 


receive training prior to their term. AZACS will maintain a five to seven member board and its members 


understand that a majority constitutes a quorum. Board members will only discuss agenda items and 


board business at legally convened meetings. Meeting announcements will be placed in a public location 


at the AZACS facility once that is available, and agendas will be posted at least 24 hours before a 


meeting. Additionally, meeting announcements and agendas will be posted in a conspicuous place on 


the school website, as per A.R.S. §38- 431.02 .  
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B.3 Management and Operations 


Arizona Autism Charter Schools (AZACS) Corporate Board currently has seven members who will 


transition to become the school’s Governing Body upon approval by the Charter Board. The Corporate 


Board will serve full fiduciary responsibilities as the holder(s) of the charter contract. The Board of 


Directors will entrust the management of AZACS to the Executive Director to provide necessary 


expertise in the field of autism and ensure program of instruction meets state standards.  


The Executive Director of AZACS will comply with all applicable statutes including but not limited to 


Arizona Department of Education policies, School Board policies, policy for open, public meetings and all 


other state and federal applicable requirements. 


Policies and Procedures 


The Board will continue to develop the mission, vision and values of the charter school as well as policies 


to accomplish the same. The Executive Director of AZACS will make recommendations to the Board, but 


primarily be responsible for the implementation of Board adopted policies and as such will develop 


procedures for implementation. All procedures must be in accordance with the mission, vision and 


values outlined by the Board. Some of the Corporate Board’s main duties include: 


 Developing and promoting school’s mission and vision 


 Setting and adopting policies to ensure school’s mission is accomplished   


 Reviewing financial reports and meeting minutes at least on a quarterly basis to ensure that 


appropriate legal and financial procedures are being implemented and make any necessary 


recommendations 


 Hiring and evaluating the Executive Director and setting salary 


 Making final approval decisions on school personnel recommendations made by Executive 


Director 


 Providing recommendations for trainings and professional development for schools executive 


staff and board members 


 Marketing and promoting the school in the community and for enrollment purposes 


 Setting fundraising goals and participating in development plan to bring available private and 


public funding to the school. 
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Key Oversight Responsibilities Related to Instruction, Operational Services & Policies and Procedures 


The table below indicates key areas of instruction and operational services and who will be responsible 


for oversight. The table also delineates the roles and responsibilities regarding setting policies and 


procedures. 


 Board of 
Directors  


Executive 
Director (ED) 


Curr/ABA 
Sup. 
Consultant 


Curr. 
Director 


Bus & Oper. 
Manager 


Contrct. 
Financial 
Services 


Tchrs 


Policies & 
Procedures 


X-Adopts 
Policies &  
Oversees 
Procedures 


Recommends 
Policies & 
Develops 
Procedures 


Policy & 
Procedure 
Recommen-
dations to 
ED 


Policy & 
Procedure 
Recommen-
dations to 
ED 


Policy & 
Procedure 
Recommen-
dations to 
ED 


Policy & 
Procedure 
Recommen-
dations to 
ED 


 


Instruction 
 


X X X X   X 


Curriculum/ 
Assessment 


X X X X   X 


Staff 
Development 


X X X X    


Financial 
Management 


X X   X X  


Contracted 
Services 


X X X (Spch, OT 
only) 


X (Spch, OT 
only) 


X X  


Personnel 
 


X X X X X   


Grants 
Management 


X X   X X  


SAIS 
 


X X   X X  


 


Roles and Responsibilities of School Staff 


The AZACS Board of Directors will oversee the Executive Director. The Executive Director will make 


personnel recommendations for the positions of Curriculum and ABA supervisor, Curriculum Director, 


Teachers and Paraprofessionals. The Executive Director will oversee the Curriculum/ABA Program 


Supervisor and Curriculum Director, who will be in charge of educational programs, instruction and staff 


training and development. The Executive Director will take the lead in ensuring the school’s mission and 


vision are being implemented on a daily basis and with each and every school activity. The Curriculum 


Supervisor and Curriculum Director will work with the Executive Director to develop school routines, 


programs and procedures to ensure the highest quality program in alignment with Arizona state 


standards and delivered via Applied Behavior Analysis (ABA). This executive team will ensure that all 


staff remains up to date on cutting edge best practices in the field of autism education to ensure state 


standards are accessible to all students. The Executive Director will interact with parents and the 


community and will organize and collaborate with school committees.  
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The Executive Director will also make a personnel recommendation to the board for the position of 


Business and Operations Manager. The Business and Operations Manager will assist the Executive 


Director to develop the budget and also maintain the annual budget. He or she will oversee purchasing, 


manage student enrollment and attendance and also handle any incidents related to the school facility. 


The Administrative Assistant and part-time Custodian will report to the Business and Operations 


Manager. 


 


Executive Director: 


Purpose: Serves as the school’s chief administrator; recommends policy development to the Governing 


Board; develops procedures to implement Board policies; works with the Director of Curriculum to 


develop academic programs and activities for students and staff; works with the Business Manager to 


create and oversee budgets; ensures the school remains in compliance with all authorizer, state, and 


federal rules and regulations. 


School Culture: Serves in a manner that promotes the educational development of each student and 


professional development of each staff member; promotes a positive working and learning 


environment; ensures that entire school focus is on the achievements of Autistic students; ensures staff 


have proper support to accomplish duties. 


Planning: Develops and leads plans to ensure that procedures and schedules are implemented to carry 


out the total school program; ensures that the school programs are compatible with the legal, financial, 


and organizational structure of the school system; leads the Governing Board in annual strategic 


planning to identify annual objectives for instructional and extracurricular activities and organizational 


development. 


Coordination: coordinates the input of the ABA Supervisor and the Curriculum Director to ensure 


consistent direction to staff; collaborates with the Board President to ensure effective Board meetings. 


Human Resources: directly or indirectly supervises all school personnel, directly oversees the Curriculum 


Director and Business Manager; works with Business Manager to develop employee benefits, makes 


final recommendations for hiring to the Governing Board; ensures that professional development 


activities are regularly available to staff. 


Community: develops community partnerships, ensures use of community resources, cooperates with 


the community in the use of school facilities; interprets the school program to the community; ensures 


compliance with open meeting regulations; leads marketing efforts; ensures appropriate orientation for 


new students, their families, and new staff. 
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Critical Skills 
  
• Knowledge and communication skills to be a champion and an advocate for each and every student 


and to instill the same in all school personnel   


• Capable of identifying with families and students with autism and meeting the needs of this specific 


population 


• Ability to connect with professionals in the field of autism and engage top professionals to bring their 
talents and experience to the school 
• History of researching best practices and guiding professional development for teachers and staff 


• Experience with financial management 


• Culturally competent with experience working with students and families of various cultural 
backgrounds (bilingual and bicultural in Spanish and English) 
• Track record of community outreach 
• Experience in creating marketing and promotion plans 
• Master’s degree in Education or related field  
 
 
Curriculum ABA Supervisor/Consultant (part-time) 
 


 Serve as an expert consultant on Applied Behavior Analysis methodologies 


 Doctorate level Board Certified Behavior Analyst (BCBA-D) level consultant in the field of autism 
and research related to best practices in autism education 


 Work with curriculum director to ensure all programs of instruction are aligned Arizona 
Common Core Standards and with evidence-based strategies for autism 


 Conduct evaluations of students requiring a School Psychologist 


 Conduct teacher and staff trainings as needed 
 
Critical Skills 


 Doctoral level expertise in Applied Behavior Analysis  (ABA) with at least five years of experience 
implementing this methodology in educational settings for students with autism 


 Leadership skills in the area of staff development, ABA training and autism research 


 Proven track record of improving outcomes for students with autism 
 
Director of Curriculum, Board Certified Behavior Analyst (BCBA) 
 


 Reports to Executive Director 


 Oversees teachers and paraprofessionals/teacher’s aides 


 Responsible for leading curriculum committees in the areas of reading, writing, math, science 


and social studies 


 Responsible for short and long term instructional plans in all academic areas 


 Oversees and manages Individual Education Plans (IEPs) for all students 


 Ensures that IEP goals are aligned with state standards and appropriate given a student’s 


abilities 


 Oversees mandated state tests, AIMS and AIMS-A, as well as other assessments used for 


students with disabilities including but not limited to ABLLS and VB-MAPP testing.  
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 Conducts group training for teachers, paraprofessionals and new employees 


 Conducts one on one coaching sessions for teachers and paraprofessionals 


 Performs new child evaluations 


 Conducts parent trainings 


 Observes teachers and students on a regular basis to ensure quality programing 


 Ensures instruction is data driven  


 Bi-weekly data analysis and ABA program review for each child with lead teacher 


 Prepare Behavioral Plans on a case-by-case basis for students when necessary 


 Conducts teacher evaluations and performance evaluations for the paraprofessional staff (data 


collection of teacher performance) 


 Works with speech and occupational therapists to ensure all students goals are aligned and 


ensure any prescriptive instructions are followed through by classroom staff 


 


Critical Skills 
  
• Ability to be a champion and an advocate for each and every student and to instill the same in all 


school personnel   


• Capable of identifying with families and students with autism and meeting the needs of this specific 


population 


• At least three years of experience in Applied Behavior Analysis (ABA) 
• History of researching best practices and guiding professional development for teachers and staff 


• Experience with effectively collecting data via ABA programs of instruction and analyzing data to 


produce measurable results for students 


• Ability to effectively evaluate teachers and create professional development goals  


• A Master’s level Board Certified Behavior Analyst (BCBA) 


 


Teachers 


 


 Responsible for working with Curriculum Director and Curriculum Committees to create long 


term plans of instruction in the areas of reading, writing, math science and social studies that 


are in line with AZACS’ program of instruction and aligned with Arizona Common Core Standards 


 Write and implement individualized ABA lesson plans that are data-driven 


 Regularly analyze student data to ensure students are making progress; make modifications and 


adjustments based on data 


 Coordinate with Director of Curriculum to oversees paraprofessionals/teacher’s aides 


 Assist with training paraprofessionals  


 Conduct formative and summative assessment based on the ABA model 


 Prepare students for mandated state tests AIMS and AIMS-A as well as other assessments used 


for students with disabilities including but not limited to ABLLS and VB-MAPP testing.  


 Participate in teacher trainings and individual coaching sessions and be fully committed to 


professional development 
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 Effectively communicate with parents and provide clear feedback in report cards and other 


written communications 


 Must be excited to work in a collaborative teaching environment focused on educating students 


with autism  


 Meet state/federal requirements for Highly Qualified 


 
Critical Skills 
 


 Be Highly Qualified in compliance with No Child Left Behind regulations which include: 


*Bachelor’s Degree 


*Arizona Special Education Certificate; intern, provisional, reciprocal or standard 


*And one of the following: Pass the Elementary Education subject knowledge AEPA exam, pass 


the Early Childhood subject knowledge AEPA exam, an out-of-state reciprocal exam or rubric for 


Highly Qualified Teachers, minimum of 100 points on AZ HOUSSE for veteran teachers returning 


to the profession in Elementary Education or minimum of 100 points on the AZ HOUSSE for 


Special Education Teachers elementary content 


 Experience and passion for working with children with autism 


 Experience in Applied Behavior Analysis including data collections and analysis 


 Willingness to work on collaborative teaching environment 


 


Paraprofessionals/ Teachers’ Aides 


 


 Participate in training in ABA teaching strategies and any other coaching and training as directed 


by Curriculum Director and Executive Director 


 Work one on one and in small groups with students 


 Maintain student binders with relevant teaching programs/lessons and data 


 Follow through with lesson plans as directed by teacher  


 Implement strategies as directed by Speech Therapists and Occupational Therapists 


 Help with daily communication logs to parents 


 Assist with any other functions as directed by classroom teacher and executive staff 


 
Critical Skills 
 


 Be Highly Qualified in compliance with No Child Left Behind regulations which include: 
*Secondary Diploma or GED 
*And one of the following: Hold an associate’s degree or higher, complete two years of college 
education or a passing score on ADE-approved assessment 


 Preference will be given to college students working toward a degree in special education, 
Applied Behavior Analysis, speech pathology, occupational therapy or related field 


 Able to take direction and follow through with tasks 


 Must have a passion for working with students with autism and do everything possible to help 


these students achieve their full potential 
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 Must be excited to work in a collaborative teaching environment focused on educating students 


with autism  


 Bilingual preferred but not required 


 


PARTNERSHIPS TO RECRUIT TEACHERS AND PARAPROFESSIONALS  


 


AZACS is in the process of developing collaborations with certification programs for Board Certified 


Behavior Analysts (BCBAs) at Arizona State University, the University of Arizona and Northern Arizona 


University.  Students seeking their BCBA typically already have bachelors or master’s degree in 


education or a related special education field and are receiving training in delivering instruction via 


Applied Behavior Analysis. In order to fulfill the program requirements, students must complete 


approximately 1,500 hours of supervised field work experience. Field work must be supervised by a 


masters level or doctorate level BCBA. AZACS plans to partner with these universities to offer the 


supervised field work experience and in turn, create a pool of potential teachers and paraprofessionals 


for the school. Upon charter approval, AZACS will seek to formalize these partnerships with Board 


Certified Behavior Analyst programs at ASU, U of A and NAU. 


 


Business and Operations Manager 


• Makes recommendations to Executive Director regarding Policies and Procedures related to financial 


management of the school 


• Directs and manages day-to-day office systems, including mail, fax, phone, email, photocopying and 


program databases 


• Serves as the main contact person for business contracted services for SAIS reporting and 


management, Title grant management, payroll and other back-office functions 


• Oversees daily attendance and calls or directs administrative assistant to call homes of unexcused 


children 


• Serves as a primary point of direct administrative contact and liaison with other business offices and 


individuals ensuring or delegating appropriate responses and or actions are taken by relevant person or 


persons. 


• Maintains renewal contracts, professional resume book and fingerprint card documentation for 


teachers 


• Prepares and reviews new teacher hire packets 


• Oversees and manages all health insurance and other benefit plans 


• Maintains relationship with insurance providers 


• Provides information to faculty and staff regarding benefits and insurance coverage 


• Places orders for textbooks, classroom and office supplies, etc. from the approved budget and 


maintains separation of duties in regards to purchasing 


• Supervises contracted janitorial and facilities maintenance services 
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Critical Skills 
  
• Working knowledge of bookkeeping techniques and procedures 


• Skilled in accounting and financial management 


• Proficient in computer programs for word processing, spreadsheets and data base management 


• Ability to work independently with minimal supervision 


• High attention to detail and accuracy 


• Ability to manage multiple projects and multi-task  


 


Administrative Assistant (School Secretary) 


 


• Answers telephones and greets visitors 


• Maintains daily attendance and calls homes of unexcused children 


• Requests records for incoming students 


• Sets up permanent records for any new students who enroll in school 


• Provides support for Business and Operations Manager and Executive Director 


• Maintain School Master Calendar 


• Maintains scheduling for Staff Development, Parent Training, Outreach Program Registration, School 


Tours, and Student Evaluations 


• Assists in coordination of meetings 


• Prepares and sends out records of transferring students at the end of the school year and upon 


request of other schools 


• Assists teachers as needed 


 


 
Critical Skills 
  
• Working knowledge of computer programs such as Word, Excel and SAIS reporting software 


• Excellent phone skills and communication skills 


• Experience working in an educational setting 


• Experience in providing customer service to families affected by a disability 
• High attention to detail and accuracy 


• Ability to manage multiple projects and multi-task  


 


 


Finance/Human Resources/Payroll/Grant Management (contracted services) 


 


 Plans are to outsource to Diamond Financial Management 


 Provide full service accounting services including payroll 


 Provide services for SAIS reporting and reconciliation as well as  


 Entitlement grant writing and management  


 Other “back-office” duties as needed 
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Critical Skills 


 Vast experience in the financial management of charter schools 


 Proven track record of providing financial services to charter schools in a cost-effective manner 


 Willingness to work with AZACS internal staff 


 


 


Speech Language Pathologist (contracted service) 
 
• Provides Speech Therapy services to students, in compliance with their IEP. 
• Provides support to Curriculum Director with regard to the IEP process for Speech Therapy Services. 
• Collaborates with classroom teachers and paraprofessionals to ensure speech strategies are 
incorporated in daily lessons 
• Incorporates ABA strategies in speech therapy programs 
 
Critical Skills 
 


 Certified by the state of Arizona in Speech Pathology 


 A track record of success in working with students with autism 


 Ability to work cooperatively delivering speech therapy services in a school setting 
 
Occupational Therapist (contracted service) 
 
• Provides Occupational Therapy services to students, in compliance with their IEP. 
• Provides support to Curriculum Director with regard to the IEP process for Occupational Therapy 
Services. 
• Collaborates with classroom teachers and paraprofessionals to ensure occupational therapy strategies 
are used to help students access the curriculum and daily lessons 
• Incorporates ABA strategies in occupational therapy programs 


 


Critical Skills 
 


 Certified by the state of Arizona in Occupational Therapy 


 A track record of success in working with students with autism 


 Ability to work cooperatively delivering speech therapy services in a school setting 
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B.3.2 Contracted Services 


The Arizona Autism Charter School (AZACS) will use contractors in the areas of special education 


services, financial services and legal services. The AZACS Board and executive team will oversee these 


services and ensure all contractors are following rules and regulations as set forth by the Arizona 


Department of Education and the AZACS Board of Directors. 


Special Education Contracted Services 


The target population for AZACS are students on the autism spectrum, therefore, it is expected that 


most students entering the school will be affected by autism. As mentioned in the Target Population 


Section, this is assumption is based on the enrollment patterns and tendencies at other charter schools 


around the country focused on serving children with autism.  


Most special education service needs at AZACS will be provided by staff. The Curriculum and ABA 


Supervisor will be a doctoral level school psychologist with extensive experience conducting evaluations 


and services in school settings for students with a variety of special needs. All teachers will be certified 


in special education and will be equipped and trained to teach children with autism as well as other 


special needs. 


The special education areas not covered by full‐time staff will be Speech and Occupational Therapy. 


Because deficiencies in communication skills are core symptoms of autism, it is safe to assume that most 


students will require Speech Therapy services. Most students with autism also have deficiencies in self‐


help skills which are typically addressed by Occupational Therapy. Although AZACS plans to eventually 


have full‐time therapists on staff to provide Speech and Occupational Therapy services, it is more cost‐


effective to hire contractors during the first few years of operations. These providers will ensure 


students are receiving speech and occupational therapy as outlined in students Individualized Education 


Plans (IEPs). 


AZACS has budgeted the following for contracted Speech and Occupational Services: 


 Year 1, $95,000  


 Year 2, $97,850 


 Year 3, $100,786 


The dollar amounts above are based on a quote from Integrated Education Services (IES).  AZACS 


researched a several providers of special education services and plans to use Integrated Education 


Services as this company comes highly recommended by leaders in the charter school community who 


are currently using this company to provide excellent services to special education students.  


Professional Qualifications for Speech Therapist: 


 Certified by the state of Arizona in Speech Pathology 


 A track record of success in working with students with autism 


 Ability to work cooperatively delivering speech therapy services in a school setting 
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Professional Qualifications for Occupational Therapist:  
 
 


 


 Certified by the state of Arizona in Occupational Therapy 


 A track record of success in working with students with autism 


 Ability to work cooperatively delivering speech therapy services in a school setting 
 


Financial Services 


AZACS plans to hire Diamond Financial Solutions to provide full service accounting services including 


payroll. In addition Diamond Financial will provide services for SAIS reporting and reconciliation as well 


as entitlement grants writing and management. Diamond Financial Solutions comes highly 


recommended by the Arizona Charter Schools Association and has many years of experience in the 


financial management of charter schools. AZACS believes that these services will be handled in a more 


cost‐effective manner by hiring an experienced company such as Diamond Financial Solutions. AZACS 


has obtained a quote totaling $33,000 for financial services from Diamond Financial Solutions. The 


breakdown is the following: 


 Full service accounting (including payroll)  $25,000 


 SAIS reporting/reconciliation                    $5,000 


 Grant writing/management (Entitlements)    $3,000 


Professional Qualifications: 


 At least five years of experience in successfully providing cost‐effective financial services to 


charter schools.   


 Founder, Michelle Diamond, was the Director of Finance for the Arizona Charter School Board 


for five years, giving her first‐hand knowledge in compliance and accountability requirements. 


 Ability and willingness to council AZACS Board of Directors during school’s start‐up phase at no 


cost.  


Legal Services 


AZACS has been working with attorney Leo Condos of the Condos Law Office for establishing itself as a 


corporation and attaining non‐profit status. Mr. Condos has over 15 years of experience working in all 


legal matters related to charter schools and comes highly recommended by members of the AZACS 


board as well as leaders in the charter school community. Condos Law Office has been generously 


donating its services during the planning and start‐up of the school. AZACS has budgeted about $7,000 


per year, for a total of $21,000, in legal fees during the first three years of operation. This is included in 


budget line item titled AIS. Attorney Leo Condos estimates this dollar amount should cover any legal 


expenses during the first three years of operation. 


Professional Qualifications: 
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 Licensed to practice law in the state of Arizona 


 Over 15 years of experience in charter school law and non‐profit law 


 Ability and willingness council AZACS Board of Directors during start‐up phase at no cost.  





















ARTICLES OF INCORPORATION 
 


OF 
  


ARIZONA AUTISM CHARTER SCHOOLS, INC.. 
(An Arizona Non-Profit Corporation) 


 
______________________________________________________________________________ 
                                                                                                                                                 


 
ARTICLE I  –  NAME 


 
The name of this Non-Profit Corporation is ARIZONA AUTISM CHARTER SCHOOLS, 
INC. 
 


 
ARTICLE II  –  PURPOSE 


 
 Section 1. General Purpose.  This Corporation is organized for the purpose of conducting 
any or all lawful business for which non-profit corporations may be incorporated under the laws 
of Arizona, as they are amended from time to time. 
 
 Section 2.  Specific Purpose and Character of Affairs.  The specific purpose of the 
corporation shall be to organize and operate a public charter school or charter schools within the 
State of Arizona which primarily provide an exemplary school for students with Autism and 
related disorders that uses evidence based strategies and Applied Behavior Analysis strategies 
which have been proven to be most effective with autism and similar behaviors in order to help 
those students achieve their full potential and all acts incidental thereto. 
 
 Section 3.  Tax Exempt Status.  The corporation is organized only for charitable, 
religious, educational and scientific purposes as defined in Section 501(c)(3) of the Internal 
Revenue Code of 1986, as amended, including distributions to organizations that qualify as 
exempt under that Section 501(c)(3) and specifically for the purpose of operating a school.  
Regardless of other provisions of these Articles of Incorporation, the corporation shall not carry 
on any activities not permitted for a corporation exempt from federal income tax under Section 
501(c)(3) of the Internal Revenue Code of 1986, as amended, or for a corporation, contributions 
to which are deductible under Section 170(c)(2) of the Internal Revenue Code of 1986, or the 
corresponding provision of future United States Internal Revenue Laws.  No substantial part of 
the corporation’s activities shall be to carry on propaganda or attempt to influence legislation, 
nor shall the corporation participate in any political campaign for any candidate for public office, 
including the publishing or distribution of statements. 
 
 
 







 
 
 


ARTICLE III  –  INITIAL BUSINESS AND PRINCIPAL OFFICE 
 
 The Corporation initially intends to conduct the business of owning and operating a 
charter school in the State of Arizona.  The initial address of the primary office of the 
Corporation shall be 16174 W. Glenrosa Ave., Goodyear, Arizona 85395. 
 
 
    ARTICLE IV  –  STATUTORY AGENT 
 
 The name and address of the initial statutory agent of the corporation is: 


 
Leonidas G. Condos, Esq. 


1820 East Ray Road 
Chandler, Arizona 85225 


 
 


ARTICLE V  –  BOARD OF DIRECTORS 
   
 The Board of Directors shall be responsible for the governance and operation of the 
Corporation.  The initial board shall consist of five (5) members namely:   
 


Diana Diaz 
16174 W. Glenrosa Avenue 


Goodyear, AZ 85395 
 


Leo Valdez 
1702 E. Highland Ave. 


Suite 301 
Phoenix, AZ 85016 


 
Ron Harrison 


16174 W. Glenrosa Avenue 
Goodyear, AZ 85395 


 
Gregory Torrez 


1010 E. Washington Street 
Phoenix, Az. 85034 


 
Josephine Torrez 


1801 E. Adams St. 
Phoenix, AZ 85034 


 
Mary McEvilly-Hernandez 







11335 W. Primrose Dr. 
Avondale, AZ 85392 


    
 Following the organizational meeting of the corporation, the number of directors and the 
time and manner of their election shall be fixed by the Bylaws.  
     
 


ARTICLE VI  –  INCORPORATORS 
 
 The name and address of the incorporator is:   
 


Leonidas G. Condos 
1820 East Ray Road 


Chandler, Arizona 85225 
 
 
 
 All powers, duties and responsibilities of the incorporation shall cease at the time of 
delivery of these Articles of Incorporation to the Arizona Corporation Commission for filing. 
 
 
 


ARTICLE VII  –  DISSOLUTION 
 
 Upon the dissolution of the corporation, the Board of Directors shall, after paying or 
making provision for the payment of all of the liabilities of the corporation, dispose of all of its 
assets exclusively for the purposes of the corporation in such manner, or to such organizations 
organized and operated exclusively for charitable, educational, religious, or scientific purpose as 
shall at the time qualify as an exempt organization or organizations under Section 501(c)(3) of 
the Internal Revenue Code of 1986, as amended (or the corresponding provisions of any future 
United States Internal Revenue Laws) , as the Board of Directors shall determine.  Any such 
assets not disposed of shall be disposed of by the Superior Court of the county in which the 
principal office of the corporation is then located, exclusively for such purpose or to such 
organization or organizations, as such Court shall determine, which are organized and operated 
exclusively for such purpose. 
 


ARTICLE VIII  –  INDEMNIFICATION 
 
 The corporation shall indemnify any person identified in the Arizona Revised Statutes as 
entitled to indemnification and as provided in the Bylaws of the corporation or by agreement. 
 
 
 
 


ARTICLE IX  –  DIRECTOR LIABILITY 







A director of this corporation shall not be personally liable to the corporation or its 
members for monetary damages for breach of fiduciary duty as a director except for gross 
negligence or intentional wrongful acts.  This article shall not eliminate or limit the liability of a 
director for any conduct described in the Arizona Revised Statutes dealing with non-profit 
corporations.  Any repeal or modification of this article shall not increase the liability of a 
director of the corporation arising out of acts or omissions occurring before the repeal or 
modification becomes effective.    
 
 


ARTICLE X  –  DISCRIMINATION NOT PERMITTED 
 
 In rendering its functions and in exercising its purposes, the corporation shall not practice 
or permit discrimination on the basis of sex, age, race, national origin, religion or physical 
handicap or disability. 
     






































































 
AZACS 


Meeting Of The Founding Board of Directors of ARIZONA AUTISM CHARTER SCHOOLS, INC.  
Thursday, March 8, 2012 5:30 PM 


4745 North 7th St., Suite 140, Phoenix, AZ  85014-3674 
 


____________________MINUTES_____________________ 


Present was: 
 


Diana Diaz 
Ron Harrison 
Gregory E. Torrez 
Josephine M. Torrez 
Mary McEvilly-Hernandez 
PER CONFERENCE CALL: Leo Valdez 


 
Absent was: 
  Leonidas G. Condos 
 


1) Welcome and Attendance 
The meeting was called to order.  It was determined that a quorum was present either in person or by proxy or by 
conference call and the meeting could conduct business. 
 


2) Approval of minutes from board meeting on 2/16/2012 
Diana Diaz calls to review the minutes and asks if there is a motion to approve.  Gregory Torrez motions to 
approve the minutes.  Mary Hernandez seconded the motion.  The motion passed unanimously. 
 


3) Resolution of intent to apply for a charter. 
Diana Diaz reports that we are working hard on Charter Application and making good headway.  Right now Ron 
Harrison and Diana Diaz are working on the governance section of the application.  Next they will work on the 
budget.  Diana informs that the board needs to vote, agree and submit minutes as proof of Intent to apply for 
charter.  Diana Diaz asks if there is a motion of intent to apply to the state board for the Autism charter school?  
Ron Harrison motions to intent to apply to state for the Autism charter school.  Mary Hernandez seconded the 
motion.  The motion passed unanimously. 
Follow-Up: 
Josephine Torrez needs to provide a letter of the motion of intent to apply to state for Autism Charter School.  Ron 
Harrison will get examples to Josephine a.s.a.p. 
 


4) Proposal to add Dr. Joseph Gentry to the board. 
Diana Diaz gave a brief background on Dr. Gentry.  Dr Gentry’s team agreed to work pro-bono during phase 1, 
application process.  Diana Diaz offered the Gentry Team the 1st right of refusal to bid for the ABA Contracted 
position for AZACS.  Greg Torrez clarified it is the 1st right of refusal at a fair market rate.  Diana Diaz explained as 
of this point, we would just like to make members of the board and to help with the application.  Once that is done 
we will create a ‘memo of understanding’.  Ron Harrison commented we will vote for them to be on board for now.  
Once the school is running Dr. Gentry will be on the ‘advisory board’ and possibly have one of his team working at 
the school, if they are hired.  Diana Diaz asks if there is a motion to add Dr. Joseph Gentry and Sara Gentry and 
Gary Burgess, as a team with one vote, to our founding board?  Ron Harrison motions to add the team as 1 vote to 
the founding board.  Mary Hernandez seconded the motion.  The motion passed unanimously. 
 


5) Discussion on start-up budget and funding sources. 
Diana Diaz conferenced (call) in Mr. Leo Valdez at 6:15 pm.  Mr. Leo Valdez is the financial expert for the AZACS 
team.   
 
 
 







a) Proof of funds for application, Review South Florida Autism Charter Budget as reference, 
Identify people to meet with in next two weeks about funding. 
Diana Diaz working on securing grants.  By last week of May we need to provide proof of funds, start up 
money, thoughts Leo?  Leo Valdez asked of the money was for operations or facilities?  Diana explained that 
the operations costs would be covered by the ‘per pupil funding’, so the immediate funds needed would be for 
facilities.  Leo Valdez suggested structuring and facilitating fundraising events other than personal donors.  
Diana Diaz explained there is no time for fundraising now.  As far as the grants for start up there are two being 
worked on now for 30,000 and 200,000.  Leo asked when the funds are needed by?   Diana Clarified that 
‘proof of funds’ is needed by May 2012.  Leo asked if a letter can be provided from his foundation stating that 
they would be funding us.  Leo will speak to his board to discuss the amount.  Diana asked everyone for 
contacts to discuss fundraising.  Leo asked to meet with few members of azacs board to discuss financial 
plans, strategies.  Diana will call to set meeting.  Diana asked Gregory contact Danny Ortega of NCLR to 
discuss financial possibilities, would like to find out if they have ever funded a school for autism.  Greg Torrez 
explained that NCLR funding is for building charters, funding facilities; he will set a meeting with Mr. Ortega.  
Greg Torrez asked about SAARC.  Diana Diaz explained that they would not be willing to help us.  Greg Torrez 
suggested contacting their donors.  Diana Diaz will contact Lisa Glow to discuss her knowledge of that 
information and possibility of her helping maybe being an advisory board member.  Ron Harrison clarified 
that the money and grant money is not needed now; the letter of intent to show proof of funds is needed 
a.s.a.p.  To show financial credibility.  Greg Torrez suggested that there are many affluent citizens in our 
community who have children with autism.  We need to contact for support.  Greg suggested having a 
reception to inform the public of our intent, at reception share the vision of the charter school and have them 
donate or sign a letter of intent.  Diana explained that the application needs letter of intent and or bank 
statements as proof of funds.  Greg Torrez asked Diana to get clarification of the type of letter of intent 
needed. Diana Diaz discussed the need to investigate Phoenix Union High School District for leasing buildings 
and the cost, needs to be in the budget.  Greg Torrez will get in contact with Dr. Scribner to discuss space 
availability and leasing fee.  Diana presented Florida Autism Charter example of ‘opening student enrollment’ 
chart.  She suggested the need to have about 6 classrooms, 9 students per room, 1 room for occupational 
therapy, 1 room for one on one work, 1 room for operations and an office; About 10-12 rooms total.  Greg 
Torrez suggested preparing collaterals for a professional presentation for all our meetings with community.  
Diana Diaz emphasized we need every effort to get everything done in a timely manner and turned in on time.  
Once the application is complete we can receive grant monies.   
Follow-Up: 
Diana will contact Lisa Glow and set meeting with Leo Valdez.  Josephine and Greg will contact Dr Scribner 
and Danny Ortega to set up meetings.   
 


6) Announcements, Upcoming meetings and events.   
Finance meeting at Charter Association office on 3/21, 10:30am-12:00pm:  a specialist will meet with our team 
one on one, giving us information for start up money and what we need.  Diana asked who was available to attend.  
Greg and Josephine Torrez will attend with Diana Diaz and Ron Harrison.   


 
7) Adjournment. 


Diana Diaz asks if there is a motion to adjourn the meeting at 7 pm.  Josephine Torrez motions to adjourn 
meeting.  Mary Hernandez seconded the motion.  The motion passed unanimously. 
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B.1 Applicant Organization 


 


Organization’s History 


Arizona Autism Charter Schools, Inc. (AZACS) was organized as a non‐profit corporation in 
February 2012 by Diana Diaz, Ron Harrison, Gregory Torrez, Josephine Torrez, Mary McEvilly‐
Hernandez and Leo Valdez. In March of 2012, Joseph Gentry, Ph.D., BCBA‐D was added as a 
board member. This is a newly formed organization with no other current operations. AZACS’s 
articles of incorporation have been filed with the Arizona Corporation Commission as well as the 
amendment to add Joseph Gentry as part of the initial directors.  
 
The initial members of this board came together because they all have children or family 
members affected by Autism Spectrum Disorders (ASD) and have faced many challenges in 
obtaining a high quality education for their loved ones on the autism spectrum. This group is 
united by their unwavering desire to improve the educational options for children with autism in 
Arizona by creating a school that will serve as a model for best practices in educating this 
growing sector of our population. According to the latest Center for Disease Control and 
Prevention (CDC) statistics, the rate of autism cases in Arizona is higher than in most other parts 
of the nation with one in every 64 children affected by this disorder in our state.  
 
This board possesses expertise in educating children with autism and in implementing best 
practices in schools. In addition, the AZACS team has the leadership skills, knowledge of business 
and finance, entrepreneurial expertise and community outreach background to successfully 
operate a school and ensure its sustainability. The board shares a commitment and history in 
advocating for children with autism and has joined forces to create a high‐quality educational 
option for these students. 
 
Diana Díaz serves as the board President and Authorized Representative for the charter school. 
As the mother of a child with autism and activist in the autism community, Diana is well aware 
of the gaps in services for children with autism and their families and is committed to offering 
solutions to the Phoenix metro community by offering a high quality education for this 
population.  
 
Currently, Diana is a Senior Communication Strategist specializing in the Hispanic Market for Salt 
River Project (SRP). As a member of SRP's corporate communications team, Diana is committed 
to delivering top quality information to SRP's Hispanic customers. Her duties include overseeing 
all Spanish language communications pieces, creating original, culturally competent materials, 
as well as implementing short and long term communications strategies to engage SRP's Latino 
customer base. Diana can also be seen weekly on Telemundo, where she serves as a guest 
reporter delivering news segments on energy efficiency and community resources. In addition, 
Diana is also a spokesperson for SRP with English language media outlets and in the community. 
Prior to joining SRP, she served as Communications Director and Public Information Officer for 
the Arizona Lottery. 
 


Diana possesses a unique combination of experience in broadcast media, public relations, and 
education. In 1999, she came to the Phoenix market to serve as Univision 33's lead anchor and 
reporter focusing on education and medical news. Beginning in 2003, she began freelance 
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reporting for the Telemundo Network and producing Spanish medical segments for the Mayo 
Clinic, which were released across Latin America by CNN Español. 


As the mother of two children, one of which is diagnosed with autism, Diana has also been an 
advocate and resource for the Hispanic community affected by autism. From 2007 to 2009, she 
served as Hispanic Community Relations Strategist for the Southwest Autism Research & 
Resource Center (SARRC). In this role, she brought autism awareness to the forefront of the 
Hispanic Community by working with Univision television and radio to produce weekly news 
segments on this widespread developmental disability. In October of 2009, Diana was 
recognized with an Emmy nomination for her news reports on autism. While working at SARRC, 
Diana conducted multiple trainings to teach educators about the “red flags” of autism and 
strategies to connect parents to early intervention services. Today, Diana continues work as a 
volunteer advocate helping further SARRC's Hispanic outreach efforts.  


This year, Diana was approached by the leadership of the non‐profit Pima Partnership, to help 
promote the launch of their new charter school, Arizona Collegiate High School. Diana 
developed and executed a successful media campaign that helped promote the school and fill it 
to capacity in its first year. 


Also this year, Diana received  a “Spotlight” recognition at Valle del Sol's Profiles of Success 
event. In 2008, she was recognized as one of Arizona's “40 Hispanic Leaders Under 40” by the 
Arizona Hispanic Chamber of Commerce and is part of Valle Del Sol's Hispanic Leadership 
Institute's 2008 Alumni class. 


Although Diana has had many professional experiences in media and public relations, she is an 
educator at heart. In 1991 she graduated with a Master's degree in Education from The 
Claremont Graduate University in California and served the community as a bilingual school 
teacher from 1991 to 1998. Her goal is to use her professional and personal experience to open 
an exemplary charter school focused on meeting the needs of children with autism. Diana’s 
work in the autism community has led her to work with the most renowned professionals in the 
field of autism in Arizona. Now many of those experts are part of the AZACS founding team, 
advisory council and circle of friends and are at the board’s disposal for consultation and 
support. 
 
Once the charter is approved, Diana will continue to promote AZACS and continue to serve as 
lead founder and Board President. She will use her experience in serving families affected by 
autism, strategic planning skills she has acquired in the corporate business sector and marketing 
and promotion skills to lead the AZACS team in delivering the best possible education for 
children with autism. Diana has been the key leader in assembling the team of community 
leaders and autism education experts that has become the AZACS Corporate Board and she will 
continue to build and lead the team that will operate the school. Diana’s most important role 
will be to ensure the school has all the resources it needs to run efficiently so that the team of 
experts can impart the best education possible for this special population. Diana will use all the 
resources at her disposal including the Arizona Charter Schools Association and mentors in the 
charter school community as well as the autism service provider community. Her love and 
passion for helping students with autism achieve their full potential through a high‐quality 
education will create a positive and invigorating school culture that will place students with 
autism first.  
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Joseph Gentry, Ph.D., BCBA‐D serves as a Director on the AZACS board. He is one of the key 
founding members and brings a wealth of expertise to the team by serving as the board’s main 
educational and autism consultant. Dr. Gentry obtained his doctoral degree from Illinois State 
University, specializing in developmental disabilities. He has expertise in the areas of 
assessment, consultation and behavioral therapies and the implementation of those practices in 
educational settings. He completed his pre and post‐doctoral fellowships at The May Institute in 
Massachusetts, where he served as an educational and behavioral consultant, providing 
comprehensive, evidence‐based services to children and adults with autism, brain injury, mental 
retardation and other childhood disabilities. 


Dr. Gentry has been working with children with cognitive disabilities such as autism, ADHD, 
anxiety and other behavioral challenges for the past 9 years and has presented his research 
nationally on topics related to Applied Behavior Analysis (ABA), social skills and Autism Spectrum 
Disorders (ASD). As a certified school psychologist, Dr. Gentry has extensive knowledge of 
Individual Education Plans (IEPs) and the IEP process, assessment of student strengths and 
deficits and the ability to assess the learning environment.  


He also holds a Board Certification in Behavioral Analysis (BCBA) and uses applied behavior 
analytic methodologies (ABA) to teach positive behaviors to children with autism and other 
cognitive disabilities in school settings.    


Once the charter is approved, Joseph will transition to the school’s executive team, serving as 
Curriculum and ABA Supervisor/Consultant to ensure curriculum strategies are optimal for 
students at AZACS. 


Leo Valdez serves as a Director on the board. Leo is Senior Vice President and the 
manager for the Phoenix office of the investment banking firm Hutchinson, Shockey, 
Erley & Co. He has over 20 years of experience in municipal finance in Arizona and the 
southwest, including extensive experience in industrial development authority bonds, 
sales tax (excise tax) revenue bonds, infrastructure finance, school districts, multi‐
family housing, single‐family housing, hospitals, and special needs revenue bonds. Leo 
also has experience with rating agency and insurance company presentations. Prior to 
working in the investment banking industry, Leo worked for the United States 
Department of Agriculture. He was a specialist loan officer under the Business & 
Industry Loan Note Guarantee Program in Washington D.C. and later became the Chief 
for the program in the State of Arizona. He still implements government programs to 
assist issuers and companies obtain financing in the form of government loan 
guarantees and grants. He holds a Bachelor of Science degree in Agriculture Business 
from New Mexico State University and a Master of Science degree in Finance from 
American University, Washington, D.C. He is a board member of the Arizona Lottery 
Commission, a former board member of the Southwest Autism Research and Resource 
Center (SARRC) and a current board member of the United Cerebral Palsy (UCP).  


Leo has been a long‐time advocate for children with disabilities and is the father of a 
deceased daughter with autism. He has dedicated himself to improving the life of 
children with autism in his daughter’s honor. In 2008 he received a Profiles of Success 
award from the non‐profit Valle del Sol for his role in passing legislation that requires 
insurance companies to cover autism related treatments and therapies. Leo is well 
aware of the struggles parents face when trying to improve the educational 
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opportunities for their children with autism and is a committed member of this board, 
offering his expertise in the area of finance, acquisition of grants and business 
administration. 


Leo has been instrumental in providing his financial expertise to create the start‐up 
and three‐year operational budgets for AZACS. Once the charter is approved, Leo will 
remain on the board to assist in all aspects of the financial aspects of AZACS.  


Mary McEvilly‐Hernandez serves as Vice President of the AZACS board. She has had 
over 30 years of experience in Hispanic media, public relations and community 
outreach. Her most recent title was General Manager of Univision Radio and as such, 
operated one of the most successful media conglomerates in the Phoenix market. As 
the mother of a 20‐year‐old son with autism, Mary is well aware of the challenges 
faced by families living with this condition, especially when trying to advocate for a 
better education for their children. Her love and passion for helping underserved 
communities have led her to champion many initiatives that have raised needed funds 
for charitable causes. She is a former board member of the Southwest Autism 
Research and Resource Center (SARRC) and has received numerous accolades for her 
role in promoting the Arizona Walk for Autism since 2009. Her desire to give families a 
better educational option for children with autism has led her to join the AZACS board 
and use her community outreach and media expertise to advance the board’s mission. 


Upon charter approval, Mary will remain on the board and will use her expertise in 
media and promotion to help promote AZACS in the community and to prospective 
families.    


Gregory Torrez serves as a Director on the AZACS board. He brings to the board an expertise in 
business and community involvement. He and his family have a long and rich history of 
involvement in the local community. The foundation of his business experience has its roots 
with one of his current businesses, Azteca Wedding Plaza. Azteca is a family owned and 
operated enterprise with its beginnings in the 1940’s, operating in the heart of downtown 
Phoenix where it still does business today.  


 
In addition, Gregory is a supporter of Phoenix Sky Harbor International Airport and the 
surrounding community that it serves. He recognized the vital role that this facility plays in the 
economic engine of America's 6th largest city. Gregory has been instrumental in the 
transformation of Sky Harbor from a single terminal hub to a three terminal national destination 
for international flights, commerce and shipping. He served as Founding Chairman of the 
Support Sky Harbor Coalition and is also a partner in Paradies Phoenix Joint Venture, which 
operates retail stores and transportation businesses at Phoenix Sky Harbor International Airport. 
 
Gregory has combined his years of experience as a working employee, active manager and 
owner and partner in his business ventures to develop skills and expertise that have been an 
asset not only to his businesses but to the community. He uses this wealth of knowledge and 
experience to promote positive change in local educational organizations, neighborhoods, 
nonprofit and business organizations. He has spearheaded many programs that have been 
powerful assets in educating, training and empowering groups of children to better their lives 
and realize their dreams. He currently serves on seven other Boards around the Valley but his 
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work on the AZACS board is near and dear to his heart due to his first grandchild being born with 
autism. His personal experience with his grandson helped Gregory understand the need for 
more champions on behalf of children with autism and their education.  His decision to be a part 
of the AZACS Board and founding team was without question. 
 
When the charter is approved, Gregory will remain on the board of directors and use his 
expertise in business management and community engagement to ensure the success and 
financial sustainability of AZACS.  
 
Ron Harrison serves as Treasurer of the AZACS board. He possesses a unique combination of 
experience in corporate environments, promotion of non‐profits and small business planning 
and administration. Over the last 19 years, he has been a creative leader at Salt River Project 
(SRP) having managed hundreds of video and on‐line communications projects to promote SRP 
programs and services. In addition to his full‐time work at SRP, Ron also runs an independent 
production company providing services for small businesses and non‐profits. Ron also manages 
investment properties via his own property management company. He holds an MBA in 
Business Management earned in 2005 from Western International University and has won 
several awards including two Emmy Awards for his documentary projects featuring the legacy of 
the Theodore Roosevelt Dam. In addition, he has received several Telly awards for promotional 
videos, commercials and Public Service Announcements. 
 


In the last few years, Ron has been touched by autism through his step‐son, and has become 
familiar with the challenges parents face in advocating for the education of their autistic 
children. He is eager to use his business and communications background to launch a charter 
school for children and families living with autism. 


Ron will remain on the board upon charter approval. He will use his expertise in small business 
management to assist the AZACS board and founding team in making sound financial decisions 
that promote the economic well‐being of the school.  


Josephine Torrez serves as secretary of the AZACS board. She brings a wide‐range of experience 
in managing, consulting and educating.  Josephine began her professional career in 1985, 
working in her family’s business, Azteca Wedding Plaza (AWP).  At the age of 13, she was already 
mastering her customer service skills and successfully built and managed a strong customer data 
base.  In 1995, she was one of the youngest managers at the family business and managed two 
divisions and a team of 15 employees.  As a single mother, Josephine was working full time and 
pursuing a Bachelor’s Degree in Education at ASU as a full time student.  In the summer of 2000, 
she graduated from ASU's College of Education and remained a manager at AWP.   


Josephine started Universal Consulting Services, L.L.C in 2007, planning and coordinating many 
weddings, company events and facilitating several customer service training classes.  In 2010, 
Josephine left AWP and pursued her passion in working with children at Lowell Elementary 
School in Phoenix.  During this time she also began her part‐time career as a habilitation 
specialist for Arcadia Health Care.  Josephine provides services for her 18 year old nephew with 
autism, teaching him the necessary skills to be a productive citizen.  This experience has given 
Josephine extensive insight into the challenges faced by individuals with autism, which has 
motivated her to obtain training in best practices for individuals with this condition.  
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Currently, Josephine works with her father Gregory Torrez in their consulting firm, Torrez 
International L.L.C. This branch of their family business helps privately owned companies 
contribute to the betterment of our communities. Josephine’s attention to detail and 
organizational skills have been an invaluable asset to the AZACS board. 


All board members have been trained in the AZACS mission, vision, instructional 
programs, roles and responsibilities as board members and Open Meeting Laws. 
Members of the founding team have also participated in the Arizona Charter Schools 
Association Charter Starter Program, which has given invaluable instruction on 
appropriate governance for charter schools. 
 
Upon charter approval, Josephine will remain on the board and continue to lend her 
expertise in data base management and small business administration.    
 
Collectively, the AZACS board of directors has made it a priority to create a public 
charter school with a focus on children with autism and to offer parents an 
educational option that is currently not available in our state. A 2008 report 
commissioned by the U.S. Office of Special Education Programs and authored by the National 
Association of State Directors of Special Education says that at that time, there were at least 20 
other charter schools in 13 states focused on children with autism. AZACS has researched some 
of these schools including South Florida Autism Charter School, New York Center for Autism 
Charter School, Foundation School for Autism in Texas, Autism Academy of Learning in Ohio, 
Spectrum Charter School in Pennsylvania and Lionsgate Academy in Minnesota. This report 
reflects a growing trend in the charter school movement that is recognizing the need 
for high quality charter schools with a focus on children with autism. AZACS’ research 
confirms that schools that are grounded in Applied Behavior Analysis methodologies 
are in high demand by parents of children with autism.  
 
AZACS is committed to bringing this valuable option to the state of Arizona and to give 
parents of children with autism the opportunity for school choice. Our organization 
and school’s mission is to educate children with autism using best‐practices and to 
help these students reach their full potential to become fulfilled, contributing 
members of our community.  
 
AZACS has secured the services of the Condos Law Office, PLC to ensure compliance with non‐
profit law and obtainment of 501 (c) 3 status. AZACS received approval of its Articles of 
Incorporation from the Arizona Corporation Commission in February 2012. AZACS is a non‐profit 
corporation with the initial purpose of promoting education and social welfare by forming and 
maintaining a charter school to benefit, improve, and educate the youth of Arizona. AZACS is in 
the process of obtaining an Employer Identification Number. The application to the Internal 
Revenue Service for 501(c) 3 status for AZACS will be submitted along with payment to the U.S. 
Treasury. AZACS will also file Form 1023, Application for Recognition of Exemption Under 
Section 501(c)(3) along with Form 2848, Power of Attorney and Declaration of Representative, 
in order to claim Tax‐exempt status. 
 
Role and Responsibility of the Organization 
 
The Corporate Board of Arizona Autism Charter Schools, Inc. will serve a leadership role in 
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ensuring the organization’s mission and vision are upheld in all decision making and will be the 
governing body for the charter school. The organization is newly formed and has no existing 
operations. The Principals of the AZACS board have not been involved in the operations of any 
current or prior charter school. In addition, this applicant organization has no subsidiary 
relationship to any other organizations. 
 
All board members are required to attend board meetings and contribute to the decision 
making processes that will further AZACS’ mission. Roles and responsibilities based on member 
titles (i.e., president, secretary, etc.) are explained in detail in the by‐laws. The permanent 
governing board of Arizona Autism Charter Schools, Inc. will be responsible for the charter 
school’s operations, policies, and performance. The Board will act to assure compliance with 
Arizona Charter School Law, the Sponsor’s written policies, and the terms of the Charter entered 
into between the Board and the Sponsor. The board is ultimately responsible for all organization 
activities and governing responsibilities for the school(s) it is authorized to operate. AZACS is 
working hard to establish itself as a non‐profit high‐quality educational institution focused on 
meeting the needs of students with autism.   All meetings will be conducted in accordance with 
the Arizona Open Meeting Law. 
 
Establishing Additional Principles 
 
AZACS Board Members will continuously be seeking and identifying potential additional board 
members that can contribute by providing expertise and resources to ensure the corporation 
complies with its charter and moves its mission forward. In general Board Members shall serve 
without compensation. The method for selecting members of the Board of Directors is designed 
to place those persons on the Board who are qualified in terms of training, education, and 
experience, and who are also those persons having utmost credibility and respect. The members 
shall reflect the diversity of the community and be qualified in terms of training, education, and 
experience.  
 
Per the bylaws, the board will always have at least seven members. The AZACS board currently 
has seven members therefore it will transition to function as the school governing board once 
the charter is approved in January of 2013.  The Board Members shall serve staggered terms of 
three (3) years.  If a vacancy occurs, the vacancy will be filled by the Board of Directors for the 
unexpired portion of the term. The Board of Directors will begin the election process as soon as 
possible and begin to identify potential new members from the Advisory Council, parents and 
community.  
 
The current members of this board have varied professional backgrounds and experiences in the 
fields necessary to get the Arizona Autism Charter School off the ground and operating in a way 
that is consistent with excellent best practices for children with autism. The members of this 
board are united in their passion to improve the quality of life for children with autism by 
offering them an exceptional education. As vacancies occur on the board remaining members 
will seek to fill them with individuals committed to the education of children with autism. 


Reporting Structure and Organizational Chart 
 
 The Corporate Board will serve full fiduciary responsibilities as the holder(s) of the charter 
contract but will entrust the day to day management of AZACS to the Executive Director. The 
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Executive Director will oversee school staff and provide policy consistent with the school’s 
mission and will set policies which ensure the school’s programs and operations are aligned with 
the charter school contract. 
 


The Executive Director will be responsible for overseeing the work of the school’s education 


team which will include a Curriculum and ABA Supervisor/Consultant and a Curriculum Director. 


The Curriculum and ABA Supervisor/Consultant will be a board certified doctorate level expert in 


Applied Behavior Analysis (BCBA‐D) and will collaborate with the Curriculum Director, a Master’s 


level Board Certified Behavior Analyst (BCBA) to ensure the school’s curriculum is in line with 


Applied Behavior Analysis (ABA) methodologies and best practices for students with autism. The 


Curriculum and ABA Supervisor/Consultant will be hired as a part‐time consultant while the 


Curriculum Director will be at the school full time. Teachers, Paraprofessionals and the 


contracted Speech and Occupational Therapists will report to the Curriculum Director.  


On the business side of the school, the Executive Director will oversee the work of the Business 


and Operations Manager who will be responsible for school budgets, student records and daily 


facilities management. The Business and Operations Manager will be the main contact for 


Diamond Financial Services, the contractor AZACS plans to hire to manage attendance reporting 


through the SAIS system, Title grant management, payroll services and other “back office” 


responsibilities. An Administrative Assistant and a part‐time Custodian will also report to the 


Business and Operations Manager.   


The organizational structure will remain the same in years two and three with the exception of 


an additional teacher being added each year as well as two paraprofessionals being added each 


year. 


AZACS Three Year Organizational Chart 
 
 


Administrative 
Assistant


AIS Services Custodial 
Maintenance 


Corporate Governing Board


Executive Director 


Curriculum and ABA 
Supervisor Consultant 


Business and 
Operations Manager 


Curriculum Director, 
BCBA 


Teachers  ParaprofessionalSpeech/OT  
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C.2 Advertising and Promotion 


Advertising, marketing and promotion are areas of strength for the AZACS founding team as three of its 


board members have significant backgrounds in this area and are currently working as professionals in 


this field. In addition, lead founder Diana Diaz has successfully helped other charter schools with their 


public relations campaigns securing earned media with local TV and radio outlets.  


Promotion for the Arizona Autism Charter Schools would begin as soon as the charter is approved in 


January of 2013. The AZACS team would write and disseminate a Press Release announcing the approval 


of the first public charter school in the state of Arizona with a focus on children with autism. The team 


has extensive contacts with both Spanish and English local media outlets such as Univision TV and Radio, 


Telemundo, KTVK Channel 3, CBS 5, FOX 10, 12 News, AZ Central, ABC 15, Prensa Hispana and La Voz.  


In addition, the founding board members and team have extensive ties in the autism community. The 


Press Release announcing the approval of the charter would also be released to all Arizona autism 


service providers, support groups and the AZACS data base of interested families which is already has 


more than 200 names. Some of the Autism service providers include: 


1) Southwest Autism Research and Resource Center (SARRC) 


2) Autism Speaks, local and national chapters 


3) The Autism Society of America 


4) The Arizona Autism Coalition 


5) Arizona Autism United 


6) Grupo de Apoyo para Latinos con Autismo (GALA), a Spanish language support group 


7) Grupo de Apoyo para Niños Especiales (GANE), another Spanish language support group 


8) East Valley Autism Network (EVAN) 


9) Center for Autism and Related Disorders (CARD) 


10) The Melmed Center, Developmental pediatricians specializing in autism  


The AZACS team has already secured the domain name, AZ Autism Charter Schools for a website. As 


soon as the charter is approved, the website will be made live. All press releases, media appearances 


and presentations will direct interested families to the AZACS website for detailed information and 


preliminary interest forms that will capture the parties contact information. These families will be added 


to the data base of interested families. Because many families in our target population may not have 


internet access, we will also have a dedicated bilingual phone line to receive messages from interested 


families. All web design work and related web services have been and will continue to be donated by 


board members who have an expertise in this area.     


Plans to Attract Parents and Students to the School 


The student enrollment goal in the first year is 81 students by the first week of August, 2013. This 


number will increase by one class size or nine students each year for years two and three. The dollar 


amount budgeted for marketing is $4,000 during the start‐up phase which will be used primarily for 


printed collateral materials such as brochures and flyers. This dollar amount is minimal because board 
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members and the founding team will donate their time, expertise and supplies to promote the school 


until enrollment goals are met the first year. The following timeline outlines the advertising and 


promotion plan for the start‐up phase to ensure the maximum enrollment of 81 students in year one. 


 


Timeline  Strategy  Outcomes  Responsible  Cost 


January 2013 
(after Charter 
approval) 


AZACS website 
goes live with 
detailed 
information about 
school and 
founding team. 


All interested parties 
and prospective 
families will have a 
place to find detailed 
information on AZACS. 
Website will capture 
names of interested 
families to receive 
monthly e‐newsletter. 


Board Member Ron 
Harrison and 
School Director  


Time and website 
production will 
be donated.  


 
January 2013 


 
 
 
 
 
 
 
 
 


 
 
January 2013 


 
Launch social 
media campaign 
with a Facebook 
page and YouTube 
video 
 
 
 
 
 
 
 
Write and 
disseminate Press 
Release 
announcing 
approval of First 
Arizona Charter 
School with Focus 
on Children with 
Autism to all local 
and national media 
contacts. 


 
Autism community is 
aware of new 
educational option for 
students with autism 
and a “buzz” is 
created throughout 
the online autism 
community. 
 
 
 
 
Based on experience 
in promoting other 
charter schools and 
autism services, 
AZACS anticipates 
Press Release will 
generate dozens of 
media calls. Board 
members will be 
“media trained” by 
lead founder to 
respond to press and 
appear in interviews. 


 
Board Member Ron 
Harrison and 
School Director 
 
 
 
 
 
 
 
 
 
Board 
members/Founding 
Team/School 
Director 


 
Time to manage 
social media 
campaign will be 
donated by 
school director 
and board 
members. Video 
production will 
be donated by  
Ron Harrison 
Television. 
 
Donated, time, 
mileage and 
supplies.  


 
January‐March 
2013 
 
 


 
Distribute Press 
Release and 
brochures to all 
Autism Service 


 
AZACS will at least 
double data base of 
prospective students 
from 200 to 400.  Goal 


 
Board 
members/Founding 
Team/School 
Director 


 
Donated time for 
brochure design 
and press release 
writing and 
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April 2013 


Providers in 
Arizona. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Produce and 
distribute a 30 
second Public 
Service 
Announcement 
(PSA) for Radio and 
TV in honor of 
Autism Awareness 
Month and 
introducing the 
AZACS school. 
 


of 25 enrollment 
applications by March 
2013. 
 
 
 
 
 
 
 
 
 
 
 
 
 
More traffic to the 
AZACS website. More 
names are captured 
for data base of 
interested families. 
Greater awareness of 
AZACS in autism 
community. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Board 
members/Founding 
Team/School 
Director 


distribution. 
$3,500 for 
printing services 
brochures, 
enrollment forms 
and mailing costs 
(estimate given 
by 
Famouspress.net 
and based on 
1,000 brochures 
and copy fees for 
300 enrollment 
application 
forms) 
 
Cost of PSA 
production 
donated by Ron 
Harrison 
Television. 
Distribution of 
PSA donated by 
board members. 


 
April 2013 


 
Visit autism 
support groups 
and service 
providers to give 
presentations on 
school and talk to 
perspective 
parents. 


 
Enroll 25 more 
students by the end of 
April 2013 for a total 
of 50. 


 
Board 
members/Founding 
Team/School 
Director 


 
Time and mileage 
donated by board 
members and 
founding team. 


         


May 2013  Hold a press 
conference at 
school site to 
continue to 
generate media 
interest. Use press 
conference to 
announce an open 
house event.  


Greater community 
awareness of new 
education option for 
students with autism 
and location of school. 
At least 100 families 
and service providers 
register for open 
house.  


Board 
members/Founding 
Team/School 
Director 


Time and mileage 
donated by board 
members and 
founding team. 
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June 2013  Hold an open 
house event for 
enrolled and 
prospective 
families. 


Open house facilitates 
25 new enrollments 
for a total of 75.  


Board 
members/Founding 
Team/School 
Director 


$500 for 
refreshments and 
signage. 


 
June 2013 


 
Follow up phone 
calls and letters to 
enrolled families. 


 
Make sure enrolled 
students are still 
committed to 
attending AZACS. 


 
Board 
members/Founding 
Team/School 
Director 


 
Time donated. 


 
June 2013 


 
Continue outreach 
to Autism support 
groups and service 
providers. 


 
At least 6 new 
enrollments to fill 
school to its capacity 
of 81 students. If 
more than 81 
enrollment 
applications are 
received, lottery held 
at end of June. Any 
students not selected 
through lottery get 
put on a waiting list.  


 
Board 
members/Founding 
Team/School 
Director 


 
Time and mileage 
donated.  


 
July‐August 
2013 


 
Continue with 
follow up phone 
calls and letters to 
enrolled families. 


 
Make sure students 
are still committed to 
attending school on 
the first day. 


 
Board 
members/Founding 
Team/School 
Director 


 
Time, mileage 
and supplies 
donated by 
founding team. 


         


 


Advertising and Promotion in Years Two and Three 


AZACS will continue to engage the community in the same fashion for years two and three in order to fill 


the additional nine spots each year that will be available to students. Throughout the year, at least on a 


monthly basis, the AZACS leadership team and board members will make presentations to other autism 


service providers and support groups and continue to acquire names of students for the data base of 


interested families. In addition, in October of 2013 the AZACS leadership team will promote the school 


at the Arizona Walk Now for Autism Speaks, the largest autism awareness and fundraising event 


drawing more than 100,000 families affected by autism in the Phoenix metro area. The event includes a 


resource fair. AZACS plans to rent a booth at this event at a cost of $300. The goal would be to acquire 


at least 300 names for our data base of interested families.  


AZACS plans to spend approximately $5,000 on marketing in promotion in yr. 1, $6,000 in yr. 2 and 


$7,000 in yr. 3. A portion of the funds will be spent on collateral materials such as brochures, flyers and 
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packets to continue to promote the school. This estimate is based on quotes from Famouspress.net, a 


low‐cost online printing source. Yearly budget amounts will also cover expenses for website updates and 


open house events.  


Fair and Equitable Enrollment Procedures 


AZACS will enroll all eligible students in grades K‐5 who submit a timely application unless the number of 


applications exceeds the capacity of a program, class, grade level or building per ARS§15‐184.  


Applications will be accepted starting January 2013 once the charter is approved, through the end of 


February 2013. If more than 81 applications are received by the end February of 2013, a lottery will be 


held to select the 81 students who will attend the school. Students who are not selected through the 


lottery process will be put on a waitlist. If less than 81 students seek enrollment by the end of February 


2013, then students will be enrolled on a first come, first serve basis until the number of enrolled 


students reaches 81. The same procedure will be take place in years two and three with the enrollment 


period occurring from early January to the end of February. If more applications are received than the 


available slots, then a lottery will be held to select students who will be admitted.  


AZACS shall not limit admission based on ethnicity, national origin, gender, income level, disabling 


condition, proficiency in the English language or athletic ability per ARS§15‐184. 


Enrollment Packet Documents 


Families wishing to enroll their students shall receive an Enrollment Packet in either English or Spanish. 
Some of the documents included that parents or guardians will be required to fill out will be: 


 Student Registration Form 


 Emergency Form 


 Health Record Form 


 Medical Information Form 


 Primary Home Language Other Than English Form 


 Authorization Form for Student Records 


 Request for Release of Student Records Form  


 Attendance Policy 


 Dress Code Policy 


 Photo and Media Release Form 


In addition, parents will be required to provide the school with the student’s Immunization Record, Birth 
Certificate, withdrawal slip form their previous school and a copy of their current Individual Education 
Plan (IEP) if applicable.   
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C.3 Personnel 


Arizona Autism Charter Schools (AZACS) will recruit top level, experienced professionals in the field of 


autism education to provide leadership in implementing the specialized programs of instruction that will 


be offered at the school. Some of these very experienced professionals have already been identified and 


are eager to join the AZCS team. In addition, AZACS will recruit individuals who are newer in the field of 


autism education, but have a passion and desire to serve this population.  This team of professionals will 


be charged with implementing the specialized education programs at AZACS as well as managing the 


schools day-to-day operations.  


Staffing Plan 


Executive Director: 


The Executive Director will report to the AZACS Board of Directors and will take the lead in ensuring that 


the school’s mission and vision are being implemented on a daily basis and with each and every school 


activity. The Executive Director will make hiring recommendations to the board regarding the 


Curriculum and ABA Supervisor/Consultant and the Curriculum Director. The Executive Director will 


work with these individuals to develop school routines, programs and procedures that ensure the 


highest quality program based on Applied Behavior Analysis (ABA). This executive team will ensure all 


staff remains up to date on cutting edge best practices in the field of autism education. The Executive 


Director will interact with parents and the community and will organize and collaborate with school 


committees. The Executive Director will also oversee the Business and Operations Manager, who will 


provide the daily financial management of the school, work with contracted services for payroll, SAIS 


management and Title grant management. The following describes in more detail the duties and 


responsibilities of the Executive Director:  


Purpose: Serves as the school’s chief administrator; recommends policy development to the Governing 


Board; develops procedures to implement Board policies; works with the Director of Curriculum to 


develop academic programs and activities for students and staff; works with the Business Manager to 


create and oversee budgets; ensures the school remains in compliance with all authorizer, state, and 


federal rules and regulations. 


School Culture: Serves in a manner that promotes the educational development of each student and 


professional development of each staff member; promotes a positive working and learning 


environment; ensures that entire school focus is on the achievements of Autistic students; ensures staff 


have proper support to accomplish duties. 


Planning: Develops and leads plans to ensure that procedures and schedules are implemented to carry 


out the total school program; ensures that the school programs are compatible with the legal, financial, 


and organizational structure of the school system; leads the Governing Board in annual strategic 


planning to identify annual objectives for instructional and extracurricular activities and organizational 


development. 
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Coordination: coordinates the input of the ABA Supervisor and the Curriculum Director to ensure 


consistent direction to staff; collaborates with the Board President to ensure effective Board meetings. 


Human Resources: directly or indirectly supervises all school personnel, directly oversees the Curriculum 


Director and Business Manager; works with Business Manager to develop employee benefits, makes 


final recommendations for hiring to the Governing Board; ensures that professional development 


activities are regularly available to staff. 


Community: develops community partnerships, ensures use of community resources, cooperates with 


the community in the use of school facilities; interprets the school program to the community; ensures 


compliance with open meeting regulations; leads marketing efforts; ensures appropriate orientation for 


new students, their families, and new staff. 


Curriculum and ABA Supervisor/Consultant (half-time) 
 
The Curriculum Supervisor/Consultant will be the lead expert at AZACS in the area of curriculum 
development and implementation. This expert will be a doctoral level supervisor in the area of autism 
education and implementation of strategies that are aligned with Arizona Common Core Standards and 
are also grounded in Applied Behavior Analysis (ABA). The person holding this position will also be a 
School Psychologist and doctoral level Board Certified Behavior Analyst.  The Curriculum ABA 
Supervisor/Consultant will collaborate with the Curriculum Director to ensure all programs are leading 
students to mastery of academic skills.  
 
This is a high level supervisory position that has been designated as half time. The person holding this 
position will serve as a consistent consulting resource to the school working on site about 20 hours per 
week and collaborating with the Director of Curriculum who will be a full-time on-site employee directly 
supervising all ABA programs. The Curriculum and ABA Supervisor’s half time status and salary is 
reflected in the second line of the salaries section of the Three Year Operational Budget at .50 of 
$75,000 plus $3,750 in required contributions for a total of $41,250 in year 1. (Half time salary without 
required contributions is $37,500). The $37,500 half-time salary can also be seen in the second row of 
the salaries section in the Three Year Budget Assumptions.      
 


 Serve as an expert consultant on Applied Behavior Analysis methodologies 


 Expert level consultant in the field of autism and research related to best practices in autism 
education 


 Work with curriculum director to ensure all programs of instruction are aligned with state 
standards and evidence-based strategies for autism 


 Conduct evaluations of students requiring a School Psychologist 


 Conduct teacher and staff trainings as needed 
 


Director of Curriculum, Board Certified Behavior Analyst (BCBA) 
 
The Director of Curriculum will be responsible for supervising and training all instructional staff including 
teachers and paraprofessionals. Because this individual will be a Master’s level Board Certified Behavior 
Analyst (BCBA), she will be well versed in making state standards accessible to students and experienced 
in the correct implementation of Applied Behavior Analysis (ABA) teaching strategies. In addition, she 
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will work with a Ph.D. level BCBA consultant to ensure programs aligned with state standards and are 
executed to the highest degree of fidelity to ABA practices and in a manner which meet students’ 
individual needs. Data driven instruction will be guided by the Curriculum Director, who will implement 
school wide processes for gathering and analyzing data. She will be the leader in data-driven decision 
making. The Curriculum Director will work hand-in-hand with the Executive Director to promote a 
positive school culture that focuses on helping students with autism achieve their full potential. The 
AZACS Board has already identified an individual who has the training, credentials and experience to fill 
this role and is eager to join the AZACS team. The following describes in more detail the duties and 
responsibilities of the Curriculum Director: 
 
 


 Ensures that IEP goals are aligned with state standards and appropriate given a student’s 


abilities 


 Oversees teachers and paraprofessionals/teacher’s aides 


 Oversees mandated state testing (AIMS and AIMS-A) as well as other assessments used for 


students with disabilities including but not limited to ABLLS and VB-MAPP testing.  


 Conducts group training for teachers, paraprofessionals and new employees 


 Conducts one on one coaching sessions for teachers and paraprofessionals 


 Performs new child evaluations 


 Conducts parent trainings 


 Oversees and manages Individual Education Plans (IEPs) for all students 


 Observes teachers and students on a regular basis to ensure quality programing 


 Ensures instruction is data driven  


 Bi-weekly data analysis and ABA program review for each child with lead teacher 


 Prepare Behavioral Plans on a case-by-case basis for students when necessary 


 Conducts teacher evaluations and performance evaluations for the paraprofessional staff (data 


collection of teacher performance) 


 Works with speech and occupational therapists to ensure all students goals are aligned and 


ensure any prescriptive instructions are followed through by classroom staff 


 


 


Business and Operations Manager 


 


The Business and Operations Manager will report to the Executive Director and will be responsible for 


the financial and operational functions of the school. The principal duties for this position will include 


developing long and short term financial plans for the school, management of all aspects of the school’s 


finances and reporting all financial information to the Executive Director. This person will collaborate 


with the contract service provider who will handle payroll, SAIS management and Title grants 


management. The Business and Operations Manager will work to ensure that the school has the 


necessary revenue and resources to run effectively and with the highest degree of educational 


excellence. The following describes in more detail the duties and responsibilities of the Business and 


Operations Manager:  







Page 4 of 7 
C.3 Personnel-Revised Arizona Autism Charter Schools, Inc. 


 
• Makes recommendations to Executive Director regarding Policies and Procedures related to financial 


management of the school 


• Directs and manages day-to-day office systems, including mail, fax, phone, email, photocopying and 


program databases 


• Serves as the main contact person for business contracted services for SAIS reporting and 


management, Title grant management, payroll and other back-office functions 


• Oversees daily attendance and calls or directs administrative assistant to call homes of unexcused 


children 


• Serves as a primary point of direct administrative contact and liaison with other business offices and 


individuals ensuring or delegating appropriate responses and or actions are taken by relevant person or 


persons. 


• Maintains renewal contracts, professional resume book and fingerprint card documentation for 


teachers 


• Prepares and reviews new teacher hire packets 


• Oversees and manages all health insurance and other benefit plans 


• Maintains relationship with insurance providers 


• Provides information to faculty and staff regarding benefits and insurance coverage 


• Places orders for textbooks, classroom and office supplies, etc. from the approved budget and 


maintains separation of duties in regards to purchasing 


• Supervises contracted janitorial and facilities maintenance services 


 


 


Certified Special Education Teachers (Nine in Year 1, Ten in Year 2, Eleven in Year 3) 


Teachers will report directly to the Director of Curriculum but will also receive guidance and support 


from the Executive Director and the Curriculum and ABA Supervisor/Consultant. Teachers will have a 


strong passion for working with students with autism and this will be reflected in their dedication to the 


progress of each of their students. Each teacher will be responsible for writing Individual Education Plans 


(IEP’s) or Personalizes Education Plans (PEPs) for each of their students. In addition, teachers will write 


and implement customized lesson plans in the form of ABA programs for each student.  These lessons 


plans will give students access to the most rigorous curriculum possible while making any necessary 


adjustments and/or modifications based on their needs. AZACS will recruit certified special education 


teachers who have experience in working with students with autism and Applied Behavior Analysis 


(ABA) and are classified as Highly Qualified per No Child Left behind requirements. Teachers will work in 


conjunction with two highly trained paraprofessionals in each classroom who are also Highly Qualified 


per NCLB requirements.  The following describes in more detail the duties and responsibilities of AZACS 


teachers: 


 


 Oversees paraprofessionals/teacher’s aides 


 Assist with training paraprofessionals  
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 Write and implement individualized ABA lesson plans that are data-driven  


 Conduct formative and summative assessment based on state standards and the ABA model 


 Prepare students for mandated state testing (AIMS, AIMS-A) as well as other assessments used 


for students with disabilities including but not limited to ABLLS and VB-MAPP testing.  


 Participate teacher trainings and individual coaching sessions and be fully committed to 


professional development 


 Effectively communicate with parents and provide clear feedback in report cards and other 


written communications 


 Must be excited to work in a collaborative teaching environment focused on educating students 


with autism  


 


Paraprofessionals (18 in Year One, 20 in Year Two, 22 in Year Three) 


 Participate in training in ABA teaching strategies and any other coaching and training as directed 


by Curriculum Director and Executive Director 


 Work one on one and in small groups with students 


 Maintain student binders with relevant teaching programs and data 


 Follow through with lesson plans as directed by teacher  


 Implement strategies as directed by Speech Therapists and Occupational Therapists 


 Help with daily communication logs to parents 


 Assist with any other functions as directed by lead teacher and executive staff 


 Must have a passion for working with students with autism and do everything possible to help 


these students achieve their full potential. 


 Must be excited to work in a collaborative teaching environment focused on educating students 


with autism  


 


Recruitment 


 
Local and national recruitment strategies for certified teachers and other licensed personnel will include, 


but not be limited to, the AZACS website, web based employment advertisements, newspaper job 


postings, direct classroom presentations and participation in career fairs at colleges and universities 


recognized for their special education programs. Jobs will also be posted through the Arizona Charter 


Schools Association, Teach for America and through college and university placement offices. 


Advertisements will also be placed in publications by local and national autism service providers such as 


Autism Speaks, the Southwest Autism Research and Resource Center (SARRC) and the Arizona Autism 


Coalition. In addition, members of the AZACS Board are working to establish partnerships with programs 


for Board Certified Behavior Analysts (BCBAs) at Arizona State University, The University of Arizona and 


Northern Arizona University. These programs require practicum and allows for field work that is 


supervised by a doctoral level BCBA. AZACS will offer practicum opportunities at the school while 


increasing its pool of potential teacher and paraprofessionals.    
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Because this will be a pioneer school in Arizona, we anticipate we will be able to attract high level 


professionals with the credentials and experience to educate this special population. As mentioned 


previously, the Curriculum Director and Curriculum and ABA Supervisor have already been identified by 


the AZACS Board.  The recruitment period for the Business and Operations Manager, teachers and 


paraprofessional will begin as soon as the charter is approved in January of 2013. AZACS will aim to hire 


the Business and Operations Manager by March, and all nine certified lead teachers by May. 


Recruitment for future positions at AZACS will be advertised in a similar manner.  


 


 


Compensation and Benefits Plan 


 


Another tool that will be used to attract high-quality teachers and staff is a comprehensive 


compensation package offering competitive salaries with at least a 3% increase each year, health 


insurance and a 401k plan. AZACS has budgeted the following salaries for its key positions (these salaries 


are not inclusive of Employee Related Expenses). 


 


Executive Director     $72,000  


Curriculum & ABA Supervisor Consultant (half-time) $37,500 (.50 of $75,000)  


Curriculum Director      $55,000  


Special Education Teachers    $40,000  


Paraprofessionals     $20,000  


Business and Operations Manager   $50,000 


 


AZACS will offer a health insurance plan through JPET. Cost is $400 per month and AZACS will pay 50% of 


those costs for employees. AZACS will offer to contribute 2% of each employee’s salary into a 401k plan 


if employees wish to participate. Teachers will also be offered a $1,000 stipend for work to be done the 


summer prior to the opening of the school. 


 


Training 


One of the defining elements at AZACS is that teachers and paraprofessionals will be highly trained in 


Arizona state standards and Applied Behavior Analysis, as well as best practices in the field of autism 


education. We intend to hire certified teachers who already have experience in ABA and autism. The 


AZACS executive team will have a good idea of teachers’ strengths and areas of need through the 


interview process and will design the initial teacher training around those areas of need.  AZACS will 


conduct a one week intensive training prior to the school year, which will include didactic teaching by a 


doctoral level BCBA and hands on coaching in ABA teaching strategies. This intensive, hands on training 


will be conducted with students at different levels of the autism spectrum who will be attending the 


school. Paraprofessionals will also be a part of this one week intensive training. A key element of the 


teacher and paraprofessional training will be data collection and analysis.  


 







Page 7 of 7 
C.3 Personnel-Revised Arizona Autism Charter Schools, Inc. 


Training will be continued throughout the school year. Students will be released early one day every 


other week to allow time for professional development, data analysis and individual coaching with the 


Curriculum and ABA Supervisor and Director of Curriculum. 
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C.1 Facilities Acquisition 


The facility necessary to implement the program of instruction at the Arizona Autism Charter School 


(AZACS) requires nine classrooms to accommodate 81 students with nine students and three full-time 


staff members in each classroom. Because AZACS will have fewer students in each classroom than most 


schools, smaller classrooms ranging from 650 to 750 square feet can accommodate that number of 


students and staff. In addition, a classroom will be needed for pull-outs and one-on-one instruction and 


another room will be needed for therapies such as Occupational Therapy and Speech. For years two and 


three an additional classroom will be added to accommodate nine new students each year. A reception 


area, teacher workroom and multi-purpose room will also be needed to accommodate the range of 


activities at the school. Other space considerations include restroom facilities with at least two 


restrooms available for students and one restroom for staff. An ideal facility would be at least 8,000 to 


10,000 square feet.  This space would accommodate the students, staff and program of the school and 


would be in line with the recommended 100 square feet per student. An outdoor space with a 


playground, play equipment and picnic tables would be desirable for breaks during the school day and 


recess time. 


With the assistance of realtor Mark Stratz of Cassidy Turley BRE Commercial, AZACS located a 10,000 


square foot facility on 12th St. and Washington in central Phoenix that would meet the needs of the 


school and the program of instruction. The building was formerly used as a charter school and is 


currently zoned for use as a school. It is currently set up with 9 classrooms, a multipurpose room, five 


offices, a library, a computer lab and three sets of bathrooms. Two of the offices can be used as pull-out 


rooms for one-on-one and small group instruction and a third office can be used as an Occupational 


Therapy/Sensory Room. At least two of the classrooms are oversized and can be split into two 


classrooms to accommodate the additional students planned for years two and three. The facility 


currently has a large parking lot with 38 parking spaces. AZACS has engaged the owner/lessor who 


indicated he would be willing to take half of the parking lot to make a playground and would also be 


willing fence the playground area with no upfront costs to AZACS. The AZACS leadership team has 


toured the facility and has seen first-hand that it can accommodate the students and program proposed 


in this application.   


Costs:  The cost of fencing the playground and other minor tenant improvements is estimated at 


$10,000. Based on initial negotiations, these costs would be paid initially by the owner/lessor. AZACS 


would pay back these costs in year one, in two installments of $5,000 as reflected in the budget. There is 


an additional $10,000 planned in tenant improvements for years two and three to make building 


modifications that may be necessary to prepare two additional classrooms.  


The lease cost is $12 per square foot with an additional $2 per square foot covering utilities for a total of 


$14 per square foot including utilities. Even though the advertised price on the realtor flyer is $15 per 


square foot full service (covering utilities janitorial, trash and taxes), AZACS has entered into preliminary 


negotiations with the owner/lessor Virgil Berry of Berry Realty and has obtained an email note 


confirming he is willing to lease the property for $14 per square foot/full service including utilities. A 


copy of that email is below and will also be attached to the realtor flyer in the application materials. 
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The AZACS leadership team plans to use approximately 2,000 square feet during the start-up phase 


beginning June 2013 and the remainder of the facility starting the first week of July 2013. The landlord is 


willing to waive the security deposit and defer the cost the first month’s lease payment until August 


15th. There are $10,000 budgeted for tenant improvements. AZAC’s will make two $5,000 payments in 


its first year to reimburse lessor for these costs.   


In addition the AZACS start-up budget includes: 


 $1,500 for property and casualty insurance  


 $2,500 for liability insurance 


 $2,000 for utilities 


 $1,000 for fees and permits  (including $300 for City of Phoenix Fire and Safety 


inspection/permit, $250 for asbestos report, $200 for Maricopa County Health Dept. permit, 


$250 for misc. fees) Our intent is to work with the landlord to ensure any additional costs 


related to ensuring building compliance be included in our lease. 


Timeframe 


Plans are to enter into final negotiations and secure a contract for a facility in March of 2013, after the 


charter application has been approved in January. The owner/lessor would begin tenant improvements 


in March, after the contract has been finalized and signed. Tenant improvements would be completed 


by the end of May 2013. The AZACS team would begin using 2,000 square feet of the facility as office 


space and to meet with potential families in June of that year. AZACS would occupy the entire facility 


starting the first week of July of 2013, to begin furnishing the classrooms and to offer families tours.  The 


plan is to have the school furnished and ready for occupancy on or before July 29, 2013 when teachers 


are set to begin training. During training week, teachers will be given time to set up their rooms to 


ensure they are ready for students on the first day of school, August 5, 2013. 


Educational Occupancy 


 AZACS will ensure the facility is in compliance with all rules and regulations related to obtaining a 


Certificate of Educational Occupancy and will be prepared to coordinate all necessary inspections by the 


City of Phoenix such as Fire Department inspections for sprinklers and fire alarms and any other 


inspections deemed necessary. The AZACS team will also provide the architectural drawings of layout of 


space, proof of year built, and information on tenant improvements as required to obtain the certificate 


of educational occupancy. 


As previously mentioned, AZACS’ first choice facility on 12th St. and Washington was previously used as a 


charter school and will require minimal tenant improvements to accommodate the program of 


instruction outlined in this application and to obtain approval for educational occupancy. For the few 


tenant improvements that are necessary, such as building a playground and fencing outdoor spaces, 
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AZACS will work with the owner/lessor to hire a contractor who is very familiar with the necessary 


requirements to obtain approval for educational occupancy.  


Other Potential Facilities 


In the event the facility on 12th St. and Washington is not available at the time AZACS is ready to finalize 


arrangements for a facility, other potential facilities have been identified within the target area, which is 


within the Phoenix Union High School District. The facilities listed below would also accommodate the 


program of instruction and the students as outlined in this application. Details and pictures of these 


facilities are included with this section of the application. 


1) Broadway Commerce Center 


4001 and 4013 E. Broadway Rd., Phoenix 


Description: The Broadway Commerce Center is an office/flex industrial complex. The newly 


renovated suites range from 1,148 to 11,758 square feet. Lease rates range from $0.69 to $0.99 


GRS. There is excellent access to I-10 and US-60. 


 


2) Desert Sky Festival 


Southeast Corner of 75th Ave. and Thomas Rd., Phoenix 


Description: Retail Space available for use by a school. There is excellent monument and 


building signage available. Location has dense population and high traffic counts.    


 








C.4 Start-up Budget Assumptions


START-UP REVENUE Inception to August 1, 2013


Secured Funds - Loans $70,000 loan from Jose Diaz and Diana Diaz, AZACS Board President and Lead Founder, repayment 


of  funds will begin after year three and terms have been negotiated over  7 years at 3% interest. 


Expenditures


Administrative, Instruction & Support (AIS)


Start-Up 


Salaries


Executive Director Time will be donated during start-up phase.


Curriculum and ABA Supervisor Consultant Time will be donated during start-up phase.


Curriculum Director, BCBA Time will be donated during start-up phase.


Arizona Autism Charter Schools, Inc. (AZACS) has $70,000 in start-up funds at its disposal. These funds are based on a loan from Diana Diaz, lead 
founder and board president and her father Jose Diaz. Loan payments will not be due until after year three of operations to give the school an 
opportunity to accumulate revenues during its first three years to pay the loan. A letter specifying the specific loan agreement is included with the 
application. 
 
In addition, upon charter approval in January of 2013, AZACS will pursue an aggressive fundraising campaign to secure grants, charitable 
contributions and other donations to supplement start-up funds and operational costs. In particular, the AZACS board and executive  team will 
pursue technology grants it has already identified through its partnerships for student computers and other IT equipment. The AZACS board of 
directors has extensive experience in fundraising and has strong connections with various foundations such as the Arizona Foundation for 
Educational Advancement, the Helios Foundation and several autism related foundations.  
 
AZACS has a dedicated board and executive team that are open to donating time and resources as necessary for a successful start-up. This team has 
already donated countless hours to prepare throughout this application process and will continue to do so upon charter approval and during the 
start-up phase. There is no dollar amount attached to salaries during the start-up phase for Executive Director, Curriculum and ABA Supervisor 
Consultant or Curriculum Director as these individuals have agreed to donate their time to get the school up and running during start-up. Salaries for 
these individuals will begin in August 2013 and are reflected in the three-year operational budget. There are $9,900 budgeted for teacher stipends 
for work to be done during the start-up phase.   
 
Other budget assumptions are based on conservative quotes and estimates from vendors and research on other similarly sized charter schools and 
private schools serving children with autism. 
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Teachers-Special Education: $9,900 Hired by June of 2013. Regular salaries begin August 15, 2013. During start-up 9 teachers will be 


paid a $1,000 stipend. Total amount of $9,900 Includes 10% in taxes, FICA and workers 


compensation for each teacher ($100 per teacher stipend in ERE).


Paraprofessionals Time will be donated during start-up phase.


Business and Operations Manager Time will be donated during start-up phase.


Office Supplies (Paper, Postage, etc.): $1,500 The budgeted amount for office supplies, such as paper, postage, etc. is based on similar sized 


charter schools. Any additional amount needed will be donated by board and executive team.


Instructional Consumables: $4,500 The estimated costs to purchase  student notebooks/binders for data collection, paper, crayons, 


markers and other consumables for each classroom (9) is $500.


Membership Dues, Registrations, & Travel No budget during start-up phase. 


Contracted Services: AIS


The budgeted amount for Contracted Services (AIS) is based on quotes from Diamond Financial 


Services who will be providing accounting, payroll and SAIS services and the law firm of Leo Condos 


who will be providing legal services. Payments will be deferred until Sept. 2013.


Contracted Services: Special Education Payments for speech and OT services will be deferred until September, 2013.


Curriculum & Resource Materials: $13,500 Based on a quote from McGraw Hill-SRA to provide Language Arts and Math text books and 


resources for 9 classrooms grades K-5. Costs estimated at $1,500 per classroom.


Library Resources/Software No budget during start-up phase. 


SAIS Software: $5,000 The budgeted amount for SAIS software is based on a quote from School Master and includes on-


site training, installation and support.


Other No budget during start-up phase. 


Expenditures


Operations & Maintenance (O&M)


Start-Up 


Supplies: $1,000 Estimated cost for cleaning and maintenance supplies for our facility. Any additional amount 


needed for start-up will be donated by board members.


Marketing/Advertising: $4,000 The budgeted amount for Marketing & Advertising is based on a $3,500 quote from 


Famouspress.net to print brochures, pamphlets and other collateral. An additional $500 is 


earmarked to cover open house refreshments and expenses.


Contracted Services: O&M No budget during start-up phase. 
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Building Lease: $4,000 The cost of the lease is $12 per SF per year. We will be using approximately 2,000 SF during start-


up. The landlord is willing to waive the security deposits and differ the costs associated with 


modifying the facility.


Building & Improvements Payments on building improvements deferred until after August 15, 2013. None due at start-up.


Land & Improvements No budget during start-up phase. 


Fee/Permits: $1,000 Includes costs for local,  city fees and occupancy permits.  


Property/Casualty Insurance: $1,500 Average of quotes from CSIPros. & USI Insurance Services. Quote based on similar sized charter 


schools. 


Liability Insurance: $2,500 Average of quotes from CSIPros. & USI Insurance Services. Quote based on similar sized charter 


schools. 


Utilities (Electric, Gas, Water, Waste): $2,000 The budgeted amount for Utilities is based on quote from the Landlord that bases the costs at 


$2.00 per SF.


Phone/Communications/Internet Connectivity: 


$2,000


Based on bundle price quoted by Cox Business Verizon Wireless. Service to begin during start-up at 


the end of May for office use in June.


Student Furniture & Equipment: $7,000 Based on costs of similar sized charter schools to outfit schools with student furniture and 


equipment at start-up. $778 per classroom also based on quote from Mesa Public Schools Used 


Surplus facility.


Student Technology Equipment No budget during start-up phase. Will seek technology grants and donations upon approval. 


Program is not dependent on student technology. 


Office Technology Equipment: $2,000 One computer work station with peripherals and associated software. Staff will use their own 


laptops during start-up.  


Other Leases (Security, Copiers, etc.): $2,000 Initial lease payment for multi-function copier based on quote from Flex Print. 


Loan Repayment No budget during start-up phase. Payments are deferred until year four of operation.


Other: $1,000 Purchase three video camcorders to document coaching sessions with teachers and for use in other 


training. Price quote from amazon.com and Best Buy. 
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C.4 Start-Up Budget


START-UP REVENUE Total $ Timeframe for Acquisition


Secured Funds - Private Donations


Secured Funds - Loans 70,000$        1-Feb-13


Secured Funds - Other


     Total Start-up Revenue 70,000$        


Administration, Instruction, & Support (AIS) 


EXPENDITURES 


# of FTE 


Staff
Stipend


Required Employer 


Contributions per FTE
Total $ Timeframe for Acquisition


Timeframe for Payment 


(if not in column E) 


Salaries 


       Executive Director 1.00            -$              -$              1-Feb-13 15-Aug-13


       Curriculum and ABA Supervisor Consultant 0.50            -$              -$              1-Feb-13 15-Aug-13


       Curriculum Director, BCBA 1.00            -$              -$              1-Feb-13 15-Aug-13


       Teachers- Special Education 9.00            1,000.00$     100.00$              9,900$          1-May-13 15-Jun-13


       Paraprofessionals 2.00            -$              -$              1-May-13 15-Aug-13


       Business and Operations Manager 1.00            -$              -$              1-Feb-13 15-Aug-13


       Other -$              


Employee Benefits  -$              1-Aug-13 15-Aug-13


Employee Insurance (if providing) -$              1-Aug-13 15-Aug-13


Office Supplies (Paper, Postage, etc.) 1,500$          1-Feb-13 1-Feb-13


Instructional Consumables 4,500$          1-May-13 1-May-13


Membership Dues, Registrations, & Travel -$              


Contracted Services: AIS -$              


Contracted Services: Special Education -$              


Curriculum & Resource Materials 13,500$        1-May-13 1-May-13


Library Resources/Software -$              


SAIS Software 5,000$          1-May-13 1-May-13


Other $


     Total Administration, Instruction, & Support 34,400$        


                                                                                  Arizona Autism Charter Schools, Inc.


Inception to August 1
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C.4 Start-Up Budget


Operations & Maintenance (O&M) 


EXPENDITURES  
Total $ Timeframe for Acquisition


Timeframe for Payment 


(if not in column E) 


Supplies 1,000$          1-Jul-13 1-Jul-13


Marketing/Advertising 4,000$          1-Feb-13 1-Feb-13


Contracted Services: O&M $


Building Rent/Lease/Loan 4,000$          1-Jun-13


Building & Improvements $


Land & Improvements $


Fees/Permits 1,000$          1-Jul-13 1-Jul-13


Property/Casualty Insurance 1,500$          1-Jul-13 15-Jun-13


Liability Insurance 2,500$          1-May-13 15-Apr-13


Utilities (Electric, Gas, Water, Waste) 2,000$          1-Jul-13 15-Jun-13


Phone/Communications/Internet Connectivity 2,000$          1-Jul-13 15-Jun-13


Student Furniture & Equipment 7,000$          1-Jul-13 15-Jun-13


Office Furniture & Equipment 4,000$          1-Jul-13 15-Jun-13


Student Technology Equipment $


Office Technology Equipment 3,000$          1-Jul-13 15-Jun-13


Other Leases (Security, Copiers, etc.) 2,000$          1-Jul-13 15-Jun-13


Loan Repayment $


Other (Video Camcorders) 1,000$          


     Total Operations & Maintenance 35,000$        


Total Expenditures 69,400$        


Total Start-up Revenues 70,000$        


Budget Balance (= Revenues - Expenditures) $600
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A.1 Educational Philosophy  


Description of Arizona Autism Charter Schools' Philosophical Approach  


The primary mission of the Arizona Autism Charter School (AZACS) is to educate students with autism 


and related disorders by using best practices and the principles of Applied Behavior Analysis delivered 


by highly trained teachers and staff. AZACS’s goal is to make this high‐quality, special education tuition‐


free and accessible to all students with Autism Spectrum Disorders across Arizona. Initially, we plan to 


open our flagship campus in the Phoenix Metro area, within the Phoenix Union High School District.  


Autism (sometimes called “classical autism”) is the most common condition in a group of developmental 


disorders known as the autism spectrum disorders (ASDs). Autism is a developmental disability that is 


usually apparent to doctors that are versed in autism within a child’s first three years. It is characterized 


by impaired social interaction, problems with verbal and nonverbal communication, and unusual, 


repetitive, or severely limited activities and interests. Other ASDs include Asperger syndrome, Rett 


syndrome, childhood disintegrative disorder, and pervasive developmental disorder not otherwise 


specified (usually referred to as PDD‐NOS). Autism occurs in all racial, ethnic, and socioeconomic groups 


and is five times more likely to occur in boys than girls. The Center for Disease Control and Prevention’s 


(CDC) Autism and Development Disabilities Monitoring (ADDM) Network released data in March of this 


year revealing that the prevalence of Autism Spectrum Disorder in Arizona is 1 in 64 children, a rate that 


is significantly higher than the national average which is 1 in 88. This population of children must be 


addressed. The need is urgent for excellent schools focused on educating children with autism using 


evidence‐based strategies.    


The core philosophy of Arizona Autism Charter Schools is our commitment to helping children with ASD 


rejoin the world and function within it to the best of their abilities. AZACS believes that with the proper 


intervention, individuals with ASD are very capable and, with the proper training, they can contribute to 


society in a meaningful way. It is our intention to facilitate this for our students. We will offer an 


integrated educational approach for our children, offering them the best chance at reaching their fullest 


potential, both academically and vocationally. Our science‐based methodologies will include, but are not 


limited to: Applied Behavior Analysis (ABA), Verbal Behavior, Augmentative Alternative Communication 


(AAC) training, structured social skills training, and Natural Environment Teaching (NET), as well as 


speech, and occupational therapy. All of these strategies fall under the umbrella of Applied Behavior 


Analysis (ABA), which has been proven by empirical studies to be the most effective methodology for 


children with autism. We will work in collaboration with our professionals and parents in an effort to 


provide an integrated, science‐based approach towards assisting each student in reaching their full 


potential.  


The assessment indicators that will be utilized to provide students with the opportunity to achieve the 


highest standards of achievement include, but are not limited to: the Assessment for Basic Language and 


Learning Skills – Revised (ABLLS‐R), the Verbal Behavior ‐ Milestones Assessment and Placement 


Program (VB‐MAPP) the AIMS and AIMS‐A.  
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AZACS’s staff will be well versed in our mission and well trained in their respective fields. Continuing 


education for all staff will be provided, promoted, and reflected in the school calendar.  This will ensure 


that all individuals are up‐to‐date on the latest techniques and methodologies for their position.  


ABLLS and/or VB‐MAPP skill tracking sheets will be created and maintained for all students, which will 


track date of introduction of new program and date of mastery of skill, and maintenance of skill 


thereafter, i.e., weekly, monthly. Results will be graphed on an ABLLS graph to monitor progress. Staff 


will meet on a weekly basis to discuss progress and appropriate modifications to individual curriculum.  


AZACS will provide educational programs for students with ASD, which will raise the standard of 


educational excellence for students with ASD in our community. The charter school will serve as a role 


model for other public schools in regards to the education and treatment of ASD. As the latest CDC 


statistics indicate, ASD is currently affecting one 1 in 64 children in our state. This is creating an 


unprecedented stress on the public school system. Serving this population will remove the strain from 


the traditional public school system, and offer an alternative school choice to special needs students and 


their families.  


AZACS will welcome input and support not only from parents, but from professionals that treat students 


outside of the school setting as well, including but not limited to Physical Therapists, Speech Therapists, 


Occupational Therapists and Behavior Therapists. 


Because AZACS will use science‐based methods, accountability will be provided through data collection, 


data management and data analysis. Data will be collected on a daily basis and analyzed by personnel 


who will make decisions for all individual educational programs based on results. Our data driven 


approach will provide academic success as well as financial efficiency, and will encompass all aspects of 


the organization in the following manner: faculty training for all assessment and curriculum tools 


utilized, development of an implementation timeline, data analysis and dissemination, and scheduled 


communication with personnel regarding student progress and achievements.  


AZACS will provide students with progress reports, interim progress reports and report cards in 


compliance with Arizona State guidelines as follows: 


• Report Cards every 9 weeks (4 times per year) 


• Interim Progress Reports (4 times per year) 


• IEP goals will be reviewed at the time of Interim Progress Reports and Report Cards (8 times per year).  


In addition, AZACS will provide an ABLLS graph detailing student progress in the ABA portion of their IEP 


at the time of enrollment and at the end of the school year.  


Principles and Concepts Fundamental to the AZACS Program of Instruction 


Arizona Autism Charter Schools will improve student learning and academic achievement through the 


following: 
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• Assessment: Each student will be assessed at enrollment, and this assessment will determine what 


goals are included in the student’s IEP or PEP (Personalized Education Plan for students not on an IEP). In 


addition, this assessment will provide insight about the child’s individual needs. 


• Methods: We will implement mastery‐based learning grounded in ABA through the use of ABLLS, VB‐


MAPP, Discrete Trial Teaching, Direct Instruction, Video Modeling, Peer Modeling, Natural Environment 


Learning, Incidental Teaching, Social Learning, and computer‐based instruction. The variety of methods 


will cater to the individual needs of our students.    


• Data collection: Data will be collected on a daily basis and analyzed weekly by personnel who will 


make decisions for all individual educational programs based on results. Our data driven approach will 


provide academic success. Each student will have an individualized binder detailing their educational 


program and it will state specifically what his or her program is comprised of, as well as their special 


needs. 


• Reinforcement: Individualized systematic positive behavior support plans, which include reward 


systems, will be implemented to reinforce student academic and social achievements. 


Because AZACS anticipates serving a predominantly special needs population (students with ASD), we 


will provide learning opportunities for students of all levels of functioning with an emphasis on 


academics, communication, language and literacy. This will be accomplished through the application of 


best practices, including a curriculum based on standard and modified Arizona State guidelines as well 


as the educational curriculum programs best suited to the individual student’s needs. Numerous 


instruction methods, all falling under the umbrella of Applied Behavior Analysis, will be employed at 


AZACS in order to implement our curriculum.  


Measurement of learning outcomes at AZACS will be achieved through daily data collection, biweekly 


and monthly data analysis, and pre and post tests to measure yearly achievement. Goals will be 


implemented as detailed in the IEP. All academic goals will be aligned with state Common Core 


Standards. Constant supervision and reassessment will be maintained throughout the year in order to 


ensure progress is maintained. Mastery goals will be reassessed on a rotating basis to ensure they are 


maintained and generalized across environments.  


The existence of Arizona Autism Charter Schools will open up new employment opportunities for 


professionals dedicated to the autism population. Our organization will also serve as a model of 


excellence for the intervention and education of individuals with ASD, and promote the latest 


methodologies and techniques being utilized. 


AZACS aims to empower students to reach their full potential in motivating, compassionate school 


environments so that children with ASD gain the skills to integrate into the community and become 


fulfilled, productive citizens. Students on the lower functioning end of the spectrum will be targeted, 


who may have deficits in communication and self‐help skills, as well as behavioral challenges, and who 


are not easily supported in the public school environment. The school will enroll students in 


Kindergarten through 5th grade and will be housed in an academically‐friendly, secure and stimulating 
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learning environment. The curriculum of the school will be compliant with Arizona State standards for 


Special Education students on a modified curriculum, and the Common Core Standards for students 


working at grade level.  Instruction will be delivered in conjunction with the most current best practices 


from the field of ASD research and will be applied in a comprehensive, yet individualized manner, as this 


is a unique population which requires specialized instruction and educators. In addition, as a public 


charter school, AZACS will be equipped to educate any student who wishes to enroll, including typically 


developing students and special needs students working at grade level. For these students, Arizona 


Common Core Standards will be applied with equal rigor as other high caliber schools serving general 


education students. Depending on enrollment, AZACS plans to offer at least two general education 


classrooms for students working at grade level. These classrooms will operate as similarly as possible as 


typical classrooms in public schools and will be used for students that are getting ready to transition 


back to a typical public school setting.  Students who are not currently on an Individualized Education 


Plan (IEP) will nevertheless have customized education plans in the form of Personalized Education Plans 


or PEPs. Our programs of instruction will be tailored to the individual’s abilities and needs, data driven 


and results oriented for all students. By using differentiated instruction and ability grouping, students 


with varying capabilities will be engaged and challenged so they are learning and growing to the best of 


their abilities. 


Rationale for a Charter School Focused on Students with Autism Based on an Applied Behavior 


Analysis (ABA) Model 


The intervention and education that AZACS will offer is unique to Arizona and not otherwise available in 


a public school setting. Currently, public schools have difficulty focusing on the unique needs of students 


with autism because only a small subset of the student body in each school district is affected by this 


condition.  Often, students with autism are placed in special education classrooms with students with 


varying disabilities, making it difficult for teachers to focus on best practices for autism. Although some 


school districts offer dedicated self‐contained programs for students with autism, none are based on 


Applied Behavior Analysis (ABA), the most successful and well documented teaching strategy for 


educating students with ASD. In addition, there are no autism programs in public schools in our target 


area supervised by a Board Certified Behavior Analyst (BCBA), the most qualified professionals in the 


area of ABA.  In addition, most districts can only offer very limited training and supports for teachers and 


paraprofessionals working with autistic children because of limited budgets and the small percentage of 


students with autism they are servicing. 


AZACS will offer a unique model by taking advantage of the economies of scale that will come into play 


when allowing students with autism to attend a school focused on their needs. By having students with 


ASD together on one campus, teacher and staff training in best practices for autism will be optimal.  


Teachers will be able to focus on the best strategies for this population and work as a collaborate team 


to meet the needs of this specific population. A Master’s level BCBA will always be on staff to develop 


individualized instructional programs for students and to ensure teachers and paraprofessionals are 


implementing programs correctly. Furthermore, AZACS will also contract with a Ph.D level BCBA to 


ensure the highest level of fidelity to ABA education strategies. The school leadership will share one 


common goal—educating children with autism by using evidence based approaches that are results 
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driven.  For students with autism, this means offering a program based on Applied Behavior Analysis 


(ABA). 


What is Applied Behavior Analysis? 


Behavior Analysis is the science of behavior. Applied behavior analysis (ABA) is the process of 


systematically applying interventions based upon the principles of learning theory to improve socially 


significant behaviors to a meaningful degree (Baer, Wolf & Risley, 1968/1987; Sulzer‐Azaroff & Mayer, 


1991). Specifically, ABA refers to a systematic approach to the assessment and evaluation of behavior, 


and the application of interventions that alter behavior. ABA is an objective discipline focused on the 


reliable measurement and objective evaluation of observable behavior. Programs based upon ABA 


methodologies are grounded in the well‐established principles of learning and operant conditioning, as 


influenced by the works of researchers such as Edward L. Thorndike and B.F. Skinner. The use of single 


case experimental design to evaluate the effectiveness of individualized interventions is an essential 


component of ABA programs.  


Students with autism who have difficulties accessing curriculum via traditional methodologies offered in 


public schools can often thrive with ABA methodologies. These techniques break down tasks into 


understandable pieces that can be mastered one step at a time. By rewarding the completion of each 


step, students understand what is being asked of them and become engaged in learning. These 


techniques can be used to teach students everything from vocabulary words and math facts to 


complicated grammar rules and algebraic concepts. ABA is also instrumental in extinguishing 


undesirable behaviors that interfere with learning.    


In short, ABA is the use of behavior analytic (learning) methods and research to change socially 


important behavior in meaningful ways. These "socially important behaviors" may include 


communication and language, academic skills such as reading and math, and social skills. The field of 


ABA is broad, addressing socially important behaviors across a wide range of people and settings. While 


most recognizable in the treatment of children with developmental disabilities such as autism, the 


science of ABA is regularly used to improve performance in a variety of fields such as education, 


organization and business management, and sports.  


Research Supporting Applied Behavior Analysis for Students with Autism 


Current research proves ABA to be a best practice in the intervention and education of autism. By 


incorporating the principles of ABA into Arizona State Standards, our students will benefit from 


individualized programming they would not experience otherwise. ABA‐based techniques are often used 


to treat autism and are currently considered the only “evidence‐based” treatments for autism spectrum 


disorders.  


One of the most influential and widely cited review of the literature regarding efficacy of treatments for 


Autism is the National Research Council's book Educating Children with Autism (2001) which clearly 


concluded that ABA was the best research supported and most effective treatment for the main 


characteristics of Autism. Recent reviews of the efficacy of ABA‐based techniques in autism include: 
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▪  A 2007 clinical report of the American Academy of Pediatrics concluded that the benefit of ABA‐


based interventions in autism spectrum disorders (ASDs) "has been well documented" and that 


"children who receive early intensive behavioral treatment have been shown to make substantial, 


sustained gains in IQ, language, academic performance, and adaptive behavior as well as some 


measures of social behavior." (Myers & Johnson, 2007) 


▪  Researchers from the MIND Institute published an evidence‐based review of comprehensive 


treatment approaches in 2008. On the basis of "the strength of the findings from the four best‐designed, 


controlled studies," they were of the opinion that one ABA‐based approach (the Lovaas technique 


created by Ole Ivar Lovaas) is "well‐established" for improving intellectual performance of young 


children with ASD. (Rogers, S.J.; Vismara, L.A. (2008) 


▪  A 2009 review of psycho‐educational interventions for children with autism whose mean age 


was six years or less at intake found that five high‐quality ("Level 1" or "Level 2") studies assessed ABA‐


based treatments. On the basis of these and other studies, the author concluded that ABA is "well‐


established" and is "demonstrated effective in enhancing global functioning in children with autism 


when treatment is intensive and carried out by trained therapists.” Eikeseth, S. (2009) 


▪  A 2009 paper included a descriptive analysis, an effect size analysis, and a meta‐analysis of 13 


reports published from 1987–2007 of early intensive behavioral intervention (EIBI, a form of ABA‐based 


treatment with origins in the Lovaas technique) for autism. It determined that EIBI's effect sizes were 


"generally positive" for IQ, adaptive behavior, expressive language, and receptive language.  


▪  A 2009 meta‐analysis of nine studies published from 1987–2007 concluded that EIBI has a 


"large" effect on full‐scale intelligence and a "moderate" effect on adaptive behavior in autistic children. 


Eldevik, S.; Hastings, R.P.; Hughes, J.C.; Jahr, E.; Eikeseth, S.; Cross, S. (2009) 


▪  In 2011, investigators from Vanderbilt University under contract with the Agency for Healthcare 


Research and Quality performed a comprehensive review of the scientific literature on ABA‐based and 


other therapies for autism spectrum disorders; the ABA‐based therapies included the UCLA/Lovaas 


method and the Early Start Denver Model. They concluded that "both approaches were associated 


with... improvements in cognitive performance, language skills, and adaptive behavior skills." Warren, 


Z., et al. (2011) 


Intensive intervention will be provided in keeping with Arizona State Standards/Common Core 


Standards, as well as B.F. Skinner’s Theory of Applied Behavioral Analysis (ABA). AZACS will utilize the 


methodologies and best practices of ABA in the implementation of the curriculum. The classrooms will 


be both small in number, and small in terms of their operating student‐to‐teacher ratio. Instruction, 


using highly structured curriculum, will be delivered by an academic team that is qualified, highly trained 


and, in the case of teachers, certified in Special Education and/or General Education. All will be trained 


by a Board Certified Behavior Analyst (BCBA) in the implementation of ABA programs. 


A 2008 report by the National Association of State Directors of Special Education indicates that there are 


at least 20 other charter schools with a focus on children with autism in 13 other states. The AZACS 
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team has researched some of these schools including South Florida Autism Charter School, New York 


Center for Autism Charter School, Foundation School for Autism in Texas, Autism Academy of Learning 


in Ohio, Spectrum Charter School in Pennsylvania and Lionsgate Academy in Minnesota. AZACS has 


learned that all of these schools must conduct a lottery for available spots because of the high demand 


for their specialty in autism education. It is time to offer the same level of school choice for students 


with autism in Arizona, and the Arizona Autism Charter Schools team has the expertise and unwavering 


desire to empower parents and students with this option in our state. 
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A.2 Target Population 


The Arizona Autism Charter School (AZACS) will serve students affected by Autism Spectrum Disorders 
(ASD) in grades K‐5, living within the Phoenix Union High School District and the surrounding areas in 
metropolitan Phoenix. Autism is the fastest growing serious developmental disability affecting 1 in 64 
children in Arizona according to a national study released in March of this year by the Centers for 
Disease Control and Prevention (CDC). The national incidence of autism across the nation is 1 in 88, 
making the prevalence in Arizona significantly higher. The condition occurs in all racial and ethnic groups 
and is five times more likely to strike boys than girls. Children with autism have mild to severe 
deficiencies in communication, self‐help and social‐emotional skills. Many have major behavioral 
challenges as well. Many school districts are struggling with the boom in autism cases.  With so many 
competing interests at a typical public school, families struggle daily to get the services their children 
need to learn. Parents who have the means often send their autistic children to private schools paying 
tuition rates between $22,000 and $35,000 a year. Parents who can hire advocates often undertake 
costly battles to get school districts to pay for private schools. Most families living with autism in the 
Phoenix Metro area don't have these options. 


AZACS will offer a high‐quality, tuition free education option for families living with autism and will raise 


awareness of autism in the area and within the school system. In short, AZACS will empower parents to 


choose a tuition‐free school where their children are the priority, where student‐teacher ratios will be 


optimal for students with autism and where the curriculum will be individualized, results driven and 


delivered specifically using the principles of Applied Behavior Analysis (ABA). Although our target 


population is students with ASD, our individualized programs of instruction, small class sizes and ABA 


strategies would be beneficial for any student wishing to enroll.  


More specifically, our target population is students with ASD in grades K‐5, currently attending self‐


contained special education programs in the Phoenix Metro area including the 13 elementary districts 


feeding into the Phoenix Union High School District. These districts are Alhambra Elementary District, 


Balsz School District, Cartwright School District, Creighton School District, Isaac School District, Laveen 


School District, Madison School District, Murphy School District, Osborn School District, Phoenix 


Elementary School District, Riverside Elementary School District, Roosevelt School District and Wilson 


School District.   There are approximately 76,850 students in these 13 districts. Based on the latest CDC 


statistics and the number students in our target school districts, there are up to 1,200 students with 


autism attending the elementary school districts in our target area. 


The latest autism prevalence statistics were compiled by the Arizona Developmental Disabilities 


Surveillance Program (ADDSP), a partnership between the University of Arizona and the CDC.  The study 


was conducted specifically in a subset of Maricopa County, including metropolitan Phoenix, our target 


location. This is the most up‐to‐date, reliable and discrete data on the prevalence of autism in the 


Phoenix Metro area. A breakdown of the latest CDC statistics indicates the following: 


Autism Spectrum Disorder (ASD) Prevalence 


Results based on 2008 medical and school records of 32,601 Maricopa County 8‐year‐olds. 
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 Number of children identified with ASDs: 507 


 Total prevalence of ASDs: 15.6 per 1,000 or 1 in 64 


 Boys: 25.1 per 1,000 or 1 in 40 


 Girls: 5.4 per 1,000 or 1 in 185 


Race/Ethnicity 


 White: 20.7 per 1,000 


 Black 16.1 per 1,000 


 Hispanic: 8.9 per 1,000 


 Asian or Pacific Islander: 19 per 1,000 


Age of Diagnosis 


 Autistic Disorder: 4 years, 8 months 


 Pervasive Developmental Delay (PDD): 4 years, 6 months 


 Asperger Disorder: 6 years, 4 months 


Community Demographics 


An analysis of the demographics of the Phoenix Metro area indicates that this is an underserved area in 


terms of education options and services for all students, and especially for special education students. 


Students come from predominantly Hispanic, low‐income families with lower than average access to 


health care, making it difficult to address the needs of their children with autism and other related 


disorders.  


The general ethnicity demographics of the area indicate that about 74% of students are Hispanic, 12% 


are White, 10% are Black, and about 4% are American Indian/Alaskan or Asian/Pacific Islander. More 


than 75% of students qualify for free or reduced lunch and more than 30% of students are English 


Language Learners (National Center for Education Statistics).     


These demographics are important as it relates to autism because according to 2007 U.S. Department of 


Education statistics, Latino children are half as likely to be identified with autism and served in the 


education system as Anglo children. Furthermore, most children are identified only after they’re 


enrolled in school, making the role of public school critically important. Because children in these 


circumstances are identified later, they have missed out on critical early intervention services which are 


supposed to occur between 18 months and 5 years of age. These children have a great deal of catching 


up to do once they are identified with autism and are in school. 
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Performance of Elementary Districts Feeding into Phoenix Union High School Districts in Meeting the 


Needs of Students with Autism 


Although data on state test results is not available specifically on students with autism, the Arizona 


Department of Education does publish AIMS results for students with disabilities in general. 


Unfortunately, the test scores for students with disabilities in the 13 school districts feeding into the 


Phoenix Union High School District indicate that about 85% failed to pass the AIMS test in both the areas 


of math and reading.     


The public school programs available for students with autism in the Phoenix Metro area are based on 
eclectic approaches that pull from various types of curriculums, models and methodologies. Some of the 
school districts report using methodologies such as TEACCH (Treatment and Education of Autistic and 
Communications‐Handicapped CHildren), sensory integration and even some ABA strategies. Of the 
programs that use some ABA strategies, none are supervised by a Board Certified Behavior Analyst 
(BCBA), the only professionals who have the training and credentials in this discipline.  
 
Although using eclectic approaches may seem appropriate for educating students with autism, research 
indicates it is not as effective as implementing a program based exclusively on the principles of ABA. A 
2005 study published in the journal Research in Developmental Disabilities is one of many that finds that 
eclectic approaches yield few gains for students and can even cause students to regress. Study author 
Jane S. Howard, California State University, Stanislaus and The Kendall School states, “Eclectic 
approaches were not only ineffective, they produced negative mean change in scores in multiple 
domains. In short, the effect of eclectic approaches was to flatten or decrease rather than increase the 
slopes of developmental trajectories of most children.” The study also concurs with dozens of others 
that have found that programs based on ABA and regular data collection yield measurable results, 
leading many students to transition out of special education. 
 
The CDC has stated that the rise in autism spectrum disorders is an “urgent public health concern” and 
urges community organizations to collaborate to offer solutions for families living with this condition. 
Currently, there are no medical interventions that can “cure” autism. What physicians and researchers 
do agree on is the efficacy of behavioral interventions in improving symptoms of autism. In fact, the 
American Academy of Pediatrics and the Surgeon General have endorsed ABA as the methodology that 
provides the most effective outcomes. 
 
How the Arizona Autism Charter School Will Meet Student and Community Needs 


AZACS will offer students individualized programs of instruction based on the principles of ABA. 


Customized student programs will be developed and supervised by a Board Certified Behavior Analysts 


(BCBA) with a track record of success in working with students with autism. BCBAs are the only 


professionals who have the credentials and training to ensure ABA programs are implemented with 


fidelity therefore; AZACS will always have BCBAs on staff to supervise programs of instruction and train 


teachers and paraprofessionals. Students will be assessed upon enrollment using tools such as the ABLLS 


and VB‐MAPPS, which are specifically geared toward our target population. Data will be taken daily to 
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ensure goals are appropriate and that there are consistent, measurable gains in all academic areas 


based on the Arizona State Standards/Common Core Standards. This type of program is optimal for 


children with autism but can also be very effective and beneficial for typical students with behavioral 


and motivational issues.  


As mentioned previously, teachers and staff will be trained in ABA strategies by a BCBA prior to working 
with students. Training will be intensive and hands‐on and will take place throughout the school year.  In 
addition, staff will participate in training and coaching parents in ABA techniques to ensure strategies 
are implemented across all environments. This training and coaching will be offered in English and 
Spanish so that all parents can participate in their children’s education regardless of language 
preference.  
 
In addition, there is a body of anecdotal evidence indicating that low‐income Hispanic families have a 
very difficult time navigating the system that is supposed to provide services for children with autism. 
Although most children with autism qualify for therapy services such as habilitation, speech and 
occupational therapy, parents must know how to advocate for those services with the Department of 
Developmental Disabilities. In addition, there is a shortage of Spanish speaking therapists available to 
treat children therefore; many go without these vital services. AZACS will provide these families access 
to certified professionals qualified to work with children with autism who can offer training and 
coaching so that strategies are also implemented in the home. This level of service will make AZACS 
more than a school; it will be a hub for families offering parent training, support groups, resources for 
families living with autism as well as after‐school therapies and social groups. 
 
Autism Charter Schools in Other States 


In order to understand the impact of a charter school focused on children with autism, the AZACS team 


researched other charter schools across the nation focused on this population. A 2008 report 


commissioned by the U.S. Office of Special Education Programs and authored by the National 


Association of State Directors of Special Education says that at that time, there were at least 20 other 


charter schools in 13 states focused on children with ASD. AZACS has researched some of these schools 


including South Florida Autism Charter School, New York Center for Autism Charter School, Foundation 


School for Autism in Texas, Autism Academy of Learning in Ohio, Spectrum Charter School in 


Pennsylvania and Lionsgate Academy in Minnesota. It is clear that these schools are responding to an 


overwhelming community need based on the fact there are always more applicants than there are 


openings in the school. For example, this year the New York Center for Autism Charter School had 78 


applications for just two openings. AZACS has learned that all of these schools must conduct a lottery for 


available spots because of the high demand for their specialty in autism education. All of the schools 


also subscribe to a program based on Applied Behavior Analysis. With the incidence of autism being 


higher in Arizona than in most other states (1 in 64 versus the national prevalence of 1 in 88) it is time 


for Arizona to join the other states that offer a charter school option for students with autism that is 


grounded in ABA delivered by the highest level of professionals in this field. 


AZACS has also learned about enrollment trends in these alternative charter schools targeting students 


with autism. The AZACS team interviewed the school leaders of the six schools mentioned above and 
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found that approximately 98% of their applicants were diagnosed with autism. The remaining 2% of 


students seeking admission to these schools were students with other diagnosis also requiring special 


education and IEPs. All school leaders said it was rare to get applicants who were typically developing 


students who did not require special education services. AZACS believes a similar trend will follow here 


in Arizona and students who are truly in need of the program offered at the school will be the ones to 


seek admission.   


The investment we make in the education of children with autism today can also help reduce the future 
costs the Central Phoenix community will incur in caring for children with ASD as they grow into 
adulthood. A 2006 study conducted by the Harvard School of Public Health says it can cost about $3.2 
million to take care of an autistic person over his or her lifetime. Nationally, caring for all people with 
autism over their lifetimes costs an estimated $35 billion per year. With Arizona having a higher 
incidence of Autism than the rest of the nation, this a problem that needs to addressed now. AZACS’s 
mission and driving force is to help individuals with autism live as independently as possible. This will be 
accomplished by empowering students to reach their full potential academically and in their functional 
life skills. Our goal will be to mainstream capable students into general education classrooms so they are 
able to graduate from high school and go to college with their typically developing peers. For students 
on the lower end of the autism spectrum, the goal will be to equip them with the skills necessary to 
transition to a vocational program for adults with special needs.      
 
Class Sizes and Student‐Teacher Ratios 
 
The average class size for self‐contained special education programs in our target area is 14 students. 
The average student teacher ratio is 4.67 students per instructor. As mentioned previously, the 
programs offered for students with autism are based on eclectic approaches and not specifically on 
Applied Behavior Analysis. There are no autism programs within the target area supervised by Board 
Certified Behavior Analysts. About half of the self‐contained programs in the 13 elementary districts 
feeding into Phoenix Union High School District group autistic students with students with various other 
disabilities, making it difficult for educators to focus on best practices for autism specifically.    
 
Many ABA strategies require individualized instruction. In order for programs to be implemented 
effectively in a school setting, class sizes must be small, with low student‐teacher ratios. Classes at 
AZACS will be limited to nine students with one lead teacher and at least two highly‐trained 
paraprofessionals. Students with autism have various levels of functioning and academic abilities that 
don’t necessarily correlate with age or grade level. For this reason, AZACS will have multi‐grade 
classrooms that will group students based on their needs and abilities. AZACS plans to have one 
kindergarten classroom, four 1st‐3rd classrooms and four 4th‐5th classrooms for a total of nine classrooms. 
Depending on enrollment, AZACS plans to offer two grade‐level classrooms that will operate as similarly 
as possible to a typical public school program. These classrooms will be used for students who are 
getting ready to transition back to a more typical public school setting, but still need supports.  
 
Small class sizes and 3:1 ratios will ensure each student’s program and progress is monitored and 
adjusted based on daily data and measurable results. For students with autism, this level of education 
can be life changing. By using these evidence‐based strategies, students who are non‐verbal can learn to 
communicate, read, write and use technology. Higher functioning students can learn to tap into their 
interests in productive ways and acquire the self‐management and social skills necessary to transition to 
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mainstream education.   By offering students individualized education programs grounded in Applied 
Behavior Analysis, small class sizes and low student‐teacher ratios students will have the best chance at 
reaching their full potential. This level of education would help bridge the gap in autism services in the 
Phoenix Metro area and would serve as a model for other educational entities serving this population.  
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A.3 Program of Instruction  
 
AZACS will deliver a program of instruction of the highest quality while remaining individualized 
to the unique needs of each learner. In addition to providing instruction in the academic core 
content areas of Math, Reading, Science, Writing, Spelling, Social Studies, AZACS believes that 
every child with autism requires intensive, language‐based interventions to promote 
communication and to increase access to academic curriculum.   AZACS will base instruction on 
the principles of Applied Behavior Analysis (ABA) and Analysis of Verbal Behavior (AVB), which 
falls under the umbrella of ABA but is more focused on verbal communication.  Research 
indicates that Applied Behavior Analysis is one of the most empirically supported and effective 
methods for the treatment and education of individuals with autism. Behavior Analysis is the 
science of behavior.  Applied behavior analysis (ABA) is the process of systematically applying 
interventions based upon the principles of learning theory to improve socially significant 
behaviors to a meaningful degree (Baer, Wolf & Risley, 1968/1987; Sulzer‐Azaroff & Mayer, 
1991). 
 
Specifically, ABA refers to a systematic approach to the assessment and evaluation of, and the 
application of interventions that alter behavior. ABA is an objective discipline focused on the 
reliable measurement and objective evaluation of observable behavior. Programs based upon 
ABA methodologies are grounded in the well ‐established principles of learning and operant 
conditioning, as influenced by the works of researchers such as Fred Keller and B.F. Skinner. The 
use of single case experimental design to evaluate the effectiveness of individualized 
interventions is an essential component of ABA programs and makes these programs completely 
data driven and results oriented. 
   
The Analysis of Verbal Behavior (AVB) is a behavioral explanation for how language is learned 
and how it can be taught to those who do not adequately develop the use of language in their 
natural environment, which is the case for most children with autism.  Skinner asserted the 
premise that Verbal Behavior ‐ behavior under the control of consequences mediated by other 
people – was best understood in a functional analysis.  This functional analysis was a direct 
product of his basic research using the three‐term contingency (discriminative stimulus, 
response, reinforcement) but also included new terms such as mand, tact, textual, intraverbal, 
echoic and discussed other factors that would control verbal behavior. Skinner's ideas in 
psychology exist in what is now known as The Experimental Analysis of Behavior. Skinner's 
theories in Verbal Behavior are being re‐explored in the field of autism and in peer‐reviewed 
journals devoted exclusively to the topic of understanding Verbal Behavior. Using Skinner's 
functional analysis of verbal behavior as a basis for treating autistic children significant 
reproducible results have been obtained. 
 
AZACS will look to this research on best practices in the field of autism and use Skinner’s verbal 
operants as the framework for how language, communication and social skills will be taught.  
This skill set is lacking in children with autism and is a necessary precursor for academic learning 
in the content areas. As part of our commitment to providing high‐quality, individualized 
educational curricula for all students, AZACS will utilize two language‐based assessments‐ The 
Verbal Behavior Milestones Assessment and Placement Program (The VB‐MAPP), and The 
Assessment of Basic Language and Learning Skills ‐ Revised (ABLLS®‐R)‐ to guide the 
development of individualized educational goals and objectives.   
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The VB‐MAPP is a criterion‐referenced assessment tool, curriculum guide, and skill tracking 
system that is designed for children with autism, and other individuals who demonstrate 
language delays. The VB‐MAPP is based on B.F. Skinner’s (1957) analysis of verbal behavior, 
established developmental milestones, and research from the field of behavior analysis. There 
are five components of the VB‐MAPP, and collectively they provide a baseline level of 
performance, a direction for intervention, a system for tracking skill acquisition, a tool for 
outcome measures and other language research projects, and a framework for curriculum 
planning. Each of the skills in the VB‐MAPP is not only measurable and developmentally 
balanced, but they are balanced across the verbal operants and other related skills. For 
example, many aspects of an intraverbal repertoire are based on an existing tact and listener 
repertoire. The VB‐MAPP balances the curriculum in an attempt to avoid the common trap of 
developing rote responding due to deficiencies in the related verbal repertoires.  
 


The ABLLS®‐R system is an assessment tool, curriculum guide, and skills‐tracking system used to 
help guide the instruction of language and critical learner skills for children with autism or other 
developmental disabilities. This practical and parent‐friendly tool can be used to facilitate the 
identification of skills needed by a student to effectively communicate and learn from everyday 
experiences.  


The ABLLS‐R provides a comprehensive review of 544 skills from 25 skill areas including 
language, social interaction, self‐help, academic and motor skills that most typically developing 
children acquire prior to entering kindergarten. The task items within each skill area are 
arranged from simpler to more complex tasks. Expressive language skills are assessed based 
upon the behavioral analysis of language as presented by Dr. B.F. Skinner in his book, Verbal 
Behavior (1957) 


Core Content Areas  


English/Language Arts: The National Reading Panel (NRP) concluded that reading instruction is 
complex. Children come to the classroom with different levels of preparation and skills. The NRP 
states that learning to read requires a combination of skills that includes phonemic awareness, 
phonics, fluency and reading comprehension skills.  AZACS will help children build a strong 
reading foundation that will grow year after year. AZACS feels that it is important to build a non‐
fiction background knowledge in a coherent and sequenced way and we plan to do that by 
integrating topics from history, geography, science and the arts. Students will learn strategies to 
help them become competent readers who are able to pinpoint important details in a story or 
reading passage. AZACS teachers will create a learning environment that focuses on a deeper 
understanding of language that promotes meaningful and rigorous lessons so the students can 
read and comprehend complex texts. They will learn to read and write poetry and will be 
exposed to a variety of fiction and drama novels. For the purposes of creating quality writing 
material, such a research papers, AZACS students will be taught how to gather information from 
a variety of sources including an encyclopedia, an atlas, interviews, the internet and magazines. 


Specific materials that will be used to teach the ADE 2010 ELA Standards (CCSS) include SRA 
Reading Mastery and SRA reading Mastery Plus. Students who need slower pace instruction to 
learn to read will use either The Edmark Reading Program or the PCI Reading Program. Both 
programs are research‐based and are designed to teach non‐readers to read in a very systematic 
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way using ABA based principals. Students working at grade level will use the Treasures 
Curriculum by McGraw‐Hill. This curriculum is based on the Arizona Common Core Standards 
and offers opportunities for differentiated instruction. This grade level curriculum is reflected in 
the Curriculum Samples included in this application.    


Math: Math skills will be built upon each year as the students move through the different grade 
levels at AZACS. Proficiency in math is essential to academic success and fluency helps students 
make smart decisions in all aspects of life.  Students will start off in kindergarten by building a 
foundation of number recognition and sense. They will begin to work on computation, 
measurement, money, time, patterns, classification and geometry. AZACS teachers will use real 
life application to create a rigorous learning environment where students will be able to gain a 
deep conceptual understanding of math. Students will first master skills in individual settings 
and then apply the learning by working cooperatively on hands on projects with their peers.  
Through the years their skills will grow to include fractions, decimals, measurement, ratio, 
percentage and pre‐algebra.  


AZACS teachers will utilize research‐based programming such as SRA Math and Touch Points 
Math to meet the needs of a wide variety of learners. Students will learn math using hands on 
manipulatives, cooperative group learning and one‐on‐one direct instruction as appropriate. 
Students working at grade level will use the My Math Curriculum by McGraw‐Hill. This 
curriculum is based on the Arizona Common Core Standards and offers opportunities for 
differentiated instruction. This grade level curriculum is reflected in the Curriculum Samples 
included in this application.    


Science/Social Studies: The students at AZACS will learn to seek information from a variety of 
sources and will be confident in their abilities to locate needed information. There will be a large 
cross over between The Social Studies Program and the English Language Arts Program as 
students are taught to derive a deeper meaning from their reading material. Over the years, 
highly qualified teachers will teach students geography, American history, world history and 
government and politics. In the area of science, students will learn about plants, animals and the 
human body. They will also explore the earth, astronomy and biology. 


At AZACS, we will use SRA Social Studies and SRA Science to teach a wide range of learners the 
Common Core Standards. Students will also be exposed to a variety of different cultures in and 
outside of the classroom. Teachers at AZACS will use real life applications by using materials 
such as, newspapers, magazines, media and technology to gather information. They will also 
create an enriching environment for students by conducting frequent science experiments and 
projects based learning.  


Individualized Instruction: AZACS will be set up to work with students with a wide variety of 
abilities. Based on our target population, we anticipate most students will be working off of 
Individualized Education Plans (IEPs) that are specific to their needs. Students who are not on an 
IEP will also have customized education plans in the form of Personalized Education Plans 
(PEPs).  


Aside from education in the areas of English/Language Arts, Math and Social Studies/Science, 
learners with ASD also need programming to meet their needs in the areas of communication, 
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social/emotional and activities of daily living (ADL). Each of these skills will be aligned with a 
specific ADE 2010 Math or ELA Standard (CCSS) within the IEP. 


Communication:  Students at AZACS will receive intensive ABA instruction focusing on 
the use of language through either vocal means (speaking) or through augmentative and 
alternative communication (AAC) such as voice‐output devices or picture exchange.  
Using the VB‐MAPP and the ABLLS‐R as a guide, each learner will have a unique 
language profile that will focus on their individual needs.  The goal at AZACS will be for 
every student to have a functional communication system with the ability to respond at 
their highest potential in the following areas: 


 


 Receptive language 


 Imitation 


 Vocal imitation 


 Requesting (Manding) 


 Labeling (Tacting) 


 Intraverbal responding 


 Generalized responding 
 


Social/Emotional: Many individuals with Autism display high rates of self‐stimulatory 
behaviors, and exhibit challenging behaviors that can interfere with their ability to 
access educational content in a meaningful way.  The areas of training detailed below 
are targeted to mitigate the primary deficits often seen in attending, communication, 
appropriate behavior, play, and peer interaction.  Each student will receive an 
individualized social skills curriculum specific to his or her needs as indicated by scores 
on standardized assessments such as the Vineland as well as observation and parent 
interview.  Programs such as Social Thinking will be used as a guide for creating the 
individualized program each student may need. If a student continues to have behavior 
problems that interfere with their learning, he or she will also have an individualized 
behavior support plan. Areas of training include: 


 


 Reinforcer effectiveness 


 Cooperation  


 Following classroom routines 


 Social interaction 


 Group instruction 


 Appropriate play skills 
 


Activities of Daily Living (ADL):  A core component of AZACS philosophy is that every 
student should reach their highest potential. For this reason, each student will receive 
instruction for the purpose of helping them become as independent as possible.  
Acquisition of self help skills such as toileting, hand washing, and safety awareness are 
critical for students to be able to transition to less restricted environments with their 
typically developing peers and for students to be able to function in a classroom setting. 
Using baseline assessments, observations, parent interview, the ABLLS‐R and the 
Individualized Goal Selection Curriculum to guide curriculum development, each student 
will have their own unique daily living program of instruction. Daily living areas include:  
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 Dressing 


 Eating 


 Grooming 


 Toileting 


 Computer use 


 Safety skills 


 Motor 


 Gross motor 


 Fine motor 
 
Methods of Instruction 
  
The Arizona Autism Charter School will use scientifically based teaching methodologies to help 
the students learn the necessary skills to be successful. The AZACS teachers are not only 
teaching academic skills, their lessons will have a strong emphasis on teaching communication, 
language and activities daily living skills. The following methodologies are based on the 
principles of applied behavior analysis (ABA) and will create the foundation for teaching and 
learning at the AZACS.  
 
Multi‐Grade Classroom: Students with autism have various levels of functioning and academic 
abilities that don’t necessarily correlate with age or grade level. For this reason, AZACS will have 
multi‐grade classrooms that will group students based on their needs and abilities. AZACS plans 
to have one kindergarten classroom, four 1st‐3rd classrooms and four 4th‐5th classrooms for a 
total of nine classrooms. Depending on enrollment, AZACS plans to offer two grade‐level 
classrooms that will operate as similarly as possible to a typical public school program. These 
classrooms will be used for students who are getting ready to transition back to a more typical 
public school setting, but still need supports. The types of lesson plans offered in these grade‐
level classrooms are reflected in the Curriculum Samples included with this application.  
 
Direct Instruction: Direct instruction is a systematic way of planning, communicating, and 
delivering in the classroom. Teachers learn scripts and present materials in a very organized and 
structured way to encourage repetition and foster rapid skill acquisition.  
 
Cooperative Learning Groups: Students of different abilities will work together in small groups 
of 2‐5 children. They will be taught to learn from one another and share ideas and 
responsibilities. They will work through an assignment until all team members are able to 
successfully understand and complete it. 
 
Differentiated Instruction: All students learn differently. Using differentiated instruction 
teachers will take the time to understand the different learning styles of all of the students and 
will constantly modify instruction to ensure all students have the ability to learn effectively in 
the classroom.  
 
Discrete Trial Training (DTT): DTT involves breaking a skill down into short simple trials. 
Students are taught to respond to a particular stimulus and are provided with prompting in 
order to be successful. Reinforcement is used to motivate students to complete the trials 
successfully.  
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Natural Environment Teaching (NET)/ Pivotal Response Treatment (PRT): NET and PRT 
encourage learning in the natural environment. Skills are more easily generalized when they are 
being taught in all environments as opposed to students being taught a skill in one environment 
and then needing to generalize that skill to another environment. Students are taught using 
materials in their natural environment and that are highly motivating to them. 
 
Applied Verbal Behavior (AVB): AVB is the application of the science of behavior analysis in 
teaching verbal behavior. It is very effective for teaching non‐verbal or minimally verbal children 
how to speak. Some of the primary verbal operants, which are most often initially taught to 
children with autism, are vocal imitation, making requests or mands, object labeling, and 
intraverbals, or responding to wh‐ questions (who, what, when, where, why). 


 
Errorless Teaching: Errorless teaching is an instructional strategy that ensures children always 
respond correctly. As each skill is taught, children are provided with a prompt or cue 
immediately following an instruction. The immediate prompt prevents any chance for incorrect 
responses. Unlike other teaching procedures where opportunities for initial mistakes are 
allowed and then corrected through prompting, errorless learning’s immediate prompting 
ensures that a child may only respond correctly. Prompts are systematically removed until 
children are able to respond correctly on their own. 
 
Scaffolding/Shaping: Students will be given support through a variety of different modes 
(modeling, prompting, guided notes, outlines, visual cues,…) so that they are able to be 
successful. Over time, these supports will be systematically faded in and out as necessary to 
guide students towards independence with a specific skill.  
 
Task Analysis: Tasks Analyses are used to teach a student to perform a skill that has many 
different steps such a completing a worksheet, filling in a word bubble, or unpacking their lunch. 
It is a process of analyzing and articulating the kind of learning that you expect the learners to 
know how to perform. Instructional designers perform a task analysis in order to: 


 Determine the instructional goals and objectives; 


 Define and describe in detail the tasks and sub‐tasks that the student will perform; 


 Specify the knowledge type (declarative, structural, and procedural knowledge) that 
characterize a job or task; 


 Select learning outcomes that are appropriate for instructional development; 


 Prioritize and sequence tasks; 


 Determine instructional activities and strategies that foster learning; 


 Select appropriate media and learning environments; and 


 Construct performance assessments and evaluation 
 
 


 
Formative & Summative Assessment Plan 
 
All students at AZACS will be given a diagnostic exam upon entering the school to determine 
appropriate classroom placement and ability level. The main diagnostic tests used will be the 
Assessment of Basic Language and Learning Skills (ABLLS), the Verbal Behavior Milestones 
Assessment and Placement Program (VB‐MAPP) and previous AIMS or AIMS‐A test results. The 
ABLLS and VB‐MAPP diagnostic and testing instruments are considered the best tools for 
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determining academic skills and cognitive levels for students on the autism spectrum. These, 
along with previous AIMS results, will give teachers and executive staff a great picture of 
students’ abilities and what individualized programs of instructions need to be created for them 
to move them to the next level. Scores on these tests will also be compared to the ADE 2010 
Math and ELA Standards (CCSS) to further help identify individual goals for students who are 
testing below the appropriate grade level for their age.  
 
The Curriculum Director will develop and supervise teachers in the development of formative 
assessments. These formative assessments will be data driven and will be conducted regularly 
throughout lessons and programs to ensure teacher effectiveness and student learning. While 
using Direct Instruction in all Core Content Areas, AZACS teachers will use Active Student 
Responding (ASR) to check for comprehension on the subject being taught. Scripting for Direct 
Instruction will be acquired from curriculum materials and adapted by the Curriculum Director 
and teachers to meet the needs of their students. During ASR, teachers will ask questions 
throughout the lesson and the students will respond by writing the answers on white boards 
and holding them up for the teacher to see. This will allow the teacher to determine how many 
students comprehend the material being presented and will guide any changes that need to be 
made.  
 
Formative assessments will also consist of pre and post tests, some available through the SRA 
curriculum, formal and in‐formal observations and self‐evaluations.  As part of the SRA Reading 
curriculum, reading tests will be conducted weekly to check for fluency, accuracy and 
comprehension. Information gathered during the formative assessment process will help 
teachers determine how quickly students are grasping the material. It will be used as a tool to 
verify teacher and program effectiveness and will be a driving force in making appropriate 
program modifications and adaptations for special learners. 
 
The summative assessment plan will also include the use of pre and post assessments in specific 
core content areas. Summative assessments will include testing at the end of each unit/program 
in the SRA curriculums in Reading/Language Arts, Math, Science and Social Studies. Additional 
summative assessments will be created by Curriculum Director and teachers in the areas of 
communication and adaptive skills. Teachers will be able to identify what students know at the 
beginning of the school year, the end of each quarter or a specific unit and at the end of the 
school year. Careful analysis of assessment at key intervals will ensure students are growing and 
reaching key academic benchmarks.  
 
The main summative assessments for the year will be the AIMS and AIMS‐A. Student scores will 
be compared to their previous year’s scores as well as grade level bench marks in reading, 
writing and math. The AIMS and AIMS‐A will be conducted towards the end of the school year 
and will measure proficiency of the ADE 2010 Math and ELA Standards (CCSS). 
 
Students who are not at grade level academically or who require an individualized education 
due to their diagnosis and/or deficits in communication, social/emotional and/or activities of 
daily living will have an Individualized Education Plan (IEP). The team who creates the IEP will 
consist of teachers, psychologist, related service staff as appropriate (Speech Language 
Pathologist, Occupational Therapist, etc.), parents and any home support staff. The IEP will be 
written for a one‐year period of time and will detail specific goals that each student will be 
working on for that school year. Every IEP goal will be aligned to a specific ADE Math or ELA 
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Standard (CCSS) or an alternate standard and will be created based on a specific need for the 
student. These needs will be identified during introduction diagnostic testing, formal and in‐
formal observations and standardized assessments such as the VB‐Mapp and the ABLLS‐R. IEP 
goals will be written in measurable terms so it will be easy for staff to identify if progress is 
being made towards the goal. A sample IEP goal would be: Given a math worksheet with 10 
single digit addition problems using numbers 0‐9, Mark will answer 8 of the 10 questions 
correctly for three consecutive days of data.  
 
Each student with will have a daily data sheet that has a chart for each IEP or PEP goal and 
teachers and support staff will fill it in throughout the day. This data sheet will follow the 
student throughout the school so that data can be collected across all environments, not just 
the classroom. AZACS staff will mark either a (+) if the student has performed correctly or a (‐) if 
the student has performed incorrectly on a specific goal. At the end of the day, all of the (+)s 
and (‐)s will be added up and a percentage will be computed for each goal. This information will 
be entered into an Excel spreadsheet and line graphs will be generated weekly. As part of the 
formative assessment process, graphs will be reviewed by the Curriculum Director and lead 
teachers weekly to determine program effectiveness and to ensure appropriate strategies are 
being used. Teachers will have a variety of different methods of instruction to choose from 
should changes need to be made.  
 
Data collected on IEP and PEP goals will not only be used to determine program and teacher 
effectiveness, but it will also be part of the summative assessment process to look at student 
progress towards mastering their specific ADE 2010 Math and ELA Standards (CCSS). Baseline 
data will be collected prior to teaching any of the goals to ensure the student has not already 
acquired the skill. Data will also be reviewed for mastery every quarter and progress notes will 
be generated detailing progress towards specific goals. At the end of the school year, the 
IEP/PEP team will come together for an annual review and each of the student’s goals will be 
analyzed using graphs and anecdotal data collected by the teachers and support staff.  New 
goals will be generated based on the skills the student has or has not acquired over the school 
year.  


 
This data driven and individualized program based on state standards delivered via Applied 
Behavior Analysis strategies will ensure students at AZACS have the best chance at learning and 
reaching grade level benchmarks.    
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A.3.1 Mastery and Promotion 


The target population at AZACS is students with Autism Spectrum Disorder (ASD). AZACS has researched 


the enrollment trends of other charter schools around the country with a focus on students with autism 


and has found that approximately 98% of their applicants are diagnosed with autism and are on an 


Individual Education Plan (IEP). The other 2% of students applying to these types of charter schools are 


students who have other diagnosis but are on an IEP as well. Based on interviewing school leaders at six 


other charter schools around the country targeting students with autism, it is rare for typically 


developing students to apply to these schools. Therefore, based on AZACS’ target population it is 


expected that most students will be diagnosed with ASD and be on Individual Education Plans (IEPs). In 


the unlikely case AZACS were to enroll a student who did not qualify for an Individualized Education Plan 


because he or she was  not learning disabled and was working at grade level, that student would still 


have an individualized program of instruction in the form of a Personal Education Plan (PEP). Children at 


AZACS will be working on their own individualized goals from their IEPs or PEPs based on either the 


Arizona Common Core Standards or the Alternative State Standards. IEP and PEP goals will be written 


using assessment results from the Vineland, the Assessment of Basic Language & Learning Skills Revised 


(ABLLS-R), the Verbal Behavior Milestone Assessment & Placement Program (VB-MAPP) and specific 


academic curriculum pre-tests. These assessment tools are considered the most accurate and effective 


in the field of autism education.    


For example, if assessment results, baseline data and teacher observations for a 1st grade student 


indicate that the student is not able to answer questions from a text in order to demonstrate a basic 


understanding of content, then a goal would be written to address this need.  Using the ADE 2010 ELA 


Standards, a goal will be written with the purpose of providing intensive and rigorous instruction in this 


area until the student can perform this skill with 80% accuracy.   At AZACS, goal formation will follow a 5 


step process.   


Step 1) Analyze baseline data, assessment results, and conduct observations to form actionable present 


levels of performance for each AZACS Core Content area (Ex- Student is able to independently and 


accurately point to 10 out of 50 tested pictures of objects in a text, when the instructor names those 


objects).   


Step 2) Identify the corresponding ADE 2010 State Standard (Common Core Standard) (1.RL.1- Ask and 


answer questions about key details of a text). 


Step 3) Conduct a task analysis of the components required for the student to be able to perform that 


standard with mastery, given their current level of functioning.  Formulate benchmark objectives for 


each goal that will lead to the successful acquisition of the goal. Examples: 


Objective A) Point to 50 pictures in a book when named with 80% accuracy. 


Objective B) From a text with pictures, the student will name 50 different items with 80% accuracy.  
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Objective C) From a book containing pictures, the student will answer 5 different “What” “When” and 


“Who” questions with 80% accuracy.   


Objective D) The student will ask simple questions about a text that contains pictures with 80% 


accuracy. 


Step 4) Instructor collects data specific to that goal and objective and determines how often the 


progress will be monitored based on initial rate of acquisition and opportunities to practice the skill.  


Ex: Method of Collection:  Percentage of correct responses out of 20 opportunities to respond in a 


teaching session, scored on a AZACS data sheet. 


Method of Analysis: To be graphed daily by teacher in an Excel spreadsheet as a percentage correct. 


Step 5) Submit the completed goal, data collection/analysis process, and criteria for mastery to the 


IEP/PEP team for review and approval. 


These goals will be written for a one-year period of time and students will be targeted to meet these 


goals as well as maintain previous goals throughout the course of the school year. IEP and PEP meetings 


will be held a minimum of once per academic year with the school team, parents and outside support 


personnel, to establish individualized goals and determine specific criteria for achieving these goals. IEP 


and PEP meetings can be held more frequently if any member of the team feels that a change to the 


student’s plan is necessary. Progress reports and graphs will be sent home each quarter to show 


progress on IEP and PEP goals. Conferences and/or team meetings will be scheduled on an as needed 


basis if student performance is not keeping pace with benchmark objectives.  


IEP and PEP goals will be worked on daily throughout all school activities. Teachers and support 


personnel will be responsible for collecting data throughout the day. Data will be graphed at the end of 


each week and reviewed biweekly by a supervisor.  If a student performs below 50% accuracy on a 


particular goal for three consecutive days and there is no upward trend in the rate of skill acquisition, 


the teaching program will be modified to ensure for more success using scaffolding, differentiated 


instruction, shaping, prompting, errorless learning strategies or other methods identified in the AZACS 


teaching methods.  


Once a student has mastered a goal, it will go through a generalization check to make sure that it can be 


generalized across three different settings, three novel individuals (e.g. teachers, aides, parents) and a 


variety of novel materials. For example once a student has learned to count using one-to-one 


correspondence when asked “count these things”, the team will run a generalization check to make sure 


he can do this using various items and in different situations. The team will also check to make sure he 


can perform this task when asked by unfamiliar adults and peers. Lastly, the team will check to make 


sure he will answer the question when it has been phrased differently (“Can you count these items?”).  


Natural Environment Teaching should allow for generalization to happen naturally throughout the 


teaching process; however some skills need to be taught in an isolated setting making natural 
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generalization more difficult. Criteria for mastery on a generalization check will be the same as the 


teaching phase. 


Once a skill has been generalized it will go into weekly maintenance. Data will be collected once a week 


until criteria for mastery has been met for three consecutive weeks. Once this has been achieved, the 


skill will go into monthly maintenance. Data will be collected once a month until criteria for mastery has 


been met for three consecutive months. If at any time during the maintenance process a skill drops 


below 50% accuracy, it will be reviewed and the team will determine if it needs to go back into the 


teaching program. This process will take place for all academic goals outlined in students’ IEPs and PEPs.  


Student Promotion  
 
IEP and PEP goals will be written for a one-year period of time and students will be expected to meet 
these goals to be promoted to the next grade level. 
 
Autism is a spectrum disorder and therefore, there are students diagnosed with autism who have the 
intellectual ability to perform at or above grade level. Unfortunately, most of these students are 
performing multiple years below grade level because they are not able to access the curriculum through 
traditional teaching strategies. AZACS will empower these students by offering intensive individualized 
instructional programs grounded in the principles of Applied Behavior Analysis that will eliminate the 
achievement gap and help them produce work that is at or above grade level. AZACS will have rigorous 
academic goals for these students that are reflective of high-performing college preparatory programs in 
the Phoenix Metro area. These students will be given intensive supports to achieve mastery in all 
content areas; which means they must achieve 80% or above in summative assessments in the areas of 
math, language arts, science and social studies. The goal for these students will be to diminish their 
autism symptoms and help them acquire the social and functional skills necessary to transition 
successfully into a mainstream, general education environment. The ultimate goal for these students 
will be to have the skills to compete academically with high-performing typically developing peers. 
AZACS will partner with other high-performing charter schools in the Phoenix metro area to transition 
students with autism who are ready to attend school in a mainstream educational environment.  
 
There are other students with autism who have significant intellectual disabilities and are considered 
“lower-functioning” on the autism spectrum. AZACS will also have ambitious, rigorous goals for these 
students and will push them to achieve their full potential through intensive, individualized instructional 
programs founded on the principles of Applied Behavior Analysis (ABA). AZACS’ goal will be to ensure 
that at a minimum, students on the lower end of the autism spectrum make at least one academic year 
of growth in one academic year and don’t lose any previously learned skills. In other words, if a 10 year 
old student enters the school performing at a first grade level, AZACS will aim to get that student 
performing at a second grade level by the end of the academic year. One year of growth would be 
significantly more successful than the current results for these types of students. As noted in a 2005 
report in the journal Research in Developmental Disabilities and local autism experts, students who are 
significantly impaired by their autism can make less than two months of progress in one academic year 
or may even regress in their skills during an academic year due to ineffective teaching strategies. By 
delivering a curriculum using evidence-based, individualized programs grounded in ABA strategies, 
students with autism who have significant intellectual disabilities can have the best chance at accessing 
the Common Core standards and making progress toward meaningful grade level promotions.   
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Process and Criteria for Grade Level Promotions: 
 
AZACS will make grade-level promotion decisions based on students’ performance on unit assessments 
aligned with individual education plan goals (IEPs/PEPs) and results of cumulative summative 
assessments in each academic content area. Data will be gathered daily, graphed and analyzed weekly 
by teachers and reviewed by Curriculum Director at least biweekly.  Parents will be notified at least 
biweekly of the student’s progress toward promotion in each content area. Students not making 
progress toward promotion will be identified early on and targeted remediation plans will be developed 
to help student attain mastery and achieve promotion. The following lists the criteria for promotion in 
each content area:  
 
Language Arts-Reading/Writing: 
Students in grades K-5 must either: 
 


a) Perform to Mastery (80% or above) on summative assessments measuring performance on 
Common Core Standards and have a passing grade on Reading and Writing sections of the AIMS 
(for students in 3rd-5th grade).  


 
b) Perform to Proficiency (70%-79%) on summative assessments measuring performance on 


Common Core Standards and have a passing score on Reading and Writing sections of the AIMS 
test (for students in 3rd-5th grade). These students must be willing to do special projects, 
participate in tutoring or other remediation so that they achieve mastery by the next grading 
period. Must also have 88% attendance. 


 
c) IEP students must: Grow at least one grade level in Language Arts as measured by the same 


assessment tool taken at the beginning of the school year (Vineland, ABLLS and/or VB-MAPP) 
and maintain an average of 70% or higher on summative assessments measuring performance 
on each IEP goal in Language Arts. 


 
 


 
Math 
Students in grades K-5 must either: 
 


a) Perform to Mastery (80% or above) on summative assessments measuring proficiency on 
Common Core Standards and have a passing score on the Math section of the AIMS (for 
students in 3rd-5th grade). 
 


b) Perform to Proficiency (70%-79%) on summative assessments measuring performance on 
Common Core Standards and have a passing score on Math sections of the AIMS test (for 
students in 3rd-5th grade). These students must be willing to do special projects, participate 
in tutoring or other remediation so that they achieve mastery by the next grading period. 
Must also have 88% attendance. 


 


c) IEP students must: Grow at least one grade level in Math as measured by the same 
assessment tool taken at the beginning of the year (Vineland, ABLLS and/or VB-MAPP) and 
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maintain an average of 70% or higher on summative assessments measuring performance 
on each IEP goal in Math. 


 
Science 
Students in grades K-5 must either: 


 
a) Perform to Mastery (80% or above) on summative assessments measuring proficiency on 


Common Core Standards and have a passing score on the Science section of the AIMS (for 
students in 4th grade). 


 
b) Perform to Proficiency (70%-79%) on summative assessments measuring performance on 


Common Core Standards and have a passing score on Science sections of the AIMS test (for 
students in 4th grade). These students must be willing to do special projects, participate in 
tutoring or other remediation so that they achieve mastery by the next grading period. Must 
also have 88% attendance. 


 


c) IEP students must: Grow at least one grade level in Science as measured by the same 
assessment tool taken at the beginning of the year (Vineland, ABLLS and/or VB-MAPP) and 
maintain an average of 70% or higher on summative assessments measuring performance 
on each IEP goal in Science. 


 
 
Social Studies 
 


a) Perform to Mastery (80% or above) on summative assessments measuring proficiency on 
Common Core Standards. 


 
b) Perform to Proficiency (70%-79%) on summative assessments measuring performance on  


Common Core Standards and must be willing to do special projects, participate in tutoring 
or other remediation so that they achieve mastery by the next grading period. Students 
must also have 88% attendance. 
 


c) IEP students must: Grow at least one grade level in Social Studies as measured by the same 
assessment tool taken at the beginning of the year (Vineland, ABLLS and/or VB-MAPP) and 
maintain an average of 70% or higher on summative assessments measuring performance 
on each IEP goal in Social Studies. 


 
 


Remediation 
 
Data collection and analysis will be embedded in every student’s individualized program therefore 
students not making adequate progress toward grade level promotion will be identified early on, before 
the end of the first grading period. In the event expected progress is not demonstrated, AZACS will use 
all possible resources to accelerate student learning including but not limited to, additional instructional 
time, modifying IEP/PEP goals to ensure prerequisite skills are taught, conducting parent-teacher 
conferences, team meetings with senior teaching staff to identify remediation strategies, additional one-
on-one tutoring, etc. Students needing remediation will also be recommended for Extended School Year 
during the summer. 
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Retention 
 
Because students on the autism spectrum often have “scattered skills,” meaning they excel in one area 
while having major deficiencies in others, it is common for students to achieve mastery in one content 
area but need remediation or even retention in another. If the above requirements are not met in a 
single content area, students can be retained in that content area during the next academic year until 
meeting the requirement for that subject. Students not meeting promotion requirements in a single 
content area may be promoted to the next grade level with a remediation plan in the specific content 
area.  If students fail to demonstrate proficiency in two or more of the five curricular areas (Reading, 
Writing, Math, Science and Social Studies) they may be retained in their present grade. Full retention 
will occur only after a team meeting including Teacher, Curriculum Director, parents and any other 
pertinent special education service providers (Speech Pathologist/Occupational Therapist) has taken 
place to determine extent to which student has fallen short of proficiency and mastery in IEP/PEP goals 
and an explicit remediation plan has been written. The revised remediation plan will be designed by 
Teacher and Curriculum Director in collaboration with parents and special education therapists. The goal 
will be to accelerate student learning so they meet the criteria necessary to be promoted to the next 
grade level within one year.   
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A.4 School Calendar and Weekly Schedule 


Arizona Autism Charter School (AZACS) will offer 180 days of instruction and will follow a traditional 


school calendar. The school calendar will be similar to the calendars for schools in the surrounding 


metro Phoenix community so that families with students in surrounding schools can enjoy the same 


school breaks. August 5, 2013 will be the first day of school and the academic school year will end for 


students on May 22, 2014. All students in 1st through 5th grade will receive 1,044 instructional hours 


during 180 days which exceeds the Arizona Hourly Requirements of 720 hours. Students in Kindergarten 


will be on a half‐day schedule and receive 540 hours of instruction during 180 days. This exceeds the 


Arizona Hourly Requirements for Kindergarten of 356 hours per school year. The school day will begin at 


8:30 a.m. and end at 2:30 for grades 1‐5 and begin at 8:30 a.m. and end at 11:30 a.m. for kindergarten. 


Students in 1st through 5th grades will receive at least 4 hours of instruction per day in core academic 


content areas and the remainder of the day will be spent working in adaptive/life‐skills programs. 


Because many children with autism will require instruction in the areas of feeding, appropriate play and 


leisure skills and other functional skills, lunch and snack time as well as recess will be used as 


instructional times for their adaptive/life‐skills goals. This schedule complies with state statues for 


number of hours for school attendance and time spent in core academic content areas (A.R.S. §15‐901 


and 15‐341.01). 


Professional Development 


The Arizona Autism Charter School (AZACS) will schedule a pattern of early release days every other 


Wednesday to allow ample time for consistent teacher and staff professional development. AZACS will 


offer after school care for students during early release days so that parents can rely on a consistent 


pick‐up schedule. AZACS will also offer an after‐school habilitation and respite program until at least 5 


p.m. to accommodate the schedules of working parents. 


Teachers will be required to begin the school year at least one week prior to students to attend a full‐


time, 40 hour intensive training. Teachers hired will have a working knowledge of Applied Behavior 


Analysis (ABA) therefore, the one week training will be focused on implementing ABA in the classroom 


setting, establishing successful classroom environments for students with autism, integrating Common 


Core state standards into individualized programs of instruction and hands on coaching with students 


with autism. Teachers will also be given time to review their student documents and profiles.   


As mentioned previously, staff development will continue during the school year every other 


Wednesday for 3 hours from 1 p.m. to 4 p.m. This will allow teachers and paraprofessionals to gain 108 


hours of professional development during the school year. Also on alternating Wednesdays that are not 


designated as early release/professional development days, time will be scheduled for one‐on‐one 


meetings between the Curriculum Director and each teacher. In addition, training and coaching sessions 


will also be embedded into the teachers’ school day to allow the Curriculum Director to observe and 


give feedback based on teachers’ performance with students and general classroom management.  
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Daily Instructional Minutes/Proposed Weekly Schedule 


Grades 1‐5 


8:30‐8:45  Arrival Transition Activities   


8:45‐9:15  Morning Meeting‐Adapted Calendar, Schedule Review, 
Literacy/Book 


30 minutes 


9:15‐10:15  Academic Block: English/Language Arts: Reading and Writing, 
Facilitated Learning Centers, 1:1 Instruction and Independent 
Work  


60 minutes 


10:15‐10:30  Transition Activities‐Schedule Review   


10:30‐11:30  Academic Block: Math Facilitated Learning Centers, 1:1 
Instruction, Independent Work 


60 minutes 


11:30‐12:00  Functional/Life Skills Centers, Speech, Occupational Therapy   


12:00‐12:45  Lunch/Recess   


12:45‐12:50  Transition to Classroom   


12:50‐1:50  Academic Block: Rotations‐Science/Social Studies/Functional 
Skills/Math/English Language arts 


60 minutes 


1:50‐2:20  Closing Meeting‐Review Key Core Content Skills of the Day  30 minutes 


2:20‐2:30  Dismissal Activities   


  TOTAL NUMBER OF DAILY MINUTES IN CORE ACADEMIC AREAS  240 minutes/4 hrs 


 


Kindergarten Schedule 


8:30‐8:45  Arrival Transition Activities   


8:45‐9:15  Morning Meeting‐Adapted Calendar, Schedule Review, 
Literacy/Book 


30 minutes 


9:15‐9:45  Academic Block: English/Language Arts: Reading and Writing, 
Facilitated Learning Centers, 1:1 Instruction and Independent 
Work 


30 minutes 


9:45‐10:00  Transition Activities/Snack   


10:00‐10:30  Academic Block: Math Facilitated Learning Centers, 1:1 
Instruction, Independent Work 


30 minutes 


10:30‐11:00  Structured Outdoor Learning and Play Time, Occupational 
Therapy  


 


11:00‐11:10  Transition to Classroom   


11:10‐11:30  Closing Activities‐Review Key Core Content Skills of the Day  30 minutes 


  TOTAL NUMBER OF DAILY MINUTES IN CORE ACADEMIC AREAS  120 minutes/2hrs 
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Rationale for Weekly Schedule for Target Population 


The schedule outlined above meets the needs of students with autism by providing time for one‐on‐one 


instruction in academic areas and allowing students to learn and practice skills using various Applied 


Behavior Analysis (ABA) strategies in small group and individual settings.  The three‐to‐one instructor to 


student ratio will allow Learning Centers to be staffed and specific students goals to be taught or 


practiced in small group and individual settings. These small group and individual instructional settings 


will also allow staff to consistently take data on goals. As mentioned previously, transition periods, meal 


periods and recess will also be used as instructional opportunities to help students with deficits in social, 


play and adaptive skills.  


 


Proposed School Calendar begins on next page, page 4 of 13 
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Proposed School Calendar 


DAYS 	1‐17 	OF 	180 	


AUGUST 	2013


S	 M	 T	 W TH F	 S


       


  Professional 
Dev./Rm Set 


up 


Professional 
Dev./Rm Set 


up 


Professional 
Dev./Rm Set 


up 


1 
Professional 
Dev./Rm Set 


up 


2 
Professional 
Dev./Rm Set 


up 


3
 


4 
 


5 
1st Day of 
School for 
Students 


6 
 


7
 


8
 


9  10


11  12  13  14
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


15 16  17


18  19  20  21
Early 


Release 
12:30/Prof. 


Dev. 


22 23  24


25  26  27  28
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


29 30  31
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DAYS 	18‐37 	OF 	180 	


SEPTEMBER 	2013


S	 M	 T	 W TH F	 S


       


1  2 
Labor Day 


3  4
Early 


Release 
12:30/Prof. 


Dev.


5 6  7


8  9  10  11
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


12 13  14


15  16  17  18
Early 


Release 
12:30/Prof. 


Dev.


19 20  21


22  23  24  25
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


26 27  28


29  30     
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DAYS 	38‐55 	OF 	180 	


OCTOBER 	2013


S	 M	 T	 W TH F	 S


       


    1  2
Early 


Release 
12:30/Prof. 


Dev.


3 4  5


6 
 


7 
Parent 
Teacher 


Conferences 


8 
Parent 
Teacher 


Conferences 


9
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


10 11  12


13  14 
Columbus 
Day/Fall 
Break 


15 
Fall Break 


16
Fall Break 


17
Fall Break 


18 
Fall Break 


19


20  21  22  23
Early 


Release 
12:30/Prof. 


Dev.


24 25  26


27  28  29  30
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


31  
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DAYS 	56‐72 	OF 	180 	


NOVEMBER 	2013


S	 M	 T	 W TH F	 S


       


      1  2


3  4  5  6
Early 


Release 
12:30/Prof. 


Dev.


7 8  9


10  11 
Veteran’s 


Day 


12  13
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


14 15  16


17  18  19  20
Early 


Release 
12:30/Prof. 


Dev.


21 22  23


24  25  26  27
Thanksgiving 


Break 


28
Thanksgiving 


Break 


29 
Thanksgiving  


Break 


30
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DAYS 	73‐87 	OF 	180 	


DECEMBER 	2013


S	 M	 T	 W TH F	 S


       


1  2  3  4
Early 


Release 
12:30/Prof. 


Dev.


5 6  7


8  9  10  11
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


12 13  14


15  16  17  18
Early 


Release 
12:30/Prof. 


Dev.


19 20  21


22  23 
Winter 
Break 


24 
Winter 
 Break


25
Winter 
Break 


26
Winter 
Break


27 
Winter 
Break 


28
 


29  30 
Winter 
Break 


31 
Winter  
Break
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DAYS 	88‐106 	OF 	180 	


JANUARY 2014


S	 M	 T	 W TH F	 S


       


      1
Winter 
Break


2
Winter 
Break


3 
Winter 
Break 


4


5  6  7  8
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


9 10  11


12  13  14  15
 


Early 
Release 


12:30/Prof. 
Dev.


16 17  18


19  20 
MLK Day 


21  22
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


23 24  25


26  27  28  29
Early 


Release 
12:30/Prof. 


Dev.


30 31 
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DAYS 	107‐125 	OF 	180 	


FEBRUARY 	2014


S	 M	 T	 W TH F	 S


       


        1


2  3  4  5
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


6 7  8


9  10  11  12
Early 


Release 
12:30/Prof. 


Dev.


13 14  15


16  17 
President’s 


Day 


18  19
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


20 21  22


23  24  25  26
Early 


Release 
12:30/Prof. 


Dev.


27 28 
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DAYS 	126‐141 	OF 	180 	


MARCH 	2014


S	 M	 T	 W TH F	 S


        1


2  3  4  5
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


6
Parent 
Teacher 


Conferences 


7 
Parent 
Teacher 


Conferences 


8


9  10 
Spring Break 


11 
Spring Break 


12
Spring Break


 


13
Spring Break


14  
Spring Break 


 


15


16  17  18  19
Early 


Release 
12:30/Prof. 


Dev. 
 


20 21  22


23  24  25  26
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


27 28  29


30  31     
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DAYS 	142‐163 OF 	180 	


APRIL 	2014


S	 M	 T	 W TH F	 S


       


    1  2
Early 


Release 
12:30/Prof. 


Dev.


3 4  5


6  7  8  9
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


10 11  12


13  14  15  16
Early 


Release 
12:30/Prof. 


Dev.


17 18  19


20  21  22  23
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


24 25  26


27  28  29  30
Early 


Release 
12:30/Prof. 


Dev.
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DAYS 	164‐180 OF 	180 	


MAY 	2014


S	 M	 T	 W TH F	 S


       


      1 2  3


4  5  6  7
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs. 


8 9  10


11  12  13  14
Early 


Release 
12:30/Prof. 


Dev.


15 16  17


18  19  20  21
Curr. Dir. & 
Teacher 


one‐on‐one 
mtgs.


22
last day of 
School for 
students 


23  24


25  26  27  28 29 30  31
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APPLICANT NAME


WORK SHEET A
FY 2012 BASE SUPPORT LEVEL WEIGHTS [A.R.S. §§15-184(A) and 15-943(1)]


K-12 STUDENT COUNT (budget based on) (1) K-8 9-12


Student Count Grades 1-12 65


Student Count Kinder (1) 8


Adjusted Student Count = 69 = 0


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K-8 9-12


Adjusted Student Count 0.001-99.999  (1)


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000-499.999  (1)


Student Count Constant 500.000 500.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 500.000-599.999  (1)


Student Count Constant 600.000 600.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More  (1)


    Support Level Weight  (2) 1.158 1.268


NOTES:


(1)


(2) Column 1 to Work Sheet B, line I.A.1


Column 2 to Work Sheet B, line I.A.2


Expected number of kindergarten students will be divided by 2 to get student counts for kindergarten.


Arizona Autism Charter Schools, Inc.
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET B
FY 2012 WEIGHTED STUDENT COUNT [A.R.S. § 15-943(2)]


Student Weighted 


I. A. Adjusted Student Count  (1) Count x (from W.S. A) = Student Count


1. K-8 69.000 x 1.399 = 96.531


2. 9-12 0.000 x 0.000 = 0.000


3. Total Student Count 69.000 96.531


B. Student Count Add-Ons  (2)


1. Hearing Impairment x 4.771 = 0.000


2. K-3 34.000 x 0.060 = 2.040


3. ELL (English Learners) x 0.115 = 0.000


4. MD-R, A-R, and SID-R   (3) x 6.024 = 0.000


5. MD-SC, A-SC, and SID-SC   (4) 61.000 x 5.833 = 355.813


6. Multiple Disabilities Severe Sensory Impairment x 7.947 = 0.000


7. Orthopedic Impairment (Resource) x 3.158 = 0.000


8. Orthopedic Impairment (Self-Contained) x 6.773 = 0.000


9. DD, ED, MIID, SLD, SLI, and OHI   (5) x 0.003 = 0.000


10. Emotionally Disabled (Private) x 4.822 = 0.000


11. Moderate Intellectual Disability x 4.421 = 0.000


12. Visual Impairment x 4.806 = 0.000


13. Total Add-On Count 95.000 357.853


II. Total Weighted Student Count 454.384


NOTES:


(1)


(2)


Add-On Category ADE Report Name


K-3 Recalculated State Aid ADM Counts (ADMS 46-1)


ELL


Children with Disabilities Student Counts for Use in Budget Preparation (SPED 28)


(3) MD-R (Multiple Disabilities-Resource), A-R (Autism-Resource), and SID-R (Severe Intellectual Disability-Resource)


(4)


(5)


Support


Level Weight


See Note (1), on Work Sheet A.


Based on the Target Population described in A.2, and the Program of Instruction described in A.3, applicants may use estimated student counts


based on comparison schools to determine the Add-On weighted counts or counts may be left blank. Intellectual Disability was previously


referred to as Mental Retardation. ADE will continue using the term Mental Retardation in data collection and reports in FY 2012 and will convert


to using Intellectual Disability in FY 2013.


MD-SC (Multiple Disabilities-Self-Contained), A-SC (Autism-Self-Contained), and SID-SC (Severe Intellectual Disability-Self-Contained)


DD (Developmental Delay for children in kindergarten through age 10), ED (Emotional Disabilities), MIID (Mild Intellectual Disability), SLD (Specific 


Learning Disability), SLI (Speech/Language Impairment), and OHI (Other Health Impairments)


English Learners (ELL) Students Served in Programs Under A.R.S. §15-754 


(ELLs 10-1)
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APPLICANT NAME Arizona Autism Charter Schools, Inc.


I. Base Level Amount $ 3,267.72


II. Increase for 200 Days of Instruction (1) + $


III. Adjusted Base Level Amount = $ 3,267.72


IV. Total Weighted Student Count (from Work Sheet B, line II) x 454.384


V. BSL = $ 1,484,800


NOTES:


(1)


WORK SHEET C


FY 2012 BASE SUPPORT LEVEL (BSL)


[A.R.S. § §15-943(3) and 15-901(B)(2)]


A.R.S. §15-902.04 allows schools that provide 200 days of instruction to increase the base level amount by 5%. Enter


$163.39 ($3,267.72 x 5%) on line II. To be eligible for this increase in funding, the school must be approved for 200 days


of instructions by its sponsor and have submitted a 200 days of instruction calendar.
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET D
FY 2012 ADDITIONAL ASSISTANCE [A.R.S. §15-185(B)(4)]


K-8 9-12


I. Total Student Count (1) 69.000 0.000


II. Additional Assistance per Student Count x $ 1,621.97 x $ 1,890.38


III. Additional Assistance = $ 111,916 = $ 0


IV. Total  Additional Assistance


[IV (K-8) + IV (9-12)] (to Work Sheet E, line II) $ 111,916


NOTE:


(1) Total student count from Work Sheet A for K-8 and 9-12.


WORK SHEET E
FY 2012 EQUALIZATION BASE AND ASSISTANCE [A.R.S. §15-185(B)(4)]


I. BSL (from Work Sheet C, line V) $ 1,484,800


II. Additional Assistance (from Work Sheet D, line IV) $ 111,916


III. Total Equalization Base/Assistance $ 1,596,716
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET TITLE PAGE


A.  Base Support Level Weights     .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 1


B.  Weighted Student Count   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 2


C.  Base Support Level  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 3


D.  Additional Assistance  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 4


E.  Equalization Base and Assistance   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 4


NEW CHARTER APPLICATION


REVENUE WORK SHEETS FOR 2013-2014 CYCLE


TABLE OF CONTENTS
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APPLICANT NAME:


WORK SHEET A
FY 2012 BASE SUPPORT LEVEL WEIGHTS [A.R.S. §§15-184(A) and 15-943(1)]


K-12 STUDENT COUNT (budget based on) (1) K-8 9-12


Student Count Grades 1-12 72


Student Count Kinder (1) 10


Adjusted Student Count = 77 = 0


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K-8 9-12


Adjusted Student Count 0.001-99.999  (1)


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000-499.999  (1)


Student Count Constant 500.000 500.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 500.000-599.999  (1)


Student Count Constant 600.000 600.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More  (1)


    Support Level Weight  (2) 1.158 1.268


NOTES:


(1)


(2) Column 1 to Work Sheet B, line I.A.1


Column 2 to Work Sheet B, line I.A.2


Expected number of kindergarten students will be divided by 2 to get student counts for kindergarten.


Arizona Autism Charter Schools, Inc.
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET B
FY 2012 WEIGHTED STUDENT COUNT [A.R.S. § 15-943(2)]


Student Weighted 


I. A. Adjusted Student Count  (1) Count x (from W.S. A) = Student Count


1. K-8 77.000 x 1.399 = 107.723


2. 9-12 0.000 x 0.000 = 0.000


3. Total Student Count 77.000 107.723


B. Student Count Add-Ons  (2)


1. Hearing Impairment x 4.771 = 0.000


2. K-3 36.000 x 0.060 = 2.160


3. ELL (English Learners) x 0.115 = 0.000


4. MD-R, A-R, and SID-R   (3) x 6.024 = 0.000


5. MD-SC, A-SC, and SID-SC   (4) 67.000 x 5.833 = 390.811


6. Multiple Disabilities Severe Sensory Impairment x 7.947 = 0.000


7. Orthopedic Impairment (Resource) x 3.158 = 0.000


8. Orthopedic Impairment (Self-Contained) x 6.773 = 0.000


9. DD, ED, MIID, SLD, SLI, and OHI   (5) x 0.003 = 0.000


10. Emotionally Disabled (Private) x 4.822 = 0.000


11. Moderate Intellectual Disability x 4.421 = 0.000


12. Visual Impairment x 4.806 = 0.000


13. Total Add-On Count 103.000 392.971


II. Total Weighted Student Count 500.694


NOTES:


(1)


(2)


Add-On Category ADE Report Name


K-3 Recalculated State Aid ADM Counts (ADMS 46-1)


ELL


Children with Disabilities Student Counts for Use in Budget Preparation (SPED 28)


(3) MD-R (Multiple Disabilities-Resource), A-R (Autism-Resource), and SID-R (Severe Intellectual Disability-Resource)


(4)


(5)


Support


Level Weight


See Note (1), on Work Sheet A.


Based on the Target Population described in A.2, and the Program of Instruction described in A.3, applicants may use estimated student counts


based on comparison schools to determine the Add-On weighted counts or counts may be left blank. Intellectual Disability was previously


referred to as Mental Retardation. ADE will continue using the term Mental Retardation in data collection and reports in FY 2012 and will


convert to using Intellectual Disability in FY 2013.


MD-SC (Multiple Disabilities-Self-Contained), A-SC (Autism-Self-Contained), and SID-SC (Severe Intellectual Disability-Self-Contained)


DD (Developmental Delay for children in kindergarten through age 10), ED (Emotional Disabilities), MIID (Mild Intellectual Disability), SLD 


(Specific Learning Disability), SLI (Speech/Language Impairment), and OHI (Other Health Impairments)


English Learners (ELL) Students Served in Programs Under A.R.S. §15-754 


(ELLs 10-1)
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


I. Base Level Amount $ 3,267.72


II. Increase for 200 Days of Instruction (1) + $


III. Adjusted Base Level Amount = $ 3,267.72


IV. Total Weighted Student Count (from Work Sheet B, line II) x 500.694


V. BSL = $ 1,636,128


NOTES:


(1)


WORK SHEET C


FY 2012 BASE SUPPORT LEVEL (BSL)


[A.R.S. § §15-943(3) and 15-901(B)(2)]


A.R.S. §15-902.04 allows schools that provide 200 days of instruction to increase the base level amount by 5%. Enter


$163.39 ($3,267.72 x 5%) on line II. To be eligible for this increase in funding, the school must be approved for 200


days of instructions by its sponsor and have submitted a 200 days of instruction calendar.
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET D
FY 2012 ADDITIONAL ASSISTANCE [A.R.S. §15-185(B)(4)]


K-8 9-12


I. Total Student Count (1) 77.000 0.000


II. Additional Assistance per Student Count x $ 1,621.97 x $ 1,890.38


III. Additional Assistance = $ 124,892 = $ 0


IV. Total  Additional Assistance


[IV (K-8) + IV (9-12)] (to Work Sheet E, line II) $ 124,892


NOTE:


(1) Total student count from Work Sheet A for K-8 and 9-12.


WORK SHEET E
FY 2012 EQUALIZATION BASE AND ASSISTANCE [A.R.S. §15-185(B)(4)]


I. BSL (from Work Sheet C, line V) $ 1,636,128


II. Additional Assistance (from Work Sheet D, line IV) $ 124,892


III. Total Equalization Base/Assistance $ 1,761,020
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET TITLE PAGE


A.  Base Support Level Weights     .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 1


B.  Weighted Student Count   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 2


C.  Base Support Level  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 3


D.  Additional Assistance  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 4


E.  Equalization Base and Assistance   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 4


NEW CHARTER APPLICATION


REVENUE WORK SHEETS FOR 2013-2014 CYCLE


TABLE OF CONTENTS
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APPLICANT NAME:


WORK SHEET A
FY 2012 BASE SUPPORT LEVEL WEIGHTS [A.R.S. §§15-184(A) and 15-943(1)]


K-12 STUDENT COUNT (budget based on) (1) K-8 9-12


Student Count Grades 1-12 79


Student Count Kinder (1) 10


Adjusted Student Count = 84 = 0


SUPPORT LEVEL WEIGHTS 


TO BE USED FOR: K-8 9-12


Adjusted Student Count 0.001-99.999  (1)


Support Level Weight  (2) 1.399 1.559


Adjusted Student Count 100.000-499.999  (1)


Student Count Constant 500.000 500.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0003 x 0.0004


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.278 + 1.398


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 500.000-599.999  (1)


Student Count Constant 600.000 600.000


Adjusted Student Count - 0 - 0


Difference = 0.000 = 0.000


Weight Adjustment Factor x 0.0012 x 0.0013


Support Level Weight Increase = 0 = 0


Support Level Weight Constant + 1.158 + 1.268


    Support Level Weight  (2) = 0 = 0


Adjusted Student Count 600.000 or More  (1)


    Support Level Weight  (2) 1.158 1.268


NOTES:


(1)


(2) Column 1 to Work Sheet B, line I.A.1


Column 2 to Work Sheet B, line I.A.2


Expected number of kindergarten students will be divided by 2 to get student counts for kindergarten.


Arizona Autism Charter Schools, Inc.
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET B
FY 2012 WEIGHTED STUDENT COUNT [A.R.S. § 15-943(2)]


Student Weighted 


I. A. Adjusted Student Count  (1) Count x (from W.S. A) = Student Count


1. K-8 84.000 x 1.399 = 117.516


2. 9-12 0.000 x 0.000 = 0.000


3. Total Student Count 84.000 117.516


B. Student Count Add-Ons  (2)


1. Hearing Impairment x 4.771 = 0.000


2. K-3 38.000 x 0.060 = 2.280


3. ELL (English Learners) x 0.115 = 0.000


4. MD-R, A-R, and SID-R   (3) x 6.024 = 0.000


5. MD-SC, A-SC, and SID-SC   (4) 73.000 x 5.833 = 425.809


6. Multiple Disabilities Severe Sensory Impairment x 7.947 = 0.000


7. Orthopedic Impairment (Resource) x 3.158 = 0.000


8. Orthopedic Impairment (Self-Contained) x 6.773 = 0.000


9. DD, ED, MIID, SLD, SLI, and OHI   (5) x 0.003 = 0.000


10. Emotionally Disabled (Private) x 4.822 = 0.000


11. Moderate Intellectual Disability x 4.421 = 0.000


12. Visual Impairment x 4.806 = 0.000


13. Total Add-On Count 111.000 428.089


II. Total Weighted Student Count 545.605


NOTES:


(1)


(2)


Add-On Category ADE Report Name


K-3 Recalculated State Aid ADM Counts (ADMS 46-1)


ELL


Children with Disabilities Student Counts for Use in Budget Preparation (SPED 28)


(3) MD-R (Multiple Disabilities-Resource), A-R (Autism-Resource), and SID-R (Severe Intellectual Disability-Resource)


(4)


(5)


Support


Level Weight


See Note (1), on Work Sheet A.


Based on the Target Population described in A.2, and the Program of Instruction described in A.3, applicants may use estimated student counts


based on comparison schools to determine the Add-On weighted counts or counts may be left blank. Intellectual Disability was previously


referred to as Mental Retardation. ADE will continue using the term Mental Retardation in data collection and reports in FY 2012 and will convert


to using Intellectual Disability in FY 2013.


MD-SC (Multiple Disabilities-Self-Contained), A-SC (Autism-Self-Contained), and SID-SC (Severe Intellectual Disability-Self-Contained)


DD (Developmental Delay for children in kindergarten through age 10), ED (Emotional Disabilities), MIID (Mild Intellectual Disability), SLD 


(Specific Learning Disability), SLI (Speech/Language Impairment), and OHI (Other Health Impairments)


English Learners (ELL) Students Served in Programs Under A.R.S. §15-754 


(ELLs 10-1)
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


I. Base Level Amount $ 3,267.72


II. Increase for 200 Days of Instruction (1) + $


III. Adjusted Base Level Amount = $ 3,267.72


IV. Total Weighted Student Count (from Work Sheet B, line II) x 545.605


V. BSL = $ 1,782,884


NOTES:


(1)


WORK SHEET C


FY 2012 BASE SUPPORT LEVEL (BSL)


[A.R.S. § §15-943(3) and 15-901(B)(2)]


A.R.S. §15-902.04 allows schools that provide 200 days of instruction to increase the base level amount by 5%. Enter


$163.39 ($3,267.72 x 5%) on line II. To be eligible for this increase in funding, the school must be approved for 200


days of instructions by its sponsor and have submitted a 200 days of instruction calendar.
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APPLICANT NAME: Arizona Autism Charter Schools, Inc.


WORK SHEET D
FY 2012 ADDITIONAL ASSISTANCE [A.R.S. §15-185(B)(4)]


K-8 9-12


I. Total Student Count (1) 84.000 0.000


II. Additional Assistance per Student Count x $ 1,621.97 x $ 1,890.38


III. Additional Assistance = $ 136,245 = $ 0


IV. Total  Additional Assistance


[IV (K-8) + IV (9-12)] (to Work Sheet E, line II) $ 136,245


NOTE:


(1) Total student count from Work Sheet A for K-8 and 9-12.


WORK SHEET E
FY 2012 EQUALIZATION BASE AND ASSISTANCE [A.R.S. §15-185(B)(4)]


I. BSL (from Work Sheet C, line V) $ 1,782,884


II. Additional Assistance (from Work Sheet D, line IV) $ 136,245


III. Total Equalization Base/Assistance $ 1,919,129
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   C.5 Three Year Operational Budget Assumptions                                                                                                                                    


Administrative, Instruction & Support (AIS)


Salaries Fiscal Year 2013 Fiscal Year 2014 Fiscal Year 2015


Executive Director: $72,000 First year salary is set at $72,000, 


which is competitive with other 


charter schools of similar size for 


first year director salaries. 


Because this is a specialty school 


serving an special education 


population this salary must 


remain competitive to ensure the 


most experienced and dedicated 


professional is hired for the job 


and remains with the school for 


as many years as possible.


Cost of living salary increase of 


3% in year two.


Cost of living salary increase of 


3% in year three.


Student Count and Revenue 
 
Arizona Autism Charter Schools, Inc. (AZACS) has developed a conservative three-year operational budget based solely on projected state 
equalization revenues. In the first year, these projected revenues are for 69 students, 15% less than our projected student count which is  81. 
Student count is projected to increase by 9 students in the second year and 9 more students in the third year, but similarly, calculations for 
revenues in years two and three are based on 15% fewer students than expected.  Although AZACS plans to pursue an aggressive fundraising 
campaign as well as entitlement grants upon charter approval, this budget is only based on state funding.  
Based on research AZACS has done on 6 other charter schools around the country with a focus on children with autism, it is predicted that most 
students seeking admission to AZACS will be diagnosed with autism and be on an Individual Education Plan (IEP). The AZACS revenue worksheets 
are based on a higher than average special education population based on the target population AZACS intends to serve. Other assumptions are 
based on conservative estimates from vendors  and service providers. Research was also conducted on costs incurred by similarly sized charter 
schools and private schools serving children with autism during first three years of operations.  
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Curriculum and ABA Supervisor Consultant: 


$37,500 half-time position(.50 of $75,000)


This is a high level supervisory 


position. This position will be held 


by a Ph.D. level autism education 


expert, school psychologist and 


Board Certified Behavior Analyst. 


This has been designated as a half-


time position because the person 


will be a consistent resource to 


AZACS as needed, but may not be 


on campus day to day with a full-


time schedule.


Cost of living salary increase of 


3% in year two.


Cost of living salary increase of 


3% in year three.


Curriculum Director, BCBA: $55,000 This salary is set at $55,000 for 


the first year. This salary is based 


on research with the Behavior 


Analyst Certification Board for 


Master’s level Board Certified 


Behavior Analyst with experience 


in curriculum development for 


children with autism. The AZACS 


team has already identified 


BCBAs who have worked in 


private school settings serving 


children with autism and would 


be eager to take on this role. 


Cost of living salary increase of 


3% in year two.


Cost of living salary increase of 


3% in year three.


C.5 Three Year Operational Budget Assumptions-Revised                                      Arizona Autism Charter Schools, Inc.       Page 2 of 11







Teachers-Special Education:  $40,000 AZACS expects to hire nine special 


education teachers each serving 9 


students in year one. The staring 


salary is $40,000.  This salary is 


competitive with starting salaries 


for special education teachers in 


the Phoenix Metro area. We will 


seek only the best professional 


teachers with experience as well 


as a passions for working with 


children with autism. Teachers 


will be motivated to work at 


AZACS for its low student-teacher 


ratios and professional 


development under Master’s 


level and Doctoral level Board 


Certified Behavior Analysts. 


One additional teacher is added 


in year two. Budget also 


includes a 3% cost of living 


increase.


One additional teacher added in 


year three. Budget also includes 


a 3% cost of living increase.


Paraprofessionals:  $20,000 In order to maintain low student 


teacher ratios, AZACS will hire 


two paraprofessionals or teacher 


aides for each classroom (18). 


AZACS will seek to hire college 


students who are studying special 


education or a related field.  


Salary is set at $20,000 in year 


one.


Two additional 


Paraprofessionals are added in 


year two. Budget also includes a 


3% cost of living increase.


Two additional 


Paraprofessionals are added in 


year three. Budget also includes 


a 3% cost of living increase.
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Business and Operations Manager: $50,000 Salary is set at $50,000 which is in 


line with similar positions at other 


charter schools of the same size.  


This person will oversee the 


school office and receptionist, 


maintain budget reports and be 


the main liaison for contractor 


Diamond Financial Services which 


will be providing “back-office” 


services.


Cost of living salary increase of 


3% in year two.


Cost of living salary increase of 


3% in year three.


Administrative Assistant: $28,000 First year salary set at $28,000. 


This compensation is in line with 


other entry-level office assistant 


jobs at similarly sized charter 


schools. This person will serve as 


a receptionist and support school 


staff and families as needed. 


Cost of living salary increase of 


3% in year two.


Cost of living salary increase of 


3% in year three.


Custodial Maintenance: $9,000 half-time 


position


AZACS has budgeted $9,000 for a 


part-time custodian and 


maintenance person to help with 


cleaning and repair jobs that may 


arise on at the school.


Cost of living salary increase of 


3% in year two.


Cost of living salary increase of 


3% in year three.


Required Contributions The budgeted amount for  


required contributions includes 


10% in taxes, FICA and workers 


compensation. $31,150


The budgeted amount for  


required contributions includes 


10% in taxes, FICA and workers 


compensation. $32,085


The budgeted amount for  


required contributions includes 


10% in taxes, FICA and workers 


compensation. $33,047
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Employee Benefits The budgeted amount for 


employee benefits includes a 2% 


401k retirement fund. 


Same as year 1. Same as year 1.


Employee Insurance AZACS will provide a health 


insurance plan for its fulltime 


employees through JPET at the 


cost of $400 per month. 


Employees will be expected to 


contribute half the monthly 


expenses through payroll 


deduction.


Same as year 1. Same as year 1.


Office Supplies (Paper, Postage, etc.) The budgeted amount for office 


supplies, such as paper, postage, 


etc. is based on similar sized 


charter schools.


Same as year 1. Same as Year 1.


Instructional Consumables Based on similar sized charter 


schools. The cost are estimated at 


$1,000 per classroom each year. 


Includes costs for student 


notebooks/binders and supplies 


for data collection.


Budgeted amount is $1,000 per 


classroom.


Budgeted amount is $1,000 per 


classroom.
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Membership Dues, Registrations, & Travel The budgeted amount for this 


category is based on the 


estimated cost for the Executive 


Director to attend the yearly 


National Autism Conference in 


Pennsylvania and other local 


Autism awareness functions.


Same as year 1. Same as year 1.


Contracted Services (AIS) The budgeted amount for 


Contracted Services (AIS) is based 


on a $33,000 quote from 


Diamond Financial Services who 


will be providing accounting, 


payroll and SAIS services and a 


$7,000 quote from the law firm of 


Leo Condos who will be providing 


legal services.


Based on quotes as in year one 


with a 3% yearly increase due to 


expanded services. 


Based on quotes as in year one 


with a 3% increase due to 


expanded services.


Contracted Services (Special Education) The budgeted amount for 


Contracted Services (Special 


Education) is based on market 


rates and quotes for Speech and 


OT Services from Integrated 


Education Services.


Based on quotes and market 


rates as in year one with a 3% 


yearly increase due to 


expanded services. 


Based on quotes and market 


rates as in year one with a 3% 


yearly increase due to 


expanded services. 


Curriculum & Resource Materials The budgeted amount for 


Curriculum & Resources is based 


on a quote from McGraw Hill to 


provide text books and resources 


for grades K-5. First year costs of 


$20,000 is $5,000 more than year 


two and three.


Year two and three will be 


$15,000 per year as there will 


already be existing curriculum 


materials from start-up and 


year one.


Year three will be $15,000 per 


year.
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IEP Software $3,000 based on a quote from 


IEPro for IEP management 


software resources.


Same as year 1. Same as year 1.


SAIS Software The budgeted amount for SAIS 


software is based on a quote 


from School Master and includes 


on-site training, installation and 


support.


Same as year 1. Same as year 1.


Auditor Fees The budgeted amount for auditor 


fees is based on similar fees 


charged to other charter schools 


of our size.


The budgeted amount for  


auditor fees increases by $1,000 


in year two to cover revenue 


and school growth.


The budgeted amount for  


auditor fees increases by $1,000 


in year three to cover revenue 


and school growth.


Expenditures


Operations & Maintenance (O&M)


Fiscal Year 2013 Fiscal Year 2014 Fiscal Year 2015


Supplies Cost estimate based on cleaning 


supplies, light bulbs, and other 


misc. supplies for our facility.


Same as year 1. Same as year 1.


Marketing/Advertising The budgeted amount for 


Marketing & Advertising is based 


on quotes from Famouspress.net 


to print brochures, pamphlets 


and other collateral.


The budgeted amount for 


Marketing & Advertising is 


based on quotes from 


Famouspress.net to print 


brochures, pamphlets and other 


collateral.


The budgeted amount for 


Marketing & Advertising is 


based on quotes from 


Famouspress.net to print 


brochures, pamphlets and other 


collateral.
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Contracted Services - O&M The budgeted amount for 


Contacted Services - O&M is 


based on quotes from Goodman's 


Landscape and Sexton pest 


control services.


Same as year 1. Same as year 1.


Building Lease The budgeted amount for the 


Building Lease is based on a quote 


from  the owner/lessor.  The 


building is a  former Charter 


School and is already zoned for a 


school. The building is 


approximately 10,000 SF. The 


cost of the lease is $12 per SF per 


year. We will be using 


approximately 2,000 SF during 


start-up and the remainder of the 


facility starting July 1, 2013. The 


landlord is willing to waive the 


security deposits and differ the 


costs associated with modifying 


the facility.  The lease payments 


are fixed for three years.


Lease payments are fixed and 


remain the same.


Lease payments are fixed and 


remain the same.
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Building Improvements The budgeted amount for 


Building Improvements are based 


on a quote and an agreement 


with the Landlord to differ the 


costs associated with minor 


building modifications required 


during the start-up phase. These 


modifications include, converting 


a section of the parking lot to a 


play area and fencing off the 


perimeter. In addition, there will 


be some minor remodeling 


required to add additional 


classrooms in in year 2 and three. 


The total for year one is $10,000 


and will be paid in two 


installments of $5,000. The 


remaining payments will be made 


in year 2 and three in $5,000 


installments.


The second installment of 


$5,000 will be paid on 9/1/14.


The third installment will be 


paid on 9/1/15.


Fee/Permits $300  for City of Phoenix Fire and 


Safety permit, $250 for asbestos 


report, $200 for Health Dept. 


permit, $250 for misc. fees


Same as year 1. Same as year 1.


Property/Casualty Insurance Average of quotes from CSIPros. 


& USI Insurance Services. Quote 


based on similar sized charter 


schools. 


Same as year 1. Same as year 1.


C.5 Three Year Operational Budget Assumptions-Revised                                      Arizona Autism Charter Schools, Inc.       Page 9 of 11







Liability Insurance Average of quotes from CSIPros. 


& USI Insurance Services. Quote 


based on similar sized charter 


schools. 


Same as year 1. Same as year 1.


Utilities (Electric, Gas, Water and Waste) The budgeted amount for Utilities 


is based on quote from the 


Landlord that bases the costs at 


$2.00 per SF.


The budgeted amount for 


Utilities is the same as year 1 


multiplied by a 3% price 


increase adjustment per year.


The budgeted amount for 


Utilities is the same as year 2 


multiplied by a 3% price 


increase adjustment.


Phone/Communications/Internet Connectivity The budgeted amount is based on 


a quote from Cox Business 


Communications and Verizon 


Wireless.


The budgeted amount is based 


on a quote from Cox 


Communications and Verizon 


Wireless with an increase in 


additional services.


The budgeted amount is based 


on a quote from Cox 


Communications and Verizon 


Wireless with an increase in 


additional services.


Student Furniture & Other Equipment The budgeted amount for Student 


Furniture & Other Equipment is 


based on used surplus prices from 


the Mesa Public Schools Used 


Surplus Facility. The estimate is 


based on nine student desks per 


classroom, teacher desk, storage 


cabinets and shelving.


The budgeted amount for 


Student Furniture & Other 


Equipment is based on used 


surplus prices from the Mesa 


Public Schools Used Surplus 


Facility. The estimate is based 


on adding an additional 


classroom.


The budgeted amount for 


Student Furniture & Other 


Equipment is based on used 


surplus prices from the Mesa 


Public Schools Used Surplus 


Facility. The estimate is based 


on adding an additional 


classroom.


Office Furniture & Other Equipment The budgeted amount for Office 


& Furniture & Other Equipment is 


based on used surplus prices from 


the Mesa Public Schools Used 


Surplus Facility.


The budgeted amount for 


Student Furniture & Other 


Equipment is based on used 


surplus prices from the Mesa 


Public Schools Used Surplus 


Facility. The estimate is based 


on adding an additional 


classroom.


The budgeted amount for 


Student Furniture & Other 


Equipment is based on used 


surplus prices from the Mesa 


Public Schools Used Surplus 


Facility. The estimate is based 


on adding an additional 


classroom.
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Student Technology Equipment The budgeted amount for Student 


Technology Equipment is based 


on quotes for providing three 


Apple Ipads per classroom to be 


used as communications devices 


and for other education apps.


Additional three Ipads 


purchased for additional 


classroom.


Additional three Ipads 


purchased for additional 


classroom.


Office Technology Equipment The budgeted amount for Office 


Technology Equipment is based 


on a quote from CDW to provide 


an additional office computer 


work station and necessary 


peripherals.


Same as year 1. Same as year 1.


Other Leases (Security, Copiers, etc.) The budgeted amount for Other 


Leases (Security, Copiers, etc.) is 


based on a quote from Flex Print, 


Inc. to provide two office multi-


function copiers, scanners and fax 


machines. In addition, the 


budgeted amount includes a 


quote from ADT, Inc. to provide 


alarmed monitoring security 


services.


Additional $1,000 increase to 


cover additional equipment and 


expansion. 


Additional $1,000 increase to 


cover additional equipment and 


expansion. 
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C.5 Three Year Operational Budget 


STUDENT COUNT 81.00 90.00 99.00


Number of Students (Budget based on) 69 77 84


% of Full Enrollment Budget Based On 85.00% 85.00% 85.00%


CARRYOVER  (Balance from Start-Up Budget in year 


1 or previous year) 600$                  17,983$          82,155$             


REVENUE $ Amount $ Amount $ Amount


State Funding (Equalization Assistance) 1,596,716$        1,761,020$     1,919,129$        


Secured Funds - Private Donations 


Secured Funds - Loans 


Secured Funds - Other 


     Total Revenue 1,596,716$        1,761,020$     1,919,129$        


Administration, Instruction, & Support (AIS) 


EXPENDITURES
# of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total # of Staff @ Salary Req. Cont. Total


Salaries 


       Executive Director 1.00        72,000$      7,200$    79,200$             1.00        74,160$         7,416$    81,576$          1.00        76,385$       7,638$    84,023$             


       Curriculum and ABA Supervisor Consultant 0.50        75,000$      3,750$    41,250$             0.50        77,250$         3,863$    42,488$          0.50        79,568$       3,978$    43,762$             


       Curriculum Director, BCBA 1.00        55,000$      5,500$    60,500$             1.00        56,650$         5,665$    62,315$          1.00        58,350$       5,835$    64,184$             


       Teacher-Special Education 9.00        40,000$      4,000$    396,000$           10.00      41,200$         4,120$    453,200$        11.00      42,436$       4,244$    513,476$           


       Paraprofessionals 18.00      20,000$      2,000$    396,000$           20.00      20,600$         2,060$    453,200$        22.00      21,218$       2,122$    513,476$           


       Business and Operations Manager 1.00        50,000$      5,000$    55,000$             1.00        51,500$         5,150$    56,650$          1.00        53,045$       5,305$    58,350$             


       Administrative Assistant 1.00        28,000$      2,800$    30,800$             1.00        28,840$         2,884$    31,724$          1.00        29,705$       2,971$    32,676$             


       Custodial/Maintenance 0.50        18,000$      900$       9,900$               0.50        18,540$         927$       10,197$          0.50        19,096$       955$       10,503$             


      -$                  -$                -$                  


-$                  -$                -$                  


Employee Benefits 21,373$             23,827$          26,409$             


Employee Insurance 74,400$             81,600$          88,800$             


Office Supplies (Paper, Postage, etc.) 7,000$               8,000$            9,000$               


Instructional Consumables 9,000$               10,000$          11,000$             


Membership Dues, Registrations, & Travel 2,000$               2,000$            2,000$               


Contracted Services (AIS) 40,000$             41,200$          42,436$             


Contracted Services (Special Education) 95,000$             97,850$          100,786$           


Curriculum & Resource Materials 20,000$             15,000$          15,000$             


IEP Software-IEP Pro 3,000$               3,000$            3,000$               


SAIS Software 1,000$               1,000$            1,000$               


Auditor Fees 5,000$               6,000$            7,000$               


Other $ $ $


     Total Administration, Instruction, & Support 1,346,423$        1,480,826$     1,626,880$        


Arizona Autism Charter Schools, Inc.


Fiscal Year 2014 Fiscal Year 2015Fiscal Year 2013
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C.5 Three Year Operational Budget 


Operations & Maintenance (O&M) 


EXPENDITURES
Total Total Total


Supplies 8,000$               8,000$            8,000$               


Marketing/Advertising 5,000$               6,000$            7,000$               


Contracted Services - O&M 6,000$               6,000$            6,000$               


Building Rent/Lease/Loan 132,522$           132,522$        132,522$           


Building & Improvements 10,000$             5,000$            5,000$               


Land & Improvements -$                  -$                -$                  


Fees/Permits 500$                  500$               500$                  


Property/Casualty Insurance 5,500$               5,500$            5,500$               


Liability Insurance 4,500$               4,500$            4,500$               


Utilities (Electric, Gas, Water, Waste) 20,388$             21,000$          21,630$             


Phone/Communications/Internet Connectivity 6,000$               6,500$            7,000$               


Transportation -$                  -$                -$                  


Food Service -$                  -$                -$                  


Student Furniture & Other Equipment 9,000$               3,000$            3,000$               


Office Furniture & Other Equipment 4,000$               2,000$            2,000$               


Student Technology Equipment 9,000$               2,000$            2,000$               


Office Technology Equipment 2,500$               2,500$            2,500$               


Other Leases (Security, Copiers, etc.) 10,000$             11,000$          12,000$             


Loan Repayment -$                  -$                -$                  


Other -$                  -$                -$                  


     Total Operations & Maintenance 232,910$           216,022$        219,152$           


Total Expenditures 1,579,333$        1,696,848$     1,846,031$        


Total Revenues 1,597,316$        1,779,003$     2,001,284$        


Budget Balance (=Revenues-Expenditures) 17,983$             82,155$          155,252$           
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A.5 Performance Management Plan‐Math Narrative 


The exercise of writing a performance management plan will ensure that the Arizona Autism Charter 


School’s (AZACS) curriculum, instruction, monitoring of student achievement and professional 


development strategies will be in place for providing the highest quality education for all students 


attending the school. 


Basis for Setting Predicted Baseline Figures 


In order to adequately support our target population and offer the best education in the area of math, it 


is important to establish predicted baseline figures.   Because the target population for AZACS is 


students with Autism Spectrum Disorder (ASD), the team studied the 2011 AIMS scores for students 


with disabilities who took the test with standard accommodations.  The scores reviewed were from the 


13 elementary school districts feeding into Phoenix Union High School Districts. These school districts 


are Alhambra Elementary District, Balsz School District, Cartwright School District, Creighton School 


District, Isaac School District, Laveen School District, Madison School District, Murphy School District, 


Osborn School District, Phoenix Elementary School District, Riverside Elementary School District, 


Roosevelt School District and Wilson School District. The scores used to determine averages were from 


grades K‐5. AZACS found that only 11% of students with disabilities tested with standard 


accommodations scored proficient (meets or exceeds) on the math portion of the AIMS.  


In order to determine the Average Student Growth Percentile, AZACS reviewed the data from every 


school feeding into the Phoenix Union High School District. There were 129 schools in the 13 districts 


mentioned above. The Average Student Growth percentile in math for all students in those 129 schools 


is 54. This average accounts for all students, typically developing and disabled.  


It is clear that a very strategic effort is required to improve the percentage of students passing the AIMS 


in math as well as the student growth percentile. 


Plan for Providing and Implementing a Curriculum that Improves Student Achievement 


AZACS believes that for students with ASD, this means individualized instructional programs in the area 


of math delivered via Applied Behavior Analysis (ABA). In order to deliver an effective math curriculum 


via ABA that will improve student achievement for the 81 students the school plans to enroll in its first 


year, AZACS will hire nine special education teachers who have experience working with students with 


autism using ABA strategies. Because the AZACS program will require extensive individualized 


instruction, the school will offer a 3 to 1 ratio, with one lead teacher and two instructional aides in each 


classroom. Students with autism have various levels of functioning and academic abilities that don’t 


necessarily correlate with age or grade level. For this reason, AZACS will have multi‐grade classrooms 
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that will group students based on their needs and abilities. AZACS plans to have one kindergarten 


classroom, four 1st‐3rd classrooms and four 4th‐5th classrooms for a total of nine classrooms. Depending 


on enrollment, AZACS plans to offer two grade‐level classrooms that will operate as similarly as possible 


to a typical public school program. These classrooms will be used for students who are getting ready to 


transition back to a more typical public school setting, but still need supports.  


 


This will require hiring 18 qualified paraprofessionals. Once teachers and aides have been hired, during 


the summer of 2013, a math curriculum committee will be formed to identify Essential Learning 


Outcomes (ELO’s) for each strand of the Common Core Standards. This committee will meet at least one 


time per week during the months of June and July.  A curriculum map will be developed for each grade 


level (K‐5) that includes ELO’s, priority standards, key vocabulary and how all of these should be 


implemented and/or modified for students on Individual Education Plans (IEPs). Once curriculum plans 


are in place, ABA programs/lessons will be developed that align with ELO’s and priority standards. 


Delivery of all ABA lessons will include data collection. The committee will also determine percentages 


for proficiency and mastery of each math standard. ABA style summative assessments would also be 


created that would include checks for generalization of the math skill (demonstrating mastery across 


different instructors and environments). During the summer of 2013, curriculum materials will be 


purchased. SRA Math and the Touch Math programs, as well as McGraw‐Hill My Math for students 


working at grade level. These curriculums are being considered as they have a track record of efficacy 


with the autism population. The math curriculum committee would ensure the materials provided align 


with curriculum maps and Common Core Standards.  


In order to ensure the appropriate time is allocated for math instruction on a daily basis, 90 minutes of 


math will be included in students’ daily schedules. Also, every IEP will be checked by the Curriculum 


Director to ensure math goals are aligned with ELO’s and priority standards. 


Once school is in session, teachers and instructional aides will deliver ABA lesson plans in math based on 


students IEPs or Personalized Education Plans (PEPs) for students performing at grade level. Efficacy of 


math curriculum will be reviewed daily and graphed weekly by the teacher. Data reports will be 


reviewed at least biweekly by Curriculum Director for proficiency and mastery in ABA math programs. At 


the end of the school year, the math committee will meet to discuss strengths and weaknesses in the 


math curriculum and discuss purchasing additional resources and materials to meet student needs in 


the following school year. 
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Plan for Monitoring the Integration of the Arizona Academic Standards into Instruction 


Teachers will be held accountable for integrating state standards into students Individual Education 


Plans (IEPs), Personalized Education Plans (PEPs), lesson plans and daily instruction. A teacher evaluation 


form will be developed that includes criteria for integration of state standards. Individualized lesson 


plans will be placed in student notebooks along with data collection forms. The Curriculum Director will 


check lesson plans at least biweekly and ensure alignment with state standards. The Curriculum Director 


will also schedule regular observations and coaching sessions to ensure curriculum is being delivered to 


students using ABA and that delivery of lessons reflect written plans and especially alignment to state 


standards. At the end of each semester the plan for monitoring integrations of state standards will be 


evaluated by teachers and school’s executive team. Modifications will be made to improve the plan 


based on the experience during the semester and improvements will be reflected in an updated 


Performance Management Plan. 


Plan for Monitoring and Documenting Student Proficiency 


Teachers will develop IEP and PEP math goals to be reached by students by the end of the school year. 


To achieve mastery on math standards, students will be expected to achieve at least 80% of their math 


goals based on ABA assessments. To determine students’ baseline levels in the area of math, they will 


be assessed using the Assessment of Basic Language and Learning Skills (ABLLS). Based on the results 


from this assessment, math goals will be written for the year that align with state standards. Each 


student will have a binder created for him/her that will have ABA lesson plans for math and 


accompanying data sheets to track their progress. At key intervals in each ABA math program, a 


formative assessment will be administered to determine students’ growth toward mastery and any 


remediation or modifications that need to take place. At the end of an of the ABA math unit, students 


will take summative assessments that are aligned with state standards and IEP and PEP goals. In order to 


determine mastery, teachers will set and document percentages that need to be acquired in each goal 


(for example, 80% accuracy over three consecutive days on a specific math skill). Because children with 


autism often have trouble replicating a skill across different environments, teachers will conduct a 


generalization check to ensure students can and will perform a math goal across different activities, 


environments and instructors. 


Monthly data meetings will be conducted by Curriculum Director and teachers to analyze progress 


toward mastery in math goals. 


These strategies will be evaluated at the end of each semester and if teaching staff feels changes are 


necessary to improve documentation process, a revised strategy will be reflected in the Performance 


Management Plan.  
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Professional Development Plan that Supports Effective Implementation of the Curriculum 


Teachers and instructional staff will be continually evaluated and receive regular coaching from the 


Curriculum Director and Curriculum Supervisor to ensure ABA lessons are being delivered correctly and 


in line with state standards. An official form will be created and used to document evaluation of staff. 


Coaching sessions will be evaluated as well on a form created for that purpose. Videotaping may also be 


used as a tool in the evaluation and coaching process.  


Prior to the beginning of the school year, a one week in‐service training will be conducted for 


instructional staff. The training will include hands on training in ABA and Common Core Standards in the 


area of math, modified standards for special education and alignment of standards in IEP’s and PEP’s. 


There will be professional development days scheduled throughout the school year every other 


Wednesday when students have early‐release.  These professional development days will include 


continual training in ABA, integration of Common Core Standards for math in individual student 


programs and preparation for AIMS and AIMS‐A. These professional development opportunities will also 


be used to train teachers on appropriate use of purchased math materials and resources. 


Teachers will be able to bring any concerns to Curriculum Director at any time, but time will be 


scheduled for one‐on‐one meetings at least once a month. Teacher evaluations, student data and 


supports needed in the classroom will be among the topics discussed during one‐on‐one meetings. 


Executive Director will participate in these meetings as needed. These monthly meetings may occur 


before or after school and will be scheduled on alternate Wednesdays not designated as early‐release 


professional development days as reflected in the school calendar. 


Process for Updating and Implementing Improvements to the Action Steps Based on Data Analysis 


At the end of each semester, individual and cumulative student data will be analyzed as well as data by 


classroom and grade level. Data form teachers’ coaching sessions will be reviewed as well to determine 


if teachers’ strengths and weaknesses are affecting student progress. All of these elements will be 


checked against the action steps in the Math PMP and revisions will be made to fill in gaps and improve 


the plan to strengthen the math program and curriculum for the students at AZACS.  
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Performance Management Plan (PMP) Template 


Applicant Name:_________Arizona Autism Charter Schools_____________________________________________ 


Indicator (check one):  __X___Math     _____Reading       Duration of the Plan:  Begins July 1 and continues for two years 


Measure  Metric  Expected/Predicted Baseline Based 
on Enrollment of Target Population  Annual Target For The Plan 


State 
standardized 
assessment 
data (school 
average) 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


11% of Students with Disabilities 
(tested with standard 
accommodations) in the 13 districts 
feeding into Phoenix Union H.S. 
District are proficient (meet or 
exceeds) on AIMS in Math.   


Meet or demonstrate sufficient progress 
toward the Level of Adequate Academic 
Performance (LAAP) as set and modified 
periodically by the Board 


Average student growth percentile 
(SGP) on the State standardized 
assessment. 


Average growth percentile for all 
students in all 13 districts feeding 
into Phoenix Union H.S. District is 
54. 


Applicant does not edit sections in grey 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps  Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Hire qualified special education 
teachers with certification and 
experience in working with students 
with autism and creating 
individualized education plans (IEPs) 
based on students’ levels and needs. 
Teachers will be aligned with the 
school’s philosophy and understand 
how to  incorporate state standards 
using special education curriculum 
delivered via Applied Behavior 
Analysis (ABA). Teachers must 
demonstrate a passion for working 
with a special needs population, be 
willing to participate in intensive 


Hiring 
decisions 
made by 
April 2013. 
Evaluation 
and renewal 
of position 
occurs 
annually. 


Executive 
Director/Curriculum 
Director 


 Nine teachers have been hired 
to cover 9 classroom positions. 
Proof of their qualifications is 
reflected in their resume along 
with interview and evaluation 
notes. 


 Completed formal evaluations 
each year (leads to retaining 
effective teachers and 
dismissing ineffective teachers). 


 


Personnel 
costs 
included in 
year one 
operating 
budget. 
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training and coaching and be willing 
to be held accountable for student 
progress. 
Interview process will include a 
hands‐on demonstration of the 
applicant working with a child with 
autism doing math related activities. 


 


2. Hire paraprofessionals/teacher’s 
aides who have experience in 
working with students with autism 
and/or are working toward 
obtaining a college degree in a field 
related to special education with a 
focus on autism. 


Summer 
2013 


Director of Curriculum   At least 18 paraprofessionals/ 
teachers’ aides have been hired 
to cover 9 classrooms. Proof of 
their qualifications is reflected in 
their resume along with 
interview and evaluation notes. 


 Interview records include 
observation notes from a hands‐
on demonstration of the 
applicant working with a child 
with autism. 


 


Personnel 
costs 
included in 
year one 
operating 
budget. 


3. Form a curriculum and 
instruction committee which 
includes the Executive Director, 
Curriculum Director and select 
teachers to develop and evaluate 
math curriculum. 


June / July 
2013 
At least 8 
weekly 
meetings. 
(Members 
may change 
from year to 
year) 


Director of Curriculum  Agenda from committee meeting. 
Minutes reflect attendance and 
participation from a majority of the 
committee members. Minutes reflect 
discussion on math curriculum and 
action items that will be taken to 
develop curriculum and acquire 
resources.   


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


4. Identify the Essential Learning 
Outcomes (ELO’s), priority standards 
and key vocabulary for each math 
strand of the Common Core 
Standards. 


June/July 
2013 
At least 8 
weekly 
meetings. 


Director of 
Curriculum/Curriculum 
Committee 


A document for each grade level listing, 
ELO’s, priority standards and key 
vocabulary for each strand of the 
Common Core Standards. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
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Revised each 
summer 


during 
summer 
start‐up 
phase. 


5. Develop a curriculum map for each 
grade level that includes ELO’s, 
priority standards, key vocabulary 
and how those should be 
implemented and or modified in 
Individual Education Plans (IEPs). 


Summer 
July 2013 
During last 
two or three 
weekly 
curriculum 
committee 
meetings. 
 
(May be 
revised 
Quarterly) 


Director of 
Curriculum/Curriculum 
Committee 


Completed document/guide showcasing 
Curriculum Map for math at each grade 
level. Guide highlights ELO’s, priority 
standards, key vocabulary and 
acceptable modifications based on 
student needs. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


6. Create ABA lesson plans (programs) 
that align and integrate with math 
curriculum, ELO’s and priority 
standards. Identify percentiles for 
proficiency and mastery in ABA math 
programs. Data from these ABA 
programs would serve as formative 
assessments. 


July 2013 
During 
weekly 
curriculum 
committee 
meetings. 
(May be 
revised 
Yearly) 


Director of 
Curriculum/Curriculum 
Committee 


Written ABA programs for each ELO 
identifying percentiles for proficiency 
and mastery. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


7. Create summative assessments that 
are aligned with ABA programs and 
curriculum and would be aligned 
with predicted IEP goals in Math. 
Summative assessment would 
include opportunities for students to 
demonstrate mastery of the math 
skill across multiple environments 
and instructors (generalization). 


July 2013 
During 
weekly 
curriculum 
committee 
meetings. 
 


Director of 
Curriculum/Curriculum 
Committee 


Summative assessments for each math 
ELO/priority standard for each grade 
level. Summative assessments include 
instructions on how the student will 
demonstrate generalization of the math 
skills. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


8. Purchase SRA Math, Touch Math  July 2013  Director of Curriculum  Purchased resources are on campus and  Not to 
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and McGraw‐Hill My Math programs 
and additional resources to assist in 
implementing math curriculum 
(manipulatives, on‐line resources, 
etc.), based on teams analysis. 


 
(May occur 
each year) 


accessible to teachers for use in 
implementing curriculum. 


exceed 
$6,700 
during 
start‐up 
phase, 
$10,000 in 
yr. 1, and 
$7,500 in 
yrs. 2 and 
3. 


9. Align purchased Math programs and 
materials to curriculum for each 
math course. 


July 2013 
During 
weekly 
curriculum 
committee 
meetings. 
 


Curriculum Committee  Column added to each grade’s 
curriculum map that matches the 
available resources for each objective. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


10. Create a daily schedule for students 
that include 90 minutes of math 
instruction every day. 


July of 2013 
during 
weekly 
curriculum 
committee 
mtgs. and 
reviewed 
each year. 


Executive Director / 
Director of Curriculum 


A document reflecting a daily schedule 
that shows 90 minutes of math 
instruction. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


11. Ensure students’ IEP’s and Personal 
Education Plans (PEPs) have 
appropriate math goals based on 
ELO’s and priority standards as well 
as their abilities. 


August of 
2013 as close 
to the first 
day of school 
as possible 
and updated 
each year. 


Director of Curriculum  IEPs and PEP’s reflect updates in math 
goals dated in August. 


Costs 
included in 
Curriculum 
Director’s 
salary 
which 
begins in 
August. 
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12. Write and deliver individualized daily 
lesson plans using ABA programs 
that are aligned to standards based 
objectives and students IEP’s. 


Daily during 
school 
session 


Teachers 
 
Director of Curriculum 


 Copy of lesson plan/ABA 
program inserted in students’ 
program binder at least 1 week 
prior to teaching lesson. 


 Director of curriculum reviews 
new programs/lessons in 
student binders and gives 
feedback that include strengths 
and weaknesses. 


 Teacher and student actions in 
class reflect written lesson plan, 
as documented in classroom 
observations. 


No 
additional 
cost. 


13. Evaluate the effectiveness of 
curriculum based on percentiles of 
proficiency and mastery in ABA math 
programs and end of year IEP and 
PEP goals. 


Monthly  Director of Curriculum 
and teachers 


 List of content area that need 
more support for each IEP or 
PEP goal in math. 


 Modify and adjust curriculum 
map to fill in gaps or create a 
stronger emphasis on needed 
content area. 


No 
additional 
cost. 


14. Purchase curriculum / instructional 
resource materials needed to fill in 
gaps in curriculum and based on 
students individual special needs not 
previously anticipated. 


End of each 
semester or 
End of each 
year 


Executive 
Director/Director of 
Curriculum 


Purchased resources are on 
campus available to teachers. 


Not to 
exceed 
$10,000 in 
yr. 1, and 
$7,500 in 
yrs. 2 and 
3. 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps   Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Develop criteria for a teacher evaluation 
form that includes integration of state 
standards for math into IEP’s and PEP’s and 
reflected in daily instruction. Evaluation 


February 
2013 


February 2013  Teacher evaluation form with 
Curriculum and Instruction criteria will 
be reviewed and signed by all teaching 
staff. 


No 
additional 
cost. 
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form will clearly explain expectations for 
lesson plans and ABA student program and 
individualized instructional methods to be 
used to deliver curriculum. 


2. Teachers create and implement ABA 
lesson plans with stated performance 
objectives bi‐weekly and place them in 
individual student notebooks/binders to be 
reviewed by Director of Curriculum. These 
plans will have a universal format that will 
be used school‐wide. 


Bi‐weekly 
during school 
session 


Teachers / Director of 
Curriculum 


A copy of ABA lesson plans is placed in 
student binders/notebooks and a digital 
copy is emailed to Director of 
Curriculum. Plan will include proposed 
ABA modality to deliver instruction and 
activities aligned with the Common Core 
Standards for math.  Director of 
Curriculum will approve or provide 
feedback to teachers before programs 
are to be taught. 


No 
additional 
cost. 


3. Regularly scheduled observations and 
coaching sessions to check for standards 
alignment, appropriate delivery of 
instruction using ABA and adherence to 
expectations in teacher evaluation forms. 


At least one 
bi‐weekly 
coaching 
session with 
teacher. 
At least 9 
formal 
observations 
of each 
teacher each 
year 


Director of Curriculum  
 
Teachers will also 
collaborate by 
coaching each other 
based on their 
strengths and 
experience. 


 Notes and data sheets from 
coaching sessions. Sheets will be 
signed by teachers and person 
doing coaching. 


 Completed evaluation forms. 
 Observation notes indicating 


that teachers have modified and 
improved their instruction based 
on previous coaching and 
evaluation notes. 


No 
additional 
cost. 


4. Evaluate monitoring plan and make 
changes as necessary to students’ individual 
programs of instruction. 


At the end of 
each ABA 
program and 
continuously 
throughout 
the school 
year. 


Curriculum Team 
including Director of 
Curriculum /  Teachers 


Revised strategy in PMP that effectively 
enables the school to monitor the 
Common Core Math Standards that 
teachers are implementing in students 
individualized programs of instruction. 


No 
additional 
cost. 
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STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps   Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Each special education teacher sets IEP 
and PEP goals to be reached by each 
student by the end of the school year (e.g. 
Student will achieve 80% mastery on math 
standards based on ongoing ABA program 
assessments.) These goals will be aligned 
with state standards and reviewed and 
approved or modified by Director of 
Curriculum. 


August 2013 
 
(Review 
continuously 
throughout 
school year). 


Teachers/Director of 
Curriculum. 


Teachers document IEP and PEP goals in 
student notebooks/binders and 
continuously share classroom data with 
students and parents (e.g. report cards, 
progress reports, test grades). 


No additional 
cost. 


2. Students’ level in math will be assessed 
using the ABLLS to determine their baseline 
levels and IEP goals in math for the year. 


August every 
year. 


Teachers/ Director of 
Curriculum 


Students’ IEP and PEP math goals will be 
written and based on their levels in 
initial ABLLS assessment. Students will 
be grouped with other students who are 
at a similar level in math. 


No additional 
cost. 


3. Create student notebook/binders, which 
will include students’ math goals and ABA 
data tracking sheets and track student 
progress and improvement during school 
year. 


Ongoing  Teachers  A student notebook/binder for each 
student containing Math goals, ABA 
data tracking sheets and bi‐weekly data 
analysis sheets summarizing student 
progress in individual math goals. 


$800 
included in 
start‐up and 
3 yr. 
operational 
budget under 
instructional 
consumables. 


4. ABA style formative assessments will be 
administered to determine student’s growth 
and proficiency on specific state standards. 


Ongoing  Teachers  ABA data tracking sheets and biweekly 
data summary reports documenting 
progress on goals that are aligned with 
state standards. Adjustments will be 
made based upon the analysis of data 
from those reports. 


No additional 
cost. 


5. Administer Summative Assessments at 
the end of each ABA program that are 


End of each 
ABA program 


Teachers  Results of Summative Assessment and 
Data Reports on ABA program assessed 


No additional 
cost. 
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aligned to Common Core Standards and 
students’ IEP and PEP goals. 


throughout 
the school 
year 


will indicate mastery level for each 
standard taught. 


6. Teachers will document levels of mastery 
that need to be acquired in Common Core 
Standards in math (i.e.80% percent accuracy 
over three consecutive days on a specific 
standard or math skill)    


Ongoing  Teachers  Levels of proficiency and guidelines will 
be documented in IEP’s PEPs and 
individual student binders which will be 
available to parents and any 
professionals working with student. 


No additional 
cost. 


7. Teachers will conduct a generalization 
check to ensure student can and will 
perform math goal across different 
activities, environments and instructors. 


Ongoing  Teachers/ Director of 
Curriculum / Parents 


Data tracking sheets and data summary 
sheets will reflect math activities being 
conducted across different activities, 
environments and people including 
parents. 


No additional 
cost. 


8. Conduct monthly data meetings with 
teaching staff and Director of Curriculum to 
analyze student progress toward standard 
mastery based on recent assessment 
results. 


Monthly  Teachers/ Director of 
Curriculum 


Agenda and attendance record for 
monthly meeting. 
Data Analysis report indicating which 
students are making sufficient progress 
and which students need additional 
remediation/support. 


No additional 
cost. 


9. Evaluate effectiveness of monitoring 
strategies and make necessary changes. 


End of each 
semester 


Executive Director/ 
Director of Curriculum 
/ Governing Board 


Revised Strategy III of PMP.  No additional 
cost. 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps   Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Create a formal evaluation form and 
coaching evaluation form to evaluate 
instructional staff. Teachers’ coaching 
sessions may be videotaped to track their 
improvement in ABA teaching strategies and 
to share with other teachers and staff. 


June 2013 
On‐going 


Executive Director and 
Director of Curriculum 


Completed evaluation rubric for each 
form will be kept in teachers files.  The 
criteria will include IEP and PEP 
development, student performance in 
goals in core content areas, parent / 
student feedback surveys, adherence 
with school instructional program, 


Cost of 
video 
equipment 
$1,000 
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participation in all professional 
development, and participation in 
professional learning communities. 


2. Conduct a one week in‐service training for 
teachers before the school year which will 
include hands on ABA training, Common 
Core training in the area of math, modified 
standards for special education and 
alignment of standards in IEP’s and PEPs. 


July of each 
year 


Executive Director / 
Director of Curriculum 


Agenda and attendance roster from in‐
service.   
Training materials. 


$9,000 in 
teacher 
stipends 
for work 
and 
training to 
be done 
during 
summer 
start‐up 
phase. 


3.  Professional development days during 
school year to discuss ABA instructional 
practices, alignment of Common Core State 
Standards for Math in individualized student 
programs, preparation for AIMS and AIMS‐A.
 


Every other 
Wed. during 
school year 
after early‐
release days 
for a total of 
19 three‐
hour 
sessions. 


Executive / Director of 
Curriculum 


Sign in and out rosters will track 
teachers attendance.  Time will be 
allowed to discuss latest best practices 
for students with autism, view videos of 
coaching sessions, and support 
instructional staff. 


No 
additional 
cost 


4. Teachers and paraprofessionals will 
receive training and coaching to assist them 
on best instructional practices specific to 
using purchased math curriculum and 
implementing it with students with autism 
using ABA strategies. 


On‐going 
throughout 
instructional 
day and also 
every other 
Wed. during 
professional 
dev. Days. 


Executive Director / 
Director of Curriculum 


Agenda and presentation of all training 
materials for each professional 
development training, as well as, 
teacher sign in sheet. 


No 
additional 
cost 


5. Monthly one‐on‐one meetings between 
Director of Curriculum (with Executive 
Director when appropriate) and teachers will 


Monthly 
throughout 
school year. 


Executive Director / 
Director of 
Curriculum/ Teachers 


Director of Curriculum and teachers will 
sit down and have detailed 
conversations regarding teacher 


No 
additional 
cost 
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be scheduled to discuss teacher evaluations, 
student issues, supports needed in the 
classroom and any other concerns. 


Occurring 
before and 
after school 
on 
Wednesdays 
that are not 
early 
release/prof. 
learning 
days.  


evaluations (based on evaluation rubric 
that includes teachers strengths and 
weaknesses), and teachers will sign 
forms at end of meeting to accept 
evaluation. Executive Director will 
participate if necessary and her 
participation will be documented in 
meeting notes. 
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A.5 Performance Management Plan‐Reading Narrative 


The exercise of writing a performance management plan will ensure that the Arizona Autism Charter 


School’s (AZACS) curriculum, instruction, monitoring of student achievement and professional 


development strategies will be in place for providing the highest quality education for all students 


attending the school. 


Basis for Setting Predicted Baseline Figures 


In order to adequately support our target population and offer the best education in the area of reading, 


it is important to establish predicted baseline figures.   Because the target population for AZACS is 


students with Autism Spectrum Disorder (ASD), the team studied the 2011 AIMS scores for students 


with disabilities who took the test with standard accommodations.  The scores reviewed were from the 


13 elementary school districts feeding into Phoenix Union High School Districts. These school districts 


are Alhambra Elementary District, Balsz School District, Cartwright School District, Creighton School 


District, Isaac School District, Laveen School District, Madison School District, Murphy School District, 


Osborn School District, Phoenix Elementary School District, Riverside Elementary School District, 


Roosevelt School District and Wilson School District. The scores used to determine averages were from 


grades K‐5. AZACS found that only 12% of students with disabilities tested with standard 


accommodations scored proficient (meets or exceeds) on the reading portion of the AIMS.  


In order to determine the Average Student Growth Percentile, AZACS reviewed the data from every 


school feeding into the Phoenix Union High School District. There were 129 schools in the 13 districts 


mentioned above. The Average Student Growth percentile in reading for all students in those 129 


schools is 52. This average accounts for all students, typically developing and disabled.  


It is clear that a very strategic effort is required to improve the percentage of students passing the AIMS 


in reading as well as the student growth percentile. 


Plan for Providing and Implementing a Curriculum that Improves Student Achievement 


AZACS believes that for students with ASD, this means individualized instructional programs in the area 


of reading delivered via Applied Behavior Analysis (ABA). In order to deliver an effective reading 


curriculum via ABA that will improve student achievement for the 81 students the school plans to enroll 


in its first year, AZACS will hire nine special education teachers who have experience working with 


students with autism using ABA strategies. Because the AZACS program will require extensive 


individualized instruction, the school will offer a 3 to 1 ratio, with one lead teacher and two instructional 


aides in each classroom. Students with autism have various levels of functioning and academic abilities 


that don’t necessarily correlate with age or grade level. For this reason, AZACS will have multi‐grade 
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classrooms that will group students based on their needs and abilities. AZACS plans to have one 


kindergarten classroom, four 1st‐3rd classrooms and four 4th‐5th classrooms for a total of nine classrooms. 


Depending on enrollment, AZACS plans to offer two grade‐level classrooms that will operate as similarly 


as possible to a typical public school program. These classrooms will be used for students who are 


getting ready to transition back to a more typical public school setting, but still need supports.  


This will require hiring 18 qualified paraprofessionals. Once teachers and aides have been hired, during 


the summer of 2013, a Reading/Language Arts curriculum committee will be formed to identify Essential 


Learning Outcomes (ELO’s) for each strand of the Common Core Standards. This committee will meet at 


least one time per week during the months of June and July.  A curriculum map will be developed for 


each grade level (K‐5) that includes ELO’s, priority standards, key vocabulary and how all of these should 


be implemented and/or modified for students on Individual Education Plans (IEPs). Once curriculum 


plans are in place, ABA programs/lessons will be developed that align with ELO’s and priority standards. 


Delivery of all ABA lessons will include data collection. The committee will also determine percentages 


for proficiency and mastery of each reading standard. ABA style summative assessments would also be 


created that would include checks for generalization of the reading skill (demonstrating mastery across 


different instructors and environments). During the summer of 2013, curriculum materials will be 


purchased. SRA Reading programs are the curriculums being considered as they have a track record of 


efficacy with the autism population. The reading curriculum committee would ensure the materials 


provided align with curriculum maps and Common Core Standards.  


In order to ensure the appropriate time is allocated for Reading/Language Arts instruction on a daily 


basis, 90 minutes of Reading/Language Arts will be included in students’ daily schedules. Also, every IEP 


will be checked by the Curriculum Director to ensure reading goals are aligned with ELO’s and priority 


standards. 


Once school is in session, teachers and instructional aides will deliver ABA lesson plans in reading based 


on students IEPs or Personalized Education Plans (PEPs) for students performing at grade level. Efficacy 


of reading curriculum will be reviewed daily and graphed weekly by the teacher. Data reports will be 


reviewed at least biweekly by Curriculum Director for proficiency and mastery in ABA reading programs. 


At the end of the school year, the Reading/Language Arts committee will meet to discuss strengths and 


weaknesses in the reading curriculum and discuss purchasing additional resources and materials to meet 


student needs in the following school year. 


Plan for Monitoring the Integration of the Arizona Academic Standards into Instruction 
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Teachers will be held accountable for integrating state standards into students Individual Education 


Plans (IEPs), Personalized Education Plans (PEPs), lesson plans and daily instruction. A teacher evaluation 


form will be developed that includes criteria for integration of state standards. Individualized lesson 


plans will be placed in student notebooks along with data collection forms. The Curriculum Director will 


check lesson plans at least biweekly and ensure alignment with state standards. The Curriculum Director 


will also schedule regular observations and coaching sessions to ensure curriculum is being delivered to 


students using ABA and that delivery of lessons reflect written plans and especially alignment to state 


standards. At the end of each semester the plan for monitoring integrations of state standards will be 


evaluated by teachers and school’s executive team. Modifications will be made to improve the plan 


based on the experience during the year and improvements will be reflected in an updated Performance 


Management Plan. 


Plan for Monitoring and Documenting Student Proficiency 


Teachers will develop IEP and PEP reading goals to be reached by students by the end of the school year. 


To achieve mastery on reading standards, students will be expected to achieve at least 80% of their 


reading goals based on ABA assessments. To determine students’ baseline levels in the area of reading, 


they will be assessed using the Assessment of Basic Language and Learning Skills (ABLLS). Based on the 


results from this assessment, reading goals will be written for the year that align with state standards. 


Each student will have a binder created for him/her that will have ABA lesson plans for reading and 


accompanying data sheets to track their progress. At key intervals in each ABA reading program, a 


formative assessment will be administered to determine students’ growth toward mastery and any 


remediation or modifications that need to take place. At the end of an of the ABA reading unit, students 


will take summative assessments that are aligned with state standards and IEP and PEP goals. In order to 


determine mastery, teachers will set and document percentages that need to be acquired in each goal 


(for example, 80% accuracy over three consecutive days on a specific reading skill). Because children 


with autism often have trouble replicating a skill across different environments, teachers will conduct a 


generalization check to ensure students can and will perform reading goals across different activities, 


environments and instructors. 


Monthly data meetings will be conducted by Curriculum Director and teachers to analyze progress 


toward mastery in reading goals. 


These strategies will be evaluated at the end of each semester and if teaching staff feels changes are 


necessary to improve documentation process, a revised strategy will be reflected in the Performance 


Management Plan.  


Professional Development Plan that Supports Effective Implementation of the Curriculum 
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Teachers and instructional staff will be continually evaluated and receive regular coaching from the 


Curriculum Director and Curriculum Supervisor to ensure ABA lessons are being delivered correctly and 


in line with state standards. An official form will be created and used to document evaluation of staff. 


Coaching sessions will be evaluated as well on a form created for that purpose. Videotaping may also be 


used as a tool in the evaluation and coaching process.  


Prior to the beginning of the school year, a one week in‐service training will be conducted for 


instructional staff. The training will include hands on training in ABA and Common Core Standards in the 


area of reading, modified standards for special education and alignment of standards in IEP’s and PEP’s. 


There will be professional development days scheduled throughout the school year every other 


Wednesday when students have early‐release.  These professional development days will include 


continual training in ABA, integration of Common Core Standards for reading in individual student 


programs and preparation for AIMS and AIMS‐A. These professional development opportunities will also 


be used to train teachers on appropriate use of purchased reading materials and resources. 


Teachers will be able to bring any concerns to Curriculum Director at any time, but time will be 


scheduled for one‐on‐one meetings at least once a month. Teacher evaluations, student data and 


supports needed in the classroom will be among the topics discussed during one‐on‐one meetings. 


Executive Director will participate in these meetings as needed. These monthly meetings may occur 


before or after school and will be scheduled on alternate Wednesdays not designated as early‐release 


professional development days as reflected in the school calendar. 


Process for Updating and Implementing Improvements to the Action Steps Based on Data Analysis 


At the end of each semester, individual and cumulative student data will be analyzed as well as data by 


classroom and grade level. Data form teachers’ coaching sessions will be reviewed as well to determine 


if teachers’ strengths and weaknesses are affecting student progress. All of these elements will be 


checked against the action steps in the Reading PMP and revisions will be made to fill in gaps and 


improve the plan to strengthen the reading program and curriculum for the students at AZACS.  
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Performance Management Plan (PMP) Template 


Applicant Name:_________Arizona Autism Charter Schools_____________________________________________ 


Indicator (check one):  _____Math     __X___Reading        Duration of the Plan:  Begins July 1 and continues for 
two years 


Measure  Metric  Expected/Predicted Baseline Based 
on Enrollment of Target Population  Annual Target For The Plan 


State 
standardized 
assessment 
data (school 
average) 


Percent (%) of students who score 
proficient on the State standardized 
assessment  


12% of Students with Disabilities 
(tested with standard 
accommodations) in the 13 districts 
feeding into Phoenix Union H.S. 
District are proficient (meet or 
exceeds) on AIMS in Reading.   


Meet or demonstrate sufficient progress 
toward the Level of Adequate Academic 
Performance (LAAP) as set and modified 
periodically by the Board 


Average student growth percentile 
(SGP) on the State standardized 
assessment. 


Average growth percentile for all 
students in all 13 districts feeding 
into Phoenix Union H.S. District is 
52. 


Applicant does not edit sections in grey 


STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps  Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Hire qualified special education 
teachers with certification and 
experience in working with students 
with autism and creating 
individualized education plans (IEPs) 
based on students’ levels and needs. 
Teachers will be aligned with the 
school’s philosophy and understand 
how to  incorporate state standards 
using special education curriculum 
delivered via Applied Behavior 
Analysis (ABA). Teachers must 
demonstrate a passion for working 
with a special needs population, be 


Hiring 
decisions 
made by 
April 2013. 
Evaluation 
and renewal 
of position 
occurs 
annually. 


Executive 
Director/Curriculum 
Director 


 Nine teachers have been hired 
to cover 9 classroom positions. 
Proof of their qualifications is 
reflected in their resume along 
with interview and evaluation 
notes. 


 Completed formal evaluations 
each year (leads to retaining 
effective teachers and 
dismissing ineffective teachers). 


 


Personnel 
costs 
included in 
year one 
operating 
budget. 
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willing to participate in intensive 
training and coaching and be willing 
to be held accountable for student 
progress. 
Interview process will include a 
hands‐on demonstration of the 
applicant working with a child with 
autism doing Reading/Language Arts 
related activities. 


 


2. Hire paraprofessionals/teacher’s 
aides who have experience in 
working with students with autism 
and/or are working toward 
obtaining a college degree in a field 
related to special education with a 
focus on autism. 


Summer 
2013 


Director of Curriculum   At least 18 paraprofessionals/ 
teachers’ aides have been hired 
to cover 9 classrooms. Proof of 
their qualifications is reflected in 
their resume along with 
interview and evaluation notes. 


 Interview records include 
observation notes from a hands‐
on demonstration of the 
applicant working with a child 
with autism. 


 


Personnel 
costs 
included in 
year one 
operating 
budget. 


3. Form a curriculum and 
instruction committee which 
includes the Executive Director, 
Curriculum Director and select 
teachers to develop and evaluate 
curriculum in the area of 
Reading/Language Arts. 


June / July 
2013 
At least 8 
weekly 
meetings. 
(Members 
may change 
from year to 
year) 


Director of Curriculum  Agenda from committee meeting. 
Minutes reflect attendance and 
participation from a majority of the 
committee members. Minutes reflect 
discussion on Reading/Language Arts 
curriculum and action items that will be 
taken to develop curriculum and acquire 
resources.   


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


4. Identify the Essential Learning 
Outcomes (ELO’s), priority standards 
and key vocabulary for each Reading 


June/July 
2013 
At least 8 


Director of 
Curriculum/Curriculum 
Committee 


A document for each grade level listing, 
ELO’s, priority standards and key 
vocabulary for each strand of the 


$9,000 in 
teacher 
stipends 
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strand of the Common Core 
Standards. 


weekly 
meetings. 
Revised each 
summer 


Common Core Standards in Reading.  for work to 
be done 
during 
summer 
start‐up 
phase. 


5. Develop a curriculum map for each 
grade level that includes ELO’s, 
priority standards, key vocabulary 
and how those should be 
implemented and or modified in 
Individual Education Plans (IEPs). 


Summer 
July 2013 
During last 
two or three 
weekly 
curriculum 
committee 
meetings. 
(May be 
revised 
Quarterly) 


Director of 
Curriculum/Curriculum 
Committee 


Completed document/guide showcasing 
Curriculum Map for Reading/Language 
Arts at each grade level. Guide highlights 
ELO’s, priority standards, key vocabulary 
and acceptable modifications based on 
student needs. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


6. Create ABA lesson plans (programs) 
that align and integrate with 
Reading/Language Arts curriculum, 
ELO’s and priority standards. Identify 
percentiles for proficiency and 
mastery in ABA Reading/Language 
Arts programs. Data from these ABA 
programs would serve as formative 
assessments. 


July 2013 
During 
weekly 
curriculum 
committee 
meetings. 
(May be 
revised 
Yearly) 


Director of 
Curriculum/Curriculum 
Committee 


Written ABA programs for each ELO 
identifying percentiles for proficiency 
and mastery. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


7. Create summative assessments that 
are aligned with ABA programs and 
curriculum and would be aligned 
with predicted IEP goals in 
Reading/Language Arts. Summative 
assessment would include 
opportunities for students to 
demonstrate mastery of the 
Reading/Language Arts skill across 


July 2013 
During 
weekly 
curriculum 
committee 
meetings 


Director of 
Curriculum/Curriculum 
Committee 


Summative assessments for each math 
ELO/priority standard for each grade 
level. Summative assessments include 
instructions on how the student will 
demonstrate generalization of the 
reading skills. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 
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multiple environments and 
instructors (generalization). 


8. Purchase SRA Reading/Language 
Arts programs and Mc‐Graw‐Hill 
Treasures program as well as 
additional resources to assist in 
implementing curriculum 
(manipulatives, on‐line resources, 
etc.), based on teams analysis. 


July 2013 
 
(May occur 
each year) 


Director of Curriculum  Purchased resources are on campus and 
accessible to teachers for use in 
implementing curriculum. 


Not to 
exceed 
$6,700 
during 
start‐up 
phase, 
$10,000 in 
yr. 1, and 
$7,500 in 
yrs. 2 and 
3. 


9. Align purchased Reading/Language 
Arts programs and materials to 
curriculum for each math course. 


July 2013 
During 
weekly 
curriculum 
committee 
meetings. 


Curriculum Committee  Column added to each grade’s 
curriculum map that matches the 
available resources for each objective. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


10. Create a daily schedule for students 
that includes 90 minutes of 
Reading/Language Arts instruction 
every day. 


July of 2013 
and reviewed 
each year. 


Executive Director / 
Director of Curriculum 


A document reflecting a daily schedule 
that shows 90 minutes of 
Reading/Language Arts instruction. 


No 
additional 
cost. 


11. Ensure students’ IEP’s and Personal 
Education Plans (PEPs) have 
appropriate Reading/Language Arts 
goals based on ELO’s and priority 
standards as well as their abilities. 


August of 
2013 as close 
to the first 
day of school 
as possible 
and updated 
each year. 


Director of Curriculum  IEPs and PEP’s reflect updates in 
Reading/Language Arts goals dated in 
August. 


Costs 
included in 
Curriculum 
Director’s 
Salary 
which 
begins in 
August. 


12. Write and deliver individualized daily  Daily during  Teachers   Copy of lesson plan/ABA  No 
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lesson plans using ABA programs 
that are aligned to standards based 
objectives and students IEP’s. 


school 
session 


 
Director of Curriculum 


program inserted in students’ 
program binder at least 1 week 
prior to teaching lesson. 


 Director of curriculum reviews 
new programs/lessons in 
student binders and gives 
feedback that include strengths 
and weaknesses. 


 Teacher and student actions in 
class reflect written lesson plan, 
as documented in classroom 
observations. 


additional 
cost. 


13. Evaluate the effectiveness of 
curriculum based on percentiles of 
proficiency and mastery in ABA 
Reading/Language Arts programs 
and end of year IEP and PEP goals. 


Monthly  Director of Curriculum 
and teachers 


 List of content area that need 
more support for each IEP or 
PEP goal in Reading/Language 
Arts. 


 Modify and adjust curriculum 
map to fill in gaps or create a 
stronger emphasis on needed 
content area. 


No 
additional 
cost. 


14. Purchase curriculum / instructional 
resource materials needed to fill in 
gaps in curriculum and based on 
students individual special needs not 
previously anticipated. 


End of each 
semester or 
End of each 
year 


Executive 
Director/Director of 
Curriculum 


Purchased resources are on 
campus available to teachers. 


Not to 
exceed 
$10,000 yr. 
1, and 
$7,500 in 
yrs. 2 and 
3. 


 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into instruction. 


Action Steps   Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Develop criteria for a teacher evaluation 
form that includes integration of state 
standards for Reading/Language Arts into 
IEP’s and PEP’s and reflected in daily 


February 
2013 


February 2013  Teacher evaluation form with 
Curriculum and Instruction criteria will 
be reviewed and signed by all teaching 
staff. 


No 
additional 
cost. 
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instruction. Evaluation form will clearly 
explain expectations for lesson plans and 
ABA student program and individualized 
instructional methods to be used to deliver 
curriculum. 


2. Teachers create and implement ABA 
lesson plans with stated performance 
objectives bi‐weekly and place them in 
individual student notebooks/binders to be 
reviewed by Director of Curriculum. These 
plans will have a universal format that will 
be used school‐wide. 


Bi‐weekly 
during school 
session 


Teachers / Director of 
Curriculum 


A copy of ABA lesson plans are placed in 
student binders/notebooks and a digital 
copy is emailed to Director of 
Curriculum. Plan will include proposed 
ABA modality to deliver instruction and 
activities aligned with the Common Core 
Standards for Reading/Language Arts.  
Director of Curriculum will approve or 
provide feedback to teachers before 
programs are to be taught. 


No 
additional 
cost. 


3. Regularly scheduled observations and 
coaching sessions to check for standards 
alignment, appropriate delivery of 
instruction using ABA and adherence to 
expectations in teacher evaluation forms. 


At least one 
bi‐weekly 
coaching 
session with 
teacher. 
 
At least 9 
formal 
observations 
of each 
teacher each 
year 


Director of Curriculum  
 
Teachers will also 
collaborate by 
coaching each other 
based on their 
strengths and 
experience. 


 Notes and data sheets from 
coaching sessions. Sheets will be 
signed by teachers and person 
doing coaching. 


 Completed evaluation forms. 
 Observation notes indicating 


that teachers have modified and 
improved their instruction based 
on previous coaching and 
evaluation notes. 


No 
additional 
cost. 


4. Evaluate monitoring plan and make 
changes as necessary to students’ individual 
programs of instruction. 


At the end of 
each ABA 
program and 
continuously 
throughout 
the school 
year. 


Curriculum Team 
including Director of 
Curriculum /  Teachers 


Revised strategy in PMP that effectively 
enables the school to monitor the 
Common Core Reading/Language Arts 
Standards that teachers are 
implementing in students individualized 
programs of instruction. 


No 
additional 
cost. 
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STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps   Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Each special education teacher sets IEP 
and PEP goals to be reached by each 
student by the end of the school year (e.g. 
Student will achieve 80% mastery on 
Reading/Language Arts standards based on 
ongoing ABA program assessments.) These 
goals will be aligned with state standards 
and reviewed and approved or modified by 
Director of Curriculum. 


August 2013 
 
(Review 
continuously 
throughout 
school year). 


Teachers/Director of 
Curriculum. 


Teachers document IEP and PEP goals in 
student notebooks/binders and 
continuously share classroom data with 
students and parents (e.g. report cards, 
progress reports, test grades). 


No additional 
cost. 


2. Students’ level in Reading/Language Arts 
will be assessed using the ABLLS to 
determine their baseline levels and IEP goals 
in math for the year. 


August every 
year. 


Teachers/ Director of 
Curriculum 


Students’ IEP and PEP 
Reading/Language Arts goals will be 
written and based on their levels in 
initial ABLLS assessment. Students will 
be grouped with other students who are 
at a similar level in math. 


No additional 
cost. 


3. Create student notebook/binders, which 
will include students’ Reading/Language 
Arts goals and ABA data tracking sheets and 
track student progress and improvement 
during school year. 


Ongoing  Teachers  A student notebook/binder for each 
student containing Reading/Language 
Arts goals, ABA data tracking sheets and 
bi‐weekly data analysis sheets 
summarizing student progress in 
individual math goals. 


$800 
included in 
start‐up 
budget and 3 
yr. 
operational 
budget under 
instructional 
consumables.


4. ABA style formative assessments will be 
administered to determine student’s growth 
and proficiency on specific state standards. 


Ongoing  Teachers  ABA data tracking sheets and biweekly 
data summary reports documenting 
progress on goals that are aligned with 
state standards. Adjustments will be 
made based upon the analysis of data 
from those reports. 


No additional 
cost. 
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5. Administer Summative Assessments at 
the end of each ABA program that are 
aligned to Common Core Standards and 
students’ IEP and PEP goals. 


End of each 
ABA program 
throughout 
the school 
year 


Teachers  Results of Summative Assessment and 
Data Reports on ABA program assessed 
will indicate mastery level for each 
standard taught. 


No additional 
cost. 


6. Teachers will document levels of mastery 
that need to be acquired in Common Core 
Standards in Reading/Language Arts 
(i.e.80% percent accuracy over three 
consecutive days on a specific standard or 
math skill)    


Ongoing  Teachers  Levels of proficiency and guidelines will 
be documented in IEP’s PEPs and 
individual student binders which will be 
available to parents and any 
professionals working with student. 


No additional 
cost. 


7. Teachers will conduct a generalization 
check to ensure student can and will 
perform Reading/Language Arts goal across 
different activities, environments and 
instructors. 


Ongoing  Teachers/ Director of 
Curriculum / Parents 


Data tracking sheets and data summary 
sheets will reflect Reading/Language 
Arts activities being conducted across 
different activities, environments and 
people including parents. 


No additional 
cost. 


8. Conduct monthly data meetings with 
teaching staff and Director of Curriculum to 
analyze student progress toward standard 
mastery based on recent assessment 
results. 


Monthly  Teachers/ Director of 
Curriculum 


Agenda and attendance record for 
monthly meeting. 
Data Analysis report indicating which 
students are making sufficient progress 
and which students need additional 
remediation/support. 


No additional 
cost. 


9. Evaluate effectiveness of monitoring 
strategies and make necessary changes. 


End of each 
semester 


Executive Director/ 
Director of Curriculum 
/ Governing Board 


Revised Strategy III of PMP.  No additional 
cost. 


 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps   Timeline  Responsible Party  Evidence of Meeting Action Steps  Budget 


1. Create a formal evaluation form and 
coaching evaluation form to evaluate 
instructional staff. Teachers’ coaching 
sessions may be videotaped to track their 


June 2013 
On‐going 


Executive Director and 
Director of Curriculum 


Completed evaluation rubric for each 
form will be kept in teachers files.  The 
criteria will include IEP and PEP 
development, student performance in 


Cost of 
video 
equipment 
$1,000. 
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improvement in ABA teaching strategies and 
to share with other teachers and staff. 


goals in core content areas, parent / 
student feedback surveys, adherence 
with school instructional program, 
participation in all professional 
development, and participation in 
professional learning communities. 


2. Conduct a one week in‐service training for 
teachers before the school year which will 
include hands on ABA training, Common 
Core training in the area of 
Reading/Language Arts, modified standards 
for special education and alignment of 
standards in IEP’s and PEPs. 


July of each 
year 


Executive Director / 
Director of Curriculum 


Agenda and attendance roster from in‐
service.   
Training materials. 


$9,000 in 
teacher 
stipends 
for work to 
be done 
during 
summer 
start‐up 
phase. 


3.  Professional development days during 
school year to discuss ABA instructional 
practices, alignment of Common Core State 
Standards for Reading/Language Arts in 
individualized student programs, 
preparation for AIMS and AIMS‐A. 
 


Every other 
Wed. during 
school  year 
after early‐
release days 
for a total of 
19 three‐
hour 
sessions. 


Executive / Director of 
Curriculum 


Sign in and out rosters will track 
teachers attendance.  Time will be 
allowed to discuss latest best practices 
for students with autism, view videos of 
coaching sessions, and support 
instructional staff. 


No 
additional 
cost 


5. Teachers and paraprofessionals will 
receive training and coaching to assist them 
on best instructional practices specific to 
using purchased Reading/Language Arts 
curriculum and implementing it with 
students with autism using ABA strategies. 


Ongoing 
throughout 
instructional 
days and also 
every other 
Wed. during 
professional 
dev. days. 


Executive Director / 
Director of Curriculum 


Agenda and presentation of all training 
materials for each professional 
development training, as well as, 
teacher sign in sheet. 


No 
additional 
cost 


4. Monthly one‐on‐one meetings between 
Director of Curriculum (with Executive 


Monthly 
throughout 


Executive Director / 
Director of 


Director of Curriculum and teachers will 
sit down and have detailed 


No 
additional 
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Director when appropriate) and teachers will 
be scheduled to discuss teacher evaluations, 
student issues, supports needed in the 
classroom and any other concerns. 


school year. 
Occurring 
before and 
after school 
on 
Wednesdays 
that are not 
early 
release/prof. 
learning 
days. 


Curriculum/ Teachers  conversations regarding teacher 
evaluations (based on evaluation rubric 
that includes teachers strengths and 
weaknesses), and teachers will sign 
forms at end of meeting to accept 
evaluation. Executive Director will 
participate if necessary and her 
participation will be documented in 
meeting notes. 


cost 
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Grade Level  Kindergarten  Content Area  Math 


Course Title (grades 9‐12 Only)   


Length of Unit  10 days total, 8 days of 
instruction, 2days review and 
assessment of skills. 


Time of Year  2nd Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students, prior to entering Kindergarten, should already know how to rote count to 10. Students should 
also know how to write the numbers.  
Based on presentation of previous lessons students should be familiar with the word and numeral 
representation of numbers through 16, all the vocabulary in this particular lesson are review words. 
Students should also demonstrate knowledge of Seasons as it relates to clothing or weather that might 
occur. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies. By way 
of Applied Behavioral Analysis (ABA), Discrete trial Therapy (DTT) , and the use of Pivotal Response 
Therapies. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


K.NBT.1. Compose and decompose numbers from 11 to 19 into ten ones and some further ones, 
e.g., by using objects or drawings, and record each composition or decomposition by a drawing 
or equation (such as 18 = 10 + 8); understand that these numbers are composed of ten ones and 
one, two, three, four, five, six, seven, eight, or nine ones. 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


The Summative Assessment will address each student’s ability to identify, and construct models with 
numbers 11 to 19. The Summative Assessment will present a variety of options for a student to 
demonstrate mastery of the listed skill. Five specific questions that address identification of amounts, fill‐
in, adding on, identification of amounts with a distracter, and construction of sets. The assessment will 
allow for students who also have limited communication/motor skills to address the listed skills as well.  
Differentiated supports for students would relate to the assessment being presented in a fashion where 
answers could be placed into the assessment by use of Velcro. Student would be presented with two 
options, a distracter, by which they could select and Velcro on the correct answer. (This would address 
students with motor related needs. 
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Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


The Assessment will take a cumulative look at skills practiced throughout the unit.  
Mastery= 6/8 or higher 


Materials/Resources Needed   10‐Frame Mats 


 Index Cards/with related vocabulary 


 Video clip about fall and other fall items. Video viewed on teacher’s laptop. 


 White board or chalk board 


 Individual whiteboards/dry erase markers 


 Baggies of fall based  manipulative(amounts 11‐19) 


 Skills review worksheet(homework) 


 Base ten blocks‐Connecting cubes(Assessment) 
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Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


Introduction: Students will be introduced to a quick question 
about what season we are in and the things we may see outside. 
Teacher will present a video clip on teacher’s laptop that shows 
students collecting leaves, apples, pumpkins and other fall related 
items. 


After the video the teacher will present clarifying questions to 
check for comprehension of how the characters in the video clip 
separated the items they collected into groups of 10, but at times 
had extra or “some” left over. Essential Skill students need to be 
looking at answering is “How do we show numbers 11 to 19 in 
another way”.  


Teacher will review number vocabulary from unit note cards, 
which students will be reviewing from previously presented units. 
Teacher holds up vocabulary card with numbers written through 
16. Teacher will model concept of decomposing numbers in a set 
of 14 items, by presenting a set of fall based manipulatives (14 
miniature leaves). Teacher will demonstrate how to  problem 
solve by taking the set of manipulatives and placing them on the 
10‐Frame mat to show first a set of 10 and then the concept of 
“some” with the remaining 4 leaf manipulatives.  


Teacher will demonstrate building the number sentence for 
decomposing the number 14 (ex: 10 and 4 more, utilizing a ten‐ 
frame. 


 Finally the teacher will pass out a ten‐frame to each student 
where they will practice decomposing numbers that have been 
placed on the board (five problems total). The teacher will 
monitor and watch independent work of the students. 


Students will watch the video clip on fall and the items that 
people can collect in fall. 


Students will participate in the whole group discussion about 
items that they saw kids pick up in the video as well as how they 
grouped them. 


Students will participate in naming number vocabulary from cards 
that the teacher will hold up. 


Students will watch the teacher demonstrate how to decompose 
and compose the number 14. 


Students will be given their own ten‐frame mats to practice 
decomposing and composing numbers (5 numbers total) that the 
teacher has written on the board. 
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2 


Teacher will have students pull out their foldable study organizer 
and guide students in how to make and construct their foldable. 


The teacher will demonstrate completing the first foldable 
problem on the board. Students will be asked to complete the rest 
independently. 


Once students have completed their foldable the teacher will go 
through and review the answers with the class.  


The teacher will provide baggies with fall theme mini sticker 
varying in amounts from 11‐19.(Intensive Skill Practice Activity) 
Student will also receive a ten‐frame mat sheet with 
corresponding numbers sentence fill‐in that each child will use to 
build their own representative models.  


Teacher will walk around classroom to monitor student progress 
and monitor and provide support and re‐direction to students 
who may need help with constructing the set of 10 and “some”. 


 


 


Students will pull out their foldable study organizer, they will 
watch as the teacher helps to model how to make their book, as 
well as completes the first example on the board. 


Students are to complete their own foldable with problems. The 
teacher will review the answers with the whole class, asking for 
participation from students in completing the problems. Once the 
review is completed, the teacher will pass out the fall theme 
manipulative bags. Students will also receive a ten‐frame mat. 
Students will watch the teacher demonstrate what they need to 
do with the fall mini stickers. 


Then they will glue the themed items into the 10 frame and 
complete the basic number sentence. 


 


3 


After Guided practice from the previous day, the teacher will pair 
students into small two‐person groups with a fellow classmate to 
participate in a small group activity. 


Each student group will be given a set of four vocabulary cards 
with a number of 11‐19. Teacher will explain that each student 
will take turns holding up the vocabulary card with the number 
ranging 11‐19. The other student will model that number on their 
10‐frame and the bag of manipulatives that they have. They will 
also build the correlating number sentence. Student pairs must 
discuss if each example is correct. 


Students will get together with their partner and will take their 
vocabulary cards. 


Each partner will take turns holding up a card with a number while 
the other partner builds the number on a ten‐frame, as well as 
writes the number sentence (i.e. 16 = 10 and 6 more).  


Students will discuss with their partners if their final product is 
correct or not, as well as describe the concepts of ten and “some”. 


When the teacher has viewed and heard each group’s discussion 
and work, they will be given a checkmark on their sheet for 
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Finally students will be assigned Homework Sheet on Making 
Numbers 11‐15 to complete at home with a parent. 


 


completion. 


Students can pick up their homework sheet for the night from the 
teachers desk when done. 


 


4 


Students will be instructed that they will be rotating to various 
centers for the day’s math period. 


The teacher will review the 6 math centers with the students. 


#1 Teacher one‐on‐one support and intervention. 


Here the teacher will address students that are Below level, 
those that need Oral Assessment Support On level, and are in 
the Mastery level. 


#2 Draw the Equation 


Ex: 10+7=17, 10‐8=2 


Students will need to draw one addition and one subtraction 
equation. 


#3Make numbers on the ten‐frame. 


Students will have different colored paper counters to work with. 
They must build the numbers presented on the number card. 


(ex: 10 and 6 more) 


#4 Write the number equation. 


Here students will have a sheet that has various representation of 
numbers represented with counters. The students must write the 
correct number sentence for each pictorial representation. 


#5Vocabulary Check 


Students will draw lines to match numerical value to a word 
representation for numbers 0‐19. 


The students will follow the teacher through each presented math 
center as the teacher demonstrates what to do for each center. 


Each student must complete at least 3 centers for the specific 
math period. Each center is run on a 15 minute timer, and as it 
goes off they should be rotating to their next center. 


Once each student has completed their three centers for the day, 
they will take their work from each one and turn it in to be 
reviewed by the teacher. 


Each student will complete the remaining 3 centers the following 
day. 


Centers are a two day activity. 
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#6  Grouping Tens/And Some 


Here students will have a sheet with a group of objects. They must 
circle all the groups of 10 in green and the “some that are left 
over” in red. Each student must complete two sheets. 


The teacher will utilize this time to assess as well as provide 
intervention and supports for students as well as look at ways 
where instruction may need to be adjusted. 


 


Finally at the end of the period students will be given Homework 
Sheet: Making Numbers 11‐19 in Different Ways 


 


5 


The teacher will guide the whole class in a Listening Assessment 
for the math period. Students will be asked to complete 10 
specific skill based tasks. 


Related to: 


Building models for a proposed amount. 


Building a number sentence for a presented picture 
representation.  


Coloring and circling groups of 10 and some. 


Students will also be asked to address which group has more and 
demonstrate a way to compose and decompose three specific 
numbers (19, 12, 16). 


The teacher will be moving about the room to monitor student 
progress with the listed tasks. 


Students will be given their Listening Assessment. 


They must listen and complete the requested task that is 
presented by the teacher. 


Students are able to raise their hands if they have a question or 
need the teacher to slow down. 
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Name:___________________ Date:_____________________ 
         
 


1. Circle the number that tells how many.  
 


 
9    16    13 
   


2.  Write the number for each group. 


 
____________    and ____________ more 


 
2. Trace the number. Draw objects to show that many in the 


10‐frame.     19 
 


 
 


Composing/ Decomposing numbers 11‐19  
      Grade/K , Summative, Form 


 
 
4. Write the number sentence. Circle the answer that shows how to 
make 15. 
 


 
___________  and _______ more 
 
10 and 5 10 and 8 10 and 2 
 


 
5. Trace the number. Draw objects in the 10-frame. Write the 
number sentence.    
        16 
         
 


 
 
_________        and __________  is _________ 
 
 


_____10____ and _____9____ is ___19______ 
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Name:___________________ Date:_____________________ 
         
 


1. Circle the number that  tells how many.( 1pt) 


       
 
9    1 6    13 
   


2.  Write the number for each group. (2 pts) 


 
____10________    and _____4_______ more 


 
3. Trace the number. Draw objects to show that many in the 10‐
frame. (1pt)                                            19 
 


 
 


_____10____ and _____9____ is ___19______ 


 
Composing/ Decomposing numbers 11‐19  


      Grade/K , Summative, Form 
4. Write the number sentence. Circle the answer that shows how to 
make 15. (2pts) 
 


 
____10_______  and ___5____ more 
 
10 and 5 10 and 8 10 and 2 
 


 
5. Trace the number. Draw Objects in the 10-frame. Write the 
number sentence.(2 pts) 


16 
         
 


 
 
____10_____        and ____6______  is ____16_____ 
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Grade Level Kindergarten Content Area Reading 


Course Title (grades 9-12 Only)  


Length of Unit 1 week (including 1 day for 
summative assessment 


Time of Year 3nd Quarter 


Expected Prior Knowledge  
 


Student will have been exposed to non-fiction text and know what an author is.  Students will be able to 
sit through a story and be able to tell at least some details from the story (in or out of sequence) using 
picture cues.  Students will be able to form or copy letters and numbers from a model. 


Alignment to Program of Instruction 
 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral 
responding. Students will work cooperatively in groups or pairs (Think/Pair/Share) to assist and evaluate 
each other’s work and practice social skills.  The teacher will use scaffolding techniques when teaching 
and prompting to allow for support when necessary, while allowing students the opportunity to generate 
independent ideas.  Instructors will use Think Aloud reading strategies to model strategic thinking about 
the text and to show the students exactly how to complete each student activity.  Differentiated 
Instruction will be used to meet the needs of different learners by providing hands-on learning tasks, 
group or independent learning, and movement around the classroom. The teacher will learn the specific 
needs of the students and make accommodations as necessary. 


*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more practice along with a task-analysis that will break down the steps needed to 
generate correct responses and comprehension. 


Standard Number and Description 
 


K.RI.8  With prompting and support, identify the reasons an author gives to support points in a text. 


Summative Assessment 
 


Students will create a foldable graphic organizer from a story about families.  Students will be given a 
four-door foldable and after drawing a picture on the inside of the foldable about families, they will draw 
four details that they think are important to the author’s reason for writing the story.  Students will then 
take turns sharing these foldable with the teacher and describing the details of their organizer.   


Scoring Scale and Mastery Level 
 


The assessments will be graded for completeness and detail.  A rubric will be used to score the foldable 
graphic organizer and to grade the student’s ability to explain why they chose to include the details that 
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they did.   


Materials/Resources Needed Treasures “Big Book of Explorations” Volume 1, Macmillan/McGraw-Hill company, 2011. “How do you get 
to School?” pg 39; “From Strawberry Field to Strawberry Salad” pg.43; “Family Fun” pg. 19; “Dinah Zike’s  
Foldables” from the Treasures curriculum, Macmillan/McGraw-Hill, 2011; large art paper, crayons, 
children’s magazines for cutting, pencils, safety scissors, 5x7 index cards, sliced strawberries, grapes, 
bananas, plastic gloves, 5 large serving bowls and spoons, dull plastic knives, paper plates, small plastic 
forks. 


 


 


Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


Review: remind students about non-fiction and what an author is.  
Have students answer questions to get them thinking about how 
some authors write “true” stories and some are “made-up”.  
Explain that this week we will be learning about what authors say 
when they are writing non-fiction.  Talk about and brainstorm 
ways that these books are important.  Prompt students to provide 
specific examples: 


 Tell us new things 


 Show us how to do something 


Show the story “How Do You Get To school”.  Ask: What do you 
think this book is going to be about? Why do you think that? Why 
do you think the author chose this picture for the front of the 
book? 


Re-cast the student’s responses using differential reinforcement 
to shape accurate responding. 


Read the story.  


Think aloud: summarize the main idea and what the story talked 
about.  Talk about why the author may have written this book? 


 


Students will discuss their knowledge of author’s, fiction and non-
fiction. 


 


Brainstorm in whole group: ways that non-fiction books are 
helpful.  Provide examples. 


 


 


Students will answer questions about Author’s purpose from the 
title and cover picture.   


 


 


Students will listen and watch as the teacher reads the story. 
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Pose questions to the students about the author’s purpose.  


Break into small groups (4-5) and have students cut out pictures 
of ways kids can get to school and glue them to a Tree Map.  The 
Tree map will consist of a box in the center of the page, with four 
boxes located around the center box.  Have the students draw a 
picture of their school in the center, and re-tell the story using 
either clippings from magazines or original drawn pictures of ways 
kids get to school. 


Students will break into groups and fill out a tree map about ways 
kids get to school.  They can draw or clip pictures from magazines.  


2 


Review that sometimes non-fiction books tell the reader how to 
do something.  Review that sometimes authors write non-fiction 
to explain how to complete a task (like cooking, or changing the 
oil on a car).  Solicit other examples. 


Read: Strawberry Fields to Strawberry Salad”. Ask students to talk 
about why the author may have written this book.  Why was each 
part included?  How would this story be different if the author left 
out a certain part? 


Explain that the children will be making their own strawberry 
salad tomorrow, but that first, they will need to use the story to 
make recipe cards to show each step that the author described. 


Small group: Have students draw each step that they think is 
important on an index card.  Label the cards with numbers (model 
on the board if needed).  Reread the story to the children as they 
are working to help with clarification.  Make the story available to 
the students for reference. Provide differentiated instructional 
support to students that are approaching level*. 


Students will list ways non-fictions books tell us how to do things. 


Students will talk about why authors write books about following 
steps. 


Students will describe reasons for the different parts of the story. 


 


 


 


 


 


Small groups: draw the steps for making strawberry salad on index 
cards. Arrange the cards in order. 


3 


Explain that the students will be making strawberry salad in small 
groups using their index cards as a reference.  Explain that they 
need to follow the steps that are on the cards. 


Teacher will pass out materials and help with set-up. 


Teacher will walk around and talk to each group about their salad 


Students will follow the steps for making the salad using their pre-
made recipe cards. 
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and remind the students to reference their cards. 


When the assembly is complete, the teacher will ask students 
questions about how the cards helped them.  How would your 
salad have been different if some of the steps were missing? Did 
anyone find that they had too many steps or not enough?  What 
would you have changed about the cards you drew?   


Conclude: Explain that when authors write to tell a person how to 
do something, they chose the steps very carefully, like in the story 
about strawberry salad.  


Have the students eat their salad and clean up their stations. 


 


Students will answer questions about the importance of following 
the steps as the author listed them. 


 


 


Students will eat their strawberry salad and clean up their stations 
with assistance. 


4 


Introduce that sometimes authors write stories to tell us about 
something.  Explain that today the students will be learning how 
to be good readers.  Good readers try and find the reasons that an 
author includes certain points in a story.  Point out that pictures 
can help the reader understand what is important about the story. 


Read the story, “Helping Hands” from pg 30 in the big book of 
explorations.  Have students describe what they see in the 
pictures.  Have students tell why they think these pictures were 
included (to show the reader different ways that people can help 
others).   


Think aloud: Show the student a four-door foldable that you have 
drawn about the story (Instructions for making the foldable can be 
found on pg 17 of the Treasures book ”Foldables” by Dinah Zike, 
Macmillan/McGraw-Hill, 2011).  Show them how you have drawn 
a picture on the inside of a person helping someone.  Show how 
you have drawn examples from the story on each of the four 
doors of the foldable organizer.  Talk about how these four 
examples are important to the story and to the reasons why the 
author may have wrote the story.  Review each detail and ask 
students to explain why the author chose that example. 


 


 


 


 


Students will ask and answer questions about the pictures in the 
story. 


 


 


Students will watch how to make a four door foldable organizer 
and watch the teacher model how she drew pictures from the 
story on the different parts of the organizer. 


Small group work.  Working in groups of 4 or 5, students will make 
their own individual organizers about the story they read. 


 


 


Upon completion, students will talk about their foldable 
organizers in a think/pair/share format 
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Teacher will send the students to make their own organizers.  
Walk around and provide support as needed 


Have students share about their foldable organizer with a partner 


 


5 


Summative assessment:   


Say “Today you will be creating another 4-door foldable, I have 
already made the foldables for you, so you will have more time to 
draw your pictures and tell me about your work.  I will read you a 
story about different kinds of families.  You will use the pictures 
form the story to fill-out your foldable organizers.  You will each 
make your own foldable and tell me about it when you have 
completed your work.” 


Read the story and display pages 20 and 21 for the students to 
see. 


As the students finish, call them individually to talk about their 
foldable.  Use the scoring rubric to score the student’s 
performance.  


Students will make a 4-door foldable similar to the previous days 
activity.  The foldables will already be constructed, but the 
students will draw details that they believe to be important to the 
reason the author has written the story. 


 


Students will answer the following questions about the story using 
their foldable: 


 What do you think the author was trying to tell us? 


 Tell me why you drew this picture?  What is it and how is it 
important to the story? (for each of the four details) 
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Scoring Rubric for Summative Assessment 
 


Main inside picture 


(Author’s Purpose) 


Student will draw a picture 


representing a family 


Identifies the main topic of the story  1 point   /1 


Outside picture #1 


(Reasons to support main 


point) 


Students will draw a picture from one 


of the important details the author 


used to support the main purpose. 


Identifies a detail included by the author 1 point   /1 


Outside picture #2  


(Reasons to support main 


point) 


Students will draw a picture from one 


of the important details the author 


used to support the main purpose. 


Identifies a detail included by the author  1 point   /1 


Outside picture #2  


(Reasons to support main 


point) 


Students will draw a picture from one 


of the important details the author 


used to support the main purpose. 


Identifies a detail included by the author  1 point   /1 


Outside picture #2  


(Reasons to support main 


point) 


Students will draw a picture from one 


of the important details the author 


used to support the main purpose. 


Identifies a detail included by the author  1 point   /1 


What do you think the 
author was trying to tell us? 


Responses will vary; see examples  A 2 point answer: “The author was trying to tell a 


story about how families can be different.” 


A 1 point answer: “About families.” 


  /2 


#1 Tell me why you drew 
this picture?  What is it and 
how is it important to the 
story? 


Responses will vary; see examples  2 Point answer: “ I drew a family in the country.  It’s 


important because families can live in many places”. 


1 point answer:  “A family in the country.  Families 


live in the country”.   


  /2 


#2 Tell me why you drew 
this picture?  What is it and 
how is it important to the 
story? 


Responses will vary; see examples  2 Point answer: “ I drew a family in that is really big.  


It’s important because families can have lots of people 


in them places”. 1 point answer:  “A big family.  


Families are big”.   


  /2 


#3 Tell me why you drew 
this picture?  What is it and 
how is it important to the 
story? 


Responses will vary; see examples  2 Point answer: “ I drew a family that is old.  It’s 


important because families can be older”. 1 point 


answer:  “A old family.  Families are old”.   


  /2 


#4 Tell me why you drew 
this picture?  What is it and 
how is it important to the 
story? 


Responses will vary; see examples  2 Point answer: “ I drew a picture of a family fishing 


together.  It’s important because families can do lots of 


things together”. 1 point answer:  “They are fishing.  


Families go fishing sometimes”.   


 







Page 7 of 7 


Kindergarten Reading                                      Arizona Autism Charter Schools, Inc. 


 








Page 1 of 8 
Kindergarten Writing                                                Arizona Autism Charter Schools, Inc. 


Max. 8 Pages  


Grade Level  Kindergarten  Content Area  Writing 


Course Title (grades 9‐12 Only)   


Length of Unit  5 lessons, each lesson will be 
one day 


Time of Year  4th quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students are expected to be able to form letters and understand sequence. They should be able to draw 
basic figures such as shapes and people. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


The teacher will use direct instruction to allow for repetition throughout the different lessons. Students 
will complete two similar writing samples by working cooperatively in groups and receiving prompting 
and guidance from the teacher. She will use scaffolding techniques to allow for support when necessary 
while allowing students the opportunity to generate independent ideas and express creativity. 
Differentiated Instruction will be used to meet the needs of different learners by providing written notes 
and drawing samples when necessary. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


K.W.2 Use a combination of drawing, dictating, and writing to compose informative/expository texts in 
which they name what they are writing about and supply some information about the topic 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


Students will show beginning proficiency in creating informative/ expository texts by using a combination 
of drawing, dictating and writing to compose a Mother’s Day letter for Mother’s Day.  During the last 
lesson, the teacher will pass out the assignment and review the directions as a group. The students will 
then be asked to complete three steps. 1. Drawing a picture of their mother or grandmother, 2. Write 
two facts about this person and 3. Name the paper. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


Scoring Rubric will be used to score the summative writing assignment. Students will be scored in three 
areas: 1. Naming what they will be writing about, 2. drawing a picture of their mother or grandmother 
and 3. Writing two details about that person. They will be given a 1‐4 score based on their performance 
whereas a 4=excellent, 3=good, 2=fair, and 1=poor. Students must receive a score of 10/12 (83%) to show 
mastery of this standard.    


Materials/Resources Needed  Books: Are You My Mother by P.D. Eastman  and Mother’s Day by Anne Rockwell, dry erase board and 
markers for the teacher, colored pencils or markers for the students, social script for cooperative group 







Page 2 of 8 
Kindergarten Writing                                                Arizona Autism Charter Schools, Inc. 


work, Principal or VIP person in the school, Mother’s Day Summative Writing Assignment and scoring 
rubric 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard 
(e.g., 6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


Teacher will ask all of the students close their eyes and picture the 
school principal in their minds. She will have them raise their hand in the 
air when they are able to picture him. Once all hands are in the air the 
teacher will ask the students to come up with something that they know 
about the principal. The teacher will call on the students one at a time 
and write their ideas down on the board. The teacher will guide the 
students into generating true facts about the principal and also 
encourage them to build on their ideas by asking probing questions.  


Once all of the statements are on the board the teacher will pass out 
lined writing paper and ask the students to get their pencils out of their 
decks. They will be instructed to copy down two facts from the board 
and will then have the remainder of class time to draw a picture of the 
principal using colored pencils. The teachers will collect all of the papers 
when they are finished. 


 Students will raise hands and contribute to the class 
discussion about the principal. 


 Students will write down two facts from the board 
about the principal onto their paper. * 


 The students will use colored pencils to draw a 
picture of the principal. * 


2 


The teacher will have created her own picture of the principal along with 
two facts that were on the board during the previous lesson. She will 
show this paper to all of the students. She will tell the students that she 
is going to come up with a name for her picture and she will make a 
‘thinking’ face for a few seconds while the students watch. She will then 
title her paper ‘The Best Principal’ by writing this at the top of her paper. 
The teacher will place the students in groups of three and have them 
share their papers with each other. She will instruct them to work 
together to come up with ideas for a title for their own papers and will 
give them 10 minutes to do this. Students may need to use a social script 
to assist them in knowing what to say and do when working 
cooperatively with others. The teacher will walk around the classroom 
checking in with each of the groups to make sure they are on the right 
track. She will encourage the students to come up with a name that is 


 Students will listen to teacher as she shares her 
principal picture. 


 Students will work cooperatively with peers and 
take turns reading papers aloud to one another.  


 Students will talk with one another about possible 
names for their stories. Each student will be 
encouraged to come up with a different title. 


 Students will follow teacher directions to sit back in 
their seats. 


 Students will volunteer to share their papers with 
the whole class.  
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unique and has something to do with the picture that they have drawn 
and the facts that they wrote down.  Once the time is up, students will 
be directed back to their own seats. The teacher will ask for volunteers 
to come up to the front of the room to share their papers. Students will 
read their facts, share their picture and their title. The teacher will 
provide feedback on the titles and remind the students to be creative 
and unique with the names. The teacher will tell the students that the 
principal will be coming to the room the following day and they will be 
able to share their papers with him if they would like to. 


3 


The teacher announces that the principal will be coming to the class 
shortly and will ask for volunteers to read their stories. She will choose 
five students and direct the rest of the students to the carpet. Once the 
principal arrives, he will be directed to the carpet and will be instructed 
to sit in the chair facing the students. Once the teacher explains what 
the students have been working on, the volunteers will read their stories 
one by one. After the five stories have been read the teacher will hand 
the principal a spiral bound copy of all of the stories for him to keep. As a 
special treat, she will have the principal read a story to the class titled 
Are You My Mother by P.D. Eastman. The students will say good‐bye to 
the principal and head back to their desks. At their desks the teacher will 
ask the students about the book they had just read. She will write down 
the names of all of the different ‘mothers’ and have the students identify 
things they noticed about the different characters. The students will 
dictate this information to the teacher and she will write it on the board.  


 Students will volunteer to read the stories aloud to 
the principal. 


 Students will follow teacher direction to sit on the 
carpet. 


 The five chosen students will read the stories aloud. 


 Students will be active listeners while their 
classmates read their stories. 


 Students will be active listeners when the principal 
reads his story. 


 Students will follow teacher directions to return to 
their seat. 


 Students will contribute ideas about the different 
characters that the teacher is writing about on the 
board. 


4 


The teacher will again read Are You My Mother as a review. She will also 
review the chart on the board with facts about all of the different 
characters and ask the students if there is anything they would like to 
add. She will then pass out paper and have the students choose one of 
the characters they would like to write about. She will place them in 
groups depending on which character they choose to write about.  They 


 Students will actively listen to the story as it is read 
aloud one more time. 


 Students will share any new ideas they have about 
the characters in the book. 


 Students will each choose a character to write about 
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will work cooperatively to draw pictures and copy down two facts about 
the character they chose. They will also be asked to name their paper. 
The teacher will walk around the room and provide assistance as 
needed.  


and will work cooperatively to draw pictures about 
their character. They will also write down two facts  
about the character and give their paper a title. * 


5 


The teacher will talk with the student’s about Mother’s Day. She will 
explain that it is coming up in a few days and she will read the book 
Mother’s Day by Anne Rockwell aloud to the class. Once she is done with 
the book she will ask the students to close their eyes and picture either 
their mother or grandmother. While their eyes are closed she will walk 
around and pass out the summative writing assessment. She will then 
tell them to open their eyes and will explain the assignment. Each 
student will be expected to draw a picture of their mother or 
grandmother and write two things about them. They will also have to 
give their paper a name. Students will have 20 minutes in class to work 
on this assignment independently. The teacher will walk around the 
room and provide assistance as needed.  


 Students will be active listeners as the teacher reads 
a Mother’s Day story. 


 Students will have class time to complete the 
summative assessment independently. * 


 Students will ask for help if needed from the 
teacher. 


 


* Some students may have trouble copying off the board and may need the teacher to provide notes at their desk instead. Students 
may also need samples of pictures to copy as opposed to generating a completely new picture from scratch. Accommodations such 
as these will be identified in the student’s IEPs and will not count against them during scoring of the summative assessment. 
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Student Name:______________________________ 
 
Draw a picture of your mother or grandmother and write two things that are special about her. Write a title at the top of the page that 
describes what the writing is about. 
 


Title: _________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. _______________________________________________________________________________ 
 
________________________________________________________________________________ 
 
 
 
2. _______________________________________________________________________________ 
 
_________________________________________________________________________________ 
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Student:_______________________________________ 
 
 
Summative Writing Assignment Scoring Rubric            Total ______/12 
 
 
 4 - Excellent 3- Good 2- Fair 1- Poor 
Student 
names what 
they are 
writing about 


Student gives the paper 
a name that supports 
the writing topic 


Student gives an adequate 
name. 


Student gives a name, 
but it does not support 
the writing topic 


Student does 
not give a 
name. 


Student 
creates a 
picture that 
gives 
information 
about the 
topic 


Student creates a 
detailed picture that 
supports the writing 
topic. 


Student creates an 
adequate picture. 


Student creates a 
picture, but it is not 
consistent with the 
writing topic. 


Student does 
not create a 
picture. 


Student 
writes two 
facts that 
support the 
topic. 


Student writes two 
facts that are complete 
and support the topic. 
Minor spelling and 
grammar errors are 
acceptable. 


Student writes two 
adequate facts. 


Student writes two 
facts but they are not 
consistent with the 
writing topic or 
students writes only 
one fact that supports 
the topic. 


Student does 
not include two 
facts that 
support the 
topic. 


 
Student will achieve mastery if they score a 10/12 (83%). 
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Grade Level 1st grade Content Area Math 


Course Title (grades 9-12 Only)  


Length of Unit 9 days Time of Year 2nd qtr 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students Prior Knowledge should reflect skills and ability to demonstrate basic addition and subtraction 
of 10’s (i.e. understand the symbols related to completing these actions(-,+). Students should already 
have understanding of regrouping when adding a one-digit number to a two-digit number. Understanding 
of groups of 10 and concept of “some”. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies. By way 
of Applied Behavioral Analysis (ABA), Discrete trial Therapy(DTT) , and the use of Pivotal Response 
Therapies. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


1.NBT.6. Subtract multiples of 10 in the range 10-90 from multiples of 10 in the range 10-90 (positive or zero 


differences), using concrete models or drawings and strategies based on place value, properties of operations, 


and/or the relationship between addition and subtraction; relate the strategy to a written method and explain the 


reasoning used. 


 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


Students will complete an assessment that looks at their ability to address the question “how can I 
subtract a two-digit number”. Each question will reflect the concepts and skills gone over in the Unit on 
subtracting multiples in the range of 10-90, with the use of pictures/manipulative, and showing the 
number/written method or relationship. 


 A copy of the summative assessment is provided below. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


There will be five questions on the assessment, three questions worth 2 points, one question worth 1 
point and one question worth 3 points for a total of 10 points. Points will be given for answering correctly 
and illustrating with models when asked. Students earning 8 points or 80% will demonstrate Mastery. 
Grading Scale:  9-10 pts = A; 8 pts = B; 7 pts = C; 6 pts = D; Below 6 pts = F 


A copy of the answer key is provided below. 


Materials/Resources Needed Number/Vocabulary Cards, Pencil/Paper, Vocabulary Test, Various Center Materials. 
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Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


Teacher will introduce concept of “How we can add and subtract 
two-digit numbers.” Through review of previous vocabulary 
activity. 


Students will be asked what key terms are needs in completing 
such problems, and will be given vocabulary cards that 
demonstrate each of the three specific concepts being talked 
about. Students will be asked to cut apart and paste vocabulary 
words to correct visual demonstration of the concept. 


Teacher will present vocabulary words on the board to review.  


Teacher will present five regroup problems of two-digit to one 
digit. Through a fun story format, involving students in the class. 
Students are drawing a picture representation of the presented 
stories (ex: Jaime sees 13 cars at the race track that he went to 
this past weekend. Later he sees 4 more. How many cars would he 
have seen in all? 


Students will be asked to write the base number sentence under 
each picture demonstration.  


Then   students will be asked to turn in the math sheet into the 
class work math tray. 


 


Students will take their vocabulary cards and the visual 
representation cards and cut them apart and glue them into their 
math vocabulary journals. 


Students will then need to pull out a piece of paper and listen and 
look at  the math stories being presented by the teacher on the 
board and draw a picture representation of the presented story. 
And write the corresponding numeral representation to complete 
the two-digit-one-digit problem. 


Students will turn their competed work into the complete class 
math tray. 


 


2 


Teacher will present vocabulary test paper to students and will 
read through each question.(1-5) 


(i.e. the answer to a subtraction problem is called the_______). 


Teacher will start with guiding students in board activity, where 
problems that represent two groups of 10’s being added are 


Students will complete vocabulary test that address: add, 
difference, ones, subtract, sum). 


 


Student will view and watch as teacher completes problems on 
the board detailing steps for looking at two-digit problems. 
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presented  (i.e  50+10). 


Teacher will guide students through decomposing the numbers 
first (ex: the number 50 is 5 groups of ten, The number 10 is 1 
group of 10. The teacher will present 4 problems that represent 
the concept. 


The teacher will then put students into groups of three and give 
each group a set of number set cards (6-two for each student) 
that have two-digit addition problems on them. Students will be 
directed to talk in detail in their groups about how many groups of 
tens and ones each numbers set has. 


Teacher will walk throughout the classroom to monitor students 
and assess areas of need for students as well as correct 
descriptions of the process. 


The teacher will then have students go back to their seats and join 
in group instruction on drawing representations for the two-digit 
problems with the numerical sentence representation on place-
value frames with ones and tens. Explaining that when we look at 
adding we add the ones then the tens, (50+10=60). 


The teacher will demonstrate the inverse with Subtraction as well. 


(This Lesson is a two-day activity.) 


 


While the teacher presents problems, students will be called up to 
the board to carry out specific parts of completing the problems.  
By writing groups of tens as well as remaining numbers into the 
columns for ones. 


While in their group, each student is to detail verbally to the 
partners how each number is represented.(ex;43 is 4 groups of 
ten and then 3 ones.). 


The students are then back at their desks to complete drawing 
representations of two-digit problems with corresponding 
number sentences for addition and the inverse of subtraction. 


(This is a two day activity) 


3 


The teacher will explain that students will be going to math 
centers, to complete some specific tasks on building models to 
complete the addition and subtraction of numbers in multiples of 
10 through 90. 


The teacher will have students break off into their pre-sorted 
center colors and have students go to their appropriate table. 


The teacher will instruct students that once they get to the math 
centers, the materials including manipulatives and number lines 
from which they will be completing problems will already be there 


Students will rotate to their specific center by color. 


Student will go to math centers and work with prepared materials 
and math manipulatives. 


Students will be presented with a number problem (ex: 40+10, 70-
.10). A place value mat will be provided in which students will 
need to create groups of tens to represent the problems with the 
sum. Each student will progress though 5 problems where they 
must build the corresponding models to represent the presented 
problem. Then students will complete 5 five problems in which 
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and they will just need to build the models with the related 
written numerical strategy. 


Students will be instructed that they must complete 10 problems 
then write their problems on mats and turn them in to the class 
math tray. 


The teacher will model two problems on the board that are from 
the math centers that the students will be completing, prior to the 
students being sent to the math centers. 


The teacher will monitor student work and work with students 
who need assistance in completing the activity tasks, as well as 
need support in answering questions. This will allow the teacher 
to assess who is progressing with the presented concepts as well 
as who needs interventions. 


they must complete the inverse operation of writing in the 
number sentence to an already presented visual model.(ex: 
student must write in 80-10=70, 50+20=70). Students will also 
have a 10’s number line available to help with counting. 


Once the student has completed all of their problems they will 
take their finished work to the completed work tray. 


4 


Students will continue to work in math centers. 


The teacher will have students break off into their pre-sorted 
center colors and have students go to their appropriate table. 


The teacher will walk and model each center with the class. 


Center#1: Cut and paste color chips (yellow/red) to build models. 


Center#2:Place value mats- showing regrouping 


Center#3:problem Solving –with basic words problems 


Center#4: Subtracting and Adding 10”s with reasoning 


Center #5: Ponder the Question. 


Students will be told they will have two days to complete three 
centers. Once they complete the work in their centers they are to 
go back to their seat to complete their in-class math practice 
sheet on the presented concepts. 


(This will be a two day activity) 


Students will rotate to their specific center by color. 


If at Center #1/The student is to take paper tiles red and yellow  that are 
provided, cut and paste them onto the provided place-value sheet of 
tens and ones to build the appropriate number that is a presented on a 
number card.(ex: 30-10)  student must complete 5 problems. 


Center#2/Student is to pull a place value mat that already has a specific 
number represented with pictures and circle in the ones column, the 
numbers that need to be regrouped, or the extras that are over 10. 


Center#3/Students are to complete word problems that require basic 
adding and subtracting of numbers (ex: John has 30 polished rocks. He is 
given 20 more by his grandpa. How many polished rocks does John 
have? ). Student must complete 2 questions. 


Center#4/ Students are completing adding and subtracting multiples of 
10 and writing the corresponding number sentence to match the 
presented picture model. 


Center#5/Students are to complete a written reasoning question. (ex: 
Why do we need to regroup?) Student must write answer on provided 
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 sheet. 


Once complete with centers, student does independent work at desk. 


5 


The teacher will have a review session with students on the 
strategies needed to complete adding and subtracting with 
multiples of 10.  


The teacher will divide the class into two teams for a class review 
game.  


There will be two students that get a chance to raise their hands 
to come up and solve a problem on the board -in turn earning 
points for their team. 


The first team to get to 10 points wins the game. Students in the 
team will be allowed to consult with team mates while one team 
mate is up at the board, if their team misses the answer the other 
team will get a chance to solve it, but if the other team fails in 
completing the answer correctly, the problem goes back to the 
original team. (This is for day 1 of Assessment ) 


 


Day 2 of Assessing, students will be given the Summative 
Assessment. 


Day 1 of Assessment-Student will join their assigned group, per 
teacher group assignments. 


Each student will get a chance to compete against a student on 
the opposite team to go up and answer a question on the board. 


When not taking a turn to answer a question at the board, 
students should be consulting or discussing how to complete the 
presented problem in case they have to go back to answering the 
question. 


 


Day 2 Assessment –Students will need paper/pencil to complete 
their summative assessment.  
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Name:________________ Date:_________________ 
1. Subtract   


   5 tens  50 


- 3 tens              -30 


 


____ tens      _____ 


o 5 tens; 50 


o 7 tens; 70 


o 2 tens;20 


o 3 tens; 30 


 


2. Draw the model and write the number problem. 


50-30 


Tens ones 


  


 


____tens  -_____ones= 


50-30=_____ 


3. Use the number line to subtract. What is the difference? 


 


 
 


50-40=________ 


 


 


 


4. Subtract. What is the related addition fact? 


80-50=______ 


o 70+20=90 


o 50-30=80 


o 30+50=80 


o 50-20=30 


 


5. Draw the picture representations. Write the number 


sentences. 


Paul received 40 magic marbles for his birthday from his 


brother. He gave away 10 to his best friend James. How 


many magic marbles does Paul have? Later, James decides 


to give the marbles back. 


 


 


 
 



http://www.bing.com/images/search?q=picture+of+a+number+line+by+10%27s&view=detail&id=3CEFAE4B4E3703AE97869DBCFCBB657BB40D8FB1&first=0&FORM=IDFRIR
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Name:________________ Date:_________________ 
1. Substract (2 pts)  


   5 tens  50 


- 3 tens              -30 


 


__2__ tens      __20___ 


o 5 tens; 50 


o 7 tens; 70 


o 2 tens;20 


o 3 tens; 30 


 


2. Draw the model and write the number problem.(3pts) 


50-30 


Tens ones 


  


 


___5_tens  -___30__ones 


 


50-30=__20___ 


 


 


 


 


3. Use the number line to subtract. What is the difference? (2 pts) 


 


 


 


 
 


 


50-40=__10______ 


 


4. Subtract. What is the related addition fact?(1pt) 


4. 80-50=__30____ 


o 70+20=90 


o 50-30=80 


o 30+50=80 


o 50-20=30 


 


5. Draw the picture representations. Write the number 


sentences.(2pts) 


Paul received 40 magic marbles for his birthday from his 


brother. He gave away 10 to his best friend James. How 


many magic marbles does Paul have? Later, James decides 


to give the marbles back. 


oooooooooo  oooooooooo  oooooooooo   oooooooooo   


40 - 10= 30  


 


oooooooooo  oooooooooo  oooooooooo   oooooooooo  


30 + 10= 40 



http://www.bing.com/images/search?q=picture+of+a+number+line+by+10%27s&view=detail&id=3CEFAE4B4E3703AE97869DBCFCBB657BB40D8FB1&first=0&FORM=IDFRIR
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Curriculum Sample Template       
Max. 8 Pages  


Grade Level  1st Grade Content Area Reading 


Course Title (grades 9-12 Only)  


Length of Unit 5 Days Time of Year 3rd Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


 1.RI.1 Ask and Answer questions about key details in the text 


1.RI.2  Identify the main topic and retell key details of the text.  


Alignment to Program of Instruction 
 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral responding. 


Students will work cooperatively in groups or pairs (Think/Pair/Share) to assist and evaluate each other’s 


work and practice social skills.  The teacher will use scaffolding techniques when teaching and prompting 


to allow for support when necessary, while allowing students the opportunity to generate independent 


ideas.  Instructors will use Think Aloud reading strategies to model strategic thinking about the text and to 


show the students exactly how to use the graphic organizers.  Differentiated Instruction will be used to 


meet the needs of different learners by providing graphic organizers, rubrics, group or independent 


learning, and movement around the classroom. The teacher will learn the specific needs of the students and 


make accommodations as necessary. 


*Students who are having difficulty grasping the concept and need a slower pace of instruction with more 


repetition will be given more opportunities to practice this concept throughout the week. These students 


will be given more practice along with a task-analysis that will break down the steps needed to generate 


correct responses and comprehension. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


1.RI.8 


 Identify the reasons an author gives to support points in a text. 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


The teacher will begin by reading a short selection titled, “Tree House” about animals that build homes in 
the holes of trees (Grade 1 Unit assessment, Macmillian/McGraw-Hill, 2011).  The student will answer 
three multiple choice questions.  Next, they will read a short selection titled “Dog Tricks” (Grade 1 Unit 
assessment, Macmillian/McGraw-Hill, 2011) and respond to the questions.  The assessment is worth 10 
points. 


Scoring Scale and Mastery Level The students demonstrate mastery by earning a score of at least 8 out of 10 on the scoring rubric below 
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Materials/Resources Needed 


Drawing paper, Crayons or markers, Selections from textbook: “Animal Moms and Dads”, Retelling Cards 
for Animal Moms and Dads, and “On the Map”. Practice Book, pp. 55, 56, 57 (Treasures Curriculum- 
Macmillan/Mac Graw-Hill, 2011)Student Book: On the Map 


 
 


 


Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


Objective: The students will identify the author’s main point and 
find details to support his point.  


Whole Group (guided) instruction: remind children that the main 
idea is what all of the details in the selection have in common. The 
students will look at the pictures of the text and determine what 
they all have in common.  


Have the children look at page 12 and read the title and the 
author’s name. Ask the students to make predictions about the 
text.  


Set a Purpose for Reading: Remind the students to pay attention 
to the details about animal families as they read, asking 
themselves “What details is the author using to make their point” 


Shared Reading: Use the prompts to guide comprehension and 
model how to complete the graphic organizer. 


Students will look at the pictures of the story and predict that 
each picture has a mom, dad, and baby.  


 


Students will make predictions about what the text will be about 
on each page in a Think/Pair/Share activity.  


 


Students will write the question “What details is the author using 
to make their point. 


 


As the students follow along with the story, the teacher will use a 
Think Aloud process to fill out the Practice Book, page 55 graphic 
organizers which finds three details, leading to the main idea. (the 
details the author uses to support his point in the text).  


2 


Objective: The students will Meet the Author and further discuss 
his purpose while reinforcing the details of the story. 


 


Whole Group Instruction: Read aloud page 26 and discuss Jose 
Ramos’s experiences with animals at the zoo.  


The students will look back through the text and explain the 
author’s purpose in writing the selection. Have them give details 
to support their ideas. 


 


Using the Retelling Cards, the students will retell the selection in 
order to reinforce the details of the story and how they relate to 
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To reinforce the selection use the Retelling Cards to retell the 
selection in order. (page 27).  


Model Retelling: Use the prompts on Cards 1 and 2 to model 
retelling the selection in order. Continue using the model prompts 
if the students need additional support. 


Guide Retelling: Use the leveled language acquisition prompts on 
the cards to guide the student’s retelling of the selection.  


Discuss the Retelling: What is this selection mostly about? What 
information did you learn about the topic?  


the author’s main point.  


 


Formative Assessment: Use the Retelling Rubric to assess the 
students understanding of the details of the story.  


3 


Objective: Review the skill of the author’s main idea and 
supporting details 


Whole Group: On a Word Wall reviews the vocabulary for the 
selection. Remind the students that the author’s have a purpose 
in their writing and that they are trying to tell you the main idea. 
It’s our job to figure out the main idea and identify the supporting 
details.  


Shared Reading/ Purpose for reading: What do you think will be 
on this map? Let’s read to find out. Look for details to help you 
understand the author’s main point.  


 


 


The students will look at pages 70 and 71 of “On the Map” and 
read the title. The children will share predictions about the 
selection.  


The author wrote an expository article (purpose: to give 
information) about a topic. The students will identify the details 
that support the author’s main point.  


 


Use the prompts to guide comprehension and model how to 
complete the graphic organizer (Practice Book page 75). Have the 
students use Think/Pair/Share as they respond to the prompts.   


4 


Objective: Students will use facts and details to support the 
author’s main point.  


Skill Review: What facts and details about the town did the author 
teach us from the text? What details did we learn about the map 
of their town?  


 Retell: Use your own words to retell the details of the author’s 


Using Chart 44, the students will add to their Main Idea and 
Details chart.  


Think/Pair/Share: Students will turn to a partner and retell the 
events in the selection in their own words. 


Text-to-Self: How is Greg and Stef’s town like where you live? 


Text-to-world: What would you put on a map of your town? How 
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main point of the selection.  


Make connections: Have children respond to the question. Model 
by using the Think Aloud 


would the map help people?  


The students will complete a worksheet reviewing author’s main 
point by identifying the important facts and details.  


5 


The teacher will administer the summative assessment 


Say: Listen carefully as I read this story to you.  You will be asked 
to answer three questions about this story.   


Read the selection “Tree Houses” from pg 49 in the Unit 
Assessment book of the Treasures Curriculum.   


Say:  I will read each question to you and give you time to make 
your answer.  Circle just one answer for each question. Read each 
question for the students and allow time for them to answer each 
question.   


Say: You will now read a story and answer some questions and 
draw some pictures.  When you are finished, close your books so 
that I know you are finished reading.   


Pass out the story “Dog Tricks” for page 29 in the Unit Assessment 
book of the Treasures Curriculum.  Read the question and 
instructions when the students are ready. 


 


Student will complete the assessment as instructed 


 Listen as the teacher reads a short selection 


 Answer multiple choice questions related to the story 


 Read a short story independently 


 Answer multiple choice question about the story 


 Complete three short-answer questions and illustrations 
about the story 
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Summative Assessment Page 1 


Name:_______________________________________________ 


Directions:  Listen as your teacher reads the selection.  Then circle the correct answer. 


 


 


 


1   The author wrote this story to- 


 A   tell students how birds eat bugs. 


 B   describe how holes in trees get bigger. 


 C   explain how animals use holes in trees. 


 


2   How does the author tell you that woodpeckers and tree 


squirrels alike? 


 A   They make nests using grass and leaves. 


 B   They make nests inside of trees. 


 C   They make holes in trees bigger 


3   What examples does the author use to explain his point? 


 A   Tree squirrels and birds make nests in trees. 


 B   Woodpeckers eat bits of the tree. 


 C   Larger animals eat insects.  


 


STOP, Wait for the teacher. 


 


 


 


 


Read the story “Dog Tricks” in your text book.  Answer each question. 


 


4   What do you think the author was trying to explain? Circle the correct answer. 


  


 A  Dogs can do many tricks. 


 B   Dogs are funny. 


 C   All kinds of dogs. 


 


 


  


 


 


 







First Grade Reading-Revised                                              Arizona Autism Charter Schools. Inc.                                            Page 6 of 7 


 


Summative Assessment Page 2 


 


5 Draw a picture in each of the boxes below that explains the reasons why the author wrote the story “Dog Tricks”. Write a sentence under each 


picture explaining the reason why this point is important to the author. 


 


 


 


 


 


 


 


 


 


 


        __________________________________________   _________________________________________ 


 


 


 


 


 


 


 


                                                                ______________________________________________ 
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Scoring Rubric: 


Question Answer Rubric Score 


1 C 1 point if correct /1 


2 B 1 point if correct /1 


3 A 1 point if correct /1 


4 A 1 point if correct /1 


5 Each illustration worth 1 


point, each sentence worth 


1 point. 6 points total 


See sample answers. 


1-point for each picture and sentence: (Example 1) The author shows 


a dog can do tricks by showing that a dog can jump over bricks. 


(Example 2) The author shows that a dog can do tricks by showing that 


a dog can fetch. (Example 3) The author shows that a dog can do tricks 


by showing that a dog can sit and come. Illustrations should match 


sentences. *Partial credit is possible depending on relevance/accuracy 


of each illustration and sentence. 


/6 


Total 


 


/10 


 


*Mastery is demonstrated with 8 out of 10 points 
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Max. 8 Pages  


Grade Level  First  Content Area  Writing 


Course Title (grades 9‐12 Only)   


Length of Unit  5 lessons, each lesson will be 
one day long 


Time of Year  Second quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required Standard in 
the current sample. 


Students will know how to form words and put them together to form sentences. They will be able to 
draw descriptive pictures. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in this 
sequence of lessons that align to the Program of 
Instruction described in A.3. 


Teachers will use direct instruction to teach students throughout this unit using scripted phrases and 
choral responding. Students will learn through repeated guided practice. The teacher will use scaffolding 
when prompting and assisting students with their work to ensure appropriate help is always given to 
every learner. She will place the students into cooperative learning groups so they can help and learn 
from one another. She will also use differentiated instruction to meet the needs of diverse learners by 
providing highlighted sentences that have been dictated to her, charts on the board, partner and 
independent work and repeated practice. 


Standard Number and Description 
List the Number* and full description for the required 
Standard. 


1.W.2 Write informative/explanatory texts in which they name a topic, supply some facts about the topic, 
and provide some sense of closure. 


Summative Assessment 
Describe a cumulative and comprehensive activity, 
clearly separate from instruction and guided or 
independent practice, which allows each student to 
individually demonstrate mastery of the required 
Standard. A copy of the summative assessment must be 
attached to the curriculum sample. 


Students will show proficiency in writing informative/explanatory texts by writing a report about 
someone in their community who helps them. They will be asked to include a title, an illustration and 
four supporting sentences.   


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include points 
per question, how points are awarded, total points 
possible, criteria necessary to demonstrate mastery, 
and grading scale. A copy of the answer key and scoring 
rubric (whichever applicable) must be attached to the 
curriculum sample. 


Student will be scored using a rubric. They will be scored in four different areas, 1. Title, 2. Illustration, 3. 
Supporting sentences, and 4. Conclusion. For each section the will receive a 1‐4 rating whereas 1=poor, 
2=fair, 3= good, and 4=excellent. They must get a total of 13 out of the possible 16 points (81%) to show 
mastery. 


Materials/Resources Needed  Big book Hello, Hello written by Miriam Schlein, Fox on a Rock by: Marsha Gilmore, pictures of different 
animals, stuffed animals, Sam’s report on Student Book (from the MacMillian/McGraw‐Hill Tresures 
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series, grade 1, unit 2) page 34, chart paper, writing paper
* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard 
(e.g., 6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


The teacher will have the students go to the carpet and she will read the big book Hello, 
Hello written by Miriam Schlein. After reading the book she will discuss with the class the 
different ways the animals in the story greeted each other. On chart paper, and with 
input from the students, she will compile a class list of the ways animals in the story 
greeted each other. She will tell the students that they are going to be writing a report, 
which is a type of writing that gives information about a topic. She will read aloud the 
class‐composed list about the ways animals greet each other. She will have the children 
dictate sentences telling how they greet different people. She will tell the students that 
each sentence must contain a noun: a word that names a person, place, or thing. She will 
write these sentences on the board, reminding students that sentences begin with capital 
letters and end with a period. Once the sentences are on the board, she will pass out 
writing paper to each of the students. She will have them write a least one sentence 
describing how they greet someone. The teacher will walk around the room and conduct 
formative checks for understanding. When they are finished they will be asked to draw a 
picture of themselves greeting someone at the top of the paper. 


*Students who have difficulty writing may be able to choose their sentence and have the 
teacher write it on the paper with highlighter so they can practice tracing the sentence.  


 Sit and listen to story being read by the 
teacher 


 Provide ideas about the ways animals 
greet each other 


 Dictate sentences to the teacher telling 
how they greet different people. 


 Write a sentence on the paper 
describing how they greet someone. 


 Draw a picture of themselves greeting 
someone. 


2 


The teacher will put the students into small groups of 4‐5 students. The students will 
rotate through four centers. The teacher will review each of the centers and tell and ask 
the students for any questions they may have. In the first center, the students will work 
collaboratively to create sentences about pictures that are scattered out on the table. The 
students will be asked to pick a picture, write one sentence that describes the picture and 
then draw the picture themselves on the paper. In the second center, students will work 
together to create names for different stuffed animals. They will look at the animals and 
work together to come up with a name that somewhat describes the animal and writes 
them down on a piece of paper. In the third center, students will sit and read quietly from 
their books. In the fourth center, students will work with the teacher and take turns 
independently reading Fox on a Rock by: Marsha Gilmore. The teacher will provide 


 Students will work in cooperative 
groups and rotate through four literacy 
centers. 


 They will write sentences about a 
picture, name stuffed animals, read 
quietly, and read aloud to the teacher. 
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corrective feedback on their reading and let the students know that they will be using the 
information from this book to work on a writing project the following day. 


3 


The teacher will review the book Fox on a Rock and discuss how it describes how an 
animal mom takes care of her baby when she thinks it is lost. The teacher will explain that 
mom and dad animals take care of their babies in different ways. They usually protect 
them from harm and provide food for them. The teacher will brainstorm with the 
students some other animal moms and dads and the ways they care for their families. She 
will record the children’s answers on chart paper. The teacher will then use the children’s 
ideas to write a class sentence on the board, one word at a time. She will start by saying 
the first word slowly. She will say things like “what sound do you hear at the beginning of 
this word, what letter do we write for this sound, should it be a capital or a lowercase 
letter, what other sounds do you hear?” The teacher will let the students write the known 
sounds in each word, and then fill in the remaining letters for them. The teacher will then 
collaborate with the children to compose three more sentences that tell about how 
animals take care of their babies. She will point out that as a class they are composing 
sentences that give information about animals and that this information is referred to as 
facts. The teacher will have the students copy down two of the sentences onto a separate 
piece of paper. Once they have the two sentences copied she will remind the students 
about how they named the stuffed animals during centers the day before. She will tell 
that students that is a good idea to name the topic when you are writing. She will look at 
all of the information on the board and tell the students that she is going to name the 
classes writing ‘Taking care of animal babies’ and she will write this at the top of the 
board. She will have the students look at the sentences they wrote and have them come 
up with a name for their piece of writing. She will walk around the room and provide 
assistance. She will also encourage them to share with a partner and ask each other for 
help and suggestions. 


 The students will listen as the teacher 
reviews the book Fox on a Rock.  


 They will brainstorm with the teacher 
different animal moms and dads and 
the way they care for their families. 


 They will work with the teacher to 
create a class sentence on the board. 


 They will copy down two sentences 
onto a separate piece of paper. 


 They will come up with a name for their 
writing passage and write it at the top 
of their paper. 


4 


The teacher will remind students that they are talking this week about writing reports 
that share information about a specific topic. They will read out loud together Sam’s 
report on Student Book page 34. The teacher will ask the students what they notice about 
Sam’s report. Specifically, how did he organize his information to tell how family 
members protect and provide for each other like the animals they have been reading and 


 The students will read out loud Sam’s 
report in their Student Book.  


 They will participate in a discussion 
about the writing.  


 They will give ideas on closure 
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writing about. The teacher will point out that Sam has written a report. A report is a kind 
of writing that tells information about something. She will point out that there is a title at 
the top of the report (What Families Do) and then two sentences that support that title 
(Families can help each other. Families can play together). She will also point out that 
each sentence starts with a capital, contains a noun and ends with a period. She will 
discuss that there is something missing from Sam’s report, closure. She will explain that it 
is good to have a sentence that ends the report and provides a sense of closure. She will 
provide an example for Sam’s report (I love my family.) She will ask the students if they 
can think of any other closure sentences that they think would fit with Sam’s report and 
write them on the board. 


 The teacher will pass out writing paper and tell the students that they are going to write 
about their family members and how they take care of each other. She will have the 
students draw a picture at the top of the paper about a person they would like to write 
about. She will encourage them to think about what types of things their family members 
do to take care of each other and include these in their picture. Once they have drawn 
their picture, the teacher will tell the students that they are going to write three 
sentences about the picture. Two facts about their family and how they help each other 
and one sentence that provides closure to the writing. She will walk around the room and 
provide assistance where needed. She will use systematic prompting to provide help 
where needed and fade back when students are showing more independence. If students 
need help writing, she will have them dictate the sentence and she will use highlighter to 
write it on the paper for them to trace. Once the students have a picture and all three 
sentences, she will have them come with a title for their report. If there is time left at the 
end of class, the teacher will have the students share their work with a partner and 
provide encouragement and feedback. 


statements. 


 They will draw a picture about someone 
in their family that they would like to 
write about. 


 Write three sentences about the 
picture, specifically what their family 
members do to take care of each other. 
Students will include facts and a 
conclusion statement. 


 Write a title at the top of the report 


 Share with a partner and provide 
encouragement and feedback 


5 


The teacher will review with the students that they have been discussing how animals 
take care of each other and people in their family take care of each other. She will ask the 
students if they can think of other people in their community who helps take care of 
them. She will write ideas on the board to help get the students thinking (policeman, 
mailman, garbage man, doctor,…) She will tell the students that they are each going to be 
choosing a person in their community who they think helps take care of them and they 
will be writing a report about that person. She will tell the students that they will need to 


 Students will listen as the teacher 
explains the summative assessment 
assignment 


 They will use class time to work on their 
report and will turn it in at the end of 
class. 







Page 6 of 8 
First Grade Writing        Arizona Autism Charter Schools, Inc. 


write a title, draw a picture, and write four sentences (three will be factual and one will 
be a conclusion sentence). She will remind students that sentences begin with capital 
letters, contain at least one noun, and end with a period. She will pass out writing paper 
and give the students the remainder of the class time to work on their reports 
independently. She will collect the reports at the end of the class.  
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Student Name:______________________________ 
 
Write about someone in your community who helps take care of you. Write a title at the top of the page, draw a picture, and write four 
sentences.  
 


Title: _________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 
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Student:_______________________________________ 
 
 
Summative Writing Assignment Scoring Rubric            Total ______/16 
 
 
 4 - Excellent 3- Good 2- Fair 1- Poor 
Title Student gives the paper 


a title that supports the 
writing topic 


Student gives an adequate 
name. 


Student gives a title, 
but it does not support 
the writing topic 


Student does 
not give a title. 


Picture Student creates a 
detailed picture that 
supports the writing 
topic. 


Student creates an 
adequate picture. 


Student creates a 
picture, but it is not 
consistent with the 
writing topic. 


Student does 
not create a 
picture. 


Supporting 
sentences 


Student writes three 
sentences that support 
the topic. The 
sentences start with a 
capital letter, include at 
least one noun and end 
with a period. 


Student writes two 
sentences that support the 
topic and are well written 
or thee sentences that 
support the topic that do 
not have all the key 
components (capital, 
noun, period). 


Student writes two 
sentences that do not 
support the topic or 
are missing the key 
components (capital, 
noun, period). 


Student’s 
sentences do 
not support the 
topic and are 
missing key 
components. 


Conclusion Student writes a 
sentence that provides 
closure to the report. 


Student provides an 
adequate conclusion. 


Student provides a 
conclusion sentence 
but it does not provide 
closure to the report 


Student does 
not include a 
conclusion 
sentence. 


 
Student will achieve mastery if they score a 13/16 (81%). 
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Grade Level  2nd grade  Content Area  Math 


Course Title (grades 9‐12 Only)   


Length of Unit  12days  Time of Year  2nd qtr 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the 
year foundational to the mastery of the 
required Standard in the current sample. 


Students prior knowledge should reflect skills and ability to demonstrate basic addition and subtraction 
of 10’s (i.e. understand the symbols related to completing these actions (‐,+). Students should already 
have understanding of regrouping when adding a one‐digit number to a two‐digit number. 
Understanding of groups of 10 and concept of “some”.  Students should also have knowledge of fact 
families and comparing numbers. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies. By 
way of Applied Behavioral Analysis (ABA), Discrete trial Therapy(DTT) , and the use of Pivotal Response 
Therapies. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


2.NBT.5. Use place value understanding and properties of operations to add and subtract. Fluently add 
and subtract within 100 using strategies based on place value, properties of operations, and/or the 
relationship between addition and subtraction 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


The Summative Assessment will be looking at the ability of students in demonstrating adding and 
subtracting with regrouping and breaking apart 10’s within 100. Tasks include connection to vocabulary 
and steps needed to complete problems correctly. Students will be given 10 problems worth 2 pts each. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


Mastery= 16/20 or higher 
A copy of Assessment and answer Key are attached below. 
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Materials/Resources Needed  (On‐Level student Real‐World Problems book,  Student Foldables, Paper, Pencils,  Construction Paper, Student 
Math Workbook, White/Chalk Board, Math Journals,  Counting Cubes, “On My Own Sheet”.) 


 
Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


Teacher will introduce on‐leveled book to reinforce and extend 
problem solving concepts. “The Green Cafe”, which addresses real 
world addition and subtraction. 


Students will follow along as the teacher reads through the book. 


At the end of the book there are 5 specific real world problem 
questions related to the leveled book that students have to 
answer. 


Students will need to turn in their paper after they are done 
answering each question independently. 


The teacher will hand‐out a review vocabulary sheet, where 
students will need to complete addition and subtraction 
sentences and address vocabulary words: difference, fact family, 
and sum (pg 218 in the student workbook.) 


This will be the readiness assessment that the teacher will utilize 
to monitor students skills and needs. 


 


 


Students are to get out their math journal books and put the title 
of the real‐world concept book the teacher is presenting and 
number in their books from 1‐5.  


As the teacher is presenting the story on the board, they are to be 
following along and actively participating by answering questions 
that are presented by the teacher about the real‐world concept. 


Once done with presentation of the book, students are to 
complete answering the five questions listed on the board that 
are related to the story.  


Each student has access to a printed copy of the on‐level book 
and can go back into the book to help them answer the related 
questions. 


Once they complete answering the questions, each student is to 
turn in that page from their journal. Then the teacher will give 
them the review vocabulary sheet where they will have to answer 
questions related to: difference, fact, family, and sum, as well as 
complete 5 addition and subtraction sentences. 


2 
Teacher will present Foldable, where students will practice 
creating fact families with two‐digit numbers. Students will use 
three numbers to create four number sentences. 


Students will take out math foldable from their math workbook, 
and follow along with directions on how to construct their 
foldable. 
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The teacher will go through instructions on how to make and fold 
their foldable and will demonstrate how to create a fact family 
with a specific set of numbers. 


The teacher will also direct students to pull out their math journal 
to take notes, and write down some of the examples she will 
present. 


The teacher will present the three numbers 66, 99, and 33. And 
demonstrate how to create a subtraction and addition fact family. 


99‐33=66      /     66+33=99 


The teacher will ask students to help her create another fact 
family with the same numbers. 


Students will then be directed to complete their foldable.  


At this time the teacher will check each math journal to make sure 
all students wrote down the examples and notes. 


The teacher will assign homework assignment on: building two‐
digit fact families Chapt 4, Lesson 1, and taking apart tens to 
subtract Lesson 2. 


Students are to be taking notes in their math journal on the 
examples that the teacher presents for completing fact families. 


Some students will be called on to help brainstorm fact families 
for the examples that the teacher is working on. 


 


Students should then complete the problems in the foldable, once 
completed they can turn them in and then if there is extra time, 
they will be allowed to start working on their assigned homework 
as well as ask questions. 


 


3 


The teacher will utilize board to review taking apart numbers. 


Students will be asked to pull out their math journal to take notes 
and write examples of some of the problems the teacher will 
demonstrate. 


The teacher will demonstrate 55 pizzas at a party and 32 being 
eaten by participants. The teacher will demonstrate how 32 can 
be taken apart into tens and ones (3 tens and 2 ones).Then 
subtract the tens from 55 (55‐30).Then subtracting the ones from 
that difference (25‐2=23). 


Each student will be asked to create two subtraction problems. 
They will then be put into pairs and given a piece of presentation 


Students should pull out their math journals to write down 
examples that might be presented for the day as well as write 
down any questions or vocabulary. 


Students are to also be participating whole group in answering 
specific questions that the teacher is presenting on the board. 


Once done with whole group instruction, per teacher instruction, 
each student is to create two subtractions problems of their own. 
They will join their assigned partner and complete breaking apart 
each other’s created problems by demonstrating taking apart tens 
on specific presentation paper. 


Each group, once done, will be called up to present one of their 
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construction paper and will need to demonstrate the process of 
taking apart the numbers to make ten. 


The teacher will walk around the room and monitor each student 
and their ability to demonstrate the listed skill. 


Once each pair has completed their problems, each group will 
come up and present one problem for the class, each pair will 
need to decide who will be the presenter for their group. 


The teacher will be looking at specific vocabulary utilized as well 
as process taking to complete the listed skill and as how well each 
pair works together. 


problems to the class. Each group will need to decide who will be 
the presenter for their group. 


 


 


4 


Teacher will explain that at times, when we subtract, there are 
not enough ones to subtract. So we have to regroup in order to be 
able to carry out the subtraction. At times we will have to regroup 
the tens. 


The teacher will present a sample problem on the board for 
students and will have students come up to try to carry out the 
operations of moving the drawn counting cubes. 


In doing so, students will see that they are unable to carry out the 
operation as there are not enough ones to carry out the 
operation. 


The teacher will pass out counting cubes to each student, as 
he/she demonstrates the concept of regrouping with the problem 
of 42‐9.  


Students will be asked to build and show 42‐ 9 with their cubes. 
The teacher will demonstrate how we can carry over a ten to the 
ones side by (regrouping) then we could subtract 12‐9, which will 
leave 3 ones and 3 tens for an answer of 33. 


The teacher will then divide the class into two large groups for a 
game of “Regrouping with Tens”. Two students will be called up to 


Students will pull out their math journals, and write down the presented 
problems as well as examples of carrying out problems. 


Each student in the class will be called on to come up and complete 
parts of regrouping on the board or to answer steps in the process.  


After the board presentation, each student will be given counting cubes, 
where they will need to follow along in building the presented examples 
that the teacher asks or presents. 


The teacher will be monitoring each student’s individual ability to 
complete the listed skills.  


After the individual skills demonstration, students will be divided into 
one of two groups to participate in the “Regrouping with Tens Game”. 
Each student will have a chance to come up to the board and complete 
various problems that are primarily based in subtraction and regrouping 
of tens with/without models, as well as some addition with two‐digit 
problems. 


Each problem has to be completde individually by the person at the 
board. Team members are not able to provide support. 


The team that gets to ten first wins. 


Once the game is over, students are to write down their homework for 
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the board to complete various subtraction problems with 
regrouping in order to earn their team points. The person who 
completes their problem the fastest and correctly will be awarded 
a point for their team. 


The first team to get 10 points wins. 


The teacher will assign Homework‐Subtract from a two‐digit 
number‐ lesson four worksheet. 


the night in their homework folders. 


 


5 


The teacher will have a review session with students on the 
strategies needed to complete adding and subtracting. 


Students will be given an “On My Own Sheet” that will look at 
where students are individually with their skills. Students will have 
to complete 15 problems of addition of two digit numbers and 
subtraction of numbers with regrouping. 


Each student will be asked to show their work on the provided 
sheet. Once completed, each student is to raise their hand and 
will come up and have a one‐on‐one conference with the teacher. 
They will be asked to verbally explain the addition and subtraction 
process of two problems as the teacher reviews their work with 
them.  


The teacher will provide some one‐on‐one re‐teaching if 
necessary and intensive support time for students who 
demonstrate a need for more support. Once done they are to go 
to one of the six math centers  that was set up earlier in the week 
and rotate through them until the math period is over. 


Students will be given the. “On My Own” practice sheet that they 
will complete independently at their desk. 


Once done with the sheet they will raise their hand to come up 
and have a chance to conference with the teacher on the 
concepts of addition and Subtracting two‐digit numbers within 
100. Each student will be asked to explain the process used for 
randomly selected problems from the “On My Own Sheet”. 


The teacher will provide support at this time for students who 
may not be demonstrating mastery with the presented concepts. 
For those that have demonstrated mastery, those students will 
continue working through the weekly set‐up math centers that 
address the current math concepts. 
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Name: _____________________   Date:________________________ 
  
Fill in the correct vocabulary. 
  
        
     
  
1. 
  
The numbers 12, 18, and 24 are called a  
  
_________________________________ 
  
2. Create and complete each fact family 
  
20, 16, 4 
  
_____+_______=_______              ________-______=___ 
_____+_______=_______               ________-______=___ 
  
  
Take apart a number and make a ten, then subtract 
  
3. 74—12                                                                                                
  
  
_____  _____ 
  
74 -  ____ = ______ 
  
____  -  _____   = _____ 
  
So, 74—12 = ________ 
  
4. Add the ones, regroup, add the tens 
 
  
 
  8 5 
+4 5     
 
 
 
 


Sum             Difference            Fact Family Subtract the ones. Do you need to regroup? 


5.   41-6 Yes/No 41-6=35 


6.   84-17 Yes/No 84-17=67 


 
7. Subtract. Check by adding. 
73-46 = ________ 
  
_______ +  _______ =  ________ 
 
 8. Which addition number sentence would you use to check.   
82 –37 = 45 
 37  + 45 = 82 
 82  + 37 = 119 
 82  +  45 = 127 
 82   -   45  = 37 
9. Kevin rode his bike for 36 minutes on Saturday and for 69 
minutes on Sunday. How many minutes did he ride his bike 
during the two days? 
  
 121           
 93 
 110 
 105 
  
10. Which way should you take apart 38 + 43 to find the sum? 
  
 30  + 40  
 30 + 8 + 43 
 38 + 40 + 3 
 38 + 43 + 3 
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Name: _____________________ Date:________________ 
 


1. Fill in the correct Vocabulary.(1 pt) 
  
        
     
  
The numbers 12, 18, and 24 are called a  
  
_______________Fact Family__________________ 
  
2. Create and complete each fact family. (4pts) 
  
20, 16, 4 
  
__16___+____4___=__20_____           __20______-__16____=__4_ 
__4___+___16____=___20____               _20_____-___4___=__16_ 
  
 Take apart a number and make a ten, then subtract. (4pts) 
  
3. 74—12                                                                                                
  
   __10___    __2___ 
  
74 -  _10___ = __64____ 
  
__64__  -  __2___   = ___62__ 
  
So, 74—12 = ___62_____ 
  
4. Add the ones, regroup, add the tens. (1pt) 
 1 
   85  
+45 
 130 
 
 
 


 
Subtract the ones. Do you need to regroup? (2pts) 
.  
5.   41-6 Yes/ No 41-6=_35___ 


6.   84-17 Yes/ No 84-17=_67___ 


 
7. Subtract. Check by adding. (2pts) 
73-46 = __27______ 
  
___46____ +  ___27____ =  __73______ 
  
8. Which Addition number sentence would you use to check   
82 –37 = 45. (2pt) 
 
 37  + 45 = 82 
 82  + 37 = 119 
 82  +  45 = 127 
 82   -   45  = 37 
 
9. Kevin rode his bike for 36 minutes on Saturday and for 69 minutes 
on Sunday. How many minutes did he ride his bike during the two 
days? (2pt) 
  
 121           
 93 
 110 
 105 
  
10. Which way should you take apart 38 + 43 to find the sum? (2pts) 
  
 30  + 40  
 30 + 8 + 43 
 38 + 40 + 3 
 38 + 43 + 3 


Sum             Difference            Fact Family 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  2nd Grade  Content Area  Reading  


Course Title (grades 9‐12 Only)   


Length of Unit  5 days (including 1 day for 
assessment) 


Time of Year  4th quarter 


Expected Prior Knowledge  
 


Students will know how to read a text and identify the main idea.  Students will be familiar with 
expository texts.  Students will be expected to be familiar with using graphic organizers to assist in 
reading comprehension.  Be able to answer who, what, where, when, questions from a text.  Identify, 
with support, the main idea of a text selection. 
 


Alignment to Program of Instruction 
 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral 
responding. Students will work cooperatively in groups or pairs (Think/Pair/Share) to assist and evaluate 
each other’s work and practice social skills.  The teacher will use scaffolding techniques when teaching, 
and prompting to allow for support when necessary, while allowing students the opportunity to generate 
independent ideas.  Instructors will use Think Aloud reading strategies to model strategic thinking about 
the text and to show the students exactly how to use the graphic organizers.  Differentiated Instruction 
will be used to meet the needs of different learners by providing graphic organizers, rubrics, group or 
independent learning, and movement around the classroom. The teacher will learn the specific needs of 
the students and make accommodations as necessary. 
*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more practice along with a task‐analysis that will break down the steps needed to 
generate correct responses and comprehension. 


Standard Number and Description 
 


2.RI.8 – Describe how reasons support specific points the author makes in a text. 


Summative Assessment 
 


The summative assessment will be divided into three sections. In section 1, students will listen to the 
teacher read a short passage about the Alaskan state flag, and answer three multiple choice questions to 
demonstrating the ability to determine the author’s main purpose and identify important details 


Scoring Scale and Mastery Level  Each multiple‐choice question will be worth 1 point (if correct) and the short answer will be worth up to 3 







Page 2 of 7 
Second Grade Reading                                                Arizona Autism Charter Schools, Inc. 


  points.  
Mastery will be demonstrated if the student scores at least 7 out of 9 correct.  The short answer will be 
graded as follows: 3 points = An exemplary response gives an interesting and detailed response strongly 
supported by text evidence; 2 points = A sufficient response gives a clear and reasonable response 
supported by text evidence; 1 point = A partially sufficient response gives a reasonable but vague 
response weakly connected to text evidence.  0 points = an insufficient response does not respond to the 
question. A rubric and answer key are provided below.  


Materials/Resources Needed  The article “ The Family Farm: Then and Now” on page 70 in the Treasures 2nd grade textbook 
(Macmillian/McGraw‐Hill, 2011).  The article, “Meet Rosina” by George Ancona on page 83 of the 
Treasures textbook.  Document camera, reading journals (blank composition notebooks), large flip chart. 
Unit assessment book for the Treasures grade 2 curriculum, 2011. 


 
Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


Objective:  Student’s will collect details from the text to from a 
main idea and be able to describe what author’s purpose means. 


Introduce: Describe how good readers monitor their 
understanding of the text by asking questions.  One question that 
helps is to ask why the author is writing this story or article.  This 
is called the Author’s Purpose.  


Use a KWL (know,want,learn) chart to have the class fill in 
information about Family farming after reading the title and the 
first 2 paragraphs. 


Explain that in expository text, the author is writing to tell us 
something, or to give us information. Explain how the “want to 
know” section can help to predict the author’s purpose 


Draw an Author’s Purpose chart on the board and discuss what 
the students will need to put into each of these boxes. Use an 
student example to model how to fill in the chart. 


Students will read the title first 2 paragraphs and generate in 
think/pair/share groups some questions that they want to know 
learn from the selection. 


Participate in filling out a KWL chart as a group 


Students will participate in whole group reading, with time for 
questions and answers. 


Make a main idea chart with room for three details from the text. 
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2 


Read “The Family Farm: Then and Now” with the students. Pause 
to clarify and ask questions to check for comprehension.  Reread 
chapter’s one and two.  Ask the students if they can identify some 
important details from these chapters? 


 


The teacher will think aloud how the details in the story 
determine the Main idea (Family farming is not common today, 
but is an important part of American history).   


Review the purpose of expository text.  Review the main idea of 
the test just read.  Think aloud how the two are similar, and how 
the author used details to express his or her purpose. 


 


Review and check for comprehension.  Provide extra instructional 
time to students who do not demonstrate comprehension*. 


Students will draw an author’s purpose chart in their reading 
journals.   


Students will copy the first two details into their charts.  The 
students will use a quick think/pair/share activity to determine 
the last detail to include from the selection. 


Students will record the main idea into their charts. 


 


 


 


The students will work in small groups to write an author’s 
purpose statement, and list three reasons why.  Each reason must 
be supported by text evidence. 


 


3 


Objective: Students will independently identify the author’s 
purpose and list a few details to support that purpose. 


Review: author’s purpose and supporting details.  Use direct 
instruction with choral responding to ensure students understand 
author’s purpose.   


Ask the students to make one guess about the author’s purpose 
from the photographs only. 


Teacher walk‐around to guide the small group discussions and 
stop to clarify details. 


Return to whole group.  Explain how the topic and the author’s 
purpose are different.  Ask the students to think/pair/share with a 
partner ways that a topic is different from the author’s purpose 


Students will browse the pictures and title.  Students will write in 
their reading notebook one question that they would like to have 
answered after reading the selection. 


Student will make predictions about the article’s main idea. 


Students will work in small groups to read the article and fill in an 
author’s purpose chart.   


 


 


Students will discuss in pairs how a topic is different from the 
author’s purpose. 
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4 


Small group instruction:  Have the students summarize the story 
of Rosina with a partner.  Have them review the details of their 
Author’s purpose chart.   


Ask questions related to cause and effect: Why does Rosina go to 
a special school?, Why does Rosina talk with her hands?, etc. 


Compare and contrast:  How is your school different from the 
school that Rosina attends? 


Text Evidence: Ask the students how the pictures in the article 
help us to better understand the article? 


Have the students work in a think/pair/share to determine the 
author’s purpose. 


In small groups, students will work together to summarize the 
article and review the details.  


 


 


Students will ask and answer questions about the story 


 


 


Students will work in pairs to determine the author’s purpose. 


Students will list three reasons from the text that support that 
idea. 


5 


The teacher will administer the Summative assessment. 


Say: “Listen while I read this story to you.  You will be asked to 
answer three multiple‐choice questions based on this story.  
Listen Carefully.” 


Read the short article “The Alaska State Flag” from pg 121 of the 
Unit Assessment book from the Treasures Grade 2 curriculum. 


Then say:  “Look at your test page.  I will read each question to 
you. Listen carefully.  Circle one answer for each question.  Chose 
the best answer for each question.”   


When the children are finished, say, “read the article “ A Fun 
Indoor Game” that I have passes out.  Answer questions 4‐6 using 
what you read.  Chose only one answer.  For question 7, write a 
short answer using complete sentences to answer the question.” 


The students will listen and answer questions about an expository 
text using a multiple‐choice format 


The children will read a selection and answer questions about the 
selection using a multiple‐choice format and a short answer 
format. 
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Summative Assessment 
Name:____________________________________      Date:_______________________________ 


 
The Alaska State Flag A Fun Indoor Game 


1. The Author 
wrote this 
article to- 
 
 


A. persuade students to enter the 
contest 


B. describe how the Alaska state flag       
came to be 


C. explain why a state flag is important 
D. show what is special about Alaska 


4. What Problem did 
James Naismith 
have? 


A. The winter was cold and wet 
B. He had a soccer ball to play 


with 
C. He needed a game to play inside 


during the winter 
D. He needed a game to play with 


a peach basket 
2. All of the 


flags were 
alike because 
they- 


A. showed something special about 
Alaska 


B. had mostly blue backgrounds 
C. contained polar bears 
D. are still the state flag for Alaska 


5. Today basket ball is 
played differently 
because- 


A. Players can run with the ball 
B. Games are played in two halves 
C. It is not played with a peach 


basket 
D. It is played with a soccer ball 


3. What was the 
effect of 
Benny’s flag 
winning the 
contest? 


A. Some students drew pictures about 
fishing. 


B. One student drew a polar bear on an 
iceberg. 


C. Alaska did not have state flag. 
D. It became the flag for Alaska 


6. When James first 
invented the new 
game- 


A. It was played outside 
B. He used a basketball and hoops 
C. He didn’t have any rules 
D. Players got a point if the ball 


stayed in the basket 


7.  Why did James invent his new game? Explain your answer and support it with details from the article: 


 


_____________________________________________________________________________________________________________ 


 


_____________________________________________________________________________________________________________ 
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_____________________________________________________________________________________________________________ 


 


_____________________________________________________________________________________________________________ 


DIRECTIONS: 


Read the selection. Then read each questions 4, 5 and 6.  Decide the best answer to each question.  Circle the 
answer you have chosen.  Write your answer to question 7 in the space provided. 


A Fun Indoor Game 
(1)  Winters in Massachusetts are cold and wet.  Lames Naismith wanted to find a game to play inside during 
winter.  He needed a game that could be played indoors in a small space.  James decided to make up a new game. 


(2)  James hung peach baskets on either side of the room.  He got a soccer ball.  He made a list of rules.  James 
invented a new game.  It was called basketball. 


(3)  To play James’s game, players could not run with the ball.  They could throw it to each other but not ht it 
with a fist.  Players got a point if the soccer ball went into the basket and stayed there.  The game was played in 
two halves.   


(4)  James saw his new game grow.  Soon people all over the world enjoyed playing it. 


(5)  Today basketball is played with a ball that bounces more than a soccer ball.  Players can bounce the ball as 
they run.  They still cannot run holding the ball. 


(6)  The game is not played with a peach basket.  It is played with a hoop.  Players score points if the ball goes 
through the hoop.  Today most basketball games are completed in four quarters. 
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Scoring Rubric 
Question Answer Rubric Score 


1 B 1 point if correct /1 
2 A 1 point if correct /1 
3 D 1 point if correct /1 
4 C 1 point if correct /1 
5 C 1 point if correct /1 
6 D 1 point if correct /1 
7 See sample answers 3-point answer:  James invented this game because he wanted a game 


to play during the winter.  Winters in Massachusetts are cold and wet.  
James wanted a game to play inside in a small space. 
2-point answer: James invented his game to have something to play 
indoors during the winter. 
1-point answer: James wanted to play inside. 


/3 


Total
 


/9 


*Mastery is demonstrated by scoring at least 7 out of  9 points. 
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Max. 8 Pages  


Grade Level  Second  Content Area  Writing 


Course Title (grades 9‐12 Only)   


Length of Unit  5 lessons, each lesson will be 
one day 


Time of Year  Second quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required Standard in 
the current sample. 


Students are able to write in complete sentences about a specific topic that is appropriate for 
beginning second grade level. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in this 
sequence of lessons that align to the Program of 
Instruction described in A.3. 


Throughout this unit the teacher will be using scaffolding/shaping to support students at a level that is 
appropriate for them. She will use modeling, prompting, and visual cues as necessary. She will also use 
differentiated instruction to meet the needs of the diverse learners in the classroom by color‐coding 
and using hands‐on engaging materials. She will have the students work in cooperative learning groups 
throughout the unit to share and learn from one another.  
* Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more writing practice along with a task‐analysis that will break down the steps 
needed to complete the writing passages. 


Standard Number and Description 
List the Number* and full description for the required 
Standard. 


2.W.2. Write informative/explanatory texts in which they introduce a topic, use facts and definitions to 
develop points, and provide a concluding statement or section. 


Summative Assessment 
Describe a cumulative and comprehensive activity, 
clearly separate from instruction and guided or 
independent practice, which allows each student to 
individually demonstrate mastery of the required 
Standard. A copy of the summative assessment must be 
attached to the curriculum sample. 


Students will show proficiency in writing informative/explanatory texts by completing a writing 
assignment about their favorite pet. They will be given a template to brainstorm their ideas and then a 
space for writing their final papers. They will be able to use a computer with the help of their teacher 
to research their toy on the internet to find a definition that works with their paper. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include points 
per question, how points are awarded, total points 
possible, criteria necessary to demonstrate mastery, 
and grading scale. A copy of the answer key and scoring 
rubric (whichever applicable) must be attached to the 
curriculum sample. 


Students will be scored using a rubric. They will be scored in four different areas: 1. Introducing the 
topic, 2. Providing three factual sentences, 3. Providing one definition, 4. Providing a conclusion 
sentence. For each section the will receive a 1‐ 4 rating whereas 1=poor, 2=fair, 3= good, and 
4=excellent. They must get a total of 13 out of the possible 16 points (81%) to show mastery. 
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Materials/Resources Needed  Several brown bags with mystery items, Reading passage My Pet Horse, Facts & Definitions Writing 
worksheet, several National Geographic Magazines, chart paper.  


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard 
(e.g., 6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


The teacher will begin the unit by putting the students in pairs and passing out one brown 
paper bag to each pair with a secret item inside. She will tell the students that they 
cannot look in the bag or touch the bag. Once all of the bags have been passed out she 
will tell the students that they have to pick who will be the explorer and who will be the 
recorder. She will tell the explorer to pick up the bag and feel the item through the bag 
without opening it. She will tell the explorer to describe to the writer what he feels and 
the recorder will create a list of what the explorer says. She will then tell the explorer to 
place their hand in the bag and without looking feel the object. The explorer will again 
describe what he feels to the recorder and he will write it down. The explorer will be told 
to put the bag off to the side and together they will write three sentences about what the 
explorer felt in the bag. Next they will be told to switch roles and the new explorer will be 
told to close his eyes and smell inside the bag. He will describe to the new recorder what 
he smelled and he will write it down. The teacher will next tell the students to hold the 
bags and shake them. The explorer will dictate what he hears to the recorder and the 
recorder will write it down. They will then work together to write three more sentences 
detailing what the explorer smelled and heard inside the bag. The teacher will tell the 
students that when they are writing their sentences, it is important to use facts to 
develop the points they are trying to make and she will put an example on the board. 
Once all six sentences are written, the students will be asked to draw a picture of the item 
that they think is in their bag. The teacher will come around the room and check to see if 
the students are on the right track and offer help when needed. When everyone is done, 
the pairs will come up one at a time to read their reports to the class, share their pictures, 
and finally take the item out of the bag to reveal their mystery item.  


 Students will break up into pairs 
and assign roles (explorer and 
recorder) and will examine the 
mystery items in the bag and write 
about it. 


 They will switch roles and continue 
to examine the mystery item and 
write about it some more. 


 They will draw a picture of their 
mystery item. 


 They will share their writing and 
drawing with the class 


 They will reveal their mystery 
items. 


2 


The teacher will review the experience from the lesson before about writing about a 
mystery item. She will tell the students that they used facts about what they felt, smelled 
and heard inside the bag to develop the points that they were trying to make. She will tell 
the students that it is also important to use definitions to develop the points in their 
writings. In order to inform and explain about a topic they need to help the reader 
understand by providing definitions when appropriate. She will explain that the 


 The students will follow along 
while the teacher discusses the 
importance of providing facts and 
definitions in their writing. 


 They will take turns reading aloud 
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definitions that they will be using in their writing will be the same as the definitions they 
use with their vocabulary words. She will pass out a writing passage titled My pet horse. 
She will have the students take turns reading the passage aloud. When finished she will 
brainstorm with the students the different facts and definitions in the reading passage 
and use chart paper to write it all down. She will also point out to the students that the 
beginning of the paper starts with a brief introduction that explains what the reading 
passage is going to be about. She will pass out a worksheet that has another reading 
passage on it. She will have the students take out colored pencils and use yellow to 
underline the introduction sentence(s), use blue to underline all of the facts, and red to 
underline any definitions. Once they are finished, she will go over the papers with the 
students and allow them to raise their hands to share their answers. 


from My Pet Horse. 


 They will brainstorm facts and 
definitions that they found in the 
reading passage. 


 They will work on a worksheet 
color‐coding the introduction, 
facts, and definitions. 


 They will share answers with the 
class. 


3 


The teacher will tell the students that today they are going to work on strengthening their 
writing with facts and definitions that they will find in National Geographic Magazines. 
She will pass out National Geographic Magazines to the students and give them five 
minutes to look through them and think about an animal that they would like to write 
about. Once they have each chosen an animal, she will write on the board “1. Introduce 
your topic, 2. Provide three facts, 3. Provide at least one definition, 4. Draw a picture of 
your animal” She will pass out paper and give the students fifteen minutes to look 
through the magazines and research their animal. She will give them a bubble map to 
help them organize their facts as they do their research. After fifteen minutes she will 
check to see if the students need more time to research or if they are ready to begin 
writing. Students that need extra help with their writing will be able to work 1:1 with the 
teacher during this time. She may provide a more specific writing template or will allow 
the students to dictate their information as she transcribes. When the students are ready, 
they will begin putting their information into sentences. She will remind the students to 
include an introduction sentence at the beginning of their writing so that the reader 
knows what they are going to read about. She will talk with them about grouping related 
information together so that the information flows well when reading it. She will give the 
students the remainder of the class time to work on their writing passages and draw their 
pictures. She will walk around the classroom and provide individualized assistance as 
needed.  If there is time left, she will have them exchange with a partner and share what 
they wrote. Papers will be collected at the end of class. 


 Students will look through National 
Geographic Magazines and decide 
on an animal to write about. 


 They will use the magazines to 
research their animal and find 
three facts and one definition. 


 They will put this information into 
a bubble map. 


 They will put their information into 
sentences to create a paragraph 
that includes an introduction and 
supporting sentences. 


 They will draw a picture of their 
animal. 


 If time is left, they will share their 
writings with a partner. 
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4 


The teacher will review the previous lesson about writing using an introduction, facts and 
definitions. She will tell the student that today they are going to work on writing 
concluding sentences. She will write a paragraph on the board about an animal she wrote 
about during the previous lesson. She will read the lesson out loud to the students. There 
will be a long blank line at the end of the paragraph and she will ask for volunteers to 
think of a good sentence to go at the end of the paragraph. She will tell the students that 
a good conclusion sentence provides closure to the writing and sums up what the passage 
was about. She will write down the student’s ideas. She will then go through each of the 
ideas and hold a discussion if it is a conclusion sentence or another factual sentence 
about the topic. She will provide an example of a good conclusion sentence and write it 
on the blank line. She will then pass out the reports that the students wrote about an 
animal. She will have provided feedback and will allow the students ten minutes to make 
any changes. She will come around and see if any help is needed. She will then have each 
of them think of a good conclusion sentence and add it to their paper. She will have them 
get into pairs and share their reports with each other and provide feedback on their 
conclusion sentences. As a review and a check for understanding prior to the summative 
assessment, the teacher will pass out a writing passage titled My Trip to Chicago. The 
teacher will have the students take out their colored pencils and will have them underline 
the introduction, facts, definitions and conclusion all in different colors. She will walk 
around the room to offer help where needed. When all of the students are done she will 
show the reading passage on the board and go over it line by line as a group.  


 The students will follow along as 
the teacher reads the paragraph 
off the board. 


 They will share ideas of sentences 
to fill‐in‐the bank. 


 They will participate in a discussion 
about concluding sentences. 


 They will write a conclusion 
sentence for their animal report. 


 Work in pairs to share and provide 
feedback. 


 Complete My Trip to Chicago 
writing worksheet. 


 Review worksheet with the class. 


5 


The teacher will give the students class time to write a brief report about their favorite 
toy. She will review the assignment and remind the students to include an introduction, 
three facts, one definition, and a conclusion. She will collect the reports at the end of 
class. 


 Students will spend class time 
working on their summative 
writing assignments. 
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Student Name:______________________________ 
 
Use the box to the left to brainstorm about your favorite toy. Use the box to your right to write a brief report about your favorite toy. 
Be sure to include an introduction sentence, three facts, at least one definition, and a conclusion. During the brainstorming process ask 
the teacher for help if you would like to use the computer to find a definition related to your favorite toy. 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
________________________________________________ 


 
 
Topic:____________________________________ 
 
 
Fact 1.____________________________________ 
 
__________________________________________ 
 
 
Fact 2.____________________________________ 
 
__________________________________________ 
 
 
Fact 3. ____________________________________ 
 
__________________________________________ 
 
 
Definition: ________________________________ 
 
__________________________________________ 
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Student:_______________________________________ 
 
 
Summative Writing Assignment Scoring Rubric            Total ______/16 
 
 
 4 - Excellent 3- Good 2- Fair 1- Poor 
Introduction Student does a 


proficient job 
introducing the writing 
topic. 


Student gives an adequate 
introduction sentence. 


Student gives an 
introduction but it 
does not introduce the 
topic. 


Student does 
not give an 
introduction. 


Three 
supporting 
facts 


Student provides three 
well written factual 
sentences that support 
the topic. 


Student provides three 
adequate sentences that 
support the topic.  


Student provides at 
least two factual 
sentences that support 
the topic, but they are 
not well written. 


The student’s 
sentences are 
not well 
written and do 
not support the 
topic.  


Definition The student provides a 
relevant definition in a 
well written sentence. 


Student provides an 
adequate definition. 


Student provides a 
definition but it is not 
within a well written 
sentences. 


Student does 
not provide a 
definition. 


Conclusion Student writes a 
sentence that provides 
closure to the report. 


Student provides an 
adequate conclusion. 


Student provides a 
conclusion sentence 
but it does not provide 
closure to the report 


Student does 
not include a 
conclusion 
sentence. 


 
Student will achieve mastery if they score a 13/16 (81%). 
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Grade Level  3rd grade   Content Area  Math 


Course Title (grades 9‐12 Only)   


Length of Unit  10 days  Time of Year  Fall, 1st qtr 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Expected prior knowledge would relate to understanding of how numbers can be ordered and compared as well as 
have a base understanding of rounding. Students would need to have an understanding of place value through the 
thousands. Students would also need to be aware of forms of writing numbers (i.e. expanded, standard, and word 
form).  


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies. By way of 
Applied Behavioral Analysis (ABA), Discrete trial Therapy(DTT) , and the use of Pivotal Response Therapies. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


3.NBT.3 Use place value understanding and properties of operations to perform multi‐digit arithmetic. 


Multiply one‐digit whole numbers by multiples of 10 in the range 10–90 (e.g., 9 × 80, 5 × 60) using strategies based 
on place value and properties of operations. 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


The Summative Assessment will look at student’s ability to fluently multiply and to do so by multiples of 10. 
Students will need to demonstrate an understanding of place value, and various properties and operations. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


Mastery= 12/15 or higher. 


A copy of the assessment and answer key are attached. Each problem is worth 1 pt. 


Materials/Resources Needed  White board or chalk board, Skill Sheets, Fluency drill skill sheets, Math Journals 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K‐8 Math, use Grade, Domain, Standard 
(e.g., 6.EE.7). For HS Math, use Conceptual Category‐Domain, Standard (e.g., A‐REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


Teacher will introduce the unit on multiplying one digit whole 
numbers by multiples of 10, with the introduction of a whole 
group, review game of multiplication facts on the board, for 
multiplication facts 0‐10. 


The teacher will review the importance of knowing multiplication 
facts and will demonstrate how the game will be played. One the 
board there will be 5 columns with different colors(i.e. blue, red, 
green, yellow, orange) each of the columns represent a row of 
students in the classroom. In each row there are four students 
and that would make up one team.  


Each individual student in a row will have a chance to answer a 
specific multiplication fact question. But answering will be solely 
based on the individual. The team with the most points at the end 
of the game wins. The teacher will use this mini‐review to look at 
students who may still struggle with mixing up certain facts, and 
plan to provide support to make sure they are prepared to start 
the unit. 


Once completed with the “Fact Family Game”. Students will be 
taking a mixed multiplication timed drill quiz on the multiplication 
facts. 


Here the teacher will also be able to look at the fluency of 
students with their multiplication facts. 


Students will participate in board review math game. Each student 
will have a chance to answer a specific multiplication question as 
it relates to basic multiplication and repeated addition. 


 


Students will then complete a timed multiplication fluency drill, to 
also look at fluency of skills on multiplying 0‐10.  


Once the timer has gone off the teacher will have students 
participate in reviewing answers from their drill, and then record 
the number of correct answers at the top of their papers, then 
record their scores in their math journals. 


2 


The Teacher will introduce the lesson by placing a math problem on the 
board 2x40. The teacher will ask to students to pull out math journals 
and write the direct instruction sample down in their books. The teacher 
will demonstrate how to write the problem as well as review that when 
there is a larger number it goes on top. The teacher will review lining 


Students will need to pull out math Journals and follow along in direct 
instruction and write down examples in their Math Journals, random 
students will be called on to help answer questions as the teacher 
directs students through sample problems. 


After direct instruction, students will complete an independent skills 
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numbers up and placing the 2 directly under the zero, so that these 
numbers are all in place under the ones place value and the four will be 
represented in the tens. The teacher will review solving the problem 
from right to left, starting with the lowest place value column‐ just as it 
is done in addition and subtraction.  


The teacher will then demonstrate the multiplication of ones(0x2), then 
demonstrate the motion and direction students will take in multiplying 
the 2 by the tens column, and in this case the 4. The teacher will explain 
that when answers are written, it must be done according to the place 
value in which that number was multiplied. 


40 
X 2   The teacher will then complete two more examples on the board, 
but will call on random students to verbally walk her through what it is 
she is supposed to do to complete the problem. 
 
The teacher will then pass out a “skills practice sheet with 5 problems 
that each student must complete at their desk independently. The 
teacher will monitor and move about the room to provide support to 
students. Once complete with   their sheet they are to turn in their 
work.  
Homework:  Multiplying one digit, by two‐digit, with review skills 
problems and vocabulary(show –your work).(15 problems) 


practice sheet. 


Once the students are done with their skills practice sheet, they will turn 
it in, and then record their homework down for the night. If time 
remains in the period and they are finished early, they may begin 
working on their homework. 


3 


Today the teacher will start off the lesson by reviewing the 
homework assigned the night before. The teacher will ask for 
volunteers for the answers, and take this time to answer any 
questions that students may have about the homework or any 
presented concepts. 


The teacher will then start off instruction reviewing what was 
taught the day before when they learned a specific way to 
multiply one digit by two digit problems. On this day, they would 
be looking at another way to address the problems. 


The teacher will start off by reviewing the first practice problem 
that they worked on yesterday.(2x40) 


Students will participate in answering/sharing their answers from 
their homework. Students will participate in whole class review of 
the assigned problems. 


Students will participate in completing problems on the math 
practice sheet during guided practice. Students will be called 
randomly to lead in completing a problem as the whole class 
follows. 


Once completed with guided math practice, with remaining class 
times students can start working on assigned homework. 
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The teacher will explain that when we set up the problem this 
time we will once again be starting with the ones place value. 
When we look at the problem we will address the problem by 
looking at the property or rule of “zero” reminding students that 
when we multiple numbers by zero, our answer becomes zero. So 
when addressing the problem we can just bring the zero straight 
down, and then really what we look at is multiplying the tens 
place value, 4x2 , which will give the answer 6. We can just look at 
the problem as 4x6, when multiplying by 10’s. 


The teacher will go over two more examples (3x20, 7x50), 
explaining that once again we will look at these problems as 
3x2=6 then add our zero, then 7x5=35, then add the zero. 


The teacher will then pass a math practice sheet out to everyone, 
that they will complete as a whole group (total of 8 problems, that 
have 5 problems that address one‐digit multiplied by two digits 
And some review questions from the previous unit). 


Students will then have a chance to write down their homework 
for the night. 


Homework: One‐digit multiplied by two‐digit Skill Review Sheet 


4 


The teacher will explain that today, the students will be 
participating in math centers to complete math multiplication 
exploration skills activities. 


The activities have been set up by the teacher, each student will 
be assigned to a particular center as it has already been set up to 
the specific skill level for each students. Some students will work 
on some intervention based skill review tasks, while those that are 
on‐level, will address problems that are mixed review of 
multiplication skills and multiplying by 10’s.  Those who have 
mastered the skill will be completing some extension based 
activities: extended problems outside of multiplying by 10’s.  


Students will be going to math centers to complete multiplication 
exploration activities. 


Students will need to sit at the center the teacher has designated 
as it will correlate to the specific level that is appropriate for the 
student. Students are to write their results once done working 
through the activities. They will need to turn their result sheets to 
the teacher. Those that finish early will be allowed to participate 
in a special math games the remainder of the period. 
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Students are to write their score results and turn them into the 
teacher, as each score sheet will detail specific core areas where 
students demonstrate strength and weaknesses. The teacher will 
use this to conference with students on tomorrow’s lesson. 


Once the students have completed their skills practice, they will 
be allowed to go to a different math with games and select a math 
game of their choice until the period is over. 


This will be a two day lesson. 


5 


Today, students will take a mid‐unit skills quiz test that will look at 
multiplication fluency, place value understanding, along with basic 
multiplication skills where students will need to show work, as 
well as complete verbal assessment to explain the process utilized 
to analyze and complete problems. 


After each student is done with his or her quiz, they will rotate to 
complete two tasks in the remaining math period.  


The first, being teacher one‐on‐one conference. Once completed 
with their quiz, the teacher will call students up randomly to 
conference with them about their ability on their skills assessment 
from the math centers. 


The other is an in‐class project where the students will complete 
making arrays from multiplication problems. Students will need to 
complete drawing 8 arrays from the listed multiplication problems 
on the board. They are free to be creative in their drawings. 


   


Students will take a mid‐unit quiz on multiplication fluency. Once 
done with the quiz, students will rotate to a one‐on‐one 
conference with the teacher, or start working on the in‐class 
project of making arrays for specific multiplication problems that 
the teacher has placed on the board. Each student will have a 
chance to have a one‐on‐one conference to review skills and 
progress with the teacher. 


This will help prepare students for the upcoming summative 
assessment. 
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Name:______________________ Date:__________________ 
3rd grade Math 3.NBT. 3 
 
Draw an array to find the product. 


1. 50 x 6 = _______ 
2. 4 x 30 = _______ 


 
Skip count by tens to find each product. Draw lines to match. 


3. 1x 10 =_____        ‐10+10+10+10+10+10 
4. 2 x10= ______       ‐10 + 10+ 10+10 
5. 4x 10= _____         ‐10+10 
6. 6x 10= _____         ‐10  


 
Complete the pattern. 
 


7. 10, 20, ____, ____, _____, _____, 70, ____,90_____  
 
Multiply use place value. 


8. 6 x 20= 
_____ x ____ tens =_____ tens 
So, 6 x 20=____ 
 


9. 7 x 80= 
_____ x _____ tens =_____ tens 
So, 7 x 80 = ______ 
 


Multiply to find each product.  
10. 5 x (3 x10)=(5 x 3) x 10 


     = 15 x 10 
     =_____ 


11. 7 x (9 x 10)= (7 x 9) x 10 
      = 63 x 10 
     =_____ 


 
Write a Multiplication sentence for each word problem. 


12. Kayla collected 2 boxes of dolls. Each box holds 20 
dolls. She will sell each doll for $4 dollars. How much 
did she earn? 
 


Use a related multiplication fact to find the unknown. 
13. 60/ 10=____ 


10 x ____=60 
14. 50/10=_____ 


10 x ____=50 
15. What is the number sentence for the array. 


 
  ____________________ 
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Name:______________________ Date:__________________ 
3rd grade Math 3.NBT. 3 
 
 Find the product. 


1. 50 x 6 = ___300____ (1pt) 
2. 4 x 30 = _120______ (1pt) 


 
Skip count by tens to find each product. Draw lines to match. 


3. 1x 10 =__10___   ‐ 10+10+10+10+10+10(1pt) 
4. 2 x10= __20__               ‐ 10 + 10+ 10+10(1pt) 
5. 4x 10= __40___             ‐10+10(1pt) 
6. 6x 10= __60__               ‐10 (1pt) 


 
Complete the pattern. (1pt) 


7. 10, 20, _30_, _40_, _50__, _60__, 70, _80__,90__100_  
 


Multiply use place value. 
8. 6 x 20= 


__6___ x ___2_ tens =_12__ tens 
So, 6 x 20=__120__ (1pt) 
 


9. 7 x 80= 
_7____ x ___8__ tens =__56___ tens 
So, 7 x 80 = __560____ (1pt) 
 


Multiply to find each product. (1 pt) 
10. 5 x (3 x10)=(5 x 3) x 10 


     = 15 x 10 
     =__150___ 
 


11. 7 x (9 x 10)= (7 x 9) x 10(1pt) 
      = 63 x 10 
     =_630____ 


 
 
 
 
 
Write a Multiplication sentence for each word problem. 


12. Kayla collected 2 boxes of dolls. Each box holds 20 
dolls. She will sell each doll for $4 dollars. How much 
did she earn? 
_______$4 x 40= $160__(1pt)____ 
 


Use a related Multiplication fact to find the unknown. 
13. 60/ 10=__6__ 


10 x _6___=60(1pt) 
 


14. 50/10=__5___ 
10 x _5___=50(1pt) 
 


15. What is the number sentence for the array. 
 
  _____8 x 10= 80______(1pt)_________ 
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Curriculum Sample Template            
Max. 8 Pages  


Grade Level   3rd Grade  Content Area  Reading 


Course Title (grades 9‐12 Only)   


Length of Unit  5 Days (including 1 day for 
assessment) 


Time of Year  1st Quarter 


Expected Prior Knowledge  
 


Be familiar with KWL charts (what they already know, what they want to know, what they want to learn).  
Be familiar with the use of graphic organizers 
 


Alignment to Program of Instruction 
 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral 
responding. Students will work cooperatively in groups or pairs (Think/Pair/Share) to assist and evaluate 
each other’s work and practice social skills.  The teacher will use scaffolding techniques when teaching, 
and prompting to allow for support when necessary, while allowing students the opportunity to generate 
independent ideas.  Instructors will use Think Aloud reading strategies to model strategic thinking about 
the text and to show the students exactly how to use the graphic organizers.  Differentiated Instruction 
will be used to meet the needs of different learners by providing graphic organizers, rubrics, group or 
independent learning, and movement around the classroom. The teacher will learn the specific needs of 
the students and make accommodations as necessary. 
*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more practice along with a task‐analysis that will break down the steps needed to 
generate correct responses and comprehension. 


Standard Number and Description 
 


3.RI.8   Describe the logical connection between particular sentences and paragraphs in a text (e.g., 
comparison, cause/effect, first/second/third in a sequence).  


Summative Assessment 
 


Students will read the book, “Communities Across America” by Lisa Benjamin (Macmillian/ MacGraw‐Hill 
3rd grade leveled reader) and fill out a main idea flow chart, a cause and effect chart, and answer 
questions to demonstrate that the students have mastered the ability to describe logical connections 
between particular sentences and paragraphs in a text.   
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Scoring Scale and Mastery Level 
 


The student will score at least 10 out of 13 possible points on a test to demonstrate mastery of the skill. 
Scoring guide and rubric are provided below. 


Materials/Resources Needed  Word Wall, Flow Chart Poster and KWL chart (hand drawn on a flip chart), additional pictures/ books on 
butterflies.  
Flow Chart (to emphasize cause and effect), Sequencing cards for the life cycle of a butterfly 
(Macmillian/MacGraw‐Hill Reproducible book, 2011), Reading Selections “Home‐Grown Butterflies” on 
pg. 194  and “Save Our Butterflies” on pg. 192  from the Treasures Textbook (Macmillian/MacGraw‐Hill 
Student textbook, 2011) 
 


 
Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


Objective: The students will use the details of the paragraph to 
draw a conclusion 


Direct teaching: The teacher will review that when readers draw 
conclusions in nonfiction they use details, facts, and evidence 
from the text to help them come to a new understanding of the 
text.  


Guided Practice: The teacher will read aloud the first and second 
paragraph of “Save Our Butterflies” from Student Book, page 192. 
Use a transparency or document camera to record the details and 
conclusion.  


 


Independent Practice: The teacher will observe for 
comprehension. 


 


  


 


 


 


Students will follow along as the teacher reads (shared reading). 
They will then copy the Conclusion Map (flow map) to use the 
details to draw a conclusion from the paragraphs.  


 


The students will read third paragraph and draw a conclusion 
about the text. They will work independently and share their 
answer with a peer.  


2 
Objective: the students will use a flow map and Think Alouds to 
identify cause and effect while reading Home Grown Butterflies.   
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Whole Group Instruction: Model (Guided Practice):  


Read Home Grown Butterflies (pg 194) while the Teacher use 
questions and Think Alouds to support instruction about the 
comprehension strategy and skills. 


 


Students will read the title, preview the photographs, and look for 
topic sentences and key words.  


Students will also review vocabulary words, which will be posted 
on a word wall. 


 


Students will follow along and fill out their flow chart as the 
teacher guides the practice. 


Independent Practice: Students will read the last paragraph and 
the fill out a Cause and effect chart independently.   


3 


Objective: The students will read a passage and identify the cause 
and effect.  


 


Whole Group Instruction Guided Practice: Given a 4 paragraph 
reading selection, the teacher will read aloud the first paragraph  


 


The teacher will use Think Alouds to demonstrate the cause/ 
effect relationship with a flow map 


 


Formative assessment:  Teacher will review the student’s results 
as a group and *provide extra instructional support to students 
who are not on level. 


 


 


 


The students will follow along (shared reading) with the first 
paragraph. 


 


The students will copy the teacher’s example. 


 


Independent Practice: The students will work on paragraph 2‐3 to 
complete the cause and effect by themselves  


4 


Objective: Given 4 pictures, the students will put the pictures in 
sequence and write a paragraph about the pictures. 


Whole Group (Guided Practice): The teacher will use a document 
camera and Think Alouds to put a set of pictures in order. Then 
the teacher will compose one paragraph using the pictures, which 
includes a topic sentence and three details to support the topic 


 


 


After watching the teacher model the activity, the students will 
work in pairs to put another set of pictures in order. They will then 
make a flow map and compose a paragraph, including a topic 
sentence, three detail sentences demonstrating understanding of 
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sentence.   cause and effect and sequencing.  


5  Teacher will administer the summative assessment  Students will read the selection and answer the questions on the 
handout provided by the teacher. 


 
Summative Assessment 


Name:_________________________________________                                       Date:_____________________ 
 
Read the book, “Communities Across America” by Lisa Benjamin silently at your desk.   
1.)  Based on what you have read, fill out the missing details and conclusion from the Conclusion Map. This question is worth 6 
points. 
 


Detail: 
Immigrants are people who leave their homes to move to a new place 


Detail: 
 
 


Detail: 
 
 


Detail: 
 
 


Conclusion: 
Immigrants help make the communities they live in special 


 
2.)  Read the section on page 7 about Mary Harris Jones.  Fill in a Cause and Effect chart about what you read and the work of 
  Mary Harris Jones. This question is worth 2 points. 
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Cause: 
Harris saw that many people worked long hours with little pay 


Effect: 


  She asked people to stop hiring young children so that they 
could attend school 


3.)  Reread page 12.  Which sentence tells the main idea? What are two details that support the main idea? This question is 
worth 3 points. 
 
____________________________________________________________________________________________________________


____________________________________________________________________________________________________________


____________________________________________________________________________________________________________


____________________________________________________________________________________________________________ 
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Summative Assessment Scoring Guide 
 


“Communities Across America” by Lisa Benjamin. 
1.)  6 points. 
  For each answer provided, score 2 points if the student accurately stated a detail from the text that supports the Conclusion 
listed.  Score 1 point if the student provided a detail that does not support the stated conclusion.  Score 0 points if the student did 
not complete the section or if the response was inaccurate or unrelated to the question.  
  Examples of exemplary (2 point) response include:  


 There are many reasons why immigrants move to new places/ to find jobs or go to school. 
 Immigrants live in many places throughout the US/ Boston, New York, California 
 Immigrants bring many new traditions with them/ foods, languages, celebrations 


 
2.) 4 points. 


Cause: 
Harris saw that many people worked long hours with little pay 


Effect: 
She fought to get shorter hours days and better pay 


2 points: student identified 2 effects 
1 point: student identifies 1 effect 


0 points: response is unrelated to the cause 
She saw that many children had jobs and couldn’t go to school 


2 points: student identified both causes 
1 point: student identifies 1 cause 


She asked people to stop hiring young children so that they could 
attend school 
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0 points: response is unrelated to the effect 


 
3.)  3 points 
3 points = An exemplary response gives an interesting and detailed response strongly supported by text evidence;  
2 points = A sufficient response gives a clear and reasonable response supported by text evidence;  
1 point = A partially sufficient response gives a reasonable but vague response weakly connected to text evidence.   
0 points = an insufficient response does not relate to the question      
                                                                                        
 Question  Score: 


1.  6 points  /6 
2.  4 points  /4 
3.  3 points  /3 


Total:           /13 
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Max. 8 Pages  


Grade Level Third Content Area Writing 


Course Title (grades 9-12 Only)  


Length of Unit Lessons 1,2,3,4 will each be 1 
day. Lesson 5 will be two days 


Time of Year Fourth Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required Standard in 
the current sample. 


Students will know how to identify the main idea in writing to form a central idea. They will be able to 
create sentences and put them together to form paragraphs appropriate for beginning third grade level. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in this 
sequence of lessons that align to the Program of 
Instruction described in A.3. 


Direct Instruction will be used throughout each lesson. The teacher will use scripts to teach the writing 
skills so the students learn through repetitive phrases. Students will work in cooperative learning groups 
to share ideas and provide feedback. The teacher will use differentiated instruction throughout the 
lessons based on the needs of the students. She will use strategies such as color-coding, visual cues, 
repetition, choral responding, and task-analyses to meet the needs of the diverse learners. She will also 
use scaffolding/shaping while she is walking around the room providing individualized feedback to the 
students.  


*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more writing practice along with a task-analysis that will break down the steps 
needed to complete the writing passages. They will have a list of linking words that they will be able to 
use along with an outline that sets up the format for such a writing passage. 


Standard Number and Description 
List the Number* and full description for the required 
Standard. 


3.W.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 


a. Introduce a topic and group related information together; including illustrations when useful to aiding 
comprehension. 


b. Develop the topic with facts, definitions, and details. 


c. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories 
of information. 


d. Provide a concluding statement or section 


Summative Assessment 
Describe a cumulative and comprehensive activity, 


Students will show proficiency in writing informative/explanatory texts to examine a topic and convey 







Page 2 of 7 


Third Grade Writing-Revised                                       Arizona Autism Charter Schools, Inc. 


clearly separate from instruction and guided or 
independent practice, which allows each student to 
individually demonstrate mastery of the required 
Standard. A copy of the summative assessment must be 
attached to the curriculum sample. 


ideas and information clearly by writing a multiple-paragraph paper that describes their favorite roller 
coaster or amusement park. Students will be given two days to research their topic on the internet and 
write the paper during class. The essay should be 3-4 paragraphs long and must have a clear introduction, 
body and conclusion. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include points 
per question, how points are awarded, total points 
possible, criteria necessary to demonstrate mastery, 
and grading scale. A copy of the answer key and scoring 
rubric (whichever applicable) must be attached to the 
curriculum sample. 


Student will be scored using a rubric. Students will be scored on each of the components in the standard 
(a. Introduce a topic and group related information together; including illustrations when useful to aiding 
comprehension. b. Develop the topic with facts, definitions, and details. c. Use linking words and phrases 
(e.g., also, another, and, more, but) to connect ideas within categories of information. d. Provide a 
concluding statement or section). For each section the students will receive a 1-4 rating based on the 
attached rubric whereas 1=poor, 2=fair, 3= good, and 4=excellent. They must get a total of 13 out of the 
possible 16 points (80%) to show mastery. 


Materials/Resources Needed Model airplane, towel or blanket, different colored pencils and parkers, various writing samples, 
introduction & conclusion worksheet, iPads 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Standard 


(e.g., 6.EE.7). For HS Math, use Conceptual Category-Domain, Standard (e.g., A-REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


To begin the lesson, the teacher will bring in a model airplane and place it in front of the 
classroom. She will allow the students to come up in groups to examine the airplane for a 
few minutes. She will then have the students go back to their desks and she will cover the 
airplane up with a towel. She will ask the students to take out their writing notebooks and 
turn to a blank page. She will ask the students to list, from memory, all of the details that 
they could remember about the airplane. After a few minutes, she will ask for volunteers 
to share one of their details and create a list on the white board. She will then tell the 
students that her and her daughter built the airplanes together and it took them three 
days. She will write this on the board as well. Once she has all of the information on the 
board, she will use different colored markers to underline the information and separate it 
into different groups: red=details about the wings, green=details about the body, 
blue=details about the wheels, black=extra facts. She will explain how it is important to 
put information together so that it is easier to read. Once all of the information is 
categorized, she will begin to create a paragraph up on the board by grouping the 
information together and using linking words. She will involve the students by asking 
them what should come next and what linking words to use. She will write a sentence 
about it taking her three days to put the airplane together and explain to the students 
that this is factual information she is adding in. Once all of the information is put into a 
paragraph, the teacher will uncover the towel to reveal the airplane. The students will 
chorally read the paragraph aloud and have a discussion about any discrepancies 
between the picture and the actual airplane. The teacher will then ask the students to 
copy the paragraph into their writing notebook and draw a picture of the airplane.  
*Students who need this to be broken down further will be given a task-analysis to help 
them work through paragraph writing step-by-step. 


 Students will examine the airplane and 
write a list of details from memory 


 They will share their information 


 Students will watch and listen as the 
teacher categorizes the information  


 They will copy the paragraph into their 
notebooks and draw a picture 


2 


The teacher will ask the students to get out their writing notebooks and open to a blank 
page. She will ask the students to think of an afterschool activity that they really like 
doing. She will have the students list all of the things that they can think of that have to 
do with that activity. She will tell them they may include: what the activity is, who they do 
it with, how they learned to do it, where they do it, how they feel when they are doing it 


 The students will decide on a favorite 
afterschool activity. 


 They will list as many things they can 
think of that has to do with that 
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and what equipment/materials they need to do it. The students will have fifteen minutes 
to work on this list. Once the students have their lists she will ask them to use different 
colored pencils to underline the information that goes together like they did in class the 
day before. She will walk around the room to see how the students are doing with this 
and provide help when needed. After five minutes, she will remind the students that 
related information should be linked together using linking words such as also, another, 
and, more and but. She will give the students fifteen minutes to work on putting this 
information into paragraphs. Once they have their paragraphs they will be asked to find a 
partner who is also done and read their paragraphs to each other. They will ask each 
other how they did and if their information was clear and properly linked together. When 
they are all finished, the teacher will ask for volunteers to share their writings with the 
class. *Task Analyses to help with paragraph writing will be passed out for students who 
need them. 


activity. 


 They will use colored pencils to 
underline the information that goes 
together. 


 They will use the information to write 
paragraphs. 


 Work with a partner to read paragraphs 
and provide feedback 


 Share their writing with the class if they 
choose to do so. 


3 


The teacher will ask the students to get out their writings from the day before. She will 
tell the students that they are going to be sharing and using iPads to research their 
afterschool activity. She will explain that they have already put a lot of personal details 
into their writing but she would like them to find some facts to support their topic as well. 
The teacher will write various search engines websites on the board. She will walk the 
students through the steps of researching a topic, using skateboarding as an example. She 
will provide the steps written down on a piece of paper for the students who need it. She 
will find three facts about skateboarding and write them on the board. She will ask the 
students to spend the next fifteen minutes researching their topic. She will tell the 
students that when they find three interesting facts about their afterschool activity, they 
need to write them down and raise their hands. She will come around and check to make 
sure the students are on the right track. Once the students have the three facts she will 
tell them to put them together into a paragraph form using linking words. The students 
will work on their paragraphs for another ten minutes. The teacher will walk around and 
check to make sure the students are on the right track. When all of the students have 
their factual paragraphs complete, the teacher will discuss conclusion statements. She 
will explain that the conclusion statement ends the story. She will give a few examples of 
different concluding statements using her skateboarding topic and write them on the 
board. She will have each of the students take a few minutes to think about concluding 


 The students will follow along while the 
teacher demonstrates searching for 
information on the internet with an 
iPad. 


 They will use iPads to research about 
their topic and write down three facts. 


 Use their facts to create a paragraph 
using linking words. 


 They will follow along as the teacher 
describes concluding statements. 


 They will write their own concluding 
statement. 
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statements and write down one that they think will work. The teacher will walk around 
the room and provide support where needed.  She will ask for volunteers to share their 
statements with the class and will provide feedback. 


4 


The teacher will write a brief paragraph on the board. The paragraph will be missing an 
introduction and conclusion sentence. She will have the students read the paragraph 
aloud as a class,  “My favorite part is when I get to go really fast down a hill. Another 
thing I like to do is jump off of ramps with my friends. I am sure to always wear my 
helmet and I also wear kneepads in case I fall.” She will ask the students if they can guess 
what the paragraph is about. The students will raise their hands and take turns guessing. 
When they come to the conclusion that it is bike riding, she will ask for volunteers for an 
introduction sentence to go at the beginning of the paragraph. She will write the 
sentence on the board and remind the students about the importance of introducing the 
topics so that the reader will know what they are reading about. She will also discuss why 
concluding statements are important.  She will then pass out a worksheet that has three 
short paragraphs on it. The paragraphs will have blank lines at the beginning and the end. 
The students will work independently for fifteen minutes to practice writing introduction 
and conclusion sentences. After fifteen minutes they will be put into pairs and they will 
share what they wrote with one another. They will spend about ten minutes giving each 
other feedback on their work. The students will turn their work in to the teacher at the 
end of the class. 


 The students will read aloud a 
paragraph from the board. 


 The students will raise their hands and 
guess what the paragraph is about. 


 They will complete a worksheet 
working on introduction and concluding 
statements. 


 They will work with a partner to review 
their worksheets 


5 


The teacher will show a short video clip on an iPad of her favorite roller coaster. She will 
ask the students if they have ever been on a roller coaster before. If they have not been 
on roller coaster, she will ask if they have ever been to an amusement park. She will tell 
the students that they will each need to think about their favorite roller coaster or 
amusement park experience and they will be writing a paper using details from their own 
experience along with factual information they learn from their research.  She will tell 
them that they will have class time today to research their favorite roller coaster or 
amusement park on the internet. The following day they will take all of the information 
they learned and put it into a paper that will include 4 paragraphs. 


 The students will watch a video on the 
iPad about roller coasters. 


 They will spend the class period 
researching their favorite roller coaster 
or amusement park. 


 They will spend the following day 
writing their summative assessments. 
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Final Writing Paper/Informative-Explanatory Text 


 


 


 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Write a 3 to 4 paragraph 


paper about your favorite 


roller coaster or 


amusement park. Include 


at least one picture that 


helps explain the topic 


(can be drawn or printed 


from the internet) 


 


Remember to ~ 
 


 Write an introductory paragraph that 


introduces the topic and groups related 


information together 


 Include facts, definitions and details that 


are related to the topic 


 Group related information together using 


linking words 


 Provide a concluding paragraph or 


statement that sums up the information 
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 Total Score:   _____/ 16        


 


 


 


 


Students must score a 13/16 (81%) to show mastery on this assignment 


     
 


 4- Excellent 3- Good 2- Fair 1- Poor 
A-


Introduction 


The writer clearly introduces the 


topic and groups ALL related 


information together. At least one 


detailed picture is included that is 


explicitly useful in aiding 


comprehension of subject. 


The writer introduces a topic 


and groups MOST related 


information together, with no 


more than one unrelated 


piece of information in the 


paragraph. A related picture 


is included. 


The writer somewhat clearly 


introduces the topic and 


SOME related information 


is grouped together. No 


more than 2 pieces of 


unrelated information in 


the paragraph. Related 


picture is included.  


The writer does not clearly 


introduce the topic and 


related information is not 


grouped together. No 


picture is included 


B- 


Details 


The writer develops the topic with 


more than 9 total supports: 3-4 


facts, 3-4 definitions, and 3-4 


details. 


The writer provides at least 3 


facts, 3 definitions and 3 


details. 


The writer provides minimal 


facts and details (1-2 facts, 


1-2 definitions and 1-2 


details). 


The writer provides less 


than 1-2 facts, definitions 


or details. 


C- 


Linking 


Words 


The writer connects ideas within 


categories of information using 4 or 


more linking words and phrases. 


The writer does an adequate 


job using linking (at least 3 


linking words) and phrases to 


connect ideas within 


categories of information.  


The writer uses minimal 


linking words and phrases to 


connect ideas within 


categories of information (1-


2 linking words).  


The writer provides less 


than 1-2 linking words or 


phrases to connect ideas or 


does not use linking words 


correctly.  


D- 


Conclusion 


The writer provides a concluding 


statement or section. ALL 


information clearly relates to the 


topic. 


The writer provides an 


adequate concluding statement 


or section, with no more than 


one unrelated piece of 


information in the 


paragraph. 


The writer provides a 


conclusion that is somewhat 


related to the information 


but has 2 or more pieces of 


unrelated information in 


the paragraph. 


The writer does not provide 


a conclusion or the 


conclusion does not directly 


relate to the topic. 


Final Writing Project Scoring Rubric 
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Grade Level 4th grade Content Area Math 


Course Title (grades 9-12 Only)  


Length of Unit 11 days total Time of Year Fall, 2nd qtr 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students should be aware of place value in multi-digit numbers, arrays and creating facts for arrays, 
comparing numbers utilizing number lines as well using a four-step plan to solve problems. Students 
should have knowledge of specific properties as they relate to addition, subtraction, and multiplication. 
Students should be aware of vocabulary, dividend, divisor, fact family, factor, product, and quotient. 
Students should have an understanding of inverse operations and how repeated subtraction is related to 
division. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies by way 
of Applied Behavioral Analysis (ABA), Discrete trial Therapy(DTT) , and the use of Pivotal Response 
Therapies. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


4.NBT.6. Find whole-number quotients and remainders with up to four-digit dividends and one-digit 
divisors, using strategies based on place value, the properties of operations, and/or the relationship 
between multiplication and division. Illustrate and explain the calculation by using equations, rectangular 
arrays, and/or area models. 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


The Summative Assessment will take a look at student’s ability to find whole number quotients and 
remainders with varied dividends up to four digits, by a one-digit divisor. Students will have to 
demonstrate knowledge with vocabulary, and related concepts as well as how to represent the concepts 
by way of arrays and area models. Students will complete a 12 question assessment that will cover 
concepts from the unit. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


Mastery =15/18 or higher  


A copy of the Assessment along with answer key are provided below. 


Materials/Resources Needed Whiteboard or Chalk Board  
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Array picture cards,  


Various concepts skills worksheets-Unit Division, 


Homework: Division sheets  


Paper, pencil  


Real-World Problem Solving Leveled book. 


 


Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


The teacher will begin the unit by having students see if they are 
ready to address the skills related to finding whole number 
quotients and remainders. 


The teacher will pass out the Pre-Assessment that students will 
complete independently.  


The pre assessment contains 15 questions and looks at students’ 
strengths with the abilities to address repeated addition, making 
arrays and number related patterns. 


Based on the results of the pre-assessment, the teacher can plan 
and provide differentiation to address the new concepts students 
will be presented with. 


After each student is done with their assessment, they will turn it 
in. 


The teacher will then review some division-multiplication 
concepts and vocabulary. The teacher will have students 
participate in a vocabulary and concepts activity, comprising of 13 
specific vocabulary words/concepts, the answer choices will be 
written on the board for students to utilize. 


The teacher will draw a model of the listed concept or property, 
and students will need to write down the correct answer on a 
sheet of paper,  (ex: teacher will write 64/8 =8 what is the number  


Students will take a pre-assessment independently. Students will 
turn in their pre-assessment. 


Students will pull out their math journals and participate in the 
concept and vocabulary activity being led by the teacher, they will 
write the examples the teacher puts up on the board,  


Students will then complete the 13 question activity by following 
along as the teacher puts up the problems on the board. Once all 
the students have completed their sheets, they will trade with a 
peer as the teacher leads the class in reviewing the problems. 


Students will share their answers and participate in answering 
questions. 


Students will then need to record their homework, for the night, 
which is a foldable on creating factors and multiples of whole 
numbers. 
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64 in the problem called?(answer would be dividend), 2x20=20, 
20x10=20-What does this concept represent (answer= Identity 
property of multiplication). Once the teacher has gone through all 
13, all students are to trade papers with the person behind them 
and as a group the teacher will review what the correct answers 
are, calling on students to volunteer the answers. 


Once completed with the review of concepts, the teacher will 
assign homework. The teacher will pass out a foldable that 
students will take home and complete, The teacher will lead 
students in making their foldable correctly. 


Homework: Students will be given foldable to take home, on the 
foldable they are Creating Factors and Multiples of Whole 
Numbers. 


2 


The teacher will explain that students will be looking at fact 
families by:  drawing arrays, and looking at making fact families 
showing inverse relationships related to multiplication and 
division. 


The teacher will have students pull out their math journals as she 
guides them in direct instruction activity. 


The teacher will put up a basic word problem. (ex: Paul and James 
went to Castles and Coasters. They each played 6 games that cost 
5 dollars each. What was the total cost of the games they played?) 


The teacher will demonstrate writing a multiplication sentence 
and division sentence from the question. 


6x 5= 30  and  30/6=5 


The teacher will then go through presenting an array for the 
problem. 


The teacher will pull up 15 problems on the board that she will 
work through with the whole group with the class. They will relate 


Students will pull out their math journals as the teacher leads the 
class in looking at fact families and arrays. 


Students will practice making multiplication and division 
sentences. From there students will have an opportunity to make 
arrays from the created sentences. 


Students will also participate with the teacher in whole group 
instruction working through 15 concept problems. Students will 
be called up to help in completing problems. 


After whole group instruction, students will be given a picture 
array card where they will need to write the corresponding 
multiplication and division fact family for the array. Each student 
will drop their card in the in-class tray. Students’ answers will be 
reviewed the next day. 
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to writing a fact family for an array or a set of numbers. 


At the end of the class period before students leave, they will be 
given a card with an array on it.  On the back of the card they will 
need to write the corresponding multiplication and division fact 
family for the array. Each student will need to drop their card in 
the class work box, before leaving class. 


3 


The teacher will review with students about the operation of 
subtraction and division being very closely related and how 
repeated subtraction is the process of completing division. The 
teacher will review divisor, dividend, quotient, and remainder. 


The teacher will start off with base example problem on the 
board. 


(ex:3136 


The teacher will explain looking at place values in the dividend in 
order to determine how far we will be able to take the divisor into 
the numbers. In this case. We cannot pull 3 out of the one in the 
hundreds place, but we could pull 3 out of 13. We would just need 
to look at how many times we could pull it out f 13. This is where 
understanding and multiplication fact fluency are important. 
Students will be asked how many times they can pull 3 out of 13. 
The teacher will have students guide her to the right answer (4). 
The teacher will then demonstrate the subtraction. And pull down 
the six in the ones place value. Then they would look at how many 
times 3 could be pulled out of 16. And then we are left with a 
remainder of 1. So 3 goes into 136 45 times with a remainder of 
one. 


The teacher will ask if a student can come up and demonstrate 
what and array/ area model for this particular problem would look 
like. 


The teacher will help guide the student make 3 groups of 45 dots, 


The teacher will pull out the array cards that she passed out the 
day before. She will present the array from the card on the board 
and have each student come up and demonstrate what their 
multiplication and division fact families were for the array. 


 Students will then follow along with the direct instruction from 
the teacher on division examples and taking notes in their journal.  


Students will then work in partners to complete rectangular arrays 
for the 5 presented problems that the teacher has placed on the 
board. Students should be involved in discussion about steps 
taken to solve their division problems as well as how to construct 
their arrays. Once students have completed their arrays they will 
need to turn them in with both of their names on their sheet. 


Then students will need to record their homework for the night. 
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and then demonstrate the remainder of 1 outside of the array. 


The teacher will then explain that students will complete 5 
division problems that are on the board with remainders at their 
desk independently. Once completed they will work with their 
assigned math partner to compare their answers and the steps 
they took to get to get to their answers then, create  rectangular 
arrays or area models to demonstrate the calculation.  


While students are working independently, the teacher will be 
transitioning around the classroom to monitor individual skills.  


During the partner groups, the teacher will be looking at the 
discussion students are having regarding solving the problems and 
each student’s ability to cooperatively demonstrate the arrays or 
area models. 


Homework: Mixed Division Sheet/ Draw arrays-area models to 
illustrate relationships.  


This Particular lesson will continue in variation for 3 additional 
days. 


4 


Today, students will be working from the Real-World Problem 
Solving Leveled Books. The teacher will introduce the book that 
the students will be working from.  This leveled book will connect 
math and social studies concepts together. Students will be 
looking at surveys, and comparing the results of surveys, students 
will also utilize skills in reading maps, charts and interpreting data. 
Teacher will review related vocabulary to social studies 
connections.  


The teacher will present the leveled book to the whole group. As a 
group the teacher will guide the class through various problems 
and scenarios presented in the book. The concepts relate to 
repeated addition subtraction, grouping and divisions of sets of 
information. Once done with the presented concepts in the book. 


Students will follow along as they review the Real-World Problem 
Solving Leveled Books. Students will participate in answering 
various questions in the leveled book as a whole group. The 
teacher will call on various students as well have volunteers help 
in working through the book. 


Students will then complete an independent activity by addressing 
5 related questions put on the board that connect to the Real-
World Problem Solving Leveled Book. 


Students will turn in their sheets when done and begin to record 
their homework for the night. If students finish a bit early, they 
can begin working through their homework. 
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The teacher will present 5 questions on the board that the 
students will complete independently at their seats. 


At this time the teacher will monitor and provide support to 
students who need help with the questions.  


Once done students will turn in their sheets and record their 
homework for the night. 


Homework: Conduct a survey of a sample of at least 15 people. 
Assignment will be due, in 2 days. Data from the survey will be 
used in an in-class project. 


This is a 2 day lesson. 


5 


The first 10 minutes of class will be utilized to allow students to 
complete their daily math questions-set of 5. The teacher will call 
identified students up from the intervention group for one-on-one 
conferencing and support with oral assessment review with 
concepts. 


While the teacher is working one-on-one with a student, 
remaining students will be participating in mini-review session 
with a partner or paraprofessional, on concepts covered in the 
unit. Students will be allowed to utilize their math journal to 
complete the math exploration concept sheet of 15 problems. 
This is review prior to the assessment for the next day. 


Students are to complete their daily math question sets of 5 
questions. 


Students will either participate in one-on-one conference with 
teacher which relates to intervention supports or will be working 
on math exploration sheet of concepts that they have been 
working on in preparation for the upcoming summative 
assessment. 
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Name:____________________Date:_____________________ 


4
th


 Grade Math 4.NBT.6 


 


1. What is the quotient? 


______________________________ 


 


 


2. What is the dividend? 


 


_______________________________ 


 


     Identify the place value of the underlined digit. 


3. 45,034__________________ 


 


4. 25,897,345 _________________ 


 


 


     Find each unknown number. Identify the property or rule. 


5. 12 x 4 = ___  x  12 


6. ___  / 120= 1 


Solve 


7. Kevin wants to buy 8 boxes of bouncing balls for his 


store. Each box contains 5 bags of  balls and each bag 


has 20 balls. How many balls will Kevin be 


purchasing? 


 


_______________________ 


 


Solve  


8. 6  4658         


What is the quotient? ______________ 


 What is the remainder? _____________ 


 


 


 


5 1798 


What is the quotient?_________ 


What is the remainder?_________ 


 


5 554 


What is the quotient?_________ 


What is the remainder?________ 


 


 


 


9. To build an array for                4  91 


How many columns would you have? Will there be any 


remainders? 


 


______________________________________ 


 


 


10. Build a rectangle array for 6 x 4. Then write the inverse 


fact family. 


 


________________________________ 


 


11. Using the equation 8  x 6 =48, describe how multiples 


and factors are related. 


 


_________________________________________ 


 


_________________________________________ 


 


12. Reflection Question. How are multiplication and 


division related? 


 


_________________________________________   
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Name:____________________Date:_____________________ 


 


1. What is the quotient? (1pt) 


_The answer in the division problem_____ 


 


 


2. What is the dividend? (1pt) 


 


_The number(s) _being divided into_____ 


 


     Identify the place value of the underlined digit. 


3. 45,034______tens____________(1pt) 


 


4. 25,897,345 ____Hundred-Thousands____(1pt) 


 


     Find each unknown number. Identify the property or rule. 


5. 12 x 4 = _4__  x  12  ___commutative property_(1pt) 


6. _1__  / 120= 1 ____ones in division____(1pt) 


Solve 


7. Kevin wants to buy 8 boxes of bouncing balls for his 


store. Each box contains 5 bags of  balls and each bag 


has 20 balls. How many balls will Kevin be 


purchasing? 


 


______800 balls_(1pt)_ 


 


Solve    776  R2 


8. 6  4658        (2pt) 


What is the quotient? ____776__________ 


 What is the remainder? ___2__________ 


 


 


 


     359  R 3 


5 1798          (2pt) 


What is the quotient?__359_______ 


What is the remainder?___3______ 


   110   R 4 


5 554           (2pt) 


What is the quotient?___110______ 


What is the remainder?____4____ 


 


9. Write a fact family for the set of numbers 


(56,7,8) (1pt) 


_7 x8=56, 8 x7=56 , 56/7=6, 56/8=7__ 


 


10. Build a rectangle array for 6 x 4. Then write the 


division fact family. (1pt) 


 


      


      


      


      


 


_____24/ 6=4,  24/4=6______ 


 


11. Using the equation 8  x 6 =48, describe how multiples 


and factors are related.(1pt) 


 


Eight and six are factors of 48. And 48 is then a 


multiple of six and eight. 


 


12. Reflection Question. How are multiplication and 


division related?(2pt) 


They are the same in that they both group numbers. 


They are different in that multiplication makes numbers 


larger, division makes them smaller.  
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level  4th Grade  Content Area  Reading 


Course Title (grades 9‐12 Only)   


Length of Unit  5 days (including 1 day for the 
Summative assessment) 


Time of Year  1st Quarter 


Expected Prior Knowledge  
 


Students will be expected to be familiar with various genres (expository text, Biographies, fiction etc.).  
Students will be able to read text and form main ideas from what they have read.  Students will be 
familiar with literary elements that draw comparisons (e.g.‐ similes).  Students should be familiar with the 
use of graphic organizers. Student should have mastered Standard 3.RI.8 and previous grade three 
reading standards. 


Alignment to Program of Instruction 
 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral 
responding. Students will work cooperatively in groups or pairs (Think/Pair/Share) to assist and evaluate 
each other’s work and practice social skills.  The teacher will use scaffolding techniques when teaching, 
and prompting to allow for support when necessary, while allowing students the opportunity to generate 
independent ideas.  Instructors will use Think Aloud reading strategies to model strategic thinking about 
the text and to show the students exactly how to use the graphic organizers.  Differentiated Instruction 
will be used to meet the needs of different learners by providing graphic organizers, rubrics, group or 
independent learning, and movement around the classroom. The teacher will learn the specific needs of 
the students and make accommodations as necessary. 
*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more practice along with a task‐analysis that will break down the steps needed to 
generate correct responses and comprehension. 


Standard Number and Description 
. 


4.RI.8 ‐ Explain how an author uses reasons and evidence to support particular points in a text.   


Summative Assessment 
 


Students will read a short expository story entitled “Mighty Jackie: The Strike‐Out Queen” located in their 
textbooks.  Students will read this selection independently and answer 10 questions about the text.  The 
students will demonstrate mastery of the required standard by answering questions about the selection.  
These questions will target knowledge about the author’s key points, and require the student to provide 
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information explaining the reasons or evidence the author used to support his or her point(s).
 


Scoring Scale and Mastery Level 
 


“The Mighty Jackie: Strike‐Out Queen” assessment is worth 20 points.  Each question will be scored based 
on accuracy and completeness.  2 points will be given if the response is accurate and complete; 1 point if 
the answer is partially complete; 0 points if the response is incorrect or blank.  A final score of 16 out of 
20 points (80%) will demonstrate mastery.   


Materials/Resources Needed  Reading journals (composition notebooks), 4th grade Treasures textbook, 2011, Macmillan/McGraw‐Hill 
Company, New York, NY, teacher created graphic organizers, document cam, 3 articles from the 
Treasures textbook.  “It Took Courage” (pg 138), “My Brother Martin” (pg 141), and “Mighty Jackie: The 
Strike‐Out Queen” (pg 166). 


 
Lesson   Instruction  Student Activities 


1 


(1 day) Objective: Students will be able to define Author’s Purpose, and list 
the three reasons an author writes. This lesson will take 1 day. 
Explain: Author’s Purpose is the main reason an author has for writing 


 To entertain 
 To Inform 
 To persuade 


Why is it important? Explain how an understanding of the author’s purpose 
can help the reader fully understand the text.  Explain how sometimes the 
author will state their purpose for writing, but many times it is implied.  
Knowing the genre (define if needed) can help readers determine the 
author’s purpose.  When authors entertain, they create stories with 
characters and plots for the reader’s enjoyment. When an author writes to 
inform, they usually present facts about topics or individuals.  They also write 
to describe a process.  Authors also write to persuade, or convince the reader 
to do something or think a certain way.  *Teacher should walk around, pose 
questions to check for comprehension, and review concepts that need 
explanations. 
Teacher will draw a blank purpose chart on the board (attached below). In 
each box the teacher will write a question. 


 Does the author tell a story: yes or no 


 Students will write the definition and the three 
reasons an author writes into their reading 
journals (composition notebooks). Copied from 
the teacher 


 Students will participate in discussion regarding 
the author’s purpose (ask and answer 
questions) 


 Students will draw a blank purpose chart in 
their reading journals 


 Students will copy the three questions into 
their author’s purpose charts 


 Think/pair/share activity to brainstorm 
examples of each type of purpose.  Record 
them in their reading journals. 


 Be ready to share their examples with the class 
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 Does the author try to persuade you to do something or think a 
certain way? Yes or no 


 Does the author present facts about a topic? Yes or no 
Model: the teacher will use an example of a recent story or article and answer 
each question. Use “think aloud” strategies to help improve student 
comprehension. 
Think/pair/share: Brainstorm at least two examples something you have read 
or heard that is an example of each purpose. 


2 


(1 day) Objective: With support, the students will begin to identify clues in the 
text that help determine the Author’s purpose.  
Have the students read aloud the first paragraph of “It took Courage”. 
Think aloud: Reasons why the first paragraph’s purpose may be to inform 
(provides information).   
Guided Practice: Have the students recall the three types of author’s purpose.  
Help them to recall what kinds of questions the reader can ask to determine 
purpose.  Guide students through the practice of asking these questions 
about the second paragraph. 
Apply:  Use guided reading to have the students take turns reading aloud the 
rest of the article.  Have the students complete the author’s purpose chart in 
think/pair/share groups.  Teacher will walk around and check for 
comprehension. Remind students to look for evidence that the author’s 
purpose is to inform, persuade or entertain.  Provide examples of each using 
a think aloud strategy. 
*Additional practice: Return to whole group instruction, teacher will ask 
students to listen to a series of sentences and state weather the purpose of 
each sentence is to inform, entertain or persuade.   
 


 Students will participate in discussion about 
author’s purpose 


 Students will take turns reading “It took 
Courage”, and pause to listen to the teacher 
explain important details 


 Students will complete an author’s purpose 
chart in think/pair/share groups 


 Student will use choral responding to answer 
questions about an author’s purpose by 
listening to sentences read aloud by the 
teacher 


 


3 


(2 days) Objective: Read “My Brother Martin”, and have the students identify 
specific clues in the text that give evidence to support the author’s purpose. 
Teach: Read paragraphs 1 and 2 to the class.  Use a think aloud strategies to 
explain why identifying the author’s purpose would help to better understand 
the text.  Have a student read a selected excerpt from the text that 
demonstrates her purpose.   
Ask students to think about why the Author chose those words and what the 


 Students will listen as the teacher reads the 
text and follow along with their fingers 


 Students will copy the first clue into their 
author’s purpose chart. 


 Participate in group reading, with one student 
reading and each student following along in 
their text with their finger. 
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author is doing by using those words.  Write that for the students in the 
author’s purpose chart. Point out specific clues in the text, such as literary 
language and the literary devices the author uses and help the students make 
connections between them.  As the students read aloud, pause to ask 
questions to check for comprehension.  As a group, review with the students 
their answers.   
Ask the students to review what the author had done up this point in the 
story.  For example,” Why might the author be sharing this information with 
us?  Think: what do we know about the Rev. Dr. M. L. King?  Why would this 
information be important given what we know about his work as an adult?” 
Formative assessment: Have the students read the rest of the article silently.  
Have them fill in the third and last box in the author’s purpose chart.  Teacher 
should walk around to check for understanding and to provide differentiated 
instruction * to students who are not performing on level.   
Teacher will review the student’s answers and ask students to provide the 
reasons why they selected that clue.  Teacher will fill in the last box of the 
cart for the class to see. 
Summarize:  Review each of the clues in the author’s purpose chart for the 
students, talking briefly about each.  Review the literary devices and excerpts 
from the text that support each clue. 
Small group activity:  Instruct students to use the clues they have gathered so 
far, to determine the author’s purpose.  Teacher should walk around and 
check for comprehension. 
Share: Teacher will ask each group to share what they have concluded.   
Teacher will clarify and refine the answers and record the final conclusion in 
the purpose chart. 
Conclude: Think aloud about how understanding the clues from the text and 
the author’s purpose help you gain deeper comprehension from the text. 
 
 
 


 Students will ask and answer questions about 
the text 


 Think/pair/share activity‐ read paragraphs 9‐
14.  Use this text to add another clue to your 
purpose chart.   


 Students will answer questions about the 
author’s purpose in paragraphs 1‐14.  


 Students will independently fill‐in the last box 
of the author’s purpose chart after reading the 
remainder of the article. 


 Small group activity: In groups of 3 or 4, 
students will write in the author’s purpose 
after discussing the clues.   


 Students will fill in the final conclusion in their 
purpose chart 


4 
Summative assessment: 
Instruct the students to read “The Mighty Jackie: Strike‐Out Queen” by 
Marissa Moss, on page 166 of their text.  Instruct the students to answer the 


Students will read the article and complete the 
Summative Assessment independently. 
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Summative Assessment 
Name:____________________________________      Date:_______________________________ 
 
Read the article, “The Mighty Jackie: Strike-Out Queen” by Marissa Moss, on page 166 of your text. Answer the questions below 
using complete sentences. 
 
1. The author titled the story “Mighty Jackie: Strike-Out Queen”.  What does this tell us about what the author’s purpose might be?  


What clues from the title can you find?  


2. Does the author try to entertain the reader? How do you know? 


3. Does the author try to persuade the reader to do something? How do you know? 


4. Does the author provide the reader with information? How do you know? 


5. How does the author feel about Jackie?  How can you tell?  


6. Why does the author give so much information about Jackie’s childhood?  What is her purpose when she is talking about her 


childhood?  


7. The author reveals that many people told Jackie that she could not play baseball.  Why do you think the author chose to include this 


information in the story?  


8. Does the author agree with what the press had to say about Jackie’s ability before the exhibition game began?  Yes or No 


questions in the summative assessment silently and independently.   
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Give examples why she did or did not agree.   


9. What made Jackie mighty?  


10. What is the author’s purpose in telling this story?  


 
Summative Assessment Scoring Guide 


 
“The Mighty Jackie: Strike‐Out Queen” assessment is worth 20 points.  Score each question based on accuracy and completeness.  2 
points if the response is accurate and complete; 1 point is the answer is partially complete; 0 points if the response is incorrect or 
blank.  A final score of 16 out of 20 points (80%) will demonstrate mastery.   


1. The author titled the story “Mighty Jackie: Strike‐Out Queen”.  What does this tell us about what the author’s purpose might be?  
What clues from the title can you find? (The word “mighty” may be a clue that this story is meant to persuade, but it may also be to 
inform since it is about a person.)  


2. Does the author try to entertain the reader? How do you know? (yes‐she uses figurative language, humor, and tells a story with a 
plot and characters) 


3. Does the author try to persuade the reader to do something? How do you know? (no‐ she does not use persuasive language or 
opinion words) 


4. Does the author provide the reader with information?  How do you know? (yes‐there are factual dates and names that can be 
verified) 


5. How does the author feel about Jackie?  How can you tell? (The author has respect and admiration for Jackie.  Students will site at 
least one example from the text supporting this.) 


6. Why does the author give so much information about Jackie’s childhood?  What is her purpose when she is talking about her 
childhood? (She wants to show how Jackie gained skill and confidence.  We also see how learning from a star pitcher encouraged her 
to have big dreams for her future.) 


7. The author reveals that many people told Jackie that she could not play baseball.  Why do you think the author chose to include 
this information in the story? (To help us to understand how difficult it must have been for Jackie, and to explain that even though 
other people told her she was not talented, she was as good as any man.) 


8. Does the author agree with what the press had to say about Jackie’s ability before the exhibition game began?  Yes or No 
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Give examples why she did or did not agree.  (No.  The author states that Jackie was ‘no trained seal’ and that ‘she knew that she 
was a mighty good pitcher’.) 


9. What made Jackie Mighty? (She was a 17‐year‐old female pitcher, pitching in 1931 against two of the best baseball players at the 
time, she did something no one thought she could do and struck them out.) 


10. What is the author’s purpose in telling this story? (To entertain and to inform the readers about Jackie Mitchell and the time she 
struck‐out Babe Ruth and Lou Gehrig.) 


 
 


 
 


Author’s Purpose Chart 
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Clue Clue Clue 


Author’s Purpose 
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Grade Level  4th  Content Area  Science 


Course Title (grades 9‐12 Only)   


Length of Unit  11 days  Time of Year  3rd Qtr 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students will need to be aware of the scientific process, they also need to be aware of science safety and 
conduct rules. Students need to be aware of classifying and sorting, as well have base understating of 
measurement, time, and temperature concepts. Students should have base understanding of collecting 
data and creating charts or graphs to represent and analyze data. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies by way 
of Applied Behavioral Analysis (ABA), Discrete trial Therapy (DTT) , and the use of Pivotal Response 
Therapies. Students should have base skills of sharing information through discussions and collaborative 
groups. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


4.1.3.1‐Inquiry Process‐Analysis and Conclusions (Organize and analyze data; compare to predictions). 
Analyze data obtained in a scientific investigation to identify trends. 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


After studying and completing investigations on the States of Matter and the changes or variables that 
affect states of matter students should be able to: generate a specific  questions, create a hypothesis, 
conduct an experiment, collect data, analyze or represent their data, then come to a conclusion and 
present their findings. Students should also be able to comment and analyze a peer’s presentation and 
give positive or helpful feedback. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


Students will be scored on a rubric, with defined areas based on scientific process. Scoring will look at the 
connection of key scientific concepts as they relate to States of Matter. Scoring will connect students 
ability to present information clearly on three‐paned presentation board, with all key areas defined along 
with a clear verbal explanation of their experiment. Other areas looked at will be ability to give clear 
constructive peer feedback. Scoring rubric attached. Scoring is based 1 through 4. A score of 1 denotes a 
lack of understanding, while a score of 4 would denote proficiency in the area. Students have ability to 
earn 28 full points from the rubric if they were to clear all proficient scores of (4).  
22/28 or higher= proficient skills    18‐21 – clear understanding     10‐ 18‐Emerging in understanding   
  0‐10‐ limited understanding 
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Materials/Resources Needed  Board, various skill sheets, Investigation Sheets, 3‐pane project boards, various objects to measure and 
observe changes of matter, Online Video on Matter, Interactive Skill Activity, teacher laptop. 


 
Lesson 
(add as 
needed) 


Instruction  Student Activities 


1 


The teacher will start the unit off stating that the class will be 
doing an investigation on States of Matter. The teacher will 
introduce a Properties of Matter Video on her laptop. 


Key concepts students should gain:  
All objects have physical properties that can be measured.  
 Matter exists in different states.  
Matter can change from one state to another by heating and 
cooling. 


Students will be given a sheet to take notes on specified 
vocabulary words that are discussed in the video (i.e. matter, 
mass, volume, property). 


After the video the teacher will lead a discussion on states of 
matter, what and where we see it (solids, liquids, gases). 


The teacher will explain that the students will take part in a 
scientific investigation about states of matter and their properties. 
Students will be utilizing the inquiry process, as well as gathering 
and analyzing data, and making predictions. 


The teacher will go over the Scientific Inquiry Model, and the 
steps involved in completing the process. 


The first activity students will take part in is a class activity called. 
States of Matter classification. 


The teacher will pass out a classification sheet that lists different 
states of matter. Students will work in pairs to classify into 
categories of solids, liquids or gases. The sheet will contain 15 


Students will view sates of matter video, presented via video on 
teacher’s laptop. 


Students will fill out questions related to the video as they view 
the video. Students will share answers via whole group discussion 
after the video is complete. 


Students will then pull out their Science Journals and take notes 
from the direct instruction from the teacher. 


Students will take notes on the Scientific Process, and the steps 
involved in completing their own inquiry. 


Students will then work in partners to complete a 15 question 
classification sheet on states of matter. 


Students will then write down their homework for the night‐
Classifying States of Matter in their own home environment 
Sorting Chart. 
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random things that will need to be classified in the chart on the 
sheet. 


The teacher will take this group work time to monitor students’ 
cooperative learning skills, as well s ability to address the 
classifying tasks. 


Homework: Students will be given a States of Matter sorting chart 
to take home. Students are to categorize items in their own home 
environment into solids, and gases. 


2 


The teacher will have students pull out their States of Matter 
Sorting charts that they had from homework, and allow students 
to find a partner to review the items that they each found in their 
home environment. Students should compare the similar and 
different items that they categorized on their lists. 


Once students have had some time to review their list with their 
partners, they will have the opportunity to come up and share the 
similarities and differences with the whole class. 


For the day’s lesson, students will be looking at changes in matter. 


The teacher will go over the related vocabulary, connecting 
volume and mass, and temperature. 


The teacher will lead students in creating a concept map on states 
of matter. 


The teacher will pass out a Project Rubric. The teacher will discuss 
the research project students will be completing on investigating 
states of matter. The teacher will go over the requirements, as 
well as criteria of what the project will require: Three‐Pane Poster 
Board, with stated: (Question‐Investigation, Hypothesis, 
Experiment, Investigation, Data, Results and Conclusion). Each 
project must have picture or visuals to demonstrate steps in the 
experiment and detailed data utilizing charts and or graphs. 


Students will pull out their States of Matter Homework Sorting 
charts and work with a partner in comparing the items that they 
each have identified in their home environments. 


Students will reduce their list down to similarities and difference 
that they each have and present them to the class. 


Students will pull out their Science Journals and take notes and 
write examples as the teacher goes over related vocabulary for 
the unit. 


The students will then participate whole group in completing a 
Concept map on States of Matter, they will be able to use at a 
later time for their unit quiz. 


The students will receive their  Project directions and rubric, for 
investigations that they will have to complete for their science 
project, utilizing the Scientific process. 
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3 


The teacher will demonstrate a full experiment with the class. The 
teacher will begin the discussion by having students brainstorming 
what makes up matter (atoms) and, where students see changes 
in matter (i.e. weather, temperature, foods). The teacher will 
explain and review science safety and rules, as the teacher leads 
them in two experiments for the period.  


Students will be put into working pairs in the lab. Today students 
will be looking at chemical changes. 


The teacher will explain the two experiments the students are to 
complete, along with the observational experiment packets they 
are to complete. 


Students will be looking at Physical and Chemical Changes, via the 
Scientific method, and analyzing data to investigate trends. 


Students will be answering a specific experimental question and 
developing a hypothesis, collecting the data then writing the 
conclusions from the mini experiments. 


The 1st experiment will look at Melting fudge and looking at the 
temperature, as well as the amount of time it takes for it to make 
its state of change. 


The 2nd experiment will take a look at punching chalk. This would 
be looking at physical change by force, or energy. 


Experiments will continue for 5 days, things looked are 
temperature changes, physical, chemical, and gas changes. 


Students will pull out their science journals and participate in 
taking notes and discussion on what matter is, and where they see 
it. 


Students will also participate in reviewing science safety rules. 


Students will take part in completing two specified experiments 
on Physical and Chemical changes with a partner, answering 
specific experimental questions in their exploration, developing a 
hypothesis, testing, collecting data, analyzing it, then stating a 
conclusion to the experiment. 


Students will participate in experiments for a week with their 
partners and completing investigation packets on the outcomes of 
the experiments that they conduct. 


4 


The teacher will have students brainstorm what experiments they 
plan on completing for their Investigation projects on Matter. The 
teacher will review the Grading rubric, as well as project 
requirements. Students will present their investigations at the end 
of the Unit. 


Students will have time to brainstorm what they would like to 


Students brainstorm what project or investigation they will 
complete. 


Students will meet one‐on‐one with the teacher to conference 
about their ideas. 


Students will then participate in board activities. Students will 







Page 5 of 8 
Fourth Grade Science                                          Arizona Autism Charter School 


complete their experiment on. Examples of appropriate 
experiments would be: Looking at what temperatures make 
certain forms of matter change, how volume or mass of an object 
affect how it changes its state, or how time affects states of 
matter. Students must then present their idea to the teacher and 
conference what they intend to conduct their investigations on. 
Students will sign up between four assigned days to present their 
projects. While each student presents, the other students 
watching will complete a peer response sheet on one thing that 
was highly interesting about their peer’s project, and something 
else they would like to know. The sheets will be added to the 
students overall score sheet. 


Once done with conference with the teacher, the teacher will set 
up a center based activity students will complete on states of 
matter. 


Homework: States of Matter‐take home quiz, students can utilize 
notes. 


have opportunity to participate in center based activity on states 
of matter. 


Students will then pick up their homework for the night at the end 
of the period, a take home quiz on States of Matter. 


5 


The teacher will review the grading rubric with students for their 
project presentations. The teacher will also pass out the peer 
response sheets that student will use to comment on their peers 
projects. 


 


Students will present their investigations to the class.  


Students watching will provide feedback or peer response in 
relation to the investigations that they have viewed. 


Students will be given their grade as well as teacher/peer reviews  
after all investigations have been presented. 
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Summative Assessment 
 


For the States of Matter Investigations Science Project, students will: 
- Come up with a scientific experiment 
- Create a scientific question 
- Create a hypothesis 
- Create an experiment that will clearly test the hypothesis 
- Collect data as well as create a way to represent data clearly on their presentation boards. 
- Clearly state the conclusion of the investigation while connecting key scientific concepts related to concepts of matter 


connecting vocabulary. 
-  Clearly present their investigation(via oral ,visual presentation) 
- Comment constructively on peers presentations  


Students will be presented scores on Investigation Rubric after all presentations are completed. 
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Arizona Autism Charter School 
States of Matter Investigations 


Name: ________________________ Date:_______________________  
 


1 2 3 4   


Generates 
Scientific Question 


Question developed is 
weak in operation lacks 
clear inquiry 


Question developed 
shows partial 


understanding. Lacks 
connection to key 


concepts. 


Question developed 
shows understanding 


of experimental 
investigation 


Questions  developed 
show thorough 
understanding of 
scientific/ 
experimental 
investigation 


 


____ 


Stated Hypothesis 
Lacks true inquiry, hard to 
define what is being looked 
at. 


Hypothesis present, but 
hard to clearly define 
what is being 
investigated. 


Hypothesis is stated 
clearly on board 


Hypothesis is clear 
and defined and 
represented on 
presentation board 
clearly 


____ 


Conducts 
Experiment 


Experiment lacks full 
inquiry process. 


Experiment not 
thoroughly completed 
enough to detail, 
changes, or 
components of stated 
hypothesis. 


Completed 
experiment, some 
parts of inquiry 
process missing 


Completed 
experiment, making 
adjustments as 
necessary following 
inquiry process. 


____ 


Collects data, and 
develops 


appropriately clear 
manner to display 


data. 


Lack of relevant data 
presented, hard to decipher 
data in presentation 


Data present, but does 
not clearly represent all 
variables experimented


Data collection 
appropriate and is 
presented on 
presentation board 
clearly. 


Data collection and 
way analyzed in 
reference to question 
and hypothesis clearly 
tied together. 


____ 
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Presented in clear 
concise manner. 


Defined Conclusion Lack of clear conclusion to 
investigation 


Conclusion present but 
not clearly defined. 


Conclusion presented 
connecting hypothesis


Conclusion presented 
connecting, data, 
hypothesis and 
investigation question 
clearly. Connects 
concepts to states of 
matter 


____ 


Overall 
Presentation 


Presentation hard to follow, 
information did not follow 
step by step the scientific 
process. Board not 
organized. 


Presentation clear, 
some components not 
clear on board, and or 
presentation. 


Presentation strong, 
All necessary 
components are 
present on board. 


Presentation very 
clear and concise, 
information organized 
very well on 
presentation board. 


 


Constructive 
Feedback 


Gives feedback to peer on 
presentation. 


Gives constructive 
feedback related to 
peers investigation 


Gives constructive 
feedback related to 1 
key concept from 
peers experiment, and 
presentation. 


Gives constructive 
feedback, connecting 
at  least 2 key 
concepts from peers 
experiment and 
presentation. 


 


        Total----> ____ 
 


 


Teacher Comments: 
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Max. 8 Pages  


Grade Level Fourth Content Area Writing 


Course Title (grades 9-12 Only) N/A 


Length of Unit 5 lessons (Lessons 1,2,4 & 5 
will each be one day. Lesson 3 
will be 2 days) 


Time of Year First Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required Standard in 
the current sample. 


Students are expected to know how to identify a main idea of writing to form a central idea. They will be 
able to create sentences and put them together into paragraph form appropriate for beginning fourth 
grade level. 


 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in this 
sequence of lessons that align to the Program of 
Instruction described in A.3. 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral 
responding. Students will work cooperatively in groups to assist and evaluate each other’s work.  The 
teacher will use scaffolding techniques when teaching and prompting to allow for support when 
necessary while allowing students the opportunity to generate independent ideas and express creativity. 
Instruction will be differentiated to meet the needs of all learners by providing graphic organizers, 
written prompts, group or independent learning, and movement around the classroom. The teacher will 
learn the specific needs of the students and make accommodations as necessary. 


*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more writing practice along with a task-analysis that will break down the steps 
needed to complete the writing passages. They will have a list of linking words that they will be able to 
use along with an outline that sets up the format for such a writing passage. 


Standard Number and Description 
List the Number* and full description for the required 
Standard. 


4.W.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 


a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting 
(e.g.,   headings), illustrations, and multimedia when useful to aiding comprehension.  
b. Develop the topic with facts, definitions, concrete details, quotations, or other information and 
examples related  to the topic.  
c. Link ideas within categories of information using words and phrases (e.g., another, for example, also, 
because).  
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d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  


e. Provide a concluding statement or section related to the information or explanation presented.  


Summative Assessment 
Describe a cumulative and comprehensive activity, 
clearly separate from instruction and guided or 
independent practice, which allows each student to 
individually demonstrate mastery of the required 
Standard. A copy of the summative assessment must be 
attached to the curriculum sample. 


Students will show proficiency in writing informative/explanatory texts by writing a 3-5 paragraph 
composition that explains surprising experience they had.  


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include points 
per question, how points are awarded, total points 
possible, criteria necessary to demonstrate mastery, 
and grading scale. A copy of the answer key and scoring 
rubric (whichever applicable) must be attached to the 
curriculum sample. 


Students will be scored using a rubric, which is attached. The rubric will score the students in five 
categories that align exactly with the state standard.  Each category will receive a ranking between 1-4. 4 
will be excellent, 3 will be good, 2 will be fair and 1 will be poor. The students will have to earn sixteen 
out of twenty points in order to achieve mastery (80%). 


Materials/Resources Needed Book: The Adventures of Ali Baba Bernstein, written by Johanna Hurwitz, Notebooks for each of the 
students in the class, white board, samples of good and poor writing passages, iPads, dry erase boards 
and markers for each student, (For students who need it: extra writing prompts, task analysis, writing 
outline, list of linking words) 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Standard 


(e.g., 6.EE.7). For HS Math, use Conceptual Category-Domain, Standard (e.g., A-REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


Students will be introduced to their Writer’s Notebook. The teacher will pass out a journal to 
each of the students and have them write their name on the front of the notebook. She will 
have them turn to the first page and write the date at the top of the page and explain that 
the date will go on the top of each writing entry. On the first page the teacher will have the 
students write a description of themselves, including what they like to do in and outside of 
school.  She will tell the students that they are expected to write in paragraphs by grouping 
related information together and she will discuss appropriate formatting including headings.  
The teacher will provide an example on the board and one of the students will be chosen to 
read the sample aloud. The sample will have a strong introduction paragraph, three 
supporting paragraphs and a conclusion.  The supporting paragraphs will each be describing 
a specific detail (activity the person likes to do) that supports that main idea of the paper 
(describe yourself and what you like to do in and outside of school). The teacher will review 
each of these paragraphs and explain in detail the importance of clearly introducing a topic 
and grouping related information together. The teacher will also point out how the passage 
has appropriate formatting and the teacher will review this and provide more examples for 
the students to review. The students will then be given the rest of the class period to write 
their passage and when they are finished writing, they will then be asked to draw a picture 
of themselves doing one of the things they wrote about. The teacher will walk around and 
do formative checks for understanding with each of the students. 


. **At this time the teacher will evaluate if any of the students need a task analysis to help 
break down these steps further. She will also pass out outlines for students who need help 
formatting their writing. 


 Students will write their names on the 
front of their notebooks 


 They will write the date on the first 
page of the notebook and write a 
description of themselves, including 
what they like to do in and outside of 
school 


 They will draw a picture of themselves 


 They will ask the teacher for help when 
needed 


2 


The teacher will start the lesson by showing a very blurry picture on an iPad. She will discuss 
with the students the importance of learning to write about one central moment, place, or 
time. This is called focus. She will ask the kids: where have you heard the word focus? What 
does it mean? The teacher will gather ideas. She will then point to the iPad that has the 
blurry picture. She will explain that when you move the lens so that it FOCUSES on one 
point, you can start to see the picture more clearly.  The teacher will tell the students that 


 Students will participate in a discussion 
about focus 


 They will chorally read the passage 
without a clear focus and participate in 
a discussion about that passage 
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when writers focus on a single thing, such as an object, a place, a person, or an event, they 
are likely to interest and engage readers. By adding details, writers are able to reveal how 
something looked, what they were thinking, or how they felt at a certain moment. The 
teacher will share a sample of writing that does not have a clear focus and is confusing. The 
students will chorally read the passage. The teacher will ask the students to identify what 
the passage was focused on. As the students give answers, the teacher will write the 
answers on the board, or have the students come up and write the answers on the board. 
The teacher will discuss all of the different moments discussed in the passage and explain 
that this writer has not focused on one idea or moment. She will tell the students that she 
could have written a passage for each of the moments discussed in this one single passage.   


The teacher will pass out a good reading passage from ‘The Adventures of Ali Baba 
Bernstein’ and will have the students read it aloud chorally. She will explain that the 
descriptive details in the passage help readers understand exactly what is happening in this 
moment. The students will take turns identifying the small actions that make up this 
moment. She will ask the students what they were able to imagine most clearly. She will also 
ask what details might the author have added to make this moment even more focused.  


The teacher will have the students get out their Writers Notebook and open it to a blank 
page. In the middle of the page the students will write about a single thing that happened to 
them today. The teacher will give examples and write on the board about something that 
happened to her today: Ate cheerios for breakfast. After she writes this on the board she will 
circle it and draw five lines coming from the circle to create a bubble map. She will give the 
students five minutes to think about something they did today and write it on their paper. 
Once they have their moment, they will be asked to break that moment down into tiny 
parts. The teacher will model by breaking down her breakfast. On the end of each one of the 
lines she will write, took the cheerios out of the cabinet, got the milk out of the fridge, 
poured the cereal and milk into the bowl, found a spoon in the drawer, ate my cheerios. The 
teacher will give the student ten minutes to come up with five supporting facts to go along 
with their moment. Once the students have their moments, they will put able to work in 
small groups to share their moments with their classmates. If they would prefer to work 
independently, that is okay. They will give each other feedback on if their moments are 
focused enough. Once the students have their moment and supporting details identified 
they will be asked to put it all into a paragraph.  The teacher will tell the students to use 


 Chorally read a passage from The 
Adventures of Ali Baba Bernstein and 
participate in a discussion about the 
passage 


 Create a bubble map in their writing 
notebook about something that 
happened to them today. They will 
need to include five supporting details. 


 Break up into groups to share their 
bubble maps and discuss the level of 
focus they exhibit. 


 Review the reading passage from The 
Adventures of Ali Baba Bernstein and 
circle all of the linking words in the 
passage. 


 Spend the rest of the class time turning 
the bubble into a well written 
paragraph that includes linking words 
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linking words such as: another, for example, also and because to join their tiny parts 
together. Before they start writing, she will have the students take out the passage from 
‘The Adventures of Ali Baba Bernstein’ and ask the students to take out their red pen. She 
will ask the students to look through the passage and circle any linking words they can find. 
She will go over this with the students and write several linking words on the board to help 
the students with their writing. She will walk around the classroom and help students with 
their paragraphs. 


3 


The teacher will begin the class by showing a writing prompt on the board. The writing 
prompt will be “What is your favorite animal and why?” Once the students have identified a 
favorite animal, she will allow the students to use the iPads to collect five- seven facts about 
their favorite animal and at least one quotation. She will explain the use of quotations in 
writing non-fiction passages. She will write various internet websites on the board to assist 
the students with their search. She will have the students write down these facts in their 
writing notebooks and will walk around the room to provide assistance and check for 
understanding. Once the students each have their facts and at least one quotation, the 
teacher will tell the students to put it together into a bubble map in their writing notebooks. 
She will collect the notebooks at the end of the day and review them and provide feedback. 
The following day, the teacher will pass out the bubble maps and the students will read 
feedback from the teacher and make any necessary changes. The students will be asked to 
turn to a blank page and put their information into a writing passage including an 
introduction, two supporting paragraphs, and a conclusion. She will review information from 
previous lessons about clear introduction, grouping related information together, strongly 
focused details and linking words. She will also discuss the importance of using precise 
language and domain-specific vocabulary to support the topic and will provide examples of 
these on the board. The students will be given the rest of the class time to write their 
passages and draw a corresponding picture.  


 Students will research a favorite 
animal using iPads 


 They will write down five-seven facts 
and one quotation in their writing 
notebooks 


 They will put the facts into a bubble 
map and turn it in at the end of class 


 They will review feedback from the 
teacher and make any necessary 
changes 


 They will listen an follow along as the 
teacher reviews information learned in 
previous lessons 


 They will use class time to write their 
passages into their notebooks and 
draw a picture. 


4 


The teacher will begin the lesson by doing a formative check for understanding on all of the 
skills the students have learned about writing informative/expository texts. She will pass out 
white boards and ask the students to write yes or no on them and hold their answers up in 
response her questions. She will read several different passages and ask the students about 
specific criteria that relate to the state standard for writing informative/expository texts. If 


 The students will participate in a 
formative assessment by writing 
answers to the teacher’s questions on 
a white board and holding it up for the 
teacher to see. 
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the teacher feels that the students need more practice with these skills, she will spend the 
time reviewing and re-teaching them. If she feels that the students are grasping the concept 
she will move on to conclusion statements. 


The teacher will write the prompt on the board “Think of a time when you were scared or 
hurt and what you did to make it better.” She will talk with the students about the 
importance of providing clear details and facts to support the main idea. She will also explain 
that conclusion statements/paragraphs are just as important because they provide an 
ending or a solution to the story or problem.  She will have an example written on chart 
paper of a time that she was hurt. The example will have an introduction, one supporting 
paragraph and a strong concluding paragraph that explains how she was able to get better 
after she was hurt. She will go over the different points of the concluding paragraph and 
check to make sure the students understand how this relates to the rest of the writing 
passage.  


The students will then be given time to write their passages about a time that they were 
hurt or scared and will be told to focus on writing a strong concluding paragraph.  She will 
walk around the room and check to make sure the students are on the right track. When 
they are done the students will pair up and read their stories to their partner. They will give 
each other feedback on their writing.  The teacher will ask for volunteers to share their 
writing with the class.  


 They will listen as the teacher 
discussed conclusion paragraphs. 


 They will write to a prompt about a 
time that they were hurt or scared. 


 They will pair up and share their 
writing with a partner and provide and 
listen to feedback 


 If they would like to they can share 
their story with the class. 


5 


The teacher will tell the students that they are going to writing a paper about a surprising 
experience they had using all of the things they have be learning about; clearly introducing a 
topic and grouping related information together, developing the topic with facts, definitions, 
details and quotations, linking ideas within categories of information, using precise language 
and domain-specific vocabulary, and providing a strong concluding statements. The teacher 
will give the students class time to work on their stories and will provide a list of linking 
words, task analysis and/or outlines for the students who may need that accommodation. 
The teacher will have the students turn the papers in when they are finished. She will give 
extra time to any of the students who have that accommodation in their IEP. 


 Students will spend class time working 
on their summative assessment 
papers.  


 They will draw a picture when they are 
finished writing. 
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Final Writing Assignment 
 


 


 


 


 


 


 


 


 


 


  


 


 


 


 


 


 


 


 


 


 


 


 


On a separate piece of 


paper, write a 


composition about a 


surprising experience 


you have had. Use at 


least one illustration or 


picture.  


Remember To ~ 


 


 Introduce the topic, “A Surprising Experience”, clearly 


and group related information together. Be sure to use 


appropriate headings, illustrations and multimedia to 


aid in explaining your topic. 


 


 Develop the topic with facts, definitions, concrete 


details, quotes and/or examples related to the topic. 


 


 Connect ideas by using appropriate linking words.  


 


 Use precise language and domain-specific vocabulary 


to inform or explain the topic. 


 


 Include a concluding statement that sums up the 


surprising experience and the information you 


presented. 
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Final Writing Project Scoring Rubric                    Total Score:   _____/ 20               
 


Students must score a 16/20 (80%) to show mastery on this assignment 


 


 4- Excellent 3- Good 2- Fair 1- Poor 


A- 


Introduce 


Topic 


The writer clearly introduces the 


topic, ALL related information is 


grouped logically. 4+ examples of 


using formatting, illustrations and 


multimedia to aid comprehension. 


The writer introduces the 


topic, groups MOST of the 


information together logically. 


At least 3-4 examples of 


formatting, illustrations and 


multimedia to aid in 


comprehension. 


The introduction is 


somewhat clear and SOME 


of the information is linked 


together appropriately. At 


least 1-2 examples of using 


formatting, illustrations and 


multimedia to aid in 


comprehension. 


The writer does not provide 


an introduction or the 


introduction does not link 


information appropriately. 


There are less than 1-2 


examples of using 


formatting, illustrations and 


multimedia to aid in 


comprehension. 


B- 


Topic  


Development 


The writer develops the topic with 


at least 12 supports including 3-4 


facts, 3-4 definitions, 3-4 concrete 


details, 3-4 quotations, or 3-4 pieces 


of other information and examples 


related to the topic. Reader can 


follow the development through 


clear headings. 


The writer provides 2-3 facts, 


2-3 definitions, 2-3 details, 2-3 


quotations, or 2-3 other pieces 


of information and examples 


related to the topic totaling at 


least 10 supports. Headings are 


present.   


The writer provides 1-2 


definitions, 1-2 details, 1-2 


quotations, or other 1-2 other 


pieces of information and 


examples related to the topic 


totaling 6 supports. Some 


headings are included.  


The writer provides 


minimal (less than 1-2) 


facts, details, definitions, 


quotations or other pieces 


of information. Headings 


are either misleading or 


missing.  


C- 


Linking 


Ideas 


The writer links ideas within 


categories of information using 3-4 


linking words, 3-4 phrases. 


The writer links ideas within 


categories of information 


using 2-3 linking words and 2-


3 phrases. 


The writer shows minimal 


evidence of linking ideas. 1-


2 linking words and 1-2 


phrases. 


The writer does not link 


ideas within categories and 


uses less than 1-2 linking 


words and phrases..  


D- 


Precise 


Language 


and Vocab. 


The writer uses 4+ examples of 


precise language and domain-


specific vocabulary to inform about 


or explain the topic. 


The writer uses 3-4 examples 


of precise language and 


domain-specific vocabulary to 


inform about the topic 


The writer uses 1-2 


examples of precise 


language and domain-


specific vocabulary to 


inform about the topic. 


The writer used less than 1-


2 examples precise 


language or domain-


specific vocabulary to 


inform about or explain the 


topic. 


E- 


Conclusion 


The writer provides a concluding 


statement or section and ALL the 


information or explanation 


presented is related to the topic. 


The writer provides a 


conclusion and MOST of the 


information is related to the 


topic. 


The writer provides a 


conclusion and SOME of the 


information is related to the 


topic. 


The writer does not provide 


a conclusion or the 


conclusion provides 


information that is not 


related to the topic. 
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Grade Level 5th Grade Content Area Math 


Course Title (grades 9-12 Only)  


Length of Unit 16 days Time of Year Fall, qtr 1 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


Students will need to have knowledge of place value, ability to read and write decimals in standard, 
expanded, and word form. Students will also need to be familiar with decimals and decimal points, being 
able to compare decimals as well as order whole numbers and decimals. Students will need to be familiar 
with properties utilized in multiplication/division. 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


Current school programming supports peer reviewed research based interventions and strategies by way 
of Applied Behavioral Analysis (ABA), Discrete trial Therapy(DTT) , and the use of Pivotal Response 
Therapies. 


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


5.NBT.7. Perform operations with multi-digit whole numbers and with decimals to hundredths. Add, 
subtract, multiply, and divide decimals to hundredths, using concrete models or drawings and strategies 
based on place value, properties of operations, and/or the relationship between addition and 
subtraction; relate the strategy to a written method and explain the reasoning used. 


Summative Assessment 
Describe a cumulative and comprehensive 
activity, clearly separate from instruction and 
guided or independent practice, which allows 
each student to individually demonstrate 
mastery of the required Standard. A copy of the 
summative assessment must be attached to the 
curriculum sample. 


The Summative Assessment will measure the students’ ability to address addition/subtraction, 
multiplication and division of decimals. Students will be asked to identify place value, complete various 
computations, round decimals, identify properties, and model decimals in a grid. 


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include 
points per question, how points are awarded, 
total points possible, criteria necessary to 
demonstrate mastery, and grading scale. A copy 
of the answer key and scoring rubric (whichever 
applicable) must be attached to the curriculum 
sample. 


The assessment has 15 questions and is worth 20 points. Eleven problems will be worth 1 point and three 
word problems will be worth 3 points each for a total of 20 points. 16 to 20 points or 80% or above will 
demonstrate Mastery. 14-15 points or 70% - 79% will demonstrate Proficiency and will be a passing 
grade. Students receiving below 13 points and below 70% will not receive a passing grade. In letter 
grades, the scale will be the following: 18-20 pts = A, 16-17 pts = B, 14-15 pts = C, 12-13 pts = D, Below 12 
pts F. 


Materials/Resources Needed Board, ten-frames, Pre- Assessment Sheets, Math Journals, Homework-skill Sheets, Counting Cubes. 
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Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


The teacher will begin the unit talking about how much in daily 
life we utilize addition and subtraction, multiplying and dividing 
decimals. The teacher will have students help brainstorm in whole 
group- ways in which we may see these operations.( i.e at the 
grocery story, buying many items, measuring, estimating). 


The teacher will pass out the pre-assessment in order to gauge 
student understanding of base concepts needed for the unit. 


The pre-assessment will be comprised of 17 questions that look at 
ability to identify place value, rounding, as well as base addition, 
subtraction, multiplication and division problems. 


Each student is to come-up and conference with the teacher once 
they are done with their pre-assessment. This will allow the 
teacher to more accurately look at who is on-level, as well as who 
may need strategic, or intensive supports, as well as those who 
are beyond level.  


While students are waiting to conference with the teacher they 
will pick up their Math Words Review Sheet (10 problems) and 
begin completing the sheet with the correct review vocabulary 
words (greater than, Less than, equal to, etc.).  


Once the pre-assessments and pre-teacher conference have been 
completed the teacher will review the Math Words Review Sheet 
with the whole class. 


 


Students will help brainstorm ways in which we see and use 
operations related to adding/subtraction, multiplication/division 
with decimals. 


Students will complete the pre-assessment independently, and 
then when completed raise their hand to denote that they are 
ready to have their one-on-one conference with the teacher to go 
over their pre-assessment. 


If a student is waiting to conference with the teacher or has 
already completed their conference with the teacher, they will 
pick up a Math Words Review Sheet located at the class work 
table, and complete that independently at their desk. 


Once all conferences are completed and all students have 
completed the math review words sheet, students will participate 
in whole group review of the Math Words Review for the unit by 
sharing their answers and making corrections for those problems 
that they may have missed. 


2 
The teacher will begin by having students pull out their math 
Journals to take down notes. As she guides the class in examples 
of properties that are associated with decimals. The teacher will 


Students will need to pull out their math journals and take notes 
as the teacher leads them in properties associated with decimals. 


Students will then have the opportunity to practice building 
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put 8 specific vocabulary or operational concepts on the board 
and will write a model of each. Students are to help decide which 
concept/rule or vocabulary concept is being demonstrated (i.e. 
teacher writes: (20.5 + 35.06) + 66= 20.5+ (35.06+ 66), this would 
be Associative Property of Addition.  


Once complete with vocabulary and operations and concepts 
review, the teacher will pass out base ten blocks and begin 
discussing how we can look at decimals with the base ten blocks. 
The teacher will write the example of $1.50 explaining that it 
represents the amount that they pay for lunch. She will pull a 
model of the $1.50 represented with base ten blocks on the 
board. Pulling a full hundreds block and 3 blocks of ten. She will 
drag the blocks into a ten-frame on the board to demonstrate the 
concept. Making sure to demonstrate the correct verbiage used as 
well, one and five tenths.  


The teacher will then explain that the class may decide to buy a 
drink for their lunch and it cost 50 cents. But with the decimal we 
would say. Five tenths.  


The teacher will then demonstrate five tenths into to the ten-
frame on the board. The teacher will explain that now that we 
have the model we need to be able to look at how these numbers 
add up, or line up. Explaining that when we add and subtract 
decimals we are looking at lining the decimals up in order to 
complete the operation. (Teacher will also go over lining up 
decimals when the amount of numerals in the problem differs or 
one set of numbers is not in decimal form but just a whole 
number-we add zeros). The teacher will demonstrate this. 


$1.50 


     .50  the teacher will then demonstrate the process in adding 
and then the inverse of subtracting the problem. 


The teacher will complete four more examples of building the 


decimals with base ten blocks. While the teacher leads them in 
the board examples. 


Students will then complete two problems that the teacher has 
placed on the board and turn them in. After that, students will 
need to record their homework for that night. 
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model with the base ten-blocks and then creating the addition 
and the subtraction problem.  


Once done completing the four examples, the teacher will write 
one addition and subtraction problem that students are to 
complete and turn in at the end of the period. Then students are 
to write down their homework for the night. 


Homework: Practice It- Students will draw models of base ten-
blocks in a ten-frame table for various addition and subtraction 
problems (8 problems total). 


This particular lesson with addition and subtraction of decimals 
will run 4 days with various center based, hands-on activities. 


3 


Students will complete a mid-unit concept quiz check. This will 
cover addition and subtraction of decimals, along with adding and 
subtracting decimals using models. Once complete with the quiz 
the teacher will go into instruction. 


The teacher will explain that the students have gone over how to 
add and subtract decimals, and now they will look at multiplying 
and dividing with decimals. 


The teacher will have students pull out their math Journals. 


The teacher will explain that the Commutative and Associative 
Properties of multiplication can be used to multiply numbers 
mentally. The teacher will also note that when multiplying 
decimals we multiply them as whole numbers, and add the 
decimal point based on the places after the decimal point in the 
problem. 


(ex: 0.23 x 7.5 here we set up the problem just as we would 
regular whole numbers 0.23    We multiply as we would with  


                                            x7.5 


regular whole numbers, when we get to our answer we will look 


Students will complete a mid-unit quiz, and turn it in for review. 


Students will pull out their math Journals, to take down notes and 
write the examples related to multiplying decimals. 


Students will help in completing the sample problems that the 
teacher presents on the board. Afterward, the teacher will pass 
out independent practice skill sheets that students will work on. 


Once everyone has completed their sheet, students will have a 
chance to go over the answers and concepts with the teacher as a 
whole group. Students will be asked to volunteer answers and 
explain how they got their answers. 


After reviewing the concepts, the teacher will assign the 
homework for the night. 
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at the places after the decimal in each number in the problem and 
count that many places in our answer to the left and then place 
our decimal. In this case the answer would be 1.725-one and 
seven hundred twenty-fifths. The teacher will draw the model for 
the problem and review how to use models to multiply as well. 


The teacher will provide four more examples that will be on the 
board. The teacher will call students up to help complete the 
problems. 


Students will then be given their skill sheet to complete 5 
problems independently. 


The class will review answers together once all students are done, 
the teacher will have students come up and volunteer to 
complete problems on the board. Students will then be assigned 
their homework. 


Homework: Using models to multiply and Multiplication 
properties. 


This part of the unit on multiplying decimals is 3 days’ worth 
instruction as well as other center based activities. 


4 


In looking at divisions of decimals the teacher will explain that at 
times it is best to address the problem by rounding the decimals 
in the problem to estimate the quotient. The teacher will 
demonstrate an example of rounding the numbers in the division 
problem. 42.3/ 7= Here 42.3 can be rounded to 42, and now the 
problem looks like 42/7, which is 6. If we look at the original 
problem the full answer is 6.04. 


When looking at dividing decimals it is important to set the 
problem up like a regular division problem, then move the 
decimal In the dividend straight up in the problem where the 
quotient goes, now you can divide just as you would with whole 


Students will pull out their math journals and follow in the direct 
instruction and examples that the teacher demonstrates on the 
board as it relates to completing division with decimals.  


Random students will be called up to complete dividing decimals 
starting with base ten models. 


Once whole group activities are completed, the teacher will pass 
out decimal ten-frame model sheets, where students will work 
independently completing mixed division problems as well as 
dividing decimals by using models. 


Afterwards students will break- up into various activities, pre-
determined by the teacher based on level of understanding of 
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numbers. 


The teacher will demonstrate this concept, and then draw the 
model for the problem and the answer. The teacher will present 
four more examples starting with base-ten models on the board 
then showing how students can find the answer. The teacher will 
have students come up and participate in completing the 
problems on the board. 


Once done with whole group instruction the teacher will hand out 
independent practice sheet of 8 problems that represent dividing 
decimals as well as dividing decimals by using models. 


Those that need intervention supports will complete tasks 
paraprofessionals breaking down the concepts into steps. 


Homework: Dividing Decimals/ using models to Divide 


This part of the unit will run 3 days with various activities and 
center based activities. 


 


concepts. 


Some students will complete intervention tasks, while others will 
participate in selected enrichment tasks. 


5 


Today, the teacher has prepared a whole group review of 
addition, subtraction, multiplication and division properties and 
concepts of decimals. 


Students will participate in a Jeopardy style review game in which 
students are in teams of 5 and will have a chance to answer 
related questions. The first team to reach 10 points will when the 
game. 


This will be a two day review and intervention support activity for 
students, prior to taking their final assessment. 


Students will participate in jeopardy style game. Students will 
work in teams of 5 to answer various questions that relate to 
adding /subtraction, multiplication/division of decimals and 
related concepts. 
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Name:_____________________   Date: __________________ 
5th Grade Math Assessment 5.NBT.7 
 
Round each decimal to the nearest one, then add or subtract. 


1. 5.3 + 3.6 = ______ 
2. 18.7 – 12.2 = ______ 


 
Round each decimal to the place indicated. 


3. 35.62; tenths __________ 
4. 89.21769; hundredths ___________ 


 
Solve  


5. Thomas wants to buy a pair of shoes that cost $68.29. 
He has $12.26 and receives $ 43.15 from his uncle for 
doing yard work. Will he have enough money to 
purchase the shoes? Explain your reasoning by 
showing your work. 
 
_______________________________________ 


Add or Subtract 
6. 341.68 + 104.34 = ________ 
7. 105.3 – 32 = ___________ 


                       
Identify the property  
8. (12.4 +2.3) +20 = 12.4 + (2.3 +20)______________________ 
 
 
Multiply. 


9. 0.12 x 0.83 = ___________ 
10. 5.25 x 4.2 = ____________ 
 


Divide. 
11. 0.3 0.84 = ____________ 


12. 3 $24.21 = ____________ 
 
13. Use the grid to model 1.2 + 0.7 


                    


                    


                    


                    


                    


                    


                    


                    


  
 


Read each question carefully and write your answer on the 
line. Explain your reasoning by showing your work. 


14. Sara spent $54.75 on 4 concert tickets how much 
did she spend on one ticket? 


__________________________ 
 
15. A lawn is 57.3 ft. by 62 ft. find the area of the lawn 


space. A= Lx W 
___________________________ 
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Name:_____________________   Date: __________________ 
5th Grade Math Assessment 5.NBT.7 
 
Round each decimal to the nearest one, then add or subtract. 


1. 5.3 + 3.6 = __9____(1pt) 
2. 18.7 – 12.2 = __7____(1pt) 


 
Round each decimal to the place indicated 


3. 35.62; tenths ______35.6____ (1 pt) 
4. 89.01769; hundredths __89.02_____ (1pt) 


 
Solve  


5. Thomas wants to buy a pair of shoes that cost $68.29. 
He has $12.26 and receives $ 43.15 from his uncle for 
doing yard work. Will he have enough money to 
purchase the shoes? Explain your reasoning by 
showing your work. 
 
___No,  he will only have $55.41____ (3pts) 
 


Add or Subtract 
6. 341.68 + 104.34 = _446.02___ (1pt) 
7. 105.3 – 32 = ___73.3_____ (1pt) 


                       
Identify the property  
8.(12.4 +2.3) +20 = 12.4 + (2.3 +20)_ Associative Property (1pt) 
 
 
Multiply. 


9. 0.12 x 0.83 = _____0.0996___ (1pt) 
10. 5.25 x 4.2 = ____22.05____ (1pt) 
 


 
 
 
Divide. 


11. 0.3 0.84 = ___2.8_______ (1pt) 
12. 3 $24.21 = ___8.07______ (1pt) 
 
13. Use the grid to model 1.2 + 0.7(1pt) 


                    


                    


                    


                    


                    


                    


                    


                    


  
 


Read each question carefully and write your answer on the 
line. Explain your reasoning by showing your work. 


14. Sara spent $54.75 on 3 concert tickets. How much 
did she spend on one ticket? 


___________$18.25________ (3pts) 
 
15. A lawn is 57.3 ft by 62 ft. find the area of the lawn 


space. A= Lx W 
___________3552.6 ft_________ (3pts) 
 
Grading Scale: 18-20 pts A 
                           16-17 pts B  16-20 pts = Mastery 
                           14-15 pts C 
                           12-13 pts D 
                      Less than 12 F 
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Curriculum Sample Template  
Max. 8 Pages  


Grade Level 5th Grade Content Area Reading 


Course Title (grades 9-12 Only)  


Length of Unit 5 Days; instruction will take 


place on days 1-4, and day five 


will be reserved for the 


summative assessment 


Time of Year  End of 3rd Quarter 


Expected Prior Knowledge The 


knowledge/skills mastered earlier in the year 
foundational to the mastery of the required 
Standard in the current sample. 


4.RI.8 Explain how an author uses reasons and evidence to support particular points in a text.  


5.RI.2 Determine two or more main ideas of a text and explain how they are supported by details.  


Alignment to Program of Instruction 
Briefly outline methods of instruction found in 
this sequence of lessons that align to the 
Program of Instruction described in A.3. 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral responding. 


Students will work cooperatively in groups or pairs (Think/Pair/Share) to assist and evaluate each other’s 


work and practice social skills.  The teacher will use scaffolding techniques when teaching and prompting 


to allow for support when necessary, while allowing students the opportunity to generate independent 


ideas.  Instructors will use Think Aloud reading strategies to model strategic thinking about the text and to 


show the students exactly how to use the graphic organizers.  Differentiated Instruction will be used to 


meet the needs of different learners by providing graphic organizers, rubrics, group or independent 


learning, and movement around the classroom. The teacher will learn the specific needs of the students and 


make accommodations as necessary. 


*Students who are having difficulty grasping the concept and need a slower pace of instruction with more 


repetition will be given more opportunities to practice this concept throughout the week. These students 


will be given more practice along with a task-analysis that will break down the steps needed to generate 


correct responses.  


Standard Number and Description 
List the Number* and full description for the 
required Standard. 


5.RI.8 - Explain how an author uses reasons and evidence to support particular points in a text, identifying 


which reasons and evidence support which point(s). 


Summative Assessment 
 


Students will demonstrate the ability to read an expository article and list the author’s key point(s).  The 


students will be able to show examples from the text that describe which reasons and evidence support the 


author’s point(s).  They will fill-out a graphic organizer identifying the author’s main point(s), and provide 


several examples of evidence in support of this point.  The students will show which ideas or information 
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in the text support each of the author’s reasons or evidence.   


 


Scoring Scale and Mastery Level 
 


The summative assessment is worth 12 points and will be scored using a rubric (attached below).  Students 


must receive 10 out of 12 possible points on the assessment to demonstrate mastery. 


Materials/Resources Needed Reading journals (composition notebooks), Treasures textbook, 2011, Macmillan/McGraw-Hill Company, 
New York, NY, teacher created graphic organizers, 3 articles from the Treasures textbook.  “The Code 
Breakers” (pg. 182), “These Robots are Wild!” (pg 184), “Preventing Polio” (photocopy) and “Up in the 
Air: Daring Balloonists” (photocopy). 


 


Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


Objective: the student will identify the Author’s purpose using the 


article “The Code Breakers” from their text. 


Introduce: Explain that good readers use strategies to help 


understand a text. One of these strategies is determining the 


author’s purpose. 


Teach the skill: What is the author’s purpose (reason) for writing? 


(to inform, entertain, or to persuade) 


 To inform: authors present information on a topic 


 To entertain: they create a story for enjoyment 


To persuade: they try to convince readers of their opinions 


Explain: Author’s sometimes write with more than one purpose in 


mind (ex- to inform and persuade).  Good readers identify details 


to help clarify the purpose.   


Model the skill: Read aloud the first paragraph of “The Code 


Breakers”. Use a think aloud teaching strategy (how you 


determined the author’s purpose). Fill out 1 box of the purpose 


chart for the student to see. Have students practice in groups. 


Shaping: Teacher will ask the student to share their responses for 


paragraph 2.  Use differential reinforcement of successive 


approximating to shape independent, correct responses from 


paragraph 2.   


Teach the skill: Author’s use evidence to support their ideas. 


 As the teacher is modeling the chart, the Students will 


create and complete an author’s purpose chart seen on 


board (paragraph 1).  


 Students will participate in shared reading activity (teacher 


reads/ student follows with a finger).  


 Students draw an author’s purpose chart in their reading 


journals. Students copy the teacher’s example. 


 Students will read in pairs (paragraph 2), Think/Pair/Share 


to identify the author’s purpose, using their chart.  


 Student will read independently (paragraph 3)  


  Independently fill-in the final idea in the author’s purpose 


chart 


 Students will participate in class discussions regarding the 


author’s purpose, and use text excerpts to support their 


conclusions. 
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Remind students that photographs, captions, maps, diagrams, 


boldface type and graphic aids can help better understand the text.  


Point out examples from “The Code Breakers”  


Guided Practice: Help students identify evidence to the author’s 


purpose in the second and third paragraphs. Use least to most 


prompting strategies for learners that are not demonstrating 


understanding. 


Formative Assessment: During guided practice discussion for 


paragraph 3, ask: can the students identify the author’s purpose?  


Provide differentiated instruction to learners that are approaching 


level or provide additional challenges to learners that are beyond 


level. 


2 


Objective: As the students are reading an expository article entitled 


“These Robots are Wild” they will identify the author’s purpose 


and identify at least three main points that the author makes, and 


provide evidence to support points in their text using a graphic 


organizer with support. 


Preview and Predict (Evidence to support author’s idea): Ask 


students to read the title, preview the photographs and headers, and 


write prediction about what the author’s purpose will be in their 


reading journals.   


Review Author’s purpose:  After paired reading activates, the 


teacher will think aloud about what the author’s purpose is and 


why, citing specific excerpts from the text to support that idea. 


Model the skill:  The teacher will use a Tree Map to list three main 


points from the text (paragraph 1).  The teacher will use think 


aloud strategies to select these points. 


Apply:  Have students read the remaining paragraphs in the 


selection, identifying clues that help them determine the author’s 


purpose. 


 Students will write a 1-2 sentence prediction about what the 


article might be about by looking for clues in the title, 


pictures, and captions.   


 Students will participate in shared reading activity (teacher 


reads/ student follows with a finger). The teacher models 


the Think Aloud to determine the author’s purpose of the 


first paragraph, and provide evidence to support points in 


the paragraph. 


 Students will read in pairs (paragraph 2) to identify the 


author’s purpose, using their chart, and evidence found in 


the text.  


 Formative Assessment: Student will read independently 


(paragraph 3), use the Author’s Purpose Chart to identify 


the author’s purpose and list at least 2 main points from the 


text. 


3 


Objective: Using the previous day’s author’s purpose chart, the 


students will be able to determine if the author’s key points are 


supported by facts or opinions, and be able to identify how the 


author makes their point. 


Review: Teacher will review the previous purpose chart and read 


aloud each key point from the article, “These Robots are Wild”.   


 Students will draw a fact/opinion grid in their reading 


journals and copy the teacher model for paragraph one.  


 Students will think/pair/share to generate supporting details 


for the key points in paragraph 2.  They will list these in the 


Fact/opinion chart in their reading journals. 







Fifth Grade Reading                                          Arizona Autism Charter Schools, Inc.                                                           Page 4 of 7 


 


Teach the skill: Fact vs. Opinion 


 Facts are information that can be verified using other 


resources (list and describe examples) 


 Opinions are someone’s feelings or beliefs. 


 Discuss why authors use opinions or facts to fit their 


purpose (explain, persuade, entertain) 


Model the skill:  Using the first key point from the purpose chart, 


use Think Aloud strategies to describe what details the author 


gives to support that point.  List these for the students in a 


Fact/Opinion chart.  For the first pair, the teacher will write why 


that detail is listed as a fact or opinion.  


 Fact- can be verified in an encyclopedia or other scientific 


book 


 Opinion- to express a feeling or belief (discuss clues to 


discerning fact from opinion) 


Discussion:  Review the author’s purpose.  Discuss why (and if) 


the author’s purpose was effective given the types of details used 


to support their topic.  


Explain: Sometimes the author’s point is supported by 


 Clearly stated facts/statements 


 Statements found in two or more places that the reader 


must combine into one idea. 


 Clues from the text that are not clearly stated.  Readers 


must analyze all information from the text and other 


evidence (provide examples). 


 


 For each detail in the fact/opinion chart, the students will 


think/pair/share their reasons for listing a detail as either 


opinion or fact. 


 


 Students will respond to whole group questions using coral 


responding and to individual questions regarding the final 


discussion. 


 


Students will be asked several questions about the text.  They will 


be asked to locate in their text, how they were able to answer these 


questions. 


 Was the answer directly stated in the text or in other media 


found in the article (pictures, timelines, captions)? 


 Were you able to answer to locate the answers to your 


questions using information found in one place or several? 


 If the answer was not plainly stated, how did you form your 


answer?  


4 


Formative Assessment:  Teacher will pass around the article, 


“Preventing Polio” and pose the following questions (at right).  


The teacher will use walk around instructional routines to ensure 


that the students are on level.  Once students have completed the 


activity, the teacher will begin to walk through each question, and 


use direct instruction procedures to solicit responses from students.   


Teacher will check to ensure the responses provided by the 


students reflect the depth and vigor required for mastery of the 


following areas: 


Author’s purpose 


Students will independently read, “Preventing Polio”.  They will 


begin the practice assessment and work independently.  Teacher 


will answer questions individually and provide class-wide 


clarifications as needed.  The students will use their reading 


journals to answer the following questions posted on the board: 


 What is the topic of this article?  


 What is the author’s purpose in writing, “Preventing 


Polio”? 
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Identifying the author’s supporting evidence  


Analysis of reason and evidence 


Teacher will allow time for either a 15-minute think/pair/share 


activity or other facilitated learning activates to allow for 


differentiated instruction.  


 List three clues that led you to believe this was the author’s 


purpose. Draw and fill-in an author’s purpose chart. 


 Identify these reasons or pieces of evidence in the text by 


underlining each section in the text.  


 Why did Salk give away the Polio vaccine for free?  What 


evidence in the text supports your answer? 


5 


Teacher will pass out the article, “Daring Balloonists” about the 


first hot air balloon flights.  The teacher will administer the 


Summative Assessment and read the directions. If the students ask 


for assistance, she will remind them to think about what they have 


learned and to do their best work. 


Students will read the article and complete the Summative 


Assessment independently. 


 
Summative Assessment Assignment 


Name:____________________________            Date:_______________   


  


Instructions: Read the article, “Up in the Air: Daring Balloonists”.  Fill-out the author’s purpose chart below. Remember to use 


complete sentences when filling out each box in the chart.   If you need more room, you may continue your answers on a second chart. 


 


 


o Box 1:  What is the topic of this article?  Use a complete sentence. 


 


o Box 2:  After reading the article, use a complete sentence to state the author’s purpose and the author’s main point. 


 


o Boxes 3, 4 & 5:  In the three boxes provided, give three reasons or pieces of evidence that support the author’s main point and 


purpose.  Please use complete sentences. 


 


o What clues did you use in the text to help you decide this was an important detail supporting the author’s main point?  


Underline portions of the text that helped you find clues about the author’s reasons or the evidence they used.   


 


o Draw a line from the underlined portion of the text to the margin.  In the margin, write the box number that matches the 


information you chose to include as a supporting detail for the author’s main points.  You may underline more than one section 


of text to support your ideas for each box.   
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Name:_______________________ 
 


 


 


 


 


 


 


 


 


 


  


 


                  


 


 


 


 


 


 


 


 


 


 


 


1.Topic:  


2. What is the author’s main purpose or point(s) in writing this article? 


3. Supporting evidence or reason 


 


 


 


 


 


 


 


 


4. Supporting evidence or reason 


 


 


 


 


 


 


 


 


 


5. Supporting evidence or reason 
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Students must receive 10 out of 12 possible points to demonstrate mastery. 


 


 


 


 


 


 


 


 


 2- Excellent 1- Good 0- Fair 


Topic 


Box 1 


Clearly stated topic sentence; relevant 


and comprehensive 


Relevant topic sentence is provided, 


but not comprehensive. 


Topic sentence is missing, 


incomplete and/or irrelevant 


Purpose 


Box 2 


The author’s purpose is clearly stated 


(inform, and entertain) and the 


author’s main idea is accurately stated 


in a complete sentence. 


The author’s purpose is clearly stated 


(inform, and entertain) but the author’s 


main idea is incomplete. 


The author’s purpose is incorrect or 


missing and the author’s main idea is 


incomplete or missing. 


Supporting 


evidence 


Box 3 


The student accurately identified a 


relevant source of evidence or a 


reason that the author used to support 


the purpose of the text.  The student 


used a complete sentence. 


The student listed a detail that is not 


highly relevant to the author’s purpose 


and/or key point in the text.  Answer 


was not in a complete sentence. 


The student did not provide a logical 


or relevant source of evidence or a 


reason that the author used to support 


the purpose of the text. 


Box 4 The student accurately identified a 


relevant source of evidence or a 


reason that the author used to support 


the purpose of the text.  The student 


used a complete sentence. 


The student listed a detail that is not 


highly relevant to the author’s purpose 


and/or key point in the text.  Answer 


was not in a complete sentence. 


The student did not provide a logical 


or relevant source of evidence or a 


reason that the author used to support 


the purpose of the text. 


Box 5 The student accurately identified a 


relevant source of evidence or a 


reason that the author used to support 


the purpose of the text.  The student 


used a complete sentence. 


The student listed a detail that is not 


highly relevant to the author’s purpose 


and/or key point in the text.  Answer 


was not in a complete sentence. 


The student did not provide a logical 


or relevant source of evidence or a 


reason that the author used to support 


the purpose of the text. 


Underline 


evidence in 


text 


Student identified key phrases or 


information (dates, names) that 


supports their evidence or reason 


Student identified incomplete 


information (dates, names) to support 


their evidence or reason 


Student failed to identified key 


phrases or information (dates, names) 


that support their evidence or reason 
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Max. 8 Pages  


Grade Level Fifth Content Area Writing 


Course Title (grades 9-12 Only)  


Length of Unit 5 lessons, lessons 1-4 will be 
one day long, lesson 5 will be 
2 days long 


Time of Year First Quarter 


Expected Prior Knowledge  
The knowledge/skills mastered earlier in the year 
foundational to the mastery of the required Standard in 
the current sample. 


Students are expected to know how to identify a main idea of writing to form a central idea. They will be 
able to create sentences and put them together into paragraph form appropriate for beginning fifth 
grade level. 


 
 


Alignment to Program of Instruction 
Briefly outline methods of instruction found in this 
sequence of lessons that align to the Program of 
Instruction described in A.3. 


The teacher will use direct instruction throughout the lessons to allow for repetition and choral 
responding. Students will work cooperatively in groups to assist and evaluate each other’s work.  The 
teacher will use scaffolding techniques when teaching and prompting to allow for support when 
necessary while allowing students the opportunity to generate independent ideas and express creativity. 
She will use modeling to show the students exactly how to use the flowchart.  Differentiated Instruction 
will be used to meet the needs of different learners by providing graphic organizers, hands-on-learning, 
rubrics, group or independent learning, and movement around the classroom. The teacher will learn the 
specific needs of the students and make accommodations as necessary. 


*Students who are having difficulty grasping the concept and need a slower pace of instruction with 
more repetition will be given more opportunities to practice this concept throughout the week. These 
students will be given more writing practice along with a task-analysis that will break down the steps 
needed to complete the writing passages.  


Standard Number and Description 
List the Number* and full description for the required 
Standard. 


5.W.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 


a. Introduce a topic clearly, provide a general observation and focus, and group related information 
logically; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with facts, definitions, concrete details, quotations, or other information and 
examples related to the topic.  
c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in 
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contrast, especially).  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  


e. Provide a concluding statement or section related to the information or explanation presented.  


Summative Assessment 
Describe a cumulative and comprehensive activity, 
clearly separate from instruction and guided or 
independent practice, which allows each student to 
individually demonstrate mastery of the required 
Standard. A copy of the summative assessment must be 
attached to the curriculum sample. 


Students will be given a project to write a 3 paragraph Informative/Explanatory paper about something 
that they are able to do well. They will be given class time to work on the assignment and will have the 
ability to have their teacher review their flowchart (draft) prior to working on the final assignment.  The 
students will be graded on the final project.  


Scoring Scale and Mastery Level 
Explain how the assessment is scored, to include points 
per question, how points are awarded, total points 
possible, criteria necessary to demonstrate mastery, 
and grading scale. A copy of the answer key and scoring 
rubric (whichever applicable) must be attached to the 
curriculum sample. 


Students will be scored using a rubric, which is attached. The rubric will score the students in five 
categories that align exactly with the state standard.  Each category will receive a ranking between 1-4. 4 
will be excellent, 3 will be good, 2 will be fair and 1 will be poor. The students will have to earn sixteen 
out of twenty points in order to achieve mastery (80%).  


Materials/Resources Needed Story: How to Fly a Kite, Grammar and Writing Handbook, Time Magazine for Kids, by the McGraw- Hill 
Companies, flowcharts, box of recyclable materials (water bottles, old t-shirts, buttons, aluminum cans, 
shoe laces, newspaper, plastic containers, cardboard, and much more) 


* Standard Number: For English Language Arts (Reading and Writing), use Grade, Strand, Standard (e.g., 3.RI.2). For K-8 Math, use Grade, Domain, Standard 


(e.g., 6.EE.7). For HS Math, use Conceptual Category-Domain, Standard (e.g., A-REI.6). For Science, use Grade, Strand, Concept, PO (e.g., 4.1.3.1).
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Lesson 
(add as 
needed) 


Instruction Student Activities 


1 


The teacher will begin the lesson by showing a pre-written story on the board. This 
story will have no title and the teacher will ask the students to read the story quietly at 
their desks. Once everyone has had a chance to read the story she will put the students 
into groups of three and have the students answer questions about the story. She will 
write these questions on the board: 1. What is this story about?, 2. What would be a 
good title for this story? After five minutes she will have the students go back to their 
desks and ask for volunteers to share what they came up with. She will have a 
discussion on how the story is about flying a kite.  As a group, they will list out the steps 
needed to fly a kite and the teacher will write it on the board. The teacher will discuss 
how the steps in the story help the reader understand how to fly a kite. Students will 
be asked to take out their grammar and writing handbooks and open to page 108. She 
will have the students take turns reading about expository writing. She will explain that 
it tells an audience how to do something by giving step-by-step instructions. The 
teacher will tell the students to pick a partner, or she will assign partners. She will ask 
them to assign jobs, one will be the writer and one will be the scientist The writer will 
quietly read the passage Can You Make a Rainbow on page 108 of their Grammar and 
Writing Handbook. The scientist will take this time to collect materials (clear plastic 
cup, piece of white paper and a flashlight). Once they have read the passage, the 
writers will be asked to write step-by-step instructions explaining how to make a 
rainbow. They will hand the instructions to their partner and their partner will try to 
make a rainbow following the instructions. The writer will not be allowed to give any 
more information and will be told to remain quiet after they have given the 
instructions to their partner. After ten minutes the students will return to their desks. 
The teacher will lead a discussion about the importance of giving clear detailed 
instructions. The students will be able to share their experience with the activity and 
what the challenges were. 


 Students will sit at their desks and read 
the story on the board. 


 They will work in groups of three to 
answer two questions about the story. 


 They will work as a whole class to write 
out the step-by-step directions to fly a 
kite.  


 They will get out their Grammar and 
Writing Handbooks and read along in their 
books about expository writing.  


 They will get into groups and assign jobs 
(one writer and one scientist). The writer 
will read the passage Can you make a 
Rainbow while the scientist collects 
materials. 


 The writer will write a step-by-step 
instruction list on how to make a rainbow. 


 The scientist will have to use the 
instructions and materials to create a 
rainbow with no extra help from the 
writer. 


 The students will go back to their desks 
and share their experience with the class. 


2 
The students will be told that they are going to do more practice with expository 
writing. The teacher will review the guidelines of how-to writing detailed on page 110 


 Students will follow along on page 110 in 
their Grammar and Writing Handbooks. 
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of their Grammar and Writing Handbooks. She will explain that good expository writing 
explains how to complete a specific task, presents step-by-step instructions that are 
organized in a logical way, gives clear details that are easy to follow, and uses time-
order or spatial words. The teacher will have the students flip back to page 109 and as 
a class, they will read the story ‘The Unusual Vegetable.’ The teacher will then go 
through each area explained in the guidelines and pull examples right from the reading 
passage. The class will participate by raising their hands and taking turns to share their 
ideas from the story. They will also be asked to record all of this information into their 
notebooks.  The teacher will ask if the students if they think they could make a 
cucumber inside a bottle following the step-by-step instructions in the story. She will 
ask what information might be missing, like how to plant a cucumber seed and get the 
vine to grow. The teacher will discuss how the title and the first sentence of the story 
introduce the topic. The writer used words like ‘unusual’ and ‘amazed’ to capture the 
audience’s attention. She will also discuss that the last sentence in the story is the 
concluding statement and that it tells what will happen when all of the steps are 
complete.  


 They will go to page 109 and read the 
story aloud as a class.  


 They will go through each of the 
guidelines and provide examples from the 
story.  


 They will record all of this information into 
their writing notebooks. 


 They will listen to the teacher as she 
explains about the introduction and 
conclusion paragraphs in the story. 


3 


The teacher will bring in large garbage bags with recyclable materials including water 
bottles, old t-shirts, buttons, aluminum cans, shoe laces, newspaper, plastic containers, 
cardboard, and much more. She will lay all of this ‘garbage’ on the table and pass out 
the Time for Kids magazines. She will have the student open to page 16 and as a class 
they will take turns reading From Trash to Treasure. The students will read about 
different ways of recycling by taking garbage and making works of art. They will discuss 
all of the different projects they read about in the reading passage and discuss ideas for 
recycling projects. After they have read the story, the teacher will tell the students that 
they will be making their own ‘Treasures’ out of the garbage she had brought in. She 
will tell the students that they will be given fifteen minutes to make a work of art using 
the materials and that it does not have to be perfect. She will tell them to think about 
each step they take in making the Treasure because once they are done they will have 
to make step-by-step instructions detailing what they did. When there are five minutes 
left, the teacher will stop the students and tell them to begin writing down their 
instructions. When the students are done, they will get together with a partner and 
share their Treasure and their instructions. They will give each other feedback on their 


 


 Students will take turns reading the story 
From Trash to Treasure.  


 They will participate in a discussion about 
the various works of art created by 
recycled materials. 


 They will have fifteen minutes to make 
their own treasures using recycled 
materials brought in by the teachers and a 
list of instructions. 


 They will get together with a partner to 
share what the created and their list. They 
will give each other feedback. 


 They will go back to their desks and listen 
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lists and determine if there was enough detail to duplicate the project. Once they are 
done, the students will place their Treasures in the front of the room and go back to 
their seats. The teacher will show a blank flowchart on the board.  She will explain that 
a flowchart helps organize ideas and helps writers present their information in a logical 
order.  She will explain each part of the flow chart and tell the students how they can 
use the information from their step-by-step instructions and put them into the flow 
chart. She will pass out copies of blank flow charts and the students will take some 
time to fill in their information into the flowchart. The flowchart will include an 
introduction (title) and a conclusion (stating what will happen when all of the steps are 
complete). The teacher will walk around the classroom to check the students’ work. 
She will have them place their step-by-step lists and flowcharts into their writing 
folders.  


as the teacher reviews a flowchart on the 
board.  


 They will transfer the information from 
their instructions into the flowchart. 


4 


The teacher will have the students open to page 114 in their Grammar and Writing 
Handbook. She will review with them how to use the flowchart to do prewriting by 
elaborating on the existing information. She will explain about how to link information 
together using words like “in contrast, especially, furthermore.” She will tell the 
students that they will use the flowchart to write a story using the following 
information: 1. The introduction should be a paragraph. The students should take their 
topic and elaborate on it to explain WHAT they are going to make. They can research 
this topic to find facts to enhance the introduction. 2. The steps should be used to 
make a second paragraph. They will need to add specific details to make the steps 
clearer and explain exactly HOW to do it. They will be told to link ideas together using 
words, phrases, and clauses. 3. The last paragraph should be made up of the conclusion 
statement. The writer should explain what will happen when all of the steps are 
followed.  The students will be given class time to work independently on putting their 
information into paragraph form into their writing notebooks. They will be told to use 
the story from Time Magazine for Kids to help them use facts about recycling for their 
introduction paragraph. They should include quotations from the article to support 
their information about recycling. If there is time left, the students will be able to draw 
a picture of their Treasure in their writing notebook along with their story. The teacher 
will walk around the room and provide one-on-one assistance on individual writing 
passages. She will also encourage students to look to each other for guidance when 


 The students will open their Grammar and 
Writing Handbooks to page 114 and 
follow along as the teacher explains pre-
writing.  


 They will be given class time to work 
independently to put their information 
into paragraphs.  


 They will use the Time Magazine for Kids 
article to look up factual information 
about recycling with art. 
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they get stuck on something.  


5 


The teacher will explain that she loves making chocolate chip cookies and she has a 
family recipe for making them that has been in her family for a long time.  She will 
show a flowchart on the board and fill in the information about her cookie recipe, 
including the introduction, step-by-step instruction and conclusion. She will talk 
through the process for the students while she is writing it down. After she has the 
basic information in, she will use a different color marker to add in specific details and 
domain-specific words. She will see if the students have anything they think she should 
add. She will then take the introduction statement and write a paragraph on the board 
that includes facts about who the recipe was from and how she learned to make the 
cookies. She will use quotations from her grandmother to help support her writing.  
She will explain to the students that this added information helps the story be more 
factual and makes it more exciting for the reader. The teacher will tell the students that 
they are going to choose their own topic and write about something that they know 
how to do. She will pass out the summative assessment assignment along with the 
scoring rubric so the students know what they will be graded on. She will then give the 
students time to start thinking about their topics that they would like to write about. 
She will give them class time to create their flow charts and allow them to use iPads 
and magazines to look up facts to support the topic they will be writing about. Once 
the students have a topic chosen and independently filled in their flowcharts, they will 
be given the next two writing classes to work on the assessment. Students will be told 
that this assignment will be worked on in class and is not expected to be taken home as 
homework. It will be collected at the end of each day. 


 The students will listen and watch as the 
teacher explains about her family recipe 
for chocolate chip cookies. They will 
follow along as she fills in the flowchart 
with all of her information. 


 They will ask questions as necessary. 


 They will use iPads and magazines to find 
factual information about their chosen 
topic. 


 They will fill in their flowchart 
independently before beginning their 
writing. 


 They will spend class time working on 
their summative assessment 
compositions.  
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Final Writing Project 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


From your flowchart, write 


a 3 paragraph informative/ 


explanatory paper about 


something that you can do 


well using step-by-step 


instructions. 


 


Remember To ~ 


 
 Introduce the topic clearly and group related information together. Be sure to use appropriate 


headings, illustrations and multimedia to aid in explaining your topic. 


 


 Develop the topic with facts, definitions, concrete details, quotes and/or examples related to 


the topic. 


 


 Be sure to connect ideas using appropriate linking words, phrases and clauses (especially 


when contrasting). 


 


 Use precise language, details and domain-specific vocabulary to enhance the readability of 


your story. Make sure the body if your paper provides step-by-step instructions. 


 


 Make sure your concluding paragraph tells you what will happen when all of the steps have 


been followed and that all information relates to the topic. 
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 Total Score:   _____/ 20            
 


 


Students must score a 16/20 (80%) to show mastery on this assignment. 


 4- Excellent 3- Good 2- Fair 1- Poor 


A- 


Introduce 


Topic 


The writer clearly introduces the 


topic, ALL related information is 


grouped logically. 4+ examples of 


using formatting, illustrations and 


multimedia to aid comprehension. 


The writer introduces the 


topic, groups MOST of the 


information together logically. 


At least 3-4 examples of 


formatting, illustrations and 


multimedia to aid in 


comprehension. 


The introduction is 


somewhat clear and SOME 


of the information is linked 


together appropriately. At 


least 1-2 examples of using 


formatting, illustrations and 


multimedia to aid in 


comprehension. 


The writer does not provide 


an introduction or the 


introduction does not link 


information appropriately. 


There are less than 1-2 


examples of using 


formatting, illustrations and 


multimedia to aid in 


comprehension. 


B- 


Topic  


Development 


The writer develops the topic with 


at least 12 supports including 3-4 


facts, 3-4 definitions, 3-4 concrete 


details, 3-4 quotations, or 3-4 pieces 


of other information and examples 


related to the topic. Reader can 


follow the development through 


clear headings. 


The writer provide 2-3 facts, 


2-3 definitions, 2-3 details, 2-3 


quotations, or 2-3 other pieces 


of information and examples 


related to the topic totaling at 


least 10 supports. Headings are 


present.   


The writer provides 1-2 


definitions, 1-2 details, 1-2 


quotations, or other 1-2 other 


pieces of information and 


examples related to the topic 


totaling at least 6 supports. 


Some headings are included.  


The writer provides 


minimal (less than 1-2) 


facts, details, definitions, 


quotations or other pieces 


of information. Headings 


are either misleading or 


missing. 


C- 


Linking 


Ideas 


The writer links ideas within and 


across categories of information 


using 3-4 linking words, 3-4 


phrases, and 3-4 clauses. 


The writer links ideas within 


and across categories of 


information using 2-3 linking 


words, 2-3 phrases and 2-3 


clauses. 


The writer shows minimal 


evidence of linking ideas. 1-


2 linking words, 1-2 phrases, 


and 1-2 clauses. 


The writer does not link 


ideas within and across 


categories of information or 


uses less than 1-2 linking 


words, phrases or clauses.  


D- 


Precise 


Language 


and Vocab. 


The writer uses 4+ precise language 


and domain-specific vocabulary to 


inform about or explain the topic. 


The writer uses an 3-4 


examples of precise language 


and domain-specific 


vocabulary to inform about the 


topic 


The writer uses 1-2 


examples of precise 


language and domain-


specific vocabulary to 


inform about the topic. 


The writer does not use 


precise language or 


domain-specific vocabulary 


to inform about or explain 


the topic. 


E- 


Conclusion 


The writer provides a concluding 


statement or section and ALL the 


information or explanation 


presented is related to the topic. 


The writer provides a 


conclusion and MOST of the 


information is related to the 


topic. 


The writer provides a 


conclusion and SOME of the 


information is related to the 


topic. 


The writer does not provide 


a conclusion or the 


conclusion provides 


information that is not 


related to the topic. 


Final Writing Project Scoring Rubric 
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This statement with the information it contains is given with the understanding that all negotiations relating to the purchase, renting or leasing of the property described above shall be conducted through this office.  The above and enclosed information is not guaranteed.


3200 E. Camelback Rd., Ste 175
Phoenix, AZ 85018
o. 480.834.8500
f.  602.381.1981
www.derito.com


For further information contact: PROJECT HIGHLIGHTS


This statement with the information it contains is given with the understanding that all negotiations relating to the purchase, renting or leasing of the property described above shall be conducted through this office.  The above and enclosed information is not guaranteed.


Thomas Road


73rd Street


75th Avenue


Virginia Street


Available
1,400 SF


Available
1,400 SF


Available
1,700 SF


Grandpa’s
Pizza


Available
1,856 SF


Available
1,616 SF


Former Salon


Pad
Available


Salvadore
Restaurant


2


Torta’s
  La Trio


Check Into
Cash


America’s Best
Contacts


K-MOMO


Chinese
Buffet


Cards &
Trophies


Water


Nails


D
ental


Red Wing
           Shoes


69,000+ cars per day through intersection


Available
2,800 SF


    Available
     1,200 SF
(former Dry Cleaner)


Integrity
Staf�ng


Available
4,500 SF


For Lease
 Divisible
62,000 SF


Chiropractor


EZ Wireless


    Proposed
New Monument 
        Sign


    Proposed
New Monument 
        Sign


Refurbished
Pylon
Sign


Refurbished
Pylon
Sign


Refurbished
Pylon
Sign


NEW
SIGNAGE


NEW
SIGNAGE


NEW
SIGNAGE


Refurbished
Pylon
Sign


Refurbished
Pylon
Sign


Refurbished
Pylon
Sign


Available
7,800 SF


94,180
$46,633
$51,836


3.6
10,136


32.1
77%


166,999
$51,016
$56,673


3.7
28,434


32.9
75%


349,660
$52,153
$57,981


3.5
98,078


32.9
69%


DEMOGRAPHICS
Estimated Population (2011)
Estimated Avg. Household Income (2011)
Projected Avg. Household Income (2016)
Average Houshold Size (211)
Total Daytime Employees (2011)
Median Age (2011)
Hispanic or Latino Population (2011)


2 Miles 3 Miles 5 Miles
Join:


Across from Desert Sky Mall.


Excellent monument & building signage and 184 feet of frontage 
on Thomas Road


Dense population and high traffic counts


Over 70,000 vehicles per day


Over 2.1 million SF of retail within one-half mile


Demographics (three mile radious)
 Population:166,999
 Daytime employees: 28,434 


DESERT SKY FESTIVAL
AVAILABLE: ANCHOR, HARD CORNER SHOPS AND PAD AVAILABLE


Southeast Corner of 75th Avenue and Thomas Road - Phoenix, Arizona


PAUL SERAFIN
(602) 553-2943


paul.serafin@derito.com


JUDI BUTTERWORTH
(602) 682-8150


Judi.Butterworth@velocityretail.com


Southeast Corner of 75th Avenue and Thomas Road - Phoenix, Arizona


75th Avenue  35,875
Thomas Road  34,205
Total Cars Per Day  70,070


TRAFFIC COUNTS


Desert Sky Festival
Trade Area Info:


Over 2.1 million SF of retail within 
one-half mile


Desert Sky Regional Mall


Desert Sky Palms Center


Desert Sky Esplanade


West View Plaza


Desert
Sky Mall
Desert


Sky Mall


Can be 
combined


Can be 
combined


In Negotiation In Negotiation 







 New Monument Sign


AVAILABLE 


AVAILABLE 


Desert Sky Mall Properties





		75th & Thomas New Cover

		Merchant Aerial
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AGENDA ITEM:  NEW CHARTER APPLICATION – ARIZONA AUTISM CHARTER SCHOOLS, 
INC.     
 
Arizona Autism Charter Schools, Inc. submitted a complete charter application package for the Board’s 
consideration. The revised application package meets the requirements set by the Board for the 2013-2014 
application cycle. This report contains: 


1. A brief introduction to the application package, 
2. An overview of each section of the application package, including: 


a. A description of the proposed education plan,  
b. A description of the applicant’s organization with a summary of information submitted 


regarding applicant education and experience, 
c. A description of the applicant’s business plan, and 
d. Information from the in-person interview,  


3. The overall score for the application package, 
4. Staff’s recommendation regarding this application package. 


 
Additional items in the portfolio include: 


 A copy of the final scoring rubric which confirms the application package does meet the 
requirements as demonstrated through the review of the preliminary application package submitted 
on June 29 (including the technical assistance provided to the applicant) and review of the revised 
application package submitted on December 18, and  


 Each section of the revised application package. 
 
A link to the audio recording of the in-person interview is found on agenda item N.1. 
 


APPLICATION INTRODUCTION 


Arizona Autism Charter Schools, Inc. is an Arizona non-profit corporation formed in 2012. The authorized 
representative for the corporation is Diana Diaz. The proposed school, Arizona Autism Charter School, will serve 
grades K-5 in Phoenix.  
 
Mission Statement 
The stated mission of Arizona Autism Charter School is as follows: “to educate students with autism and related 
disorders using evidence based teaching strategies delivered by highly trained teachers, and to make this high 
quality, specialized education accessible to all students with autism in the Phoenix Metropolitan area. Students 
will be empowered to reach their full potential in a motivating, compassionate environment using individualized 
programs so that every child gains the skills to integrate into the community and become a fulfilled, productive 
citizen.” 
 
Target Population 
The Arizona Autism Charter School (AZACS) will serve students affected by Autism Spectrum Disorders 
(ASD) in grades K‐5, living within the Phoenix Union High School District and the surrounding areas in 
metropolitan Phoenix. Although the target population is students with ASD, the individualized programs of 
instruction, small class sizes and Applied Behavior Analysis (ABA) strategies would be beneficial for any student 
wishing to enroll. 
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Student Count 


Year Grades Served # of Students # of Sites 
1 K-5 81 1 
2 K-5 90 1 
3 K-5 99 1 


 
 
 


School Calendar 
Standard, 180 days 
 
 
 
 
 
 


A. EDUCATION PLAN  
The following summary was created from excerpts and summaries of the documents submitted for the 
applicant’s Education Plan. 
 
Educational Philosophy 
The core philosophy of Arizona Autism Charter School, Inc. is a commitment to helping children with ASD rejoin 
the world and function within it to the best of their abilities. AZACS believes that with the proper intervention, 
individuals with ASD are very capable and, with the proper training, they can contribute to society in a 
meaningful way. AZACS will offer an integrated educational approach for our children, offering them the best 
chance at reaching their fullest potential, both academically and vocationally. Science‐based methodologies will 
include, but are not limited to:  


 Applied Behavior Analysis (ABA),  


 Verbal Behavior,  


 Augmentative Alternative Communication (AAC) training,  


 Structured social skills training, 


 Natural Environment Teaching (NET),  


 Speech and occupational therapy.  
 
All of these strategies fall under the umbrella of Applied Behavior Analysis (ABA), which has been proven by 
empirical studies to be the most effective methodology for children with autism. AZACS will work in 
collaboration with parents in an effort to provide an integrated, science‐based approach towards assisting each 
student in reaching their full potential. 
 
Program of Instruction 
Framework:  AZACS will base instruction on the principles of Applied Behavior Analysis (ABA) and Analysis of 
Verbal Behavior (AVB), which falls under the umbrella of ABA but is more focused on verbal communication. 
ABA refers to a systematic approach to the assessment and evaluation of, and the application of interventions 
that alter behavior. ABA is an objective discipline focused on the reliable measurement and objective evaluation 
of observable behavior. The Analysis of Verbal Behavior (AVB) is a behavioral explanation for how language is 
learned and how it can be taught to those who do not adequately develop the use of language in their natural 
environment, which is the case for most children with autism. 
 
Methods of Instruction:  The narrative lists the following to be used as methods of instruction: 


 Multi-Grade Classroom 


 Direct Instruction 


 Cooperative Learning Groups 


 Differentiated Instruction 


 Discrete Trial Training (DTT): DTT involves breaking a skill down into short simple trials. 
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 Natural Environment Teaching (NET)/ Pivotal Response Treatment (PRT): NET and PRT encourage 
learning in the natural environment. Students are taught using materials in their natural environment 
and that are highly motivating to them. 


 Applied Verbal Behavior (AVB): AVB is the application of the science of behavior analysis in teaching 
verbal behavior. Some of the primary verbal operants, which are most often initially taught to children 
with autism, are vocal imitation, making requests or mands, object labeling, and intraverbals, or 
responding to wh‐ questions (who, what, when, where, why). 


 Errorless Teaching: Errorless teaching is an instructional strategy that ensures children always respond 
correctly. 


 Scaffolding/Shaping: Students will be given support through a variety of different so that they are able 
to be successful. 


 Task Analysis 
 
Methods of Assessment:  The narrative lists the following to be used as their methods of assessment: 
 
All students at AZACS will be given a diagnostic exam upon entering the school to determine appropriate 
classroom placement and ability level. The main diagnostic tests used will be the Assessment of Basic Language 
and Learning Skills (ABLLS), the Verbal Behavior Milestones Assessment and Placement Program (VB‐MAPP) and 
previous AIMS or AIMS‐A test results. 
 
Formative assessments will consist of pre and post tests, formal and informal observations and self-evaluations. 
Information gathered during the formative assessment process will help teachers determine how quickly 
students are grasping the material. 
 
Summative assessment will include the use of pre and post assessments in specific core content areas. The main 
summative assessments for the year will be the AIMS and AIMS-A. 
 
PMP 
The Performance Management Plan (PMP) for new applicants is for the purpose of ensuring the school’s 
curriculum, instruction, monitoring of student achievement, and professional development are ready to be 
implemented.  
 
The applicant submitted a PMP that met the criteria in all areas for both Reading and Math.  
 
Curriculum Samples 
Curriculum samples for Arizona Autism Charter School were provided for grades K-5. The table below indicates 
which curriculum samples in the revised application package met all Board requirements (+), and which had 
deficiencies (-). Details can be found in the attached Scoring Rubric. 
 


Grade Math Reading Writing Science 


K + + +  


1 + + +  


2 + + +  


3 + + +  


4 + + + + 


5 + + +  
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EDUCATION PLAN FINDINGS 
 
PRELIMINARY WRITTEN APPLICATION PACKAGE:  
5/73 scoring areas (7%) did not meet the criteria. 
 
During the in-person interview the applicant responded to the questions regarding the submitted Education 
Plan.  
 
The individuals who participated in the interview were able to answer questions with responses that provided 
clarification or added detail to the preliminary written Education Plan.  
 
The TRP provided the applicant with written technical assistance based on its review of the preliminary written 
application package and responses provided during the interview. 
 
REVISED WRITTEN APPLICATION PACKAGE: 
0/73 scoring areas (0%) did not meet the criteria. 
 


B. ORGANIZATION PLAN 
The following summary was created from excerpts and summaries of the documents submitted for the 
applicant’s Organization Plan. 
 
Arizona Autism Charter School, Inc. is a non-profit corporation, located in Phoenix, Arizona, that was created on 
June 25, 2012 for the purpose creating a school, public or private, with a focus on children with autism and to 
offer parents an educational option that is currently not available in the State of Arizona and many other states, 
with six Directors: Diana Diaz, Ron Harrison, Gregory Torrez, Josephine Torrez, Mary McEvilly-Hernandez, and 
Leo Valdez. On June 26, 2012 Joseph Gentry became a director. 
 
Education Service Provider 
Arizona Autism Charter School Inc. does not intend to contract with or have a governance relationship with an 
Educational Service Provider. 
 
School Governing Body 
Pursuant to A.R.S. 15-183 (E)(8),the corporate board for Arizona Autism Charter School, Inc. will act as the 
School Governing Body. When the term for a board position expires, the remaining Corporate Board members 
will make recommendations to fill the vacancy. Potential members of the board will also be required to fill out 
an application and obtain a fingerprint clearance card. If an individual is still interested after reviewing the 
handbook, visiting the school and talking to other existing board members, then the board president will 
facilitate an interview process. If the applicant meets the criteria, the new member would be appointed to the 
board by a majority vote of the existing members. 
 


School Governing Body Member Type Number Name 


Organization Principal(s) 7 Diana Diaz 


Joseph Gentry 


Ronald Harrison  


Mary McEvily-Hernandez 


Gregory Torrez 


Josephine Torrez 


Leo Valdez 
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School Staff 0  


Parent(s) 0  


Community 0  


Other-Business Community 0  


Other – Institute of Higher Education 0  


 


Roles and Responsibilities 


The Corporate Board shall be the Governing Body, with duties including: 


 
• Hiring and management of the School’s Executive Director 
• Approval for all policies and procedures 
• Financial responsibility and accountability 
• Raising funds from the private sector to supplement the school’s public funds 
• Compliance with laws and terms of the Charter Agreement 
• Legal documentation 
• Annual budget approval 
• Approval of personnel recommendations 
• Negotiation and approval of all contracts, unless authority delegated for certain agreements 
• Appeals for student discipline 
• Assurance of mission and vision of the school 
• Audit review and compliance 
• Compliance with Arizona’s Public Records and Open Meeting Laws 
• Maintenance of Board records documenting minutes, Board action and approved policies. 
• Lead short and long term school development efforts 
• Attend annual Board training 
 
 
Charter Principals Background Information  
 


Authorized Representative: Diana Diaz  
Confirmed Education History: Masters of Arts in Education, Claremont Graduate University, 1991 
Confirmed Employment History:  Senior Corporate Communications Specialist, Salt River Project, August 2009 – 


Present; Communications Director/Public Information Officer, Arizona Lottery, February 2009 – June 
2009; Hispanic Outreach Specialist, Southwest Autism Research & Resource Centers (SARRC), March 
2007 – February 2009 


Arizona FCC Expires: 7/10/18 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 


Principal Name: Joseph Gentry  
Confirmed Education History: Doctor of Philosophy in School Psychology, Illinois State University, 2006 
Confirmed Employment History: CEO/President Gentry Pediatric Behavioral Services, PLLC, February 2009 - 


Present; Director of School Consultation Services – Southwest Autism Research & Resource Center 
(SARRC) August 2007 – February 2009; Behavioral/Educational Consultant – The May Institute, August 
2005 – August 2007 


Arizona FCC Expires: 5/31/2013 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
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Principal Name: Ronald Harrison  
Confirmed Education History: Master of Business Administration in Management, Western International 


University, 2005 
Confirmed Employment History: Lead AV Coordinator, Salt River Project, 2008 – Present, AV Coordinators I, II, 


and III, Salt River Project, 1992-2008 
Arizona FCC Expires: 5/14/2018 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 


Principal Name: Mary McEvilly-Hernandez  
Confirmed Education History: Bachelor of Arts in NDP Board of Governors/Spanish, Northern Illinois University, 


2001 
Confirmed Employment History: Vice President/ General Manager, Univision Radio, November 2004 – May 2012 
Arizona FCC Expires: 5/31/2018 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 


Principal Name: Gregory Torrez  
Confirmed Education History: No post-secondary degree claimed 
Confirmed Employment History: President/CEO, Torrez International LLC, 1997 - Present 
Arizona FCC Expires: 5/18/2018 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 


Principal Name: Josephine Torrez  
Confirmed Education History: Bachelor of Arts in Education, Arizona State University, 2000 
Confirmed Employment History: Director of Business and Community Partnerships, Torrez International LLC 


January 2011 – Present; Instructional Assistant, Phoenix Elementary School District, July 2010 – 
November 2010; Manager of Production, Azteca Plaza, June 1987 – July 2010 


Arizona FCC Expires: 9/22/2016 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 


Principal Name: Leo Valdez  
Confirmed Education History: Master of Public Financial Management in Applied Public Financial Management, 


American University, 1979 
Confirmed Employment History: Senior Vice President and Manager, Hutchinson Shickey Erley & Co., October 


1997 - Present 
Arizona FCC Expires: 6/18/2018 
Review of Individual Financial Position: No follow-up required 
Current or Past Charter Affiliations: None 
 


ORGANIZATION PLAN FINDINGS 
 
PRELIMINARY WRITTEN APPLICATION PACKAGE:  
3/24 scoring areas (13%) did not meet the criteria. 
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During the in-person interview the applicant responded to the questions regarding the submitted Organization 
Plan.  
 
The individuals who participated in the interview were able to answer questions with responses that provided 
clarification or added detail to the preliminary written Organization Plan.  
 
The TRP provided the applicant with written technical assistance based on its review of the preliminary written 
application package and responses provided during the interview. 
 
REVISED WRITTEN APPLICATION PACKAGE: 
0/24 scoring areas (0%) did not meet the criteria. 
 


C. BUSINESS PLAN 
The following summary was created from excerpts and summaries of the documents submitted for the 
applicant’s Business Plan. 
 
Site Information  


Proposed School Name: Arizona Autism Charter School 


Proposed Location: Unconfirmed location: 12th Street and Washington in central Phoenix.  


Proposed/Secured Facility: The facility will consist of approximately 10,000 Sq. Ft., including 9 
classrooms, a multipurpose room, five offices, a library, computer lab, and 
three sets of bathrooms. The facility has a parking lot with 38 parking spaces. 
The applicant has engaged the owner/lessor to convert half of the parking lot 
into a fenced playground area at no cost to AZACS.  


 
Budget 
 
Start-up Budget 
The start-up budget, in the amount of $70,000, covers the costs described in the Start-Up Budget Assumptions 
narrative with revenue that has been verified. At the end of the start-up period, verified revenue exceeds 
expenditures. 
 
Secured Funds 
The applicant has secured a loan from Joe Diaz and Diana Diaz for start-up purposes. The secured funds, in the 
amount of $70,000 as stated by the applicant, are available as confirmed by Wells Fargo.  
 
Annual Operating Budgets 
The operating budget for Year One is based on 85% of anticipated student enrollment of 81 students, with a 
projected per-student equalization funding of $23,140 as calculated based on FY2012 revenue worksheets, 
including base support level weights, weighted students counts, and with additional assistance multipliers. At 
the end of each year revenue exceeds expenditures, with the following year-end balances: Year 1 ($17,983); 
Year 2 ($82,155); Year 3($155,252). 







Arizona Autism Charter Schools, Inc.    Page 8 of 9 


 


BUSINESS PLAN FINDINGS 
 
PRELIMINARY WRITTEN APPLICATION PACKAGE:  
4/28 scoring areas (14%) did not meet the criteria. 
 
During the in-person interview the applicant responded to the questions regarding the submitted Business Plan.  
 
The individuals who participated in the interview were able to answer questions with responses that provided 
clarification or added detail to the preliminary written Business Plan.  
 
The TRP provided the applicant with written technical assistance based on its review of the preliminary written 
application package and responses provided during the interview. 
 
REVISED WRITTEN APPLICATION PACKAGE: 
0/28 scoring areas (0%) did not meet the criteria. 


OVERALL SCORE 
 
Preliminary application package: 10% of the scoring areas did not meet the criteria.        
 
Revised application package: 0% of the scoring areas did not meet the criteria. 
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BOARD OPTIONS 


Option 1: The Board may approve the application package. Staff recommends the following language for 
consideration: Based upon review of the contents of the portfolio provided for this applicant and the 
information provided by the representatives of the applicant during consideration, and given it is within the sole 
discretion of the Board to approve or deny a charter, I move to approve the application package and grant a 
charter to Arizona Autism Charter Schools, Inc. to establish Arizona Autism Charter School charter school to 
serve grades K-5. 
 
Option 2: The Board may deny the application package. The following language is provided for consideration: 
Based upon a review of the contents of the portfolio provided for this applicant and the information provided by 
the representatives of the applicant during consideration, and given it is within the sole discretion of the Board 
to approve or deny a charter, I move to reject the application package and deny the request for a charter of 
Arizona Autism Charter Schools, Inc. to establish a charter school for the reason(s) that its application failed to 
meet the requirements of Title 15, Chapter 1, Article 8 due to: (member making the motion should select all that 
apply and complete the sentence where necessary).   
 


 Lack of an Education Plan that meets the Board’s criteria as stated in the scoring rubric and/or 
demonstrated through responses to interview questions,  


 Lack of a curriculum aligned to state standards as stated in the scoring rubric, 
 Lack of an Organization Plan that meets the Board’s criteria as stated in the scoring rubric and/or 


demonstrated through responses to interview questions, 
 Lack of a Business Plan that meets the Board’s criteria as stated in the scoring rubric and/or 


demonstrated through responses to interview questions, 
 
And/or I move to reject the application package and deny the request for a charter of Arizona Autism Charter 
Schools, Inc. to establish a charter school for the reason(s) that: 
 


 The applicant is not sufficiently qualified to operate a charter school based on (insert the facts from the 
background/fingerprint/credit report of the specific Officers, Members, Directors, or Partners that form 
the basis for the decision). 


 The applicant is not sufficiently qualified to operate a charter school based on the (insert the facts from 
the financial, operational and/or academic performance of associated schools that form the basis for the 
decision).   
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Part A


A.1 Educational Philosophy F A M Technical Assistance/ Comments


A.1a


Provide a detailed description of the school’s 


philosophical approach to improving pupil 


achievement in the target population. 1


Meets the Criteria


A.1b


Incorporate the principles or concepts 


fundamental to the school’s proposed 


program of instruction.
1


Meets the Criteria


A.1c


Present a rationale for the selected approach 


for the target population, including research 


and/or experience.
1


Meets the Criteria


A.1 Total 0 0 3


A.2 Target Population F A M Technical Assistance/ Comments


A.2a


Identify the target population, demonstrating a 


clear understanding of the students and 


community the school intends to serve, 


including current levels of academic 


performance


1


Meets the Criteria


A.2b


Present an explanation of how the 


implementation of the program of instruction 


described in A.3 meets the needs of the 


target population including improving pupil 


achievement.


1


Meets the Criteria


A.2c


Describe the class size and teacher- student 


ratios and how these address the needs of 


the target population for improved pupil 


achievement.


1


Meets the Criteria


A.2 Total 0 0 3


A.3 Program of Instruction F A M Technical Assistance/ Comments


A.3a


Describe the curriculum for the core academic 


content areas which aligns to the Educational 


Philosophy and Arizona State Standards. 
1


Meets the Criteria


A.3b


Demonstrate understanding of methods of 


instruction central to supporting the 


curriculum and Educational Philosophy, 


including formative assessment strategies.


1


Meets the Criteria


Education Plan
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A.3c


Describe a summative assessment plan that 


allows determination of student mastery of 


Arizona State Standards, aligned to the 


Educational Philosophy and methods of 


instruction described in the narrative.


1


Meets the Criteria


A.3d


Ensure the Program of Instruction is 


consistent w ith the Performance 


Management Plan.  


1


Meets the Criteria


A.3 Total 0 0 4


A.3.1 Mastery and Promotion F A M Technical Assistance/ Comments


A.3.1a


Present clear criteria for promotion from one 


level to the next, to include the level of 


proficiency that students must obtain to 


demonstrate mastery of academic core 


content.


1


Meets the Criteria


A.3.1b


Describe the process the school w ill use to 


determine grade level promotion/retention.
C 1


Addresses criteria, but lacks sufficient detail in:


Describing the process the school w ill use to determine grade level promotion/retention.


The revised submission for this scoring area meets the criteria.


A.3.1c
Ensure consistency with Strategy III of the 


Performance Management Plan. 1
Meets the Criteria


A.3.1 Total 0 0 3


A.3.2
Course Offerings & Graduation Requirements


F A M
Technical Assistance/ Comments


A.3.2a
Identify graduation requirements for the 


school that w ill meet State requirements.


N/A


A.3.2b
Describe the process and criteria for awarding 


course credit.


N/A


A.3.2c
Ensure consistency with Strategy III of the 


Performance Management Plan.


N/A


A.3.2.d


Provide a menu of course offerings which 


include course titles and brief descriptions of 


classes consistent w ith State requirements.


N/A


A.3.2.e


Ensure consistency with the Program of 


Instruction and alignment with the Business 


Plan as presented in the application package.


N/A


A.3.2 Total 0 0 0


A.4 School Calendar and Weekly Schedule F A M Technical Assistance/ Comments


A.4a


Demonstrate compliance with minimum 


requirements of number of school days per 


year as described in A.R.S. §15-341.01 


1


Meets the Criteria
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A.4b


Demonstrate compliance with hours/minutes 


of instruction for each grade level served as 


described in A.R.S. §15-901.
1


Meets the Criteria


A.4c


List daily instructional minutes dedicated to 


each core content area for each grade level 1


Meets the Criteria


A.4d


Provide a rationale for the weekly schedule 


that supports the target population. 1


Meets the Criteria


A.4e


Identify professional development days 


consistent w ith the information provided in 


Strategy IV of the Performance Management 


Plans.


1


Meets the Criteria


A.4f


(If an Alternative Calendar was identified on 


the Target Population page) Demonstrate the 


various ways instructional minutes may be 


met.


N/A


A.4 Total 0 0 5


A.5 Performance Management Plan F A M Technical Assistance/ Comments


A.5a


Provide a description of the basis for setting 


baseline figures that aligns with A.2. 1


Meets the Criteria


A.5b


Present a process, articulated for each 


strategy, for gathering and analyzing data on 


the effectiveness of the action steps.


1


Meets the Criteria


A.5c


Provide a process for updating and 


implementing improvements to the action 


steps based upon the data analysis.


1


Meets the Criteria


A.5d


Present a viable plan for managing student 


academic performance in Reading that 


includes a predicted baseline.


1


Meets the Criteria


A.5e


Present a viable plan for managing student 


academic performance in Mathematics that 


includes a predicted baseline.
1


Meets the Criteria


A.5f


Identify action steps required to achieve each 


of the four prescribed strategies in each plan. 1


Meets the Criteria


A.5g


Identify the timeline, responsible party, 


evidence of meeting action steps, and budget 


for accomplishing each action step.
1


Meets the Criteria
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A.5h


Provide a progression of action steps from 


start to finish for each strategy that are 


sequential, timely, and use data to contribute 


to the school’s ability to meet the identified 


annual target.


1


Meets the Criteria


A.5i


Create action steps within each strategy that 


complement and support the other strategies 


to the extent appropriate.
1


Meets the Criteria


A.5j


Include concrete artifacts that provide 


evidence of the implementation of each action 


step.
1


Meets the Criteria


A.5k


Provide adequate resources (e.g. time, 


money, personnel, etc.) to implement the 


action steps that support the strategies.
1


Meets the Criteria


A.5l


Budget needs identified in the Performance 


Management Plan are accounted for in the 


Budgets and discussed in the Assumptions.
1


Meets the Criteria


A.5m
Ensure consistency with the applicant’s 


Education Plan.
1


Meets the Criteria


A.5 Total 0 0 13


A.6.K Curriculum Samples-Kinder Grades F A M Technical Assistance/ Comments


A.6.K.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing, and Math


A.6.K.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard.


1


Meets the Criteria for Reading, Writing, and Math


A.6.K.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing, and Math


A.6.K.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent 


with the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing, and Math
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A.6.K.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required 


Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction 


and Student Activities presented. 


•  Include a copy of the summative 


assessment.


1


Meets the Criteria for Reading, Writing, and Math


A.6.K.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing, Math


A.6.K.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing, and Math


A.6.K Total 0 0 7


A.6.1 Curriculum Samples-1st F A M Technical Assistance/ Comments


A.6.1.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing, and Math


A.6.1.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard.


1


Meets the Criteria for Reading, Writing, and Math
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A.6.1.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing, and Math


A.6.1.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent 


with the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing, and Math


A.6.1.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required 


Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction 


and Student Activities presented. 


•  Include a copy of the summative 


assessment.


C 1


Meets the Criteria for Writing


Addresses criteria, but lacks sufficient detail in:


Does not accurately measure student mastery of the required Standard in Reading and Math.


The revised submission for this scoring area meets the criteria.


A.6.1.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing, and Math


A.6.1.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing, and Math


A.6.1 Total 0 0 7
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A.6.2 Curriculum Samples-2nd F A M Technical Assistance/ Comments


A.6.2.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing, and Math


A.6.2.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard.


1


Meets the Criteria for Reading, Writing, and Math


A.6.2.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing, and Math


A.6.2.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent 


with the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing, and Math


A.6.2.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required 


Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction 


and Student Activities presented. 


•  Include a copy of the summative 


assessment.


1


Meets the Criteria for Reading, Writing, and Math


A.6.2.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing, and Math


Page 7 of 17







2013-2014 Application Cycle


Arizona Autism Charter Schools, Inc. - Revised Application Scoring Rubric


A.6.2.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing, and Math


A.6.2 Total 0 0 7


A.6.3 Curriculum Samples-3rd F A M Technical Assistance/ Comments


A.6.3.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing, and Math


A.6.3.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard.


1


Meets the Criteria for Reading, Writing, and Math


A.6.3.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing, and Math


A.6.3.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent 


with the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing, and Math
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A.6.3.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required 


Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction 


and Student Activities presented. 


•  Include a copy of the summative 


assessment.


C 1


Meets the Criteria for Reading and Math


Addresses criteria, but lacks sufficient detail in:


Does not accurately measure student mastery of the required Standard in Writing.


The revised submission for this scoring area meets the criteria.


A.6.3.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing, and Math


A.6.3.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing, and Math


A.6.3 Total 0 0 7


A.6.4 Curriculum Samples-4th F A M Technical Assistance/ Comments


A.6.4.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing, Math and Science


A.6.4.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard.


1


Meets the Criteria for Reading, Writing, Math and Science
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A.6.4.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing, Math and Science


A.6.4.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent 


with the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing, Math and Science


A.6.4.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required 


Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction 


and Student Activities presented. 


•  Include a copy of the summative 


assessment.


C 1


Meets the Criteria for Reading, Math and Science


Addresses criteria, but lacks sufficient detail in:


Does not accurately measure student mastery of the required Standard in Writing.


The revised submission for this scoring area meets the criteria.


A.6.4.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing, Math and Science


A.6.4.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing, Math and Science


A.6.4 Total 0 0 7
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A.6.5 Curriculum Samples-5th F A M Technical Assistance/ Comments


A.6.5.a


Alignment to Program of Instruction


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


1


Meets the Criteria for Reading, Writing, and Math


A.6.5.b


Standard Number and Description


•  List the correct number and full description 


of the required Standard.


1


Meets the Criteria for Reading, Writing, and Math


A.6.5.c


Instruction


•  Present a summary of Instruction, by lesson, 


that aligns with the required Standard.
1


Meets the Criteria for Reading, Writing, and Math


A.6.5.d


Student Activities


•  Present a summary of Student Activities, by 


lesson, that align with the required Standard, 


•  Ensure Student Activities are consistent 


with the Instruction presented, by lesson.


1


Meets the Criteria for Reading, Writing, and Math


A.6.5.e


Summative Assessment


•  Provide a Summative Assessment clearly 


separate from Instruction that allows an 


independent student the opportunity to 


demonstrate mastery of the required 


Standard.


•  Provide a Summative Assessment that 


accurately measures student mastery of the 


required Standard.  


•  Provide a Summative Assessment logically 


following from the sequence of Instruction 


and Student Activities presented. 


•  Include a copy of the summative 


assessment.


C 1


Meets the Criteria for Reading


Addresses criteria, but lacks sufficient detail in:


Does not accurately measure student mastery of the required Standard in Writing and Math.


The revised submission for this scoring area meets the criteria.


A.6.5.f


Scoring Scale and Mastery Level


•  List the criteria required to demonstrate 


mastery of the required Standard.


•  Describe the components to be scored and 


how points will be awarded. 


•  Include an answer key or scoring rubric 


(whichever applicable).


•  Include a grading/scoring scale.


1


Meets the Criteria for Reading, Writing, and Math
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A.6.5.g


Materials/Resources Needed


•  Ensure consistency of the Instruction, 


Activities, and Summative Assessment 


presented in the sample with the Program of 


Instruction described in A.3.


•  Include a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment (omitting 


common consumables).  


•  Account for materials/resources in C.5.


1


Meets the Criteria for Reading, Writing, and Math


A.6.5 Total 0 0 7


Part A Sub Total 0 0 73


Part B


B.1 Applicant Organization F A M Technical Assistance/ Comments


B.1a


Discuss the applicant’s history, including its 


establishment, evolution, and how operating a 


charter school became part of its mission.
1


Meets the Criteria


B.1b


Provide an organizational chart and describe 


the reporting structure within the organization 


consistent w ith the narrative.
1


Meets the Criteria


B.1c


Identify any subsidiary relationship of the 


applicant organization to another organization. 1


Meets the Criteria


B.1d


Identify any current or prior charter operation 


by the applicant, including the authorizer, 


timeframe, and nature of involvement.
1


Meets the Criteria


B.1e


Discuss the role of each Principal in the 


organization. If individuals will play a role in the 


operation of the school, include qualifications 


related to charter school operation.


1


Meets the Criteria


B.1f


Identify any current or prior charter operation 


by any Principal, including the authorizer, 


timeframe, and nature of involvement.
1


Meets the Criteria


B.1g
Be consistent w ith the background 


information provided for each individual.
1


Meets the Criteria


B.1h
Ensure consistency with information listed on 


Title Page.
1


Meets the Criteria


B.1i
Ensure consistency with the contents of the 


application package.
1


Meets the Criteria


Organization Plan
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B.1j
Ensure consistency with legal documentation 


establishing entity.
1


Meets the Criteria


B.1 Total 0 0 10


B.2 Governing Body F A M Technical Assistance/ Comments


B.2a


Include a clear description of the 


responsibilities of the governing body as per 


ARS§15-183.E.8.


1


Meets the Criteria


B.2b


Provide a description of the composition of 


the governing body. 1


Meets the Criteria


B.2c


Describe the process for filling vacancies on 


the school governing body.
C 1


Addresses criteria, but lacks sufficient detail in:


Describing the process for filling vacancies on the school governing body.


The revised submission for this scoring area meets the criteria.


B.2d Be consistent w ith B.1. 1 Meets the Criteria


B.2e
Be consistent w ith all sections of the 


application package. 1
Meets the Criteria


B.2 Total 0 0 5


B.3 Management and Operation F A M Technical Assistance/ Comments


B.3a


Provide a clear delineation of the roles and 


responsibilities for administering the day-to-


day activities of the school.
C 1


Addresses criteria, but lacks sufficient detail in:


Providing a clear delineation of the roles and responsibilities regarding setting policies.


The revised submission for this scoring area meets the criteria.


B.3b


Present an operational plan that includes 


oversight responsibilities related to instruction 


and operational services.  Plan must identify 


the number of administrative personnel (each 


year for the first three years) and their 


oversight responsibilities related to the 


following areas:


i. Instruction,


ii. Curriculum and Assessment (mandated 


State testing), 


iii. Staff Development, 


iv. Financial Management, 


v. Contracted Services, 


vi. Personnel, 


vii. Grants Management, and 


viii. Student Accountability Information 


System (SAIS).


1


Meets the Criteria
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B.3c


Identify critical skills or experience that w ill 


indicate sufficient qualification for fulfillment 


of those responsibilities. C 1


Addresses criteria, but lacks sufficient detail in:


Identifying critical skills or experience that w ill meet the Highly Qualified requirements for teachers 


and paraprofessionals. 


The revised submission for this scoring area meets the criteria.


B.3d


Be consistent w ith all sections of the 


application package. 1


Meets the Criteria


B.3 Total 0 0 4


B.3.1 Education Service Providers F A M Technical Assistance/ Comments


B.3.1a


Provide an explanation for the reasons for 


contracting with or having a governance 


relationship with an ESP, in general, and this 


provider in particular, and how the ESP will 


further the school’s mission and program.


N/A


B.3.1b
Provide a clear description of the services to 


be provided by the ESP.


N/A


B.3.1c


Describe the applicant’s performance 


expectations for the ESP and how the 


applicant w ill evaluate that performance.


N/A


B.3.1d
Describe the ESP’s roles and responsibilities 


in relation to the applicant.


N/A


B.3.1e


Ensure ESP-related costs are described in the 


Budget Narrative and included in the Start-Up 


and Three-Year Operational Budget as 


appropriate.


N/A


B.3.1 Total 0 0 0


B.3.2 Contracted Services F A M Technical Assistance/ Comments


B.3.2a
Delineate all areas, if any, which may require 


the applicant to seek outside expertise. 1
Meets the Criteria


B.3.2b


Discuss the professional qualifications 


expected of those to be retained to perform 


each listed contracted service.


1


Meets the Criteria


B.3.2c
Identify the costs associated with each listed 


contracted service.
1


Meets the Criteria


B.3.2d
Provide sources for costs of each listed 


contracted services. 1
Meets the Criteria


B.3.2e


Ensure costs are described in the Budget 


Narrative and included in the Start-Up and 


Three-Year Operational Budget as appropriate.
1


Meets the Criteria


B.3.2 Total 0 0 5


Part B Sub-Total 0 0 24
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Part C


C.1 Facilities Acquisition F A M Technical Assistance/ Comments


C.1a


Identify and describe the facility necessary to 


implement the program.  Include square 


footage, number of classrooms, layout of 


space, and location that w ill accommodate the 


number of anticipated students as identified 


throughout the application package.


1


Meets the Criteria


C.1b


Identify and provide documentation on 


available facilities within the target market that 


w ill allow implementation of the program of 


instruction and support the student population 


and class size described in the application 


package.


Or


Provide details of already acquired facility, 


purchased land or proposed build that w ill 


allow implementation of the program of 


instruction and support the student population 


and class size described in the application 


package.


1


Meets the Criteria


C.1c


Identify a timeframe for securing an 


appropriate facility consistent w ith the start-up 


of the school.
1


Meets the Criteria


C.1d


Identify costs associated with securing the 


facility and ensuring compliance with all 


applicable laws and regulations including 


obtaining educational occupancy.


C 1


Addresses criteria, but lacks sufficient detail in:


Identifying costs associated with leasing the facility (narrative is inconsistent w ith realtor flier and 


budget for permitting fees lacks sufficient detail).


The revised submission for this scoring area meets the criteria.


C.1e


Describe any financial arrangements that have 


been made for securing the facility. 1


Meets the Criteria


C.1f


Ensure the Layout of Space is consistent w ith 


the narrative. 1


Meets the Criteria


C.1g


Ensure costs as described in the narrative 


accounted for in the Start-Up and Three-Year 


Operational Budgets.


1


Meets the Criteria


C.1h


Be consistent w ith all sections of the 


application package. 1


Meets the Criteria


C.1 Total 0 0 8


C.2 Advertising and Promotion F A M Technical Assistance/ Comments


Business Plan


Page 15 of 17







2013-2014 Application Cycle


Arizona Autism Charter Schools, Inc. - Revised Application Scoring Rubric


C.2a


Provide a clear description of an 


advertising/promotion plan that appears viable 


and adequate to support the number of 


students included in the Three-Year 


Operational Budget.


1


Meets the Criteria


C.2b


List costs associated with the plan described 


in the narrative. 1


Meets the Criteria


C.2c


Identify how advertising/promotion costs 


were determined. 1


Meets the Criteria


C.2d


Identify a timeframe for advertising/promotion 


consistent w ith the start-up of the school. 1


Meets the Criteria


C.2e


Describe the proposed fair and equitable 


enrollment procedures, including the 


timeframe, waitlist, lottery, and the like, and 


documents to be included in the enrollment 


packet.


1


Meets the Criteria


C.2f


Ensure costs as described in the narrative 


accounted for in the Start-Up and Three-Year 


Operational Budgets.


1


Meets the Criteria


C.2 Total 0 0 6


C.3 Personnel F A M Technical Assistance/ Comments


C.3a


Provide a staffing plan that appears viable and 


adequate for the effective implementation of 


the program of instruction and operation of 


the charter school as described, to include the 


grades and number of students to be served 


in each of the first three years of operation, 


and the number of each type of instructional 


and non-instructional personnel each year.


1


Meets the Criteria


C.3b


Provide a detailed plan to recruit, hire, and 


train instructional staff consistent w ith the 


start-up of the school.


1


Meets the Criteria


C.3c


Ensure all salaries and Employee Related 


Expenses (ERE) described in the narrative are 


accounted for in the Start-Up and Three-Year 


Operational Budgets.


C 1


Addresses criteria, but lacks sufficient detail in:


Ensuring ABA consultant costs as described in the narrative are accounted for in the Three Year 


Operational Budget.


The revised submission for this scoring area meets the criteria.
C.3 Total 0 0 3


C.4 Start-Up Budget F A M Technical Assistance/ Comments
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C.4a


List only sources of start-up revenue fully 


supported by Verifiable Proof of Secured 


Funds documentation.


1


Meets the Criteria


C.4b


List expenditures to cover the start-up plans 


described in the application package. C 1


ERE costs associated with stipends are not included in the Start-Up Budget.


The revised submission for this scoring area meets the criteria.


C.4c


Demonstrate through the assumptions that 


the amounts listed are viable and adequate. 1


Meets the Criteria


C.4d Ensure revenues cover expenditures. 1 Meets the Criteria


C.4e


Ensure that timeframes described in all 


sections of the application package are 


consistent w ith timeframes listed on the Start-


Up Budget.


1


Meets the Criteria


C.4f
Be consistent w ith all sections of the 


application package.
1


Meets the Criteria


C.4 Total 0 0 6


C.5 Three Year Operational Budget F A M Technical Assistance/ Comments


C.5a


List expenditures to cover the Education Plan, 


Organization Plan, and Business Plan 


described in the application package.


1


Meets the Criteria


C.5b


Ensure state equalization detailed in Revenue 


Worksheets is consistent w ith the Target 


Population and the student count by grade 


level.


1


Meets the Criteria


C.5c


Demonstrate through the assumptions that 


the amounts listed are viable and adequate. 1


Meets the Criteria


C.5d Ensure revenues cover expenditures. 1 Meets the Criteria


C.5e


Be consistent w ith all sections of the 


application package.


C 1


Addresses criteria, but lacks sufficient detail in:


Ensuring consistency with Budget Assumptions Narrative of the application package regarding IEP 


Pro.


The revised submission for this scoring area meets the criteria.
C.5 Total 0 0 5


Part C Sub-Total 0 0 28


Grand Total Part A, B, and C 0 0 125


CONCLUSION Meets the Criteria


SUMMARY


No scoring area in Part A, B, or C received a score of Falls Below


No more than one scoring area in each section scored Approaches


Meets 95% Test
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B.3.1 Education Service Providers 


 


Arizona Autism Charter Schools, Inc. does not intend to contract an Education Service Provider nor 


does it have a governance relationship with an Education Service Provider---Section Not Applicable. 





