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Business Plan 
C.2 Advertising and Promotion 


The advertising and recruitment process will start in February 2012 and will be ongoing 
until 235 students are enrolled in 2015. The families who enroll their children in the 
school early will assist in recruiting more students. The most powerful marketing tool is a 
great reputation. The second most powerful marketing tool is great word-of-mouth 
networking. American Indian Model Schools will use its excellent academic track record 
with minority, low-income students in Oakland as a recruiting tool for enrolling students 
in Tucson AIM. When students and families begin to experience the stellar education 
environment of Tucson AIM, they will spread the word about it to their relatives and 
friends. This is what has happened in Oakland. Families tell other families about the 
school, which leads to additional student enrollment, which leads to more word of mouth.  


Tucson AIM Middle School will focus on recruiting students who live in the surrounding 
community of the school located at 200 E. Yavapai Road in Tucson, Arizona. This area 
has a high density of apartment rentals, low-income housing, and economically 
disadvantaged families. The first year Tucson AIM will enroll 90 sixth-grade and 30 
seventh-grade students for a total of 120 students. In 2013-2014, the families, students, 
and staff will work together (in the ways mentioned above and below) to enroll 90 sixth 
graders, 83 seventh graders, and 27 eighth graders for an enrollment of 200 students. 
These same methods will be used for 2014-2015 to enroll 90 sixth graders, 87 seventh 
graders and 58 eighth graders for a total enrollment of 235 students the third year. 


a) Family nights will be held in the school auditorium informing parents, aunts, uncles, 
grandparents, extended family and students of the academic success the education model 
has produced for economically disadvantaged students in Oakland, California.  


b) The American Indian Model website will be used as an advertising and promotional 
tool for the school.  


c) Television specials by ABC, FOX, MSNBC  and NBC on public education have 
featured the American Indian Model Schools as examples of high academic achievement  
and excellence in the United States. Segments from the specials on public education will 
be promoted to local businesses, in homes, churches, schools and other nonprofits to 
recruit students.  


d) Brochures and half-sheet flyers documenting the academic success of the American 
Indian Model of Education will be distributed at local supermarkets, businesses, homes, 
sporting events, churches and local elementary schools. 


e) Parents, students, extended family and friends will be able to explore the Internet to 
read existing newspaper articles, magazines, books, and education websites such as 
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www.greatschools.net to learn about AIMS.  They can also check out from the public 
library the book Crazy Like a Fox: One Principal's Triumph In The Inner City by Dr. Ben 
Chavis with Carey Blakely, published in 2009. 


f) The students, families and governance board members will attend community events 
such as Tucson Meet Your Self in the fall and the Yaqui Tribal Easter Ceremonies held 
each spring at the Old Yaqui Village by West Grant Road in Tucson. These are just some 
of the events that will be attended to advertise and promote the opening of the school. 
 
g) Press releases will be written and released to media outlets about the launching and 
progress of the school. We will leverage our excellent academic reputation and extensive 
media coverage to attempt to secure more media appearances in the way of newspaper 
articles, radio interviews, TV appearances, etc.  
 
h) Tucson AIM will post directory listings on www.greatschool.net and other 
education‐focused websites. A Facebook fan page will be created to market the school 
and announce events, news, accomplishments, etc.  
 
i) We will send information regarding Family Nights and other open-house type events to 
local newspapers and other media outlets to announce for free in their community 
sections.  
 
j) Information tables will be set up in front of neighboring apartment complexes and other 
locations, such as Walmart, that have a high volume of people going in and out. 
Representatives from the school will have flyers and will discuss, promote, and answer 
questions about the American Indian Model of Education.  
 
k) We will seek to build good relationships with local churches, daycare centers, 
elementary schools, businesses, etc., in order to identify people who support and advocate 
the work we are doing to educate children.  
 
l) We will hang a banner on the front of the school building to announce enrollment 
yearly. (See below.) 
 
These are all ways by which we will advertise and recruit students in order to accomplish 
our yearly enrollment goals. Most importantly, we will work hard to provide students 
with an incredible education. That is the best advertisement of all, and the best way to get 
community attention and support.  
 
Cost and Timeline for Advertising/Promotion/Recruitment 


The cost will be very little because the video featured on the American Indian Model 
Schools website and the television specials on public education that highlight the success 
of AIM schools have already been created. This means minor adjustments will be made 
to the recruitment material that can be used for the Tucson AIM Middle School (6th-8th 
grades) advertisement and promotion.  







 3


We will print a large banner to hang off the school building to announce new enrollment. 
The banner cost estimate is $290 and is based on a FastSigns quote.  
 
The cost to print two thousand half-sheet flyers in bright colors is $35. Since they are half 
sheets, we would make 1,000 copies at FedEx Office at the discounted price for bulk 
printing of 3.5 cents per copy done on bright paper. The half-sheet flyers will announce 
enrollment at Tucson AIM, provide contact information, and give statistics on American 
Indian Model Schools. They will be distributed in the February-July enrollment period 
prior to starting the school year. We will create other half-sheet flyers to announce open 
houses or other student recruitment events throughout the year. We estimate we will print 
an additional two thousand half-sheet flyers and would therefore incur the same cost of 
$35. We will also create tri-fold brochures with more detailed information about Tucson 
AIM. The brochures will be made in house and copied at FedEx Office for the estimated 
cost of $140 for 1,000 copies.  
 
Combined the brochures, half-sheet flyers, and banner are estimated to cost $500.00. That 
cost is noted in the Start-Up Budget.  
 
We plan to apply for the Arizona Charter Schools Program start-up grant. If awarded the 
$230,000 grant, we could use a portion of those funds on advertising and recruitment if 
necessary.  
 
The timeline for the advertising/promotion/recruitment process is as follows: From 
February-July 2012, we will hang the banner on the school building; distribute flyers 
announcing enrollment to local supermarkets, businesses, homes, sporting events, 
churches and local elementary schools; set up information tables as described in j) above; 
we will write press releases and attempt to publish information in locals newspapers 
about the launching of the school and how to enroll; we will network with church leaders 
and other community figures as describe in k) above in order to get the word out among 
people with vast networking capabilities among our student/family demographic; we will 
have staff, family members, and board members attend community events to promote the 
school as described in f) above. 
 
Once Tucson AIM has launched, we will host family nights, as described in a) above, in 
the first semester and use the resources mentioned above in b-e) to disseminate 
information about the American Indian Model and its success; we will continue to 
network with local media and community leaders and to attend community events that 
our students/families and their relatives and friends would attend and distribute flyers or 
set up an information table. 
 
In the second semester of Year One, we will use the same tactics described above for the 
February-July enrollment recruitment period. At this point, too, we hope that knowledge 
of the existence of our school and the proven success record of American Indian Model 
Schools will have spread and that the word-of-mouth phenomenon will have kicked in. If 
we need to adjust our strategy or increase our recruitment efforts, we will. We will use 
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the same strategies and timeline described above for Year Two in order to meet our 
enrollment goals for Year Three.  
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Education Plan  
A. 1 Educational Philosophy 
 
The Organization and Its Education Model 
 
The American Indian Model Schools (AIMS) is a nonprofit corporation designed to 
provide minorities and low-income students with a quality education. The organization’s 
original 501(c)(3) was established in 1999 in Oakland, California, under the name 
American Indian Public Charter School. The name has since been changed to The 
American Indian Model Schools (AIMS). 
 
The American Indian Model Schools currently consist of two middle schools, American 
Indian Public Charter School and American Indian Public Charter School II, and a high 
school, American Indian Public High School. They are all located in Oakland, California. 
 
American Indian Public Charter School (AIPCS) and its sister schools use the education 
model that will henceforth in this charter be referred to as the American Indian Model 
(AIM or AIM Ed). Though not part of the same organization, Oakland Charter Academy 
(a middle school) and Oakland Charter High School also use AIM. AIM stresses high 
academic achievement through a structured learning environment and excellent 
attendance. Academic performance data collected since AIM’s implementation in the 
year 2000 shows that this model is highly successful. (See the performance chart on page 
12).  
 
AIPCS was a charter school founded in 1996, with the explicit goal to serve the needs of 
the American Indian student population in Oakland. Unfortunately the school suffered 
from a lack of academic rigor, poor behavior management, low expectations, and low 
attendance. As a result of AIPCS’s inability to live up to its charter’s stated goals, The 
Oakland Unified School District threatened to shut the school down in 2000.  
 
Fortunately, the District gave a new leader named Dr. Ben Chavis, who spent many years 
as a teacher and administrator in Arizona, the opportunity to try something different at 
AIPCS. He did. Chavis implemented AIM and transformed the nearly shuttered charter 
school into a major success. The test scores and attendance rates climbed year after year. 
(See the chart on page 12).  
 
In 2010, AIPCS’s test scores made it the #1 academic public middle school in California. 
In fact, in 2010 AIPCS was ranked the highest performing public secondary school in 
the state of California. This was with a student body that was 99% minority and 88% 
socio-economically disadvantaged.  
 
AIPCS also received prestigious national recognition when it won a Blue Ribbon Award 
in 2006. It was the first public school in Oakland, California, to earn the Blue Ribbon.  In 
2009, the school was honored as a National Title I Distinguished School, one of only two 
nominees from California.  
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All of the Oakland schools using the American Indian Model are among the top 1% of 
public secondary schools in California. Since its inception, 100% of seniors at American 
Indian Public High School (AIPHS) have been accepted to four-year universities, 
including Cornell, MIT, Stanford, UC Berkeley, and Syracuse.  In 2011, every AIPHS 
senior was accepted to a campus of the University of California, which is the highest 
ranked public university system in the world. AIPCS, AIPHS, and AIPCS II were all 
named California Distinguished Schools in 2011. 
 
On a scale of 1,000 points called the Academic Performance Index, in which a score of 
800 has been identified by the California Department of Education as on target, the 
Oakland schools using AIM had the following scores in 2010: 
 
American Indian Public Charter School: 988 
American Indian Public High School: 976 
American Indian Public Charter School II: 974 
Oakland Charter Academy: 953 
Oakland Charter High School: 961 
 
As these statistics demonstrate, AIM has been used with our target population of inner-
city minority and socio-economically disadvantaged students to great academic success. 
 
In Cato Institute’s Policy Analysis #677, published on June 6, 2011, Andrew J. Coulson 
states: “The top-performing charter networks, like top-ranked American Indian charter 
schools, play a transformative role in children’s educational and career prospects, and lay 
bare the failure of our conventional educational arrangements to fulfill each child’s 
potential. We should indeed strive to preserve and replicate them.” 
 
Coulson further notes about California schools: “Overall, the American Indian charter 
schools network has more than four times as many passing AP scores per black and 
Hispanic student as its closest charter network competitor (Knowledge Is Power 
Program). In mathematics and the sciences, American Indian has more than 20 times as 
many passing scores per black/Hispanic student as its closest charter competitors, and six 
to nine times as many such scores as even the selective Lowell and Whitney high 
schools.” 
 
The school community of American Indian Model Schools seeks to create a middle 
school in Tucson (to be called Tucson AIM Middle School or Tucson AIM for short) 
with a strong academic emphasis on English-language arts and mathematics that would 
serve inner-city students from socio-economically disadvantaged families, as well as 
others interested in attending. It is our ethos that a strong academic background in 
English, mathematics, history, and science, coupled with an emphasis on structure and 
discipline, are the pillars of an effective academic program, which enable students to 
attain a higher education and become productive members in a capitalist society. This 
will be a collaborative effort between school, family and community. 
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Tucson AIM Middle School would be the newest school to employ the American Indian 
Model of education (AIM), and would strive to educate inner-city students in Tucson, 
Arizona.  
 
Committed to academic excellence, Tucson AIM’s goal would be to provide structure 
and foster student achievement in traditionally underserved urban students by doing the 
following: 


1) Improving the academic achievement of all students  
2) Focusing on student attendance 
3) Supporting effective educators  
4) Providing a structured learning environment 


 
We are committed to achieving our goal that all students graduate as critical thinkers who 
are well-informed, engaged, responsible, and contributing citizens who are prepared to 
succeed in the high school, college and career of their choosing. 
 
The Program of Instruction 
 
Mission 
 
Tucson AIM will serve 235 inner-city students in sixth through eighth grade. The focus 
of Tucson AIM is excellent student attendance (99%) that helps to ensure the students’ 
academic needs are met. The school will provide students with an education to enhance 
their academic skills in reading, writing, spelling, mathematics, science, social science, 
business and humanities, so they may compete in and be productive members of a free 
market capitalistic society. This will be a collaborative effort between school, family and 
community.  
 
Educational Approach  
 
The middle grades are formative years when students are seeking answers to fundamental 
questions about life and identity. They are deciding on values and standards, which will 
determine their successes in the future. This is a time for them to explore. Tucson AIM 
will provide students an opportunity to do so in a structured learning environment. 
Tucson AIM will instill the values of mutual respect and hard work. 
 
AIM’s self-contained classrooms, a focus on English-language arts, math, science and 
social studies, expectations for hard work in and out of the classroom, an extended-year 
calendar (of 196 instructional days including mandatory summer school for all students), 
family culture, and other components provide the structure, rigor, and targeted 
intervention necessary for ensuring that all students have the opportunity to thrive 
academically and behaviorally. (See the detailed schematic breakdown on AIM on p. 6-
10 in this section.)  
 
Tucson AIM will provide a rigorous, standards-based curriculum aligned with Arizona 
state standards and Common Core standards for language arts and math. Tucson AIM’s 







 4


educational program is founded on the belief that high expectations lead to high-
achieving students. Tucson AIM courses will prepare students to not just meet but exceed 
the Common Core and Arizona Standards for the relevant subject at each grade level. 
Tucson AIM believes its academic success will be based, in part, on the emphasis placed 
on language arts and math. 
 
What It Means to Be an Educated Person in the 21st Century 
 
The demands of the 21st century require that students be highly literate. As we move 
deeper into an information age, it is imperative that Tucson AIM students learn how to 
understand and critically analyze the information they encounter. One of Tucson AIM’s 
chief goals is to furnish students with strong reading, writing, speaking, and critical 
thinking skills by providing 90-120 minutes of language arts instruction each day. This 
not only helps students raised in households where a language other than English is 
spoken, but through a rigorous study of language arts, all students will acquire the ability 
to comprehend the written and spoken word and to transmit their ideas and insights 
clearly and compellingly.  
 
The ability to understand and analyze the written word is central to all academic subjects. 
By focusing on language arts, Tucson AIM students will be better equipped to understand 
the material covered in other subjects. To be a competent member of society and to 
succeed in post-secondary education, students must be competent readers in the core 
subject areas.  
 
To meet the demands of the 21st century, students need a rigorous curriculum in 
mathematics as well. Tucson AIM students will be required to take 90-120 minutes of 
math each day beginning in sixth grade. Since many college-bound students enrolling in 
science or engineering programs will be required to take calculus as a prerequisite for 
their majors, Tucson AIM will adequately prepare its students to accomplish this goal by 
preparing and requiring all eighth graders to take Algebra I. This will set them on the 
right academic track for advanced math in high school.  
 
To prepare our students to be educated citizens, we will instill in them the values of hard 
work and self-discipline. Tucson AIM will be highly structured with a tough disciplinary 
system that rewards hard work and productivity. Tucson AIM students will learn to be 
responsible for their course work and their actions, learning to take pride in their efforts 
and consequent academic successes. We will have high expectations for our students, 
pushing them to achieve to the best of their ability and to be motivated, lifelong learners. 
Students will also be taught that there are consequences for being lazy and/or neglecting 
responsibilities. 
 
How Learning Best Occurs 
 
According to a study conducted by education researchers Lance T. Izumi and Harold C. 
Doran (2004), a structured classroom environment and a teacher-centered curricular 
approach proved to be the most successful framework in effectively educating urban 
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minority youth. We will incorporate this teacher-centered environment, which has been 
extremely successful at all of our AIM schools. 
 
Socio-economically disadvantaged students who have a strong academic foundation are 
more likely to succeed in school and life.  The key to a successful middle school is strong 
administrative leadership, excellent teachers, and a structured learning environment that 
focuses on hard work and academics. Families and community members will be 
continuously encouraged to participate in students’ educations throughout the year.  It is 
through a system of productive working relationships that boundaries and expectations 
are established. Individuals are encouraged through peer relationships and customs to 
work together as a family. We will incorporate the concept of working as a family into 
the Tucson AIM school structure. 
 
The student per teacher ratio will average 20:1 by the third year. This will allow students 
and teachers to develop a productive working relationship in a small school setting.  
Students are expected to attend school daily and follow a prescribed schedule. Additional 
support and learning opportunities will happen before school begins at 8:30 AM, after 
school between 3:15 and 4:15 PM, and on weekends, as necessary, to ensure the success 
of all students.   
 
Though small class size alone cannot guarantee academic achievement, research shows 
that it does often contribute to higher levels of academic success. With fewer students in 
a classroom, teachers can better meet their needs. At AIPCS small, self–contained classes 
have resulted in higher attendance rates (99%), reduced dropout rates (0%), and increased 
academic performance for our minority students of socio-economically disadvantaged 
backgrounds.  
 
Classes at Tucson AIM will be self-contained, with each teacher responsible for 
instruction in math, English, history, and science. In addition, whenever possible, 
teachers will loop with their students in a rotation that includes sixth, seventh, and eighth 
grade.  As outlined in Free to Learn, co-authored by Lance Izumi and Xiaochin Claire 
Yan (2006), the “‘extended family’ concept is one of the keys to American Indian Public 
Charter School’s stable learning environment and its ability to maintain discipline among 
students.  The students bond and help each other academically and encourage one another 
to behave.” 
 
Furthermore “looping,” or the practice of students following their students from one 
grade level to the next, has been shown by Joan Gaustad in “Implementing Looping” 
(1998) to increase confidence and reduce anxiety in many children, enabling them to 
thrive academically and socially. Gaustad also states: “Most teachers [who used looping] 
find that students remain on task far longer at the end of the first year; accordingly, 
teachers estimate that they gain a month of learning time at the start of the second year.”  
 
Students at Tucson AIM will build productive relationships with motivated teachers who 
will provide them with a better chance for higher academic achievement. As a small 
school, Tucson AIM will be able to facilitate these interactions. Tucson AIM students 
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will be engaged in learning with the guidance and instruction of skilled teachers. The 
learning environment will be personalized. Crazy Like a Fox: One Principal’s Triumph 
in the Inner City by Dr. Ben Chavis with Carey Blakely (NAL hardcover, 2009) shows 
that AIM schools allow students and teachers to develop more intensive, long-term 
relationships that enable better conditions for teaching and learning.  
 
Tucson AIM will cultivate motivated students who are prepared to enter high school and 
college. The curriculum will be rigorous with instruction designed for active engagement 
in the academic learning process. Small classrooms and a structured learning 
environment with an emphasis on language arts, math, science, and social science will 
ensure that students build a strong academic foundation. The classroom structure 
incorporates a social-skills program that will create a forum for reinforcing respect 
among students and Tucson AIM staff. 
 
Tucson AIM will work closely with American Indian Model Schools, Johns Hopkins 
University Center for Talented Youth program, Chicanos por la Causa, and other 
community organizations to provide services for Tucson AIM students.   
 
Tutorial services are mandatory for all students who test below grade level on Arizona 
AIMS tests, or whose grades or classroom performance suggest additional support is 
necessary for success. 
 
The faculty will consist of highly qualified teachers who are well supported and trained in 
the American Indian Model of Education. Teachers will hold appropriate teaching 
certifications. Professional development, teacher planning time, and other opportunities 
for collaboration will be scheduled on a regular and on-going basis to support teachers 
throughout their career. In establishing a professional teaching environment, Tucson AIM 
will ensure collaborative planning time for teachers to share best practices with their 
colleagues, cultivate mentoring relationships with new teachers, analyze student data 
among all students within the grade level they teach, and plan core curriculum. 
 
Teaching Methods 
 
Tucson AIM’s ultimate goal is to begin preparing students for the rigors of high school 
and college.  The primary teaching method used at the top universities is direct 
instruction.  To ensure that students develop the skills required to succeed in a lecture-
based system, and because it has proven highly effective in previous years, a vast 
majority of the curriculum will be delivered through direct instruction. The direct 
teaching method used at AIM schools has proven very effective with our student 
population, as evidenced by the students’ test results.  
 
Differentiated Instruction: Teachers will “raise the floor” in their classrooms, teaching to 
the level of the highest performing students.  Differentiation will take place in the 
classroom, but will be represented primarily by the assistance of lower-performing 
students who will receive additional instruction outside of regular class time.  Students 
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who are not achieving academically will participate in small-group tutoring with their 
classroom teacher, a resource teacher, or a student tutor. 
 
Student Research Projects and Scientific Inquiry/Experimentation: Students will be 
required to conduct research for various projects and to present their findings via a 
written report or oral presentation. In science classes, students will pose questions, 
formulate hypotheses, and test those hypotheses through experiments.  
 
Pre-AP vertical teaming:  Students will learn the analytical and critical thinking skills 
necessary to be successful on the Advanced Placement exams they will take as high 
school students.  As opposed to teaching specific facts and dates, during weekly vertical 
teaming exercises, teachers will assess and critique the quality of student thinking and 
writing through critical-thinking assignments. 
 
Below is a schematic representation of the educational philosophy and framework of the 
American Indian Model. Followed by that is a graph demonstrating the continuous 
academic improvement of our original school, AIPCS.  
 


The American Indian Model of Education  
(AIM to Educate/AIM-Ed) 


 
 


FAMILY CULTURE 
 


1. Families are guaranteed if they follow and support our model, their children will 
be prepared to graduate from college.  


2. We create an extended family with administration, teachers, staff, students, 
family, and selected community. Students and staff are expected to clean and take 
care of the school property.  


3. Teachers spend multiple years with their students teaching all core academic 
subjects, which creates an environment of strong academics and family culture.  
 


4. When a 6th grade student is acting up in class, he or she will be sent to sit on the 
floor in a 7th or 8th grade class. 


 
5. All students are provided free tutoring in any subject before school, after school, 


or on Saturday. Students are employed as tutors to work with other students who 
need academic support in core academic subjects. 
 


6. Former AIPCS students enrolled in college are hired to work with our current 
students. 


 







 8


7. No student has been expelled since the American Indian Model was implemented 
in 2000. 


ACCOUNTABILITY/STRUCTURE 
 


1. We analyze all student test results to ability group for mathematics and sports. A 
student’s state and national test results are used to gauge the accuracy of 
achievement in the classroom.  
 


2. State testing is held one week after staff and students return from Easter Break. 
There are no field trips until after testing. Only students who have worked hard 
and followed the rules may attend field trips. 
 


3. Progress reports are sent home every three weeks for students who are failing. A 
“C-” is a failing grade. Report cards are distributed every nine weeks. 
Administrators must sign off on all student progress reports and report cards 
before they are sent home.   


 
4. We retain those students not willing to work toward improving their academic or 


social skills to advance to the next grade level. 
 


5. Students are informed of their academic progress and the school’s academic 
progress continuously. Students are expected to set academic goals and work 
toward them.  


 
6. We demand hard work and high academic expectations from all students and 


staff. 
 


7. We hire smart administrators and teachers based on their high academic 
achievement and ability to follow the American Indian Model. We fire 
administrators and teachers who do not meet those expectations. We reward all 
employees who adhere to the model.  


 
HIGH EXPECTATIONS 
 


1. Teachers provide students with 90-120 instructional minutes in language arts and 
90-120 instructional minutes in mathematics each day. Teachers assign a 
minimum of two hours of homework each night.  
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2. We implement professional development where administrators and teachers train 
their colleagues, while students train incoming students on the culture and 
expectations of the American Indian Model. 
 


3. We set forth a rigorous academic program aligned with standards-based textbooks 
and a uniform grading scale that all administrators and teachers must follow.  
 


4. After-school detention and Saturday school serve as consequences for students 
who broke school rules.  
 


5. We celebrate Christopher Columbus Day, Martin Luther King, Jr. Day, and other 
various holidays by attending school. This attendance policy was created by 
students and staff. 


 
6. We follow an extended school year with an average of 196 instructional school 


days with mandatory summer programs that include: AIM summer school, 
Stanford Academic Institute of Learning (SAIL), Johns Hopkins Center for 
Talented Youth (CTY), and University of California at Berkeley’s Academic 
Talent Development Program (ATDP).  
 


7. Teachers finish core academic curriculum textbooks by April 5th each year. After 
state testing, teachers begin the next grade level’s core curriculum of mathematics 
and language arts. 


 
FREE MARKET CAPITALISM 
 


1. There are clear, consistent, and high expectations in the student contract that are 
enforced by all employees. Student consequences (detention, Saturday School, 
cleaning, etc.) are given for not following school rules.  
 


2. Families choose to enroll their children in an American Indian modeled public 
school. State and federal funding follow the student to the family’s school of 
choice. This is the same funding model of vocational schools, community 
colleges, and universities in The United States. 
 


3. We focus on excellent student attendance.  Students and staff are given cash 
awards for perfect attendance, hard work, and for reinforcing the school’s mission 
statement and credo.  
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4. Job descriptions are posted that cause administrator or teacher applicants to self-
select out from applying for a job with our school. 
 


5. Financial rewards are given to all employees for increased student achievement 
on the state tests. 
 


6. We encourage classes to compete with each other and instill in students the values 
of a free market capitalistic society.  


 
7. The administrative leadership focuses on fiscal responsibility and a superior 


business model. There is no fundraising by families. The school pays for student 
trips, the SAT, the PSAT, and other costs related to students. 


 
CONTINUED ON PAGE 11
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American Indian Public Charter School 
3637 Magee Avenue 
Oakland, CA 94619 


Phone: (510) 482-6000 
www.aimschools.org 


 


 
 


 


 
 
 
 
 


 
 The American Indian Public Charter School (Grades 6-8) has the highest API score of any school 
in Oakland. AIPCS received the Blue Ribbon Award, which is given to the top 200 schools in the 


Nation. The students exceeded the standards set forth by the No Child Left Behind Act each year. 
Note that 88% of the students qualified for free and reduced lunch, 99% of the students were 


minorities, and 86% of the students spoke English as a second language in 2010. 
 


Year API Score Met Growth 
Target/NCLB 


2000 - 2001 436 Yes 
2001 - 2002 596 Yes 
2002 - 2003 732 Yes 
2003 - 2004 813 Yes 
2004 - 2005 880 Yes 
2005 - 2006 920 Yes 


       2006 - 2007 950 Yes 


2007 - 2008 967 Yes 
2008 - 2009 977 Yes 
2009 - 2010 988 Yes 








Approved March 14, 2011                                                          


    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
7 Reading N/A Point of View, Purpose, and Position in 


Informational Text 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
5 days 20th Week Understanding figurative, connotative, and technical meanings of words and the impact of 


diction on a text’s meaning and tone; understanding the structure of a text and how it relates 
to the text’s development and presentation of ideas  


   Unit Description 
Students will learn how to read and analyze informational texts to determine the author’s point of view and purpose, how both are conveyed, 
and techniques writers use to make convincing arguments. Particular attention will be paid to persuasive pieces, such as op-eds, and how 
writers present their positions on a subject. Students will learn about how to distinguish credible sources from non-credible sources.  
 
 
Standards:   
See instructions on page 15. 
 


Strand: Reading Standards for Informational Text  
Cluster: Craft and Structure  
Standard: #6  
6. Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his or 
her position from that of others. 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will be given a copy of an editorial from the USA Today that is from the week the lesson is taught. 
They will read and analyze it using a “Persuasion Map,” where they state the writer’s point of view, purpose, 
three main points or arguments the writer makes, and the facts and examples that support those main reasons. 
Then they will evaluate the writer’s argument for effectiveness. 
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


The “Persuasion Map” assignment will be graded on a 15-point scale with points given for correctly filling 
out each part of the map. See attached.  The total points earned will be divided by 15 to determine a 
percentage and thereby an A-F grade. C- or lower is considered not meeting the standard; C through B- is 
approaching; B or better is meeting the standard. 
 


Materials/Resources Needed 
Include all items for the entire 
unit. 


Various informational texts for display purposes, like newspapers, magazines, biographies, textbooks, etc. 
Paper, pencils, white board, white-board markers, and an overhead projector. 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Instruction and 
Timeline  
 
 
 


The teacher 
distributes a note-
taking handout that 
provides some 
information and 
leaves other parts 
blank for students to 
complete during the 
lesson. The lesson 
and handout focus on 
point of view: 
defining it, 
recognizing it, and 
noting how point of 
view differs between 
literature and 
informational texts. 
The teacher discusses 
with students how 
when an author writes 
a piece of nonfiction, 
he/she will often have 
a point of view or 
opinion/perspective 
on the subject. In 
some cases, the 
author will want you 
to see the topic from 
his or her point of 
view; in other cases 


The teacher asks the 
students why they 
think certain 
nonfiction writers 
wrote what they did. 
(I.e. What was Anne 
Frank’s purpose in 
writing her diary? 
Why did Malcom X 
publish an 
autobiography? Why 
does a nutritionist 
write a paper on 
diabetes and how to 
prevent it? The 
students and teacher 
will discuss possible 
reasons and write 
those on the board. 
The teacher will pass 
around the class 
various types of 
informational texts, 
including 
newspapers, 
magazines, 
textbooks, technical 
manuals, 
biographies, 
advertisements, 


The teacher and 
students will 
identify the types 
of writing used for 
purposes of 
persuasion, 
entertainment, etc., 
and the techniques 
used to achieve 
those purposes (i.e. 
persuasive pieces 
might use 
emotional appeals 
and personal 
stories that strike at 
other’s heartstrings 
and motivate them 
to take action). The 
teacher will 
identify some of 
these techniques in 
texts on the 
overhead projector. 
(20 minutes).  


The teacher will 
review with students 
the two essays read 
yesterday expressing 
opposing views on 
school dress code 
and will ask what 
arguments were 
made and how those 
arguments were 
made (i.e. citing 
statistics, making 
emotional appeals, 
asking rhetorical 
questions, using 
anecdotes, etc.). (10 
minutes). Then the 
teacher will discuss 
with students via 
specific examples 
how the two writers 
distinguish 
themselves and their 
positions from each 
other by 
anticipating, 
acknowledging, and 
rebutting the 
oppositional stance. 
(10 minutes) 


After students 
finish reading and 
answering 
questions on the 
two opinion 
pieces on 
unemployment 
(see below), they 
will discuss with 
teacher how to 
evaluate a piece 
for credibility 
(i.e. if vague, 
sweeping 
generalizations 
are made without 
evidence to 
support the 
claims, it might 
not be a credible 
source of 
information). The 
class will read 
aloud an article 
about how to 
identify sources 
of information 
that are credible, 
accurate, 
reasonable, and 
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he/she will not. For 
example, a good 
newspaper reporter 
will not reveal his/her 
opinion when writing 
a news article; in a 
newspaper editorial, 
however, the writer 
will express his or her 
point of view. In 
some texts, you will 
be able to tell if the 
author is for or 
against an action or 
idea. The teacher and 
students fill out the 
missing parts of the 
handout as the lesson 
is taught. (20 
minutes). The teacher 
hands out two 
opposing op-ed 
articles from a recent 
newspaper (i.e. being 
for or against 
President Obama’s 
health care plan and 
why).  
 
 
 
 
 


website copy, blog 
entries, etc. The 
teacher will ask the 
class to come up 
with more ideas as to 
why authors would 
write certain types of 
texts, including but 
not limited to the 
ones shown in class. 
The teacher will 
write on the board 
ideas that the 
students come up 
with. Then the 
teacher will write on 
the board: PIE and 
explain how it stands 
for persuade, inform, 
entertain. He/she 
will discuss how 
those purposes relate 
to informational 
texts. (25 minutes). 
For the last 5 
minutes of the 
reading portion of 
language arts class, 
the students will read 
and look at an 
advertisement and 
analyze how it 
attempts to persuade 


supported by 
research. This 
will help students 
in future research 
projects to 
identify quality 
sources. (20 
minutes). Teacher 
will discuss 
homework 
assignment that is 
the summative 
assessment.  
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the consumer. 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students fill out and 
complete the 
missing parts on the 
note-taking guide 
mentioned above. 
(20 minutes). 
Together with the 
teacher students read 
aloud and analyze 
the two opposing 
op-ed pieces, 
identifying the point 
of view of both 
writers. Why are 
they for or against 
the topic? Students 
identify the specific 
language used that 
expresses point of 
view and look at the 
techniques the 
writers use to 
effectively support 
their opinions. The 
teacher shows 
students the op-ed 
section of the 
newspaper and 
describes how the 
newspaper will often 
print two opposing 


After participating in 
the discussion 
around author 
purpose, students 
will independently 
complete a 2-page 
worksheet with 
various excerpts on it 
that ask students to 
identify if the 
primary purpose of 
the text is to 
persuade, inform, or 
entertain, or a 
combination thereof, 
and to explain their 
answers.  
(15 minutes) 


Students will take 
notes on author’s 
purpose, types of 
writing/sources, and 
the text 
characteristics of 
those sources. 
Before reading two 
essays: one 
supporting the use 
of a dress code in 
school and one 
opposing it, 
students will list the 
arguments they 
think each writer 
will make and the 
techniques that will 
be used to support 
their point of view 
(i.e. the argument 
for a dress code 
might state that a 
dress code saves 
students money on 
clothes and then cite 
statistics supporting 
that claim). Then 
students read the 
two essays. They 
will underline in 


Students read with a 
partner two short 
campaign speeches 
by candidates 
running against each 
other for mayor. 
Students analyze 
and answer on paper 
together the authors’ 
points of view, 
purpose, how the 
purpose is 
conveyed, and how 
the two candidates 
distinguish each of 
their positions from 
the other. (25 
minutes) 


The students read 
one opinion piece 
from Time 
Magazine and one 
from an online 
blog that is not 
widely followed. 
Both pieces are 
about 
unemployment. 
(10 minutes). 
Afterwards, they 
are asked to 
answer on paper 
which piece is 
more fact-based 
and appears more 
credible? Why? 
What are the 
strengths and 
weaknesses of the 
two pieces? (10 
minutes) 
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viewpoints of the 
same subject 
together. The 
teacher will ask 
students why they 
think that is the case. 
(25 minutes) 
 
 
 
 
 
 
 
 
 
 
 
 
 


pencil the 
arguments made 
and will underline 
in pen the words 
that support those 
arguments. (25 
minutes). 
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QuickTime™ and a
TIFF (Uncompressed) decompressor


are needed to see this picture.


 


DIRECTIONS: 
 
Read the op-ed from USA Today provided 
by your teacher. Under “Introduction,” 
state the writer’s point of view and 
purpose. List three main points or 
arguments the writer makes under the 
“Main Reason” sections and list all of the 
facts and examples that support those 
main reasons. Under “Conclusion,” state 
what the writer’s conclusion is and 
whether he/she made a convincing 
argument. Explain your reasoning.  
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Persuasion Map Reading Assessment 
7th Grade 


 
 


Total possible points: 15 
 
1 point: Correctly stating the topic 
 
2 points: Identifying point of view and purpose 
 
3 points: Correctly identifying 3 main reasons (1 point each) 
 
6 points: Correctly identifying facts or examples (2 points for each section) 
 
2 points: Correctly stating the writer’s conclusion and explaining whether his/her argument was convincing.  
 
1 point: Overall neatness/legibility 
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Organization Description 
B.2 Applicant Composition 
 
Lawrence (Larry) Martinez, the authorized representative for this charter, will be the 
interim Director/Principal of Tucson AIM Middle School. He is also the Vice President 
of the Founding Committee described in B.1. Larry Martinez has nearly 30 years of 
experience working in education in Arizona. He possesses Arizona certifications for 
Superintendent and K-12 Administration, as well as teaching certifications for Physical 
Education (K-12), History Education (7-12), and Health Education (K-12).  
 
Since the first submission of this charter in July of 2011, Mr. Martinez took a new 
position with WestEd as a program facilitator. As a program facilitator, he helps schools 
seeking to improve their academic performance by training teachers on effective 
instructional strategies in the classroom (i.e. instructional scaffolding, building key 
vocabulary for English Language Learners, using formative assessment to check for 
understanding) as well as incorporating structure throughout the school (i.e. school-wide 
discipline plans including expectations and consequences for behaviors). Prior to working 
for WestEd, Mr. Martinez served as a lead administrator at the middle school for Pima 
Partnership Academy. He was hired by the assistant superintendent of Pima Prevention to 
improve the academic performance of the school. During the time Martinez worked there, 
he achieved that mission as evidenced by the school improving two levels on AZ Learns, 
going from underperforming to performing plus.  
 
Martinez has also worked as an Assistant Principal at Tucson schools such as Palo Verde 
High Magnet School, Rincon High School, and Utterback Middle School. Mr. Martinez 
has a firm understanding of the best practices needed for academic rigor and student 
behavior and a passion and dedication for student achievement.  
 
Martinez’s years of working with a minority, low-income student demographic uniquely 
positions him to work with the target population who Tucson AIM Middle School will 
strive to educate. In 2006, he was named a USDA Hispanic Serving Institution 
Fellowship Honoree, making him one of 20 Hispanic fellows from across the U.S., to 
study and train in the best ways to provide Hispanic students with access to higher 
education and government careers. Martinez’s excellent background in improving low-
income, minority students’ academic performance and implementing effective structure 
in schools makes him a good fit for our organization because of its alignment with the 
American Indian Model. Martinez’s stellar athletic background as a runner and coach 
(see below) also serves as an asset to Tucson AIM Middle School, which will strive to 
produce students who are academically and physically fit.  
 
Mr. Martinez has experience handling school finance and business operations as well. For 
example, when he was the interim principal of Palo Verde High Magnet School, he was 
put in charge of handling the year-end budget and had to find ways to effectively and 
efficiently cut the budget by 10%, which he did. He also had to calculate FTE for the next 
year’s budget. He was in charge of hiring staff to fill the master schedule.  







 2


At Palo Verde, Rincon High School, Utterback Middle School, and Apollo Middle 
School, Martinez was in charge of handling athletic/extracurricular budgets and 
approving expenditures. At Rincon, he also managed the maintenance and operations 
budget, facilitated and implemented the Small Learning Community grant and program, 
oversaw the athletics and activities department, the grounds and maintenance department, 
the facilities department, and security staff. As co-principal at Rincon, he also oversaw 
the construction of a thirteen-room building and installation of a track facility. These 
experiences put him in a position to work well with the to-be-hired Financial Manager to 
manage charter-school finance and business operations. The Financial Manager sought 
will need to have a solid understanding of and experience in charter-school finance and 
business operation.  
 
In addition to Mr. Martinez’s resume (attached), he has the following professional 
development, presentations, achievements/honors, and community involvement: 
 


Professional Development & Presentations 


 


 USDA Consultant-Developing strategies for Latino students to enter higher 
education and develop service learning projects with University of AZ.  


 American Indian Public Charter School-Consultant- Develop and initiate strategies 
to found a charter school based on academic rigor and structure. 


 AZ. High School Renewal & Improvement Initiative-Co-Presenter Instructional Re-
Engineering-High School Reform, 2.07 


 Sunnyside Unified School District Town Hall-Presenter Community Involvement 
1.07 


 Tucson Unified School District Registrar In-service- Presenter High School Reform 
1.07 


 AZ. High School Renewal & Improvement Initiative- Co-Presenter Small Learning 
Communities 9.05  


 LifeBound Training and Certification- Consultant (Career Coaching) 2006- present 
 Breaking Ranks II Trainer of Trainers Certification-6.05 
 Hispanic Studies Teacher Training Institute 5.00, 5.01, 5.02, 6.04 
 Applied Writing in the Curriculum 11.00 
 Integrating Reading across the Curriculum Symposium 5.99 
 


Achievements/Honors 
 
 USDA Hispanic Serving Institution Fellowship Honoree-2006 Chosen by US 


government as one of 20 Hispanic Fellows from across the United States. 
Worked in Washington DC to learn and provide avenues for Hispanic students 
who want to continue higher education and pursue jobs in the government 
sector. 


 A+ School Award-2008 Member of the school leadership committee that wrote 
and assisted in the application for Rincon HS. Rincon HS was awarded an A+ 
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based on improving test scores, decrease in discipline, student ownership and 
development of Small Learning communities. 


 Pima County Hall of Fame-2011 Chosen because of contributions to student-
athletes as Coach/School Administrator and performances as an athlete. 


 Glendale Invitational Hall of Fame Member-1999 
 Los Mezquites Hall of Fame Member-1998  
 Coached Scholar-Athlete of the Year for Tucson-1995 
 Southern Region Cross Country Coach of the Year-1991 
 Coached 11 top 20 Arizona State Ranked Teams  
 Coached 7 high school All-Americans & 10 state champions in Track 
 80% rate of graduating senior athletes continuing to college  


 
 


Community Involvement 


 
 
 Sunnyside District Foundation Board Member-2009-present The goal of the 


foundation is to raise funds and support students of a predominantly minority 
school district. $500,000 has been raised. 


 Adelante Leadership Conference, (Co-Founder), 2004-2009 Designed conference 
that targets Tucson Unified School District Latino students with Higher Ed. 
aspirations. Over 400 students have been given assistance and preparations by 
admission directors/community members to attend college/university. 


 Los Mezquites Board Member, (Co-Founder) 1993-present Over 10,000 students 
have participated in the Los Mezquites Cross-Country Invitational since its 
inception. 


 Tucson Unified School District Suspension/Consequences Committee Member-
Present 


 Tucson Unified School District Facilities Committee Member-Present 
 Development Coordinator for Sunnyside M.S. Basketball Championship 1998 & 


1999 
 Southern Arizona Region Track Championships (Coordinator) 1990 
 City of Tucson M.S. Academic Pentathlon (Coordinator) 1988-90 
 Sunnyside District Physical Education Curriculum Committee (Elementary 


Chairperson), 1985 
 
Mr. Albert Sye is also a member of the Founding Committee, as described in B.1. Mr. 
Sye has extensive experience in secondary education serving as a principal, associate 
principal, and assistant superintendent in states as varied as Arizona, California, Illinois, 
Indiana, Georgia, and Delaware. He contributes to the organization proven experience in 
managing school budgets, hiring and supervising teaching staff, facilitating professional 
development, and improving the academic performance of all students. Since Mr. Sye is 
also the President of the Tucson AIM Governing Board and in an effort not to be 
redundant, more details about his background are found in B.3 and in his resume.  
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Dr. Barbara Camacho Benton is another member of the Founding Committee, who 
serves the committee’s role of liaison, as described in B.1. Dr. Benton has been an 
Arizona educator since the 1960’s. She holds an Ed.D., with Distinction in Educational 
Leadership from Northern Arizona University. She is currently an Associate Professor 
with Northern Arizona University, a Solutions Team Member of the Arizona Department 
of Education, and a Mentor at Prescott College. She contributes to the organization her 
understanding of curriculum, instruction, parent involvement, state and federal programs 
and grants, and managing budgets. Since Dr. Benton is also the Secretary of the Tucson 
AIM Governing Board and in an effort not to be redundant, more details about her 
background are found in B.3 and in her resume. 
 
Upon charter approval, two additional Founding Committee members will be 
chosen, as discussed in B.1. They are the Financial Manager and a representative 
from American Indian Model Schools. Their roles are described in B.1.  
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Consent to Action in Lieu of Organizational Meeting of AIM Schools Board of Directors 


 


 


As all of the members of the AIM Schools Board of Directors consent to and approve the decision to 


pursue opening an AIM school in Tucson, Arizona, notice of the time, place, and purpose of said meeting 


was waived. 


 


It is hereby RESOLVED that the AIM Schools Board of Directors, the governing body of American Indian 


Public Charter School, a California 501(c)(3) organization, approves the submission of a charter to the 


Arizona State Board for Charter Schools for a middle school to be located in Tucson, Arizona. The new 


school will implement the American Indian Model of Education (AIM) and will hold its students to the 


same high standards of academic achievement as evidenced in all other AIM schools.  


 


This expansion of the AIMS Arizona Charter School has been under consideration by the AIM Schools 


Board since January, 2010 and was approved on June 23, 2011. 


 


Signed on June 23, 2011: 


 


 
__________________________________ 


Michael Stember/AIM Schools Board of Directors, Secretary 
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Education Plan 
A.4 School Calendar and Weekly Schedule 
 
Attached in this section is a sample weekly schedule for 6th-8th grade. Please again note 
that in the first year of the charter, the school will only serve 6th and 7th grades. We plan 
to start with about 90 sixth graders and 30 seventh graders, so there would be four self-
contained classes total in year one. During the second year, as the 7th graders become 8th 
graders, 8th grade will be added to the school. We estimate having two to three classes per 
grade level as the school expands for a total capacity of about 235 students. The weekly 
schedule shown gives a sample of what the schedule might look like in 2014-2015 if 
there were three sixth grade classes, two seventh grade classes, and two eighth grade 
classes. Note that the sample schedule has 2 sheets (one for Monday-Thursday, one for 
Friday). 
 
The school day will start at 8:30 AM and end at 3:15 PM on Monday-Thursday. On 
Friday, school will start at 8:30 AM and end at 12:40 PM. There is no lunch break or PE 
on Friday. On Friday, the PE teacher will work with the resource teacher(s) and self-
contained classroom teachers to enhance academic support services.  
 
The daily instructional time on Monday-Thursday is 6 hours and 25 minutes (which 
excludes the lunch period). The instructional time on Fridays is 4 hours and 10 minutes. 
That means each week, there are 29.83 hours of instruction for each grade level served 
(6th-8th). The instructional minutes not dedicated to core academics are those set aside for 
physical education, which takes place for 40 minutes four days a week for 6th, 7th graders 
and 8th graders.  
 
The daily schedule demonstrates compliance with the required yearly instructional 
hours/minutes of instruction for each grade level, as described in ARS15-901. For grades 
6-8, the instructional hours for the year are 1,167.67, which exceeds the minimum 
specified by ARS15-901 of 890 instructional hours for 6th graders and 1,000 instructional 
hours for 7th and 8th graders.  
 
The early release day on Friday for students provides the staff with an opportunity to 
create and update lesson plans, review assessment data, and review individual learning 
strategies for each student. Fridays are also professional development days in which 
teachers attend American Indian Model in-service training and work together to create 
and update curricula and to formulate strategies to aid whole-class, grade-level, and 
individual instruction. The early release day also provides students and their families the 
opportunity to schedule doctor appointments and attend to other family matters.  
 
The school year (as shown in the 2012-2013 calendar attached in this section) features 
196 instructional days, including mandatory summer school. This exceeds the minimum 
number of school days, 180, as specified in A.R.S. 15-341.01. Summer school will begin 
in June of 2013. 
 
Our extended school year and weekly schedule support our strong academic curriculum 
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and target population. They give students time to master grade-level academic standards. 
Additional instructional time in language arts and math allows students from 
disadvantaged backgrounds to get a strong foundation in the basics, including time for 
teaching, re-teaching, tutoring, and previewing next year’s curriculum.  
 
More time spent in school focused on core subjects has proven to be highly effective with 
AIM students in Oakland, who greatly outperform not only their Oakland but also their 
California peers. For students who speak a native language other than English, the 
additional instructional time in language arts is tremendously helpful in enhancing their 
academic skills.   
 
 
 
 
 
 
 
 
 
 







Tucson AIM Daily Class Schedule for 2014‐2015


8:30‐10:00 90 Minutes Language Arts 8:30‐10:40 130 Minutes Language Arts & AP 8:30‐10:45 135 Minutes Language Arts & AP
10:00‐10:40 40 Minutes PE 10:40‐11:20 40 Minutes PE 10:45‐12:00 75 Minutes Math
10:40‐12:00 80 Minutes Math 11:20‐12:00 40 Minutes Math   12:00‐12:20 20 Minutes Lunch
12:00‐12:20 20 Minutes Lunch 12:00‐12:20 20 Minutes Lunch 12:20‐1:00 40 Minutes PE
12:20‐1:00 40 Minutes Math (Cont') 12:20‐1:45 85 Minutes Math (Cont') 1:00‐1:45 45 Minutes Math (Cont')
1:00‐1:45 45 Minutes AP Vertical Teaming 1:45‐2:30 45 Minutes Science 1:45‐2:30 45 Minutes Science
1:45‐2:30 45 Minutes Science 2:30‐3:15 45 Minutes History 2:30‐3:15 45 Minutes History
2:30‐3:15 45 Minutes History


8:30‐9:20 50 Minutes Language Arts
9:20‐10:00 40 Minutes PE 8:30‐10:30 120 Minutes Language Arts
10:00‐11:10 70 Minutes Language Arts (Cont') 10:30‐11:20 50 Minutes Math
11:10‐12:00 50 Minutes Math 11:20‐12:00 40 Minutes PE
12:00‐12:20 20 Minutes Lunch 12:00‐12:20 20 Minutes Lunch
12:20‐1:00 40 Minutes Math (Cont') 12:20‐1:00 40 Minutes Math (Cont')
1:00‐1:45 45 minutes AP Vertical Teaming 1:00‐1:45 45 Minutes AP Vertical Teaming
1:45‐2:30 45 minutes Science  1:45‐2:30 45 Minutes Science
2:30‐3:15 45 minutes History 2:30‐3:15 45 Minutes History


8:30‐10:15 105 Minutes Language Arts 8:30‐10:15 105 Minutes Language Arts
10:15‐12:00 105 Minutes Algebra 1 10:15‐12:00 105 Minutes Algebra 1
12:00‐12:20 20 Minutes Lunch 12:00‐12:20 20 Minutes Lunch
12:20‐1:05 45 Minutes Science 12:20‐1:05 45 Minutes Science
1:05‐1:45 40 Minutes PE 1:05‐1:45 40 Minutes AP Vertical Teaming
1:45‐2:30 45 Minutes AP Vertical Teaming 1:45‐2:30 45 Minutes History
2:30‐3:15 45 Minutes History 2:30‐3:15 45 Minutes PE


See next sheet for Friday schedule


8A Monday‐Thursday 8B Monday‐Thursday


MONDAY ‐ THURSDAY
6A Monday‐Thursday 6B Monday‐Thursday 6C Monday‐Thursday


7A Monday‐Thursday
7B Monday‐Thursday







                
 Tucson AIM Middle School 2012-2013 Calendar


S M T W T F S S M T W T F S
1 2 3 4 5 6 7 1 2 3 4 5 Dec. 18-Jan. 1
8 9 10 11 12 13 14 6 7 8 9 10 11 12 Winter Break (con't)


15 16 17 18 19 20 21 July 16 -19 Prof. Devel. 13 14 15 16 17 18 19
22 23 24 25 26 27 28 20 21 22 23 24 25 26
29 30 31 27 28 29 30 31 Jan. 28, Teacher's Day


FEBRUARY
AUGUST S M T W T F S


S M T W T F S 1 2
1 2 3 4 3 4 5 6 7 8 9


5 6 7 8 9 10 11 10 11 12 13 14 15 16
12 13 14 15 16 17 18 17 18 19 20 21 22 23 Feb. 18, President's Day
19 20 21 22 23 24 25 24 25 26 27 28
26 27 28 29 30 31 Aug. 27, 1st day of school


MARCH
S M T W T F S


SEPTEMBER 1 2
S M T W T F S 3 4 5 6 7 8 9


1 10 11 12 13 14 15 16 March 11, Teacher's Day
2 3 4 5 6 7 8 Sept. 3, Labor Day 17 18 19 20 21 22 23
9 10 11 12 13 14 15 24 25 26 27 28 29 30


16 17 18 19 20 21 22 31
23 24 25 26 27 28 29
30 APRIL


S M T W T F S
OCTOBER 1 2 3 4 5 6


S M T W T F S 7 8 9 10 11 12 13
1 2 3 4 5 6 14 15 16 17 18 19 20


7 8 9 10 11 12 13 October 12, Teacher Day 21 22 23 24 25 26 27 Apr. 22-26, Spring Break
14 15 16 17 18 19 20 28 29 30
21 22 23 24 25 26 27
28 29 30 31


MAY
NOVEMBER S M T W T F S


S M T W T F S 1 2 3 4
1 2 3 5 6 7 8 9 10 11


4 5 6 7 8 9 10 12 13 14 15 16 17 18
11 12 13 14 15 16 17 Nov. 19-23 19 20 21 22 23 24 25
18 19 20 21 22 23 24 Thanksgiving Break 26 27 28 29 30 31 May 27, Memorial Day
25 26 27 28 29 30


JUNE
DECEMBER S M T W T F S


S M T W T F S 1
1 2 3 4 5 6 7 8


2 3 4 5 6 7 8 9 10 11 12 13 14 15 June 12, last day of school
9 10 11 12 13 14 15 16 17 18 19 20 21 22 Summer School 2013:


16 17 18 19 20 21 22 Dec. 18-Jan. 1 23 24 25 26 27 28 29 June 24-July 12
23 24 25 26 27 28 29 Winter Break 30 Stanford Academic Institute
30 31 of Learning (Sail) math


JULY, 2012 JANUARY, 2013


A School at Work







                Note: Fridays are student early release days/teacher professional development dcamp: July 15-August 2


  School in Session School Not in Session


A School at Work







                


 


A School at Work
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
8 Reading N/A Examining author point of view, purpose, 


and technique 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
4 days 24th week How to cite textual evidence that supports analysis; following a central idea throughout a text 


and tracing its relationship to supporting ideas; the impact of diction on meaning and tone 
   Unit Description 
Students will read and analyze historical documents that provide differing viewpoints on a controversial issue; then they will read current 
documents written from two sides of a debate. In all readings, students will be asked to analyze text for point of view, purpose, and how 
writers craft their arguments, including acknowledging and responding to conflicting views.  
 
 
Standards:   
See instructions on page 15. 
 


Strand: Reading Standards for Informational Text  
Cluster: Craft and Structure  
Standard: #6  
6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and 
responds to conflicting evidence or viewpoints. 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will read two short, persuasive texts with opposing viewpoints. Then they will answer multiple- 
choice questions on the passages.  
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


This assessment will count as a 10-point quiz with two points given for each correct answer. A score of 8 or 
better will be considered meeting the standard; 7 is approaching; 6 or below is not meeting the standard.  
 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


Copies of the historical documents, paper, pens, whiteboard, whiteboard markers, overhead projector  
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 
Instruction and 
Timeline  
 
 
 


The teacher introduces a 
unit that will look at 
historical texts expressing 
different viewpoints on a 
single controversial issue 
in 1890 in Wisconsin, 
which is relevant to 
today: Should English be 
the only language 
allowed in schools? The 
teacher discusses the 
scope of the unit. (5 
minutes) The teacher tells 
students that in 
nonfiction, point of view 
is like an opinion or 
perspective and gives 
examples. He/she asks 
students to come up with 
various reasons why 
authors might choose to 
write something. The 
teacher discusses various 
author purposes, such as 
to inform, persuade, 
and/or entertain readers. 
(10 minutes) 
 
 
 
 


The teacher explains 
how students will 
read in pairs a 
statement written by 
the governor of 
Wisconsin in 1888, 
William Hoard, 
called “Statement in 
Support of the 
Bennett Law.” The 
students are told they 
will answer in writing 
a series of questions 
after reading. Teacher 
reviews point of view 
and author purpose 
and shows on the 
overhead one 
editorialist’s way of 
acknowledging and 
responding to 
conflicting 
viewpoints on the 
subject. (20 minutes)  


The teacher asks 
students to review 
again Hoard’s 
statement. He/she asks: 
What 
argument/position/side 
is missing from the 
document? The 
students are asked to 
read two related 
documents to find four 
opposing points to the 
governor’s stance. (10 
minutes) The teacher 
then reviews with 
students the newspaper 
clipping supporting the 
Bennett law and 
identifies with students 
how the author 
acknowledges what the 
opposing side would 
argue in order to 
persuade readers to 
agree with his position. 
(15 minutes) 


After the writing prompt 
(below), the teacher 
distributes to students 
two current documents: 
one for and one against 
English-only instruction 
in schools. The teacher 
will tell students to read 
the articles with an 
analytical eye out for 
author point of view, 
author purpose, and 
author arguments and 
how they are constructed. 
(10 minutes) 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students will read aloud with 
their teacher a historical text 
describing how in the late 
1800’s German immigrants in 
Wisconsin had established 
their own neighborhood 
schools to preserve their 
language and culture. Some 
Americans perceived this as 
unpatriotic and resistant to 
American culture. A state law 
was passed requiring that all 
classes be conducted in 
English and that all students 
had to attend schools within 
their own public school 
district. Opposition to the law 
was widespread and it was 
repealed shortly thereafter. 
Students will note how the 
point of view is neutral with 
the purpose to inform and 
educate. (20 minutes). 
Students answer written 
questions to gauge their 
understanding, which they 
correct with the teacher. (15 
minutes).  
 
 


Students read 
silently and then 
discuss with a 
partner “Statement 
in Support of the 
Bennett Law” 
Together, they 
answer, in writing, 
questions such as: 
What is Governor’s 
Hoard’s main 
point? What 
evidence does he 
use to support his 
claim? What 
objections does 
Hoard anticipate? 
How does he 
attempt to defuse 
those objections? 
(25 minutes) 


The students read with 
a partner two related 
documents to Governor 
Hoard’s in order to 
identify four opposing 
points to the governor’s 
stance. The four 
opposing points are 
written in complete 
sentences with textual 
evidence, such as 
quotes, included. (25 
minutes). 


Students compose a 
written response to the 
following prompt: 
Today, English-only 
instruction in school is 
still controversial. Do 
you think English-only 
is a good policy for 
American schools? 
Why or why not? Who 
might agree with your 
point of view, and what 
arguments would they 
make? Who might 
disagree with your 
point of view and what 
arguments would they 
make? (15 minutes). 
Students independently 
read and analyze the 
two documents (one for 
and one against 
English-only 
instruction in schools) 
and answer written 
questions. (25 minutes) 
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Reading Assessment: 


Should students do the grading? 
The Supreme Court says the practice doesn’t violate a student’s right to privacy, but is it right for students to grade one 


another? 
 
Document A 
  
Pro  
1 The Supreme Court was absolutely correct to say it’s OK for students to grade one  
 another’s homework, quizzes, and tests; in fact, it’s a great idea. 
  
2 By grading one another’s papers and seeing the problems their peers encounter, as well  
as their own, students double their exposure to the troubles that they may meet on future  
exams and tests. The basic purpose of school is to learn not just what others have done  
right, but to learn from what they have done wrong. How better to teach this than to put  
it directly into the lives of students?  
 
3 Teachers are underappreciated and underpaid for the number of hours they have to  
work to be able to really teach well. Grading all their students’ papers can take hours on  
end. Some of that time and energy can be saved by spending a few minutes in class, while  
providing an invaluable learning experience.  
 
4 I understand that some individuals are sensitive to their classmates seeing their work  
or grades. School is a place where every mistake can be learned from, and self-esteem  
can be built. Any good teacher would make allowances for students who don’t want their  
classmates to grade their assignments.  
 
5 Grading one another’s papers may be one of the best ways for students to reinforce  
within themselves the ways to respond to the most difficult parts of what they are  
learning. It simply can’t be denied that in-class grading of assignments is a great way  
to learn, and those with personal issues can resolve those issues if they just present  
their problems to their teachers. Allowing students to learn in the best way they are able  
should be the responsibility of society. If learning in school upsets some students and  
their parents, perhaps they don’t really realize what they are upset about.  
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Document B  
 
Con  
1 A girl cringes as her classmate announces her failing test grade and hands her the  
paper, bathed in the red ink of the student grader. The composure of the classroom  
gradually deteriorates.  
 
2  With the increase in student grading over the past few years, scenes like this have  
become a bitter reality in schools across the nation. Teachers are not only instructing  
their students to grade one another’s papers, but also to announce the final grades to the  
class, subjecting them to the harsh judgment of their peers. Teachers and schools should  
not advocate student grading and public announcement of grades because it provides a  
traumatizing breach of privacy for students and families and it subjects students to harsh  
judgments and treatment by their peers.  
 
3  Since 1974, a law known as the Buckley Amendment has prohibited the release of  
education records maintained by schools in order to preserve the privacy of students  
and their families. I strongly disagree with the Court’s ruling that this law [the Buckley  
Amendment] does not pertain to student grading.  
 
4  I can think of no greater breach of privacy than the exposure of one’s personal  
information to a group of peers. This can be very embarrassing and cause unfair  
judgment by one’s colleagues. Releasing this sort of personal information should  
be avoided, especially by institutions that seek to provide a supportive environment  
conducive to mutual learning during essential years of human development.  
  


 
1. Which summary of paragraph 3 of Document A is the most accurate?  
A Students can do a better job of grading than teachers can.  
B Teachers should be paid higher salaries for grading.  
C Teachers can devote more time to teaching duties if students do the grading.  
D Students learn more from one another than from teachers. 
 
 


 







Approved March 14, 2011                                                          6


 
 
2. Read this sentence from Document A:  
“Grading one another’s papers may be one of the best ways for students to reinforce within themselves the ways to respond to the most difficult 
parts of what they are learning.”  
In this sentence, the verb to reinforce has the same meaning as  
A to deliver.  
B to imagine.  
C to strengthen.  
D to create. 


 
3. What is the main pattern of organization used in Document A?  
A identification of a problem followed by a solution  
B  presentation of a main idea followed by supporting details  
C criticism of opponent’s position point by point  
D  description of causes and effects of a certain issue    
 
4. Consider the main support the author of Document B offers for his position. Which of these statements best contradicts his supporting 
points?  
A There are other methods of student grading that do not cause embarrassment.  
B  Some students do not mind sharing their work with others.  
C Many teachers do not allow their students to grade each other.  
D Student grading has been performed in schools for many years.  
 
 


5. Given the structure and content of both of these documents, they can best be described as 
A expository. 
B narrative. 
C persuasive. 
D descriptive. 
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Assessment Key 
Multiple Choice Questions: 8th Grade Reading 


“Should students do the Grading?” 
 
 


10 points total 
2 points per question 
 


1. C 
2. C 
3. B 
4. A 
5. C 


 









































































Operational Budget 


STUDENT COUNT 120 200 235


Number of Students (Budget based on) 118 196 230


CARRYOVER  (Balance from Start-Up Budget 


in year 1 or previous year) $26,700 $21,903 $62,438


REVENUE $ Amount $ Amount $ Amount


State Funding (Equalization Assistance) $701,663 $1,150,874 $1,343,376


Secured Funds - Private Donations $ $ $


Secured Funds - Loans American Indian Public 


Charter School $


Secured Funds - Other (Specify) $ $ $


     Total Revenue $701,663 $1,150,874 $1,343,376


EXPENDITURES # of Staff @ Salary Total # of Staff @ Salary Total # of Staff @ Salary Total


1.  Administration, Instruction, & Support:


Salaries 


       Director/Principal 1.00        60,000$      $60,000 1.00        61,200$        $61,200 1.00        62,424 $62,424


       Teacher-Regular Education 4.00        40,000$      $160,000 7.00        40,800$        $285,600 8.00        41,616 $332,928


       Teacher-Special Education 0.50        40,000$      $20,000 1.50        40,800$        $61,200 2.00        41,616 $83,232


       Teacher-Physical Education 0.75        40,000$      $30,000 1.00        40,800$        $40,800 2.00        41,616 $83,232


       Instructional Assistants-Special Education $ $ $


       Admin. Assist/SAIS Data Clerk 1.00        40,000$      $40,000 1.50        40,800$        $61,200 2.00        41,616 $83,232


       Bookkeeper/Finance 0.50        60,000$      $30,000 1.00        61,200$        $61,200 1.00        62,424 $62,424


       Custodial/Maintenance 0.50        24,000$      $12,000 1.00        24,480$        $24,480 1.00        24,970 $24,970


       Other (Specify)________________ $ $ $


       Other (Specify)________________ $ $ $


Employee Benefits @ 20% (Required Employer 


Contributions) $70,400 $119,136 $146,488


Office Supplies (Paper, Postage, etc.) $3,000 $3,060 $3,121


Instructional Supplies ($400 per month) $4,800 $4,896 $4,994


Membership Dues, Registrations, & Travel $ $ $


Purchased Services (Contracted Services, 


Accounting Services, Legal, Consultants, etc.) $ $ $


Purchased Services (Special Education) $10,000 $12,000 $15,000


Curriculum & Resource Materials $30,000 $30,000 $17,500


Applicant Name: Tucson AIM Middle School
First Year Second Year Third Year


03/14/2011







Operational Budget 


Library Resources/Software $5,000 $10,000 $10,000


SAIS Software $2,500 $1,000 $1,000


Auditor Fees $ $6,000 $6,120


Other ($1,000 Bonus for each teacher employed 


50% or more) $6,000 $10,000 $12,000


     Total Administration, Instruction, & Support $483,700 $791,772 $948,665


EXPENDITURES Total Total Total


2.  Operations & Maintenance:


Supplies (Cleaning supplies @ $200 per month) $2,400 $2,448 $2,497


Marketing/Advertising $ $


Purchased Services (Contracted Services, 


Custodial/Maintenance) $ $ $


Building Rent/Lease/Loan $169,260 $172,645 $176,098


Building & Improvements $ $ $


Land & Improvements $ $ $


Fees/Permits $ $ $


Property/Casualty Insurance (under liability insur.)


Liability Insurance $10,300 $12,600 $15,100


Utilities (Electric, Gas, Water, Waste) $2,000 per 


month $24,000 $24,480 $24,970


Phone/Communications/Internet Connectivity $3,600 $3,672 $3,745


Transportation $ $ $


Food Service $ $ $


Student Furniture & Other Equipment $ $ $


Office Furniture & Other Equipment $ $ $


Student Technology Equipment $3,600 $15,000 $15,300


Office Technology Equipment $2,500 $2,550 $2,601


Other Leases/ (Copier $300 per month) $3,600 $3,672 $3,745


Other Stanford Academic Institute of Learning 


(SAIL) math camp $60,000 $75,000


Other AIMS Teacher In-Service Training $3,500 $6,500 $7,500


Loan Repayment from Start-Up Funds $15,000 $15,000


     Total Operations & Maintenance $222,760 $318,567 $341,556


Total Expenditures $706,460 $1,110,339 $1,290,221


Total Revenues $728,363 $1,172,777 $1,405,814


$701,663 $1,150,874 $1,343,376


03/14/2011







Operational Budget 


Budget Balance (Revenues-Expenditures) $21,903 $62,438 $115,593


03/14/2011
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C.1 Facilities Acquisition 


Describe the Facility to Implement the Program 


Tucson AIM Middle School will be located at 200 E. Yavapai Road in Tucson. Lumbee 
Holdings, LLC, a real-estate company that owns some of American Indian Model 
Schools’ charter school buildings in Oakland, California, has a written contract to 
purchase the 200 E. Yavapai building. There is an opt-out clause on the sale only if this 
charter is not approved. After the purchase, Lumbee Holdings, LLC, will then lease the 
building to Tucson AIM Middle School starting in July 1, 2012. (More on the lease 
agreement and the timeline for preparing the building for the start of the school year is on 
pages 2-3.)  


Lumbee Holdings, LLC, is working with Mr. Neil Petagno, a designated broker with 
Commercial Alliance Realty in Tucson, Arizona, and Catherine A. Rex, an architect with 
extensive charter school renovation and permit experience in Tucson, regarding the 
purchase and upgrade of the 200 E. Yavapai school facility. (See more about Ms. Rex’s 
qualifications on page 3). The former Turning Point School used the facility.  


The following will provide information regarding the school's ability to meet an 
enrollment of 120 students in 2012-2013 (the 1st year), 200 students in 2013-2014 and 
235 students in 2014-15 (the 3rd year of operation for the school). The school facility at 
200 E. Yavapai Road consists of 14,105 square feet of building space.  


a) There are 8 classrooms that consist of 800 square feet each, which equals 6,400 square 
feet. 


b) The office and lobby, consisting of 500 feet connected together, will serve as the 
central office for the director/principal and administrative assistant.  


c) The second office is about 500 square feet and will be divided by a partition wall with 
the finance manager’s office on one side and the physical education teacher’s office on 
the other side. 


d) The library is 500 feet and could be used for a computer lab for students and teachers 
for educational projects. 


e) The kitchen and cafeteria consist of 1,605 square feet and will be used for lunch. 
Bookcases will be installed on the walls for books that will allow the space to also serve 
as a library. 


f) The conference room is 400 square feet. It could be used as a resource room and office 
for the special education/resource teacher(s).  
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g) There are two (2) boys and (2) girls bathrooms that consist of about 400 square feet. 


h) The auditorium is 3,700 square feet and will be used to host student recruitment 
meetings, family night, staff in-service training and other school events throughout the 
year. 


i) A storage room is 100 square feet and will be used to house cleaning materials, mops, 
buckets, brooms and other needed equipment. 


In addition, there is a large playground, basketball court and parking lot on the three acres 
of land. This school facility of 14,105 square feet will easily accommodate Tucson 
AIM’s eventual enrollment of 235 students in the 2014-2015 school year. See the detailed 
floor plan attached to this section as well as the Site Details on the Target Population 
Attachment.  


Breakdown of Facility Space and Footage 


8 Teachers’ Classrooms  (8 x 800 sq. foot  each) 6,400 sq. feet 


Principal's office and Lobby    500 sq. feet 


Finance Office     250 sq. feet 


PE Teacher’s Office     250 sq. feet 


Computer Lab     500 sq. feet 


Kitchen & Cafeteria  1,605 sq. feet 


Resource Teacher room    400 sq. feet 


2 Bathrooms     400 sq. feet 


Auditorium  3,700 sq. feet 


Storage Room     100 sq. feet 


Facility Total Space  14,105 sq. feet 


 


This facility is in an excellent location for easy transportation.  A bus stop is within two 
blocks.  The classrooms can easily accommodate our student enrollment. 


Facility Cost/Financial Arrangements: Lumbee Holdings, LLC, as stated above, will 
purchase the building pending charter approval. Tucson AIM will then lease the building 
from them. The lease will for be $14,105 per month with a $14,105 refundable security 
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deposit. Pending charter approval, the middle school would begin its lease on July 1, 
2012. However, the first month’s payment and deposit would not be due until August 1. 
As a result, the lease expense is accounted for in year one (July 1, 2012-June 30, 2013) of 
the three-year budget and accounts for the deposit and eleven months (August-June) of 
paid leasing.  


Once owner, Lumbee Holdings, LLC, will be responsible for completing any required 
upgrades on the facility to ensure compliance with zoning laws and regulations (more on 
that below). All of the costs incurred for securing the facility (via the purchase) and 
ensuring compliance with laws regarding educational occupancy will be paid for by 
Lumbee Holdings, LLC. This is also the arrangement that has been used in Oakland 
regarding the school facilities that American Indian Model Schools lease from Lumbee 
Holdings, LLC. Our business relationship with them has been stellar; they have always 
gotten our charter school facilities upgraded and in compliance on or ahead of schedule 
and have always done renovations and maintenance that exceeds expectations. In return, 
AIM Schools have always met our lease obligations.  


The Timeframe for Securing a Facility Appropriate for Educational Use: Once this 
charter is approved, Lumbee Holdings, LLC (“the company”), will purchase the 200 E. 
Yavapai facility. That means that the purchase will be initiated in January 2012. The 
facility already has a certificate of occupancy for educational use. The company and its 
contractors, with the assistance and guidance of architect Catherine A. Rex, will do what 
is required to increase the capacity of that certificate of occupancy. From January through 
June, the company, contractors, and architect will work together to get the facility ready 
for staff occupancy by July 1, 2012, and student occupancy by August 1, 2012. Catherine 
A. Rex has worked with several charter schools, including Academy Adventures, Desert 
Sky Community School, Arizona Academy of Leadership, and AmeriSchools, to secure 
their certificates of occupancy for educational use as well as guide their renovation 
processes, so she is well aware of the rules, regulations, and timeframes regarding charter 
school facilities. She projects that the Asbestos Management Plan, the State Fire Marshal 
and City of Tucson inspections (preceded by preliminary safety upgrades and fire alarm 
certification), and Pima County Health Department’s two inspections could be completed 
during the due-diligence period with the seller. The building is in great shape, so minor 
building improvements will definitely be carried out in time to start the school year in the 
summer of 2012.  


Back-up Facilities: As stated above, Lumbee Holdings, LLC, has a written contract to 
purchase the 200 E. Yavapai building. They have an opt-out clause only if the charter is 
not approved. In the highly unlikely situation in which the charter is approved but the 
purchase or lease agreement falls through, we have three back-up facilities in mind.  
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One is the former Sacred Heart School, which is located at 601 E. Fort Lowell in Tucson. 
It is almost identical in square footage (14,036) to the Yavapai Road facility. It contains 
13 classrooms, an assembly/eating area, play yard, and administrative offices. It is 
located close to the Yavapai building; the two facilities are 1.1 miles apart. The lease 
amount is $11,700 a month.  


We have also spoken with Mr. Richard Kleiner of PICOR commercial real estate service, 
who is the representative of the following school facility site: 


Facility Location  Size of Facility Price 


225 North Country Club 


Tucson, Arizona  


8,500 Square feet $8,250 per month 


 


The 225 North Country Club facility is located about 7 miles south of the Fort Lowell 
building, placing it at a more southern location in Tucson compared to the other two 
facilities. It is a former school with 8 classrooms, an auditorium, and an outdoor 
recreation area.  


Thirdly, a former school site at 265 W. Valencia Road, with 12,800 square feet of space, 
is for sale and poses a potential option.   


As described above, however, Lumbee Holdings, LLC, has a contract to purchase the 200 
E. Yavapai facility and lease it to Tucson AIM Middle School.  
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Business Plan 


C.4  Instructional Resources 


The following are expenditures that support the American Indian Model Schools’ program of 


instruction to be implemented at Tucson AIM Middle School: This includes employees, fringe 


benefits, financial incentives, curricular material such as textbooks, workbooks, supplies, 


supplemental material, and in‐service training. 


Descriptions of services  Timeline***See note 
below 


Cost 


Expenditures for start‐up of 
school 


   


Purchase curriculum and 
new/used textbooks for language 
arts, mathematics, science, and 
social studies. This includes 
workbooks, other curricular 
materials, and student 
assessment tools. 


Feb – June 2012 
  
(see note below) 


120 students x $200= 
$24,000 
Note: We will receive some 
sixth grade curricular 
materials through an in‐kind 
donation from a textbook 
publisher, which results in a 
lower per student cost in year 
one. 


TOTAL START‐UP BUDGET  Before the 2012 school 
year begins in August 


$24,000 


     


Expenditures for 
implementation of school 


Year 1 through Year 3  2012 – 2015 


Teacher’s salaries, including 
special ed/resource and P.E.  


July 2012 through June 
2015 (paid monthly on an 
ongoing basis) 


Year 1 Salaries – $210,000 
Year 2 Salaries ‐ $387,600 
Year 3 Salaries ‐ $499,392 


This also includes instructional 
benefits based on 20% of salary. 


July 1, 2012 ‐ June 30, 2015 
(paid monthly on an 
ongoing basis) 


Year 1 Benefits ‐ $42,000 
Year 2 Benefits ‐ $77,520 
Year 3 Benefits ‐ $99,878 


Teachers’ instructional supplies, 
student attendance books, paper, 
pencils, art materials, science 
materials, overhead projectors, 
white boards, and manipulatives. 


July 2012 through June 
2015 
 
(see note below) 


Year 1 ‐ $4,800 
Year 2 ‐ $4,896 
Year 3 ‐ $4,994 


Purchase curriculum and 
new/used textbooks for language 
arts, mathematics, science, and 
social studies. This includes 
workbooks, other curricular 
materials, and student 
assessment tools. 


July 2012 through June 
2015 
 
(see note below) 


Year 1 ‐ An additional 
$30,000 to the start‐up costs 
for expected Y2 curricular 
costs 
Year 2 ‐ 100 students X $300= 
$30,000 
Year 3 ‐ 50 students x $350= 
$17,500 
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Bonuses for teacher perfect 
attendance, student class ADA 
attendance of 99% for the year, 
and school‐wide student AIMS 
test scores exceeding city, 
county, and state average results. 


July 2013 through June 
2015 
 
(Paid at the end of the 
school year) 


Year 1 ‐ 5.50 teachers x 
$1,000= $6,000 
Year 2 ‐ 10 teachers x 
$1,000= $10,000 
Year 3 ‐ 12 teachers x 
$1,000= $12,000 


Software and other equipment 
for the computer lab. 


July 2012 through June 
2015 
 
(as cash flow allows in Year 
One; before the start of the 
school year in Years 2 and 
3) 
 


Year 1 ‐ $3,600 
Year 2 ‐ $15,000 
Year 3 ‐ $15,300 


Library/Software  July 2012 through June 
2015 (see above) 


Year 1 ‐ $5,000 
Year 2 ‐ $10,000 
Year 3 ‐ $10,000 


All students will participate in an 
intensive 3‐week summer math 
camp coordinated by Stanford 
Academic Institute of Learning. 


July 2013 through June 
2015 (July 15‐August 2 in 
2013; similar dates TBD in 
succeeding years) 


Year 1 ‐ $45,000 (in kind 
donation already 
secured)*** 
Year 2 ‐ $60,000 
Year 3 ‐ $75,000 


All instructional staff will be 
trained in the AIM Schools 
method of 
education/professional 
development at the school. 


July 2012 through June 
2015 (each July) 


Year 1 $3,500 
Year 2 $6,500 
Year 3 $7,500 


 


*Each year a minimum 2% increase is reflected in each line item for 2013‐2015 Instructional 


Budget.  See pages the budget attachments for additional detailed information on this budget 


for 2012 through 2015. 


***More on Timeline for Securing Goods: During start‐up, the purchase of textbooks and other 


curricular supplies will begin in February 2012 to ensure ample time for their delivery. It is 


important that there is enough time for teachers to review and become familiar with the 


materials before teaching from them. These curricular materials will be purchased through the 


start‐up loan of $100,000 from the parent organization, American Indian Model Schools. The in‐


kind donation of some sixth‐grade curricular materials has been secured; upon charter approval 


shipment will be arranged.  


The in‐kind donation for supporting the summer SAIL program, a 3‐week math camp, which will 


occur at the end of the regular school year in Year One, has been secured. The parent 


organization, American Indian Model Schools, will organize and host the math camp in Tucson 


with Tucson AIM’s students.  
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Teachers’ instructional supplies, such as student attendance books, paper, pencils, art materials, 


science materials, overhead projectors, and manipulatives will be ordered in July to ensure they 


are received in time for the start of the school year on August 27, 2012. Teachers will place large 


orders for these types of classroom supplies each summer before the regular school year begins; 


replacement supplies will be placed during the regular school year on an as‐needed basis. The 


purchase of new curricular materials will generally take place in the late spring and early 


summer of each school year.  


Tucson AIM Middle School will apply for the Arizona Charter Schools Program $230,000/year 


start‐up grant. If awarded the start‐up grant funding, some of that money would be used (where 


allowable) to pay for start‐up and other costs. Otherwise, the $100,000 loan will solely be used 


during the start‐up phase and into the regular fiscal year (starting July 1, 2012). Afterwards, 


state funding (as shown in the Three‐Year Budget) will be used to support the rest of the 


school’s expenditures.  
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
6 Math N/A Ratios & Ratio Reasoning 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
5 days Week 15 Understanding and identifying equivalent fractions 


   Unit Description 
Students will be taught what ratios are and what they represent: relationships that are part-to-part, part-to-whole, and whole-to-part; they will 
learn how to write ratios, what equivalent ratios are and how to compute them, and how to solve word problems using ratios. 
 
 
Standards:   
See instructions on page 15. 
 


Domain: Ratios and Proportional Relationships 
Cluster: Understand ratio concepts and use ratio reasoning to solve problems. 
Standard: #1 Understand the concept of a ratio and use ratio language 
to describe a ratio relationship between two quantities. For example, 
“The ratio of wings to beaks in the bird house at the zoo was 2:1, 
because for every 2 wings there was 1 beak.” “For every vote candidate 
A received, candidate C received nearly three votes.” 
 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


An end-of-unit quiz will be given to assess understanding of the standard taught. It will be 16 questions and 
includes direct computation, true/false questions, and word problems. 
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


#1-4 are 2 pts each 
#5-8 are 3 pts each 
#9-13 are 2 pts each 
#14-17 are 2 pts each  
Total of 38 possible points: Any score below 28 points will be seen as not meeting the standard. 29-31 Points 
is approaching; 32-38 points is mastery of the standard 
Points earned out of 38 will be converted to a percentage to figure out an A-F grade 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


 Textbooks (teacher and student editions), student workbooks, paper, pencils, overhead projector, 
transparencies, counters, assessment guide TE 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Instruction and 
Timeline  
 
 
 


After warm-up (see 
Student Activities 
below), the teacher 
will spend about 30 
minutes 
demonstrating the 
following concepts: 
Ratios compare 
numbers; ratios can 
compare a part to a 
part, a part to a 
whole, or a whole to 
a part; there are 3 
ways that a ratio can 
be written; 
equivalent ratios, like 
equivalent fractions, 
can be found by 
multiplying or 
dividing both terms 
by a common factor. 
The teacher will 
write several 
examples on the 
board and will call 
on students to give 
answers, ask 
questions, and write 
answers on the 
board. The teacher 


Teacher reviews 
homework with 
students for about 10 
minutes after 
Challenge of the 
Day (see below). 
The teacher reviews 
the concepts from 
yesterday’s lesson 
through examples 
and direct 
instruction for about 
10 minutes. During 
independent 
classwork (see 
below), the teacher 
works with a small 
group of students 
struggling with the 
material. Teacher 
discusses with class 
for 10 minutes, 
while using 
examples, that you 
must write the parts 
of a ratio in the 
correct order (i.e. the 
ratio of stars to 
stripes on the 
American flag is 50 


Teacher reviews 
homework with 
students (10 
minutes). While 
students work in 
partners on word 
problems (see 
below), the teacher 
quickly sorts the 
corrected pop 
quizzes into 3 piles: 
struggling, meeting, 
exceeding. After 
reviewing the 
answers to the word 
problems for 10 
minutes, the teacher 
breaks the class into 
3 groups (according 
to performance as 
noted above) and 
assigns each group 
its classwork. 
He/She works with 
each group and then 
rotates. (About 25 
minutes total). 
He/she will use a 
visual approach 
with manipulatives 


After the warm-up 
and collecting of 
homework (see 
below), the teacher 
does a lesson using 
Semantic Mapping 
for terms such as 
“equivalent ratios.” 
(10 minutes). 
Teacher discusses 
the parameters with 
students of how to 
design their own 
“quiz” for another 
student to take (not 
for a grade, just for 
learning purposes); 
each “quiz” must, 
for example, have 3 
questions about 
equivalent ratios and 
include an answer 
key. (10 minutes 
discussing 
instructions and 
giving examples). 
After students create 
and take each 
other’s “quizzes” 
(see below), the 


Teacher and 
students review 
last night’s 
homework and go 
over any 
questions that 
students have. (10 
minutes). After 
the summative 
assessment has 
been completed, 
the teacher will 
begin teaching 
the next concept 
through direct 
instruction: 
Understanding 
Unit Rate 
Problem Solving 
(40 minutes). 
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will also use counters 
of varied colors on 
the overhead 
projector to represent 
parts of a ratio. After 
Independent Practice 
(see below), the 
teacher will go over 
the answers with 
students. Students 
will be asked to 
provide answers 
and/or to show on 
the board how they 
got those answers. 
For the last 5 
minutes of class, the 
homework 
assignment 
(problems from the 
textbook) will be 
discussed and 
teacher will express 
his/her expectations 
for the homework.  
 
 
 
 
 
 
 
 


to 13 and cannot be 
expressed as 13 to 
50). For the last 10 
minutes of class, the 
teacher reviews the 
homework 
assignment and 
closes the lesson 
with questions like: 
If one bird has two 
wings, what is the 
ratio of birds to 
wings? What are 3 
ways to write that 
ratio? How could I 
express the ratio of 
birds to wings if 
there were 4 birds?  


for the struggling 
group. 


teacher discusses 
tomorrow’s 
summative 
assessment and 
provides review 
worksheets for 
tonight’s homework 
assignment that will 
help students to 
prepare. (10 
minutes) 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


1st 15 minutes of 
class: Students will 
complete a Quick 
Review (shown on 
overhead 
transparency) that 
asks them to identify 
whether two 
fractions are 
equivalent and to put 
fractions in simplest 
form. The answers 
will be discussed 
once students are 
finished.  
After the teacher 
gives examples and 
explains concepts 
(see Instruction 
above), students will 
work with teacher 
doing a Guided 
Practice for about 10 
minutes. For the next 
20 minutes, students 
will complete 
Independent Practice 
problems at their 
desks, while the 
teacher circulates 
through the room.  


1st 5 minutes of class: 
Students attempt to 
solve a Challenge of 
the Day. The answer 
is discussed with a 
partner and then 
whole class. After 
reviewing homework 
and reviewing 
concepts (see above), 
students 
independently 
complete problems in 
their Student 
Workbooks for about 
25 minutes. In 
groups of three, 
students correct their 
classwork together 
for 10 minutes. 
Students complete a 
Check for 
Understanding 
worksheet with 
problems similar to 
the American flag 
one mentioned 
above. (10 minutes).  


After reviewing 
homework, students 
complete a Review 
worksheet summing 
up concepts 
introduced during 
Lessons 1-2; then 
students and 
teacher review the 
answers together. 
(15 minutes). 
Students take a pop 
quiz for 10 minutes 
that checks for 
understanding of 
the lessons 
reviewed thus far. 
Students grade each 
other’s pop quizzes 
for 10 minutes with 
the aid of the 
teacher. Students 
(in partners) 
attempt to solve 
ratio questions for 
10 minutes that 
incorporate word 
problems that use, 
for example, 3 parts 
in a ratio, not just 2, 
and other more 


Students do a 
Warm-Up exercise 
from a transparency 
that asks for ratios to 
be written in 3 ways, 
for rations to be 
expressed in 
simplest form, etc. 
(10 minutes). Warm-
Up answers are 
discussed on the 
board by students 
(10 minutes). 
Students create a 
“quiz” for another 
student to take (see 
above); another 
student takes the 
“quiz” and vice 
versa and the two go 
over the answers 
together afterwards. 
(40 minutes total) 


Students review 
their homework 
with teacher and 
ask any questions 
before taking the 
summative 
assessment. (10 
minutes). 
Students take the 
summative 
assessment. (20 
minutes). After 
the summative 
assessment and 
teacher’s 
instruction on 
unit rates, 
students will 
complete Guided 
and Independent 
Practice on unit 
rate problem 
solving. (20 
minutes) 
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challenging 
applications of ratio 
relationships. 
Students work in 
groups on a ratio 
assignment tailored 
to their level of 
understanding (see 
above).  


 
Note that 6th grade daily math instruction generally lasts for 120 minutes. These lessons are designed for 90 minutes of instructional 
time so that 30 minutes could be spent each day on another math standard and concept.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Approved March 14, 2011                                                          6


Ratios & Ratio Reasoning Quiz: 6th Grade 
 


 
Circle True or False: 
 
1. A ratio is a comparison of two numbers.  True  False 
 
2. The ratio of stars to stripes in the American flag can be written as 50:13 and 13:50.  True False 
 
3. Equivalent ratios name the same comparison.  True  False 
 
4. All ratios express parts to a whole.  True  False 
 
Write each ratio three ways: 
 
5. $4 for 1 ticket 
 
6. 9 hours for four movies 
 
7. 25 plates in 5 boxes 
 
8. 135 feet in 45 steps 
 
Write 2 equivalent ratios in fraction form: 
 
9. 10:6 
 
10. 12 to 24 
 
11. 9:45 
 
12. 16 to 18 
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13. 5 to 12 
 
Solve. 
 
Farmer Jones has a 500-acre piece of land. He knows that each acre of land can support 25 cows or 8 horses. 
 
14. What is the ratio of cows to land in simplest form? 
 
15. What is the ratio of horses to land in simplest form? 
 
16. How many horses can live on 2 acres? 
 
17. If you had 100 acres for cows, how many cows could you buy? 
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Answer Key 
Ratios & Ratio Reasoning Quiz: 6th Grade 


 
#1-4 are 2 pts each 
#5-8 are 3 pts each 
#9-13 are 2 pts each 
#14-17 are 2 pts each 


 
Total of 38 possible points 


 
1. True           13. Examples: 10/24 and 15/36 
           
2. False          14. 25:1 
 
3. True           15. 8:1 
 
4. False          16. 16 horses 
 
5. 4 to 1; 4/1; 4:1         17. 2,500 cows 
 
6. 9 to 4; 9/4; 9:4 
 
7. 25 to 5; 25/5; 25:5 (could also be written in simplest form) 
 
8. 135 to 45; 135/45; 135:45 (could also be written in simplest form) 
 
9. Examples: 5/3 and 20/12 
 
10. Examples: ½ and 24/48 
 
11. Examples: 1/5 and 18/90 
 
12. Examples: 8/9 and 32/38 








  1


Business Plan 


C.3 Personnel  


Staffing Plan: The self-contained classrooms enhance school attendance, high academic 
achievement and family culture in the American Indian Model Schools. The following is 
a timeline of planned teacher hiring and student enrollment for the first three years: 


a) Year One (2012-2013): There will be three (3) self-contained 6th grade teachers with 
90 students enrolled, one (1) self-contained 7th grade teacher with 30 students, a (.75) 
physical education teacher and one half time (.50) resource teacher. This means we 
expect to employ 5.25 teachers in year one. 


b) Year two (2013-2014): There will be three (3) self-contained 6th grade teachers for 90 
students, three (3) self-contained 7th grade teachers for 83 students, one (1) self-
contained 8th grade teacher for 27 students. There will be one and a half (1.5) physical 
education teachers and one and a half (1.5) resource teachers. There will be 10.0 teachers 
employed in year two. 


c) Year three (2014-2015): There will be three (3) self-contained 6th grade teachers for 
90 students, three (3) self-contained 7th grade teachers for 87 students, two (2) self-
contained 8th grade teachers with 58 students, two (2) physical education teachers and 
two (2) resource teachers. There will be 12 teachers employed in year three.  The teacher 
to student ratio will average 20 students per teacher in the third year. 


The reduced enrollment from one grade level to the next grade is based on students who 
will be retained in the 6th and 7th grade because of low academic skills. They will not be 
socially promoted to the next grade. There is also the high rate of mobility of families in 
the city who might choose not to return if their move takes them too far from the school.                                 


The special education/resource teachers and physical education teachers will work 
together daily with the self-contained classroom teachers throughout the school year. The 
director/principal, administrative assistant, financial manager and teachers are all an 
integral part of the success of the Tucson AIM education. 


Director/Principal  


Minimum Qualifications: Five (5) years of experience in a Traditional Public School or 
Charter School in Administration. The director/principal must be willing to adopt and 
implement the American Indian Model of Education and have a Class 1 Fingerprint 
Clearance Card. The director/principal will be the lead administrator. He/she will provide 
ongoing evaluation of all instructional and non-instructional employees, oversee the 
curriculum, coordinate staff development and training, evaluate facilities. With the aid of 
the financial manager, the director/principal will ensure sound financial management and 
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oversee contractual services and grants.  The director/principal will work with teachers, 
students, families, the governance board and community members to ensure adherence to 
the school’s mission statement, which is in alignment with the charter.  The 
director/principal will interview all employees and make his/her recommendations to the 
board. He/she must work to maintain 97% student average daily attendance (ADA) and 
create/oversee a school calendar, curriculum, staff in-service, and student contract. 
He/she will implement and monitor assessment, such as AIMS and AMC tests, financial 
services, grants, contracts, Student Accountability Information system (SAIS) and 
extended educational programs that occur after school and during the summer.  


The recruitment of teachers will be in April and May of each year or as needed.  The 
Director/Principal will advertise on the American Indian Model.org website and Craig's 
list for the recruitment of instructional and non-instructional staff. This has been a very 
effective method of recruiting highly qualified employees by AIM schools for over a 
decade. All teachers and staff will be hired by June of each year. All instructional and 
non-instructional personnel will attend an in-service training, which includes a manual 
and book on how to follow and implement the AIM method of education, in July, 
October, December and March of each year.  The Director/Principal provides ongoing 
daily, weekly, monthly, and yearly evaluations of all Tucson AIM employees.  The 
Director/Principal will report directly to the governance board. 


Recruiting/Hiring/Training Instructional Staff During Start-Up: During the start-up 
phase, before teachers are hired, it will be ensured that they have the proper background 
(education and experience) to teach reading comprehension, vocabulary development and 
other reading-related skills as well as demonstrating they have the education and 
experience necessary for effective mathematics instruction. During teacher recruitment, 
resumes and transcripts will be reviewed carefully for those qualifications before hiring 
decisions are made. Ms. Carey Blakely (described in B.4.2) will assist in recruiting and 
interviewing personnel, as she has experience in hiring teachers for American Indian 
Model Schools. She will also help to train the Tucson AIM instructional staff on the 
American Indian Model and how to implement it in their classroom management plans, 
school culture, and curriculum. Due to the small number of teaching staff, Ms. Blakely 
and the Director/Principal will be able to work with new teachers on a one-on-one, grade-
level, and full-school basis. There will be an in-service training on the American Indian 
Model for four days that will occur in July 2012.  


Curriculum maps/syllabi and pacing guides for English-language arts and mathematics 
instruction will be created and discussed during teacher training sessions in the summer 
of 2012. The three sixth-grade teachers will meet to discuss strategies and instructional 
methods for the upcoming academic year. The single seventh grade teacher will bounce 
questions and ideas off the Director/Principal, as well as the sixth-grade teachers. Student 
standardized test results will be reviewed in order for the Director/Principal and teachers 
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to come up with a school improvement plan for English-language arts and math, 
including setting academic achievement goals for the year and implementing necessary 
remediation strategies.  


Teachers 


All teachers will meet the NCLB highly qualified recruitments for their classroom 
assignments  


Minimum qualifications: Each self-contained classroom teacher will have met the 
requirements for an Elementary Credential. The Special education/resource teachers, and 
physical education teachers will have proper Arizona certifications. All employees must 
possess a Class 1 Fingerprint Clearance Card and participate in the in-service training of 
the American Indian Model Schools for four days that will occur in July 2012.  The 
training will be ongoing throughout the year and will include all employees of American 
Indian Model Schools. Teachers will create weekly lesson plans that are aligned to the 
Common Core Standards. Give pre-test to students to determine their proficiency in 
mathematics and Language Arts/English. Implement structured classroom curriculum 
that focuses on enhancing students’ academic performance to reach or exceed grade level 
in Language Arts/English, Mathematics, Science, Social Studies and Physical/Health 
Education and provide students ongoing academic and physical fitness assessment. 
Teachers will maintain an accurate record of student attendance, family contact, pre- and 
post- student assessment. They will monitor students in classroom, lunch duty, and after-
school programs. Each teacher will be awarded a $250.00 bonus when the entire class of 
students has an average daily attendance rate of 99% or better for the school year. 
Teachers will be paid a bonus of $250.00 for their own perfect attendance and $500 for 
school-wide students’ AIMS test scores that are above the city, county, and state average 
at the end of the school year.  This includes regular self-contained classroom teachers, 
physical education and special education teachers who are employed fifty percent or 
more per school year.  Each teacher has the opportunity to earn a total bonus of $1,000 
each year that can foster high student performance as outlined above. Student graduation 
rates may also be used in the compensation plan.  Through this process financial 
compensation is clearly designed to enhance student performance in school.  Teachers 
will report directly to the Director/Principal. 


Financial Manager  


The Financial Manager will perform duties that include: payroll for employees, human 
resources, taxes, state reporting, budget compliance, financial reports, vendor invoices, 
Arizona tax credit program, maintaining financial records and providing financial reports 
to the Director/Principal and governance board to ensure compliance with state and 
federal records and reporting requirements. He/she will be responsible for working with a 
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certified public accountant for a yearly audit that is approved by the governance board. 
Will prepare and provide appropriate monthly, quarterly and yearly reports to principal 
and governance board.  All purchases must be submitted to the financial manager with an 
invoice that is signed and approved by the Director/Principal. This person will have at 
least a bachelor’s degree and preferably a master’s degree in accounting, finance, or 
business and will have at least three years of experience in managing the financial 
operations of a public (preferably charter) school.  The Financial Manager reports to the 
Director/Principal. 


Administrative Assistant  


The Administrative Assistant will work closely with the principal, students, teachers, and 
families. He/she will maintain student daily attendance records and input information in 
Student Accountability Information Systems (SAIS) student cumulative folders, sign in 
visitors, answer telephone calls, provide family student enrollment applications, register 
students, order school supplies as needed and receive deliveries. He/she will be 
responsible for fulfilling any other duties as prescribed by the Director/Principal and/or 
Financial Manager. This person should have a friendly manner, be well organized and 
willing to follow directions, have computer and other office skills, and have (preferably) 
two or more years of experience working in a school setting. This position reports to the 
Director/Principal. The second year another Administrative assistant will be employed to 
support the principal and Finance Manager. Will report directly to the Director/Principal. 


Janitor  


The janitor will work to ensure all classes, bathrooms, offices, and yard are clean and 
maintained in the proper manner for the safety and effective operations of the school. The 
janitor will report directly to the Director/Principal.   


Continued on next page: 
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The following is a breakdown of each employee with Tucson AIM Middle School: 


Position  Year 1 Year 2 Year 3 


Full time self-contained 
classroom teachers 


4  7 8 


Special 
Education/resource 
teacher(s) 


.50  1.5 2 


P. E. Teacher(s)  .75  1.5 2 


Director/Principal  1  1 1 


Administrative Assistant  1  1.5 2 


Financial Manager  .50  1 1 


Janitor  .50  1 1 


Total Employees  8.25 14.5 17 


 


All Tucson AIM School employees will report to the Director/Principal who reports to 
the governing board. 


Compensation Plan for administration, instructional and non-instructional 
personnel  


The Tucson AIM Middle School salary will be competitive to attract high-quality 
professionals.   


The full-time employee compensation plan will be the following: Principal $60,000, 
Teacher  $34,000 to $40,000, financial manager  $60,000, Administrative Assistant  
$34,000 to $40,000 (based on college degree and experience), and Janitor $24,000 per 
year. The governance board will review and approve the school’s compensation plan 
each year. 


Employee Benefits Expense  


To project the amount of Tucson AIM Middle School employee benefits, the total salary 
projections were multiplied by 20%, which is the standard amount that has been used for 
all AIM schools in California.  If the amount of employee related expenses exceeds this 
amount, proper adjustments in employee benefits will be made with no difficulty because 
of the positive cash reserve that is carried over each year. 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
6 Reading N/A Determining an Author’s Point of View and 


Purpose 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
3 days, but the 
concepts learned 
will be discussed 
throughout the 
school year 


12th week Understanding the difference between nonfiction and fiction; determining the central idea in 
an informational text; using textual evidence to support claims and analysis 


   Unit Description 
Students will look at various informational texts to identify the author’s purpose in writing the texts and to determine point of view 
when applicable.  Students will analyze how purpose and point of view are conveyed. 
 
Standards:   
See instructions on page 15. 
 


Strand: Reading Standards for Informational Text  
Cluster: Craft and Structure  
Standard: #6  
6. Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text. 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will be asked to analyze an informational text of their choosing to determine the author’s point of 
view and purpose. They will have to use specific examples from the text to support their answers. This will be 
a homework assignment, and they will have 2 nights to complete it.  
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


The assessment will be scored on an A-F scale. The assessments must be thoroughly complete in order to 
receive a C or better. All answers must be written in complete sentences. High grades will be awarded to 
those assignments that use specific evidence from the text to support their claims in a compelling manner. C- 
or lower is considered not meeting the standard; C through B- is approaching; B or better is meeting the 
standard. 
 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


Various informational texts for display purposes, like newspapers, magazines, biographies, textbooks, etc. 
Paper, pencils, white board, white-board markers, and an overhead projector.  
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 Lesson 1 Lesson 2 Lesson 3 
Instruction and 
Timeline  
 
 
 


The teacher will ask the 
class, and write on the 
board, “What is the 
author’s purpose in writing 
this?” He/she will point to 
various types of 
informational texts, 
including newspapers, 
different kinds of 
magazines, textbooks, 
technical manuals, 
biographies, 
advertisements, etc. Those 
items will circulate around 
the room for students to 
look at. The teacher will 
ask the class to brainstorm 
ideas as to why authors 
would write certain types 
of texts, including but not 
limited to the ones shown 
in class. (The teacher will 
also mention online 
sources, such as blogs.) 
The teacher will write on 
the board ideas that the 
students come up with. 
Then the teacher will write 
on the board: PIE and 
explain how it stands for 
persuade, inform, 


Teacher and students 
review last night’s 
homework, focusing 
particularly on how the 
author’s purpose was 
conveyed in each 
excerpt. (10 minutes). 
The teacher and 
students will 
brainstorm techniques 
and types of writing 
used for purposes of 
persuasion, 
entertainment, etc. (i.e. 
persuasive pieces 
might use emotional 
appeals and personal 
stories that strike at 
other’s heartstrings and 
motivate them to take 
action). Teacher will 
fill in where there are 
gaps in student 
knowledge and 
understanding. (20 
minutes). Students are 
asked to identify the 
author’s purpose and 
how it is conveyed in 
their homework 
reading assignment.  


Teacher discusses with 
students how when an 
author writes to entertain, 
persuade, or inform, 
he/she will often have a 
point of view on the 
subject. In nonfiction, 
point of view is an 
author’s opinion about a 
subject. In some cases, 
the author will want you 
to see the topic from his 
or her point of view; in 
other cases he/she will 
not. For example, a good 
newspaper reporter will 
not reveal his/her opinion 
when writing a news 
article; in a newspaper 
editorial, however, the 
writer will express his or 
her point of view. In 
some texts, you will be 
able to tell if the author is 
for or against an action or 
idea. The teacher 
demonstrates on the 
overhead projector, the 
words and techniques 
used by one particular 
writer to express his point 
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entertain. He/she will 
discuss how those 
purposes relate to 
informational texts. (20 
minutes). After students 
generate their lists (see 
below), the teacher and 
students will update their 
lists based on class 
discussion. (I.e. ads 
attempt to persuade people 
to buy something or 
behave a certain way, but 
some ads, such as public 
service announcements, try 
to inform people; therefore 
advertisements could be 
listed in two columns, 
though most ads are 
written for purposes of 
persuasion). [10 minutes] 
Teacher assigns for 
homework a 2-page 
worksheet with various 
excerpts on it that ask 
students to identify if the 
primary purpose of the text 
is to persuade, inform, or 
entertain and to explain 
their answers.  
(5 minutes) 


of view. (30 minutes) The 
summative assessment is 
explained and given as 
homework.  
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 Lesson 1 Lesson 2 Lesson 3 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


After the teacher 
introduces PIE 
(persuade, inform, 
entertain), students 
will write those 
words in their 
notebooks forming 
columns around each 
one. They will list 
types of 
informational texts 
that fit in each 
column. Students 
will be told that some 
texts can fall into 
multiple categories. 
(10 minutes). Student 
update their lists 
based on class 
discussion. 
 
 
 
 
 
 
 
 
 
 
 


During the 20-minute 
brainstorming session 
and lesson on 
techniques used by 
authors to convey their 
message, students will 
take notes. Their notes 
will form tables of 3 
headings: Author’s 
Purpose, Type of 
Writing/Source, and 
Text Characteristics. In 
partners, students will 
read an informational 
text and work together 
to figure out the 
purpose and how that 
purpose is conveyed. 
Some partners will then 
present their findings to 
the class. (20 minutes). 


Students independently 
read and analyze various 
nonfiction excerpts to 
identify point of view and 
the words and techniques 
used to convey it. (15 
minutes). 
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Informational Texts: Determining an Author’s Purpose and Point of View 
 


1. Choose an informational text that you would like to analyze for author purpose and point of view. The 
sources you can choose from for this assignment are: newspapers, magazines, autobiographies, memoirs, 
biographies, textbooks, blogs, websites, and technical manuals. The text you choose should be the equivalent 
of at least two pages of 12-point font, double-spaced writing.  


 
2. Answer the following questions in complete sentences on a separate piece of paper: 


 
A. Name the source, title, author, and date of publication. 
B. Does the author express a point of view? If so, what is it?  
C. How do you know what the author’s point of view is? Give specific examples. If the author does not 


express a point of view, explain why you think he or she does not provide one. 
D. Is the author’s purpose to inform, persuade, entertain, or is it a combination? Explain. 
E. What words and techniques does the author use to convey his or her purpose? Give at lease 5 specific 


examples. 
F. Was the author effective in achieving his or her purpose? Why or why not? 


 
3. Hand the text in with your assignment in order to get full credit. 


 
4. This assignment is due Friday, so you have 2 nights to complete it. 
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Scoring Rubric 
 


Informational Texts: Determining an Author’s Purpose and  
Point of View 


 
6th Grade Reading Assignment 


 
 
This assignment will be scored on an A-F scale: 
 
A: The assignment answers all questions completely and follows all guidelines. The answers provide compelling, 
thoughtful responses that are accurate and insightful. The responses are supported by specific examples in the text 
that are quoted and explained. The completed assignment shows depth of thought in its analysis and clear mastery 
of the standard. 
 
B: The assignment answers all questions completely and follows all guidelines. The majority of the answers are 
insightful. The student demonstrates an ability to analyze text effectively in some answers; other answers are 
accurate but either lacking in thoroughness or depth of thought. Mastery of the standard is demonstrated.  
 
C: The assignment is complete and follows all guidelines. It is mostly accurate. Some answers may be incorrect 
and/or lacking in sufficient evidence from the text. The depth of thought might be lacking and/or the student’s 
demonstrated understanding of the standard is more “approaching” than “meeting.” 
 
D: The assignment is not complete and does not follow all guidelines. It is inaccurate in many places. It does not 
demonstrate an understanding of the standard.  
 
F: The assignment was not turned in or is mostly incomplete. Mastery of the standard cannot be assessed due to 
incomplete or sloppy work.  
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
7 Math N/A Calculating Unit Rates using Ratios 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
4 days 5th week Multiplying and dividing fractions; understanding ratios and the relationships they represent 


   Unit Description 
Students will learn how to use ratios to solve unit rates, including ones involving complex fractions and quantities measured in the same and 
different units.  
 
 
Standards:   
See instructions on page 15. 
 


Domain: Ratios and Proportional Relationships  
Cluster: Analyze proportional relationships and use them to solve real-world and mathematical 


problems.  
Standard: 1  
1. Compute unit rates associated with ratios of fractions, including ratios of lengths, areas and other quantities 
measured in like or different units. For example, if a person walks 1/2 mile in each 1/4 hour, compute the unit 
rate as the complex fraction 1/2/1/4 miles per hour, equivalently 2 miles per hour. 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


At the end of the unit, students will take a 15-question quiz to gauge their mastery of the standard.  
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


#’s 1-5 are worth 1 point each 
#’s 5-15 are worth 2 points each  
Total possible points: 25 
The total points earned will be divided by 25 to determine a percentage and thereby an A-F grade. C- or lower 
is considered not meeting the standard; C through B- is approaching; B or better is meeting the standard. 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


 Textbooks (student and teacher edition), white board, white board markers, reteaching/review workbooks for 
generating additional practice resources, paper, and pencils.  
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 
Instruction and 
Timeline  
 
 
 


Brainstorm different 
units of measure with 
students (i.e. miles 
per hour). Represent 
those units of 
measure as ratios and 
remind students what 
ratios are and how 
they are written. 
Provide several 
examples of ratios, 
including boys to 
girls in class, 
students to teacher, 
etc. [20 minutes]. 
Review how to 
multiply and divide 
fractions and apply 
that practice to unit 
rates measuring 
length, for example. 
[25 minutes]. After 
students complete 
independent work, 
teacher assigns 
problems from the 
textbook for 
homework and 
explains his/her 
expectations. [5 
minutes] 
 


Teacher shows 
students how to 
convert between 
several units of 
measure (i.e. inches 
to feet) and how to 
solve unit rate 
problems after 
making those 
conversions [30 
minutes]. Teacher 
assigns problems 
from the textbook for 
homework and 
explains his/her 
expectations. [5 
minutes]. 
 
 


Teacher will review 
identification of 
ratios and how to 
calculate missing 
parts of ratios, 
including areas, 
times, and lengths. 
[30 minutes]. 
Teacher will 
demonstrate outside 
of the school 
building how to 
calculate the height 
of the school 
building by using 
students’ own 
height, students’ 
shadow length, and 
the shadow length 
of the building. [20 
minutes]. Teacher 
assigns word 
problems 
worksheets on unit 
rates for homework 
and discusses what 
resources students 
should refer to for 
help doing the 
homework. [5 
minutes].  


Teacher reviews 
how to solve unit 
rate problems 
involving fractions. 
[20 minutes]. After 
the review game, 
teacher discusses 
how to best prepare 
for tomorrow’s quiz. 
[5 minutes]. 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students complete a 
worksheet reviewing 
ratios and identifying 
unit rates and review 
answers with 
teacher. [15 
minutes]. Students 
complete problems 
in the textbook that 
require them to 
compute unit rates 
[25 minutes]. 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students attempt to 
solve a Challenge of 
the Day problem on 
unit rates. [5 
minutes]. Students go 
over homework with 
teacher and some 
students show on the 
board how they 
solved the homework 
problems. [10 
minutes].  
Students do Guided 
Practice with teacher 
converting between 
units of measure (i.e. 
inches to feet). [10 
minutes.] Students 
then work 
independently on 
problems of the same 
nature as the Guided 
Practice, while the 
teacher circulates the 
room. [30 minutes].   
 


Students review 
homework with 
teacher, with 
difficult problems 
being shown on the 
board. [10 
minutes]. Students 
work with a partner 
solving problems 
that require 
calculating missing 
parts of ratios, 
including areas, 
times, and lengths. 
[25 minutes].  


Students complete a 
review worksheet on 
multiplying and 
dividing fractions 
and review the 
answers with a 
partner. [10 
minutes]. Students 
review homework 
with teacher. [10 
minutes] Students 
complete 
independent work on 
solving unit rate 
problems involving 
fractions, while the 
teacher circulates the 
room helping 
students who have 
questions. [25 
minutes]. Students 
play a math review 
game to prepare for 
tomorrow’s 
assessment. [20 
minutes] 
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Ratios and Unit Rates Quiz: 7th Grade 
 
1. There are 5 girls and 8 boys on a team. What is the ratio of boys to girls on the team?  
 
2. Write as a ratio in lowest terms: 8 pies to 12 cakes. 
 
3. Find the unit rate of 300 calories for 5 hours. 
 
4. Find the unit rate of $20.88 for 9 gal. 
 
5. Write the ratio in fraction form. Then find the unit rate for: 
54 revolutions in 12 minutes 
 
6. If John runs ½ of a mile in 1/15 of an hour, calculate his speed per hour. 
 
7. After his race, John drinks 2/3 of a liter of water in 1/3 of a minute. Compute his unit rate. 
 
8. If Donna hikes 9/10 of a kilometer in ¼ of an hour, calculate her hiking speed. 
 
9. A painter has to drive 15 miles across town to his next painting job. If he drives at an average speed of 30 miles per hour, about how 
long will it take him to get there? 
 
10. Hailey spends $3.52 for a 1-lb jar of olives. Sonny spends $3.78 for an 18-oz jar of olives. Who got the better deal? (You must 
show your work in order to get credit for your answer.)  
 
11. Three windows have 24 panes. How many of the same windows would have 96 panes? 
 
12. Quinn gets 54 pencils after buying 3 pencil packs. How many pencils would Quinn have if she bought 9 packs?  
 
13. A basket holds only peppers and ears of corn. If the ratio of peppers to corn is 7 to 5, what is the ratio of peppers to vegetables in 
the basket?  
 
14. Write the rate in fraction form. Then find the value of x. Then calculate his unit rate per hour. 
 
James can solve 18 fraction problems in 3 minutes, so he can solve x fraction problems in 1 minute. How many can he solve per hour? 
 
15. Larry is on a train that is moving 60 miles per hour. How far will he travel in 4.5 hours?
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Ratios and Unit Rates Quiz: 7th Grade 
Answer Key 


 
#’s 1-5 are worth 1 point each 
#’s 5-15 are worth 2 points each  
 
Total possible points: 25 
 
1. 8/5 or 8:5 or 8 to 5 
 
2. 2/3 or 2:3 or 2 to 3 
 
3. 60 calories per hour 
 
4. $2.32 per gallon 
 
5. 54/12 or 9/2: 4.5 revolutions per minute 
 
6. 7.5 miles per hour 
 
7. 2 liters per minute 
 
8. 3.6 kilometers per hour 
 
9. ½ hour 
 
10. Sonny got the better deal because $0.21 per oz < $0.22 per oz 
 
11. 12 windows  
 
12. 162 pencils 
 
13. 7 to 12 
 
14. 18/3; x=6; 360 problems in one hour 
 
15. 270 miles  
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FY2012-13 NEW CHARTER APPLICATION 
PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 
 


American Indian Model Schools: Tucson AIM Middle School 
 
INDICATOR:1   __X_Math ___Reading           DURATION OF THE PLAN2:  Begins July 1, 2012  to  June 30, 2014 
 
 
MEASURE* METRIC* PREDICTED 


BASELINE 
YEAR 1 


ANNUAL 
BENCHMAR
K TARGET 


YEAR 2 
ANNUAL 


BENCHMAR
K TARGET 


End Target For The Plan*3 


State 
standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment AND 
student growth percentile (SGP)  


35% 
proficiency 
for 2011-
2012 


50% 
proficiency for 
2012-2013 


65% 
proficiency for 
2013-2014 


Meet or demonstrate sufficient progress 
toward the level of adequate academic 
performance as set and modified 
periodically by the Board 


 
 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Purchasing textbooks and other curricular 
materials, such as workbooks, teacher guides, 
etc., that are aligned with Common Core 
standards for math 
 


May-June of 
2012 and 
June of 2013 


Director/Principal Receipts will be filed for all purchases 
and the textbooks and other materials 
will be available to staff 
 


$6,000 
start-up 
$7,500 Y1 
$7,500 Y2 


2. Create curriculum maps/syllabi and pacing 
guides for mathematics instruction  
 


By August 
2012 and 
again by 
August 2013 


Teachers and 
Director/Principal 


Director/Principal, after reviewing the 
syllabi/pacing guides, will approve and 
file them in the office.  
 


$0 


3. Implement 90-120 minutes of mathematics 
into the daily class schedule 
 


Starting on 
the first day 
of instruction 


Teachers and 
Director/Principal 


90-120 minutes blocked out on the 
schedule for math on every school day 
(See daily schedule for schedule by 
grade level)  
 


$0 
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4. Providing in-school and after-school 
tutoring for students who demonstrate a need 
for additional learning time in math 
 


Ongoing Classroom and 
Resource Teachers, 
Tutors, and 
Director/Principal 


A list of student names and a schedule of 
their tutoring sessions will be on file in 
the office 
 


Included in 
special ed/ 
resource 
teacher(s) 
salary(ies)  


5. Teachers will provide students struggling 
with the material additional support in the 
classroom. 


Ongoing Teachers Anecdotal notes, mention made in 
teacher lesson plans 


$0 


6. Implement mandatory summer school; 
Implement a second summer math camp 
called Stanford Academic Institute of 
Learning (SAIL) 


Summer 
school will 
be June 24-
July 12, 
2013, and on 
dates TBD in 
June 2014; 
the 1st SAIL 
math camp 
will be July 
15-August 2, 
2013 


Classroom teachers, 
Director/Principal, and 
Administrative 
Assistant 


Summer school active and in session by 
June 24, 2013 


Regular 
summer 
school is 
included in 
regular 
year 
budget; 
SAIL will 
have a Y1 
in kind 
donation of 
$45,000 in 
2013 
 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Common Core State Standards into instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Review Common Core standards and 
ensure curricular materials, curriculum 
content, pacing guides, syllabi, and 
assessments are appropriately aligned with 
the math standards.  
 


By August 
2012 and 
again by 
August 2013 
 


Teachers and 
Director/Principal 


Director/Principal reviews teacher-
created syllabi and curriculum content 
before approving and filing the 
supporting documentation. 


$0 


2. Director/Principal reviews teacher’s 
weekly lesson plans to ensure they are 
aligned with the Common Core standards for 
mathematics and in keeping with the 


Weekly Director/Principal A binder of submitted lesson plans will 
be kept in the office for each teacher; 
each week’s lesson plans will note 
approval via the Director/Principal’s 


$0 
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established curriculum guides/syllabi  
 


signature  
 


3. Director/Principal will observe teachers to 
ensure math instruction is standards-aligned 
and effective 


Ongoing Director/Principal Typically no written report will be issued 
unless expectations were unmet.   
 


$0 


4. Test students’ mastery of the standards 
through standards-aligned assessments 
 
 


Ongoing Classroom teachers Appropriate assessments will be 
documented in teachers’ lesson plans and 
will be used to determine students 
needing additional tutoring. 
 


$0 


 
 
 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Review AIMS results to get a sense for 
individual and whole-class strengths and 
areas of concern 
 


Each year 
when AIMS 
results are 
received by 
the school 


Teachers, 
Director/Principal, 
Students, Parents 
 


Varied: could result in students being 
assigned to mandatory tutoring, parent 
conferences, professional development 
actions, and/or a restructuring of 
curriculum 
 


$0 


2. Regular classroom-based assessments will 
be administered to determine individual 
student’s proficiency in math and to see if 
tangible improvements are being made. 
 


Ongoing Teachers Assessments will be graded, recorded, 
and tracked by teachers. 
 


$0 


3. Students are assessed in a variety of other 
ways, including homework, random problem 
checks, daily warm-ups, teacher 
observations, classroom participation, and 
class work. 


Ongoing Teachers Assessments are graded, recorded, and 
tracked by teachers. 


$0 


4. Progress reports will be issued and sent 
home to families every 3 weeks for a student 
receiving a grade of C- or lower in math 


Ongoing Teachers Copies of all progress reports will be 
kept in the office and classrooms. 
 


$0 


5. Students receiving a C- or lower in math, 
testing below grade level on AIMS, or 


Ongoing Teachers, Resource 
Teacher, Tutors 


A list of student names and a schedule of 
their tutoring sessions will be on file in 


$0 







Approved 03/14/2011                                                                                                                                                                       4  
      


demonstrating other reading-related 
challenges will be assigned to mandatory 
tutoring 
 


the office 
 


6. Benchmark exams aligned with Common 
Core standards will be given every quarter 
and tracked for progress 


Quarterly 
 


Teachers Benchmark exam results will be recorded 
and tracked by the teachers and will 
identify students potentially qualifying 
for retention. 
 


$0 


 
 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Hire teachers with a strong mastery of 
mathematics with the proper qualifications, 
credentials, and a willingness to implement 
and enforce AIM 


Summer 
2012 and 
again before 
the start of 
the 2013 
school year 


Director/Principal 
 


Teacher files with proper paperwork 
(resume, transcripts, fingerprint card, 
etc.) kept in office 
 


Included in 
the self-
contained 
teachers’ 
salaries for 
Y1, Y2 


2. Reviewing and analyzing standardized test 
results to come up with a school 
improvement plan for math, including setting 
academic achievement goals for the year and 
necessary remediation strategies 
 


August 2012 
and again in 
August 2013 


Teachers and 
Director/Principal 


School improvement plan available to all 
staff and parents 


$0 


3. Before the school year starts, teachers of 
the same grade level will meet to discuss 
strategies and instructional methods for the 
upcoming academic year. 


August 2012 
and again in 
August 2013 


Teachers Teachers will retain a written record of 
adopted strategies, courses of action, and 
instructional methods 


$0 


4. On early-release days (Fridays), teachers 
will meet to discuss remediation strategies, 
review curriculum, and brainstorm ideas to 
improve individual and whole-class academic 
performance. 
 


Ongoing Teachers and 
Director/Principal 
 


A sign-in sheet and meeting minutes will 
be kept and filed in office 
 


$0 


5. Director/Principal will observe teachers to Ongoing Director/Principal, Director/Principal will document what $0 
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ensure math instruction is curriculum-based 
and effective; one-on-one meetings between 
the Director/Principal and teachers will occur 
to discuss strategies and pinpoint areas of 
strength and methods for improvement 
 


Teachers he/she observed in the classroom, his/her 
suggestions for improvements, and any 
other pertinent details of the observations 
and subsequent meetings. 


6. Teachers will undergo professional 
training in math content and strategy based 
on need and best practices in the field 
 


Ongoing Director/Principal, 
Teachers 


A sign-in sheet and meeting minutes will 
be kept and filed in office; any 
workshops attended will be documented. 


Part of the 
$3,500 Y1, 
$6,500 Y2 
prof. dev. 
costs 


7. End-of-year review of curriculum content 
to discuss what worked, what might need to 
be changed (textbooks, workbooks, etc.) for 
the next school year 
 


June 2013 Teachers and 
Director/Principal 
 


A sign-in sheet and meeting minutes will 
be kept and filed; as applicable, new 
curriculum materials will be adopted; 
curricular planning might be adapted and 
new report filed in office. 
 


$0 


 
Notes: 
* Provided by ASBCS staff (Applicant does not edit these sections.) 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to Board’s Level of Adequate Academic Performance on the ASBCS website:  http://asbcs.az.gov 
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 
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Education Plan 
A3. Program of Instruction 
 
The curriculum at Tucson AIM Middle School will offer a foundation of academic content 
knowledge in six primary content areas and will prepare students to enter a high achieving, college 
preparatory high school.  These subjects include the four core content areas of English, mathematics, 
science, and social studies, as well as PE and the arts. Electives may be offered in addition to the 
primary subjects. The focus of the curriculum will be rigor, requiring the hard work of students to 
ensure success. 
 
The school will provide an ambitious curriculum aligned with state academic standards. The students 
who enroll at Tucson AIM will be provided a structured learning environment to enhance their 
academic skills. Students with special learning needs will be mainstreamed into the classrooms, while 
also receiving individual attention to ensure the level of support required to help them succeed.  
 
Since many college-bound students enrolling in science or engineering programs will be required to 
take calculus as a prerequisite for their majors, we want to adequately prepare our students to 
accomplish this goal by requiring all eighth graders to take Algebra I. This will set them on the right 
academic track for advanced math in high school. 
 
Curriculum Framework 
State-approved textbooks aligned with the standards provide the content basis for courses of study. 
Tucson AIM believes that investing in exceptional textbooks will provide an outstanding framework 
for standards-based instruction. The textbooks, in addition to the highly qualified staff, will be the 
driving force of the Tucson AIM curriculum.  
 
The following curriculum provides the foundation for Tucson AIM to meet the content standards: 


a) English: structured around the state-approved standards (presumably Common Core) for each 
level, utilizing state-approved curriculum and textbooks 


 teach reading and language arts as central to all academic subjects and as a means for obtaining 
and communicating information. 


 teach the fundamentals of spelling and grammar.   


 teach students the necessary skills for researching information, taking notes, organizing ideas, 
developing an outline, using the dictionary, editing and revising. 


 teach oral communication skills through group discussions and classroom presentations. 


 teach the mechanics of expository writing, creative writing, poetry, journalism, business 
communication, and scientific writing. 


b) Mathematics: structured around the state-approved standards for each level, (presumably Common 
Core) utilizing state-approved curriculum. 


 cover the grade level curricular content specified in standards-aligned textbook program 


 teach content and learning experiences in mathematics that allow students to develop the skills, 
knowledge, and attitudes necessary to meet measurable student outcomes for critical thinking 
and core academics. 


 teach fluency with traditional (abstract) mathematical concepts, statistics, and computation 
skills. 


 teach mathematics with scientific quantification to emphasize the relationships between math, 
science, and technology. 
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c) Science: structured around the state-approved standards for each grade level, utilizing state-
approved curriculum. 


 present an effective science curriculum using the grade level, instructional strategies and 
assessment guidelines as approved by the Arizona Department of Education 


 teach content and learning experiences in science that allow students to develop the skills, 
knowledge, and attitudes necessary to meet measurable student outcomes for critical thinking 
and core academics. 


 provide a science program that combines the core sciences of biology, physics, and chemistry. 


 teach students to use the scientific method to identify a problem and pose relevant questions, 
state a hypothesis, conduct an experiment, understand the variables, analyze the data, and 
reach a conclusion or solution that serves as the hypothesis for the next round of inquiry. 


d) History and Social Studies: structured around the state-approved standards for each grade level, 
utilizing state-approved curriculum. 


 present an effective history and social-science curriculum using the grade-level considerations, 
instructional strategies, and assessment guidelines as approved by the Arizona Department of 
Education 


 teach content in history and social science that allows students to develop the skills, 
knowledge, and attitudes necessary to meet measurable student outcomes for core academics. 


 teach students a global perspective of history and social science by studying other nations. 
 teach culture of societies, both ancient and modern, through archaeology, anthropology, 


history, and geography. 


f) Visual and Performing Arts: structured around the state standards for each grade level. 


 provide an effective visual and performing arts curriculum using the grade-level considerations, 
the instructional strategies, and assessment guidelines outlined by the Arizona Department of 
Education. 


 teach content and learning experiences in the visual and performing arts that allow students to 
develop the skills, knowledge, and attitudes necessary to meet the measurable student 
outcomes for critical thinking and core academics. 


 teach content by embedding curriculum in other core classes, promoting project- based 
learning that encourages a visual and performing arts component, and through after-school 
arts programs.  


 
g) Physical Education and Health: structured around the state standards for each grade level. 


 teach the grade level curricular content specified by the Arizona Department of Education and 
Moving into the Future: National Standards for Physical Education: A Guide to Content and Assessment 
(National Association for Sport and Physical Education, 1995).  


 provide a physical education program that offers both individual and class competitions which 
may include running, soccer, cross country, and other physical activities that promote fitness, 
teamwork, and individual abilities. 


 
Revisions to the list of courses offered by the institution will be made based on a continual 
improvement process that involves analyzing student performance data and educational trends to 
determine how the curriculum can best meet the needs of the student population and align with the 
mission of the school. 
 
Materials 
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The materials used by Tucson AIM’s teachers will be selected in accordance with the guidelines and 
recommendations provided by the Arizona Department of Education and the National Council for 
Teachers of the six primary subject areas. The materials Tucson AIM will use are necessary to 
support its rigorous academic program and include: Textbooks, Computers and Projection Devices, 
Laboratory Science Equipment and Materials, Test Preparation Guides, Instruction-Based Software, 
The Internet, A Reading Library, Manipulatives, Maps and Atlases, Dictionaries and Thesauruses, 
Musical Instruments, and Physical Fitness Test Equipment. 
 
Methods of Instruction 
At Tucson AIM, we will strive for a teaching approach reflective of our other schools that balances 
direct teaching of concepts and skills with critical thinking. Below are examples of teaching methods 
we plan to incorporate into the curriculum:  
 
Direct Instruction, also commonly referred to as explicit or systematic teaching, is a method by 
which teachers address their students with clear and coherent lessons, which are generally broken 
down into small steps and deliberately sequenced.  After each step, students practice the new skills, 
often with the guidance of the teacher. The method focuses on explicitly teaching material (i.e. “An 
exponent is…Here is an example of an exponent…”) as well as providing students with ample 
opportunities to practice the skill and demonstrate understanding. Direct instruction is a teacher-
directed, skills-oriented approach that has been highly effective with our students in Oakland. It is 
also strongly supported by research. For example, one Fordham Foundation reporti found:  
 In only one approach, the Direct Instruction (DI) model, were participating  
 students near or at national norms in math and language and close to national  
 norms in reading. Students in...the other Follow Through approaches —  
 discovery learning, language experience, developmentally appropriate practices,  
 and open education — often performed worse than the control group. This  
 poor performance came in spite of tens of thousands of additional dollars  
 provided for each classroom each year.”  
In a more generalized sense, teacher-led or lecture-based instruction will also be frequently used that 
may or may not be specifically termed “direct instruction.”  
 
Differentiated Instruction: Teachers will “raise the floor” in their classrooms, teaching to the level of 
the highest performing students.  Differentiation will take place in the classroom, but will be 
represented primarily by the assistance of lower-performing students who will receive additional 
instruction outside of regular class time.  Students who are not achieving academically will participate 
in small-group tutoring with their classroom teacher, a resource teacher, or a student tutor. 
 
Student Research Projects and Scientific Inquiry/Experimentation: Students will be required to 
conduct research for various projects and to present their findings via a written report or oral 
presentation. In science classes, students will pose questions, formulate hypotheses, and test those 
hypotheses through experiments.  
 
Pre-AP vertical teaming: Students will develop the critical thinking, problem solving, and reasoning 
skills necessary to be successful on the Advanced Placement exams they will take as high school 
students. As opposed to teaching specific facts and dates, during weekly vertical teaming exercises (as 
well as during regular classes when appropriate), teachers will assess and critique the quality of 
student thinking and writing through the Socratic method (guided questioning), discussions and 
debates, and critical-thinking assignments.  
 
MEASURABLE STUDENT OUTCOMES, ASSESSMENTS, & OTHER USES OF DATA 
The school’s outcomes are designed to align with the school’s mission, curriculum and assessments, 
and the Arizona-approved standards for courses offered at Tucson AIM. Upon graduation from the 
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school, students will have demonstrated the following, which indicate their ability to be self-
motivated, competent life-long learners: 
Academic Achievers who: 


1. produce quality work across the curriculum 
2. are extremely knowledgeable of literature 
3. compute and solve advanced math problems 
4. are knowledgeable about educational pathways and career choices 
5. are equipped with the necessary skills to succeed in high school 
6. are also physically fit 


 
Effective Communicators who: 


1. demonstrate skills of speaking, listening, reading, and writing in a variety of situations 
2. collaborate, work effectively, and manage interpersonal relationships within diverse groups 
3. read and respond accurately and analytically to text questions 
4. express themselves effectively through writing 


 
Critical Thinkers who: 


1. know how to access information and integrate knowledge 
2. identify and use resources effectively to gather, communicate, and evaluate information 
3. demonstrate the thinking skills of application, analysis, synthesis, and evaluation in a logical 


manner 
 


Life-long Learners who: 
1. are open to discovery and develop an enthusiasm and interest for learning 
2. are adaptive to a wide array of professional and cultural settings 
3. are goal-oriented, understand the importance of hard work and continual goal setting 


 
Socially Responsible Citizens who: 


1. are aware and understand the relevance of different cultures in society 
2. are leaders within their families, contribute to the improvement of life in their school and 


community 
3. demonstrate personal responsibility and integrity 


 
Methods of Assessment 
Tucson AIM will have a rigorous assessment and goal-setting program to measure students’ 
proficiency levels and ensure that each student is making progress toward mastery. Tucson AIM will 
assess students regularly from the time they enter the school until graduation, and teachers will 
monitor their progress closely using varied methods. By teaching and then assessing students with 
both formative and summative metrics, teachers will be able to gauge areas in which students need 
additional help and therefore will schedule time either in the regular classroom or through tutoring or 
other remediation plans to re-teach the material. Assessment will drive lesson planning. As discussed 
in section A.3.1, the mastery of core content is shown through an overall performance of 80% or 
higher, which will be the baseline goal for each student. The 80% benchmark could take the form of 
a “B-” or better grade on classroom tests, assignments, and report card grades, for example, or it 
could be shown by a score of 80% or higher on standards-aligned diagnostic tests and/or through a 
passing or higher score on AIMS.  
 
Tucson AIM will use formative assessments on a daily basis. Teachers will adjust their instructional 
approach during a lesson and in subsequent lessons based on observation and student feedback. 
Formative assessments may take the form of teacher observations, questioning strategies, self and 
peer assessment, holding up answers on mini white boards, exit tickets, doing board work in front of 
the teacher, brainstorming ideas, student read-alouds, and descriptive feedback (such as telling 
students what they are doing well and why). Formative assessments will provide teachers with an 
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opportunity to monitor student progression/mastery and allow teachers to make immediate changes 
regarding the management of the classroom and instructional approach and pace. (For example, a 
teacher might decide to reteach a concept if he/she observes that students do not understand it well.) 
It also allows students to communicate their questions and ideas to teachers. Formative assessments 
provide a fluid, immediate means of tracking real-time mastery of the content and adjusting 
accordingly.  
 
Summative assessments provide objective data by which to gauge whether students are 
demonstrating progression toward or mastery of the curricular content. Here are examples of 
summative assessments that will be used at Tucson AIM: 
 
Annually 


 Arizona’s Instrument to Measure Standards (AIMS) Exams 
 Arizona English Language Learner Assessments (AZELLA) 
 Cumulative Final or Diagnostic Exams 


 
Each Quarter 


 End-of-unit exams, projects, and essays  
 Diagnostic or benchmark exams that assess how well the student is mastering the standards 
 Individual Education Plan (IEP) reviews 


 
Ongoing 


 Quizzes and tests 
 Daily homework 
 Graded class work 
 Essays 
 Group and individual projects/presentations 
 Lab reports 


 
School staff will closely monitor students’ academic achievement through the formative and 
summative metrics mentioned above and below so that students who enter the school with below-
passing AIMS scores or who do not demonstrate sufficient mastery of the standards-based content in 
English, math, social studies, and science can be placed in tutoring and/or given other remediation 
plans, such as additional assignments, building of study skills, an attendance plan, etc., as deemed 
necessary and appropriate. Through interventions and ongoing assessments, every effort will be 
made to help students improve their academic standing. 
 
Students will also be measured in non-curricular areas such as class attendance and discipline to 
ensure they are performing at the level stated in the school’s mission statement. For example, classes 
will compete with each other for the greatest number of consecutive days of perfect attendance. 
Non-curricular areas are often overlooked at urban middle schools; we believe that students develop 
more quickly when they are held accountable for both attendance and performance.  
 
Student assessment data will be used to refine and improve the educational program. Faculty and 
staff will devote substantial time throughout the year to analyzing the data and will propose changes 
to the educational program based upon their findings. Regarding assessment and curriculum, Tucson 
AIM will do the following: 
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 Set measurable standards: Staff will identify what students should know (content standards) and 
what they should be able to do (performance standards) in all learning areas. Staff will generate specific 
academic outcomes for each subject area by grade level.  
 


 Link standards to curriculum and assessment: Standards, curriculum, and assessment will be 
aligned with each other, with state guidelines, and with Tucson AIM’s educational goals. Professional 
development will include training in the use of data-driven decision making, and educators will review the 
alignment of assessment and curriculum with the state content standards each year. 
 


 Determine assessments that will measure student progress toward or mastery of grade-level 
curriculum: Progress will be objectively measured by AIMS, other standards-based diagnostic/benchmark 
exams, as well through classroom performance on quizzes, essays, end-of-unit tests, etc.  
 


 Setting baseline expectations for incoming students: Using AIMS results, IEPs, and previous 
student records to create learning plans with goals for each student. This may include remediation plans, 
such as tutoring.  
 


 Implementing school-level indicators of success: Adequate Yearly Progress (AYP) and student 
dropout, graduation, and attendance rates will be used to monitor school-wide achievement. 
 


 Monitoring individual student progress to ensure students are making academic progress on the 
state content standards of each grade level before being advanced to the next grade. Student progress 
reports will be sent to families every three weeks for students who receive a C- or lower in any subject. 
The students who receive progress reports for low academic performance may participate in conferences 
with their family representative and teacher to identify appropriate strategies for improvement.  
 
Additionally, Tucson AIM will be held accountable for student achievement via:  


1. Arizona’s Instrument to Measure Standards (AIMS) yearly results: 
A. At least 65% of students will test proficient in reading by the end of Year One 


(based on predicted baseline of 55% proficiency for 2011-2012) 
B. At least 75% of students will test proficient in reading by the end of Year Two 


(based on predicted baseline of 55% proficiency for 2011-2012) 
C. At least 50% of students will test proficient in math by the end of Year One (based 


on predicted baseline of 35% proficiency for 2011-2012) 
D. At least 65% of students will test proficient or advanced in math by the end of Year 


Two (based on predicted baseline of 35% proficiency for 2011-2012) 
E. Note: Our predicted baselines are based on the performance data from middle schools near our 


planned campus and on the low proficiency rate of Arizona Limited English Proficient and other 
minority students. Because we expect to enroll students who are non-native English speakers and 
from minority and other subgroups whose test performance results are significantly below the state 
average, we are making conservative estimates about the academic performance of our first incoming 
class. Furthermore, as AIPCS’s performance data has shown on p. 12 of Educational Philosophy, we 
plan to make steady, attainable progress year after year. 


2. Attendance Rate: The school’s rate of attendance will exceed 95% each year. 
3. Meeting or exceeding federal NCLB standards based on the annually established Annual 


Yearly Progress (AYP) criteria or targets, including minimum participation rates, statewide 
testing, and minimum proficiency rates by students in English language arts and 
mathematics.  


 
Tucson AIM will incorporate the content standards for Arizona schools in the curriculum. Tucson AIM will update to 
all amended standards, whether Common Core or any other Arizona-mandated standards, and will continue to 
incorporate them into the curriculum to enhance student performance.  
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i Carnine, D. (2000). Why education experts resist effective practices (and what it would take to 
make education more like medicine). Thomas B. Fordham Foundation report of April 2000. 
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
8 Science N/A Life on Mars: Why Follow the Water? 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
3 days 28th week How to connect experimental results/evidence to scientific explanations using logic; 


understanding how to conduct an experiment; taking precise measurements  
   Unit Description 
Students read and discuss why NASA uses a “follow-the-water” strategy for looking for life on Mars; then students make observations, 
complete an experiment with both pre-lab and post-lab questions, and read more about water in order to learn that water is a good solvent 
that is abundant and relatively stable, which makes it conducive to sustaining life on Earth. At the end of the unit, students compose written 
responses that explain why water is important to life and why NASA “follows the water” in its search for life on Mars.  
 
 
Standards:   
See instructions on page 15. 
 


8
th 


Grade Science  
Stand 1: Inquiry Process  
Concept 2: Scientific Testing (Investigating and Modeling)  
Performance Objective 4: Perform measurements using appropriate scientific tools (e.g., balances, 
microscopes, probes, micrometers). 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


After the lab has been completed and Post-Lab questions have been answered and discussed, students will be 
asked to write for homework responses to the following questions: Why is water important to life on Earth? 
Why should NASA “follow the water” on Mars? This will gauge whether students have understood and 
synthesized the various readings, experiments, and discussions on the topic.  
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


A rubric will be used (as shown on p. 6) that uses a 4-point scale for the various components of the grading; a 
score of 4 exceeds the standard; 3 meets the standard; 2 approaches the standard; 1 falls below the standard 
 


Materials/Resources Needed 
Include all items for the entire 
unit. 


Pens, butcher paper, student worksheets, clear plastic cups, graduated cylinders, coffee stirrers or popsicle 
sticks, permanent markers, small spoons, paper towels, water, rubbing alcohol, vegetable oil, sugar, kosher 
salt, cornstarch, NASA article: Mars: A Dry Planet Compared to Earth 
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 Lesson 1 Lesson 2 Lesson 3 
Instruction and 
Timeline  
 
 
 


The teacher divides the class into 
groups of three or four and gives 
each student a copy of the 
background article: NASA article: 
Mars: A Dry Planet Compared to 
Earth. The students read the article 
aloud. After students list their ideas 
about why water is important to life 
(below), the teacher asks students to 
brainstorm whether other liquids 
could be conducive to life. (15 
minutes for preconception activity). 
The teacher passes out copies of the 
Pre-Lab questions and tells students 
they will examining the solubility, 
stability, and abundance of water, 
rubbing alcohol, and vegetable oil. 
Discuss the three common phases of 
matter and how to change from one 
phase to another. Using a graduated 
cylinder, the teacher puts equal 
measures of the three liquids in 
separate cups and tells students 
tomorrow they will note how much 
liquid evaporated. The teacher 
discusses the stability to 
evaporation of liquids (i.e. a more 
stable liquid is able to stay in a 
liquid state as opposed to 
evaporating). The teacher asks a 


The teacher asks 3 student 
volunteers to measure the amount 
of liquid left overnight in the three 
cups of water, rubbing alcohol, 
and vegetable oil. Based on the 
measurements, the students are 
asked to deduce the relative 
stability to evaporation of each 
liquid and how closely it matched 
their pre-lab hypothesis; the 
teacher guides the discussion. (10 
minutes) The teacher distributes to 
each lab group 3 cups with one 
containing sugar, another kosher 
salt, and another cornstarch, as 
well as 3 empty cups, 3 spoons, 3 
coffee stirrers, a graduated 
cylinder, and a permanent marker 
for labeling the cups. The teacher 
approves students’ experimental 
designs when students demonstrate 
a clear and logical sequence of 
procedures to follow. The teacher 
explains that a good solvent is one 
that dissolves a large amount of 
solute and that students should be 
analyzing how effective each 
solvent is. (The lab takes 30 
minutes) 


The teacher asks students to finish 
their Post-Lab Questions in their 
groups. After the teacher collects the 
Post-Lab questions, the teacher and 
students discuss the results of the 
experiment (i.e. the solvents from best 
to worst: water, alcohol, oil; water 
dissolved sugar and salt, while alcohol 
dissolved some sugar and some salt, 
and oil dissolved cornstarch or did it 
just suspend the particles?) The 
teacher also reviews the stability to 
evaporation results from yesterday 
(i.e. most stable to least stable: 
vegetable oil, water, rubbing alcohol). 
Teacher asks students to discuss what 
would happen if cells were made up of 
alcohol or oil? Would they be able to 
dissolve the sugars and salts that 
entered the cells? How does the 
solubility of water relate to life as we 
know it? What role does abundance 
play? Why would NASA scientists 
look for water in their search for life 
on Mars? The teacher discusses the 
answers with students. (15-minute 
discussion). After students read and 
answer questions about water (below), 
the teacher discusses and hands out 
tonight’s homework, which is the 
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series of questions about 
evaporation and tells students that 
water is fairly stable to evaporation 
and gets replenished through the 
water cycle. The teacher then 
discusses solubility and asks 
students what they already know 
about solubility. Terms and 
concepts related to solubility are 
discussed. The teacher tells students 
they will be conducting an 
experiment on solubility tomorrow 
and discusses the parameters of the 
experiment and challenges students 
to come up with a sensible 
procedure to follow for tomorrow’s 
lab. The teacher helps the groups 
who are unsure how to set up the 
solubility lab by providing a sample 
set-up and procedures. (Pre-lab 
discussion and set-up: 35 minutes)  
 
 
 
 
 
 
 
 
 
 
 
 


summative assessment. (5 minutes)  
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 Lesson 1 Lesson 2 Lesson 3 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


After reading the background 
article, students in groups write on a 
piece of butcher paper: “Why is 
water important to life?” They write 
their ideas below the question and 
present their group’s ideas to the 
class. During the teacher 
demonstration of the stability to 
evaporation of the three liquids, 
students answer questions on their 
Pre-Lab worksheets. After the 
discussion of solubility, students 
write their procedures for the 
solubility lab with the teacher’s 
guidance. (As noted above, 15 
minutes for preconception activity 
and 35 minutes for pre-lab) 
 
 
 
 
 
 
 
 
 
 
 
 


While the teacher passes out 
materials, the students review their 
lab procedures from yesterday and 
finalize their experimental plans 
(i.e. how much solvent to use in 
each cup, etc.) Students use a 
worksheet to help them design 
their experiment with a clear 
purpose, materials, and procedures 
in mind. After getting teacher 
approval, students complete the 
solubility lab by measuring and 
testing all three solvents with all 
three of the solids. Students fill out 
a data table to track their results. 
(30 minutes for lab). Afterwards, 
students begin to answer Post-Lab 
Questions with their groups. (10 
minutes) 


Students finish their Post-Lab 
Questions in their groups. (15 
minutes). Students discuss their 
findings with the teacher in a class 
discussion. (15 minutes). Students 
read a short expository text about 
water and answer the comprehension 
and critical thinking questions that 
follow: individual work. (15 minutes) 
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Life on Mars: Why Follow the Water? 
 


Write your response to the following questions on a separate piece of paper. Reponses may be 
handwritten or typed. Use your observations and results from the stability and solvent labs, 
information from the NASA article, the water worksheet, class discussions, and your textbook in 
order to thoroughly answer each question with compelling evidence.   
 
 


1. Why is water important to life on Earth? 
 
 


2. Why should NASA “follow the water” on Mars? 
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Rubric: Life on Mars: Why Follow the Water? 
 
 


In their responses, students should demonstrate their knowledge of the solvent nature of water and the abundance and stability of 
water on Earth.  Students should be able to use the information they have learned about water to describe why water is important to 
life on Earth.  They should also discuss why scientists plan to look for evidence of life where liquid water exists on other planets.  Use 
the following rubric for grading. 
 


 Exceeds Standards Meets Standards Approaches 
Standards 


Falls Far Below 
Standards 


Solvent 
Content 


Solvent lab 
conclusions reported 
and extended to 
include predictions 
about other solvents, 
conclusions justified, 
many details and 
evidence used to 
relate results to the 
importance of water. 
(4) 


Solvent lab 
conclusions 
reported, 
conclusions justified, 
results related to the 
importance of water 
using several details 
and evidence. (3) 


Solvent lab 
conclusions 
reported, one of the 
following 
incomplete or 
missing: 
-conclusions 
justified 
-results related to the 
importance of water 
using several details 
and evidence. (2) 


Two or more of the 
following missing 
or incomplete: 
-solubility lab 
conclusions 
reported 
-conclusions 
justified 
-results related to 
the importance of 
water using several 
details and 
evidence. (1) 


Stability 
Content 


Stability lab 
conclusions reported 
and extended to 
include predictions 
about other liquids, 
conclusions justified, 
many details and 
evidence used to 
relate results to the 
importance of water. 
(4) 


Stability lab 
conclusions 
reported, 
conclusions justified, 
results related to the 
importance of water 
using several details 
and evidence. (3) 


Stability lab 
conclusions 
reported, one of the 
following 
incomplete or 
missing: 
-conclusions 
justified 
-results related to the 
importance of water 
using several details 
and evidence. (2) 


Two or more of the 
following missing 
or incomplete: 
-stability lab 
conclusions 
reported 
-conclusions 
justified 
-results related to 
the importance of 
water using several 
details and 







Approved March 14, 2011                                                          8


evidence. (1) 
“Follow 
the 
water” 
Defense 


Detailed description 
of NASA’s “follow 
the water” goal, 
many reasons and 
details explaining 
why NASA should 
follow the water. (4) 


Detailed description 
of NASA’s “follow 
the water” goal, 
several reasons and 
details explaining 
why NASA should 
follow the water. (3) 


Incomplete or 
missing one of the 
following: 
-description of 
NASA’s “follow the 
water” goal 
-reasons and details 
explaining why 
NASA should follow 
the water. (2) 


Incomplete or 
missing both: 
-description of 
NASA’s “follow 
the water” goal 
-reasons and details 
explaining why 
NASA should 
follow the water. 
(1) 


Writing  Paper is well 
organized, detailed, 
clear, and free of 
spelling/grammar 
mistakes. (3) 


Missing one of the 
following traits: 
-well organized 
-detailed 
-clear 
-free of 
spelling/grammar 
mistakes (2) 


Missing two or 
more  of the 
following traits: 
-well organized 
-detailed 
-clear 
-free of 
spelling/grammar 
mistakes (1) 


 








Start Up Budget with Assumptions  


START-UP REVENUE Total $ Assumptions
Secured Funds - Private Donations 
Secured Funds -  Loans 100,000.00$  See verifiable proof doc
Secured Funds - Other  (Specify)____
     Total Start-up Revenue $100,000


EXPENDITURES # of Staff @ Salary Total $ Assumptions
1. Administration, Instruction, & Support:
Salaries 
       Director/Principal  March-June 1.00        60,000.00$   $20,000 4 months
       Teacher-Regular Education
       Teacher-Special Education
       Administrative Asst.   April-June 1.00        40,000.00$   $10,000 3 months
       Bookkeeper/Finance Manager   April-June 0.50        30,000.00$   $7,500 3 months
       Custodial/Maintenance
       Other (Specify)________________
Employee Benefits (Includes Required Employer 
Contributions) 20% $7,500
Employee Health Insurance Stipend 
Office Supplies (Paper, Postage, etc.) $1,000
Instructional Supplies 
Membership Dues, Registrations, & Travel


Purchased Services (Contracted Services, Accounting 
Services, Legal, Consultants, etc.)
Purchased Services (Special Education)
Curriculum & Resource Materials $24,000
Library Resources/Software
Other (Specify)
     Total Administration, Instruction, & Support $70,000


Applicant Name: Tucson AIM Middle School


Inception to July 1


Adopted 03/14/2011







Start Up Budget with Assumptions  


EXPENDITURES Total $ Assumptions
2.  Operations & Maintenance:
Supplies $0
Craigslist Employment Announcement $600
Purchased Services (Contracted Services, 
Custodial/Maintenance)
Building Rent/Lease  901 S. 3rd Ave. In kind donation
Building & Improvements 
Land & Improvements 
Fees/Permits 
Property/Casualty Insurance
Liability Insurance
Utilities - Deposits/Monthly (Electric, Gas, Water, 
Waste) 901 S. 3rd Ave. In kind donation
Phone/Communications/Internet Connectivity 
(Deposits/Monthly) In kind donation
Student Furniture & Other Equipment 
Office Furniture & Other Equipment In kind donation
Student Technology Equipment
Office Technology Equipment $1,000
Other Leases/Copier ($300*4 months) $1,200
Other (Student Recruitment) $500
     Total Operations & Maintenance $3,300
Total Expenditures $73,300


Total Start-up Revenues 100,000


Budget Balance (Revenues-Expenditures) $26,700


Adopted 03/14/2011
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Education Plan 
A. 2 Target Population 
 
 
Tucson AIM Middle School will serve approximately 235 students in sixth through 
eighth grade. Tucson AIM’s goal is to provide minority and socio-economically 
disadvantaged students with strong academic skills in language arts, mathematics, 
science, and social science. The school will serve a diverse student population that 
reflects the Tucson student population. 
 
The school will strive to represent the heterogeneity found in the population of Tucson, 
which draws its students from multiple districts and neighborhoods as well as varied 
ethnic backgrounds. According to the 2000 census (results for the 2010 census are not yet 
available), students enrolled in public schools in the Tucson area had the following 
race/ethnic background: 45.1% Hispanic, 43.3% white, 4.6% black, 2.3% Asian/Pacific 
Islander, and 4.5% American Indian. We expect a fairly similar ethnic make-up at Tucson 
AIM, with a predominantly minority student body.  
 
The 2000 census found that 72.5% of Tucson’s Hispanic and Asian households spoke a 
language other than English at home. This reinforces the need for rigorous English 
instruction, which is part of the education model we use in our Oakland schools and will 
use in Tucson. The emphasis on reading, writing, and speaking helps students whose 
native language is not English quickly gain strong skills in English. 
 
In the Tucson metro area, the 2000 Census indicated a high poverty rate in primary 
schools.  The category of “Education: Poverty Rate of School Where Average Primary 
School Student Attends by Race/Ethnicity,” had the following data: 85.1%  American 
Indians, 46.7% Asian/Pacific Islanders, 81.1% of Hispanics, 66.5% black, 43.3% white. 
We expect that Tucson AIM will serve a student body that likewise is classified 
predominantly as low-income.  
 
The AIM schools in Oakland, California, serve a population that is mostly minority, low-
income, and non-native English speakers. For example, on average in 2010, 99% of 
AIMS students were minorities; 91% were socio-economically disadvantaged; 86% were 
non-native English speakers.  
 
Tucson AIM students will be provided with a foundation of knowledge and skills 
required of 21st century adults. They will have strong academic skills in language arts and 
mathematics and will be respectful, dependable citizens who are prepared to contribute to 
our capitalist society. With 90-120 minutes of language arts instruction per day and 90-
120 minutes of math instruction daily, students educated with AIM outperform their 
peers, as evidenced in the extremely high test scores of American Indian Public Charter 
School, the highest performing secondary school in the state of California, and its sister 
schools. (See statistics in Educational Philosophy pages 1-2, 12).  
 
For the first year of operation, Tucson AIM Middle School will serve approximately 90 
sixth graders and 30 seventh graders. Eventually, as those students progress through the 
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next grade levels, the school will expand to serve grades 6-8, with about 235 students 
enrolled in year three.  
 
The American Indian Model Schools benefits inner-city minority youth with its structure 
and high expectations. The self-contained classrooms, which are a crucial part of AIM, 
provide stability. Students get a sense of security and belonging when they are with the 
same teacher every day. They cannot easily slip through the cracks. The general 
nationwide trend is for elementary schools to score better on end-of-year standardized 
tests than middle schools and for middle schools to score better than high schools.  
 
Part of that decline in academic performance, we believe, is due to the breakdown of 
structure in a student’s daily schedule. Instead of receiving constant attention and 
developing a productive relationship with a teacher, as in the self-contained classroom 
model, students in middle and high schools generally rotate classes and teachers 
frequently throughout the day. Some students with internal motivation do well with class 
rotation. However, students who need a lot of structure and/or academic intervention 
often fall farther behind as their education becomes divvied up into eight classes and 
teachers a day. We choose the self-contained model because we see that our students 
thrive within it. 
 
It is also our belief that high expectations yield high results and that low expectations 
yield low results. Our Oakland students meet our high academic and behavioral 
expectations and are enthusiastic when educators believe in them as achievers, not 
victims. We believe that poverty, skin color, and ethnicity have no determination over a 
students’ success. All students in AIM schools are treated equally with a high-
expectations, no-excuses ethos. Ours is a culture of achievement that is blind to color, 
creed, and class. 
 
The school credo states: 
 
The Family:  
We are a family at Tucson AIM Middle School. 
 
The Goal:  
We are always working for academic and social excellence. 
 
The Faith: 
We will prosper by focusing and working toward our goals. 
 
The Journey: 
We will go forward, continue working, and remember we will always be part of the 
Tucson AIM family. 
 
Our small class sizes with a 20:1 student to teacher ratio by the third year create a 
nurturing, stable environment that serves our demographic well. The classrooms and 
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overall smallness of the school create a family environment where no one feels like a 
stranger. Again, there are no cracks to slip through. 
 
The extended school year (196 days) with mandatory summer school and the 
instructional emphasis on language arts (90-120 minutes each day) and math (90-120 
minutes each day), as well as daily instruction in social studies and science ensures that 
students receive a solid foundation in the basics. The academic rigor of AIM schools 
allows our students to be competitive with and to academically outperform students of 
wealthier backgrounds.  
 
Academically Low-Achieving Students  
 
Overview 
 
At Tucson AIM, low-achieving students are defined as those who perform below grade-
level proficiency on Arizona's Instrument to Measure Standards (AIMS) exams and/or 
those who earn one or more grades of C- or lower per grading period.  
 
Students designated as low achieving may or may not qualify for special education 
services (as discussed below). 
 
Educational research suggests, and the past success of low-achieving students at AIPCS 
confirms, that low-achieving students benefit from learning experiences that have clear 
and high expectations combined with a supportive learning environment. Additionally, 
low achieving and at-risk students benefit greatly from placement in a classroom with 
students who achieve at different levels.  Low-achieving students are thoroughly 
integrated into the entire student body at the school and participate fully in all aspects of 
the curriculum (Blakely, Chavis 2009). 
 
Tucson AIM’s small school atmosphere provides for more personalized attention for low-
achieving students, especially when combined with the structured academic curriculum 
of high expectations and tutorial support. The extended-year calendar (196 days), 
including mandatory summer school, will provide each student with a better opportunity 
for success in school. 
 
Each Tucson AIM student will be enrolled in a rigorous curriculum and provided the 
necessary support to learn. Tucson AIM students who enroll below grade level in either 
English or mathematics will be immediately identified as low achieving, and a 
personalized learning plan will be created to determine what additional support is 
required to ensure the students’ success by enhancing their skills in core academic 
subjects. 
 
The following subheadings provide examples of the means by which Tucson AIM will 
serve its low-achieving students. These services are available to all Tucson AIM students. 
 
Faculty Office Hours 
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For four hours each week, the student’s classroom teachers hold office hours between 
3:15 and 4:15 pm Monday-Thursday. Low-achieving students are encouraged—and often 
commit via their Personalized Learning Plan—to attend these sessions on a weekly basis. 
During the sessions, the teachers re-teach material, provide additional support for 
completing assignments, provide additional individualized instruction and offer 
alternative assessments when appropriate. 
 
Resource Instruction 
 
Tucson AIM provides small-group resource instruction for students during physical 
education and after school.  To ensure that all students receive adequate opportunity to 
participate in physical education, no student may miss more than two physical education 
classes in a given week to attend resource instruction. Our resource/special education 
instructor(s) is/are school employee(s).  This enables better communication among the 
classroom teacher, student, family, and resource/special education instructor(s).  The 
resource/special education instructor(s) provide(s) support on current assignments and 
course work, and on remediation work to help develop missing skills and poor academic 
literacy. 
 
Independent Learning 
 
On days when students are not participating in faculty office hours or receiving small-
group resource instruction, students may remain after school to complete their homework 
with the support of student study groups and an adult supervisor. 
 
Faculty Discussions / Family Conferences / Written Progress Reports 
 
During regularly scheduled faculty meetings, all grade-level teachers meet and discuss 
low-achieving students. The discussions focus on tracking progress, identifying areas of 
need, and effective strategies for working with the individuals. 
 
All grade-level teachers meet with at-risk students and their families when necessary 
throughout the semester. The result of such meetings is a plan with consensus on how to 
support the individual student.   
 
Written communication is also important in providing parents information about student 
progress.  In addition to quarter and semester report cards, all students who are receiving 
a grade of C- or below in any class receive a progress report which outlines their 
performance in all classes.  These progress reports are sent to parents every three weeks 
and ensure regular communication with families who may be unable to meet with 
teachers during regular school hours. 
 
Summer Programs 
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Students attend mandatory summer programs, including Tucson AIM summer school, 
which allows new students to grow accustomed to the school culture and provides low-
achieving students the opportunity to begin developing a strong academic foundation, 
even before the first day of the regular school year. (Please note that summer school will 
start at the end of Year One.) As appropriate, students are also required to attend summer 
programs that focus on improving math, English, and science skills. Starting in July of 
2013, students will also be required to participate in a three-week Stanford Academic 
Institute of Learning (SAIL) math camp. All program costs are calculated in the regular 
school budget.  
 
Academically High-Achieving Students  
 
At Tucson AIM, academically high-achieving students are those who perform at a 
superior level on Arizona’s Instrument to Measure Standards (AIMS) exams and/or those 
students who consistently earn “A” grades in a majority of their courses. 
 
The curriculum at Tucson AIM is designed to challenge all students, including high-
achieving students. Through professional development, Tucson AIM’s teachers will 
receive specific training in recognizing gifted and talented students, understanding what 
differentiated instruction is, and applying differentiation in the classroom. 
 
In addition to ensuring that the needs of high-achieving students are met inside the 
classrooms, Tucson AIM will take additional steps to support high-achieving students.  
This will include providing access to novels and supplemental literature activities that are 
appropriate for each student’s reading level.  The school will also provide opportunities 
for advancement in mathematics in after-school, intensive math workshops. Tucson AIM 
will participate in the MathCounts advanced math program where participating students 
work in teams to solve complex math problems.  They will also participate in an annual, 
nation-wide competition with students at other schools. 
 
AIMS has partnered with Johns Hopkins University Center for Talented Youth (CTY), 
the Academic Talent Development Program at UC Berkeley, Stanford Academic Institute 
of Learning (SAIL), and other programs so that academically high-achieving students can 
take college courses at universities. Scholarships for socio-economically disadvantaged 
students pay for the costs related to the courses. We will seek to continue enrolling 
students in the Johns Hopkins CTY program and to form similar alliances with The 
University of Arizona, Pima Community College, and other institutions of higher 
learning in the greater Tucson area to provide Tucson AIM students with additional 
learning opportunities.  
  
English Learners  
 
Overview 
 
Tucson AIM will meet all applicable legal requirements for English Language Learners 
as it pertains to annual notification of parents, student identification, placement, program 
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options, ELL and core content instruction, teacher qualifications and training, re-
classification to fluent English proficient status, monitoring and evaluating program 
effectiveness, and standardized testing requirements. Tucson AIM will implement 
policies to assure proper placement, evaluation, and communication regarding ELL’s and 
the rights of students and parents.   
 
Home Language Survey 
 
Tucson AIM will administer the home language survey upon a student’s initial 
enrollment into Tucson AIM (on enrollment forms). 
 
AZELLA Testing 
 
If a student indicates that his/her home language is not English, Tucson AIM will attempt 
to track down previous test results on the Arizona English Language Learner 
Assessments (AZELLA). As applicable, students will be AZELLA tested within thirty 
days of initial enrollment and at least annually thereafter between July 1 and October 31st 
until re-designated as fluent English proficient.  This thirty-day requirement applies to 
students who are entering an Arizona public school for the first time or for students who 
have not yet been AZELLA tested. All other students who have indicated a home 
language other than English will continue with annual AZELLA testing based upon the 
date last tested at the prior school of enrollment. 
 
Tucson AIM will notify all parents of the school’s responsibility for AZELLA testing and 
of AZELLA results within thirty days of receiving results from the publisher. The 
AZELLA shall be used to fulfill the requirements under the No Child Left Behind Act for 
annual English proficiency testing. 
 
Reclassification Procedures 
 
Reclassification procedures utilize multiple criteria in determining whether to classify a 
pupil as proficient in English including, but not limited to, the following: 
 


 Assessment of language proficiency using an objective assessment instrument 
including, but not limited to, AZELLA. 
 


 Participation of the pupil’s classroom teachers and any other certificated staff 
with direct responsibility for teaching or placement decisions of the pupil to 
evaluate the pupil’s curriculum mastery. 


 
Strategies for English Language Learner Instruction and Intervention 
 
Academically, Tucson AIM will meet the needs of its ELL students through an inclusion 
model in which all students are instructed in English by classroom teachers who are 
specially trained in methods and strategies that promote rapid acquisition of English as 
well as academic knowledge in core subjects. In addition, like all students at Tucson 
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AIM, all English Language Learners will be held to clearly articulated high expectations, 
provided access to the school’s rigorous curriculum, and offered personalized support as 
needed.   
 
English Language Learners will be expected to meet school and state standards in all 
academic and non-academic areas of the instructional program.  At Tucson AIM, we 
believe that holding ELL students to such high expectations will ensure that every student 
at our school is challenged to reach his or her highest potential. 
 
In order to make sure that all English language learners have the ability to meet these 
expectations, teachers at Tucson AIM will understand how to use teaching methods that 
reinforce content and skills for ELL students, such as introducing vocabulary before the 
lesson, direct teaching of reading comprehension skills (i.e. when I come to a word I 
don’t recognize…), teaching thinking skills that make learning a new concept easier, and 
using graphic organizers and other visual aids. 
 
English Language Learners will be enrolled in regular classes and will receive 
supplementary instruction, such as tutoring with the resource teacher, to learn English. 
The goal is high-quality instructional programs and services for English Language 
Learners that will allow them to achieve the same challenging academic and graduation 
standards as native English-speaking students. Listening, speaking, reading, and writing 
skills will be assessed (at least formatively) daily. Tucson AIM’s English Language 
Learners will be prepared with the skills in English and mathematics to meet state-
approved standards. 
 
Special Education 
 
Overview 
 
The following provisions govern the application of special education to Charter School 
students: 
 


 It is understood that all children will have access to the Charter School and no 
student shall be denied admission due to disability. 
 


 The Charter School shall comply with the Individuals with Disabilities in 
Education Improvement Act of 2004 (“IDEIA” or “IDEA”), Section 504 of the 
Rehabilitation Act (“Section 504”) and the Americans with Disabilities (“ADA”). 


 
 The Charter School shall be solely responsible for compliance with Section 504 


and the ADA. 
 


Tucson AIM agrees to implement a Student Study Team process, a regular education 
function which shall monitor and guide referrals for Section 504, and special education 
services to ensure that all Tucson AIM students with exceptional needs receive a free and 
appropriate education.  
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Section 504 of the Rehabilitation Act 
 
Tucson AIM recognizes its legal responsibility to ensure that no qualified person with a 
disability shall, on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of Tucson 
AIM. Any student who has an objectively identified disability that substantially limits a 
major life activity, including but not limited to learning, is eligible for accommodation by 
the school. 
 
A 504 team will be assembled by the Director/Principal and, as appropriate, shall include 
the parent/guardian, the student and other qualified persons knowledgeable about the 
student including the Resource/Special Education Teacher(s), the meaning of the 
evaluation data, placement options, and accommodations. The 504 team will review the 
student’s existing records, including academic, social and behavioral records, and is 
responsible for making a determination as to whether an evaluation for 504 services is 
appropriate. If the student has already been evaluated under the IDEIA but found 
ineligible for special education instruction or related services under the IDEIA, those 
evaluations may be used to help determine eligibility under Section 504. The student 
evaluation shall be carried out by the 504 team, which will evaluate the nature of the 
student’s disability and the impact upon the student’s education. This evaluation will 
include consideration of any behaviors that interfere with regular participation in the 
educational program and/or activities. The 504 team may also consider the following 
information in its evaluation: 
 


 Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 


 
 Tests and other evaluation materials including those tailored to assess specific 


areas of educational need, and not merely those that are designed to provide a 
single general intelligent quotient. 


 
 Tests are selected and administered to ensure that when a test is administered to a 


student with impaired sensory, manual or speaking skills, the test results 
accurately reflect the student’s aptitude or achievement level, or whatever factor 
the test purports to measure, rather than reflecting the student’s impaired sensory, 
manual or speaking skills. 


 
The final determination of whether the student will or will not be identified as a person 
with a disability is made by the 504 team in writing and notice is given in writing to the 
parent or guardian of the student in their primary language along with the procedural 
safeguards available to them. If during the evaluation, the 504 team obtains information 
indicating possible eligibility of the student for special education per the IDEIA, a 
referral for assessment under the IDEIA will be made by the 504 team.  If the student is 
found by the 504 team to have a disability under Section 504, the 504 team shall be 
responsible for determining what, if any, accommodations or services are needed to 
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ensure that the student receives the free and appropriate public education (“FAPE”). In 
developing the 504 Plan, the 504 team shall consider all relevant information utilized 
during the evaluation of the student, drawing upon a variety of sources, including, but not 
limited to, assessments conducted by the school’s professional staff, including the 
Resource/Special Education Teacher(s). 
 
The 504 Plan shall describe the Section 504 disability and any program accommodations, 
modifications or services that may be necessary. Students who are deemed eligible for 
special education services will be offered services based on the results of the assessment 
for the student’s needs and how those needs can best be met in the least restrictive 
environment. Tucson AIM will ensure that special education students have an 
opportunity to reach their maximum academic potential. 
 
All 504 team participants, parents, guardians, teachers and any other participants in the 
student’s education, including substitutes and tutors, must have a copy of each student’s 
504 Plan. The Director/Principal and Resource/Special Education Teacher(s) will ensure 
that teachers include 504 Plans with lesson plans for short-term substitutes and that 
he/she review the 504 Plan with a long-term substitute. A copy of the 504 Plan shall be 
maintained in the student’s file. Each student’s 504 Plan will be reviewed at least once 
per year to determine the appropriateness of the Plan, needed modifications to the plan, 
and continued eligibility. 
  
Policies That Support the Target Population 
 
The dress code (see below) helps to eliminate envy, while fostering a sense of equality 
among students.  The dress code also creates a look and mentality of respect and 
academia. 
 
Our strong attendance policy (see Rules and Regulations, the Student Contract, and 
Attendance Assessment below) ensures that students maximize their academic potential 
by being in school consistently. This also helps to keep them safe from the temptations 
and dangers of unsupervised truancy. 
 
Students are accountable for their behavior at AIM schools. (See the Student Contract 
below). This imparts and reinforces to children the importance of personal responsibility, 
which is an important aspect of youth education.  
 
Here are the Dress Code, Rules and Regulations, and Student Contract for Tucson AIM, 
which we believe will lead to success, self-respect, and equality for our students: 
 


 


Tucson AIM Dress Code 
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All students must adhere to this dress code while on school campus. 
 
Top:  


1. Students must wear a WHITE shirt with a COLLAR. The white collared shirts 
may be short-sleeved or long-sleeved.  


2. The shirts must be completely PLAIN with no logos, emblems, or designs of any 
kind. 


3. Students cannot wear colored shirts underneath their white shirts.  
4. Tank tops are not permitted.  
5. Shirts cannot be revealing or inappropriate in any way.  
6. All males must tuck in their shirts. 


  
Bottom:  


1. Students must wear KHAKI pants that are completely PLAIN with no colorful 
designs or details (including stripes, patches, flashy stitching, etc.) 


2. No jeans, shorts, capri pants, or athletic pants (sweatpants, nylon jogging pants, 
etc.) are permitted.  


3. Skirts are permitted as long as they are below the knee.  
4. Pants can have a maximum of four pockets: two in the front and two in the back. 


The pockets need to be near the waistline—not down the leg of the pants.  
5. NO SAGGING PANTS are permitted. 
6. Students cannot rubber band the bottom of their pants. 


    
Sweaters/Sweatshirts:  


1. All sweaters and sweatshirts must be plain white.  
2. NO HOODS are allowed.  
3. A collared white shirt must be VISIBLE underneath students’ sweater or 


sweatshirt. 
 
Jackets:  


1. Only plain white jackets can be worn on campus.  
2. NO HOODS are allowed. 


  
Accessories/Make-up:  


1. Coloration of hair and fake nails are not permitted.  
2. No make-up, including lip gloss and nail polish, is allowed.  
3. Jewelry is not permitted and will be confiscated until the end of the school year if 


worn. This includes watches, rings, bracelets, chains, earrings, etc.  
4. Students cannot wear sunglasses, hats, headbands, bandanas, beanies, colorful 


hair ties, ribbons, or anything with bright color in their hair. Simple barrettes, 
clips, and elastic hair ties that are black, brown, or white are permitted.  


5. Only black and brown leather belts are permitted. Belts cannot have studs, stripes, 
flashy buckles or any other kind of ornamentation.  


6. Colorful socks should not be visible. 
7. HOODS are never allowed. On rainy days, students may use an umbrella.  
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Shoes:  
1. Students cannot wear colorful laces, flip flop/sandals, high heels, fur boots, or 


shoes that may be distracting.  
2. Brightly colored shoes are not permitted.  


 
If a student does not follow the dress code, the student will receive detention. Family 
members may be called and asked to bring the proper clothing to school or the school 
may provide clothing items needed to be in dress code. In cases where students are 
unable to adhere to this dress code due to economic hardships, alternatives will be taken 
by the director/teacher. Students who choose not to follow the dress code will be subject 
to the school’s disciplinary policies up to and including suspension and expulsion. The 
school will not meet to debate these policies. 
 
 
 


 


Tucson AIM Rules and  
Regulations 


 
Students must be present and on time every day.  Although every effort will be made to consider 
hardship situations, five continual absences are likely to fail their classes.  Students with five or 
more absences in a single semester may be retained.  


Absences:  If a student will be absent, parent/guardians are responsible for calling the school on 
the day of the absence before 8:30 a.m.  Our phone number is _____.  If no one is available, a 
message should be left.  When the student returns, he/she must bring a written note explaining the 
absence/s.  Parents are encouraged to pick up students’ homework when they are absent.  An 
absence is defined as missing two or more hours of school on a given day.  All students who are 
absent are required to attend Saturday school to make up missed work. 
 
Confiscated items:  School staff has the right to confiscate prohibited items, including but not 
limited to electronic devices, jewelry, and weapons.  All confiscated items will remain the 
property of the student or family, unless they are abandoned.  Confiscated items will be held in a 
secure place by school staff and may be picked up on the last day of school or when the student 
transfers, whichever occurs first.  Weapons or illegal items may be held indefinitely by the school 
or turned over to proper authorities where appropriate. 
 
Detentions: Any student who refuses to attend after school detention will get an additional 
detention.   Those who choose not to follow this rule will be subject to the school’s disciplinary 
policies up to and including suspension and expulsion.  The school will not meet to debate this 
policy. 
 
Early Dismissal:  A student cannot be dismissed early without written permission by a 
parent/guardian.  The written note must explain the reason and give the name of the person who 
will pick up the student. If the student will be taking the bus, the parent must give permission for 
the student to ride the bus and release the school of any liability that may occur from the time 
they leave school to the time they arrive at their destination. The note must be given to the teacher 
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at the beginning of the school day. We encourage parents to make medical appointments in the 
afternoon to ensure students receive as much academic instruction as possible. Students will not 
be released unless a parent/guardian signs them out. 
 
Saturday School:  Tucson AIM may hold an instructional Saturday school to allow students to 
make up for work missed from absences during the week or to provide optional additional 
instructional time for students at the request of families or staff. 
   
Summer School: Tucson AIM students must successfully complete mandatory summer school.  
The school has the ability to approve particular programs. 
  
Tardies:  If a student is tardy, a parent/guardian must write a note explaining the reason.  A letter 
will be sent to the students’ home if absences or tardies become a problem.  Tardies result in 
after-school detention the next day to make up work and confer with teachers.  Academic 
probation, grade failure and/or retention may result if a student misses excessive amounts of class 
time.  


 


Tucson AIM Student Contract 


These rules and regulations must be followed at Tucson AIM Middle School.  
 
Respect Self: 


1. Students must attend school each day on time.  This includes summer school 
and may also include CTY or any other program required by the school.  


2. Students cannot miss more than 5 days of school. Students who miss more than 
5 days may be retained.  


3. An absence is defined as missing two or more hours of school on a given day. 
4. Student absences must be made up during Saturday School.  
5. Students who are tardy five times during the semester must attend Saturday 


School.  
6. Students who receive two detentions in one week must attend Saturday School.  
7. An absence from Saturday School must be made up by attending two Saturday 


Schools.  
8. Students will complete all homework and class work given by the teacher. 
9. Students who are absent must submit their missing work and collect new 


homework on the day of their absence.  
10. Students will not use drugs, alcohol, smoke, or chew gum. 
11. Students cannot have personal electronic devices (i.e. cell phones, pagers, game 


boys, iPods, etc.) from the time they leave home for school to the time they 
return home from school.  If any of these items are visible or go off in their 
possession, they will be confiscated for the remainder of the school year. Cell 
phones are not permitted on campus.  


12. Students must follow the school’s dress code.  
13. Students who receive a C- or lower in math or language arts may be retained.  


 
Respect Others: 
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1. Students will not use foul language, put-downs, or fighting. 
2. Students will raise their hands to be heard and will not interrupt.  
3. Students will follow staff and teachers’ directions. 


 
Respect Facility: 


1. Students must bring their own lunch. Parents cannot bring a student’s lunch. 
Students may not have fast food.  


2. Students cannot leave school grounds or campus. 
3. Students are not allowed phone privileges.  
4. Students are not allowed to have bikes, skateboards, scooters, or cars on 


campus. 
5. Students cannot loiter on school grounds before or after school. 
6. Students will not have food or drinks in the classrooms. 
7. Visitors must check in at the front office. 
8. Students may not leave school without a parent/guardian signing them out.  
9. If a student misses school for an appointment, proof of the appointment must be 


submitted to the office.  
 
Those who choose not to follow these rules will be subject to the school’s disciplinary 
policies up to and including suspension and expulsion. The school will not meet to 
debate these policies. 
 


Attendance Assessment: 
 
Overview of Attendance Policy 
All members of the AIM family should take pride in the AIM School’s attendance record.  
Attendance rates for AIM students and staff far surpass district and state averages.  AIM Schools 
believe that excellent employee attendance, student attendance, and class participation help to 
ensure the academic needs of students are met.  AIM students and staff show up to school on 
time and work hard, every day.     
 
High Expectations 
AIM Schools set very high expectations in regard to student attendance.  Students must attend 
school each day prepared, and on time, including all mandatory summer programs.  Students 
who miss school for any reason must make up the missed instructional time in mandatory 
Saturday School.  Students who miss more than 10 days of school, for any reason, may be 
retained.  The Director/Principal will make final retention decisions regarding attendance. 
 
Absences 
Excused Absences 
Excused absences will be any absences related to the following:  


1. Personal illness – a doctor’s note may be required for extended illness  
2. Quarantine under the direction of a county or city health officer  
3. Medical, dental, optometric, chiropractic appointments  
4. Attending the funeral service of an immediate family member  


a. 1 day for services performed in AZ 
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b. No more than 3 days for services performed outside of AZ 
5. Jury duty as required by law (18 years of age and older)  
6. Illness or medical appointment during school hours of a child of whom the pupil is the 


custodial parent  
7. Pupils in grades 7-12 who leave school to obtain confidential medical services  


 
Unexcused Absence 
An unexcused absence is any other absence for reasons not included in “Excused 
Absences.” 
 
Parents or guardians may request the site administrator to excuse an absence or tardy 
based on justifiable personal reasons.  These requests will be considered on a case-by-
case basis.  
 
Make-up Work for Absent Students 
On the day(s) a student is absent, the student will be responsible for making sure all 
homework due is turned in and all new assignments are obtained.  Where an absence or 
tardy is unexcused, students will not be allowed to make up missed work for credit except 
in cases approved by the Director/Principal. 
 
Saturday School 
Any student who misses a substantial amount of instructional minutes in any given day 
(and for any reason) must attend Saturday school.  The definition of “substantial amount” 
will be interpreted by the Director on a case-by-case basis, but will include any student 
who misses more than two hours of school (excused or unexcused).  An absence from 
Saturday school will be made up by the student attending two Saturday schools. 
Attendance at Saturday school will not influence the number of absences noted on district 
attendance reports, perfect attendance counts, or report cards.   
 
Attendance and Report Cards 
Students who miss a minimum of two or more hours (excused or unexcused) of instructional 
time in a given day, for any reason, have not fulfilled all of their student responsibilities and will 
be marked as absent for the purposes of student report cards.  Students who miss two or more 
hours of school on five or more days in a given semester may be retained.   
 
Students neither present nor actively engaged in the learning activities at the start of class on a 
given school day are considered “tardy” unless otherwise classified as absent.  Teachers will 
track tardiness and report totals on progress reports and report cards.  Students who are tardy 5 or 
more times in a semester will attend Saturday School. 
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FY2012-13 NEW CHARTER APPLICATION 
PERFORMANCE MANAGEMENT PLAN TEMPLATE 


 
 


American Indian Model Schools: Tucson AIM Middle School 
 
INDICATOR:1   ___Math __X_Reading           DURATION OF THE PLAN2:  Begins July 1, 2012  to  June 30, 2014 
 
 
MEASURE* METRIC* PREDICTED 


BASELINE 
YEAR 1 


ANNUAL 
BENCHMAR
K TARGET 


YEAR 2 
ANNUAL 


BENCHMAR
K TARGET 


End Target For The Plan*3 


State 
standardized 
assessment 


Percent (%) of students who score 
proficient on the State standardized 
assessment AND 
student growth percentile (SGP)  


55% 
proficiency 
for 2011-
2012 


65% 
proficiency for 
2012-2013 


75% 
proficiency for 
2013-2014 
 


Meet or demonstrate sufficient progress 
toward the level of adequate academic 
performance as set and modified 
periodically by the Board 


 
 
STRATEGY I: Provide and implement a curriculum that improves student achievement.  


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Purchasing textbooks and other curricular 
materials, such as novels, workbooks, teacher 
guides, etc., that are aligned with Common 
Core standards for reading 


May-June of 
2012 and 
June of 2013 


Director/Principal Receipts will be filed for all purchases 
and the textbooks and other materials 
will be available to staff 
 


$6,000 
start-up 
$7,500 Y1 
$7,500 Y2 


2. Create curriculum maps/syllabi and pacing 
guides  
 


By August 
2012 and 
again by 
August 2013 


Teachers and 
Director/Principal  
 


Director/Principal, after reviewing the 
syllabi/pacing guides, will approve and 
file them in the office.  
 


$0 


3. Implement 90-120 minutes of language 
arts into the daily class schedule 
 


Starting on 
the first day 
of instruction 


Teachers and 
Director/Principal 


90-120 minutes blocked out for language 
arts on the schedule for every school day 
(See daily schedule for schedule by 
grade level)  
 


$0 


4. Providing in-school and after-school 
tutoring for students who demonstrate a need 


Ongoing Classroom and 
Resource Teachers, 


A list of student names and a schedule of 
their tutoring sessions will be on file in 


Included in 
special ed/ 
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for additional learning time 
 


Tutors, and 
Director/Principal 


the office 
 


resource 
teacher(s) 
salary(ies) 


5. Implement mandatory summer school and 
assign required summer reading materials to 
all students  
 


Summer 
school will 
be June 24-
July 12, 
2013, and on 
dates TBD in 
June-July 
2014 


Classroom teachers, 
Director/Principal, and 
Administrative 
Assistant 


Summer school active and in session by 
June 24, 2013 


Included in 
regular 
year budget 


 
 
STRATEGY II: Develop and implement a plan for monitoring the integration of the Common Core State Standards into instruction. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Review Common Core standards and 
ensure curricular materials, curriculum 
content, pacing guides, syllabi, and 
assessments are appropriately aligned with 
the standards. 


By August 
2012 and 
again by 
August 2013 
 


Teachers and 
Director/Principal 


Director/Principal reviews teacher-
created syllabi and curriculum content 
before approving and filing the 
supporting documentation. 


$0 


2. Director/Principal reviews teacher’s 
weekly lesson plans to ensure they are 
aligned with the Common Core standards 
and in keeping with the established 
curriculum guides/syllabi  
 


Weekly Director/Principal A binder of submitted lesson plans will 
be kept in the office for each teacher; 
each week’s lesson plans will note 
approval via the Director/Principal’s 
signature  
 


$0 


3. Director/Principal will observe teachers to 
ensure instruction is standards-aligned and 
effective 


Ongoing  
 


Director/Principal Typically no written report will be issued 
unless expectations were unmet.   
 


$0 


4. Test students’ mastery of the standards 
through standards-aligned assessments 


Ongoing Classroom teachers 
 


Appropriate assessments will be 
documented in teachers’ lesson plans and 
will be used to determine students 
needing additional tutoring  
 


$0 


5. Director/Principal will be responsible for 
tracking any new or upcoming changes to the 


Ongoing Director/Principal Any changes to the Common Core 
standards will be shared with teachers, a 


$0 







Approved 03/14/2011                                                                                                                                                                       3  
      


Common Core standards in order to ensure 
that the school’s curriculum is aligned with 
the most up-to-date standards. 
 


written record of which will be kept on 
file. 


 
 
 
STRATEGY III:  Develop and implement a plan for monitoring and documenting student proficiency. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Review AIMS results to get a sense for 
individual and whole-class strengths and 
areas of concern 
 


Each year 
when AIMS 
results are 
received by 
the school 
 


Teachers, 
Director/Principal, 
Students, Parents 


Varied: could result in students being 
assigned to mandatory tutoring, parent 
conferences, professional development 
actions, and/or a restructuring of 
curriculum 
 


$0 


2. Regular classroom-based assessments, in 
the form of tests and quizzes, will be 
administered to determine individual 
student’s proficiency in reading and to see if 
tangible improvements are being made. 
 


Ongoing Teachers Assessments will be graded, recorded, 
and tracked by teachers. 
 


$0 


3. Students are assessed in a variety of other 
ways, including homework, reading logs, 
book reports, projects, ability to read aloud, 
teacher observations, classroom participation, 
and class work. 
 


Ongoing Teachers Assessments are graded, recorded, and 
tracked by teachers. 


$0 


4. Progress reports will be issued and sent 
home to families every 3 weeks for a student 
receiving a grade of C- or lower in Language 
Arts 
 


Ongoing Teachers 
 


Copies of all progress reports will be 
kept in the office and in student’s 
classroom.  


$0 


5. Students receiving a C- or lower in 
language arts, testing below grade level on 
AIMS, or demonstrating other reading-
related challenges will be assigned to 


Ongoing Teachers, Resource 
Teacher, Tutors 


A list of student names and a schedule of 
their tutoring sessions will be on file in 
the office 


$0 
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mandatory tutoring 
 
6. Benchmark exams aligned with Common 
Core standards will be given every quarter 
and tracked for progress 
 


Quarterly Teachers Benchmark exam results will be recorded 
and tracked by the teachers and will 
identify students potentially qualifying 
for retention. 
 


$0 


 
 
STRATEGY IV:  Develop and implement a professional development plan that supports effective implementation of the curriculum. 


Action Steps 4 Timeline Responsible Party Evidence of Meeting Action Steps Budget 
1. Before hiring, ensuring that teachers have 
the proper background and training to teach 
reading comprehension, vocabulary 
development, and other reading-related skills.


Summer of 
2012 and 
again before 
start of 2013 
academic 
year 


Teachers and 
Director/Principal 


Resume, transcript, credentials, training, 
references, and any other applicable 
application materials kept of file for 
official hires 
 


$0 


2. Reviewing and analyzing standardized test 
results to come up with a school 
improvement plan for reading, including 
setting academic achievement goals for the 
year and necessary remediation strategies 
 


August 2012 
and again in 
August 2013 


Teachers and 
Director/Principal 


School improvement plan available to all 
staff and parents/family members. 


$0 


3. Before the school year starts, teachers of 
the same grade level will meet to discuss 
strategies and instructional methods for the 
upcoming academic year.  
 


August 2012 
and again in 
August 2013 


Teachers Teachers will retain a written record of 
adopted strategies, courses of action, and 
instructional methods 
 


$0 


4. On early-release days (Fridays), teachers 
will meet to discuss remediation strategies, 
review curriculum, and brainstorm ideas to 
improve individual and whole-class academic 
performance. 


Ongoing Teachers and 
Director/Principal 
 


A sign-in sheet and meeting minutes will 
be kept and filed in office 
 


$0 


5. Teachers will participate in a variety of 
content-based and instructional strategy 
professional development based on 


Ongoing Teachers and 
Director/Principal 


A sign-in sheet and meeting minutes will 
be kept and filed in office; any 
workshops attended will be documented. 


Part of the 
the 
teachers’ 
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demonstrated need and best practices  regular 
salaries and 
part of the 
$3,500 Y1, 
$6,500 Y2 
prof. dev. 
costs 


6. Director/Principal will observe teachers to 
ensure reading instruction is curriculum-
based and effective; one-on-one meetings 
between the Director/Principal and teachers 
will occur to discuss strategies and pinpoint 
areas of strength and methods for 
improvement 
 


Ongoing Director/Principal, 
Teachers 


Director/Principal will document what 
he/she observed in the classroom, his/her 
suggestions for improvements, and any 
other pertinent details of the observations 
and subsequent meetings.  
 


$0 


7. End-of-year review of curriculum content 
to discuss what worked, what might need to 
be changed (textbooks, novels, projects, etc.) 
for the next school year 


June 2013 
and June 
2014 


Teachers and 
Director/Principal 


A sign-in sheet and meeting minutes will 
be kept and filed; as applicable, new 
curriculum materials will be adopted; 
curricular planning might be adapted and 
filed in office. 
 


$0 


 
Notes: 
* Provided by ASBCS staff (Applicant does not edit these sections.) 
1 Academic area to be addressed for improvement 
2 Duration of the plan must align with the timeline presented in the Action Steps 
3 Refer to Board’s Level of Adequate Academic Performance on the ASBCS website:  http://asbcs.az.gov 
4 Repeat these action steps as necessary to include the appropriate number of steps to accomplish the strategy 








Approved March 14, 2011                                                          1


    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
8 Math N/A Rational and Irrational Numbers and 


Decimal Expansions 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
3 days 14th week Converting decimals to fractions and fractions to decimals; understanding integers and the 


concept of the number line 
   Unit Description 
Students will learn through direct instruction the difference between rational and irrational numbers and be able to identify and distinguish 
between the two. Students will be able to convert decimals to fractions to prove that a number is rational, and they will learn how to use 
decimal expansions for purposes of distinguishing between rational and irrational numbers. 
 
Standards:   
See instructions on page 15. 
 


Domain: The Number System  
Cluster: Know that there are numbers that are not rational, and approximate them by rational 
numbers.  
Standard: 1  
1. Know that numbers that are not rational are called irrational. Understand informally that every number has 
a decimal expansion; for rational numbers show that the decimal expansion repeats eventually, and convert a 
decimal expansion which repeats eventually into a rational number. 


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will take a quiz in class on rational and irrational numbers.  
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


There will be 17 questions for a total of 20 points as shown on p. 7.  The total points earned will be divided 
by 25 to determine a percentage and thereby an A-F grade. C- or lower is considered not meeting the 
standard; C through B- is approaching; B or better is meeting the standard. 
 
 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


 Textbooks (student and teacher editions), white board, white board markers, pencils, paper, handouts, 
worksheets 
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 Lesson 1 Lesson 2 Lesson 3 
Instruction and 
Timeline  
 
 
 


Teacher will review the 
definition of an integer and 
then explain that a rational 
number is any number that 
can be written as a ratio of 2 
integers; in other words, if a 
number can be written as a 
fraction where the numerator 
and denominator are both 
integers it is rational. Teacher 
will tell students how 
“rational” comes from “ratio” 
because rational numbers can 
be written in the ratio form 
p/q where p and q are integers 
and q is not zero. The teacher 
will write examples on the 
board and explain how 
decimals that repeat or 
terminate are rational. The 
teacher will explain what 
irrational numbers are and 
how they can be written as 
decimals but not as fractions. 
Irrational numbers have 
decimal expansions that 
neither terminate nor repeat. 
Examples will be given of 
irrational numbers such as pi, 
the square root of 3, and the 


The teacher will use the 
Pythagorean Theorem to 
demonstrate a point about 
irrational numbers. He/she 
will ask students to draw a 
line segment one unit long. 
Then they are to draw 
another line segment one unit 
long that is perpendicular to 
the first one. Then they draw 
the diagonal that connects 
the two ends. The teacher 
will explain how the 
triangle’s diagonal cannot be 
measured by any rational 
number and that its length is 
the square root of 2, the 
number which when 
multiplied by itself yields 2. 
The square root of 2, as a 
decimal, does not repeat or 
terminate and therefore 
cannot be written as a 
fraction. The proof of this 
was shocking and 
groundbreaking when it was 
first demonstrated by 
Pythagoras’ followers. (15 
minutes). 


Teacher reviews how to 
convert fractions to 
decimals and vice versa. 
The teacher gives a lesson 
on converting repeating 
decimals into fractions and 
demonstrates: 


Given a repeating decimal, 
it is possible to calculate 
the fraction that produced 
it. For example: 


x = 0.33333… 


10x = 3.3333… 
(multiplying each side of 
the first line by 10) 


9x = 3     (subtracting the 
1st line from the 2nd line) 


x = 3/9 = 1/3   (reducing to 
lowest terms) 


(20 minutes) 
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square root of 5. The teacher 
will demonstrate why those 
numbers are not rational. The 
teacher will distribute a 
handout with the definitions 
of rational and irrational 
numbers and examples. (25 
minutes) 
 


 
 Lesson 1 Lesson 2 Lesson 3 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students will do the 
guided practice in the 
textbook with the 
help of the teacher 
and then will 
independently solve 
math problems 
having to do with the 
subject of rational 
number and irrational 
numbers. (20 
minutes)  
 
 
 
 


Students complete 
problems on the 
subject of rational vs. 
irrational numbers in 
the textbook. (20 
minutes). With a 
partner, students read 
about Pythagoras and 
complete a 
worksheet on 
irrational numbers. 
(10 minutes). 


Students solve 
problems in the 
textbook requiring 
them to convert 
fractions to 
decimals and 
decimals (including 
repeating decimals) 
to fractions and to 
distinguish rational 
from irrational 
numbers based on 
decimal 
expansions. (25 
minutes) 


Note that math class in eighth grade will be approximately 105 minutes, but this unit will be taught simultaneously with another unit, 
and the lessons for this unit will be 45 minutes each.  
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Quiz on Rational & Irrational Numbers 
 


Fill in the blank: 
 


1. A _______________ number is any number that can be written as a _____________ of  
 
two integers p/q, where q is not equal to ____________. 
 
2. Irrational numbers are numbers that can be written _____________________ as but  


not as ________________________. 


3. Pi is an example of a(n) _________________________ number. 


4. Pythagoras was a Greek philosopher and mathematician who proved that the Pythagorean Theorem was true. In a right triangle, if 
both legs equal 1, the hypotenuse is ______________. 


Write in simplest fraction form: 


5. 0.7 


6. 0.803 


7. -1.902 


8. 0.333… 


9. -0.666… 


Next to each number, state whether it is rational or irrational: 


10. ½      
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11. 10.261     


12. square root of 7 


13. 10.666… 


14. 75.797979… 


15. 0 


16. square root of 60 


17. 3.141592… 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 







Approved March 14, 2011                                                          6


Scoring Key: Math Quiz on Rational/Irrational Numbers 
 


20 points total 3 points for #1; 2 points for #2; 1 point each for #3-17 
 
1. rational; ratio; zero   
 
2. decimals; fractions 
 
3. irrational 


4. The square root of 2 


5. 7/10 


6. 803/1,000 


7. -951/500 
 
8. 1/3 
 
9. -2/3 
 
10. rational 
 
11. rational 
 
12. irrational 
 
13. rational 
 
14. rational 
 
15. rational 
 
16. irrational 
 
17. irrational 
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Organization Description 
B.3 Governing Body 
 
Tucson AIM Middle School shall be governed by a Board of Directors (the “Board” or 
“Governing Board”). The Board shall be ultimately responsible for the operation and 
activities of the school. The Board shall be governed in its operations and its actions by 
the corporate bylaws of American Indian Model Schools (written under the 
organization’s original name of American Indian Public Charter School, Inc.), which 
shall be consistent with this charter, the Charter Schools Act and all other applicable 
laws. The primary methods for executing Governing Board responsibilities are to create, 
adopt and monitor a long-term strategic plan and associated budget, and to employ and 
evaluate the Director/Principal of Tucson AIM. The day-to-day management of the 
school shall be the responsibility of the Director/Principal, who is overseen by the Board. 
The Governing Board will meet monthly. 
 
Especially during its start-up phase (beginning in January 2012), the Tucson AIM Board 
will confer with the American Indian Model Schools (AIMS) Governing Board as an 
advisory body. The relationship between the Board of AIMS and the Board of Tucson 
AIM will be one of support, sponsorship, sharing of best practices, alignment with and 
implementation of the American Indian Model, and any other start-up assistance as 
needed.   
 
Pending charter approval, the liaison, Dr. Barbara Benton will act as a go-between of 
AIMS’s Governing Board and Tucson AIM’s Governing Board.  As discussed in B.1, the 
liaison will coordinate communication and start-up activities for Tucson AIM. During the 
first year of Tucson AIM’s operations, Dr. Benton will report directly to AIMS every 
month regarding Tucson AIM’s progress, in order to ensure smooth operations for the 
new school. These meetings will focus on areas such as budgeting, curriculum, 
hiring/training, adopting a school calendar and master class schedule, implementing the 
American Indian Model of education, compliance with Arizona State Board of Education 
requirements, and other general and specific oversight as needed. The liaison is a member 
of the advisory Founding Committee, as discussed in B.1. The Founding Committee will 
help in the establishment of Tucson AIM. The liaison, Dr. Barbara Benton, is the Tucson 
AIM Governing Board Secretary, whose background is discussed below.  
 
The Tucson AIM Board will have authority to develop procedures and policies for the 
school. The AIMS Board, in recognizing the vital importance of local autonomy and 
accountability, has given the Tucson AIM Board supreme authority to oversee and 
manage the day-to-day operations of Tucson AIM. The AIMS Board will only intervene 
in matters jeopardizing the organization’s name, reputation, and/or IRS status.  
 
The Tucson AIM Board will be comprised of at least five and no more than fifteen 
diverse community members.  Currently The Tucson AIM board consists of 3 members 
described later in this section. A minimum of one family member, one educator and one 
businessperson will serve on the Board. (Note: “educator” was not an option in the Title 
Page section School Governing Board of the online charter application; as such the 
category of “Community” was the closest designation and so was chosen instead to 
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describe the three members.) These Governing Board members will reflect the student 
population and be of diverse professional backgrounds. 
 
The Board will meet on a regular basis. The responsibilities of the Board include, but are 
not limited to: 


 Upholding the mission of the School 
 Overseeing the implementation of the charter 
 Approving and monitoring the school budget, fiscal reports, and the School’s 


fiscal practices 
 Approving all contracts and expenses 
 Receiving and reviewing the yearly independent financial audit 
 Approving and monitoring the school’s facility arrangements and plans 
 Overseeing and evaluating the Director/Principal 
 Hiring the Director/Principal 
 Monitoring the Director/Principal’s implementation of the school’s personnel 


policy 
 Providing for the safety of all students and staff 
 Approving Board Policies 


 
The Board will comply with all federal, state and local laws that are applicable to 
independent public charter schools. The organization will retain legal counsel when 
necessary, and will purchase and maintain, as necessary, insurance policies. 
 
The Board may execute any powers delegated to it by law. It may delegate to an 
employee of the Charter School any of those duties with the exception of budget approval 
or revision, approval of the fiscal audits, and the adoption of Board policies. The Board 
however, retains ultimate responsibility over the performance of those powers or duties 
so delegated. 
 
The Board may appoint one or more committees comprised of faculty, parents, 
community members or other members of the public with varying areas of expertise. The 
purpose of a committee is to provide advice, expertise and resources as necessary related 
to charter schools, finances, facilities, and other areas relevant to the success of the 
school.  
 
Filling Vacancies/Training Members 
 
Individuals interested in filling a vacancy on the Tucson AIM Middle School Board shall 
submit a letter of interest and resume. The existing Tucson AIM Board members vote on 
the new Board members. Vacancies on the Board may be filled by board approval, or, if 
the number of directors then in office is less than a quorum, by the unanimous written 
consent of the directors then in office, or by the affirmative vote of a majority of the 
directors then in office at a meeting held pursuant to proper legal notice.  
 
Existing Tucson AIM Board members (with the potential help of AIMS) will seek to 
recruit additional members of the governing board, including family members of 
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students, educators, and business people or other community members. The Board might 
try such recruitment measures as approaching local reputable businesses to inquire if their 
leaders might be interested in serving on the Board, attending community forums and 
meetings to identify individuals whose actions and experiences represent alignment with 
Tucson AIM’s mission and goals, and sending correspondence home to students 
announcing that parents and/or other family members are encouraged to apply for a seat 
on the Board.  
 
A Board new member orientation process will include, but not be limited to, the strategic 
plan of the school and of the organization (American Indian Model Schools), the duties 
and expectations of board members, understanding the school’s mission and goals and 
the plans for achieving them, complying with Arizona’s Open Meeting Law, No Child 
Left Behind laws and other educational legislation related to the operations of the charter 
school, governance procedures, budget parameters, and school finance. A new member 
orientation will be conducted by all the current members of the Board, and new members 
will be encouraged to ask questions. A visit/tour of Tucson AIM will also be required of 
all new Board members.  
 
New Board members will be provided with the following resources: an Open Meeting 
Law training manual provided by the Arizona Secretary of State and found here: 
http://www.azag.gov/Agency_Handbook/Ch7.pdf; a manual on the American Indian 
Model that describes the educational framework, approach, history, and practices of 
American Indian Model Schools; a copy of the mission statement; a copy of the rules and 
responsibilities of Board members; a copy of the budget; a list of school staff; the bylaws; 
a school calendar and board meeting calendar; information on where and how to access 
this charter; and any other items as deemed necessary. Additional Board training 
resources may also be secured from American Indian Model Schools, the Arizona State 
Board of Education, the Arizona State Board for Charter Schools, the U.S. Department of 
Education, and any other resources available that may be helpful and pertinent to the 
Board’s effective operation.  
 
The Board of Directors will attend an annual in-service training session for the purposes 
of reviewing board member responsibilities and school goals and progress, as well as 
keeping members abreast of new laws and information regarding charter school 
governance, Open Meeting compliance, standardized testing, or any other topic that may 
affect the operations of the school.  
 
Open Meeting Law 
 
The Board will comply with Arizona’s Open Meeting Law. The Board understands that it 
must adhere to the following statutes (and all others) regarding the Open Meeting Law:  
 
“All meetings of any public body shall be public meetings and all persons so desiring 
shall be permitted to attend and listen to the deliberations and proceedings.  A.R.S. § 38- 
431.01(A).  
  
“It is the public policy of this state that meetings of public bodies be conducted openly 
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and that notices and agendas be provided for such meetings which contain such 
information as is reasonable necessary to inform the public of the matters to be discussed 
or decided.”  A.R.S. § 38-431.09.  
  
“Public bodies must post a disclosure statement on their website or file a disclosure 
statement as provided for by statute.  The disclosure statement states where the public 
body will post individual meeting notices.  A.R.S. § 38-431.02(A)(1) through (4).   
  
“The open meeting law requires at least 24 hours notice of meetings to the members of 
the public body and the general public.  A.R.S. § 38-431.02(C).  
  
“Notice must be posted on the public body’s website, unless otherwise permitted by 
statute.  Notice must also be posted at any other electronic or physical locations identified 
in the disclosure statement and by giving additional notice as is reasonable and 
practicable.  A.R.S. § 38-431.02(A)(1) through (4).  
  
“Agendas must contain information reasonably necessary to inform the public of the 
matters to be discussed or decided.  A.R.S. § 38-431.09.  
  
“Agendas must be available at least 24 hours before the meeting. “ A.R.S. § 38-
431.02(G).  
 
The Board must take meeting minutes for all its meetings, including executive sessions. 
 
The Board with its current three members (see below) acts in accordance with Open 
Meeting Law, just as it will with 5 (the minimum) or more members. Pending approval of 
this charter, at least two additional board members (in the categories of businessperson 
and family member/parent) will be sought to join the Board.  Open Meeting Law 
compliance is and will be practiced by all new and existing members. This law protects 
the public by preventing decision making in secret. The parts of the law governing 
agendas helps the Board to be prepared for meetings; records kept via minutes enable the 
Board to track its decision-making history. The Open Meeting Law supports integrity in 
government and promotes accountability and transparency.  
 
The public shall have the right to attend and listen to meetings. Compliance with the 
Open Meeting Law allows staff, students, families, and community members to get 
involved and help inform the direction of the school.  
 
Family Involvement 
 
As the school has been established to serve the needs of the students, it is imperative that 
families are actively involved. A Tucson AIM Family Advisory Committee (FAC) will 
be established to facilitate communication between all members of the organization.  The 
FAC will report directly to the Governing Board, and whenever possible a member of the 
FAC will also serve as a member of the Governing Board.  Members of this team will 
meet regularly and may meet with the school administration to bring family community 
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questions, concerns, and ideas to the attention of the administration.  They will work on 
such areas as the family-student handbook and other activities to ensure the charter 
school meets its mission and that students are served appropriately.  
 
Families will have the opportunity to participate in daily class activities, school activities, 
graduation planning, and the Governing Board meetings at the school site.  Families will 
be involved in Tucson AIM meetings and school activities. Tucson AIM will ensure that 
families are actively involved in the child’s education. 
 
Current Members of the Governing Board  
 
Three current board members are described below. Since they have extensive 
backgrounds in education, we will seek to recruit at least two additional board members 
after charter approval who could be categorized as follows: a businessperson, a family 
member/parent. (Note: “educator” was not an option in the Title Page section School 
Governing Board of the online charter application; as such the category of 
“Community” was the closest designation and so was chosen instead to describe the 
three members.) 
 
Albert Sye, President: Mr. Sye has extensive experience in secondary education serving 
as a principal, associate principal, and assistant superintendent in states as varied as 
Arizona, California, Illinois, Indiana, Georgia, and Delaware. He is currently the 
president of A-Z Educational Group, LLC, where he also serves as an educational 
consultant. Mr. Sye has also worked as a high school instruction manager with the 
Chicago School Board’s Office of High School Development. When Mr. Sye was high 
school principal of St. Michael’s High School from 2006-2008, the school had a 100% 
passing rate on Arizona AIMS exit exams, sent 95% of students to college, and was a 
National Merit Finalist. Mr. Sye has years of experience managing school budgets, hiring 
and supervising teaching staff, facilitating professional development, and improving the 
academic performance of all students. He has been featured in Education Week and 
served as an education panelist at the University of Illinois. He received his Masters in 
Education in Secondary Education from the University of Arizona. He is a member of the 
National Alliance of Black School Educators and the National Association of Secondary 
School Principals. Community relationship: Mr. Sye served as a Pima County Foster 
Care Board Member and currently serves as a University of Arizona Lettermen A-
Club Board Member. He is the Founder and Past President of the Pima County Sports of 
Fame. Since the original writing of this charter, Mr. Sye has taken a job working on the 
Pascua Yaqui Indian Reservation, on behalf of Chicanos Por La Causa, Inc., as a  
Behavioral Specialist for Hiaki High School. All of these experiences put him in direct 
contact with the community to be served by Tucson AIM Middle School.  
 
Dr. Barbara Camacho Benton, Secretary: Dr. Benton has been an Arizona educator 
since the 1960’s. She holds an Ed.D., with Distinction in Educational Leadership from 
Northern Arizona University. She is currently an Associate Professor with Northern 
Arizona University, a Solutions Team Member of the Arizona Department of Education, 
and a Mentor at Prescott College. She holds Arizona Certifications in Superintendent K-
12, Principal, Supervisor, and Standard Elementary Education, K-8. Dr. Benton has 
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worked for Tucson Unified School District as a Magnet Grant Director, a Director of 
School and Community Relations, a Director of State and Federal Programs, an Assistant 
Director of Title I Programs, and as a Principal. She has served on many panels and 
boards, including the board of the Magnet Schools of America from 2001-2008, and been 
a grant reader for various organizations including the U.S. Department of Education and 
a presenter at numerous conferences. She has won many awards including a MESA 
(Mathematics, Engineering, Science Achievement) Founders Award. Community 
relationship: Dr. Benton was born in Tucson and as a K-12 student attended all public 
schools in Tucson Unified School District. She has direct experience working with low-
income students and families from teaching at Carrillo Elementary and Drachman, 
working as principal at Wakefield Middle School, and being an assistant director of Title 
I for TUSD. Additionally, she has served on the Board for Chicanos Por La Causa 
Charter High Schools, Toctlecali and Haiki, both of which have a high percentage of low-
income students.  (Toctlecali is on Irvington and 12th and Haiki is on the New Pascua 
Yaqui Indian Reservation.) Her extensive education background and close connection 
with and knowledge of Tucson schools and communities will be valuable assets to the 
Board.  
 
G. Kevin Locklear, Treasurer: G. Kevin Locklear joined WestEd’s Comprehensive 
Schools Assistance Program in 2001. His goal is to improve the quality of instruction and 
increase the academic performance of students in the schools he assists. Locklear 
provides technical assistance, professional development, and coaching to support school 
improvement and reform efforts in Arizona, California, Colorado, and Nevada. Much of 
Locklear’s work is around Teach for Success (T4S), which he co-authored. T4S is a 
focused, collaborative, research-based framework and process that improves K-12 
student achievement by improving classroom instruction. His work with language and 
culture includes the application of research, data collection, and data analysis. Locklear 
has also provided training and technical assistance for the state departments of education 
in Arizona, Colorado, Nevada, New Mexico, and Utah for WestEd's Southwest 
Comprehensive Center.  In 2010, he received an A.B.D., in Education from the 
University of California, Davis. Mr. Locklear has an extensive background in American 
Indian Studies with a Masters in the subject from the University of Arizona, Tucson, as 
well as teaching experience in American Indian Studies at the high school and college 
level. Mr. Locklear has been frequent presenter and speaker at Arizona education 
conferences. He has also served as a member of many boards, including the American 
Indian Science and Engineering Society (AISES). Community relationship: Mr. 
Locklear’s primary relationship with the community is in his daily work.  As a 
District/School Improvement Specialist at WestEd, his job is to turn around low 
performing districts/schools.  All of the schools he works with are Title I, predominately 
minority, have high numbers of English language learners (ELLs) and/or are located on 
Indian reservations. This makes Mr. Locklear very familiar with the educational needs of 
the students to be served by Tucson AIM Middle School. 
 
B3.f: Consistency with all sections of the application package 
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As described in Section B.1, our organization has undergone a name change from 
American Indian Public Charter School, Inc., to American Indian Model Schools. As 
demonstrated in the document in B1, “Name Change Amendment to Articles of 
Incorporation AIMS.PDF”, the organization has successfully filed its name change with 
the Secretary of State of California, where it is considered in “Good Standing” as a 
Domestic Nonprofit Corporation (as evidenced in the “Nonprofit Status AIMS.PDF” 
document in B1 and approved on September 14, 2011.) Tucson AIM Middle School will 
be a new school formed under the organization, American Indian Model Schools, yet 
maintaining its own autonomy as discussed above.  
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
8 Writing  A Great State Report 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
5 days 21st week How to gather relevant information on a topic from various sources; how to use logic and 


evidence to support claims or statements; how to write an outline  
   Unit Description 
Students will use research gathered in history class on an individual state in the country (i.e. Alaska, Arizona, California, etc.) to 
write a cohesive, thoughtful five-paragraph essay on that state. The parts of a five-paragraph essay will be reviewed and modeled by 
the teacher, and essays will be peer reviewed.  
 
 
Standards:   
See instructions on page 15. 
 


Grade 8:  
Text Types and Purposes  
2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content.  
a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader 
categories; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding 
comprehension.  
b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information 
and examples.  
c. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section that follows from and supports the information or explanation 
presented.


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will turn in a final draft of a five-paragraph essay on the state they researched. The essay will be 
expected to follow the guidelines detailed on p. 5 below. 
 


Scoring for Summative 
Assessment  
In addition to the description, 


As explained on p. 6 below, students’ final drafts will be graded on an A-F scale based on 30 points total. 
Individual points will be given for each component shown on p. 6, such as topic sentences, proper grammar, 
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include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


etc. Students receiving a B- or higher will be seen as achieving the standard (with A range grades reflecting 
stronger mastery), while those with a C+ or C will be seen as approaching the standard; students with a C- or 
lower will be deemed as falling below/failing to meet the standard.  
 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


 Overhead projector, handouts, white board, highlighters, paper, pens, pencils 


 
 


 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Instruction and 
Timeline  
 
 
 


Review the five-
paragraph essay 
format with students: 
Distribute a five-
paragraph essay 
graphic organizer to 
each student and 
placing the same on 
the overhead 
projector. Students 
take notes on their 
graphic organizer as 
the teacher labels the 
essay parts on the 
transparency. The 
teacher will include 
opening statement, 
thesis statement, 
transitions, topic 
sentences, 
supporting evidence, 
restated thesis, 
closing statement. 


The teacher 
distributes a handout 
called Expository 
Writing Tips that 
reviews the 
components of each 
paragraph in a five-
paragraph essay. The 
teacher tells students 
that today they will 
focus on the 
introduction and the 
teacher reviews the 
components of a 
good introduction, 
such as a strong 
opening sentence 
that “grabs” the 
reader, the thesis 
statement, etc. The 
teacher and students 
read 3 introductions 
together and identify 


The teacher asks 
students to look 
once again at the 
handouts for the 
parts of a five-
paragraph essay and 
expository writing 
tips. Today, the 
focus will be on the 
three body 
paragraphs. The 
teacher reviews the 
components of 
strong body 
paragraphs, such as 
transitions, topic 
sentences, 
evidence, 
quotations, clearly 
stated points, etc. 
The teacher and 
students read 
together examples 


After class time is 
given for students to 
write their third 
body paragraph, the 
teacher reviews how 
to write a conclusion 
by looking at the 
components of a 
concluding 
paragraph (restating 
the thesis, ending 
with a “zinger” that 
makes readers think 
or smile, etc.). 
Teacher and 
students read aloud 
several examples of 
conclusions and 
then the teacher, 
with the help of the 
students, composes 
on the overhead the 
conclusion to the 


The teacher tells 
students that 
today they will 
be doing a 
detailed peer 
review of the 
essays. He/she 
hands out the 
peer review 
rubric and 
explains its parts. 
The students are 
assigned to 
groups for the 
peer reviews. (10 
minutes) The 
teacher reviews 
the requirements 
for the essay and 
how it will be 
assessed. Final 
drafts are due 
Monday. (15 
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(20 minutes). After 
the students label 
and put together the 
parts of an essay (see 
below), the teacher 
explains that 
tomorrow students 
will take the recent 
research they have 
done on a state 
(Hawaii, Alaska, 
etc.) to write a five-
paragraph essay. (5 
minutes). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


their components 
and strengths. Then 
the teacher, with the 
help of students, 
brainstorms what 
content might go 
into an essay on the 
state of Alaska and 
together they write 
an introduction on 
the overhead. The 
teacher tells the 
students to use their 
research on their 
chosen state to 
brainstorm what will 
be included in their 
essay and to write in 
class an introduction. 
(30 minutes) 


of strong body 
paragraphs. The 
teacher, with the 
help of students, 
figures out what the 
topics of his/her 
three body 
paragraphs would 
be for the subject of 
Alaska, as well as 
identifying what 
potential topics 
students might use 
for their essays (i.e. 
the state’s history, 
demographics, main 
industries, 
economy, etc.). The 
teacher then writes, 
with the students’ 
input, one body 
paragraph. (30 
minutes) 


essay on Alaska. (25 
minutes) 


minutes) 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


In partners, students 
read a copy of a five-
paragraph essay and 
highlight and label 
each part of the 
essay, such as topic 
sentences, thesis 
statement, etc. Then 
the students take a 
paper-clipped packet 
of sentences and 
paragraphs and 
reconstruct the parts 
to form a complete 
essay. (25 minutes) 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students brainstorm 
with a partner what 
should go into their 
essays and 
introductory 
paragraphs. (5 
minutes). Students 
write a general 
outline of their five-
paragraph essay and 
begin drafting an 
introductory 
paragraph to be 
polished up and 
finished for 
homework. (15 
minutes) 


Students review 
their research 
materials and create 
a detailed outline of 
the body of their 
essay on a handout 
from the teacher. 
Time permitting, 
they begin writing 
the body. Students 
will have to finish 
for homework two 
body paragraphs. 
(20 minutes) 


Students are given 
15 minutes to write 
their third body 
paragraph. After a 
lesson on writing 
conclusions, the 
students write a draft 
of their conclusion. 
(10 minutes). 
Students are to bring 
to class tomorrow a 
strong first draft of a 
completed five-
paragraph essay.  


Students use a 
peer review 
rubric to provide 
feedback on their 
essays. Each 
essay gets two 
peer reviews. (25 
minutes) 
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8th Grade Great State Report Requirements: 
 
 


Each essay must contain five paragraphs and be typed using double-spaced, Times New Roman 12-point font. 
 
Each essay must have the following components: 
 
A catchy but appropriate and clear title 
 
Introduction: 
 An opening sentence that “grabs” the reader’s attention 
 Defines topic 
 Provides thesis statement 
 
Body paragraphs: 
 Clear, interesting topic sentences 
 Each paragraph develops your point or explanation fully, using examples and evidence (such as statistics, facts, quotations) as 
support 
 
Conclusion: 
 Restating your thesis using different words from the introduction 
 Summarizing points made in the body 
 Ending with a strong concluding statement or “zinger” that makes readers think or smile 
 
Transitions between paragraphs 
 
Proper spelling and grammar 
 
Language that is subject-specific (i.e. demographics, population, industry, and other appropriate terms used to describe a state) 
 
Clear, precise language that is interesting and easy to follow 
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Great State Report Grading Guide: 
 


30 points possible; I will take the earned points and divide them by 30 to figure out an A-F grade. (I.e. 24 points divided by 30 is .8 or 
80%, which is a B-) 


 
Graded components: 
 
The essay contains five paragraphs and is typed using double-spaced, Times New Roman 12-point font (1 point) 
 
The title is catchy but appropriate and clear (1 point) 
 
Introduction: 
 An opening sentence that “grabs” the reader’s attention (1 point) 
 Stating/defining topic (1 point) 
 Thesis statement (1 point) 
 
Body paragraphs: 
 Clear, interesting topic sentences (3 points: 1 per paragraph) 
 Each paragraph develops your point or explanation fully, using examples and evidence (such as statistics) as support (9 points: 
3 per body paragraph) 
 
Conclusion: 
 Restates the thesis using different words from the introduction (1 point) 
 Summarizes points made in the body (1 point) 
 Ends with a strong concluding statement or “zinger” that makes readers think or smile (1 point) 
 
Transitions between paragraphs (5 points: 1 per paragraph) 
 
Proper spelling (1 point) 
 
Proper grammar (1 point) 
 
Language that is subject-specific (i.e. demographics, population, industry, and other appropriate terms used to describe a state) (1 
point) 
 
Clear, direct language that is interesting and easy to follow (2 points) 
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American Indian Model Schools - Revised Application Scoring Rubric


Section A


A.1 Educational Philosophy F A M E Technical Assistance/ Comments


A.1a Provided a detailed description of the school’s 


philosophical approach to educating the target 


population. Incorporated the principles or 


concepts fundamental to the school’s 


proposed program of instruction.


1 Meets the criteria.


A.1b Presented a rationale for the selected 


approach including research and/or 


experience.


1 Meets the criteria.


A.1 Total 0 0 2 0


A.2 Target Population F A M E Technical Assistance/ Comments


A.2a Identified the target population and 


demonstrated a clear understanding of the 


students and community the school intends to 


serve.


1 Meets the criteria.


A.2b Presented an explanation of how the 


implementation of the described program of 


instruction meets the needs of the target 


population and/or benefits the selected 


community, including but not limited to class 


size and teacher- student ratios.


1 Meets the criteria.


A.2 Total 0 0 2 0


A.3 Program of Instruction F A M E Technical Assistance/ Comments


A.3a Described the framework of the curricula for 


academic core content areas. 


1 Meets the criteria.


A.3b Demonstrated understanding of relevant 


methods of instruction.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Demonstrating understanding of relevant methods of instruction. No clear understanding 


demonstrated of direct instruction. 


The revised submission for this scoring area meets the criteria.
A.3c Described the formative and summative 


assessment plan that shows student 


progression and/or mastery and was reflected 


in the Performance Management Plan. 


C 1  + Is reflected in the Performance Management Plan. 


Partially  addresses criteria, but lacks sufficient detail in:


- Describing the formative assessment plan that shows student progression and/or mastery. No clear 


connection between the assessment plan and student progression and mastery. 


- Describing the summative assessment plan that shows student progression and/or mastery.  Provide 


additional details for the formative and summative assessment plan.


The revised submission for this scoring area meets the criteria.


A.3d Consistent w ith and supported the educational 


philosophy and target population as well as all 


other components of the application package.  


1 Meets the criteria.


A.3 Total 0 0 4 0


A.3.1 Mastery and Promotion F A M E Technical Assistance/ Comments


Education Plan
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A.3.1a Identified the level of proficiency that students 


must obtain to demonstrate mastery of core 


content.


C 1 Does not:


- Identify the level of proficiency that students must obtain to demonstrate mastery of core content.


The revised submission for this scoring area meets the criteria.


A.3.1b Described the process the school w ill use to 


determine grade level promotion. 


C 1 Does not:


- Describe the process the school w ill use to determine grade level promotion. 


The revised submission for this scoring area meets the criteria.


A.3.1c Presented clear criteria for promotion from 


one level to the next.


C 1 Does not:


- Present clear criteria for promotion from one level to the next. 


The revised submission for this scoring area meets the criteria.


A.3.1d Aligned with Strategy III of the Performance 


Management Plans.


1 Meets the criteria.


A.3.1 Total 0 0 4 0


A.3.2 Course Offerings & Graduation Requirements F A M E Technical Assistance/ Comments


A.3.2a Identified the graduation requirements for the 


school that w ill meet the State requirements 


and align with the Program of Instruction 


described in the application package.


Not applicable


A.3.2b Described the process for awarding course 


credit that supports increased student 


proficiency as detailed in Strategy III of the 


Performance Management Plans.


Not applicable


A.3.2c Provided a menu of course offerings which 


includes course titles and brief descriptions of 


classes that support the Program of 


Instruction and align with the Business Plan as 


presented in the application package.


Not applicable


A.3.2 Total 0 0 0 0


A.4 School Calendar and Weekly Schedule F A M E Technical Assistance/ Comments


A.4a Demonstrated compliance with minimum 


requirements of number of school days per 


year as described in A.R.S. §15-341.01.  


1 Exceeds minimum requirement by having mandatory summer school for all students.


A.4b Demonstrated compliance with hours/minutes 


of instruction per week for each grade level 


served as described in A.R.S. §15-901.


1 Exceeds hours/minutes of instruction per week for each grade level.


A.4c Included daily instructional minutes and those 


dedicated to core academics for each grade 


level and content area.


1 Meets the criteria.


A.4d Provided a rationale for the weekly schedule 


that supports the target population.


1 Meets the criteria.


A.4e Identified professional development days 


consistent w ith the information provided in the 


required Professional Development Strategy 


(Strategy IV) of the Performance Management 


Plan.


1 Meets the criteria.
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A.4 Total 0 0 3 2


A.5.6 Curriculum Samples-6th Grade F A M E Technical Assistance/ Comments


A.5.6a Instruction.                                                                  


•  Presented a summary of instruction by 


lesson that aligns with the Common Core 


State Standards for Reading, Writing, and 


Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of instruction 


leading to the summative assessment.


1 Meets the criteria.


A.5.6b Student Activities.                                                                


•  Presented activities that align with the 


Common Core State Standards or Arizona


Academic Standards for Science and 


instruction.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of activities 


leading to the summative assessment.


1 Meets the criteria.


A.5.6c Summative Assessment.                                                           


•  Provided an appropriate assessment that 


accurately measures student progress and


mastery.


•  Aligned assessment questions with 


Common Core State Standards for Reading, 


Writing,


and Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


1 Meets the criteria.


A.5.6d Scoring Summative Assessment.  


•  Specific to the assessment and Standard or 


Performance Objective.


•  Provided the components to be scored.


•  Listed the criteria required to demonstrate 


mastery.


•  Included a grading/scoring scale.


1 Meets the criteria.
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A.5.6e Materials/Resources.


•  Included a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment.


•  Materials/resources accounted for in the 


Instructional Resources section and included 


in the Start-Up and Three-Year Operational 


Budget.


1 Meets the criteria.


A.5.6 Total 0 0 5 0


A.5.7 Curriculum Samples-7th Grade F A M E Technical Assistance/ Comments


A.5.7a Instruction.                                                                  


•  Presented a summary of instruction by 


lesson that aligns with the Common Core 


State Standards for Reading, Writing, and 


Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of instruction 


leading to the summative assessment.


1 Meets the criteria.


A.5.7b Student Activities.                                                                


•  Presented activities that align with the 


Common Core State Standards or Arizona


Academic Standards for Science and 


instruction.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of activities 


leading to the summative assessment.


1 Meets the criteria.


A.5.7c Summative Assessment.                                                           


•  Provided an appropriate assessment that 


accurately measures student progress and


mastery.


•  Aligned assessment questions with 


Common Core State Standards for Reading, 


Writing,


and Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


1 Meets the criteria.
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A.5.7d Scoring Summative Assessment.  


•  Specific to the assessment and Standard or 


Performance Objective.


•  Provided the components to be scored.


•  Listed the criteria required to demonstrate 


mastery.


•  Included a grading/scoring scale.


1 Meets the criteria.


A.5.7e Materials/Resources.


•  Included a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment.


•  Materials/resources accounted for in the 


Instructional Resources section and included 


in the Start-Up and Three-Year Operational 


Budget.


1 Meets the criteria.


A.5.7 Total 0 0 5 0


A.5.8 Curriculum Samples-8th Grade F A M E Technical Assistance/ Comments


A.5.8a Instruction.                                                                  


•  Presented a summary of instruction by 


lesson that aligns with the Common Core 


State Standards for Reading, Writing, and 


Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of instruction 


leading to the summative assessment.


1 Meets the criteria.


A.5.8b Student Activities.                                                                


•  Presented activities that align with the 


Common Core State Standards or Arizona


Academic Standards for Science and 


instruction.


•  Correlated with the Program of Instruction 


described in the narrative.


•  Provided a logical sequence of activities 


leading to the summative assessment.


1 Meets the criteria.
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A.5.8c Summative Assessment.                                                           


•  Provided an appropriate assessment that 


accurately measures student progress and


mastery.


•  Aligned assessment questions with 


Common Core State Standards for Reading, 


Writing,


and Math or Arizona Academic Standards for 


Science.


•  Correlated with the Program of Instruction 


described in the narrative.


1 Meets the criteria.


A.5.8d Scoring Summative Assessment.  


•  Specific to the assessment and Standard or 


Performance Objective.


•  Provided the components to be scored.


•  Listed the criteria required to demonstrate 


mastery.


•  Included a grading/scoring scale.


1 Meets the criteria.


A.5.8e Materials/Resources.


•  Included a specific list of required 


materials/resources that the teacher will use 


to facilitate the instruction, student activities, 


and summative assessment.


•  Materials/resources accounted for in the 


Instructional Resources section and included 


in the Start-Up and Three-Year Operational 


Budget.


1 Meets the criteria.


A.5.8 Total 0 0 5 0


A.6 Performance Management Plan F A M E Technical Assistance/ Comments


A.6a Aligned with the applicant’s Education Plan. 1 Meets the criteria.


A.6b Presented a viable plan for managing student 


academic performance in reading (indicator) 


and presents a second viable plan for 


managing student academic performance in 


mathematics (indicator) that includes, for each 


plan, a predicted baseline and annual 


benchmark targets for the first two years of 


operation which reflect incremental progress 


toward the end target.


1 Meets the criteria.


A.6c Identified action steps, timeline, responsible 


party, evidence of meeting action steps, and 


budget for accomplishing all four prescribed 


strategies in each plan.


1 Meets the criteria.
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A.6d Revealed a progression of actions from start 


to finish for each strategy that are sequential, 


timely, and contribute to the school’s ability to 


meet the identified end target.


1 Meets the criteria.


A.6e Created action steps that complement and 


support the other strategies to the extent 


appropriate.


1 Meets the criteria.


A.6f Included artifacts that provide evidence of the 


implementation of each action step.


1 Meets the criteria.


A.6g Provided adequate resources, i.e. time, money 


personnel, etc. to implement the action steps 


that support the strategies.


1 Meets the criteria.


A.6h Reflected costs from the Performance 


Management Plan in the Start-Up and Three-


Year Operational Budget.


1 Meets the criteria.


A.6 Total 0 0 8 0


Section A Sub Total 0 0 38 2


Section B


B.1 Applicant Organization F A M E Technical Assistance/ Comments


B.1a Discussed the organization’s history, including 


the establishment of principals, and the 


attainment of any licenses, operating permits 


etc.


C 1  + Discusses the organization’s history. 


Partially  addresses criteria, but lacks sufficient detail in:


- Including the establishment of principals, and the attainment of any licenses, operating permits etc. 


Provide additional detail regarding establishment of principals and attainment of licenses/operating 


permits in Arizona.


The revised submission for this scoring area meets the criteria.
B.1b Discussed the relationship between the 


organization’s existing operations and the 


proposed school.


1 Meets the criteria.


B.1c Included a clear description of the roles and 


responsibilities of the principals that is 


consistent w ith the application package and 


By-laws.


C 1  - Does not include a clear description of the roles and responsibilities of the principals. 


 - Is not consistent w ith the application package and By-laws.


The revised submission for this scoring area meets the criteria.
B.1d Aligned with information listed on Title Page 


and with the contents of the application 


package.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Aligning with information listed on Title Page. Narrative is not sufficiently consistent w ith Title Page.


- Aligning with the contents of the application package. Narrative is not sufficiently consistent w ith Title 


Page.


The revised submission for this scoring area meets the criteria.


B.1e Consistent w ith the Articles of Incorporation, 


Articles of Organization, or appropriate legal 


documentation that is on file w ith the Arizona 


Corporation Commission or otherwise 


available to demonstrate the establishment of 


the applicant. (N/A to Sole Proprietorship).


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Establishing consistency with the Articles of Incorporation, Articles of Organization, or appropriate 


legal documentation that is on file w ith the Arizona Corporation Commission or otherwise available to 


demonstrate the establishment of the applicant. (Does not apply to Sole Proprietorship). Narrative not 


sufficiently consistent w ith Articles of Incorporation/Organization. Name of applicant is not consistent 


w ith Articles of Incorporation/Organization] Principal members listed in narrative are not consistent 


w ith Articles of Incorporation/ Organization.


The revised submission for this scoring area meets the criteria.
B.1 Total 0 0 5 0


Organization Description
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B.2 Applicant Composition F A M E Technical Assistance/ Comments


B.2a Highlighted the significance of the individual or 


group and the skill set each contributes to the 


organization.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Highlighting the significance of the individual or group and the skill set each contributes to the 


organization. Provide additional details for L. Martinez and how their skill set contributes to the 


organization.


The revised submission for this scoring area meets the criteria.
B.2b Identified experience in elementary/secondary 


education, business operation, and financial 


management as it supports the operation of a 


charter school.


C 1  + Identifies experience in elementary/ secondary education as it supports the operation of a charter 


school. 


Does not:


- Identify experience in business operation as it supports the operation of a charter school. 


- Identify experience in financial management as it supports the operation of a charter school.


The revised submission for this scoring area meets the criteria.
B.2c Demonstrated consistency with the 


background information provided for each 


individual.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Demonstrating consistency with the background information provided for each individual. The 


narrative description for L. Martinez is not sufficiently consistent w ith their resume.


The revised submission for this scoring area meets the criteria.


B.2d Consistent w ith all sections of the application 


package.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Establishing consistency with all sections of the application package. Narrative is not sufficiently 


consistent w ith Organization Plan Section B/ Business Plan Section C.] regarding structure.


The revised submission for this scoring area meets the criteria.


B.2 Total 0 0 4 0


B.3 Governing Body F A M E Technical Assistance/ Comments


B.3a Included a clear description of the role, 


responsibilities, and mandated obligations of 


the governing body.


1 Meets the criteria.


B.3b Included the name, background information, 


qualifications, and community relationship of 


each member.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Including the name, background information, qualifications, and community relationship of each 


member. Community relationship of each member not provided for all governing body members.


The revised submission for this scoring area meets the criteria.


B.3c Described the process for filling vacancies on 


and developing the school governing body.


1 Meets the criteria.


B.3d Explained the training and orientation process 


that w ill be provided to all school governing 


body members and what resources will be 


used.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Explaining the training and orientation process that w ill be provided to all school governing body 


members. Provide details regarding the steps and guidelines for training all school governing body 


members.


- Describing what resources will be used. Provide details regarding the resources to be used for 


training and orientation of all school governing body members.


The revised submission for this scoring area meets the criteria.
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B.3e Included how the make-up of the governing 


body described will comply with the Open 


Meeting Law.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Including how the make-up of the governing body described will comply with the Open Meeting Law. 


Provide additional details regarding the composition of the governing body. No clear connection 


between the described make-up of the governing body and compliance with Open Meeting Law. 


Narrative does not sufficiently demonstrate an understanding of Open Meeting Law.


The revised submission for this scoring area meets the criteria.


B.3f Consistent w ith all sections of the application 


package.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Establishing consistency with all sections of the application package. Narrative is not sufficiently 


consistent w ith Title Page regarding charter applicant and AIMS.


The revised submission for this scoring area meets the criteria.
B.3 Total 0 0 6 0


B.4 Management and Operation F A M E Technical Assistance/ Comments


B.4a Demonstrated understanding of management 


needs and priorities.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Demonstrating understanding of management needs and priorities. No clear connection between 


management needs and priorities and the organizational structure. Provide additional details to 


demonstrate understanding of day-to-day operations of a school.


The revised submission for this scoring area meets the criteria.
B.4b Described the primary responsibilities for each 


key administrative position and identified 


critical skills or experience that w ill be 


priorities for fulfillment of those 


responsibilities.


C 1  + Describes the primary responsibilities for each key administrative position. 


Partially  addresses criteria, but lacks sufficient detail in:


- Identifying critical skills or experience that w ill be priorities for fulfillment of those responsibilities.   


Description of critical skills or experience not sufficient/provided for key positions listed.


The revised submission for this scoring area meets the criteria.


B.4c Provided a clear delineation of the roles and 


responsibilities for administering the day-to-


day activities of the school.


1 Meets the criteria.


B.4d Provided an organizational chart and narrative 


that represents a practical reporting structure 


within the organization.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Providing an organizational chart and narrative that represents a practical reporting structure within 


the organization. Provide additional details regarding the reporting structure within the organization of 


AIMS and Tucson AIMS.


The revised submission for this scoring area meets the criteria.
B.4 Total 0 0 4 0


B.4.1 Education Service Providers F A M E Technical Assistance/ Comments


B.4.1a Provided an explanation of the reasons for 


contracting with an ESP, in general, and this 


provider, in particular.


Not applicable


B.4.1b Clearly described the services provided by the 


ESP.


Not applicable


B.4.1c Explained how the proposed relationship w ith 


the ESP will further the school’s mission and 


program, how the performance expectations 


align with the applicant’s acSUMbility 


requirements, and how those expectations 


will be measured.


Not applicable


B.4.1d Delineated the roles and responsibilities 


between the applicant, school governing body, 


school management, and the ESP.


Not applicable
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B.4.1e Ensured costs are included in the Start-Up and 


Three-Year Operational Budget as appropriate.


Not applicable


B.4.1 Total 0 0 0 0


B.4.2 Contracted Services F A M E Technical Assistance/ Comments


B.4.2a Included the areas, if any, which may require 


the applicant to seek expertise.


C 1 Does not:


- Include the areas, if any, which may require the applicant to seek expertise. 


The revised submission for this scoring area meets the criteria.


B.4.2b Contained a reasonable demonstration of the 


professional experience or competence of 


those hired or retained to perform such 


professional services.


C 1 Does not:


- Contain a reasonable demonstration of the professional experience or competence of those hired or 


retained to perform such professional services.  


The revised submission for this scoring area meets the criteria.
B.4.2c Provided a list of anticipated contracted 


special education services with sources for 


costs. 


C 1 Does not:


- Provide a list of anticipated contracted special education services with sources for costs. 


The revised submission for this scoring area meets the criteria.


B.4.2d Ensured costs as described in the narrative 


are included in the Start-Up and Three-Year 


Operational Budget as appropriate.


C 1 Does not:


- Include costs as described in the narrative in the Start-Up and Three-Year Operational Budget. 


The revised submission for this scoring area meets the criteria.


B.4.2 Total 0 0 4 0


Section B Sub-Total 0 0 23 0


Section C


C.1 Facilities Acquisition F A M E Technical Assistance/ Comments


C.1a Identify and describe the facility necessary to 


implement the program. Includes square 


footage, number of classrooms, layout of 


space, and location that w ill accommodate the 


number of anticipated students as identified 


throughout the application package.


1 Meets the criteria.


C.1b Identified and provided documentation on the 


available facilities w ithin the target market that 


w ill support the education program and 


student population, including class size, 


described in the application package.


Or


Provided details of already acquired facility, 


purchased land or proposed build that w ill 


support the education program and student 


population, including class size described in 


the application package.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Identifying and providing documentation on the available facilities w ithin the target market that w ill 


support the education program and student population, including class size, described in the 


application package. Provide additional details and documentation on the second facility or potential 


sites.


The revised submission for this scoring area meets the criteria.


C.1c Identified the timeframe for securing a facility 


appropriate for educational use.


C 1  - Does not identify the timeframe for securing a facility appropriate for educational use. 


The revised submission for this scoring area meets the criteria.


Business Plan







2012-2013 Application Cycle


American Indian Model Schools - Revised Application Scoring Rubric


C.1d Discussed applicant's understanding and costs 


associated with securing the facility and 


ensuring compliance with all applicable laws 


and regulations including obtaining educational 


occupancy.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Discussing applicant's understanding and costs associated with securing the facility. Provide 


additional details regarding the applicant's understanding and costs associated with securing the 


facility regarding [costs associated with securing the facility/ costs associated with ensuring 


compliance with all applicable laws and regulations/ understanding compliance and regulations 


regarding obtaining education occupancy]. 


- Discussing applicant’s understanding of ensuring compliance with all applicable laws and regulations 


including obtaining educational occupancy. 


- Discussing applicant’s understanding of costs related to ensuring compliance with all applicable laws 


and regulations including obtaining educational occupancy.


The revised submission for this scoring area meets the criteria. 
C.1e Discussed the financial arrangements that 


have been made for securing the facility and 


ensured costs as described in the narrative are 


included in the organization’s Start-Up and 


Three-Year Operational Budget.


C 1  + Ensures costs as described in the narrative are included in the organization’s Start-Up and Three-


Year Operational Budget. 


 - Does not discuss the financial arrangements that have been made for securing the facility.


The revised submission for this scoring area meets the criteria.


C.1f Consistent w ith all sections of the application 


package.


1 Meets the criteria.


C.1 Total 0 0 6 0


C.2 Advertising and Promotion F A M E Technical Assistance/ Comments


C.2a Discussed advertising/promotion plans to 


include strategies and timeline to support the 


number of students included in the Three-Year 


Operational Budget.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Discussing advertising/promotion plans. Provide additional details of the advertising/ promotion plan 


regarding description of advertising/promotion costs/ strategies/ timeline to support the number of 


students included in the Three-Year Operational Budget.


- Including strategies and timeline to support the number of students included in the Three-Year 


Operational Budget. The Advertising & Promotion plan does not clearly indicate capacity to support the 


number of students indicated in the Three-Year Operational Budget.


The revised submission for this scoring area meets the criteria.
C.2b Included how advertising/promotion costs 


were determined, as supported by market 


study or research.


C 1 Does not include how advertising/promotion costs were determined, as supported by market study or 


research.


The revised submission for this scoring area meets the criteria. 


C.2c Ensured costs as described in the narrative 


are included in the organization’s Start-Up and 


Three-Year Operational Budget.


1 Meets the criteria.


C.2d Ensured the number of students and State 


Equalization are supported and reflected in the 


Three- Year Operational Budget.


1 Meets the criteria.


C.2 Total 0 0 4 0


C.3 Personnel F A M E Technical Assistance/ Comments


C.3a Provided a staffing plan that appears viable 


and adequate for the effective implementation 


of the program of instruction and operation of 


the charter school as described. Included the 


number of instructional and non-instructional 


personnel.


1 Meets the criteria.
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C.3b Aligned staff qualifications with No Child Left 


Behind Highly Qualified requirements.


1 Meets the criteria.


C.3c Provided a detailed plan that includes 


recruiting, hiring, and training of instructional 


staff consistent w ith the start up of the school 


and the Performance Management Plan.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Providing a detailed plan that includes recruiting, hiring, and training of instructional staff consistent 


w ith the startup of the school. Provide additional detail regarding recruiting/ hiring/ training of 


instructional staff consistent w ith the startup of the school.


- Ensuring consistency with the Performance Management Plan. Action steps regarding  training listed 


in [math and/ reading PMPs] were not outlined in the narrative.


The revised submission for this scoring area meets the criteria.  
C.3d Provided an administrative plan that includes 


oversight responsibilities related to instruction 


and operational services. Plan must identify 


the number of administrative personnel and 


their oversight responsibilities related to the 


following areas: Curriculum, Staff 


Development, Assessment (mandated State 


testing), Financial Management, Contracted 


Services, Personnel, Grants Management, and 


Student AcSUMbility Information System 


(SAIS).


1 Meets the criteria.


C.3e Depicted a compensation plan, including 


benefits if provided, that supports the 


described qualifications and experience of 


administrative, instructional and non-


instructional personnel.


1 Meets the criteria.


C.3f Ensured all Employee Related Expenses (ERE) 


as described in the narrative are included in 


the organization’s Start-Up and Three-Year 


Operational Budget.


1 Meets the criteria.


C.3 Total 0 0 6 0


C.4 Instructional Resources F A M E Technical Assistance/ Comments


C.4a Included expenditures that support the 


program of instruction including materials, 


supplies, equipment, etc. as described within 


the application package.


1 Meets the criteria.


C.4b Delineated any financial arrangements and 


timeline for securing goods.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Delineating any financial arrangements and timeline for securing goods. No clear connection between 


the financial arrangements and timeline for securing goods was found.


The revised submission for this scoring area meets the criteria.  
C.4c Ensured costs as described in the narrative 


are included in the organization’s Start-Up and 


Three-Year Operational Budget.


1 Meets the criteria.


C.4 Total 0 0 3 0


C.5 Operational Expenditures/Overhead F A M E Technical Assistance/ Comments
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C.5a Included expenditures that support the 


operation of a school or that may be 


considered overhead costs.  This includes 


lease, utilities, insurance, audit, 


maintenance/improvements, furniture and 


equipment, etc.


C 1  + Includes expenditures that support the operation of a school or that may be considered overhead 


costs.


Partially  addresses criteria, but lacks sufficient detail in:


- Including lease, utilities, insurance, audit, maintenance/improvements, furniture and equipment, or 


other significant expenditure. The liability and casualty insurance described are not clearly sufficient to 


support the effective operation of a school.


The revised submission for this scoring area meets the criteria. 
C.5b Delineated any financial arrangements and 


timeline for securing goods.


C 1 Partially  addresses criteria, but lacks sufficient detail in:


- Delineating any financial arrangements and timeline for securing goods. No clear connection between 


the financial arrangements and timeline for securing goods was found. Provide further detail regarding 


how the financial arrangements provided for securing in-kind donations supports the effective 


operation of a school.


The revised submission for this scoring area meets the criteria. 
C.5c Ensured costs as described in the narrative 


are included in the organization’s Start-Up and 


Three-Year Operational Budget.


1 Meets the criteria.


C.5 Total 0 0 3 0


Section C Sub-Total 0 0 22 0


Grand Total Sections A, B, and C 0 0 83 2


CONCLUSION Meets the Criteria, Therefore Substantively Complete


SUMMARY


No scoring area in Sections A, B, or C received a score of Falls Below


No more than one scoring area in each section scored Approaches


Meets 95% Test
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
7 Writing N/A Animal Traits Report 


 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
5 days 17th Week Familiarity with the five-paragraph essay and expository writing; how to make a claim and 


support it with evidence 
   Unit Description 
Each student will write a report/five-paragraph essay about an animal native to Arizona. The students will analyze the research they 
have read in order to convey information about the animal’s physiology, habitat, geographic range, behavior and diet. Students will 
research, outline, study effective expository essays, and participate in peer reviews.  
 
Standards:   
See instructions on page 15. 
 


Grade 7:  
Text Types and Purposes  
2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content.  
a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and  
information, using strategies such as definition, classification, comparison/contrast, and cause/ effect; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.  
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and 
examples.  
c. Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section that follows from and supports the information or explanation 
presented.


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will be asked to write a five-paragraph essay about the animal they have researched. The reports 
must include an introduction, a conclusion, three body paragraphs that explain the animal’s physiology, 
habitat, geographic range, behavior, and diet, proper transitions between paragraphs, etc. Students will be 
officially assessed on the final draft.  
 


Scoring for Summative 
Assessment  
In addition to the description, 


A Six Traits rubric (included below) will be used for the final draft of the biographical report. Students will 
be evaluated for ideas/content, organization, voice, sentence fluency, word choice, and conventions. An 
overall score of 4=A, 3=B, 2=C, 1=D. A grade of F will be given only in the case of extensive plagiarism or 
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include a copy of the answer key 
and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


for not writing a report. A score of 3 or better is considered meeting the standard/proficient. 
 
 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


 Research materials provided by teacher (from the library and web), computer with internet access, access to 
the student library, colored pencils, pens, paper, overhead projector, handouts on five-paragraph essay and 
outline 


 
 


 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Instruction and 
Timeline  
 
 
 


The teacher passes 
out the writing 
framework for the 
assignment, which is 
a five-paragraph 
essay on an animal 
native to Arizona. 
The teacher explains 
how the five-
paragraph essay 
must include an 
introduction and 
conclusion and 3 
body paragraphs that 
use appropriate 
evidence, transitions, 
etc. The teacher will 
share various student 
samples and take 
questions from 
students about the 
assignment. (20 
minutes).  


After students finish 
their research and 
outlines, the teacher 
explains how they 
will use their 
completed outline to 
write their 
introductory and first 
body paragraphs in 
class and for 
homework. The 
teacher reviews the 
components of a 
strong introduction 
and body paragraph 
and tells students to 
show in red their 
statements/claims and 
in yellow the 
examples that support 
their claims. (20 
minutes) 


The teacher 
reviews how to 
write transitions 
and shows 
effective examples 
on the overhead 
projector. Students 
are told they will 
underline their 
transitions in blue. 
(20 minutes) 
Teacher monitors 
student progress 
and helps students 
as they continue 
writing their 2nd 
and 3rd body 
paragraphs to be 
completed for 
homework.  


The teacher 
reviews the 
components of a 
concluding 
paragraph and 
shares several 
student examples 
of effective ones. 
The teacher 
demonstrates 
how to write a 
bibliography and 
how to cite 
different sources. 
He/she shows 
students where 
they can look in 
their textbooks 
for guidance (25 
minutes). 


The teacher 
discusses the peer 
review rubric with 
students and shows a 
student example. (10 
minutes). After the 
peer review (below), 
the teacher will 
discuss how to use 
the peer reviews and 
a final draft checklist 
to improve students’ 
essays. On Monday, 
students will turn in 
a final draft of a 5-
paragraph essay that 
encompasses all 
requirements, 
including a 
completed 
bibliography. (15 
minutes) 
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students will choose 
from a list of five 
animals native to 
Arizona and begin 
researching using books 
the teacher has checked 
out from the library and 
articles he/she has 
printed out, as well as 
providing students with 
time to browse for 
additional information 
online or to go to the 
student library to conduct 
additional research. The 
students will begin to fill 
out the outline provided 
by their teacher that 
shows the format the 5-
paragraph essay will 
follow (i.e. the body 
paragraphs will be on 
classification/physiology, 
habitat/geographic range, 
behavior and diet. (30 
minutes) 


 
 


 
 
 


Students will 
complete their 
research and 
outlines in the 
classroom and 
student library. (30 
minutes) 
 


Students write 
their 2nd and 3rd 
body paragraphs 
and color code 
their claims, 
evidence, and 
transitions. (30 
minutes) 


Students compose a 
satisfying 
conclusion to their 
essays, showing 
with green their 
restated thesis and 
with purple their 
thought-provoking 
finish. Students 
must finish the 
conclusion and  
bibliography 
written in the 
correct format with 
a minimum of four 
sources and at least 
one book for 
tonight’s 
homework. (25 
minutes) 


Students will 
peer review two 
essays using the 
rubric provided 
by the teacher. 
(25 minutes). 
The rough draft 
will be turned in 
on Monday with 
the two peer 
reviews stapled 
to it. 
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7th Grade Animal Traits Report: Requirements for Final Draft 


 
Final reports must follow the 5-paragraph essay format and be typed use double-spaced, Times New Roman 12-point font. Please 


staple together (in this order): the final draft, the rough draft, and the two peer reviews. 
 
Each report must have the following: 
 
A title that clearly expresses what the report is about 
 
Introduction that engages the reader and introduces the topic 
 
1st body paragraph about the animal’s classification/physiology, 2nd body paragraph about habitat/geographic range, and 3rd body 
paragraph about behavior and diet 
 
Effective transitions between paragraphs and ideas 
 
Appropriate and varied supporting evidence in the form of concrete details, statistics, definitions, facts, quotations, etc. 
 
Conclusion that supports the information presented and ends on a satisfying note 
 
In addition, ask yourself the following questions: 
 
Is my supporting evidence relevant and well-organized? 
 
Do my paragraphs and ideas flow well together? 
 
Have I checked my work for proper spelling and grammar? 
 
Have I used precise, direct language to convey information? 
 
Have I used formal language that is relevant to describing a wild animal? (i.e “habitat” versus “where it lives”) 
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7th Grade Writing Rubric: Informational/Explanatory Texts 
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Business Plan 


C.5 Operational Expenditures/Overhead  


Expenditures that support the operation of the school  


AIM Schools have created an operational budget that will ensure a sound financial model that has 


proven effective in providing an excellent academic education to students.  


The following is a description of operational expenditures for Tucson AIM: 


Descriptions of services  Timeline***See Note Below  Cost 


Expenditures incurred during the 
start‐up period of school 


March – June 2012   


1) Director/Principal (1.0 FTE) 
2) Administrative Assistant (1.0 FTE) 
3) Bookkeeper/Finance Manager 
(0.5 FTE) 


March ‐ June 2012 
April ‐ June 2012 
April ‐ June 2012 


$20,000 
$10,000 
$7,500 


Employee Benefits calculated@20% 
of salaries 


March ‐ June 2012  $7,500 


Office Supplies (paper, postage, 
etc.) 


March ‐ June 2012  $1,000 


Craigslist Employment 
Announcement for 8 ads @ $75 
each to recruit AIM employees 


March ‐ May 2012  $600 


Computer equipment and Student 
Accountability Information Systems 
(SAIS) 


March ‐ June 2012  $1,000 


Copy Machine $300 per month   March ‐ June 2012  $1,200 


Student Recruitment   February – June 2012  $500 


Office lease at 910 South 3rd Ave, 
Tucson, Arizona (See Note #1 
Below) 


March ‐ June 2012  In‐kind donation 


     


TOTAL START‐UP BUDGET  MARCH‐JUNE 2012  $49,300 


     


Expenditure incurred during 
implementation of school  


Year 1 through Year 3  Cost 


Salaries for Principal, 
Administrative Assistant, Financial 
Manager and Janitor.   


July 1, 2012 ‐ June 30, 2015 
 


Year 1 Salaries ‐ $142,000 
Year 2 Salaries ‐  $208,400 
Year 3 Salaries ‐ $233,052 
 


This also includes non‐instructional 
benefits based on 20% of salary. 


July 1, 2012 ‐ June 30, 2015 
 


Year 1 Benefits ‐ $28,400 
Year 2 Benefits ‐ $41,680 
Year 3 Benefits ‐ $46,610 
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Office supplies, postage, print 
material, and copier. 


July 1, 2012 ‐ June 30, 2015 
 


Year 1 ‐ $3,000 
Year 2 ‐ $3,060 
Year 3 ‐ $3,121 


Computer equipment and Student 
Accountability Information Systems 
(SAIS).  This also includes costs for 
upgrades and maintenance each 
year. 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $2,500 
Year 2 ‐ $1,000 
Year 3 ‐ $1,000 


CPA auditor costs for the school 
each year. Auditor will provide a 
report to the governance board by 
December 15 each year. (N/A 1st 
year) 


July 1, 2013 ‐ June 30, 2015  Year 2 ‐ $6,000 
Year 3 ‐ $6,120 


Supplies such as cleaning and other 
materials needed for the facility 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $2,400 
Year 2 ‐ $2,448 
Year 3 ‐ $2,497 


Rental lease of the facility at 200 E. 
Yavapai Rd., Tucson, Arizona of 
14,105 square feet x $1.00 per 
square foot = $14,105. 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $169,260 
Year 2 ‐ $172,645 
Year 3 ‐ $176,098 


Property/casualty/liability 
insurance (See Note #2 below) 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $10,300 
Year 2 ‐ $12,600 
Year 3 ‐ $15,100 


Utilities for school, electric, gas, 
water and waste based on $2,000 
per month in year one. 


July 1, 2012 ‐ June 30, 2015  Year 1 – $24,000 
Year 2 ‐ $24,080 
Year 3 ‐ $24,970 


Telephone and internet services for 
this facility based on $300 per 
month in year one. 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $3,600 
Year 2 ‐ $3,672 
Year 3 ‐ $3,745 


Office and classroom furniture.  
This will be an in‐kind donation 
from AIM Schools. (See Note #1 
Below) 


July 1, 2012 ‐ June 30, 2015  No Cost 


Office technology and equipment, 
such as computers, for non‐
instructional personnel. 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $2,500 
Year 2 ‐ $2,550 
Year 3 ‐ $2,601 


Other leases such as copier @ $300 
per month. 


July 1, 2012 ‐ June 30, 2015  Year 1 ‐ $3,600 
Year 2 ‐ $3,672 
Year 3 ‐ $3,745 


Any food service will be contracted 
at the same amount as the 
reimbursement rate from the state 
and will have no impact on the 
budget. 


August 2012 through June 
2015 


 


 


Each year a minimum 2% increase is reflected in each line item for 2013‐2015 Operational Budget.  For 
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additional information see both budget attachments for detailed information regarding the Operational 


Budget for 2012 through 2015. 


Note #1: The office lease at 910 South 3rd Ave, Tucson, Arizona, from March‐June 2012, will be an in‐


kind donation as mentioned above. The building owner has offered us free office space to use for those 


four months while the 200 E. Yavapai Road facility is being worked on. The owner is also providing an in‐


kind donation for utilities and communications, as reflected in the start‐up budget. This arrangement 


has been secured. Also secured is office and classroom furniture that meets our enrollment and staffing 


needs. That will be provided by the parent organization, American Indian Model Schools, as an in‐kind 


donation as mentioned above.  


Note #2: We sought an updated insurance quote from Filiberto Islas of Neace Lukens Insurance Agency 


in Tucson. The Property/Casualty/Liability insurance quote he gave us is listed above by year. Both 


Property/Casualty and Liability insurance costs are included in one policy. This policy includes coverage 


for our school facility, workers’ compensation, an accident policy, directors and officers’ liability, and 


other general liability coverage to cover incidents that affect staff, vendors, and stakeholders. Please 


note that due to the increased projected cost of insurance, Tucson AIM has clearance to defer the first 


loan repayment of $15,000 to Year Two.  


***More on the Timeline for Securing Goods: As described above, an in‐kind office space lease has 


been secured for March‐June 2012. The utilities and communications (phone, internet, fax) will also be 


donated by the building owner during that time period. The director/principal, administrative assistant, 


and bookkeeper/finance manager will be working from the donated office space and will begin to 


receive a salary and benefits in the amount and schedule as listed above. All expenses in the start‐up 


phase will be paid for by a $100,000 loan from the parent organization, American Indian Model Schools. 


The administrative assistant will have a banner created to hang off the 200 E. Yavapai building 


announcing enrollment and will print up flyers and brochures as discussed in the advertising and 


promotion section. The director/principal will oversee the advertising/recruitment process, as described 


in the advertising and promotion section. The three start‐up staff members, with the approval of the 


finance manager, will secure computers and office supplies as needed for start‐up duties. In July 2012, 


the staff will be able to occupy the 200 E. Yavapai building. The school year for students will start in 


August 2012.  


Tucson AIM plans to apply for the Arizona Charter Schools Program $230,000/year start‐up grant. If 


awarded the start‐up grant funding, some of that money would be used (where allowable) to pay for 


start‐up and other costs.  
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    Grade Level Content Area Course Title  (9-12 Samples Only) Unit Title 
6 Writing N/A Biography Project: Examining the Lives of 


Famous People 
 


Length of Unit Time of Year Taught         Expected Prior Knowledge 
5 days 13th week Understanding how to organize information around central and supporting ideas 


   Unit Description 
Each student will write a report about a famous person of their choosing. The students will analyze biographical information they 
have read in order to summarize the person’s life and accomplishments and inform the reader about the person’s significance. To 
plan, students will complete graphic organizers and participate in peer reviews.  
 
 
Standards:   
See instructions on page 15. 
 


Grade 6: Text Types and Purposes  
2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content.  
a. Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, 
comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and 
multimedia when useful to aiding comprehension.  
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and 
examples.  
c. Use appropriate transitions to clarify the relationships among ideas and concepts.  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section that follows from the information or explanation presented.


 
Summative Assessment  
In addition to the description, 
include a copy of the summative 
assessment in the application 
package. 


Students will be asked to write a report between 1.5 to 2 pages long about the person they have researched. 
The reports must include an introduction, a conclusion, describe the person’s background, explain the 
person’s achievements/significance, use transitions between paragraphs, etc. Students will be officially 
assessed on the final draft.  
 


Scoring for Summative 
Assessment  
In addition to the description, 
include a copy of the answer key 


A Six Traits rubric (included below) will be used for the final draft of the biographical report. Students will 
be evaluated for ideas/content, organization, voice, sentence fluency, word choice, and conventions. An 
overall score of 4=A, 3=B, 2=C, 1=D. A grade of F will be given only in the case of extensive plagiarism or 
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and scoring rubric (if applicable) 
for the summative assessment in 
the application package. 


for not writing a report. A score of 3 or better is considered meeting the standard/proficient. 
 


Materials/Resources Needed 
Include all items for the entire 
unit. 
 


 Web graphic organizers, biocube graphic organizers, overhead projector, paper, pens, white board, 
white board markers 


 
 


 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Instruction and 
Timeline  
 
 
 


The teacher will 
present a sample 
web graphic 
organizer and 
discuss with students 
how categories and 
subcategories can be 
utilized to describe a 
person’s life and 
achievements. The 
sample web graphic 
organizer will 
feature Martin 
Luther King, Jr., and 
categories such as 
“childhood and 
young adult,” 
“beginning of his 
career,” “turning 
points,” etc. The 
teacher will discuss 
how students will 
use a web for their 
own biographical 


The teacher will 
explain how to 
complete a biocube, 
which has 6 
sections: name/time 
period, place; 
background; 
significance; 
obstacle; 
personality; 
quotation. This will 
be a second graphic 
organizer used to 
help students 
organize 
information on the 
person they will 
write about. The 
teacher with 
student feedback 
will model how to 
complete one by 
using MLK Jr., as 
an example. (15 


The teacher passes out the 
writing framework for the 
assignment, which 
explains how each 
student’s report must be 
1.5 to 2 pages long, 
include an introduction 
and conclusion, describe 
the person’s background, 
explain the person’s 
achievements/significance, 
use transitions between 
paragraphs, etc. The 
teacher will share various 
student samples of 
biographical reports and 
take questions from 
students about the 
assignment. (25 minutes).  


After students are 
given 35 minutes 
to continue writing 
their drafts, the 
teacher gives a 
lesson on the 
overhead projector 
on effective 
transitions by 
highlighting them 
in a text and 
writing them from 
scratch with the 
help of students in 
a text lacking 
proper transitions. 
(15 minutes).  


The teacher 
will discuss the 
peer review 
writing rubric 
with students 
and will show a 
completed 
example. (10 
minutes). After 
the peer review 
(below), the 
teacher will 
discuss how to 
use the peer 
reviews and a 
final draft 
checklist to 
improve their 
reports, which 
are to be turned 
in as final 
drafts on 
Monday. (15 
minutes) 
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writing planning (15 
minutes). After the 
partner activity 
(below), the students 
will share more 
categories and 
subcategories for 
describing a 
person’s life and 
accomplishments 
and the teacher will 
wrote those on the 
board. (10 minutes).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


minutes). Teacher 
will circulate the 
room as students 
work independently 
on their biocubes.  
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 Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5 
Student  
Activities and 
Timeline 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Students will discuss 
with a partner their 
famous person and 
what he/she 
achieved. The 
partners will ask 
questions and point 
out what interests 
them about the 
person. The partners 
will help each other 
generate more 
categories and 
subcategories to 
describe their famous 
person. (10 minutes). 
Students will start to 
fill in their web 
graphic organizer 
and will be asked to 
finish it for 
homework. (15 
minutes).  
 
 
 
 
 
 
 
 


In groups, students 
evaluate each other’s 
web graphic 
organizers using a 
web rubric. Each 
student will get 3 
other students’ 
feedback on his/her 
web graphic 
organizer. (20 
minutes). After 
teacher’s instruction 
(above), students 
will fill out and 
create a biocube. 
Students are to finish 
the biocube and 
update their web 
graphic organizers 
based on their peer 
feedback. (15 
minutes) 


Students will make 
an outline for their 
report using a 
framework 
provided by their 
teacher and then 
will start writing a 
draft of the report. 
Students are to 
continue their 
drafts for 
homework. (25 
minutes).  


Students will be 
given 35 minutes in 
class to continue 
writing the rough 
draft of their 
biographical report. 
Students will 
complete their rough 
drafts for homework.


Students will 
peer review two 
reports using the 
rubric provided 
by the teacher. 
(25 minutes).  
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6th Grade Biographical Report: Requirements for Final Draft 
 
 


Final reports must be 1.5 - 2 pages long (and if typed) use double-spaced, Times New Roman 12-point font. 
 
Each report must have the following: 
 
A title 
 
Introduction that engages the reader 
 
Information about the person’s background 
 
Information about the person’s achievements 
 
Significance of the person 
 
Effective transitions 
 
At least two direct quotes 
 
Appropriate supporting evidence 
 
Conclusion 
 
In addition, ask yourself the following questions: 
 
Is my supporting evidence (historical information, quotes, background information, etc.,) relevant to my topic? 
 
Do my paragraphs and ideas flow well together? 
 
Have I checked my work for proper spelling and grammar? 
 
Have I used precise, direct language to convey information? 
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6th Grade Writing Rubric: Informational/Explanatory Texts 
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Organization Description 
B.4 Management & Operation 
 
Tucson AIM Middle School will use a simple, yet efficient organizational structure as 
shown in the attached organizational chart.  
 
The Tucson AIM Governing Board will meet regularly to oversee the school’s 
operations and to formulate policies. (See B.3 Governing Body). The Tucson AIM 
Governing Board will update and, when appropriate, seek advice from the American 
Indian Model Schools Governing Board (its advisory parent organization board) on its 
operations. The Tucson AIM Governing Board will also confer with the advisory 
Founding Committee (see B.1 for more details) in order to ensure a smooth start-up 
period for the school. The AIMS Board and Founding Committee will communicate with 
each other regarding the start-up activity of Tucson AIM.  


The liaison between the governing boards of Tucson AIM and American Indian Model 
Schools will serve on the Founding Committee and coordinate communication and start-
up activities for Tucson AIM. During start-up and the first year of Tucson AIM’s 
operations, the liaison will report to AIMS every month regarding Tucson AIM’s 
progress, in order to ensure smooth operations for the new school. These meetings will 
focus on areas such as budgeting, curriculum, hiring/training, adopting a school calendar 
and master class schedule, implementing the American Indian Model of Education, 
compliance with Arizona State Board of Education requirements, and other general and 
specific oversight as needed.  
 
Because the American Indian Model Schools Governing Board has delegated authority 
over daily operations to the Tucson AIM Governing Board, the Tucson AIM Governing 
Board is responsible for approving the school’s budget and overseeing the 
Director/Principal’s performance. The Director/Principal oversees the teachers and other 
support staff, such as the administrative assistant, as well as the Financial Manager, as 
shown in the organizational chart.  
 
The Director/Principal is responsible for executing Board policy and overseeing the 
day-to-day operations of the school. Day-to-day responsibilities may include supervising 
teachers and other staff, overseeing the implementation of the curriculum (i.e., checking 
teacher lesson plans, observing and evaluating teachers, etc.), handling discipline issues, 
interfacing with students/families/staff/community, holding staff meetings as necessary, 
and upholding the American Indian Model of Education and school culture. The 
responsibilities of the Director/Principal or his/her designee may also include, but not be 
limited to, the duties described in C.3 and the following: 


 Organize, coordinate, supervise, and evaluate the school’s instructional and 
curricular program 


 Establish and execute enrollment procedures. 
 Participate in the dispute resolution procedure and the complaint procedure when 


necessary. 
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 Develop Board meeting agendas in conjunction with the Board President and 
propose policies for adoption by the Board. 


 Attend state-mandated administrative meetings and stay in direct contact with the 
state regarding legislative changes in education laws and regulations 


 Attend IEP meetings when necessary. 
 Approve all necessary financial reports as required for proper ADA reporting. 
 Make budget line item revisions when necessary (with the Financial Manager) 


and report changes regularly to the Board. 
 Develop and administer the budget (with the Financial Manager) in accordance 


with generally accepted accounting principles. 
 With the Financial Manager, present a quarterly financial report to the charter 


Board. 
 Provide assistance and coordination to the faculty in the development of 


curriculum. 
 Coordinate the administration of Standardized Testing. 
 Plan and oversee employee orientation. 
 Establish procedures designed to carry out Charter Board policies. 


 
The Director/Principal, as the “face” of the school and its leader, will need to have strong 
communication and leadership skills. The person will have many years of experience in 
school administration (at least 5 years) and K-12 teaching and be dedicated to creating an 
academically rigorous school that is aligned with the American Indian Model of 
Education. The person must have proven management skills and an excellent grasp of 
standards-aligned curricula and testing, charter school regulations and operations, special 
education and ELL requirements, and other matters as applicable to middle school 
administration. Additionally, the Director/Principal will need to demonstrate an 
understanding of and ability to operate a fiscally stable school. Though the Financial 
Manager will be considered the financial expert, the Director/Principal will need to have 
the knowledge necessary to implement the Financial Manager’s suggestions, as well as 
adhere to the school budget and enforce stringent fiscal policies. This position reports 
directly to the Tucson AIM Governing Board.  
 
The Financial Manager will be a financial expert with the vision to establish fiscal 
policies for the Director/Principal and Board to adopt and will perform duties that 
include: planning, implementing, and managing with the Director/Principal a school 
budget, overseeing payroll for employees, managing the financial books and records of 
the school, and providing financial reports to the Director/Principal and governing board 
to ensure compliance with state and federal records and reporting requirements. He/she 
will be responsible for working with a certified public accountant for a yearly audit that is 
approved by the governing board. The person will prepare and provide appropriate 
monthly, quarterly and yearly reports to the Director/Principal and governing board.  All 
purchases must be submitted to the Financial Manager with an invoice that is signed and 
approved by the Director/Principal.  This person will oversee the spending of grant 
money, if applicable and will also monitor the following: human resources, taxes, state 
reporting, budget compliance, financial reports, vendor invoices, and the Arizona tax 
credit program. This person will have at least a bachelor’s degree and preferably a 







 3


master’s degree in accounting, finance, or business and will have at least three years of 
experience in managing the financial operations of a public (preferably charter) school. 
The Financial Manager reports to the Director/Principal. 
 
The Administrative Assistant The Administrative Assistant will work closely with the 
principal, students, teachers, and families. He/she will maintain student daily attendance 
records and input information in Student Accountability Information Systems (SAIS) 
student cumulative folders, sign in visitors, answer telephone calls, provide family 
student enrollment applications, register students, order school supplies as needed and 
receive deliveries. He/she will be responsible for fulfilling any other duties as prescribed 
by the Director/Principal and/or Financial Manager. This person should have a friendly 
manner, be well organized and willing to follow directions, have computer and other 
office skills, and have (preferably) two or more years of experience working in a school 
setting. This position reports to the Director/Principal.  
 
The Special Education/Resource Teacher(s) will oversee the school’s special education 
and tutoring services. The special education teacher(s) will be responsible for compliance 
related to identifying students for special education services, Individualized Educational 
Plans (IEP) development, and all other applicable Special Education duties and activities. 
This person/people will work with the regular classroom teachers to ensure a rigorous 
and appropriate education is provided to each student. The qualifications for the 
position(s) include: a college degree and Arizona special education certificates that 
include cross-categorical certificates, including severely and profoundly disabled 
certificate, visually impaired certificate, hearing impaired certificate, and specialized 
certificate, as well as proven experience in the field of special education. This position 
reports to the Director/Principal.  
 
All Tucson AIM school employees will report to the Director/Principal, who reports to 
the governing board. 
 
Attached in this section is the organizational chart for Tucson AIM Middle School.   
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Organization Description 
B.2 Applicant Composition 
 
Lawrence (Larry) Martinez, the authorized representative for this charter, will be the 
interim Director/Principal of Tucson AIM Middle School. He is also the Vice President 
of the Founding Committee described in B.1. Larry Martinez has nearly 30 years of 
experience working in education in Arizona. He possesses Arizona certifications for 
Superintendent and K-12 Administration, as well as teaching certifications for Physical 
Education (K-12), History Education (7-12), and Health Education (K-12).  
 
Since the first submission of this charter in July of 2011, Mr. Martinez took a new 
position with WestEd as a program facilitator. As a program facilitator, he helps schools 
seeking to improve their academic performance by training teachers on effective 
instructional strategies in the classroom (i.e. instructional scaffolding, building key 
vocabulary for English Language Learners, using formative assessment to check for 
understanding) as well as incorporating structure throughout the school (i.e. school-wide 
discipline plans including expectations and consequences for behaviors). Prior to working 
for WestEd, Mr. Martinez served as a lead administrator at the middle school for Pima 
Partnership Academy. He was hired by the assistant superintendent of Pima Prevention to 
improve the academic performance of the school. During the time Martinez worked there, 
he achieved that mission as evidenced by the school improving two levels on AZ Learns, 
going from underperforming to performing plus.  
 
Martinez has also worked as an Assistant Principal at Tucson schools such as Palo Verde 
High Magnet School, Rincon High School, and Utterback Middle School. Mr. Martinez 
has a firm understanding of the best practices needed for academic rigor and student 
behavior and a passion and dedication for student achievement.  
 
Martinez’s years of working with a minority, low-income student demographic uniquely 
positions him to work with the target population who Tucson AIM Middle School will 
strive to educate. In 2006, he was named a USDA Hispanic Serving Institution 
Fellowship Honoree, making him one of 20 Hispanic fellows from across the U.S., to 
study and train in the best ways to provide Hispanic students with access to higher 
education and government careers. Martinez’s excellent background in improving low-
income, minority students’ academic performance and implementing effective structure 
in schools makes him a good fit for our organization because of its alignment with the 
American Indian Model. Martinez’s stellar athletic background as a runner and coach 
(see below) also serves as an asset to Tucson AIM Middle School, which will strive to 
produce students who are academically and physically fit.  
 
Mr. Martinez has experience handling school finance and business operations as well. For 
example, when he was the interim principal of Palo Verde High Magnet School, he was 
put in charge of handling the year-end budget and had to find ways to effectively and 
efficiently cut the budget by 10%, which he did. He also had to calculate FTE for the next 
year’s budget. He was in charge of hiring staff to fill the master schedule.  
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At Palo Verde, Rincon High School, Utterback Middle School, and Apollo Middle 
School, Martinez was in charge of handling athletic/extracurricular budgets and 
approving expenditures. At Rincon, he also managed the maintenance and operations 
budget, facilitated and implemented the Small Learning Community grant and program, 
oversaw the athletics and activities department, the grounds and maintenance department, 
the facilities department, and security staff. As co-principal at Rincon, he also oversaw 
the construction of a thirteen-room building and installation of a track facility. These 
experiences put him in a position to work well with the to-be-hired Financial Manager to 
manage charter-school finance and business operations. The Financial Manager sought 
will need to have a solid understanding of and experience in charter-school finance and 
business operation.  
 
In addition to Mr. Martinez’s resume (attached), he has the following professional 
development, presentations, achievements/honors, and community involvement: 
 


Professional Development & Presentations 


 


 USDA Consultant-Developing strategies for Latino students to enter higher 
education and develop service learning projects with University of AZ.  


 American Indian Public Charter School-Consultant- Develop and initiate strategies 
to found a charter school based on academic rigor and structure. 


 AZ. High School Renewal & Improvement Initiative-Co-Presenter Instructional Re-
Engineering-High School Reform, 2.07 


 Sunnyside Unified School District Town Hall-Presenter Community Involvement 
1.07 


 Tucson Unified School District Registrar In-service- Presenter High School Reform 
1.07 


 AZ. High School Renewal & Improvement Initiative- Co-Presenter Small Learning 
Communities 9.05  


 LifeBound Training and Certification- Consultant (Career Coaching) 2006- present 
 Breaking Ranks II Trainer of Trainers Certification-6.05 
 Hispanic Studies Teacher Training Institute 5.00, 5.01, 5.02, 6.04 
 Applied Writing in the Curriculum 11.00 
 Integrating Reading across the Curriculum Symposium 5.99 
 


Achievements/Honors 
 
 USDA Hispanic Serving Institution Fellowship Honoree-2006 Chosen by US 


government as one of 20 Hispanic Fellows from across the United States. 
Worked in Washington DC to learn and provide avenues for Hispanic students 
who want to continue higher education and pursue jobs in the government 
sector. 


 A+ School Award-2008 Member of the school leadership committee that wrote 
and assisted in the application for Rincon HS. Rincon HS was awarded an A+ 
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based on improving test scores, decrease in discipline, student ownership and 
development of Small Learning communities. 


 Pima County Hall of Fame-2011 Chosen because of contributions to student-
athletes as Coach/School Administrator and performances as an athlete. 


 Glendale Invitational Hall of Fame Member-1999 
 Los Mezquites Hall of Fame Member-1998  
 Coached Scholar-Athlete of the Year for Tucson-1995 
 Southern Region Cross Country Coach of the Year-1991 
 Coached 11 top 20 Arizona State Ranked Teams  
 Coached 7 high school All-Americans & 10 state champions in Track 
 80% rate of graduating senior athletes continuing to college  


 
 


Community Involvement 


 
 
 Sunnyside District Foundation Board Member-2009-present The goal of the 


foundation is to raise funds and support students of a predominantly minority 
school district. $500,000 has been raised. 


 Adelante Leadership Conference, (Co-Founder), 2004-2009 Designed conference 
that targets Tucson Unified School District Latino students with Higher Ed. 
aspirations. Over 400 students have been given assistance and preparations by 
admission directors/community members to attend college/university. 


 Los Mezquites Board Member, (Co-Founder) 1993-present Over 10,000 students 
have participated in the Los Mezquites Cross-Country Invitational since its 
inception. 


 Tucson Unified School District Suspension/Consequences Committee Member-
Present 


 Tucson Unified School District Facilities Committee Member-Present 
 Development Coordinator for Sunnyside M.S. Basketball Championship 1998 & 


1999 
 Southern Arizona Region Track Championships (Coordinator) 1990 
 City of Tucson M.S. Academic Pentathlon (Coordinator) 1988-90 
 Sunnyside District Physical Education Curriculum Committee (Elementary 


Chairperson), 1985 
 
Mr. Albert Sye is also a member of the Founding Committee, as described in B.1. Mr. 
Sye has extensive experience in secondary education serving as a principal, associate 
principal, and assistant superintendent in states as varied as Arizona, California, Illinois, 
Indiana, Georgia, and Delaware. He contributes to the organization proven experience in 
managing school budgets, hiring and supervising teaching staff, facilitating professional 
development, and improving the academic performance of all students. Since Mr. Sye is 
also the President of the Tucson AIM Governing Board and in an effort not to be 
redundant, more details about his background are found in B.3 and in his resume.  
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Dr. Barbara Camacho Benton is another member of the Founding Committee, who 
serves the committee’s role of liaison, as described in B.1. Dr. Benton has been an 
Arizona educator since the 1960’s. She holds an Ed.D., with Distinction in Educational 
Leadership from Northern Arizona University. She is currently an Associate Professor 
with Northern Arizona University, a Solutions Team Member of the Arizona Department 
of Education, and a Mentor at Prescott College. She contributes to the organization her 
understanding of curriculum, instruction, parent involvement, state and federal programs 
and grants, and managing budgets. Since Dr. Benton is also the Secretary of the Tucson 
AIM Governing Board and in an effort not to be redundant, more details about her 
background are found in B.3 and in her resume. 
 
Upon charter approval, two additional Founding Committee members will be 
chosen, as discussed in B.1. They are the Financial Manager and a representative 
from American Indian Model Schools. Their roles are described in B.1.  








 
 
 
American Indian Model Schools 
   1 


AGENDA ITEM:  New Charter Application – American Indian Model Schools       
 
American Indian Model Schools submitted a complete charter application package for the Board’s consideration. 
The revised application package meets the requirements set by the Board for the 2012-2013 application cycle. 
This report contains: 


1. A staff overview of the application package, including a description of the proposed education plan, 
a description of the applicant’s organization with a summary of information submitted regarding 
applicant education and experience, and a description of the applicant’s business plan, 


2. Additional background information regarding the qualifications of the applicant, based on 
affiliations with current or prior charter operations, and 


3. Staff’s recommendation regarding this application package. 
 
Additional items in the portfolio include: 


 A copy of the final scoring rubric which confirms the application package does  meet the 
requirements as demonstrated through the review of the preliminary application package submitted 
on July 1, including the technical assistance provided to the applicant and review of the revised 
application package submitted on December 20, and  


 Each section of the revised application, and 


 Additional background information regarding the qualifications of the applicant. 
 
SUMMARY OF THE TITLE PAGE 
American Indian Model Schools is an Arizona nonprofit corporation. The authorized representative for the 
corporation is Lawrence Martinez. The proposed school, Tucson AIM Middle School, will serve grades 6-8 in 
Tucson.  
 
Mission Statement 
The stated mission of Tucson AIM Middle School is as follows:  Tucson AIM will serve 235 inner-city students in 
sixth through eighth grade. The focus of Tucson AIM is excellent student attendance (99%) that helps to ensure 
the students’ academic needs are met. The school will provide students with an education to enhance their 
academic skills in reading, writing, spelling, mathematics, science, social science, business and humanities, so 
they may compete in and be productive members of a free market capitalistic society. This will be a 
collaborative effort between school, family and community. 
 
A. EDUCATION PLAN – The following summary was created by pulling key phrases from the narrative of the 
applicant’s Education Plan. 


Educational 
Philosophy 


Philosophical approach 
AIM’s self-contained classrooms, a focus on English-language arts, math, science and 
social studies, expectations for hard work in and out of the classroom, an extended-year 
calendar (of 196 instructional days including mandatory summer school for all students), 
family culture, and other components provide the structure, rigor, and targeted 
intervention necessary for ensuring that all students have the opportunity to thrive 
academically and behaviorally.  The framework for the AIM of Education are composed of 
family culture, accountability/structure, high expectations, and free market capitalism, as 
referenced on pages 7-11 of section A.1 of the revised application.  
 
Rationale 
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The American Indian Model (AIM) has been used with the applicant’s target population of 
inner-city minority and socio-economically disadvantaged students to great academic 
success at their three schools in Oakland, CA. According to Andrew Coulson of the Cato 
Institute, “Overall, the American Indian charter schools network has more than four times 
as many passing AP scores per black and Hispanic student as its closest charter network 
competitor (KIPP).” 


Target 
Population 


Tucson AIM Middle School will serve approximately 235 students in sixth through eighth 
grade. Tucson AIM’s goal is to provide minority and socio-economically disadvantaged 
students with strong academic skills. The school will serve a diverse student population 
that reflects the Tucson student population. The American Indian Model benefits inner-
city minority youth with its structure and high expectations. The self-contained 
classrooms provide stability. 


Program of 
Instruction – 
the applicant 
was required to 
describe a 
program of 
instruction that 
supports the 
educational 
philosophy and 
target 
population. 


Framework: The narrative states that Tucson AIM Middle School will use State-approved 
textbooks aligned with the standards to provide the content basis for courses of study.  
These subjects include the four core content areas of English-language arts, mathematics, 
science and social studies, as well as PE and the arts.  Students will be provided a 
structured learning environment and those with special learning needs will be 
mainstreamed into the classroom, while also receiving individual support to ensure their 
success.  In addition, all eighth graders will be required to take Algebra 1 to prepare them 
for the advanced math courses in high school, to eventually get them ready to take 
calculus in college. 
 
Methods of Instruction: The narrative lists the following to be used as methods of 
instruction: 


 Direct Instruction 


 Differentiated Instruction 


 Student Research Projects and Scientific Inquiry/Experimentation 


 Pre-AP vertical teaming 
 
Methods of Assessment: The narrative lists the following to be used as their methods of 
assessment: 


 Formative: 
o Teacher observation and student feedback 
o Questioning strategies 
o Self and peer assessments 
o Holding up answers on mini white boards 
o Exit tickets 
o Doing board work in front of the teacher 
o Brainstorming ideas 
o Student read-alouds 
o Descriptive feedback 


 Summative 
o Arizona’s Instrument to Measure Standards (AIMS) Exams 
o Arizona English Language Learner Assessments (AZELLA) 
o Cumulative Final or Diagnostic Exams 
o End-of-unit exams, projects, and essays  
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o Diagnostic or benchmark exams that assess how well the student is 
mastering the standards 


o Individual Education Plan (IEP) reviews 
o Quizzes and tests 
o Daily homework 
o Graded class work 
o Essays 
o Group and individual projects/presentations 
o Lab reports 


School 
Calendar 


Extended School Year, 196 Days 


Student Count Year Grades 
Served 


# of 
Students 


# of Sites 


1 6-7 120 1 


2 6-8 210 1 


3 6-8 235 1 
 


Curriculum 
Samples 


Curriculum samples for Tucson AIM Middle School were provided for grades 6-8. The 
table below indicates which curriculum samples in the revised application package met all 
Board requirements (+), and which had deficiencies (-). Details can be found in the 
attached Scoring Rubric. 


 
Grade Math Reading Writing Science 


6 + + +  


7 + + +  


8 + + + + 
 


PMP  The Performance Management Plan (PMP) for new applicants is for the purpose of 
ensuring the school’s curriculum, instruction, monitoring of student achievement, and 
professional development are in place and appropriate for providing a quality education 
for each student it serves. It is also intended to focus the school on meeting the Board’s 
level of adequate academic performance. 
The table below indicates the criteria in the revised PMP that met Board requirements 
(+), or had deficiencies (-). Details can be found in the attached Scoring Rubric. 
 


Evaluation Criteria Math Reading 


Predicted Baseline for percent passing in AIMS 35% 55% 
Aligns with the applicant’s Education Plan. + + 
Presents a viable plan for managing student academic performance that 
includes a predicted baseline and annual benchmark targets for the first 
two years of operation which reflect incremental progress toward the 
end target. 


+ + 


Identifies action steps, timeline, responsible party, evidence of meeting 
action steps, and budget for accomplishing all four prescribed 
strategies. 


+ + 


Reveals a progression of actions from start to finish for each strategy 
that are sequential, timely, and contribute to the school’s ability to 
meet the identified end target. 


+ + 







 
 
 
American Indian Model Schools 
   4 


Creates action steps that complement and support the other strategies 
to the extent appropriate. 


+ + 


Includes artifacts that provide evidence of the implementation of each 
action step. 


+ + 


Provides adequate resources, i.e. time, money personnel, etc. to 
implement the action steps that support the strategies. 


+ + 


Reflects costs from the Performance Management Plan in the Start-Up 
and Three-Year Operational Budget. 


+ + 


  


For reference, FY 2011 AIMS State Average Passing Percentage is provided below. 
Parentheses indicate change from FY2010 State Average Passing Percentage. 


 K-8 Math: 61% (+2%) K-8 Reading: 75% (+2%) 


Education Plan Findings 


Preliminary application package: 5/40 scoring areas did not meet the criteria. 
The revised application, for which consideration is being given, met Board requirements in all scoring areas 
in the Education Plan section. Details can be found in the attached Scoring Rubric. 


 
B. ORGANIZATION DESCRIPTION 
American Indian Model Schools (AIMS) is a nonprofit corporation, located in Oakland, CA, that was created on 
May 10, 1996, under the name American Indian Public Charter School, Inc. (AIPCS), for the purpose of meeting 
the academic, social, cultural, and developmental needs of American Indian students, and all students, with five 
Directors (Ramona Wilson, Duane BigEagle, Bridget Wilson, Millie Katecheshawno, and Richard Osborne), none 
of whom is currently on the corporate board. According to a document submitted by the applicant, AIPCS filed 
an amendment changing the name of the applicant to American Indian Model Schools with the California 
Secretary of State on January 11, 2011. AIMS was granted Authority to Conduct Affairs in Arizona by the Arizona 
Corporation Commission (ACC) on July 12, 2011, listing three Directors, Michael Stember, Jordan Locklear, and 
Nate Robles, and stating that the corporation does have members. On December 22, AIMS notified the ACC that 
the three Directors previously listed had been replaced by Albert Sye, Lawrence Martinez, and Dr. Barbara 
Benton of the Tucson AIM Founding Committee (all took office on 12/22/11). The corporation as it is being 
considered today includes 3 Directors.  The applicant references Tucson AIM as an entity operating under the 
AIMS nonprofit corporation and appears to indicate that the charter holder status will change once operation 
begins.   
 
Roles and Responsibilities 


Corporate Board Governing Body 


The In the beginning, Tucson AIM will fall under 
AIMS’s 501(c)(3) status but will create its own legal 
entity by the second year of operation.  
 
Tucson AIM Middle School shall be governed by a 
Board of Directors (the “Board” or “Governing 
Board”). The Board shall be ultimately responsible 
for the operation and activities of the school. Tucson 
AIM shall be governed pursuant to the corporate 
bylaws.  
 


The Tucson AIM Governing Board will be comprised 
of at least five and no more than fifteen diverse 
community members.  Currently The Tucson AIM 
board consists of 3 members described in this 
section. A minimum of one family member, one 
educator and one businessperson will serve on the 
Board. These Governing Board members will reflect 
the student population and be of diverse 
professional backgrounds. 
 
The Board will meet on a regular basis. The 
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Tucson AIM and/or its nonprofit corporation will be 
solely responsible for the debts and obligations of 
the charter school. Tucson AIM shall promptly 
respond to all reasonable inquiries from the Arizona 
State Board for Charter Schools and/or other 
reporting bodies, as applicable. 
 
Recognizing the importance of local autonomy and 
accountability, Tucson AIM’s governing board will 
have “supreme” authority over the day-to-day 
operations of Tucson AIM, including but not limited 
to curriculum design, assessment methods and 
tools, hiring and training of staff, student 
recruitment, operation of business affairs, upkeep of 
facility, and financial operations. As the sponsoring 
board, AIMS would only intervene in matters that 
put at risk the name of the organization, its status, 
and/or its nonprofit eligibility.  
 
Especially during its start-up phase (beginning in 
January 2012), the Tucson AIM Board will confer 
with the American Indian Model Schools (AIMS) 
Governing Board as an advisory body. The 
relationship between the Board of AIMS and the 
Board of Tucson AIM will be one of support, 
sponsorship, sharing of best practices, alignment 
with and implementation of the American Indian 
Model, and any other start-up assistance as needed.   
 
Pending charter approval, the liaison, Dr. Barbara 
Benton will act as a go-between of AIMS’s Governing 
Board and Tucson AIM’s Governing Board.  As 
discussed in B.1, the liaison will coordinate 
communication and start-up activities for Tucson 
AIM. During the first year of Tucson AIM’s 
operations, Dr. Benton will report directly to AIMS 
every month regarding Tucson AIM’s progress, in 
order to ensure smooth operations for the new 
school. These meetings will focus on areas such as 
budgeting, curriculum, hiring/training, adopting a 
school calendar and master class schedule, 
implementing the American Indian Model of 
education, compliance with Arizona State Board of 
Education requirements, and other general and 
specific oversight as needed. The liaison is a member 
of the advisory Founding Committee, as discussed in 
B.1. The Founding Committee will help in the 


responsibilities of the Board include, but are not 
limited to: 


 Upholding the mission of the School 


 Overseeing the implementation of the charter 


 Approving and monitoring the school budget, 
fiscal reports, and the School’s fiscal practices 


 Approving all contracts and expenses 


 Receiving and reviewing the yearly independent 
financial audit 


 Approving and monitoring the school’s facility 
arrangements and plans 


 Overseeing and evaluating the 
Director/Principal 


 Hiring the Director/Principal 


 Monitoring the Director/Principal’s 
implementation of the school’s personnel 
policy 


 Providing for the safety of all students and staff 


 Approving Board Policies 
 
Members of Tucson AIM’s governing board, any 
administrators, managers or employees, and any 
other committees of the School shall at all times 
comply with federal and state laws, nonprofit 
integrity standards and Arizona charter school 
policies and regulations.  
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establishment of Tucson AIM. The liaison, Dr. 
Barbara Benton, is the Tucson AIM Governing Board 
Secretary. 
 


 
Establishment of Governing Body 
Individuals interested in filling a vacancy on the Tucson AIM Middle School Board shall submit a letter of interest 
and resume. The existing Tucson AIM Board members vote on the new Board members. Vacancies on the Board 
may be filled by board approval, or, if the number of directors then in office is less than a quorum, by the 
unanimous written consent of the directors then in office, or by the affirmative vote of a majority of the 
directors then in office at a meeting held pursuant to proper legal notice.  
 
Existing Tucson AIM Board members (with the potential help of AIMS) will seek to recruit additional members of 
the governing board, including family members of students, educators, and business people or other community 
members. The Board may try to approach local reputable businesses to inquire if their leaders might be 
interested, attend community forums and meetings to identify individuals whose actions and experiences 
represent alignment with Tucson AIM’s mission and goals, and send correspondence home to students 
announcing that parents and/or other family members are encouraged to apply for a seat on the Board. 
 
School Governing Body  


Member Type Number Name 


Organization Principal(s) 2 Albert Sye, Dr. Barbara Benton 


Educator 1 G. Kevin Locklear 


Family Member 1 (min) To be determined 


Other-Business Community 1 (min) To be determined 


 
Charter Principal Background Information  


Principal Name 
Confirmed Education 


History 
Confirmed Employment History FCC Notes 


Lawrence 
Martinez 


Ed. S. Educational 
Administration, 1991 
University of Arizona 


2010-2011: Middle School 
Administrator, Pima Partnership 
Academy Middle School 
2008-2010: Assistant 
Principal/Interim Principal, Palo 
Verde High School 
2002-2008: Assistant 
Principal/Co-Principal, Rincon 
High School 


Valid There were no 
concerns 
identified with 
the background 
and internet 
checks. 


Albert Sye M. Ed. Secondary 
Education, 1985 
University of Arizona 


2009-2011: Retired 
2008-2009: Principal, Oakland 
Unified School District. 
2006-2008: Principal, St. 
Michaels Indian School. 


Valid There were no 
concerns 
identified with 
the background 
and internet 
checks. 


Barbara Benton Ed. D. Educational 
Leadership, 1999 


1999-present: Adjunct Professor 
of Education, Northern Arizona 


Valid There were no 
concerns 
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Northern Arizona 
University 


University. 
1966-2008: Magnet Grant 
Director, Tucson Unified School 
District 


identified with 
the background 
and internet 
checks. 


 
Organization Description Findings 


Preliminary application package: 19/23 scoring areas did not meet the criteria. 
The revised application met Board requirements in all scoring areas in the Organization Description section 
of the application. Details can be found in the attached Scoring Rubric. 


 
C. BUSINESS PLAN 
 
Site Information  


Proposed School 
Name 


Tucson AIM Middle School 


Proposed 
Location 


Confirmed location: 
200 E. Yavapai Road, Tucson 


Proposed/Secured 
Facility 


The facility will consist of 14,105 square feet, with 8 classrooms, an auditorium, a 
kitchen and cafeteria, a computer lab, a resource room, administration offices, a large 
playground, basketball court and parking lot, on three acres of land. Lumbee Holdings, 
LLC, a real-estate company that owns some of American Indian Model Schools’ charter 
school buildings in Oakland, California, has a written contract to purchase the 200 E. 
Yavapai building. There is an opt-out clause on the sale only if this charter is not 
approved. After the purchase, Lumbee Holdings, LLC, will then lease the building to 
Tucson AIM Middle School starting in July 1, 2012. All of the costs incurred for securing 
the facility (via the purchase) and ensuring compliance with laws regarding educational 
occupancy will be paid for by Lumbee Holdings, LLC.  
 
Lumbee Holdings, LLC, will purchase the building pending charter approval. Tucson 
AIM will then lease the building from them. The lease will for be $14,105 per month 
with a $14,105 refundable security deposit. Pending charter approval, the middle 
school would begin its lease on July 1, 2012. However, the first month’s payment and 
deposit would not be due until August 1. 
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Budget 


Secured Funds The applicant has secured a loan from the parent organization (AIMS) for start-up 
purposes. The secured funds, in the amount of $100,000 as stated by the applicant, are 
confirmed by Community Bank of the Bay.  
 
The applicant has secured in kind donations of office space for use from March to June 
2012, including utilities and communications from an unlisted building owner for start-up 
purposes. The secured donation, as stated by the applicant, is not confirmed by any 
documentation or communication.  
 
The applicant has secured in kind donations of office and classroom furniture, to meet the 
enrollment and staffing needs, from the parent organization (AIMS) for start-up purposes. 
The secured donation, as stated by the applicant, is confirmed by the applicant.  


Start-up 
Budget 
 


The start-up budget, in the amount of $73,300, includes: salaries, employee benefits, 
office supplies, curriculum/resource material, Craigslist employment announcement, 
office technology equipment, copier, and student recruitment. At the end of the start-up 
period, revenue exceeds expenditures. 
 
The applicant lists a small amount of $500 for student recruitment (advertising and 
promotion) as they describe in the narrative, that marketing videos and television specials 
highlighting AIM have already been created. 


Annual 
Operating 
Budgets 


Year one operating budget is based on 98% of anticipated student enrollment of 120 
students, with a projected per-student equalization funding of $5,946. Projected annual 
budget balances are: Year One – $35,703, Year Two – $108,788, and Year Three – 
$199,590. At the end of each year revenue exceeds expenditures. 


 
Business Plan Findings 


Preliminary application package: 10/22 scoring areas did not meet the criteria. 
The revised application met Board requirements in all scoring areas in the Business Plan section of the 
application. Details can be found in the attached Scoring Rubric. 


 
Scoring Rubric Summary 
 
The application overall meets the Board’s scoring criteria.  The preliminary application package did not meet 
40% of the scoring areas. 
 
ADDITIONAL BACKGROUND INFORMATION 
Additional data is included below to provide information related to the applicant’s principals’ experience, 
qualifications, and current and prior charter compliance as an indicator of the applicant’s ability to implement a 
charter or operate a charter school. 
 
Charter Principal Affiliations 


Principal Name Current Affiliation(s) Past Affiliation(s) of Note Comments 


Lawrence 
Martinez,  
Albert Sye, Dr. 


American Indian Model Schools operates three 
charter schools in Oakland, CA: 


 American Indian Public Charter School 
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Barbara 
Benton 


 American Indian Public High School 


 American Indian Public Charter School II 


 
Current and Prior Charter Compliance  
 


Corporate 
Principal 


Compliance Information 


American 
Indian Model 
Schools 
 
 
 
 


After completion of the Administrative Completeness check, Board staff determined that 
the sole principal listed on the application, Lawrence Martinez, was not consistent with 
the three officers listed on Application for Authority to Conduct Affairs, files by American 
Indian Model Schools (AIMS) with the Arizona Corporation Commission (ACC) on July 23, 
2011. It lists, as Directors and Officers of the foreign corporation, Michael Stember, 
Jordan Locklear, and Nate Robles. A request for background information on these 
Directors was sent to Mr. Martinez on December 20, with a reply due by December 27. 
 
Between December 20 and 27, Mr. Martinez submitted copies of background information 
for Albert Sye and Dr. Barbara Benton. On December 28, Mr. Martinez submitted a copy 
of a letter filed with the ACC on December 22 changing the officers of AIMS from Michael 
Stember, Nate Robles, and Jordan Locklear, to Albert Sye, Lawrence Martinez, and Dr. 
Barbara Benton. That change has been reflected on the ACC website.  
 
In the process of performing due diligence, Board staff contacted the authorizer of the 
charter schools currently operated by AIMS. Staff conducted a teleconference with Ms. 
Gail Greely, the Coordinator of the Office of Charter Schools for the Oakland Unified 
School District (OUSD) in Oakland, California. In addition to the discussion of academic 
performance of the charter schools currently operated by AIMS, shown in the graphs on 
page 13, Ms. Greely discussed the following issues with staff: 
 


1. Membership: Staff found that the three principals listed by AIMS in the revised 
application did not match the list of Directors of AIMS submitted to the OUSD 
office. The most recent list, submitted by AIMS to OUSD on December 17, 2011, 
included five members of the AIMS board: Jordan Locklear, Michael Stember, 
Judy Marquardt, Chris Rodriguez, and Ben Chavis. The roster on file with OUSD at 
the time of initial submission of the Arizona AIMS application in June, 2011 listed 
Jordan Locklear, Michael Stember, Judy Marquardt-Norris, Nathan Robles, and 
Janet Roberts.  
 
There appear to be inconsistencies between the membership of the corporate 
board of AIMS as reported by the applicant to ASBCS and the ACC, and to the 
California authorizer of the charter schools currently operated by AIMS.  
 


2. Renewal Site Visit: Ms. Greely shared that one of the AIMS schools, American 
Indian Charter Public School II (AIPCS II), is currently going through its renewal 
process. Site visits conducted as part of the renewal resulted in a list of follow-up 
items (see Appendix 1 on page 15 of this report). 
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Notice of Concern: OUSD also provided Board staff with a copy of a Notice of Concern 
which had been issued to AIMS as a result of the sudden opening of a new 5th grade and 
admission of numerous 6th and 7th grade students to AIPCS II on October 31. The Notice 
(see Appendix 2 on page 17) included the following issues: 
 


1. Building Occupancy: The Notice of Concern identifies concerns with a building 
occupied by AIPCS II. It states that the school shares space with an independent 
school in a building owned by Dr. Ben Chavis, who has been identified as an AIMS 
board member and Chief Executive. According to the Notice, OUSD has made 
multiple requests for an Educational Occupancy Permit and also requested 
evidence of compliance with safety code provisions. The Notice lists a due date 
for the response of December 12. According to Ms. Greely, as of January 5, no 
response has been submitted. 
 
There appear to be concerns regarding non-compliance involving the applicant 
and the applicant’s current authorizer that include the landlord’s role in 
demonstrating compliance.  Additional relevance to the Arizona application:  Dr. 
Chavis is identified as landlord for the proposed AIM school in Tucson.   Section 
C.1 of the revised application submitted by AIMS states, “Tucson AIM Middle 
School will be located at 200 E. Yavapai Road in Tucson. Lumbee Holdings, LLC, a 
real-estate company that owns some of American Indian Model Schools’ charter 
school buildings in Oakland, California, has a written contract to purchase the 200 
E. Yavapai building.” According to the website of the Nevada Secretary of State, 
Lumbee Holdings LLC is a Nevada domestic limited liability corporation with the 
following managing members: Ben Chavis, Henry Bell, and Lela Chavis. 
 


2. Relationship with Authorizer: The Notice of Concern also addresses the sudden 
increase in enrollment at AIPCS II beyond the capacity specified in its charter (the 
charter specifies 200, enrollment in November reached 282). In addition to the 
occupancy compliance documents described above, the Notice requests 
documentation regarding the addition of the 5th grade, such as board meeting 
minutes and a rationale, evidence of board discussion of increasing enrollment 
beyond the level specified in the charter, and plans for meeting the instructional 
minute requirement for students newly enrolled in late October.  AIMS has not 
met the December 12 deadline for this response. According to Ms. Greely, as of 
January 5, no response has been submitted. 
 
There appears to be a lack of responsiveness on the part of the applicant to 
oversight requests made by its authorizer. 
 


Request for Extraordinary Audit: According to documents provided by Ms. Greely, in 
August 2011, OUSD was approached by an employee of AIMS alleging conflict of interest 
and misappropriation of state and federal funds. In a letter dated November 23 (see 
Appendix 3 on page 22), OUSD Superintendent Tony Smith requested an extraordinary 
audit of AIMS be conducted by the Alameda County Office of Education (ACOE). In a letter 
dated December 5 (see Appendix 4 on page 26), ACOE Superintendent Sheila Jordan 
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authorizes the audit which, according to Ms. Greely, is proceeding.  
 
The letter of November 5 describes the following allegations (all wording taken directly 
from the letter except as marked by brackets): 
 


1. Funds from an after-school program (ASES) were re-directed to a company owned 
by Dr. Ben Chavis (ADS or American Delivery Systems) to fund an expansion of 
AIMS programs into Arizona… [OUSD] has confirmed the amount of the grant 
allocation, the underpayments to [two other schools included in the grant], and 
that some portion of the balance was paid out to Dr. Chavis’ company, ADS… The 
former employee says that Dr. Chavis asked that the diversion of funds be 
covered up by providing the leaders of [the two other schools] with a falsified 
report claiming that the funds were shared out among four schools instead of 
three. 
 
Another AIMS school, AIPCS, receives ASES funds as part of another group led by 
Oakland Unity High School. The former employee alleges that AIPCS claimed and 
received funds for a substantial period when no program was in operation… The 
former employee alleges that falsified reports were filed regarding the program 
at the direction of Dr. Chavis. [OUSD] has been able to confirm that grants were 
awarded for the program and that Oakland Unity passes through the funds to the 
AIMS schools, but does itself not operate the ASES program at other sites. 
 


2. The former employee alleges that the three AIMS charter schools all occupy 
properties owned or leased by Dr. Chavis or by companies owned by him, his wife 
[Marsha Amador, noted elsewhere in this document as the accountant for AIMS] 
or close associates, and that rent being collected by Dr. Chavis from the schools 
are in excess of reasonable market rates… [OUSD] has been able to confirm the 
connections between Dr. Chavis’s companies and the properties leased by AIPCS 
and AIPHS (including a lease with Dr. Chavis’s company, ADS). [OUSD] has also 
looked at the assessed valuation of the properties and gathered data on market 
rates for similar properties. This data suggests that the lease rates may be 
excessive. 
 


3. The former employee has alleged that AIMS schools make payments to Dr. 
Chavis’s company, ADS, for a summer enrichment program known as SAIL 
(Stanford Academic Institute of Learning – the District has confirmed that there is 
no official affiliation with Stanford University). The individual listed on 
correspondence as the director of the program, Larry Martinez, is a former AIMS 
board member. Documentation related to these transactions has been provided 
by the former employee. 
 


4. Dr. Chavis has variously described himself as “chief”, “founder”, “director”, or 
“just the landlord” for the schools. Dr. Chavis may therefore be a “disqualified 
person” within the context of the IRS regulations on “excess benefit transactions” 
because he “was in a position to exercise substantial influence over the affairs” of 
the school. The most recent publicly-posted form 990 does not disclose any 
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financial dealings with possible “disqualified persons” including Dr. Chavis, Ms. 
Amador, or Mr. Martinez. 


 
OUSD acknowledges that the allegations and the preliminary investigation do not prove 
that any illegal or unethical activities have taken place, but states that the evidence 
collected does constitute reason to believe that such activities may have occurred, and 
merit further investigation by the auditors. 
 


 
Academic Performance of Associated Schools (California Academic Performance Index (API)) 
 
The API is a single number, ranging from a low of 200 to a high of 1000, which reflects a school’s, an LEA’s, or a 
subgroup’s performance level, based on the results of statewide testing. Its purpose is to measure the academic 
performance and growth of schools. The API was established by the PSAA, a state law passed in 1999 that 
created a new academic accountability system for K-12 public education in California. The API is calculated by 
converting a student’s performance on statewide assessments across multiple content areas into points on the 
API scale. These points are then averaged across all students and all tests. The result is the API. An API is 
calculated for schools, LEAs, and for each numerically significant subgroup of students at a school or an LEA. The 
information that forms the basis for calculating the API comes from the results of the Standardized Testing and 
Reporting (STAR) Program and the California High School Exit Examination (CAHSEE). 
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American Indian Public Charter School (grades 6-8) 
 


  
 
American Indian Public High School (grades 9-12) 
 


  
 
American Indian Public Charter School II (grades 5-8) 
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Board Options: 


 
Option 1:  The Board may approve the application.  The following language is provided for consideration:  
Based upon review of the contents of the portfolio provided for this applicant and the information provided by 
the representatives of the applicant during consideration, and given it is within the sole discretion of the Board 
to approve or deny a charter, I move to approve the application and grant a charter to American Indian Model 
Schools to establish Tucson AIM Middle School charter school to serve grades 6-8. Any changes to the applicant 
prior to the contract signing or changes in the charter holder once the contract is signed must be made through 
the amendment process.   
 
Option 2:  The Board may deny the application package.  Staff recommends the following language for 
consideration:   
Based upon a review of the contents of the portfolio provided for this applicant and the information provided by 
the representatives of the applicant during consideration, and given it is within the sole discretion of the Board 
to approve or deny a charter, I move to reject the application and deny the request for a charter of American 
Indian Model Schools to establish a charter school for the reason that the applicant is not sufficiently qualified to 
operate a charter school due to the financial and operational performance of the applicant in operating other 
charter schools.  
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Appendix 1: List of follow-up items requested by OUSD Office of Charter Schools 
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Appendix 2: Notice of Concern 
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Appendix 3: Request for Extraordinary Audit 
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Appendix 4: Authorization of Extraordinary Audit 
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Education Plan 
A3.1 Mastery and Promotion 
 
Mastery of Core Content: 
 
Core-content, standards-based mastery is demonstrated by a level of proficiency of 80% or 
higher. The 80% benchmark could take the form of a “B-” or better grade on classroom tests, 
assignments, and report card grades. It can also be shown by a score of 80% or higher on 
standards-aligned diagnostic tests (issued at least quarterly) and/or through a passing or higher 
score on AIMS. School staff will closely monitor students’ academic achievement through 
AIMS results and classroom performance so that students who enter the school with below-
passing test scores or who do not demonstrate sufficient mastery of the standards-based content 
in English, math, social studies, and science can be placed in tutoring and/or given other 
remediation plans, such as additional assignments, building of study skills, an attendance plan, 
etc., as deemed necessary and appropriate. Through interventions and ongoing assessments, 
every effort will be made to help students improve their academic standing. Furthermore, our 
extended school year that includes mandatory summer school has proven highly effective in our 
Oakland, California, schools, as it provides students with more time and opportunity to improve 
academically. The daily minimum of 90 minutes of instruction in math and 90 minutes of 
instruction in English also helps struggling students to catch up.  
 
Though core-content mastery, as shown through a level of proficiency of 80% or higher, is the 
goal, it does not mean that every student failing to reach that benchmark in every metric in every 
core content class will be retained. For example, a student who maintains a C average in math 
will not be retained if, for example, he passes the math AIMS exam and/or if his teacher 
believes, through assessment, observation, and long-term monitoring, that the student possesses 
the sufficient math skills to succeed at the next grade level.   
 
Process and Criteria for Grade-Level Promotion: 
 
The following policy on promotion has been established by the AIM Schools Governance Board. 
The Board acknowledges that students come to AIM Schools with varied educational 
backgrounds and academic skill sets, and the Board recognizes the importance of providing all 
pupils adequate time to master the skills required for student success. 
 
Students at Tucson AIM Middle School must meet the following criteria in order to be 
considered for promotion to the next grade level:  
 


1. Receive a yearly average grade of C or higher in math and English  
2. Have no more than 10 absences during the school year 
3. Complete required summer school programs 
4. Demonstrate an overall compliance with school policies regarding student behavior (i.e. 


arrive at school in dress code, act appropriately in the classroom by following teacher 
directions, turn in homework, etc.). Students who are defiant and/or breaking school rules 
on a regular basis throughout the school year will not be promoted, for example.  
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5. Demonstrate through class work, homework, classroom assessments, AIMS results, and 
quarterly diagnostic exams, which measure a student’s proficiency with respect to grade-
level, statewide standards, an academic readiness to succeed at the next grade level.  


 
When a student is identified as not meeting one of the criteria listed above, the student will not 
be promoted to the next grade level unless the student’s regular classroom teacher determines 
that retention is not the appropriate intervention for the student’s academic or behavioral 
deficiencies. This determination shall specify in writing the reasons that retention is not 
appropriate for the student and shall include recommendations for interventions. The Director 
will discuss the teacher’s decision, but in the case of a disagreement, the final authority to 
promote or retain will rest with the classroom teacher.  
 
If the teacher’s recommendation to promote is contingent on the student’s academic performance 
in summer school, the student’s academic standing shall be reassessed at the end of summer 
school, and the decision to retain or promote the student shall be reevaluated at that time. 
 
Promotion decisions are of utmost importance and will be made with careful deliberation.  The 
school will inform families of potential retention, in writing, as early as students are identified as 
not meeting promotion requirements so that appropriate corrective steps may be taken. Written 
notification of potential retention will be provided to families through progress reports and report 
cards. Progress reports are issued every 3 weeks to students receiving a C- or lower in any 
subject. Teachers are to inform the Director as soon as they believe a student is in danger of 
being retained so that the student can be placed in tutoring or provided with other necessary 
interventions as deemed appropriate. Through progress reports, phone calls, and/or meetings 
with families, teachers will keep families apprised of student progress (or lack thereof) toward 
grade-level promotion. Final notification of retention decisions will be included in final report 
cards. If, however, after final report cards are issued, a student fails to attend mandatory summer 
school without prior approval from the Director, he/she will not be promoted to the next grade 
level.  
 
In the case of students receiving special education services, special education staff will be 
included in the promotion/retention decision to ensure compliance with applicable legal 
requirements. Special education students will be subject to the same promotion criteria as other 
students unless their IEP specifies otherwise. Special education students must meet the course of 
study requirements identified in their IEP, which may differ from the above-stated criteria, in 
order to be promoted to the next grade level.  
 
Parents or guardians who disagree with the school’s decision regarding retention or promotion 
may follow the school’s Local Complaint Procedures to appeal. 
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B.4.2 Contracted Services 
 
Some of the services that charter schools would hire as outside services, Tucson AIM 
will hire as inside or in-house services. For example, Tucson AIM will have a Financial 
Manager who will be employed on a half-time basis during the Start-Up period and Year 
One, and on a full-time basis in Year Two and Three. The Financial Manager will 
perform the financial duties and have the background necessary as described in section 
B.4 Management and Operation. The position is accounted for in the budget documents 
under the line item Bookkeeper/Finance. As a result of his/her direct employment as a 
half-time and then a full-time position within the school, the Financial Manager would 
not be considered contracted services.  
 
As discussed in section C.5 Operational Expenditures/Overhead, an annual audit will be 
conducted. The audit costs are accounted for in the Three-Year Budget in the line item, 
“Auditor Fees”, not in Purchased Services. The Tucson AIM Governance Board will 
select an independent auditor through a request for proposal format. The auditor will 
have, at a minimum, a CPA and educational institution audit experience and be approved 
by the State Controller on its published list as an educational audit provider.  
 
A consultant with American Indian Model Schools will help with the launching of 
Tucson AIM. Ms. Carey Blakely is an education, curriculum, and administrative 
specialist who has extensive knowledge of the American Indian Model and the processes 
involved in starting and running charter schools. Ms. Blakely taught at American Indian 
Public Charter School for several years and then helped start the American Indian Public 
High School (AIPHS) by writing part of the charter, planning the curriculum, and hiring 
staff. She was then appointed the school’s Site Administrator. During the time she headed 
AIPHS, it was ranked as the fifth-highest-scoring high school in California. She is the co-
author of Crazy Like a Fox: One Principal’s Triumph in the Inner City, published by 
Penguin Group in 2009 as a hardcover and in 2010 as a paperback. She is a freelance 
writer and consultant with direct experience in writing education charters and grants.  
 
Ms. Blakely’s services will not impact the Tucson AIM budget, because she will be paid 
by the American Indian Model Schools, not Tucson AIM. In the chance that Tucson AIM 
gets awarded the Arizona Charter Schools Program start-up grant, it is possible that she 
would instead be paid through that funding. Ms. Blakely will assist in recruiting 
personnel and will train the Tucson AIM staff on the American Indian Model and how to 
implement it, be the lead person on the start-up grant application, and perform other 
advisory duties as needed.  
 
Tucson AIM will hire in-house special education teachers. In Year One, the special 
education teacher will be half time. In Year Two, there will be 1.5 special education staff; 
in Year Three there will be 2 full-time special education staff. This is all accounted for in 
the salaries’ section of the Three-Year Budget. The special education staff will be 
responsible for teaching and co-teaching children who have mild to moderate disabilities. 
They will be in charge of modifying the regular education curriculum as needed to ensure 
that the individual needs of each student is met. They will also need to develop an 
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appropriate Individualized Education Program (IEP) for each student receiving special-
education services. The in-house special education staff will also take part in Admission, 
Review, and Dismissal (ARD) meetings in which it will be expected that they provide 
professionally appropriate information regarding referrals and other suggestions. The 
qualifications for the position include: a college degree and Arizona special education 
certificates that include cross-categorical certificates, including severely and profoundly 
disabled certificate, visually impaired certificate, hearing impaired certificate, and 
specialized certificate. Also required will be proven experience in the field of special 
education.  
 
There may be times, however, when contracted special education services will be needed 
that fall outside of the scope or expertise of the special education staff at Tucson AIM. A 
list of those services and their costs include:  
 
School Psychologist: $150-175 per hour 
Occupational Therapist: $75-87 per hour 
Speech and Language (from a qualified speech pathologist): $87-143 per hour 
Physical Therapist: $100 per hour 
 
These cost estimates are based on figures from Sun Valley Charter School, Pima 
Partnership Academy, and the Arizona Academy of Leadership.  
 
In Year One, we estimate the costs for purchased services for special education to be 
$10,000. In Year Two, we estimate that costs will be $12,000 to account for increased 
enrollment. Likewise, in Year Three with an enrollment increase we estimate the costs 
for special education purchased services will be $15,000.  
 
Please note that since the Three-Year Budget section of the charter has been locked, we 
cannot update the budget to reflect these changes. However, Tucson AIM can and will 
defer its planned Year One $15,000 loan repayment until Year Two to ensure adequate 
cash flow and reserves.  
 
 
 
 
 
 





