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Demonstration of Sufficient Progress

DSP Evaluation

Charter Holder Name: Academy of Excellence, Inc.
School (s): Academy of Excellence
Site Visit Date: February 20, 2015
Purpose of Demonstration of Sufficient Progress:
Annual Monitoring
[ Interval Review
[] Renewal
U] Failing School
[ Expansion Request
Academic Dashboard Year:
FY2013
FY2014

Evaluation Overview:
The following serves as an evaluation of the Demonstration of Sufficient Progress process and includes:

e Anoverall rating for each area of Curriculum, Monitoring Instruction, Professional Development, Assessment, and Data.
o Whether questions were sufficiently answered at the site visit
o Whether documents provided by the Charter Holder serve as sufficient evidence of implementation of described processes






Area |I: Data

School Name: Academy of Excellence

Data for All Applicable Measures and Subgroups
1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that
does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it
addresses.
No Data ) ST Insufficie'nt Data Does Data Does Not
Measure Reaulied Data Required Data Provided Compara"clve Demonstrate Demonstrate
Data Provided | Improvement Improvement
1a. Student Median Growth Percentile (SGP) — Math O O O
1a. Student Median Growth Percentile (SGP) — Reading O ] |
la. Student Median Growth Percentile (SGP) Bottom 25% — Math O Ol O
1a. Student Median Growth Percentile (SGP) Bottom 25% — Reading OJ OJ O
2a. Percent Passing — Math OJ OJ O
2a. Percent Passing — Reading OJ OJ O
2b. Subgroup, ELL — Math OJ OJ O
2b. Subgroup, ELL — Reading O ] U
2b. Subgroup, students with disabilities — Math O O Ol
2b. Subgroup, students with disabilities — Reading O O Ol






DATA OVERALL RATING

Evaluation of DSP Report

Meets Does Not Meet Falls Far Below
[l ]

The area of Data is evaluated as Falls Far Below. The Charter Holder failed to provide sufficient comparative data and analysis generated from valid
and reliable assessment sources for one or more required measures and has provided data that demonstrates comparatively declining academic
performance year-over-year for the two most recent school years for one or more of the required measures.

Data provided does not demonstrate improved academic outcomes for the following required measures:

1a. Student Median Growth Percentile (SGP) — Math

la. Student Median Growth Percentile (SGP) Bottom 25% — Math
la. Student Median Growth Percentile (SGP) Bottom 25% — Reading
2a. Percent Passing — Math

2a. Percent Passing — Reading

2b. Subgroup, ELL — Math

2b. Subgroup, ELL — Reading

2b. Subgroup, students with disabilities — Math

2b. Subgroup, students with disabilities — Reading






Area ll: Curriculum

Evaluating Curriculum

1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables

students to meet the standards?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder identify gaps in the curriculum?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adopting/Revising Curriculum

3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?

] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. Who is involved in the process for adopting or revising curriculum?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Implementin

g Curriculum

6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards

are covered within the academic year?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. What is the expectation for consistent use of these tools? How are these expectations communicated?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. What evidence is there to demonstrate usage of these tools in the classroom and alignhment with instruction?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Alignment o

f Curriculum

10. How does the Charter Holder know the curriculum is aligned to standards?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






Adapted to Meet the Needs of Subgroups

11. How has the Charter Holder ensured that the curriculum addresses the

needs of students with proficiency in the bottom 25%?

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How has the Charter Holder ensured that the curriculum addresses the

needs of English Language Learners (ELLs)?

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

13. How has the Charter Holder ensured that the curriculum addresses the

needs of Free and Reduced Lunch (FRL) students?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

14. How has the Charter Holder ensured that the curriculum addresses the

needs of students with disabilities?

1 Nota

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






CURRICULUM OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has consistently
implemented a limited curriculum approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required
elements:

e addressing the curriculum needs of relevant subgroup populations

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e evaluating curriculum, because the Charter Holder did not provide sufficient evidence to address:
o How does the Charter Holder identify gaps in the curriculum?

e adopting/revising curriculum, because the Charter Holder did not provide sufficient evidence to address:
o What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?
o When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?

e implementing curriculum, because the Charter Holder did not provide sufficient evidence to address:
o What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?
o What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level
standards are covered within the academic year?
o What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?

e ensuring curriculum is aligned with Arizona’s College and Career Ready Standards, because the Charter Holder did not provide sufficient evidence to
address:
o How does the Charter Holder know the curriculum is aligned to standards?






Area lll: Assessment

Assessme

nt System

1. What types of assessments does the Charter Holder use?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. What was the process for designing or selecting the assessment system?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the assessment system aligned to the curriculum and instructional methodology?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. What intervals are used to assess student progress? How does the asse

ssment plan include data collection from multiple assessments, such as

formative and summative assessments and common/benchmark assessments?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Analyzing Ass

essment Data

5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How is the analysis used to evaluate instructional and curricular effectiveness?

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
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Adapted to Meet the Needs of Subgroups

8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%?

] Not a

pplicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?

] Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11. How is the assessment system adapted to meet the assessment needs of students with disabilities?

1 Nota

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.






ASSESSMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O O X

The area of Assessment is evaluated as Falls Far Below. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder has
implemented no efforts or fragmented, ad hoc efforts to assess student performance on expectations for student learning, and to evaluate and adjust
curriculum and instruction based on analysis of student assessment data. The efforts lack intentionality and/or prior planning, and are not consistently
implemented.

At the DSP site visit the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e assessing student performance based on clearly defined performance measures aligned with the curriculum and instructional methodology using
data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments, because the
Charter Holder did not provide sufficient evidence to address:

o What was the process for designing or selecting the assessment system?

e analyzing assessment data to evaluate instructional and curricular effectiveness, because the Charter Holder did not provide sufficient evidence to
address:
o How is the analysis used to evaluate instructional and curricular effectiveness?
e addressing the assessment needs of relevant subgroup populations, because the Charter Holder did not provide sufficient evidence to address:
o How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?
o How is the assessment system adapted to meet the assessment needs of students with disabilities?

10





Area IV: Monitoring Instruction

Monitoring the Integration of Standards

1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor
whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Evaluating Instructional Practices

3. What is the Charter Holder’s process for evaluating the instructional pr.

actices? How does this process evaluate the quality of instruction?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this process identify individual strengths, weaknesses, and needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as

insufficient.

Providing Analysis and Feedback to Further Develop Instructional Quality

5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does this Charter Holder analyze this information? What does the
Charter Holder done in response?

data about quality of instruction tell the Charter Holder? What has the

L] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11






Adapted to Meet the

Needs of Subgroups

7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%?

] Not applicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

8. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of English Language Learners (ELLs)?

] Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

9. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of Free and Reduced Lunch (FRL) students?

Not a

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the Charter Holder monitor instruction to ensure it is meetin

g the needs of students with disabilities?

1 Nota

pplicable

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12






MONITORING INSTRUCTION OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter Holder
has consistently implemented a limited instructional monitoring approach.

At the DSP site visit the Charter Holder sufficiently demonstrated the following components of these required elements:
e evaluating instructional practices

However, at the DSP site visit, the Charter Holder has failed to sufficiently demonstrate the following components of these required elements:

e monitoring the integration of Arizona’s College and Career Ready Standards into instruction, because the Charter Holder did not provide
sufficient evidence to address:
o What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter
Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity?
o How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?

e providing analysis and feedback to further develop instructional quality and standards integration, because the Charter Holder did not provide
sufficient evidence to address:
o How does this Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What
has the Charter Holder done in response?

e evaluating instructional practices targeted to address the needs of relevant subgroup populations, because the Charter Holder did not provide
sufficient evidence to address:
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%?
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?
o How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?

13





Area IV: Professional Development

Professional Development System

1. What is the Charter Holder’s professional development plan?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

2. How was the professional development plan developed?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

3. How is the professional development plan aligned with instructional staff learning needs?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

4. How does this plan address areas of high importance?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Supporting High Quality Implementation

5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

6. How does the Charter Holder provide the resources that are necessary

for high quality implementation?

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[J Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Monitoring Implementation

7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?

[] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

State
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8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in

professional development?

[1 Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

Adapted to Meet the Needs of Subgroups

9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students

with proficiency in the bottom 25%?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[1 Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English

Language Learners (ELLs)?

L] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and

Reduced Lunch (FRL) students?

Not applicable

(] Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students

with disabilities?

] Not applicable

Documents presented serve as detailed evidence of implementation of each
of the relevant described processes, and thus are evaluated as sufficient.

[] Documents presented do not demonstrate evidence of implementation of
processes to address the required elements, and thus are evaluated as
insufficient.

15






PROFESSIONAL DEVELOPMENT OVERALL RATING

DSP Report Evaluation

Meets Does Not Meet Falls Far Below
O X O

The area of Professional Development is evaluated as Does Not Meet. As demonstrated by the evidence provided at the DSP site visit, the Charter
Holder has consistently implemented a limited approach to professional development.

At the DSP site visit, the Charter Holder sufficiently demonstrated the following components of these required elements:
e Providing professional development that addresses the needs of relevant subgroup populations

However, at the DSP site visit, the Charter Holder failed to sufficiently demonstrate the following components of these required elements:

e Providing professional development that is aligned with instructional staff learning needs and focuses on areas of high importance, because the
Charter Holder did not provide sufficient evidence to address:
o How was the professional development plan developed?

e supporting high quality implementation of the strategies learned in professional development, because the Charter Holder did not provide
sufficient evidence to address:

o How does the Charter Holder provide the resources that are necessary for high quality implementation?

e monitoring and providing follow-up to support and develop implementation of the strategies learned in professional development, because the
Charter Holder did not provide sufficient evidence to address:
o How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions?
o How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies
learned in professional development?

16





Evaluation Summary

Area

Evaluation of DSP

Meets

Does Not Meet

Falls Far Below

Data

Curriculum

Assessment

Monitoring Instruction

Professional Development

Ooagio|o

XX OX|O

00X OX
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AGENDA ITEM: Academic Performance Reviews — DSP Demonstrating Fragmented Systems

l. Issue

Academy of Excellence, Inc., a non-profit organization that operates Academy of Excellence and
Academy of Excellence — Central Arizona, failed to demonstrate sufficient progress toward the Board’s
academic performance expectations and is not in compliance with its charter.

Background Information

A.R.S. § 15-183.R requires the Board to ground its action in evidence of the charter holder’s
performance in accordance with the performance framework, which includes the academic
performance expectations of the charter school and the measurement of sufficient progress toward the
academic performance expectations. The Board’s Academic Performance Framework and Guidance
document includes an Academic Intervention Schedule that requires the submission of required
documents when the charter holder fails to meet the Board’s academic expectations.

Charter holders that failed to meet the Board’s academic performance standards based on FY2014
performance data and who operate one or more schools that were assigned a FY2014 letter grade of D
as reported by the Arizona Department of Education were required to submit a Demonstration of
Sufficient Progress (DSP) on January 7, 2015 and complete a DSP site visit. A DSP is used by the Board to
determine whether a charter holder that fails to meet the Board’s academic expectations has
demonstrated sufficient progress toward the academic performance expectations. Through the DSP
Report and site visit, Academy of Excellence, Inc. has failed to demonstrate it is making sufficient
progress toward meeting the Board’s the Academic Performance Expectations.

A.R.S. § 15-183.1.3 states, in part, that the Board may revoke a charter at any time if the charter school
fails to meet or make sufficient progress toward the academic performance expectations set forth in the
performance framework.

| II. Performance Summary

Area Acceptable Not Acceptable
Academic Framework O
Financial Framework O

Overational Framework Not Yet Rated Not Yet Rated
P See Section VIII See Section VI

During the renewal of the charter, Academy of Excellence, Inc. was required to submit a Performance
Management Plan as an intervention because Academy of Excellence and Academy of Excellence —
Central Arizona, operated by the Charter Holder, did not meet the academic expectations set forth by
the Board. Upon reviewing the academic performance in subsequent years, in accordance with the
Board’s academic intervention schedule, the Charter Holder did not meet the Academic Performance
Expectations of the Board as set forth in the Performance Framework and was required to submit a
Demonstration of Sufficient Progress. The Charter Holder was unable to demonstrate the school is
making sufficient progress toward the Board’s expectations through the submission of the required
information or evidence reviewed during an on-site visit. In the most recent fiscal year for which there is
State assessment data available, Academy of Excellence, and Academy of Excellence — Central Arizona
received overall ratings of “Does Not Meet” the Board’s academic standards.

ASBCS, April 13, 2015 Page 1






The Charter Holder meets the Board’s Financial Performance Expectations.

The Charter Holder does not have compliance matters.

| 111, Profile

Academy of Excellence, Inc. operates two schools, Academy of Excellence and Academy of Excellence —
Central Arizona, serving grades K-8 in Phoenix and Coolidge. The graph below shows the Charter
Holder’s actual 100" day average daily membership (ADM) for fiscal years 2011-2015.

Academy of Excellence, Inc.
Total Charter Enrollment FY2011 - FY2015
250
203.635
200 ¢ 196.26
141.201
150
100 126.555
104.621
50
0
FY2011 FY2012 FY2013 FY2014 FY2015

The academic performance of Academy of Excellence and Academy of Excellence — Central Arizona is
represented in the table below. Academic Dashboards for each school can be seen in the portfolio: c.
Academic Dashboards, i. Academic Dashboard — Academy of Excellence and ii. Academic Dashboard —
Academy of Excellence — Central Arizona. A School Closure Notification for Academy of Excellence —
Central Arizona was submitted by the Charter Holder and approved on January 6, 2015. The last day of

instruction will be May 27, 2015.

School Name Ovened Current 2012 Overall | 2013 Overall
P Grades Served Rating Rating
Academy of Excellence 8/11/1998 K-8 57.5/C 53.75/C
Academy of Excellence —
y X. ¢ 8/09/2004 K-8 46.25/D
Central Arizona

2014 Overall
Rating

425/ F

The Charter Holder’s website indicates “The mission of Academy of Excellence charter schools...is to
educate all students, including at-risk students, to become a lifelong learner able to function successfully

in a global society.”

During the DSP process, including the site visit, the Charter Holder recognized that the school had not
fully implemented systems in all areas, but indicated that they are continuing to move forward and are
beginning to develop and implement processes in those areas. Since the site visit, the Charter Holder
has indicated they have used the evaluation provided at the end of the visit to make improvements. The
Charter Holder’s representatives have further indicated that the closure of the Academy of Excellence —
Central Arizona site will result in more focused attention from administrators at the remaining site.

ASBCS, April 13, 2015
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The demographic data for Academy of Excellence is represented in the charts below.!

Academy of Excellence
2014-2015 Demographic Breakdown

a3 4%

m White

m African American
Hispanic

m American Indian

m Multi Racial

The percentage of students who were eligible for Free and Reduced Lunch, classified as English
Language Learners, and classified as students with disabilities in the 2014-2015 school year is
represented in the table below.?

Category Academy of Excellence
Free and Reduced Lunch (FRL) 89%
English Language Learners (ELLs) 1%
Special Education 10%

| IV. Additional School Choices

Academy of Excellence is located in Phoenix near E. Van Buren Street and N. 40" Street. The following
information identifies additional schools within a five mile radius of the school and the academic
performance of those schools. Because the Academy of Excellence — Central Arizona site is closing at the
end of the current fiscal year, no additional school choices in the area surrounding that site are listed.

There are 60 public schools serving grades K-8 within a five mile radius of Academy of Excellence,
including a C rated K-6 school next door. The table below provides a breakdown of those schools.
Schools are grouped by the A - F letter grade assigned by the ADE. For each letter grade, the table
identifies the number of schools assigned that letter grade, the number of those schools that are charter
schools, the number of the charter schools that are meeting the Board’s academic performance
standard for FY14, and the number of schools serving a comparable percentage of students (+ 5%) in the
identified subgroups.’

! Information provided by the Research and Evaluation Division of the ADE. Information is not provided for the Central Arizona
site, because that school is closing at the end of the year.

% Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.

® Information provided by the Research and Evaluation Division of the ADE. If the percentage of students in a non-ethnicity-
based demographic group is not reported to ADE, or is 0% or 100%, the percentage for that demographic group is redacted.
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Academy of Excellence 89% 1% 10%

Letter Within Charter Meets Board’s | Comparable | Comparable | Comparable
Grade 5 miles Schools Standard FRL (+ 5%) ELL (+ 5%) SPED (+ 5%)
A 11 6 6 1 2 7
B 13 3 2 3 1 10
C 26 7 0 7 3 24
D 9 3 0 4 0 7
F 2 1 0 0 0 1

V. Success of the Academic Program

For the past three years both schools operated by Academy of Excellence, Inc. have not met the Board’s
academic standards. For FY14 both schools have shown a decline from the prior year in total points
earned and in the A-F letter grade assigned by ADE. The Overall Rating points for Academy of Excellence,
the school remaining open, have decreased from 5.5 points away from being evaluated as “Meets” the
Board’s academic performance standards in FY2012, to 1.62 points away from being evaluated as “Falls
Far Below” the Board’s academic performance standards in FY2014. For FY2014 the school’s
performance for individual measures shows that 7 out of 11 measures for which data was available are
evaluated as Falls Far Below.

The following is a timeline of activities that have occurred related to the academic performance of
Academy of Excellence:

December, 2011: Academy of Excellence, Inc. was notified that the Charter Holder was eligible for
renewal. The requirements for the renewal application included the submission of a Performance
Management Plan because Academy of Excellence and Academy of Excellence — Central Arizona, schools
operated by the Charter Holder, did not meet the Academic Expectations set forth by the Board.

March, 2012: Academy of Excellence, Inc. timely submitted a Performance Management Plan (portfolio:
g. Prior Academic Intervention Submissions and Evaluations —i. PMP) as part of the Charter Renewal
Application.

May, 2012: The Board granted a renewal contract to Academy of Excellence, Inc. that incorporated the
Performance Management Plan.

February, 2013: The Board released FY2012 Academic Dashboards; Academy of Excellence received an
overall rating of “Does Not Meet” the Board’s academic standards; Academy of Excellence — Central
Arizona received an overall rating of “Falls Far Below” the Board’s academic standards and Charter
Holder Name did not meet the Board’s Academic Performance Expectations. In accordance with the
Board’s academic framework intervention schedule at that time, the Charter Holder was waived from
any specific monitoring requirements.

September, 2013: The Board released FY2013 Academic Dashboards; Academy of Excellence and
Academy of Excellence — Central Arizona received overall ratings of “Does Not Meet” the Board'’s
academic standards. Therefore, Academy of Excellence, Inc. did not meet the Board’s Academic
Performance Expectations. The Charter Holder was assigned a DSP as part of an annual reporting
requirement. (portfolio: g. Prior Academic Intervention Submissions and Evaluations —ii. FY2014 DSP)

January, 2014: Following a preliminary evaluation of the FY2014 DSP, Board staff conducted a site visit
on January 21, 2014 to meet with the school’s leadership and review all evidence provided by the
Charter Holder.
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February, 2014: Board staff completed a final evaluation (portfolio: g. Prior Academic Intervention
Submissions and Evaluations —ii. FY2014 DSP) of the Charter Holder’s FY2014 DSP and made the
evaluation available to the Charter Holder. In that final evaluation of the FY2014 DSP, Board staff
determined that the Charter Holder’'s Demonstration of Sufficient Progress was not acceptable in 12 of
14 areas. In areas that were evaluated as not acceptable, Board staff provided the Charter Holder with
technical guidance. The findings contained in the final evaluation of the FY2014 DSP were grounded in a
limited evaluation of the school’s evidence.

September, 2014: The Board released FY2014 Academic Dashboards; Academy of Excellence received
an overall rating of “Falls Far Below” the Board’s academic standards; Academy of Excellence — Central
Arizona received an overall rating of “Does Not Meet” the Board’s academic standards. Therefore,
Charter Holder Name did not meet the Board’s Academic Performance Expectations.

October, 2014: In response to the October 2, 2014 notification by the ADE of the F letter grade status
for Academy of Excellence — Central Arizona and in accordance with the Board’s processes, the Charter
Holder was notified in an email of its requirement to submit a FY2015 DSP as a requirement for a failing
school that does not meet the Board’s academic performance expectations. The Charter Holder was
informed that the determination by the Board of whether to restore or to revoke the charter for
Academy of Excellence would be based on the evidence of the Charter Holder’s performance in
accordance with the performance framework adopted by the Board, including the Charter Holder’s
demonstration of sufficient progress toward the Academic Performance Expectations of the Board.

November, 2014: The Charter Holder informed Board staff that it would be submitting a school site
closure notification for Academy of Excellence — Central Arizona, the school that had received an F letter
grade. As a result, the requirement to submit the FY2015 DSP was delayed until January 2015.

December, 2014: Academy of Excellence, Inc. was notified of its requirement to submit a FY2015 DSP on
or before January 7, 2015.

| VI. Demonstration of Sufficient Progress

Academy of Excellence timely submitted a DSP Report on January 7, 2015 (portfolio: f. FY2015 DSP
Submission). The Charter Holder was provided a copy of the initial evaluation of the DSP Report prior to
the site visit and informed that areas initially evaluated as not acceptable must be addressed with
additional evidence and documentation at the time of the visit.

Following a preliminary evaluation of the DSP, staff conducted a site visit to meet with the school’s
leadership, as selected by the school, to confirm evidence of the processes described in the DSP and
review additional evidence to be considered in the final evaluation of the Charter Holder’s DSP
submission. The following representatives of Academy of Excellence were present at the site visit:

Name Role
Brenda Nelson Special Education Director/ Co-Administrator
Eula Saxon Dean Director/ Board Chair

At the site visit, Board staff completed a document inventory for all evidence presented by the Charter
Holder (portfolio: e. DSP Site Visit Inventory Forms). The Charter Holder was provided a copy of the
document inventory at the end of the site visit. Following the site visit, Board staff completed a final
evaluation of the DSP (portfolio: d. DSP Final Evaluation). The following is a summary of the final DSP
Evaluation:
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Evaluation Summary

DSP Evaluation

Area Meets Does Not Meet | Falls Far Below
Data ] L]
Curriculum O []
Assessment O O
Monitoring Instruction O []
Professional Development O []

After considering information in the DSP Report and evidence provided at the time of the site visit, the
Charter Holder did not demonstrate evidence of a sustained improvement plan that includes
implementation of a comprehensive curriculum system, a comprehensive assessment system, a
comprehensive instructional monitoring system, and a comprehensive professional development
system. Additionally, the data provided by the Charter Holder failed to show improvement year-over-
year for the two most recent school years in 9 out of the 10 measures required by the Board.

Based on the findings summarized above and described below, staff determined that the Charter Holder
did not demonstrate sufficient progress towards meeting the Board’s Academic Performance

Expectations.

Data

The area of Data is evaluated as Falls Far Below. As evidenced at the DSP site visit, the data provided by

the Charter Holder failed to show improvement year-over-year for the two most recent school years in 9
out of the 10 measures required by the Board. For more detailed analysis see Curriculum Inventory
(portfolio: e. DSP Site Visit Inventory Forms, i. Site Visit Inventory — Data).

LGETELNT Comparative
Valid and Data I;,ata Document
Question Reliable | provided for Inventory
Demonstrates
Data Current Item
. Growth
Fiscal Year
Student Median Growth Percentile (SGP) - Math Yes No No D1
Studgnt Median Growth Percentile (SGP) - Ves Ves Ves D2
Reading
. - A
Student Median Growth Percentile Bottom 25% No No No D3
- Math
. - A

Studer?t Median Growth Percentile Bottom 25% Yes No No D4
- Reading
Percent Passing - Math Yes No No D5
Percent Passing - Reading Yes No No D6
Subgroup, ELL - Math No No No D7
Subgroup, ELL - Reading No No No D8
Subgroup, FRL - Math N/A N/A N/A D9
Subgroup, FRL - Reading N/A N/A N/A D10
Subgroup, students with disabilities - Math No No No D11
Subgroup, students with disabilities - Reading No No No D12
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Curriculum

The area of Curriculum is evaluated as Does Not Meet. As demonstrated by the evidence provided at the
DSP site visit, the Charter Holder has consistently implemented a limited curriculum approach. At the
DSP site visit, the Charter Holder sufficiently demonstrated some of the components of these required
elements, but failed to sufficiently demonstrate all of the components of the required elements. For
more detailed analysis see Curriculum Inventory (portfolio: e. DSP Site Visit Inventory Forms, ii. Site Visit
Inventory — Curriculum).

. Sufficient Document
Question .
Evidence Inventory Item
Evaluating Curriculum
What is the Charter Holder’s process for evaluating curriculum?
How does the Charter Holder evaluate how effectively the Yes Cc1
curriculum enables students to meet the standards?
How does the Charter Holder identify gaps in the curriculum? No C2
Adopting/Revising Curriculum

What is the Charter Holder’s process for adopting or revising No c3
curriculum based on its evaluation processes?
Who is involved in the process for adopting or revising

. Yes Cc4
curriculum?
When adopting curriculum, how does the Charter Holder evaluate No s

curriculum options to determine which curriculum to adopt?

Implementing Curriculum

What is the Charter Holder’s process for ensuring consistent
implementation of the curriculum across the school(s) operated No c6
by the Charter Holder?

What tools exist that identify what must be taught and when it
must be delivered? How does the Charter Holder ensure that all No c7
grade-level standards are covered within the academic year?

What is the expectation for consistent use of these tools? How

are these expectations communicated? ves c8
What evidence is there to demonstrate usage of these tools in the No 9
classroom and alignment with instruction?
Alignment of Curriculum

How does the Charter Holder know the curriculum is aligned to

No C10
standards?

Adapted to Meet the Needs of Subgroups

How has the Charter Holder ensured that the curriculum
addresses the needs of students with proficiency in the bottom Yes C11
25%?
How has the Charter Holder ensured that the curriculum Yes c12
addresses the needs of English Language Learners (ELLs)?
How has the Charter Holder ensured that the curriculum N/A c13
addresses the needs of Free and Reduced Lunch (FRL) students?
How has the Charter Holder ensured that the curriculum Yes c14

addresses the needs of students with disabilities?
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Assessment

The area of Assessment is evaluated as Falls Far Below. As demonstrated by the evidence provided at
the DSP site visit, the Charter Holder has implemented fragmented efforts to assess student
performance on expectations for student learning, and to evaluate and adjust curriculum and
instruction based on analysis of student assessment data. The efforts lack intentionality and prior
planning, and are not consistently implemented. For more detailed analysis see Assessment Inventory
(portfolio: e. DSP Site Visit Inventory Forms, iii. Site Visit Inventory — Assessment).

. Sufficient Document
Question .
Evidence Inventory Item
Assessment System

What types of assessments does the Charter Holder use? Yes Al
What was the process for designing or selecting the assessment No A2
system?
How is the assessment system aligned to the curriculum and Yes A3
instructional methodology?
What intervals are used to assess student progress? How does the
assessment plan include data collection from multiple Yes Al
assessments, such as formative and summative assessments and
common/benchmark assessments?

Analyzing Assessment Data
How does the assessment system provide for analysis of
assessment data? What intervals are used to analyze assessment Yes A5
data?
How is the analysis used to evaluate instructional and curricular No AG

effectiveness?

How is the analysis used to adjust curriculum and instruction in a
timely manner? What intervals are used to adjust curriculum and Yes A7
instruction?

Adapted to Meet the Needs of Subgroups

How is the assessment system adapted to meet the assessment

needs of students with proficiency in the bottom 25%? ves A8
How is the assessment system adapted to meet the assessment No A9
needs of English Language Learners (ELLs)?

How is the assessment system adapted to meet the assessment N/A A10
needs of Free and Reduced Lunch (FRL) students?

How is the assessment system adapted to meet the assessment No ALl

needs of students with disabilities?
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Monitoring Instruction

The area of Monitoring Instruction is evaluated as Does Not Meet. As demonstrated by the evidence
provided at the DSP site visit, the Charter Holder has consistently implemented a limited instructional
monitoring approach. At the DSP site visit, the Charter Holder sufficiently demonstrated the some of the
components of these required elements, but failed to sufficiently demonstrate all components of these
required elements. For more detailed analysis see Monitoring Instruction Inventory (portfolio: e. DSP
Site Visit Inventory Formes, iv. Site Visit Inventory — Monitoring Instruction).

Sufficient Document

uestion .
Q Evidence Inventory Item

Monitoring the Integration of Standards

What is the Charter Holder’s process for monitoring the
integration of standards into classroom instruction? How does the

Charter Holder monitor whether or not instructional staff No M1
implements an ACCRS-aligned curriculum with fidelity?
How does the Charter Holder monitor the effectiveness of No M2

standards-based instruction throughout the year?

Evaluating Instructional Practices

What is the Charter Holder’s process for evaluating the
instructional practices? How does this process evaluate the Yes M3
quality of instruction?

How does this process identify individual strengths, weaknesses,

and needs? Yes M4

Providing Analysis and Feedback to Further Develop Instructional Quality

How does the Charter Holder provide feedback on strengths,
weaknesses, and learning needs based on the evaluation of Yes M5
instructional practices?

How does this Charter Holder analyze this information? What
does the data about quality of instruction tell the Charter Holder? No M6
What has the Charter Holder done in response?

Adapted to Meet the Needs of Subgroups

How does the Charter Holder monitor instruction to ensure it is

meeting the needs of students with proficiency in the bottom No M7
25%7?

How does the Charter Holder monitor instruction to ensure it is No M8
meeting the needs of English Language Learners (ELLs)?

How does the Charter Holder monitor instruction to ensure it is N/A M9
meeting the needs of Free and Reduced Lunch (FRL) students?

How does the Charter Holder monitor instruction to ensure it is No M10

meeting the needs of students with disabilities?
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Professional Development

The area of Professional Development is evaluated as Does Not Meet. As demonstrated by the evidence
provided at the DSP site visit, the Charter Holder has consistently implemented a limited approach to
professional development. At the DSP site visit, the Charter Holder sufficiently demonstrated the some
of the components of these required elements, but failed to sufficiently demonstrate all components of
these required elements. For more detailed analysis see Professional Development Inventory (portfolio:
e. DSP Site Visit Inventory Forms, v. Site Visit Inventory — Professional Development).

. Sufficient Document
Question .
Evidence Inventory Item
Professional Development System
What is the Charter Holder’s professional development plan? Yes P1
How was the professional development plan developed? No P2
How is the professional development plan aligned with Yes p3

instructional staff learning needs?

How does this plan address areas of high importance? Yes P4

Supporting High Quality Implementation

How does the Charter Holder support high quality
implementation of the strategies learned in professional No P5
development sessions?

How does the Charter Holder provide the resources that are

. o . Y P
necessary for high quality implementation? es 6
Monitoring Implementation
How does the Charter Holder monitor the implementation of the No p7

strategies learned in professional development sessions?

How does the Charter Holder monitor and follow-up with
instructional staff to support and develop implementation of the No P8
strategies learned in professional development?

Adapted to Meet the Needs of Subgroups

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P9
meet the needs of students with proficiency in the bottom 25%?

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P10
meet the needs of English Language Learners (ELLs)?

How does the professional development plan ensure that
instructional staff receives the type of development required to N/A P11
meet the needs of Free and Reduced Lunch (FRL) students?

How does the professional development plan ensure that
instructional staff receives the type of development required to Yes P12
meet the needs of students with disabilities?
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\ VII. Viability of the Organization

The Charter Holder was initially notified that it was required to submit a DSP through the failing schools
process. At that time, the Charter Holder met the Board’s financial performance expectations based on
the fiscal years 2012 and 2013 audits and was therefore not required to submit a financial performance
response. Subsequent to the initial notification date, the Charter Holder submitted its fiscal year 2014
audit. Based on the Charter Holder’s fiscal years 2013 and 2014 audits, the Charter Holder currently
does not meet the Board’s financial performance expectations. After the Charter Holder submitted the
school site closure notification for the failing school, the Charter Holder’s DSP submission date was
changed from November to January. When the Charter Holder was notified of the change in the
Holder’s DSP submission date, Board staff inadvertently neglected to request a financial performance
response. This oversight was identified as Board staff prepared the materials for this meeting. On
March30th, Board staff notified the charter representative of the oversight and provided her with
technical guidance on preparing information in order to answer any questions Board members may pose
regarding the Charter Holder’s financial performance.

The table on the next page includes the Charter Holder’s financial data and financial performance for
the last three audited fiscal years.

ASBCS, April 13, 2015 Page 11






Statement of Financial Position

Financial Data

Cash $212,741 $258,462 $228,739
Unrestricted Cash $212,741 $258,462 $228,739

Other Liquidity - -

Total Assets $1,769,707 $1,832,551 $1,849,360

Total Liabilities $999,103 $1,014,981 $1,016,853

Current Portion of Long-Term Debt &

Capital Leases $44,105 $40,142 $36,536

Net Assets

Statement of Activities

$770,604

$817,570

$832,507

Revenue $1,043,551 $1,191,716 $1,494,724
Expenses $1,090,517 $1,206,653 $1,402,675
Net Income ($46,966) ($14,937) $92,049

Change in Net Assets

Financial Statements or Notes

Depreciation & Amortization Expense

($46,966)

$23,858

($14,937)

$27,250

$92,049

$39,288

Interest Expense

$85,391

$89,006

$92,297

Lease Expense

Financial Performance

| o0m 2013 2012__|3-yr Cumuiative

Going Concern No No No N/A
Unrestricted Days Liquidity* 71.21 78.18 59.52 N/A
Default No No No N/A

Net Income ($46,966) ($14,937) $92,049 N/A
Cash Flow ($45,721) $29,723 $47,075 $31,077
Fixed Charge Coverage Ratio 0.48 0.78 1.74 N/A

*Forfiscal year 2012, the field reflects the charter holder's performance under the financial framework's

previous "Unrestricted Days Cash" measure.

VIII. Adherence to the Terms of the Charter

Does the delivery of the education program and operation reflect the essential terms of the educational
program as described in the charter contract?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder’s education program, in operation, reflects the essential terms as described in the
charter contract.

Does the Charter Holder adhere with applicable education requirements defined in state and federal
law?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder adheres with applicable education requirements defined in state and federal law.
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Do the Charter Holder’s annual audit reporting packages reflect sound operations?

Yes. As reported in the current fiscal year, the Charter Holder complies with applicable laws, rules,
regulations and provisions of the charter contract relating to the fiscal year 2014 annual audit reporting
package.

Is the Charter Holder administering student admission and attendance appropriately?

Yes. Based on the available information and as reported in fiscal years 2013 and 2014 and the current
fiscal year, the Charter Holder complies with applicable laws, rules, regulations and provisions of the
charter contract relating to administering student admission and attendance.

Is the Charter Holder maintaining a safe environment consistent with state and local requirements?
Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to maintaining a safe environment.

Is the Charter Holder transparent in its operations?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to transparency of operations.

Is the Charter Holder complying with its obligations to the Board?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to its obligations to the Board.

Is the Charter Holder complying with reporting requirements of other entities to which the Charter
Holder is accountable?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to operational requirements monitored by other entities to which the Charter Holder is
accountable.

Is the Charter Holder complying with all other obligations?

Yes. Based on the available information in fiscal years 2013 and 2014 and the current fiscal year, the
Charter Holder complies with applicable laws, rules, regulations and provisions of the charter contract
relating to all other obligations.

IX. Board Options

Option 1: The Board may vote to issue a Notice of Intent to Revoke the Charter Holder’s charter
contract unless the Charter Holder enters into a Consent Agreement to restore the charter to acceptable
performance. Staff recommends the following language provided for consideration: | move that, having
considered the statements of the representatives of the Charter Holder today and the academic
performance, the fiscal compliance, and legal and contractual compliance of the Charter Holder, the
Board has sufficient basis to issue a Notice of Intent to Revoke the charter of Academy of Excellence, Inc.
on the grounds that the Charter Holder failed to meet or make sufficient progress toward the Academic
Performance Expectations set forth in the Performance Framework as reflected in the Staff Report, the
Inventory Documents, and the DSP Final Evaluation. Data and analysis provided by the Charter Holder
does not demonstrate improved academic performance based on data generated from valid and reliable
assessment sources. Additionally, the Charter Holder was unable to provide evidence that it has
consistently implemented a sustained improvement plan that includes a comprehensive curriculum
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system, a comprehensive assessment system, a comprehensive monitoring instruction system, or a
comprehensive professional development system.

All that taken into consideration, the Board directs staff to work with Academy of Excellence, Inc. to
create a Consent Agreement for the purpose of restoring the charter to acceptable performance using
the Consent Agreement Template contained in the portfolio. The terms of the consent agreement to be
negotiated include only the terms concerning the data that will be reported to the board and the
methodology used to calculate that data. All other terms contained in the template must be accepted.
Among other terms, these terms require that the Charter Holder shall complete and submit a
Performance Management Plan that Meets the Board'’s evaluation criteria no later than June 30, 2015.

| further move that if the terms of a Consent Agreement cannot be reached by June 30, 2015 the Board
issue a Notice of Intent to Revoke the charter for the reasons previously stated and that:

e Within 48 hours of receipt of the Notice the charter operator shall notify staff and
parents/guardians of registered students of the Notice of Intent to Revoke and the Notice of
Hearing and provide a school location where the copy may be reviewed;

e Within 20 days of receipt of the Notice the charter operator shall provide copies of all
correspondence and communications used to comply with the preceding provision; and

e  Within 20 days of receipt of the Notice the charter operator shall provide the Board with the
names and mailing addresses of parents/guardians of all students registered with the school.

Option 2: The Board may vote to implement heightened monitoring of this Charter Holder. The
following language is provided for consideration: | move that, having considered the statements of the
representatives of the Charter Holder today and the academic performance, the fiscal compliance, and
legal and contractual compliance of the Charter Holder, the Board has sufficient basis to issue a Notice
of Intent to Revoke the charter of Academy of Excellence, Inc. on the grounds that the Charter Holder
failed to meet or make sufficient progress toward the Academic Performance Expectations set forth in
the Performance Framework as reflected in the Staff Report, the Inventory Documents, and the DSP
Final Evaluation. Data and analysis provided by the Charter Holder does not demonstrate improved
academic performance based on data generated from valid and reliable assessment sources.
Additionally, the Charter Holder was unable to provide evidence that it has consistently implemented a
sustained improvement plan that includes a comprehensive curriculum system, a comprehensive
assessment system, a comprehensive monitoring instruction system, or a comprehensive professional
development system.

All that taken into consideration, the Board directs staff to implement heightened monitoring of
Academy of Excellence, Inc. Specifically, the Charter Holder shall 1) submit a revised PMP that Meets the
Board’s evaluation criteria no later than June 30, 2015, using a template provided by Board staff and 2)
submit evidence of the implementation of a sustained improvement plan that includes implementation
of a comprehensive curriculum system, a comprehensive assessment system, a comprehensive
instructional monitoring system, and a comprehensive professional development system, and, if
required a system for ensuring students in grades 9-12 graduate on time, and a system for keeping
students motivated and engaged in school along with data and analysis to demonstrate changes in
academic performance at quarterly intervals (September 15, December 15, March 15, June 15) until the
Charter Holder’s Academic Dashboards demonstrate improved academic performance or until further
consideration of the Charter Holder’s academic performance by this Board. If Academy of Excellence,
Inc. does not submit an acceptable PMP, does not submit evidence of the implementation of
comprehensive systems at the quarterly monitoring, or if the academic performance of the school
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operated by the Charter Holder does not improve as reported at quarterly monitoring or through the
Academic Dashboard, the Board will again review the performance of this Charter Holder and may
impose disciplinary action at that time.

Option 3: The Board may vote to continue monitoring the Charter Holder through the Academic
Intervention Schedule as set out in the Academic Performance Framework and Guidance document.
The following language is provided for consideration: | move that the board direct staff to continue
monitoring Academy of Excellence, Inc. through the Academic Intervention Schedule as set out in the
Academic Performance Framework and Guidance document. If the academic performance of the school
operated by the Charter Holder, as reported on the Academic Dashboard, does not improve, the Board
will again review the performance of this Charter Holder and may impose disciplinary action at that
time.
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Five-Year Interval Report Back to reports st

AR1ZONA STATE BoArRD FOR CHARTER ScHoOOLS
Annual Monitoring Summary Review

Interval Report Details Hide Section
Report Date: 03/17/2015 Report Type: Annual Monitoring
Charter Contract Information Hide Section
Charter Corporate Name: Academy of Excellence, Inc.
Charter CTDS: 07-86-04-000 Charter Entity ID: 4296
Charter Status: Open Contract Effective Date: 07/01/2012
Authorizer: ASBCS Contractual Days:
Number of Schools: 2 » Academy of Excellence: 180
o Academy of Excellence - Central Arizona: 180
Charter Grade Configuration: K-8 Contract Expiration Date: 06/30/2032
FY Charter Opened: 1999 Charter Signed: 05/30/2012
Charter Granted: 05/14/2012 Corp. Commission Status gtharctfr Holder is in Good
anding
Corp. Commission File # 0801224-0 Corp. Type Non Profit
gca):g. Commission Status 03/17/2015 Charter Enrollment Cap 300

Charter Contact Information Hide Section

Mailing Address: 425 North 36th Street Website: _

Phoenix, AZ 85008
Phone: 602-389-4271 Fax: 602-389-4278
Mission Statement: The mission of Academy of Excellence charter schools is to educate all students, including at-

risk students, to become a lifelong learner able to function successfully in a global society.
Charter Representatives: Name: Email: FCC Expiration Date:

1.) Ms. Brenda Nelson dindi@cox.net —

Academic Performance - Academy of Excellence Hide Section
School Name: Academy of Excellence School CTDS: 07-86-04-101
School Entity ID: 5461 Charter Entity ID: 4296
School Status: Open School Open Date: 08/11/1998
Physical Address: 425 North 36th Street Website: _
Phoenix, AZ 85008
Phone: 602-389-4271 Fax: 602-389-4278

Grade Levels Served: K-8 FY 2014 100t Day ADM: 90.863
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Academic Performance Per Fiscal Year Hide Section

Academy of Excellence

2012 2013 2014
Traditional Traditional Traditional
Elementary School (K-8) Elementary School (K to 8) | Elementary School (K to 8)
1. Growth Measure Az:i]gnnt; 4 Weight | Measure Az;‘gnntz 4 Weight | Measure Az;‘gn:: 4 Weight
1a. SGP Math 45 50 12.5 55 75 12.5 35 50 12.5
) Reading 57 75 12.5 60.5 75 12.5 35 50 12.5
math [ 1.5 48 50 125 60 75 125
1b. SGP Bottom 25% =
Reading 49 50 12.5 56 75 12.5 44.5 50 12.5
2. Proficiency Measure AI:soi]gnrf: 4 Weight | Measure AI::ilgnnt; 4 Weight | Measure AE:ilgnnt; 4 Weight

2a. Percent Passing

Reading | 537 50 7.5 [68.9/79 50 7.5
2b. Composite School | Math I - .
Comparison Reading -8.4 50 7.5 -2.4 50 7.5
Math o 5  3.75 NR 0 0
2c. Subgroup ELL 36./
Reading 57.4 50 3.75 NR 0 0
2c. Subgroup FRL 65./ .y
Reading 70.3 50 3.75 71.8 50 7.5
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup SPED :
Reading NR 0 0 NR 0 0 NR 0 0
212 Poi : Point : Point .
3. State Accountabi []ty Measure As:i]gnnt; 4 Weight | Measure As:ilgnnz 4 Weight | Measure As:ilgnn: 4 Weight
3a. State Accountability C 50 5 C 50 s I
Overall Rating Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 57 5 100 5375 100 4062 100
Standard
Less than 39: Falls Far Below Standard
Academic Performance - Academy of Excellence - Central Arizona Hide Section
School Name: Academy of Excellence - Central Arizona School CTDS: 07-86-04-004
School Entity ID: 85863 Charter Entity ID: 4296
School Status: Open School Open Date: 08/09/2004
Physical Address: 1530 South Arizona Boulevard Website: B

Coolidge, AZ 85128





Phone: 520-723-4773 Fax: 520-723-4773
Grade Levels Served: K-8 FY 2014 100" Day ADM:  13.759

Academic Performance Per Fiscal Year Hide Section

Academy of Excellence - Central Arizona

2012 2013 2014
Small Small Small
Elementary School (K-8) Elementary School (K to 8) | Elementary School (K to 7)
Points : Points : Points :
1. Growth Measure Assigned Weight | Measure Assigned Weight | Measure Assigned Weight
- Math  c S N
' Reading B 39 50 25 38 50 25
Math NR 0 0 NR 0 0 NR 0 0
1b. SGP Bottom 25% -
Reading NR 0 0 NR 0 0 NR 0 0
2. Proficiency Measure Azsoilgnr:: d Weight | Measure AZ:ilgantZ d Weight | Measure AZ:ilgnrltZ d Weight
39/ 41.9 / 371/
. Math 45.8 50 7.5 46.9 50 7.5 48.3 50 7.5
2a. Percent Passing 221/ 65.7 /
Reading | 63 / 68 50 7.5 71'.2 75 7.5 7(‘).9 50 7.5
2b. Composite School Math -7.7 50 7.5 -7 50 7.5 -12.7 50 7.5
Comparison Reading -7.3 50 7.5 -2.8 50 7.5 -7 50 7.5
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup ELL :
Reading NR 0 0 NR 0 0 NR 0 0
36 / 38.5/ 31.6 /
Math 39.1 50 7.5 42 6 50 7.5 40.2 50 7.5
2c. Subgroup FRL 64 / 57.9 /
Reading 62.6 75 7.5 69.2 / 66 75 7.5 5':).8 50 7.5
2¢. Suberoup SPED Math NR 0 0 NR 0 0 NR 0 0
- Subgroup Reading | NR 0 0 NR 0 0 NR 0 0
3. State Accountabi []ty Measure Azsoilgnnt: 4 Weight | Measure Als’;)ilgnr:; 4 Weight | Measure AE;;":Z g Weight
3a. State Accountability EOEEEE 6 s c e
Overall Rat]ng Overall Rating Overall Rating Overall Rating
Scoring for Overall Rating
89 or higher: Exceeds Standard
<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet 100 46°25 100 42° 5 100
Standard
Less than 39: Falls Far Below Standard
Academic Performance - Fay Landrum Academy Hide Section
School Name: Fay Landrum Academy School CTDS: 07-86-04-102
School Entity ID: 90843 Charter Entity ID: 4296
School Status: Closed School Open Date: 11/01/2010

Physical Address: 1902 West Roeser Road Website:





Phoenix, AZ 85041

Phone: 602-237-6030 Fax: 603-358-7606
Grade Levels Served: K-8 FY 2012 100t Day ADM: 47.68
Academic Performance Per Fiscal Year Hide Section

There are no Academic Performance Frameworks for this school.

Financial Performance Hide Section
Charter Corporate Name: Academy of Excellence, Inc.
Charter CTDS: 07-86-04-000 Charter Entity ID: 4296
Charter Status: Open Contract Effective Date: 07/01/2012

Financial Performance Hide Section

Academy of Excellence, Inc.

Fiscal Year 2013 Fiscal Year 2014
Near-Term Measures

Going Concern No Meets No Meets

Unrestricted Days Liquidity 78.18 Meets 71.21 Meets

Default No Meets No Meets

Sustainability Measures (Negative numbers indicated by
parentheses)

Net Income (514,937) Does Not Meet (546,966) Does Not Meet
Fixed Charge Coverage Ratio 0.78 Does Not Meet 0.48 Does Not Meet
Cash Flow (3-Year Cumulative) | $139,196 Meets $31,077  Does Not Meet
Cash Flow Detail by Fiscal £y 013 Fy2012 FY2011  FY2014 FY2013 FY 2012

$29,723 $47,075 $62,398  ($45,721) $29,723 $47,075

Does Not Meet Board's Financial Performance Expectations

Charter/Legal Compliance Hide Section

Charter Corporate Name: Academy of Excellence, Inc.
Charter CTDS: 07-86-04-000 Charter Entity ID: 4296
Charter Status: Open Contract Effective Date: 07/01/2012

Timely Submission of AFR  Hide Section Timely Submission of Budget Hide Section
Year Timely Year Timely
2014 Yes 2015 Yes
2013 Yes 2014 Yes
2012 Yes 2013 Yes

2011 Yes 2012 Yes





\ 2010 Yes H 2011 Yes |

SPED Monitoring Date 06/01/2012 Child Identification In Compliance
Evaluation/Re-evaluation: In Compliance IEP Status: In Compliance
Delivery of Service: Procedural Safeguards: In Compliance
Sixty Day Item Due Date 08/11/2012 ESS Compliance Date: =

Audit Compliance Hide Section

Charter Corporate Name: Academy of Excellence, Inc.

Charter CTDS: 07-86-04-000 Charter Entity ID: 4296
Charter Status: Open Contract Effective Date: 07/01/2012
Year Timely

2014 Yes

2013 Yes

2012 Yes

2011 Yes

2010 Yes

There were no CAP Issues for fiscal years 2010 to 2014.

There were no repeat findings for fiscal years 2010 to 2014.
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Academy of Excellence, Inc. Required for: Annual Report
School Name: Academy of Excellence Evaluation Criteria Area: Data
Site Visit Date: February 20, 2015

Document Name/Identification Intended Purpose and Discussion Outcome
[D.1] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
Galileo Benchmark Data Report performance in Student Median Growth Percentile (SGP) - Math

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile (SGP) — Math.

Galileo results for FY15 show an increase in the percentage of students At Benchmark from the first benchmark to the
second benchmark {from 11% to 35%)

The documents provided do not demonstrate improved academic performance because: no comparative for student
growth for Math was provided.

[D.2] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
5.DibelsALLGrades15-14-13 performance in Student Median Growth Percentile (SGP) - Reading

The documents provided demonstrate evidence of improved academic performance in Student Median Growth
Percentile (SGP) — Reading.

Comparison of DIBELS results for FY14 and FY15 shows the following:
FY15 results shows an increase from 19% to 23% (total change of 4%)
FY14 results show a decrease from 15% to 11% (total change of -4%)

FY13 results show a decrease from 17% to 13% (total change of -4%)

Galileo results for FY15 show an increase in the percentage of students At Benchmark from the first benchmark to the
second benchmark (from 9% to 39%)

These results demonstrate an increase in student growth in Reading for FY15.

[D.3] Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Math

The documents provided demonstrate/do not demonstrate improved academic performance because: no
comparative data for student growth for students in the bottom 25% were provided.
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[D.4]
3.Dibels Year Over Year 2013.15

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Student Median Growth Percentile (SGP) bottom 25% — Reading

The documents provided do not demonstrate evidence of improved academic performance in Student Median
Growth Percentile {SGP) bottom 25% — Reading.

DIBELS data for 2015 shows that 25% (2/8 students) demonstrate improved performance.

The documents provided demonstrate/do not demonstrate improved academic performance because no
comparative data was provided to demonstrate increased growth in Reading for students in the bottom 25%.

[D.5}

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Math

Galileo benchmark results show for the 2™ benchmark for FY15 that 35% of students are At Benchmark.

The documents provided do not demonstrate improved academic performance because: no comparative data was
provided to demonstrate improved proficiency for Math

[D.6]
3.Dibels Year Over Year 2013.15

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing — Reading

The documents provided demonstrate/do not demonstrate evidence of improved academic performance in Percent
Passing — Reading.

DIBLES data shows an increase in the percentage of students in the Low Risk category. In FY14 11% of students were
Low Risk on the middle of year assessment, in FY15 this increased to 23% of students in the Low Risk category.

Galileo benchmark results show for the 2™ benchmark for FY15 that 39% of students are At Benchmark.
The documents provided do not demonstrate improved academic performance because: the percentage of students

in the low risk category increased, however the DIBELS oral reading assessment is not a valid measure of student
proficiency of AZCCR standards. No comparative Galileo results were provide to demonstrate improved proficiency.

[D.7)

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Math

The documents provided do not demonstrate improved academic performance because: no comparable data for
Math proficiency for ELL students was provided.
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[D.8]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, ELL — Reading

The documents provided do not demonstrate evidence of improved academic performance in Percent Passing
Subgroup, ELL — Reading.

DIBELS data demonstrates that for students with disability with consecutive years of data, 66% (4/6) demonstrate
improved performance in FY15, and 33% (2/6) maintained performance from the prior year.

The documents provided do not demonstrate improved academic performance because: DIBELS results show
increased fluency, however the DIBELS oral reading assessment is not a valid measure of student proficiency of AZCCR
standards.

[D.9] N/A

Not Applicable

[D.10] N/A

Not Applicable

[D.11]

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Math

The documents provided demonstrate/do not demonstrate improved academic performance because: no
comparative results were provided to demonstrate improved Math proficiency for students with disabilities.

[D.12]
3.Dibels Year Over Year 2013.15

Charter holder indicated the intended purpose of the document was to demonstrate: improved academic
performance in Percent Passing Subgroup, Students with disabilities — Reading

The documents provided demonstrate evidence of improved academic performance in Percent Passing Subgroup,
Students with disabilities — Reading.

DIBELS data demonstrates that for students with disability with consecutive years of data, 66% (2/3) demonstrate
improved performance in FY15.

The documents provided demonstrate/do not demonstrate improved academic performance because: DIBELS results
show increased fluency, however the DIBELS oral reading assessment is not a valid measure of student proficiency of
AZCCR standards.

I, ?ﬁﬁfﬁ' §M meEefS , completed this Site Visit Inventory during the site visit conducted
by the Arizona State Board of Charter Schools on March , 2015. - """"r/u"’/
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Academy of Excellence, Inc. Required for: Annual Report
School Name: Academy of Excellence Evaluation Criteria Area: Curriculum
Site Visit Date: February 20, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[C.1]

Title | ATTP Meeting Agenda
Notes

Pod Meeting 14-15

AOE Curriculum Management
Flowchart

Curricular Adaptation and
Decision making process AQE
2015

Staff Development 2014-2015

Charter holder indicated the intended purpose of the document was to demonstrate: the process for evaluating
curriculum and how the Charter Holder evaluates how effectively the curriculum enables students to meet the
standards.

The documents provided demonstrate evidence of the following:
e Our process utilizes a committee of members including staff, teachers, parent representation and community
members that meet in the fall and spring to review and discuss any concerns related to the curriculum.
e Teachers hold Primary/Middle School Pod meetings at least once a month and they review and discuss any
curriculum matters at that time.
¢ During staff development teachers reviewed Engage NY resources for alignment with ACCR standards.

[€.2]
Staff Development 2014-2015

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
identifies gaps in the curriculum.

The documents provided do not demonstrate evidence of the following:
e During staff development teachers reviewed Engage NY resources for alignment with ACCR standards. This is
currently an ongoing process for the creation of a school-wide ACCR standards-aligned curriculum.

The documents provided do not demonstrate evidence of the described processes because: the process has not yet
been completed but is currently ongoing.

[C.3]

Staff Development 2014-2015
Curricular Adaptation and
Decision making process AOE
2015

2014-2015 Board Meeting
Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
adopting or revising curriculum based on its evaluation processes.

The documents provided do not demonstrate evidence of the following:
e During staff development teachers reviewed Engage NY resources for alignment with ACCR standards.
e lanuary 14, 2014 board meeting minutes record that Dr. Dean shared her findings regarding the Engage NY
curriculum from the Superintendent’s Conference. The minutes include the criteria used in making the decision
to use Engage NY curriculum for Academy of Excellence.

The documents provided do not demonstrate evidence of the described processes because: the documents provide
evidence of the steps that were used to adopt Engage NY but do not represent the formalized process described in the
Curriculum Adaptation and Decision making process document. The process document describes the plans for the
formalized curriculum adoption process to be used for any subsequent curriculum adoptions.
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(C.4]

Title | ATTP Meeting Agenda
Notes

Staff Development 2014-2015
2014-2015 Board Meeting
Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: who is involved in the process
for adopting or revising curriculum.

The documents provided demonstrate evidence of the following:

The following positions are included in the curriculum adoption process: administrators, teaching staff, admin
support staff, parents, community members, school board members, and support of the Arizona Department of
Education specialist when needed

Staff and Board Agendas identify the board members and staff that are present during board meetings when
curriculum is discussed.

Title I/APTT Meeting identify the board members, staff, and community members that are present during board
meetings when curriculum is discussed.

January 14, 2014 board meeting minutes record that Dr. Dean shared her findings regarding the Engage NY
curriculum from the Superintendent’s Conference. The minutes include the criteria used in making the decision
to use Engage NY curriculum for Academy of Excellence.

[C.5]

Curricular Adaptation and
Decision making process AOE
2015

2014-2015 Board Meeting
Minutes

Charter holder indicated the intended purpose of the document was to demonstrate: when adopting curriculum, how
the Charter Holder evaluates curriculum options to determine which curriculum to adopt.

The documents provided demonstrate evidence of the following:

January 14, 2014 board meeting minutes record that Dr. Dean shared her findings regarding the Engage NY
curriculum from the Superintendent’s Conference. The minutes include the criteria used in making the decision
to use Engage NY curriculum for Academy of Excellence, primarily that Academy of Excellence was using the Core
Knowledge Curriculum and that the Engage NY curriculum framework was built upon the Core Knowledge
Curriculum.

The Curriculum Adaptation and Decision making process document describes the formalized process to be used.
However, this process has not yet been implemented, but will be used for any subsequent curriculum adoptions.

The documents provided do not demonstrate evidence of the described processes because: the documents provide
evidence of the steps that were used to adopt Engage NY but do not represent the formalized process described in the
Curriculum Adaptation and Decision making process document. The process document describes the plans for the
formalized curriculum adoption process to be used for any subsequent curriculum adoptions.
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[C.6]
Teacher Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder.

The documents provided do not demonstrate evidence of the following:
e  Administrative Oversight team has to constantly review the lesson plans, perform classroom walkthroughs and
complete teacher evaluations

The documents provided do not demonstrate evidence of the described processes because: The observation forms
indicate that classroom instruction is monitored, however the observations do not indicate that administration is
recording whether classroom instruction is aligned with lesson plans or that the curriculum is being implemented with
fidelity.

[C.7]

Engage NY Curriculum Maps
AZ Merit Blueprint

Ela grades 6-8 curriculum plan

Curriculum DOCS: Language Arts
Lesson Plans (1%, 2™, 3", 5*-8™)
Math Lesson Plans (4", 5"/6",
7th/8th)

Charter holder indicated the intended purpose of the document was to demonstrate: that tools exist that identify
what must be taught and when it must be delivered and how the Charter Holder ensures that all grade-level standards
are covered within the academic year.

The documents provided demonstrate evidence of the following:
e  Engage NY Curriculum Maps identify the sequence of lessons for English and Math. The curriculum maps identify
the pace.

¢ The AZ Merit Blueprint identifies the domains and strands of AZCCR standards assessed on the AZ Merit
assessment

e ELA Lesson Plans provided identify the Engage NY Unit and Lesson number as well as the AZCCR standards. A
review of lesson plans and Engage NY curriculum maps confirmed that lesson plans provided align with the
curriculum maps and lesson activities align with the identified AZCCR standards. The 1% and 2 grade lesson
plans provided for Jan 27-30, 2015 identify lessons from Domain 2 of the 11 domains that comprise the 1% grade
and 2™ grade Engage NY curriculum map. Lesson plans for 5h.gt identify grade level standards for each grade

level, and identify different reading selections for each grade level, however the lessons do not align with the ela

grades 6-8 curriculum plan.

e  Math lesson plans identify Engage NY modules and AZCCR standards. The identified AZCCR standards do not
align with the identified Engage NY modules. However, the lesson activities align with the AZCCR standards
identified for the lesson.

The documents provided do not demonstrate evidence of the described processes because: No documents were
provided to demonstrate that the Engage NY curriculum maps will provide instruction for all grade-level standards within
the academic year. The curriculum maps describe the sequence and pace for lessons, but no documentation was provided
to demonstrate the timeframe for the academic year when each unit will be taught.
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[C.8]

Staff Development 2014-2015
Teacher Job Description

AOE Website Screenshot
School Compacts

Charter holder indicated the intended purpose of the document was to demonstrate: the expectation for consistent
use of these tools and how these expectations are communicated.

The documents provided demonstrate evidence of the following:
e Teacher Job Description includes a position summary for teachers which includes the expectation that “Through
use of the textbooks, Internet and various curricutum tools they will consult regularly with learning coaches and
students to ensure that each child successfully completes his/her instructional program.”

e Staff Development agendas record sessions where teachers focused on the following instructional tools:
curriculum maps, subject matter units and lesson planning.

[C.9]

Teacher
Evaluations/Observations
Engage NY Curriculum Maps
AZ Merit Blueprint

Ela grades 6-8 curriculum plan

Curriculum DOCS: Language Arts
Lesson Plans (1%, 2™, 3™, 5™-8™)
Math Lesson Plans (4", 5"'/6™,
7th/8th)

Charter holder indicated the intended purpose of the document was to demonstrate: evidence to demonstrate usage
of these tools in the classroom and alignment with instruction.

The documents provided demonstrate evidence of the following:
e administrative walkthroughs we check to see that the objectives, lesson plan and student work are all aligned for
student growth and success

The documents provided do not demonstrate evidence of the described processes because:

e ELA Lesson Plans provided identify the Engage NY Unit and Lesson number as well as the AZCCR standards. A
review of lesson plans and Engage NY curriculum maps confirmed that lesson plans provided align with the
curriculum maps and lesson activities align with the identified AZCCR standards. The 1% and P grade lesson
plans provided for Jan 27-30, 2015 identify lessons from Domain 2 of the 11 domains that comprise the 1° grade
and 2™ grade Engage NY curriculum map. Lesson plans for 5h.g™ identify grade level standards for each grade
level, and identify different reading selections for each grade level, however the lessons do not align with the ela
grades 6-8 curriculum plan.

e Math lesson plans identify Engage NY modules and AZCCR standards. The identified AZCCR standards do not
align with the identified Engage NY modules.

[C.10]
Staff Development 2014-2015

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder knows
the curriculum is aligned to standards.

The documents provided demonstrate evidence of the following:
e  During staff development teachers reviewed Engage NY resources for alignment with ACCR standards. This is
currently an ongoing process for the creation of a school-wide ACCR standards-aligned curriculum.

The documents provided do not demonstrate evidence of the described processes because: the process has not yet
been completed but is currently ongoing.
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[C.11]

Language Arts Lesson Plans (1%,
2nd 3rd Sth_8th)

Math Lesson Plans (4th, Sth/6th,
7th /8th)

Literacy Lab Schedule

School PreTest-Reading Spring
2015

School Pre Test Spring 2015

Reading and math samples
Class schedule

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
that the curriculum addresses the needs of students with proficiency in the bottom 25%.

The documents provided demonstrate evidence of the following:
e Students receive a minimum of 120 minutes of differentiated reading instruction each day. This balanced literacy
approach includes the teaching of phonemic awareness, phonics, vocabulary, fluency and comprehension at
each student’s instructional level

e literacy lab, offering small group and one-on-one literacy instruction and remediation for students K-8

e Lesson plans identify additional supplemental and support resources used to provide remedial instruction for
students lacking readiness for grade level standards through intervention pull-outs

e Literacy Lab Schedule records times for students to use Academy of Math and Academy of Reading, technology
based instructional resources to provide intervention instruction. Students work individually and a pre test and
post test are used to monitor student progress in Academy of Math and Academy of Reading lessons

e  Students have individual learning plans that identify specific accommodations including adjustment to
instructional materials.

[C.12] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
Student ILP that the curriculum addresses the needs of English Language Learners (ELLs).
The documents provided demonstrate evidence of the following:
e individual learning plans to include focus on reading, writing, listening, and speaking. The
individualized intervention also helps to sequence and scaffold content for ELA and Literacy
[C.13] Not Applicable
N/A
fc.14] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder ensures
IEP that the curriculum addresses the needs of students with disabilities.

Reading and math samples
Special education process flow
chart

The documents provided demonstrate evidence of the following:
s  Students have individual learning plans that identify specific accommodations including adjustment to
instructional materials.

e |EPs identify specific services to be provided to students. The Special education process flow chart describes the
process used at Academy of Excellence for identification and monitoring of students with disabilities.
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~_ Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Academy of Excellence, Inc. Required for: Annual Report
School Name: Academy of Excellence Evaluation Criteria Area: Assessment
Site Visit Date: February 20, 2015

Document Name/Identification Intended Purpose and Discussion Outcome
[A.1] Charter holder indicated the intended purpose of the document was to demonstrate: the types of assessments
3.1.DibelsALLGrades15-14-13 the Charter Holder uses

3.2.DibelsLower25%
3.4.DibelsProgressGraphsbyGrade2015- The documents provided demonstrate evidence of the following:

14-13 e DIBELS - because the documents provide evidence of multiple administrations of DIBELS at multiple grade
3.5.DibelsYearOverYearReading levels

3.Dibels Year Over Year 2013.15

4.1.Galileo e Galileo - because the documents provide evidence of an administration of Galileo at multiple grade levels

4.6.SPED-ELLDibelsSummary
4,2015GalileoBenchmarkData
5.WRAT.Mathassessments as a diagnostic test.
6.Core curriculum_assessment
7.0SchoolPreTest-Reading Spring 2015
7.SchoolPreTest-Spring 2015

8.teacher generated tests e Academy of Reading/Math (Technology Based) - because the documents provide evidence of student
scores and progress charts for multiple grades.

e  WRAT - because the documents provide evidence of WRAT student scores and graphs for multiple grades
e  Core Curriculum Assessments — because the documents include examples of completed student

assessments from Engage NY

e Teacher Generated Assessments — because the documents provided evidence of teacher generated tests
from multiple teachers and for multiple grades and subjects.

[A.2] Charter holder indicated the intended purpose of the document was to demonstrate: the process for designing
1.Academy of Excellence Assessment or selecting the assessment system

System

2.1.Aims 2014 The documents provided do not demonstrate evidence of the following:

2.Aims Summary e  DIBELS - was recommended by ADE to be used within a formative assessment process to evaluate the
3.1SCIENCE AIMS CERTIFICATE effectiveness of interventions. The Charter Holder stated that the recommendation came from the School

3.AzMerit Training

4.Core curriculum_assessment
5.2014-2015 Boardmeeting Minutes The documents provided do not demonstrate evidence of the described processes because:

The Charter Holder discussed how she heard about DIBELS in a conference and in a conference, and researched
Academy of Math and Reading online program to provide support for bottom 25% students, but have not
documented the process.

Improvement Specialist.

[A.3] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
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Academy of Excellence Assessment
System

7.Core curriculum_assessment
7.0SchoolPreTest-Reading Spring 2015
7.SchoolPreTest-Spring 2015

system is aligned to the curriculum and instructional methodology.

The documents provided demonstrate evidence of the following:
e  Core curriculum assessments are aligned to the core curriculum because both come from the same source
(EngageNY)

e The assessment element of Academy of Math and Reading are embedded in the online instructional.

[A.4]

1.Yearly DIBELS Assessment Schedule
14-15

5.DibelsALLGrades15-14-13
9.Schedule forGalileo, Progress
Monitoring, ILP's. Reading & Math for
2014-2015
4.2015GalileoBenchmarkData

Charter holder indicated the intended purpose of the document was to demonstrate: the intervals that are
used to assess student progress and how the assessment plan includes data collection from multiple assessment,
such as formative and summative assessments and common/benchmark assessments

The documents provided demonstrate evidence of the following:
e The data calendar is based on quarterly assessments because the DIBELS assessment schedule shows the

intervals for assessment.

¢ The schedule indicates three administrations of the Galileo assessment for Math and Reading during the
year, and data provides evidence of the October and February assessments, with a planned May
assessment.

[A.5]

1.Yearly DIBELS Assessment Schedule
14-15

5.DibelsALLGrades15-14-13

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system provides for analysis of assessment data and what intervals are used to analyze assessment data

The documents provided demonstrate evidence of the following:
e DIBELS reports are used to identify students with specific reading needs for intervention. The assessments
are given three times a year.
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[A.6]

1.1.Aims Summary2014 (2)

1.AIMS Percent of Students Passing
2.1.dibels class progress graph
4.lessonplan wk15

5.Student ILP-

6.Yearly DIBELS Assessment Schedule
14-15

7.Academy of Excellence Assessment
System

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used
to evaluate instructional and curricular effectiveness

The documents provided do not demonstrate evidence of the following:
e Incorrect responses or low assessments scores cause administrators and teachers to look deeply for
immediate and comprehensive conclusions.
o Did everyone perform poorly?
o  Were questions much different from what was taught in the classroom?
o  Who are the strong/weak Students? And why?
o Did the format of the questions change? (E.g. True/False, multiple choice, open ended, more
reading vs. writing)

® Upon evaluation of the student’s performance, we examined the lesson plan, instructional strategy, and
methodology to match the standard

The documents provided do not demonstrate evidence of the described processes because:
The Charter Holder stated that while the school reviews the data and asks the questions in meetings, they do not
document the process.

[A.7]

1.Schedule forGalileo, Progress
Monitoring, ILP's. Reading & Math for
2014-2015

Individual Curriculum Adaptation Plans

Charter holder indicated the intended purpose of the document was to demonstrate: how the analysis is used
to adjust curriculum and instruction in a timely manner and what intervals are used to adjust curriculum and
instruction

The documents provided demonstrate evidence of the following:

e we have developed Student Learning Education Plan (LEP) and have provided an additional twenty
minutes of intervention instruction where needed — because the Charter Holder provided examples of
student ILPs that provide evidence of modification. The Charter Holder stated that these documents are
created at the beginning of the year and modified midyear, and possibly more frequently if needed.
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[A.8]

7.reading and math student samples
8.1.SchoolPreTest-Spring 2015
8.SchoolPreTest-Reading Spring 2015
9.Schedule forGalileo, Progress
Monitoring, ILP's. Reading & Math for
2014-2015

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient
students

The documents provided demonstrate evidence of the following:
e students will be provided differentiated instruction through literacy stations and guided reading

materials that are reading level and age appropriate for all students. Progress will be measured
throughout the nine-week period using district and classroom cold reads in grades first through
fifth - because the documents provide evidence of DIBELS progress monitoring

e Implemented uninterrupted 60 minutes of math blocks — because the documents provide
evidence of progress monitoring assessments in Math

[A.9]

1.ELL Assessment Process

4.reading and math student samples
ScootPad assessment results

Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment
system is adapted to meet the assessment needs of English Language Learners {ELLs)

The documents provided demonstrate evidence of the following:
e The use of the ScootPad supplemental assessment system in Reading to meet the needs of an ELL student
because the document showed that the student had been assessed multiple times, and showed the
scores.

The documents provided do not demonstrate evidence of the described processes because:

The documents did not identify the contents of the ScootPad lessons or how it was aligned to the core curriculum
or ACCR Standards. The Charter Holder stated that while the interventions and assessment systems for non-
proficient students also apply to ELL students, they do not have evidence of specific assessment adaptations to
meet the needs of ELL students, but that they pull lower grade material to meet the needs of this subgroup. The
Charter Holder stated that the Academy of Math and Reading computer-based systems have embedded
assessment systems and provide sound-out capabilities, but did not provide documentation that these systems
were used to meet the needs of this subgroup.

[A.10] N/A

Not Applicable
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[A.11] Charter holder indicated the intended purpose of the document was to demonstrate: how the assessment

1.Schedule forGalileo, Progress system is adapted to meet the assessment needs of students with disabilities

Monitoring, ILP's. Reading & Math for

2014-2015 The documents provided do not demonstrate evidence of the following:

2.Academy of Excellence Assessment e how the assessment system is adapted to meet the assessment needs of students with disabilities
System

4.special-education-process-flow-chart The documents provided do not demonstrate evidence of the described processes because:

5.Student ILP- The Charter Holder stated that most of the students with disabilities at the school have speech/language issues.
The Charter Holder also stated that the EngageNY curriculum has differentiation strategies for use with students
with disabilities, but did not provide documentation that these systems were used to meet the needs of this
subgroup.

l, S’ﬁf\/\f i NENTS , completed this Site Vjsit Inventory during the site visit conducted
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CONSENT AGREEMENT

This Consent Agreement (“Agreement”) is made by and between [Charter Holder
Name] (“[Charter Holder Name]”) and the Arizona State Board for Charter Schools (“Board”),
collectively referred to herein as the “Parties.”

RECITALS

1. Charter schools are established to provide a learning environment that will
improve pupil achievement. A.R.S. 88 15-101(4) and 15-181(A).

2. [Charter School(s) Name(s)](“the School(s)”) is/are (a) charter school(s)
authorized to operate under the sponsorship of the Board. The School(s) operate(s) pursuant to a
charter between [Charter Holder Name] and the Board.

3. The School(s) is/are currently authorized to serve students in grades [identify
grades the school(s) is/are authorized to serve].

4, The Board is charged by Arizona Revised Statutes (“A.R.S.”) § 15-183(R) with
exercising oversight and administrative responsibility for the charter schools it sponsors.

5. In implementing its oversight and administrative responsibilities, the Board
grounds its actions in evidence of the charter holder’s performance in accordance with the
performance framework adopted by the Board. A.R.S. § 15-183(R). The Academic
Performance Framework adopted by the Board defines its academic performance expectations
for the charter schools it sponsors.

6. Under its Academic Performance Framework, the Board annually compiles
Academic Dashboards for charter schools sponsored by the Board. A school can earn an Overall
Rating of Exceeds, Meets, Does Not Meet, or Falls Far Below the Board’s academic standard. A

Charter Holder that operates one or more charter schools that have received an Overall Rating of
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Does Not Meet or Falls Far Below the Board’s academic standard in the current or prior year
does not Meet the Board’s academic performance expectations.

7. A Charter Holder that does not Meet the Board’s academic performance
expectations and that operates a charter school that has received an Overall Rating of Does Not
Meet or Falls Far Below the Board’s academic standard in the current year must submit required
information pursuant to the Board’s Academic Intervention Schedule. The Board uses this
required information to determine whether the Charter Holder can demonstrate it is making
sufficient progress toward the academic performance expectations set forth in the Board’s
Academic Performance Framework.

8. The Board may revoke a charter at any time if the Board determines that the
charter holder has failed to meet or make sufficient progress toward the academic performance
expectations set forth in the Board’s Academic Performance Framework. A.R.S. § 15-
183(1)(3)(a).

9. In [Month Year], [Charter Holder Name] was assigned a Performance
Management Plan (“PMP”) as an academic intervention because one or more schools operated
under its charter did not meet the Board’s level of adequate academic performance.

10. In October 2014, the Board released the FY2014 Academic Dashboards. The
School(s) earned an Overall Rating of Does Not Meet the Board’s academic standard for fiscal
year (“FY”) 2014 (July 1, 2013 through June 30, 2014). In December 2014, the Charter Holder
was notified of the requirement to submit a Demonstration of Sufficient Progress (“DSP”) as the

required information under the Academic Intervention Schedule.

2 [Charter Holder Name]





11. Based on the information presented during the DSP review, [Charter Holder
Name] failed to meet or make sufficient progress toward the academic performance expectations
set forth in the Board’s Academic Performance Framework.

12.  Atits meeting on April 13, 2015, the Board determined that there is sufficient
basis to issue a Notice of Intent to Revoke the charter of [Charter Holder Name] on the basis of
[Charter Holder Name]’s failure to meet or make sufficient progress toward the academic
performance expectations set forth in the Board’s Academic Performance Framework. The
Board, however, directed its staff to work with [Charter Holder Name] to reach a consent
agreement prior to June 30, 2015 for the purpose of restoring the charter holder to acceptable
performance under the terms and conditions set by the Board.

AGREEMENT

13. In consideration of the Parties foregoing their option to proceed with charter
revocation proceedings, it is in the best interest of the Board and [Charter Holder Name] to
mutually resolve this matter.

14. In settlement of matters relating to the revocation of [Charter Holder Name]’s
charter, the Parties have agreed to the following terms and conditions:

A. [Charter Holder Name] amends its current charter contract to add the following
provision: Beginning no later than July 1, 2015, [Charter Holder Name] shall implement the
action steps identified in the Performance Management Plan (attached at Attachment A to this
Agreement) and any additional steps necessary to implement a comprehensive improvement plan
(as identified in the evaluation and technical guidance provided to [Charter Holder Name] on
February 2, 2015 and attached at Attachment B to this Agreement), and shall submit

documentary evidence to the Board of [Charter Holder Name]’s implementation of the action
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steps identified above in this paragraph at quarterly intervals (“quarterly report’) on the
following dates: October 1, 2015, January 1, 2016, April 1, 2016, July 1, 2016, October 1, 2016,
January 1, 2017, April 1, 2017, and July 1, 2017.

B. The Charter Holder shall provide internal benchmarking data disaggregated by
math and reading from [identify the source of the data e.g., Renaissance Learning, Galileo,
AIMS Web, textbook based assessments, district created assessments, etc.] for the School’s
administrations of [identify the months benchmark assessments are administered] benchmark
assessments. All data shall be provided to the Board with the corresponding quarterly report. For
each of these benchmark assessment administrations the Charter Holder shall provide data
analysis and underlying support data aligned to the subject specific measures® used by the Board
in its Academic Dashboard as follows:

Q) Student Growth Percentile (“SGP”) [1.a.]° — for all students who

[describe any reasonable limitations on data that will be provided - this may include

limiting data to students who will be identified as FAY because they have been enrolled

since the beginning of the year, or identifying that data will be disaggregated for

“persistent” students and “non-persistent” students. ], the data shall demonstrate

[describe the information that will be provided from the data that speaks directly to this

measure (i.e., the amount of growth the school gets within a school year from its

students). In this case some examples include “the percentage of students scoring high
growth on the Galileo Growth and Achievement Report” or “the average change in

years of growth since the beginning of the school year” or “the median change in

' The “subject” references either Math or Reading. Each subject is considered a separate “measure” on the Board'’s
Academic Performance Dashboard.

? References provided in brackets identify the subject specific measures on the Board’s Dashboard that aligns with
the data to be provided.
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Students’ scores from the first benchmark assessment”. The data identified for this
measure must speak directly to growth within the year.]; and

(i) SGP Bottom 25% or Improvement® [1.b.] — for all students who
[describe any reasonable limitations on data that will be provided - this may include
limiting data to students who will be identified as FAY because they have been enrolled
since the beginning of the year, or identifying that data will be disaggregated for
“persistent” students and “non-persistent” students. In measures like this one that are
specific to “subgroups” this should also define the subgroup. In this case some
examples include, “all students who scored FFB on the prior year state assessment”,
“all students who scored FFB on the first benchmark assessment”, or “all 11 " and 12"
grade students who have not passed the AIMS ], the data shall demonstrate [describe
the information that will be provided from the data that speaks directly to this measure
(i.e., the amount of growth the school gets within a school year from its students). In
this case some example may be “the percentage of students scoring high growth on the
Galileo Growth and Achievement Report” or “the average change in years of growth
since the beginning of the school year” or “the median change in students’ scores from
the first benchmark assessment”. The data identified for this measure must speak
directly to growth within the year.]; and

(iii)  Percent Passing [2.a.] — for all students who [describe any reasonable
limitations on data that will be provided - this may include limiting data to students
who will be identified as FAY because they have been enrolled since the beginning of

the year, or identifying that data will be disaggregated for “persistent” students and

* I the School is classified as an Alternative School at any point, the reporting of this data shall align to the
“Improvement” measures in the Board’s Academic Performance Framework.
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“non-persistent” students. ], the data shall demonstrate [describe the information that
will be provided from the data that speaks directly to this measure (i.e., how many
students are meeting grade-level expectations). In this case some examples include “the
percentage of students meets or exceeds according to the Galileo Aggregate Multi-Test
with Benchmark Performance Level” or “the percentage of students performing at
grade level”. The data identified for this measure must speak directly to how students
are performing in relation to grade-level expectations.]; and

(iv) Percent Passing ELL [2.c.] — for all students identified as English
Language Learners (“ELL”) who [describe any reasonable limitations on data that will
be provided- this may include limiting data to students who will be identified as FAY
because they have been enrolled since the beginning of the year, or identifying that
data will be disaggregated for “persistent” students and “non-persistent” students. In
measures like this one that are specific to “subgroups” this should also define the
subgroup (i.e., students who have been identified as ELLS).], the data shall demonstrate
[identify the information that will be provided from the data that speaks directly to this
measure (i.e., how many students are meeting grade-level expectations). In this case
some examples include “the percentage of students meets or exceeds according to the
Galileo Aggregate Multi-Test with Benchmark Performance Level” or “the percentage
of students performing at grade level” or “the percentage of students reclassified as
Fully English Proficient”. The data identified for this measure must speak directly to
how students are performing in relation to grade-level expectations.]; and

(v) Percent Passing FRL [2.c.] — for all students identified as free and

reduced-price lunch (“FRL”) eligible who [describe any reasonable limitations on data
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that will be provided - this may include limiting data to students who will be identified
as FAY because they have been enrolled since the beginning of the year, or identifying
that data will be disaggregated for “persistent” students and “non-persistent” students.
In measures like this one that are specific to “subgroups” this should also define the
subgroup (i.e., students who have been identified as Free or Reduced Lunch Eligible).],
the data shall demonstrate [describe the information that will be provided from the data
that speaks directly to this measure (i.e., how many students are meeting grade-level
expectations). In this case some examples include “the percentage of students meets or
exceeds according to the Galileo Aggregate Multi-Test with Benchmark Performance
Level” or “the percentage of students performing at grade level”. The data identified
for this measure must speak directly to how students are performing in relation to
grade-level expectations.]; and

(vi)  Percent Passing SPED [2.c.] —for all students identified as students with
disabilities (“SPED”) who [describe any reasonable limitations on data that will be
provided this may include limiting data to student who will be identified as FAY
because they have been enrolled since the beginning of the year, or identifying that
data will be disaggregated for “persistent” students and “non-persistent students. In
measures like this one that are specific to “subgroups” this should also define the
subgroup (i.e., students who have an 1EP).], the data shall demonstrate [describe the
information that will be provided from the data that speaks directly to this measure
(i.e., how many students are meeting grade-level expectations). In this case some
examples include “the percentage of students meets or exceeds according to the Galileo

Aggregate Multi-Test with Benchmark Performance Level ” or “the percentage of
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students performing at grade level” or “the percentage of students meeting their IEP

goals” or “the median percentage of IEP goals met”. The data identified for this

measure must speak directly to how students are performing in relation to grade-
level/student expectations.].

C. The internal benchmarking data identified in paragraph 14(B)(i-vi) and
disaggregated by math and reading from [identify the source of the data e.g., Renaissance
Learning, Galileo, AIMS Web, textbook based assessments, district created assessments, etc.]
for the School’s administrations of [identify the months benchmark assessments are
administered] benchmark assessments shall demonstrate improved academic performance as
defined below:

(i)(@) SGP Math [1.a.] —the data shall not demonstrate any decline in academic
performance from the corresponding benchmark assessment administration in the prior
year and the data shall demonstrate an increase of no less than 10 percentage points from
the corresponding benchmark assessment administration in the prior year; and

()(b) SGP Reading [1.a.] —the data shall not demonstrate any decline in
academic performance from the corresponding benchmark assessment administration in
the prior year and the data shall demonstrate an increase of no less than 10 percentage
points from the corresponding benchmark assessment administration in the prior year;
and

(if)(a) SGP Bottom 25% or Improvement Math [1.b.] — the data shall not
demonstrate any decline in academic performance from the corresponding benchmark

assessment administration in the prior year and the data shall demonstrate an increase of
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no less than 10 percentage points from the corresponding benchmark assessment
administration in the prior year; and

(if)(b) SGP Bottom 25% or Improvement Reading [1.b.] —the data shall not
demonstrate any decline in academic performance from the corresponding benchmark
assessment administration in the prior year and the data shall demonstrate an increase of
no less than 10 percentage points from the corresponding benchmark assessment
administration in the prior year; and

(iii)(a) Percent Passing Math [2.a.] — the data shall not demonstrate any decline
in academic performance from the corresponding benchmark assessment administration
in the prior year and the data shall demonstrate an increase of no less than 10 percentage
points from the corresponding benchmark assessment administration in the prior year;
and

(iii)(b) Percent Passing Reading [2.a.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(iv)(a) Percent Passing ELL Math [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the

prior year; and
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(iv)(b) Percent Passing ELL Reading [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(v)(a) Percent Passing FRL Math [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(v)(b) Percent Passing FRL Reading [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(vi)(a) Percent Passing SPED Math [2.c.] — the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment
administration in the prior year and the data shall demonstrate an increase of no less than
10 percentage points from the corresponding benchmark assessment administration in the
prior year; and

(vi)(b) Percent Passing SPED Reading [2.c.] — the data shall not demonstrate
any decline in academic performance from the corresponding benchmark assessment

administration in the prior year and the data shall demonstrate an increase of no less than
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10 percentage points from the corresponding benchmark assessment administration in the

prior year.

15. If [Charter Holder Name] fails to timely provide the evidence identified in
paragraph 14(A) or fails to provide the data that meets the requirements to demonstrate
improved academic performance identified in paragraphs 14(B)(i-vi) and 14(C)(i-vi) for any of
the schools operated under this agreement, [Charter Holder Name] shall terminate its operation
of that school at the end of the corresponding fiscal year.

16. [Charter Holder Name] shall terminate its operation of the School at the end of the
corresponding fiscal year if upon release of the FY 2015 or FY2016 Academic Dashboard for the
School, with sufficient data and weighting to calculate an Overall Rating (Overall Rating does
not equal NR), the School does not meet at least one of the following conditions:

I.  Receives a performance level of either Meets or Exceeds standard in the
Composite School Comparison measure [2.b.] or Improvement measure [1.b.]
for both subjects (reading and math); or

Ii.  Receives a performance level of either Meets or Exceeds standard in the SGP
measure [1.a.] for both subjects (reading and math); or

iii.  Shows no decline in performance level in any subject specific measure [1.a.,
1.b, 2.a, 2.b., and 2.c. for all subgroups] to Does Not Meet or Falls Far
Below standard from the prior year’s Academic Dashboard and reflects an
increase in the performance level for at least 50% of the subject specific
measures containing data and that were rated Does Not Meet or Falls Far

Below standard in the prior year’s Academic Dashboard.
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17. If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the
School’s performance level ratings in any of the subject specific measures identified on the
Academic Dashboard and in paragraphs 14(B)(i-vi) and 14(C)(i-vi) are a “Meets” or
“Exceeds”, the [Charter Holder Name] will not be subject to the requirement to “demonstrate an
increase of no less than 10 percentage points from the corresponding benchmark assessment
administration in the prior year” for the subject area that “Meets” or “Exceeds.” [Charter
Holder Name] shall remain subject to all other terms of paragraphs 14(C)(i-vi), including the
requirement that “the data shall not demonstrate any decline in academic performance from the
corresponding benchmark assessment administration in the prior year,” for all subject specific
measures identified on the Academic Dashboard and in the subsections of paragraphs 14(B)(i-
vi).

18. If upon release of the FY 2015 or FY2016 Academic Dashboard for the School, the
School’s Overall Rating is a “Meets” or “Exceeds”, the [Charter Holder Name] will not be
subject to the requirement to “demonstrate an increase of no less than 10 percentage points from
the corresponding benchmark assessment administration in the prior year” for the subject area
that “Meets” or “Exceeds.” [Charter Holder Name] shall remain subject to all other terms of
paragraphs 14(C)(i-vi), including the requirement that “the data shall not demonstrate any
decline in academic performance from the corresponding benchmark assessment administration
in the prior year,” for all subject specific measures identified on the Academic Dashboard and in
the subsections of paragraphs 14(B)(i-vi).

19. If the School meets the terms required under this Agreement to continue operating
after FY2017, the School’s continuing academic performance will be monitored in accordance

with the Board’s Academic Intervention Schedule.
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20. The persons executing this Agreement on behalf of the Parties hereby represent and
guarantee that they have been authorized to do so, on behalf of themselves and the entity they
represent.

21. This Agreement shall constitute the entire agreement between the Parties with
respect to the subject matter hereof and may not be modified or amended except by written
instrument, signed by each of the Parties hereto.

22. Each party is responsible for its own legal fees and costs in this matter.

ARIZONA STATE BOARD FOR CHARTER SCHOOLS

By: Janna Day
President, Arizona State Board for Charter Schools
Date:

[CHARTER HOLDER NAME], INC

By: [Charter Representative Name]
Charter Representative, [Charter Holder Name]
Date:
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Demonstration of Sufficient Progress Site Visit Inventory

Charter Holder Name: Academy of Excyellencé, Inc. Required for: Annual Report

School Name: Academy of Excellence Evaluation Criteria Area: Monitoring Instruction
Site Visit Date: February 20, 2015

Document Name/Identification

Intended Purpose and Discussion Outcome

[M.1]

2. Smartalk 14-15

Staff Development Training Nov.
26,2014

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
monitoring the integration of standards into classroom instruction and how the Charter Holder monitors whether or not
instructional staff implements an ACCRS-aligned curriculum with fidelity.

The documents provided do not demonstrate evidence of the following:
e the Charter Holder’s process for monitoring the integration of standards into classroom instruction and how the
Charter Holder monitors whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity.

The documents provided do not demonstrate evidence of the described processes because:

The documents showed that teachers self-evaluate lesson plans for objectives, and that the staff and leaders review
lesson plans at staff development meetings. The Charter Holder stated that at these meetings, they review the lesson
plans for standards alignment. However, the Smartalk documents do not indicate that the objectives are aligned to the
standards, or that they check for implementation with fidelity. The meeting sign-in sheet does not document the topics
covered at the meeting or that the discussion involved standards alignment or implementation with fidelity.

[Mm.2]

2Teacher Evaluations
9.reading and math student
samples

Charter holder indicated the intended purpose of the document was to demonstrate: how does the Charter Holder
monitor the effectiveness of standards-based instruction throughout the year.

The documents provided do not demonstrate evidence of the following:
e Student progress to determine if teachers are using the numerous formative and summative diagnostic
processes available to assist in planning meaningful instruction.

e Teachers analyze the correctness and completeness of the responses from students and determine if it is
necessary to reteach certain segments of the lesson before they proceed. Once this is completed teachers can
continue to the next concept to be taught, re-teaching if necessary, and providing the necessary practice.

The documents provided do not demonstrate evidence of the described processes because:

The Charter Holder stated that school leadership monitors the effectiveness of instruction through observations and
monitoring the progress of students on DIBELS and math assessments, and that they take action when ineffective
instruction is identified. However, there is currently no documentation to provide evidence of this process.

[M.3]
1.Teacher Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s process for
evaluating instructional practices and how this process evaluates the quality of instruction.

The documents provided demonstrate evidence of the following:
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e the Charter Holder’s process for evaluating instructional practices and how this process evaluates the quality of
instruction, because the evaluation instructment follows the Daniaelson framework and provides the criteria for
the evaluation rubric.

[M.4]
1.Teacher Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: how this process identifies
individual strengths, weaknesses, and needs.

The documents provided demonstrate evidence of the following:
e how this process identifies individual strengths, weaknesses, and needs because the form identifies areas of

strength and weakness and provides spaces for the entry of areas to strengthen, which have been completed.
The Observation form also shows evidence of suggestions to teacher for improvements.

[M.5]
1.Teacher Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices.

The documents provided demonstrate evidence of the following:
e  Following the conference the administrator prepares a summative evaluation in the form of a written document,

which will be delivered to the teacher, and is evidenced by the teacher’s signature on the bottom.

[M.6]

Invoices for professional
development sessions presented
by ADE

Certificate of completion for
external PD

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
analyzes this information, what the data about quality of instruction tells the Charter Holder, and what the Charter
Holder has done in response.

The documents provided do not demonstrate evidence of the following:
e  What the Charter Holder has done in response, because the documents identify professional development

addressing instruction for teachers.

The documents provided do not demonstrate evidence of the described processes because:
The Charter Holder stated that she has sent teachers to external trainings based on the evaluations and observations, but
has not documented the process used to determine the need for those trainings.
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[M.7]

9.reading and math student
samples
7.0SchoolPreTest-Reading Spring
2015

7.SchoolPreTest-Spring 2015
1.Teacher Evaluations

Academy of MATH Student Gains
Reports, Class Snapshot Report

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient
students.

The documents provided demonstrate evidence of the following:
e The monitoring of academic performance of students in the bottom 25% through the use of online resources
(Academy of Reading, Academy of Math), because the documents indicate student performance levels and
monitor how much progress the student has made in the program..

e  Each student receives an Individual Curriculum Adaptation Plan which documents strengths and weaknesses, and
instructional adaptations, because the documents show for 5 students adaptations to address specific issues.

e The evaluation instrument identifies whether the teacher is adapting instructional opportunities for diverse
learners.

The documents provided do not demonstrate evidence of the described processes because:

The charter holder stated that the instructional needs of the bottom 25% are monitored in the classroom, but that this is
not documented. The documents also do not track the monitoring of the implementation of the Individual Curriculum
Adaptation Plan. The evaluation instrument does not have a criteria specifically addressing adapting instructional
practices to diverse learners. The observation forms provided do not show evidence that the adaptation of instruction to
meet subgroup needs is monitored.

[M.8]
1.Teacher Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of English Language Learners (ELLs).

The documents provided demonstrate evidence of the following:
e The evaluation instrument identifies whether the teacher is adapting instructional opportunities for diverse
learners.

The documents provided do not demonstrate evidence of the described processes because:

The evaluation instrument does not have a criteria specifically addressing adapting instructional practices to diverse
learners. The observation forms provided do not show evidence that the adaptation of instruction to meet subgroup
needs is monitored.

[M.9] N/A

Not Applicable
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[M.10]
1.Teacher Evaluations

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors instruction to ensure it is meeting the needs of students with disabilities.

The documents provided demonstrate evidence of the following:
e The evaluation instrument identifies whether the teacher is adapting instructional opportunities for diverse
learners.

The documents provided do not demonstrate evidence of the described processes because:

The evaluation instrument does not have a criterion specifically addressing adapting instructional practices to diverse
learners. The observation forms provided do not show evidence that the adaptation of instruction to meet subgroup
needs is monitored.

l, :\_’)\’%\‘F g@.ﬁ MENTS , completed this Site Visit Inventory during the site visit conducted
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Demonstration of Sufficient Progress Site Visit Inventory
Charter Holder Name: Academy of Excellence, Inc. Required for: Annual Report
School Name: Academy of Excellence Evaluation Criteria Area: Professional Development
Site Visit Date: February 20, 2015

Document Name/Identification Intended Purpose and Discussion Qutcome

[p.1] Charter holder indicated the intended purpose of the document was to demonstrate: the Charter Holder’s
3.School Calendar professional development plan

4.Staff Development 2014-2015

8.Staff Videos The documents provided demonstrate evidence of the following:

+ Professional Development plan consists of beginning of the year staff development and a full-day
Teacher Professional teacher in-service session once per month.
Development Surveys
e Professional Development Plan for 2015 identifies topics to be addressed at full-day sessions as well as
Professional Development Plan
for Academy of Excellence

Academic Year 2015

on early release days and after school. The plan also includes the topics to be addressed during the
2015-2016 school year

e Running calendar identifies the staff development days and the topics addressed on each day for the

Running Calendar
2014-2015 school year

e Teachers have individual independent professional development. Each staff member keeps a log of the
videos they viewed. Each teacher also completes a video response sheet describing their learning
objectives and how the video helped them meet their learning objectives.

[P.2] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
1.Staff Development 2014-2015 development plan was developed

2.2014-2015 Board meeting

Minutes The documents provided demonstrate evidence of the following:

¢  Final discussion and adoption of the PD is done in a formal Board meeting to approve expenditures for
professional development

e Following professional development sessions teachers complete professional development evaluations. The
evaluations rate the quality, content, relevance, and usefulness

e acommittee of members including staff, teachers, parent representation, and community members that meet in
the fall and spring to review and discuss any concerns related to the Curriculum and Professional Development

e Professional development topics are also determined by

The documents provided do not demonstrate evidence of the described processes because: documents demonstrate
that information is collected regarding professional development but does not document the process for making
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decisions regarding the professional development plan.

[P.3]
1.Staff Development 2014-2015

Running Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan is aligned with instructional staff learning needs

The documents provided demonstrate evidence of the following:
¢ Feedback/comments through professional development surveys determine where the needs exist.
e Teacher Professional Development Surveys provide feedback regarding the professional development
teacher receive. The surveys record whether teacher feel the professional development was relevant
or useful.

[P.4]
1.Staff Development 2014-2015

Running Calendar

Charter holder indicated the intended purpose of the document was to demonstrate: how the plan addresses areas of
high importance

The documents provided demonstrate evidence of the following:
e Professional development was provided to support the implementation of the Galileo assessment
tools
e Other professional development topics addressed during professional development include high
importance areas: AZCCR standards training, Data-driven instruction, benchmark assessment review,
ILP/LEP, lesson planning, curriculum mapping.
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[P.5)

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
supports high quality implementation of the strategies learned in professional development sessions

The documents provided do not demonstrate evidence of the following:
e School administrators model lessons based on identified teacher needs. However no documentation was

provided to demonstrate specific example of teacher modeling.

e Follow-up professional development sessions occur to build on prior learning. However no documentation was
provided to record specific examples of follow-up to prior training.

The documents provided do not demonstrate evidence of the described processes because: there is not currently a
process for documenting the support methods the Charter Holder described.

[P.6]

Staff Development 2014-2015
Screenshot of teacher resources
available on school network

Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
provides the resources that are necessary for high quality implementation

The documents provided demonstrate evidence of the following:
e Copies of PPT presentations accompany the professional development agendas. PPT presentations from
development sessions are provided to teachers and are also available to teachers on the school’s computer
network.

e Teachers have access to resources on the school’s computer network to support implementation of strategies
learned in professional development.

e Teachers have access to e-books on the schools network. E-book topics included Math and Language Arts topics
to support instruction

[P.7] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder
monitors the implementation of the strategies learned in professional development sessions
The documents provided do not demonstrate evidence of the described processes because: no documentation of a
formalized process for monitoring strategies learned in professional development sessions
[P.8] Charter holder indicated the intended purpose of the document was to demonstrate: how the Charter Holder

monitors and follows-up with instructional staff to support and develop implementation of the strategies learned in
professional development

The documents provided do not demonstrate evidence of the described processes because: no documentation of a
formalized process for follow-up and support for professional development strategies
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[p.9]
4.Staff Development 2014-2015

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
students with proficiency in the bottom 25%/non-proficient students

The documents provided demonstrate evidence of the following:
e Professional development topics include culturally responsive differentiated instructional strategies,
intervention, family engagement strategies, creation of student learning plans, instructional strategies (focus
on lower 25%),

[P.10]
4.Staff Development 2014-2015

Charter holder indicated the intended purpose of the document was to demonstrate: how the professional
development plan ensures that instructional staff receives the type of development required to meet the needs of
English Language Learners (ELLs)

The documents provided demonstrate evidence of the following:
e Professional development topics on the calendar include ILPs as part of staff development and POD meetings.

¢ Professional development topics include culturally responsive differentiated instructional strategies,
intervention, family engagement strategies, and creation of student learning plans

[P.11] Not Applicable
N/A
[P.12] Charter holder indicated the intended purpose of the document was to demonstrate: how the professional

4.Staff Development 2014-2015
July 2013 staff development
agenda

development plan ensures that instructional staff receives the type of development required to meet the needs of
students with disabilities

The documents provided demonstrate evidence of the following:
o July 29" 2014 agenda for professional development identifies training on instructional activities to differentiate
classroom instruction. The July 30, 2013 agenda indicates that special education is a topic that is part of
beginning of the year staff development. Presentation materials for the SPED training were also provided.

L, SSTevE S medd

, completed this Site Visit Inventory during the site visit conducted

by the Ari%g@g of Charter Schools on February 20, 2015.
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Academic Performance

NO PERMISSION TO EDIT
Academy of Excellence

1. Growth
h
1a. SGP Math
Reading
Math
1b. SGP Bottom 25% -
Reading
2. Proficiency
Math
2a. Percent Passing
Reading
2b. Composite Math
School .
Comparison Reading
Math
2c. Subgroup ELL
Reading
Math
2c. Subgroup FRL
Reading
Math
2c. Subgroup SPED
ey Reading

3. State Accountability
3a. State Accountability

Overall Rating

Scoring for Overall Rating

89 or higher: Exceeds Standard

<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard

Less than 39: Falls Far Below Standard

2012
Traditional
Elementary School (K-8)

Points .
Measure Assigned Weight
45 50 12.5
57 75 12.5
I o 2
49 50 12.5
Points c
Measure Assigned Weight
29 / 63 50 7.5
65 /
77.7 50 7.5
Cas6 5 0

-8.4 50 7.5

27 /

40.1 50 3.75

36 /

52 4 50 3.75

29/

53.3 50 3.75

65 /

70.3 50 3.75
NR 0 0
NR 0 0

Points :
Measure Assigned Weight
C 50 5
Overall Rating
57.5 100

2013
Traditional
Elementary School (K to 8)

Points .
Measure Assigned Weight
55 75 12.5

60.5 75 12.5
48 50 12.5
56 75 12.5

Points :
Measure Assigned Weight
68.9 / 79 50 7.5
EE NI

-2.4 50 7.5
NR 0 0
NR 0 0

B
68.9 /

71.8 50 7.5
NR 0 0
NR 0 0

Points :
Measure Assigned Weight
C 50 5
Overall Rating
53.75 100

2014
Traditional
Elementary School (K to 8)

Points .
Measure Assigned Weight
35 50 12.5
35 50 12.5
60 75 12.5
44.5 50 12.5
Points -
Measure Assigned Weight

NR 0 0
NR 0 0
Points .
Measure Assigned Weight
b5 s
Overall Rating
40.62 100







Academic Performance

NO PERMISSION TO EDIT
Academy of Excellence - Central Arizona

2012 2013 2014
Small Small Small
Elementary School (K-8) | Elementary School (K to 8) | Elementary School (K to 7)
Poi q Poi . Poi .
1 . Growth Measure As:ilgnntz d Weight | Measure As:ilgnr:: d Weight | Measure Assoilgnnt: d Weight

e Math N c RS > R
> Reading e 39 50 25 38 50 25
0

Math NR 0 NR 0 0 NR 0 0
1b. SGP Bottom 25% -
Reading NR 0 0 NR 0 0 NR 0 0
2. Proficiency Measure A':;;":Z d Weight | Measure Azgilgnntz d Weight | Measure Als::ilgn:; d Weight
39/ 41.9/ 37.1/
Math 45.8 50 7.5 46.9 50 7.5 48.3 50 7.5

2a. Percent Passing

. 721/ 65.7 /
Reading | 63 / 68 50 7.5 71.2 75 7.5 70.9 50 7.5
2b. Composite Math -7.7 50 7.5 -7 50 7.5 -12.7 50 7.5
School
Math NR 0 0 NR 0 0 NR 0 0
2c. Subgroup ELL :
Reading NR 0 0 NR 0 0 NR 0 0
36 / 38.5/ 31.6 /
Math 39 1 50 7.5 4.6 50 7.5 40.2 50 7.5
2c. Subgroup FRL 64 / 57.9 /
Reading 62.6 75 7.5 | 69.2 / 66 75 7.5 5§.8 50 7.5
2¢. Suberoun SPED Math NR 0 0 NR 0 0 NR 0 0
- Subgroup Reading | NR 0 0 NR 0 0 NR 0 0

3. State Accountabi[ity Measure AE;;":Z 4 Weight | Measure AI::ilgnr:: 4 Weight | Measure Assoi;nnt: 4 | Weight
o sate Accouncabiy I NNEE c NN -

Overall Rat]ng Overall Rating Overall Rating Overall Rating

Scoring for Overall Rating

89 or higher: Exceeds Standard

<89, but > or = to 63: Meets Standard
<63, but > or = to 39: Does Not Meet
Standard

Less than 39: Falls Far Below Standard

100 46.25 100 42.5 100







Demonstration of Sufficient Progress Report

Demonstration of Sufficient Progress

DSP Report 





Charter Holder Name: Academy of Excellence, Inc.

School(s): Academy of Excellence, Phoenix and Academy of Excellence, Central

2014-2015 Theme: “Engaging Learners for Success- Teachers, Students and Parents”

Date Submitted: January 7, 2015

Purpose of Demonstration of Sufficient Progress (check one): 

☐ Annual Monitoring	

☐ Interval Review

	☐ Renewal 

	X Failing School

	☐ Expansion Request

Academic Dashboard Year (check all that apply): 

x FY2013 	

x FY2014



Directions:

A. Locate and download “Demonstration of Sufficient Progress Process and Instructions” from the Board’s website or the Help files on ASBCS Online. Read the instructions carefully and view the DSP Online Technical Assistance presentation before starting. 

a. To locate the “Demonstration of Sufficient Progress Process and Instructions” on the Board’s website: 

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)

ii. Locate the “For Charter School Operators” section in the middle of the page. 

iii. Select the “Performance Expectations & Reviews” link. 

iv. Select the “Academic Interventions” tab. 

v. Scroll down to the “Demonstration of Sufficient Progress” section. 

vi. Locate and download the “Demonstration of Sufficient Progress Process and Instructions”.



b. To locate the “Demonstration of Sufficient Progress Process and Instructions” on ASBCS Online: 

i. Go to ASBCS Online (http://online.asbcs.az.gov) 

ii. Log in using the user name and password of the Charter Representative

iii. If you do not remember your password, locate the “Forgot Password” icon on the log in page and click it to reset your password.  You will receive an email from the ASBCS System Administrator (charterschoolboard@asbcs.az.gov) with instructions.

iv. Locate the “Help” section of the Dashboard. 

v. Select “Online Help”

vi. Locate and download the “Demonstration of Sufficient Progress Process and Instructions”.



c. To locate the DSP Online Technical Assistance presentations on the Board’s website: 

i. Go to the Arizona State Board for Charter Schools website (www.asbcs.az.gov)

ii. Locate the “For Charter School Operators” section in the middle of the page. 

iii. Select the “Performance Expectations & Reviews” link. 

iv. Select the “Academic Interventions” tab. 

v. Scroll down to the “Demonstration of Sufficient Progress” section. 

vi. Locate and click the link for the DSP Online Technical Assistance presentation you wish to view.

d. 



B. Complete the template by providing a clear and concise written answer for each question. The suggested word count is no more than 400 words per question. In addition, list the names of all documents that serve as evidence of implementation of the process described in the answer. Reference evidence listed in the Charter Holder’s Performance Management Plan when listing evidence of implementation.   








Area I: Data 

Charter Holders with multiple schools must complete the Data area for each school that received an Overall Rating of “Does Not Meet”, “Falls Far Below” or “No Rating” on the current Academic Dashboard.[footnoteRef:1] The Charter Holder must copy and paste the entire Data area for each school. [1:  If the Charter Holder is completing the DSP process as part of an amendment or notification request, follow the directions provided in the amendment or notification instructions. ] 


School Name: Academy  of Excellence, Phoenix Campus

		Dashboard Ratings for All Measures 



		Measure

		Prior Year Dashboard

		Current Year Dashboard

		Data Required for Report



		

		Meets

Exceeds

		Does Not Meet 

Falls Far Below 

No Rating

		Meets

Exceeds

		Does Not Meet 

Falls Far Below 

No Rating

		



		Student Median Growth Percentile (SGP) - Math

		x		☐		☐		x		x

		Student Median Growth Percentile (SGP) – Reading

		x		☐		☐		x		x

		Student Median Growth Percentile (SGP), Bottom 25%,- Math

		☐		☐		x		☐		☐

		Student Median Growth Percentile (SGP), Bottom 25%,- Reading

		☐		☐		☐		x		x

		Improvement – Math 

(Alternative High Schools Only) 

		x		☐		☐		☐		☐

		Improvement – Reading (Alternative High Schools Only)

		☐		☐		☐		☐		☐

		Percent Passing – Math

		☐		x		☐		x		x

		Percent Passing – Reading

		☐		x		☐		x		x

		Subgroup, ELL – Math

		☐		☐		☐		☐		☐

		Subgroup, ELL – Reading

		☐		☐		☐		☐		☐

		Subgroup, FRL – Math

		☐		x		☐		x		x

		Subgroup, FRL – Reading

		☐		x		☐		x		x

		Subgroup, students with disabilities – Math

		☐		☐		☐		☐		☐

		Subgroup, students with disabilities – Reading

		☐		☐		☐		☐		☐

		High School Graduation Rate

		☐		☐		☐		☐		☐

		Academic Persistence (Alternative Schools Only)

		☐		☐		☐		☐		☐





		Data for All Applicable Measures and Subgroups



		1. What year-over-year comparative data demonstrates improved academic performance? Describe and provide data for each measure that does not meet the Board’s standards in the relevant Academic Dashboards. Clearly label all data to demonstrate which measure(s) it addresses.



Directions: Prepare graphs, tables, or data charts to include in the template that address all measures that do not meet the Board’s academic standards for either of the two most recent years. The Charter Holder must provide comparative year-over-year data and analysis generated from valid and reliable assessment sources that demonstrates and evaluates the change in academic performance for all required measures for at least the two most recent school years. The Charter Holder must provide data for each school operated by the Charter Holder that does not meet the Board’s academic expectations and must:

· clearly label all data to demonstrate which measure(s) it addresses, 

· provide data generated from valid and reliable assessment sources,

· limit all data to no more than one page per measure per content per school, and

· redact all student identifiable information.









Insert data here: 

The following data is based on AZ AIMS Scores.

Insert Student Median Growth Percentile (SGP) – Math data here:

· In 2013 the student growth percentile increased in math from 55% to 75%.

· In 2014 the student growth percentile moved from 50% to 35%. 

This data clearly demonstrates a decrease in growth by 25% in math.





Based on AIMS data for 2013 and 2014



Insert Student Median Growth Percentile (SGP) – Reading data here:

· In 2013 the student growth percentile increased in reading from 60.5% to 75%.

· In 2014 the student growth percentile in reading decreased from 50% to 35%.







Based on AIMS Data



Insert Student Median Growth Percentile (SGP), Bottom 25%,- Math data here:

· In 2013 the bottom 25% Student growth percentile demonstrated a 2% increase in math from 48% to 50%. 

· In 2014 the bottom 25% Student growth percentile demonstrated a 15% increase from 60% to 75%.

· This data clearly demonstrates significant student growth in the bottom 25% during the 

2014 school year.





Insert Student Median Growth Percentile (SGP), Bottom 25%,- Reading data here:



· In 2013 the bottom 25% student growth percentile increased in reading from 56% to 75%. 

· In 2014 the bottom 25% student growth percentile increased from 44% to 50%.

· This data clearly demonstrates the bottom 25% student growth increased over the 2014 school year. 

















Insert Improvement – Math data here:  (No response required)

(Alternative High Schools Only) 



Insert Improvement – Reading date here: (No response required)

(Alternative High Schools Only)



Insert Percent Passing – Math data here:

· The AZ Report Card for 2012-2014 indicates that the percentage of students meeting proficiency in Math is 30%. (Stanford Master List Summary; AIMS Percent of Students Passing; AOE Data Summary )



Insert Percent Passing – Reading data here:

· The AZ Report Card for 2012-2014 indicates that the percentage of students meeting in proficiency in Reading is 52%. (Stanford Master List Summary; AIMS Percent of Students Passing; AOE Data Summary)



Insert Subgroup, ELL – Math data here: (No response required)



Insert Subgroup, ELL – Reading data here: (No response required)



Insert Subgroup, FRL – Math data here:

· The Academy of Excellence student population is more than 97% free and reduced lunch; therefore the data information for FRL is consistent with general math data that has been presented in the above responses. 



Insert Subgroup, FRL – Reading data here:

· The Academy of Excellence student population is more than 97% free and reduced lunch; therefore the data information for FRL is consistent with general reading data that has been presented in the above responses. 



Insert Subgroup, students with disabilities – Math data here: (No response required) 



Insert Subgroup, students with disabilities – Reading data here: (No response required)



Insert High School Graduation Rate data here: (No response required)



Insert Academic Persistence data here: (No response required)



(Alternative Schools Only)

		Valid and Reliable Data



		2. How does the Charter Holder know that the data described above is valid and reliable?



		Answer (suggested word count is 400 words)

The Arizona’s Instrument to Measure Standards (AIMS) was linked with the Lexile Framework, for educators and parents to be able to use the results from the test to improve instruction and to develop each student’s level of reading comprehension.  Arizona’s Instrument to Measure Standards Dual Purpose Assessment (AIMS DPA).  AIMS provides the Arizona Department of Education with tools that are used to answer questions related to standards, student-level accountability, test score 

Interpretation, and test validation.



The use of DIBELS’s Next Oral Reading Fluency (ORF) for screening and identification of struggling readers, within the Reading First Initiative’s context of scientifically-based reading researched methods of instruction and intervention for the prevention and remediation of reading difficulties, has been supported by this study.  As part of a comprehensive assessment system that districts develop to 

make decisions on individuals and groups of students, the DIBELS ORF test can be an integral 

part of the process. It can provide timely and useful information to school staff about which 

students are on an upward trajectory towards acceptable reading achievement and which ones are not, 

leading to effective adjustments to instructional programming. The growth students demonstrate on ORF over time can be a valuable gauge in showing how reading fluency is developing, as well as other skills that contribute to the overall process of reading. (Dibels Class Progress Reports)









		Conclusions Drawn From Data



		3. What analysis has the Charter Holder conducted for each measure that does not meet the Board’s academic performance expectations? What are the results from the analysis?



		Answer (suggested word count is 400 words):

The Academy of Excellence utilized the 2013-2014 AIMS data and looked for student growth, proficiency, and state accountability. The Academy of Excellence recognized the need to go beyond the current professional improvement activities that we had engaged previously. Therefore, we are currently utilizing the AZ Quality Schools Program to assist us in the evaluation and interpretation of data summary to serve as a periodic reflection/evaluation for the Academy and to assess our students’ progress toward improving student achievement. In addition, this data will be used to help our school strengthen our programs and activities, guide professional development activities, and to refine performance measures.   The Academy of Excellence is continuing to develop skills, establish meaningful milestones, and to meet the School Improvement criteria.  We recognize that our milestones must be aligned to annual performance targets identified in the Arizona State Board for Charter Schools and be geared toward raising student achievement and teacher performance, as well as improving the non-academic school environment.












Area II: Curriculum

		Evaluating Curriculum



		1. What is the Charter Holder’s process for evaluating curriculum? How does the Charter Holder evaluate how effectively the curriculum enables students to meet the standards?



		Answer (suggested word count is 400 words):



Until the adoption of the Arizona College and Career Ready Standards, the Academy of Excellence has utilized the Core Knowledge Curriculum which was adopted at the time of implementation of the Charter. 

With the Implementation of the Common Core, we attended the Leading Change Conference in the Summer of 2013 to become more knowledgeable of the new academic expectations.

During the workshop it was recommended that we continue with the Core knowledge curriculum and utilize the “Engage NY” curriculum since it was based on the Core Knowledge program. 

· Our process utilizes a committee of members including staff, teachers, parent representation and community members that meet in the fall and spring to review and discuss any concerns related to the curriculum. 

· Teachers hold Primary/Middle School Pod meetings at least once a month and they review and discuss any curriculum matters at that time. 

· Matters of concern will then come to the regular staff meeting for discussion and resolution. 

· Final discussion and adoption of the curriculum is done in a formal Board meeting. 

· The public and parents are notified of the curriculum at the Fall Title I Meeting, as well as other Parent Engagement activities.

· The Common Core for each grade level is posted in each classroom and copies are made available to parents. 





		

I. Title I/APTT Team Meeting Agendas/Notes

II. POD meeting documentation (Documentation to be Implemented January 6, 2015)

III. Staff meeting minutes

IV. Board Meeting Minutes

V. Year Long Curricular Maps K-5 (Engage NY)

VI. 6-8 Curriculum Maps (Engage NY)



		2. How does the Charter Holder identify gaps in the curriculum?



		Answer (suggested word count is 400 words):

We utilize evaluation tools such as the annual AIMS test, the DIBELS as assessment for reading and the WRAT assessment for academic readiness. 

We are able to evaluate and determine that the study materials have a sense of purpose, help in promoting student thinking and engaging them in the subject being taught. We ensure that the Curriculum Maps align with the State Standards.

AOE is working closely with our ADE Specialist to help us identify where curriculum system needs may exist in order to analyze for alignment between the course content and the goals.  AOE also receives coaching from ASU Prep in order to develop the Crosswalk.

At the beginning of school year 2014, we began using AZ Quality Schools program for additional professional learning opportunities.



		List documents that serve as evidence of implementation of this process:





I. AIMS test scores

II. DIBELS  assessment for reading

III. WRAT assessment for academic readiness (Spelling and Math)





		Adopting/Revising Curriculum



		3. What is the Charter Holder’s process for adopting or revising curriculum based on its evaluation processes?



		Answer (suggested word count is 400 words):

We examined several documents to determine if they were aligned to assist in improving student achievement. These include: AZ College and Career Ready State Standards, “Engage NY” curriculum maps and lesson plans, current research articles, and other teacher and student resources. Where change was required, based upon lower student achievement, we incorporated the process as stated above. 

		List documents that serve as evidence of implementation of this process:



I. AZ College and Career Ready Standards

II. Technology Needs Assessment 2014

III. Engage NY Curriculum





		4. Who is involved in the process for adopting or revising curriculum?



		Answer (suggested word count is 400 words):The following positions are included in the curriculum adoption process: administrators, teaching staff, admin support staff, parents, community members, school board members,  and support of the Arizona Department of Education specialist when needed. 

		List documents that serve as evidence of implementation of this process:



I. Staff and Board Agendas

II. Title I/APTT Meeting







		5. When adopting curriculum, how does the Charter Holder evaluate curriculum options to determine which curriculum to adopt?



		Answer (suggested word count is 400 words):

The Academy of Excellence has had success with the Core Knowledge curriculum, and since the Engage NY curriculum was based on the Core Knowledge we determined that it was reasonable to continue on the same track. The Engage NY had incorporate curriculum maps, lesson plans, performance tasks, scaffolding materials, samples of student work, video clips, classroom artifacts, and continuously updated resources. Newly developed modules are provided with curriculum and instructional resources targeted to address all learners within any classroom setting.



Additional emphasis and resources are utilized according to the principles of Universal Design for Learning (UDL) to be used by selected students, such as:

· English Language Learners 

· Students with disabilities 

· Accelerated learners

· Students performing below grade level (up to two grade levels behind).



		List documents that serve as evidence of implementation of this process:



I. Common Core Curriculum

II. Strategies that Differentiate Instruction









		Implementing Curriculum



		6. What is the Charter Holder’s process for ensuring consistent implementation of the curriculum across the school(s) operated by the Charter Holder?



		Answer (suggested word count is 400 words):



All teachers are required to attend Professional Development in house staff trainings that address the curriculum matters. Administrators ensure that teachers develop, modify, and implement the lesson plans as needed to align with curriculum maps and state standards, and most importantly address student growth and achievement. 



		List documents that serve as evidence of implementation of this process:

I. Dibels scores/ Student progress Monitoring

II. Lesson Plan Template

III. Sample  Teacher Lesson Plan









		7. What tools exist that identify what must be taught and when it must be delivered? How does the Charter Holder ensure that all grade-level standards are covered within the academic year?



		Answer (suggested word count is 400 words):



The Curriculum Maps are organized to cover the entire year based on subject and grade.  We identify what has to be covered in each quarter.  To ensure fidelity, the Administrative Oversight team has to constantly review the lesson plans, perform classroom walkthroughs and complete teacher evaluations. 

Curriculum modules include:

· Year-long scope and sequence documents

· Module framing/overview documents

· Performance tasks (i.e., for administration in the middle and at the end of each module)

· Lesson plans

· Lesson plan supporting materials (e.g., class work, homework, etc.)

For the 2014 school term AOE has implemented the Galileo system to further assists us in implementing curriculum for student growth and achievement. We are receiving the support of the AZ Quality Schools Program in order to implement this program effectively. 

		List documents that serve as evidence of implementation of this process:



I. The Arizona College and Career Ready Standards

II. Curriculum Maps

III. Unit/ Lesson Plans (Engage NY)

IV. Individual Learning Plans











		8. What is the expectation for consistent use of these tools? How are these expectations communicated? 



		Answer (suggested word count is 400 words):



The expectation for the use of these tools is that these tools will improve instruction, provide the opportunity for student growth/academic achievement and professional growths for the teacher.





		List documents that serve as evidence of implementation of this process:



I. Teacher Job description

II. Teacher Contracts, 

III. Professional Development Training

IV. Individual meetings/ Teacher Evaluations 











		9. What evidence is there to demonstrate usage of these tools in the classroom and alignment with instruction?



		Answer (suggested word count is 400 words): 

The display of Learner Centered Objectives, and copies of Teacher lesson plans are available for viewing each day.  During the administrative walkthroughs we check to see that the objectives, lesson plan and student work are all aligned for student growth and success. 

		List documents that serve as evidence of implementation of this process:

I. Teacher Evaluations

II. Classroom walkthrough











		Alignment of Curriculum



		10. How does the Charter Holder know the curriculum is aligned to standards? 



		Answer (suggested word count is 400 words):

We have reviewed the following documents with the support of state specialist and consultants as needed. Beginning with the AZ College and Career Ready Standards we incorporated curriculum maps, lesson plans, performance tasks, scaffolding materials, samples of student work, and other classroom artifacts. Newly developed modules provided curriculum and instructional resources targeted to address all learners within any classroom setting.



These tasks requires constant communication between ADE, AOE administration, teachers, parents, and community stakeholders to ensure that we all understand the expectations and are able to deliver as expected. 

		List documents that serve as evidence of implementation of this process:



These tasks requires constant communication between ADE, AOE administration, teachers, parents, and community stakeholders to ensure that we all understand the expectations and are able to deliver as expected.

I. AOE Pre-intervention Summary Report



		Adapted to Meet the Needs of Subgroups(Address all relevant measures)



		11. How has the Charter Holder ensured that the curriculum addresses the needs of students with proficiency in the bottom 25%/non-proficient students?



		Answer (suggested word count is 400 words):



Students receive a minimum of 120 minutes of differentiated reading instruction each day. This balanced literacy approach includes the teaching of phonemic awareness, phonics, vocabulary, fluency and comprehension at each student’s instructional level. These five key instructional  components are fully implemented and include the following:



· Phonemic Awareness

· Phonics

· Fluency

· Vocabulary

· Comprehension Strategies 



These strategies are used to teach the components through modeling, guided practice and independent exercises leading to individual student achievement. In addition, students are provided differentiated instruction through literacy stations and guided reading materials that are reading level and age appropriate for all students. Progress is measured throughout the nine week period using district and classroom cold reads in grades first through eighth. Kindergarten students are monitored through ongoing kindergarten checklists. 



We also maintain and enhance literacy lab, offering small group and one-on-one literacy instruction and remediation for students K-8. By providing individualized reading instruction, which targets fundamental skills, The literacy lab's trained tutors lead students to higher reading levels and increased confidence. We have identified tier three students for early morning and after school intervention support.



We have implemented a Summer Intensive Rewards Reading Programs to help students maintain academic momentum. 



We make every attempt to ensure that instruction is delivered by certified/highly qualified teachers and paraprofessionals.



We implemented Academic Parent Teacher Teams (APTT) to teach parents learning activities to help their children at home. 



		List documents that serve as evidence of implementation of this process:



I. Class Schedules

II. Progress Monitoring Intervention Schedule

III. Literacy lab Schedule

IV. School Compacts

V. Staff Meetings

VI. APTT Meetings and other parent contacts

VII. Student Learning Education Plan

VIII. Teacher Evaluations/Walkthrough





		12. How has the Charter Holder ensured that the curriculum addresses the needs of English Language Learners (ELLs)?



		Answer (suggested word count is 400 words):



AOE looks to the curricula and the individual learning plans to include focus on reading, writing, listening, and speaking. The individualized intervention also helps to sequence and scaffold content for ELA and Literacy. Each intervention include a set of sequenced, and coherent progressions of learning experiences that build knowledge and understanding of major concepts. 





		List documents that serve as evidence of implementation of this process:



I. Daily lesson plans include guiding questions, recommended texts, scaffolding strategies, and examples of proficient classroom resources, including student work to help build competent and capable learners. 











		13. How has the Charter Holder ensured that the curriculum addresses the needs of Free and Reduced Lunch (FRL) students?



		Answer (suggested word count is 400 words):



The Academy of Excellence has more than 97% (FRL) students. Therefore, all of the following procedures are closely followed for each student learner: 



· Implemented Differentiated Instruction activities at all Grade levels.



· Implemented SES Tutoring to lowest  achieving students



· Increased the length of school day



· Increased time on task for teacher contracts



· Implemented 120 minute uninterrupted Reading Blocks and progress monitoring



· Implemented uninterrupted 60 minute Math Blocks



· Implemented 21st Century Learning Center After School Program.



(See  responses to Area II Curriculum  1-12)



		List documents that serve as evidence of implementation of this process:





I. Class Schedules

II. Progress Monitoring Intervention Schedule

III. Literacy lab Schedule

IV. School Compacts

V. Staff Meetings

VI. APTT Meetings and other parent contacts (Home and School Newsletter,  Participant Guide for Teachers Strategies for Family engagement.)

VII. Student Learning Education Plan

VIII. Teacher Evaluations/Walkthrough













		14. How has the Charter Holder ensured that the curriculum addresses the needs of students with disabilities?



		Answer (suggested word count is 400 words):



The AOE administration works closely with ADE to ensure that students needing greater academic accountability have the opportunity to reach their highest learning levels and demonstrate progress in the general education curriculum. 



The AOE SPED department has consistently met the standard with these students each year. 

		List documents that serve as evidence of implementation of this process:



The AOE SPED department has consistently met the standard with these students each year by following the SPED regulations with and developing the Individual Learning Plans (IEP) with fidelity.
















Area III: Assessment

		Assessment System



		1. What types of assessments does the Charter Holder use?  



		Answer (suggested word count is 400 words): Assessment Materials:

AIMS/DPA

DIBELS

WRAT

Core Curriculum Assessments

Academy of Reading/Math (Technology Based)

Teacher Generated Assessments





		List documents that serve as evidence of implementation of this process:



I. AIMS test scores

II. DIBELS  assessment for reading

III. WRAT assessment for academic readiness.

IV. Core Curriculum Assessments

V. Academy of Reading/Math (Technology Based)

VI. Teacher Generated Assessments







		2. What was the process for designing or selecting the assessment system? 



		Answer (suggested word count is 400 words):

Assessment Materials:



AIMS/DPA (ADE Requirement)



DIBELS NEXT- was recommended by ADE to be used within a formative assessment process to evaluate the effectiveness of interventions for those children receiving support in order to make changes when indicated to capitalize on student learning and growth. 



The remainder of the assessments was selected by the curriculum team and school board.



WRAT- The Wide-Range Achievement Test, fourth edition (WRAT-4), is an achievement test that quickly evaluates a person’s basic reading, math, spelling, and science skills. The WRAT is used to test children ages five and up.  The test can be used to help diagnose learning disabilities, evaluate discrepancies between ability and achievement, and measures a student’s academic progress throughout a time period.  



Core Curriculum Assessments - ELA/Literacy and Mathematics Common Core Curriculum tests are intended to provide an indicator of knowledge mastery for students, families, and teachers, as well as a precise measurement of student proficiency in the knowledge and skills within the time frame allotted. 



Academy of Reading/Math (Technology Based) Program is used as a tutorial tool to help students master the required skills.



Teacher generated assessments are used to tailor the assessment to match the teaching objective. These are most often used as a quick feedback to check for understanding. 



		List documents that serve as evidence of implementation of this process:



I. ADE Requirement

II. ADE Staff Development Training

III. Core Curriculum Assessments are published with the lesson plans



		3. How is the assessment system aligned to the curriculum and instructional methodology? 



		Answer (suggested word count is 400 words):



Research has shown that implementation of the Common Core along with rote test prep practices are incompatible with highly effective teaching and leads to lower student performance. 



As we research each of the changes it has helped AOE to understand how to better prepare students for the upcoming test. It is important to remember that research has consistently demonstrated that 

students perform best when they have a great 

teacher delivering high-quality instruction aligned to rigorous standards. Our challenge is providing the necessary professional learning so that even the teachers can make the necessary mental change in the way they implement instruction.



We continue to seek appropriate professional learning opportunities through ADE, ASU, and AZ Quality Schools programs for teachers to become better equipped to implement the required knowledge and skills that best benefit the students. 



		List documents that serve as evidence of implementation of this process:



I. The Academy of Excellence focuses on the Arizona College and Career Ready Standards (ACCRS) and the AIMS Blueprint in helping teachers to understand major components of the required academic mastery.

II. AZ college and Career Ready Standards

III. Data/Assessment Calendar

IV. Several assessments are utilized to monitor student progress (e.g. progress monitoring, Core Curriculum, GALILEO, and intervention assessments, etc.)







		4. What intervals are used to assess student progress? How does the assessment plan include data collection from multiple assessments, such as formative and summative assessments and common/benchmark assessments? 



		Answer (suggested word count is 400 words):

The data calendar is based on quarterly assessments. However, we respond with due diligence whenever we recognize that a student is struggling during the regularly scheduled learning process. Therefore, the interval may vary from monthly, weekly, to even daily where the need exists.





		List documents that serve as evidence of implementation of this process:











		Analyzing Assessment Data



		5. How does the assessment system provide for analysis of assessment data? What intervals are used to analyze assessment data?  



		Answer (suggested word count is 400 words):



Each year we develop a data calendar to use as a guide to help us improve instruction. However, we often get lost in the complexity of implementation because there are so many components that need to be analyzed. This is clearly an area where we need more training and improvement.  AOE will seek additional support from ADE and AZ Quality Schools. Currently, we rely on a quarterly calendar for evaluation of assessment data. 





		List documents that serve as evidence of implementation of this process:



I. AOE will seek additional support from ADE and AZ Quality Schools. Currently, we rely on a quarterly calendar for evaluation of assessment data. 













		6. How is the analysis used to evaluate instructional and curricular effectiveness? 



		Answer (suggested word count is 400 words):



Incorrect responses or low assessments scores cause administrators and teachers to look deeply for immediate and comprehensive conclusions.



· Did everyone perform poorly?

· Were questions much different from what was taught in the classroom?

· Who are the strong/weak Students? And why?

· Did the format of the questions change? (E.g. True/False, multiple choice, open ended, more reading vs. writing)



Upon evaluation of the student’s performance, we examined the lesson plan, instructional strategy, and methodology to match the standard. 



In the 2014 school term, we have concluded that greater attention needs to be provided to ensure that adequate content is being offered to students with the greatest learning needs and adjustments are being made accordingly.  

		List documents that serve as evidence of implementation of this process:



I. AIMS Assessment

II. Progress Monitoring

III. Dibels

IV. Lesson Plans

V. Student Learning Education  Plan







		7. How is the analysis used to adjust curriculum and instruction in a timely manner? What intervals are used to adjust curriculum and instruction?



		Answer (suggested word count is 400 words):



AOE is a small school and very often we are able to do immediate turnarounds with underperforming students.  Currently, we have developed Student Learning Education Plan (LEP) and have provided an additional twenty minutes of intervention instruction where needed.

		List documents that serve as evidence of implementation of this process:



Action Plan:

· Immediate; ideal 48 hours, max one week turnaround

· Include analysis at the question level, standards level and overall-how well did the students do as a whole.

· Teacher and instructional leader analysis with the test copy.

· Determines who owns the problem, teacher, student, home, administrative etc.?

·  Determine what immediate changes need to be implemented and follow up within the next assessment period or as needed. 







		Adapted to Meet the Needs of Subgroups (Address all relevant measures)



		8. How is the assessment system adapted to meet the assessment needs of students with proficiency in the bottom 25%/non-proficient students? 



		Answer (suggested word count is 400 words):



Students received a minimum of 120 minutes of differentiated reading instruction each day. This balanced literacy approach includes the teaching of phonemic awareness, phonics, vocabulary, fluency and comprehension at each student’s instructional level. These five key instructional  components will be fully implemented and include the following:



· Phonemic Awareness

· Phonics

· Fluency

· Vocabulary

· Comprehension Strategies 



The strategies used to teach these components will be through modeling, guided practice and independent exercises leading to individual student assessment. In addition, students will be provided differentiated instruction through literacy stations and guided reading materials that are reading level and age appropriate for all students. Progress will be measured throughout the nine-week period using district and classroom cold reads in grades first through fifth. Kindergarten students will be monitored through ongoing kindergarten checklists. 	Comment by Sandra Hunter: practice,	Comment by Eula Dean: 	Comment by Eula Dean: 



Maintain and enhance literacy lab offering small group and one-on-one literacy instruction and remediation for students K-8. By providing individualized reading instruction, which targets fundamental skills, The literacy lab's trained tutors lead students to higher reading levels and increased confidence. 



Summer Intensive Rewards Reading Program was offered to help students maintain academic momentum. 



AOE will ensure that instruction is given by certified/highly qualified teachers and paraprofessionals. 



The Academy of Excellence has more than 97% FRL students. Therefore, all of our procedures are followed closely for each student learner. 



· Implemented Differentiated Instruction activities at all grade levels.



· Implemented 21st Century Learning Center After School Program.



· Implemented SES tutoring to lowest achieving students



· Increased the length of school day



· Increased time on task for teacher contracts



· Implemented 120 minutes of uninterrupted reading blocks and progress monitoring



· Implemented uninterrupted 60 minutes of math blocks



· Implementation of APTT activities to teach parents learning activities to help their children at home.



(See responses to Area III Assessments  1-7)



		List documents that serve as evidence of implementation of this process:



I. AOE Pre-Intervention Summary Report

II. AOE School Improvement Assessment

III. AOE SII Self Readiness Assessment System

IV. Teachers follow the Recommendations on the Education Learning Plan and provide more time for completion of the test.

V. Teacher Evaluations

VI. Staff Development



		9. How is the assessment system adapted to meet the assessment needs of English Language Learners (ELLs)?  



		Answer (suggested word count is 400 words):





AOE looks to the curricula and the individual learning plans to include focus on reading, writing, listening, and speaking. The individualized intervention also helps to sequence and scaffold content for ELA and literacy. Each intervention includes a set of sequenced and coherent progressions of learning experiences that build knowledge and understanding of major concepts. 





		List documents that serve as evidence of implementation of this process:



I. All Identified ELL Students are administered the AZELLA to better determine their instructional needs.

II. Teachers will also include daily lesson plans, guiding questions, recommended texts, scaffolding strategies, and examples of proficiency in other classroom. 









		10. How is the assessment system adapted to meet the assessment needs of Free and Reduced Lunch (FRL) students? 



		Answer (suggested word count is 400 words):

The Academy of Excellence has more than 97% FRL students. Therefore all of our procedures are followed closely for each student learner. 



· Implemented Differentiated Instruction activities at all grade levels.





· Implemented SES Tutoring to lowest achieving students



· Increased the length of school day



· Increased time on task for teacher contracts



· Implemented 120 minute uninterrupted reading blocks and progress monitoring



· Implemented uninterrupted 60 minute math blocks



· Implemented 21st Century Learning Center After School Program.





(See responses to Area III Assessments  1-7)



		List documents that serve as evidence of implementation of this process:







I. Teachers follow the Recommendations on the Education Learning Plan and provide more time for completion of the test

II. Teacher Evaluations

III. Startalk  Lesson Planning

IV. Monitoring Classroom

V. Certificate of completion Professional Development

VI. Staff Development Surveys

VII. Corrective Action Form

VIII. Self -Study Video List





		11. How is the assessment system adapted to meet the assessment needs of students with disabilities?



		Answer (suggested word count is 400 words):



The AOE Administration works closely with ADE to ensure that students needing greater academic accountability have the opportunity to reach their highest learning levels and demonstrate progress in the general education curriculum. 





		List documents that serve as evidence of implementation of this process:



I. AOE Pre-Intervention Summary Report

II. The AOE SPED department has consistently met the standard with the students each year.





Area IV: Monitoring Instruction

		Monitoring the Integration of Standards



		1. What is the Charter Holder’s process for monitoring the integration of standards into classroom instruction? How does the Charter Holder monitor whether or not instructional staff implements an ACCRS-aligned curriculum with fidelity? 



		Answer (suggested word count is 400 words): 



The Academy of Excellence continues the use of multiple in-class teacher/student evaluations of instruction coupled with instructor consultations with students. With some students we do see small samples of end-of-term student evaluations of instructional performance.	Comment by Sandra Hunter: It may simply be that I am unfamiliar with academic jargon; however, I do believe that this sentence needs some clarification. 

The Academy of Excellence process for monitoring the integration of standards into classroom instruction includes the following activities: 

· Using regularly scheduled time with staff (Monday meeting, to include subject matter and team time for student achievement.)

· Identified on the monthly school calendar, work that will be completed during staff, team, and department meeting times to examine student work and monitoring data 

· Planed monthly staff meeting agendas that focus on evidence of learning of student achievement 

· Structured team meetings to focus on an examination of student work and promote school achievement 

· Defined end products for ongoing team meetings that focus on student learning 

· Carefully monitored the percent of meeting time we spent on student achievement versus other topics 

· Using written and oral communications 

· Included staff progress updates on your school improvement goals (Board and Staff  Meetings)

· Use back-to-school paperwork, end-of-year paperwork, and other correspondence to staff and parents to focus on school improvement goals and progress 

· Ensured that expectations and priorities given orally to staff are also given to them in a written format for later reference 

· Monitored PA announcements to ensure Priorities

· Still need to find other forums for delivering a concise administrative message.  



The Academy of Excellence has not utilized a consistent monitoring process to ensure that staff implements an ACCRS-aligned curriculum with fidelity. 

The Academy has begun this coaching process with the assistance of ADE, ASU and AZ Quality schools. Its purpose is to develop a monitoring calendar that is designed to specifically focus on teacher evaluation, classroom activity, and the components of effective teaching. This will also include interest in sharing basic strategies and procedures for data gathering and conferencing.



These administrator steps will be considered in the effective preparation of conference memorandums and letters of reprimand when needed.



Approaches that are discussed which differ from existing procedures in the AZ College and Career Standards and Curriculum Maps and lesson plans will be used to stimulate discussion and prompt a review of current practices. 



The Academy of Excellence is committed to this process to lead to a restructuring of the current practices and procedures, which have failed to result in the enhancement of student learning.



The Academy is test sampling several documents to determine which is most effective to meet the needs of or students. 

		List documents that serve as evidence of implementation of this process:











I. Class Schedule

II. School calendar

III. Student Handbook

IV. Staff Meeting Agendas

V. Pod Team Meetings

VI. Board Minutes

VII. Staff Evaluations

VIII. Corrective Actions



		2. How does the Charter Holder monitor the effectiveness of standards-based instruction throughout the year?



		Answer (suggested word count is 400 words):



Suitable Learning Environment- Each teacher has to develop and implement clear classroom routines and appropriate behavioral standards at the beginning of each school year to insure the health, safety, and welfare of all students. This includes maintaining a clean, safe, and orderly learning environment that includes establishment of good work habits and discipline. 



The Academy of Excellence has utilized teacher evaluations, with an emphasis on instructional strategies and lesson plans. 



Student progress to determine if teachers are using the numerous formative and summative diagnostic processes available to assist in planning meaningful instruction.



Instructional Strategies helped identify an instructional process that provides a solid and basic framework for planning instruction, which is helpful in guiding the administrator in what to look for when visiting a classroom.



Lesson Planning and Preparation -Formulating a well-defined objective of the lesson is a critical first step as it provides the direction and framework for the decisions that are to follow.

Administrators will know if the appropriate planning for instruction has taken place when the teacher is able to design a lesson that achieves the objective.



Implementing and presenting the lesson during the opening of a lesson allows for students to know the direction of the instruction, the relevance of what they are learning, and to have a sense of continuity. Students are often not able to see the relationship between today's work and the work from yesterday. Sharing the objective of the lesson informally with students would include teacher statements such as "What we are going to do today?" and "The reason we are studying this concept..." We also encourage teachers to help relate the concept to how a student may use this information in the future. 



Monitoring Progress- Teachers analyze the correctness and completeness of the responses from students and determine if it is necessary to reteach certain segments of the lesson before they proceed. Once this is completed teachers can continue to the next concept to be taught, re-teaching if necessary, and providing the necessary practice.

 

Teacher Conferencing and Data gathering have been discussed earlier. 

		List documents that serve as evidence of implementation of this process:





I. Teacher /Admin Classroom Self- Assessment

II. Teacher evaluations

III. Classroom Walkthroughs

IV. AIMS Assessments

V. Progress Monitoring

VI. Planning time for teachers

VII. Teachers Conferences











		

Evaluating Instructional Practices



		3. What is the Charter Holder’s process for evaluating instructional practices? How does this process evaluate the quality of instruction? 



		Answer (suggested word count is 400 words):







We continue to struggle with what to evaluate, how to observe and analyze classroom observation information and other data, and how to translate the results of observations and the summary of data into meaningful conference feedback that guides and encourages teachers to improve instruction. We will continue to rely on ADE support and our relationship with AZ Quality Schools Program. 



We also recognize that the governing board of the Academy of Excellence is responsible for establishing  the State standard of expected pupil achievement at each grade level and in each area of study  including the following

· The progress of pupils toward the district-adopted standards.]

· The instructional strategies and techniques utilized by the teacher

· The teacher's adherence to curricular objectives

· The establishment and maintenance of a suitable learning environment 

· Job responsibilities of other certificated non-instructional personnel (supervision or administrative positions) whose responsibilities cannot be evaluated in the aforementioned four areas.



The Academy of Excellence continues to seek documents from other districts and schools in order to meet these obligations. 

		List documents that serve as evidence of implementation of this process:



I. The process for evaluating instructional practices relies heavily on teacher evaluations

II. Professional development training

III. Student progress on the AIMS assessment.









		4. How does this process identify individual strengths, weaknesses, and needs?  



		Answer (suggested word count is 400 words):



The Academy has been consistent in its performance of observations, which should include walk-throughs conducted on at least a weekly basis. These brief 10 minute visits provide a quick look at teacher performance and classroom environmental factors. Walk-throughs have been helpful in identifying ongoing patterns of behavior. These informal observations are unannounced visits lasting ten minutes or more. The teacher's behaviors or classroom factors observed during theses visits allows us to document consistent trends or patterns of behavior. 



The Academy has failed to consistently document with fidelity these informal observations, which can be followed with a written summary. However, we have acted with due diligence to conference with the teacher regarding any concerns. Without this consistent written documentation we have not managed to identify individual strengths, weaknesses, and needs with conformity. 



The Academy will develop and  utilize a tool to implement with fidelity. 	Comment by Sandra Hunter: Which tool?



		List documents that serve as evidence of implementation of this process:



I. Teacher Evaluations

II. Startalk Lesson Planning checklist

III. Checklist for Monitoring Classroom Environment









		Providing Analysis and Feedback to Further Develop Instructional Quality



		5. How does the Charter Holder provide feedback on strengths, weaknesses, and learning needs based on the evaluation of instructional practices?  



		Answer (suggested word count is 400 words):



The Academy schedules a conference to provide the teacher with the means to change unsatisfactory behavior, as well as provide options for enhancement of performance.



The conference also provides a collaborative opportunity to expand the teacher's knowledge of concepts and reinforce his or her understanding of the missions of the school. 



Often a pre-conference is held before a formal observation and provides the administrator with the opportunity to obtain as much information about the upcoming observation as possible, which will prepare the teacher for instructional improvement. 



The teacher and administrator develop an improvement plan for enhancement or improvement.



 Following the conference the administrator prepares a summative evaluation in the form of a written document, which will be delivered to the teacher. 

		List documents that serve as evidence of implementation of this process:



I. Teacher Evaluations 

II. Informal feedback





		6. How does the Charter Holder analyze this information? What does the data about quality of instruction tell the Charter Holder? What has the Charter Holder done in response? 



		Answer (suggested word count is 400 words):



We always look to see that the teacher observations used in the evaluation are fair, using multiple observers and representing the variety of conditions that could affect teacher performance (e.g., time of year, time of day, subject area covered), so that results are generalizable to teacher performance as a whole.



However, a major focus relies on the academic achievement of the students. 

When we fail to see improvement, the teacher is released of her duties. 



		List documents that serve as evidence of implementation of this process:





I. Teacher Evaluations

II. Informal Feedback (During our pre-Intervention visit from the State, it was determined that AOE is not documenting with fidelity the feedback with the instructional staff.  As of Jan, 5th we are implementing processes to improve this communication activity.)





		Adapted to Meet the Needs of Subgroups(Address all relevant measures)



		7. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with proficiency in the bottom 25%/non-proficient students? 



		Answer (suggested word count is 400 words):



Students who regressed on the mathematical portion of AIMS will be closely monitored to ensure mastery of necessary skills. Additionally, appropriate strategies will be implemented (e.g. Differentiated instruction in small group setting).



We provide primary and middle school mathematics teachers with intervention strategies to assist students who typically perform poorly in mathematics and have negative attitudes about mathematics.



Teachers will implement 75 minutes of math instruction per day at all grade levels, to incorporate Morning Meeting Calendar Math. And deliver a rich curriculum using the Saxon Math Program driven by mathematical thinking and reasoning.

We will discuss and share lessons for differentiated instruction across all grade levels.



Through the use of the Saxon Math instruction We will target the specific needs of each student. Large group, small group and Individualized instruction will be provided.



We will devote ten minutes to share successful differentiations strategies at each staff meeting and differentiate instruction for the proficient and advanced-proficient student body at all grade levels.



 We will identify mathematics and mathematics education courses and strategies, such as pairing pre-service teachers with exemplary in-service teachers during field experiences. This is effective in improving pre-service teachers’ knowledge of mathematics content and content-specific pedagogy.  We will also provide professional development opportunities that focus on sharing these courses, as well as effective strategies for teaching them. These opportunities will be made available to postsecondary faculty, adult educators, and developmental faculty across the state.



Implementation of Parent Engagement activities that teach parents learning activities to help their children at home.





		List documents that serve as evidence of implementation of this process:





I. Class schedule

II. Staff Meetings

III. Character Education Grant

IV. Planning/Implementation Template for Pre-Intervention Schools FY14





		8. How does the Charter Holder monitor instruction to ensure it is meeting the needs of English Language Learners (ELLs)?



		Answer (suggested word count is 400 words):



All Identified ELL Students are administered the AZELLA to better determine their instructional needs. 



AOE looks to the curricula and the individual learning plans to include focus on reading, writing, listening, and speaking. The individualized intervention also helps to sequence and scaffold content for ELA, literacy, and math. Each intervention includes a set of sequenced and coherent progressions of learning experiences that build knowledge and understanding of major concepts. 



Teachers will also include daily lesson plans, guiding questions, recommended texts, scaffolding strategies, and examples of proficiency in other classroom.



(The Academy of Excellence did not have adequate numbers of students to provide a qualified assessment response.)

		List documents that serve as evidence of implementation of this process:



I. AZ AMAO Determination Letter



		9. How does the Charter Holder monitor instruction to ensure it is meeting the needs of Free and Reduced Lunch (FRL) students?



		Answer (suggested word count is 400 words):



The Academy of Excellence has more than 97% FRL students. Therefore, all of our procedures are followed closely for each student learner.

(See Responses to questions 1-6 

Area IV: Monitoring Instruction)



		List documents that serve as evidence of implementation of this process:





(See Responses to questions 1-6 

Area IV: Monitoring Instruction)





		10. How does the Charter Holder monitor instruction to ensure it is meeting the needs of students with disabilities?



		Answer (suggested word count is 400 words):



The AOE Administration works closely with ADE to ensure that students needing greater academic accountability have the opportunity to reach their highest learning levels and demonstrate progress in the general education curriculum. 





		List documents that serve as evidence of implementation of this process

I. The AOE SPED department has consistently met the standard with the students each year.





Area V: Professional Development

		Professional Development System



		1. What is the Charter Holder’s professional development plan?  



		Answer (suggested word count is 400 words):

· Provide all teachers with Professional Development Opportunities to enhance their knowledge about item analysis, the standards (which are aligned with assessment), and instructional strategies that support performance-based assessments and inquiry-oriented instruction



· Make available to mathematics teachers information about (1) effective curricula and other mathematics programs (2) professional development for teachers to implement these programs and (3) other statewide programs and resources for the support of mathematics teaching and learning. (Common Core)



· Prepare mathematics coaches to mentor new teachers, especially in their third and fourth years of service and to establish learning communities of new and experienced teachers.



· Through expanded PD, , we will implement effective use of instructional technology and a comprehensive technology strategy that supports the improvement of student learning and achievement

		List documents that serve as evidence of implementation of this process:





I. Professional Development Training Activities

II. Self-Study Video Training Activities

III. Planning/Implementation Template for Pre-Intervention Schools FY14













		2. How was the professional development plan developed? 



		Answer (suggested word count is 400 words):

· Our process utilizes a committee of members including staff, teachers, parent representation, and community members that meet in the fall and spring to review and discuss any concerns related to the Curriculum and Professional Development 

· Teachers hold a Primary/Middle school Pod meetings at least once a month and they review and discuss any curriculum/PD matters at that time. 

· Matters of concern will then come to the regular staff meeting for discussion and resolution.

· Final discussion and adoption of the curriculum/PD is done in a formal Board meeting. 

· The public and parents are notified at of the Curriculum/PD at the Fall Title I Meeting as well as other parent engagement activities.

· The Common Core for each grade level is posted in each classroom and copies are made available to parents. 



		List documents that serve as evidence of implementation of this process:

I. Staff Meeting Agendas

II. Board Minutes

III. APTT Meetings

IV. Parent Guides







[bookmark: _GoBack]



		3. How is the professional development plan aligned with instructional staff learning needs? 



		Answer (suggested word count is 400 words):



During Staff meetings Professional Development Agendas, Lesson Plans, Classroom observations.

Feedback/comments through professional development surveys determine where the needs exist.  We have also included other school and

district data sources, which serve as the foundation for an on-going needs assessment for

continuous and sustained PD.



		List documents that serve as evidence of implementation of this process:



I. Professional Development Training Activities

II. Staff Meetings











		4. How does this professional development plan address areas of high importance?  



		Answer (suggested word count is 400 words): 


The Academy of Excellence attempts to create separate and supplemental programs for the lowest performing teachers/students and provide general PD for everyone.



We provide primary and middle school reading, literacy, and mathematics teachers with professional learning intervention strategies to assist students who typically perform poorly in mathematics and have negative attitudes about mathematics.





We utilize the following resources to address concerns of learning needs:

· AIMS/DPA

· DIBELS

· WRAT

· Core Curriculum Assessments

· Academy of Reading/Math (Technology Based)

· Teacher Generated assessments



		List documents that serve as evidence of implementation of this process:





I. Professional Development Training Activities

II. Staff Meetings



		Supporting High Quality Implementation



		5. How does the Charter Holder support high quality implementation of the strategies learned in professional development sessions?   



		Answer (suggested word count is 400 words):



The Academy of Excellence recognized the difficulty of maintaining high quality implementation of the strategies learned in professional development sessions. Therefore, we have contracted with the AZ Quality School Programs to assist us in this effort. 





		List documents that serve as evidence of implementation of this process:





I. We will continue to take advantage of Professional Learning opportunities offered through ADE, ASU and online activities through Engage NY.







		6. How does the Charter Holder provide the resources that are necessary for high quality implementation?



		Answer (suggested word count is 400 words):



The School utilizes the Professional Learning budgets available through Title I, II, the 21st Century Learning Centers and the general budget where available. 

		List documents that serve as evidence of implementation of this process:



I. Title I and II Budget Detail





		Monitoring Implementation



		7. How does the Charter Holder monitor the implementation of the strategies learned in professional development sessions? 



		Answer (suggested word count is 400 words):



The process for evaluating instructional practices relies heavily on teacher evaluations, professional development training, and student progress on the AIMS assessment.  



Professional Learning surveys are utilized at the end of each program. 



		List documents that serve as evidence of implementation of this process:











		8. How does the Charter Holder monitor and follow-up with instructional staff to support and develop implementation of the strategies learned in professional development?



		Answer (suggested word count is 400 words): 



We utilize the staff meetings and training surveys to see that the teacher observations used in the evaluation are fair by using multiple observers and representing the variety of conditions that could affect teacher performance (e.g., time of year, time of day, subject area covered). Thus, providing us with results that are generalizable to teacher performance as a whole.



We discuss and make recommendations within the whole group for each teacher. 





		List documents that serve as evidence of implementation of this process:



I. Teacher Evaluations

II. Staff Meetings and Informal feedback







		Adapted to Meet the Needs of Subgroups (Address all relevant measures)



		9. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students with proficiency in the bottom 25%/non-proficient students? 



		Answer (suggested word count is 400 words):



· Students who regressed on AIMS Math will be closely monitored to ensure mastery of necessary skills and appropriate strategies will be implemented. This may include differentiated instruction in small group settings.



· Provide primary and middle school mathematics teachers with intervention strategies to assist students who typically perform poorly in mathematics and have negative attitudes about mathematics.



· Teachers will implement 75 minutes of math instruction per day at all grade levels, to incorporate Morning Meeting Calendar Math. And deliver a rich curriculum using the Saxon Math Program driven by mathematical thinking and reasoning.



· Discuss and share lessons for differentiated instruction across all grade levels.



· Through the use of the Saxon Math instruction will target the specific needs of each student. Large group, small group and Individualized instruction will be provided.



· Devote 10 minutes to share successful differentiations Strategies at each Staff meeting and differentiate instruction for proficient and advanced-proficient student body at all grade levels.



· Identify mathematics and mathematics education courses and strategies such as pairing pre-service teachers with exemplary in-service teachers during field experiences that are effective in improving pre-service teachers’ knowledge of mathematics content and content-specific pedagogy.  



· Provide professional development opportunities that focus on sharing these courses, as well as effective strategies for teaching them, will be made available to postsecondary faculty, adult educators, and developmental faculty across the state.

		List documents that serve as evidence of implementation of this process:





I. AOE Pre-Intervention Summary Report

II. AOE School Improvement Assessment

III. AOE SII Self Readiness Assessment System

IV. Teachers follow the Recommendations on the Education Learning Plan and provide more time for completion of the test.

V. Teacher Evaluations

VI. Staff Development

VII. Planning/Implementation Template for Pre-Intervention Schools FY14









		10. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of English Language Learners (ELLs)?



		Answer (suggested word count is 400 words):



All Identified ELL Students are administered the AZELLA to better determine their instructional needs. 



AOE looks to the curricula and the individual learning plans to include focus on reading, writing, listening, and speaking. The individualized intervention also helps to sequence and scaffold content for ELA literacy and math. Each intervention includes a set of sequenced, and coherent progressions of learning experiences that build knowledge and understanding of major concepts. 





(The Academy of Excellence did not have adequate numbers of students to provide a qualified assessment response.)

		List documents that serve as evidence of implementation of this process:









I. Daily lesson plans to include guiding questions, recommended texts, scaffolding strategies, and examples of proficiency in other classroom.





		11. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of Free and Reduced Lunch (FRL) students?



		Answer (suggested word count is 400 words):

The Academy of Excellence has more than 97% FRL students. Therefore, all of our procedures are followed closely for each student learner.

(See Responses to questions 1-9 

Area V: Professional Development)



		List documents that serve as evidence of implementation of this process:





(See Responses to questions 1-9 

Area V: Professional Development)









		12. How does the professional development plan ensure that instructional staff receives the type of development required to meet the needs of students with disabilities?



		Answer (suggested word count is 400 words):



The AOE Administration works closely with ADE to ensure that students needing greater academic accountability have the opportunity to reach their highest learning levels and demonstrate progress in the general education curriculum. 





		List documents that serve as evidence of implementation of this process:





The AOE SPED department has consistently met the standard with the students each year.
















Area VI: Graduation Rate (Not applicable)

		Ensuring Students in Grades 9-12 Graduate On Time



		1. How does the Charter Holder monitor and follow up on student progress toward completing courses to meet graduation requirements?  



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		2. How does the Charter Holder identify students that are not successfully progressing through required courses?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		3. How does the Charter Holder provide additional academic supports to remediate academic problems for struggling students?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		4. What data can the Charter Holder provide to demonstrate that these strategies are effective?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:










Area VII: Academic Persistence (Not applicable)

		System for Keeping Students Motivated and Engaged in School



		1. How does the Charter Holder identify students who are at risk of dropping out or failing?   



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		2. What strategies does the Charter Holder utilize to address student challenges to completing/continuing their education?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:











		3. How does the Charter Holder evaluate these strategies to determine effectiveness?



		Answer (suggested word count is 400 words):

		List documents that serve as evidence of implementation of this process:
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Beginning in the Fall Term ot 2006 the Academy of Excellence (Governing, Administration and
Staff) engaged in a School Improvement Process which sought to identify its core beliefs and
values and create an empowering framework for monitoring how well the school is doing and
whether individual strategics and activities are aligned with the core values.

1. We will teach to the agreed upon Arizona Standards and provide evidence of student
achievement of those standards.

2. We will make full use of the instructional time allotted to us.

3. We will demonstrate our belief and expectation that all students can achicve the grade
level objectives as identificd by the Arizona State standards.

4. We will help to insurc an orderly atmosphere that is conducive to learning throughout the
school.

5. We will treat all members of the school community with respect.

I. Academy of Excellence continues to implement a concerted effort and capacity to
improve pupil achievement. (2010 - 2014)

The Academy of Excellence Administration continues to utilize the support of ADE staff to help
develop targeted goals and systematically implement them. The Director/Administration was
able to understand where the school is relative to the AYP target, how their teachers asscss for
learning and monitor student progress, and how they can use the data to adjust instruction based
on student needs. To accomplish these ends AOE sought to understand and communicate their
student achievement target; to engage staff in analyzing statc assessment data to determine
whether there were any gaps between the AYP targets and their performance; to evaluate school
processes to cnsure that tcachers understand the target and have aligned their teaching and
assessments to those standards they are responsible for teaching; to structure time to regularly
examinc student work to inform instruction; to have teachers collect and analyze formative
assessment data to monitor student performance on the content standard indicators on a daily
basis; to keep their school focused on their student achievement goals as the primary work of
statt.

The critical first step to mecting our instructional target is to understand the target.
Understanding the AZ State content standards being assessed and knowing wherc our students
are in relation to those standards was instrumental to AOE hitting the target. Teachers who did
not understand the target could not be counted on to teach the necessary knowledge and skills to
students.

The state content standards identify what students are expected to know and bc able to do. Tt is
also obvious, though not always practiced, that classroom instruction and assessment had to be
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aligned with the state content standards it AOE wished to attain state standards. It became
critical for staff to understand the statc content standards, the state assessments used to measure
AYP, and how to recognize proficient student work at their grade level if they are going to fully
understand their target.

Action Taken:

e Replaced the school staff relevant to continued Corrective Action.

s implemented new curriculum, including providing appropriate professional
development for relevant staff that is scientifically based research and ofters
substantial promisc for low —achicving students and enabling the school to make
AYP. Saxon Math, Saxon Phonics, and 4-Blocks Reading.

¢ Began Development of Curriculum Maps in all grades for Reading, Math and
Writing.

e Developed a Lesson Plan template to be used for all grade levels.

s Results: The Academy of Excellence remained in Corrective Action but Met AYP

Status and Performing under AZ learns.

Il Developed and implemented a Schoel Improvement Plan

Following the recommendations that Dr. Mike Schmoke outlined in his bestseller:
FOCUS: Elevating the Essentials to Radically Improve Student Learning: AOE
has allowed the School Improvement process to become the single most important
business of our school. We worked through a process that to ensure all students

were provided the opportunity to achieve at high levels. We acted with due
diligence to act on the combination of three concepts he recommended which
constituted the foundation for positive improvement results: meaningful
teamwork; clear, measurable goals; and the regular collection and analysis of
performance data.

The School improvement planning Team was led by the Director and a school

improvement tcam and ultimately must involve the entire statf. We utilized a data-
driven process for analyzing data and making instructional decisions based on good
data analysis. (See Rubric for School Improvement) and School Improvement Plan

2007-2008)
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Action Taken:

e Established an environment which that was open to risk taking,
new ideas, and collaboration.

o Ensured that all voices in the school community were heard.

e Implemented “Community Conversations” and Fall and Spring
Progress Report Presentations to parents.

¢ Major effort implemented to seek input from all stakcholders and
find ways for individuals to contribute to the School Improvement
goals.

Results:

1. Aligned time, money, and staff development with the goals.
AQE devoted considerable time and effort to the continual assessment of the
conditions or outcomes of student achievement; in meeting of the Board and Staft we
notified all members that the condition or outcome was considered important.
Consistency to maintain with a small staft sometimes implied that inattention to
monitoring a particular factor indicated that it is less than essential, regardless ot how
often its importance is verbalized. AOE is continuing to maintain a concerted cffort in

this area. We are looking at three essential questions:
o What do we want our students to lcarn?
o How do we know students are learning?
o What do we do about it when they aren’t?

e Displayed the progress toward attainment of the goals on a bulletin board and outside
banner. The display should allowed staff and stakeholders to quickly see where you
are, wherc you are heading, and how the journey 1s going. We were also able to
communicate progress toward attainment of the student achicvement goals in
newsletters and other correspondence to staft, parents, and other stakeholders.

2. Monitored the priority goals. (Hired a Part-Time Teacher/ Evaluator Monitor)
Setting the expectations for staff was often the easiest task but not the most consistent in
how we monitored them. With the Monitor Teachers soon became clear by what the
monitor evaluated, and what the priority expectations were. We identified a number a
number of critical times during the school day that the Director/ Monitor needed to be
purposeful about communicating a clear and sharp focus on the student achievement
target. When conferring with teachers about their instruction and/or discussing a tcacher's
observation, we wanted to want to affirm through their questions the value they place on
use of data to guide instruction. These questions helped the teachers to assess and edit the

Student Individual learning Plans.
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¢ How do the students demonstrate for you they are proficient on the indicators |
obscrved you teaching?

*  What percent of your students demonstrated proficiency?

*  What diagnostic data do you have to help you identify their area of ditficulty?

e  What strategies did you (or will you) use to help students improve their performance?

¢  When and how will you rcasscss their performance on the same indicators?

e  What percent of your students improved on the indicators assessed by the scored
asscssment?

e What are you planning to do for the students who are not improving?

111. Curriculum Design and Instruction:

It became important for AOE to recognize the huge shift that standards-based cducation
requires of classroom teachers, especially in a small school where some classrooms
included combined grade levels. Teacher autonomy could no longer be an option, what
they taught and the expectation and the manner in which they delivered instruction to all
students, how they would be held accountable for all of our students learning it became a
priority. AQE’s teachers were now expected to take all students to proficient performance
on a common set of grade level content standard indicators defined by the state. Everyone
(administrators, teachers, parents and students) had to shift their focus from how well
teachers are teaching to how well students arc learning.

The implementation of the Arizona State Standards changed expectations for what
happens in AOE classrooms?

Before Standards After Standards
Focus on how well teachers taught Focus on how well students learn
. Taught what they thought was important Teach specificd content standards
| Different expectations for different The same expectations for all groups of students

groups of students

Students screened for higher level All students have equity of opportunity for higher
courses and activities level courses and activitics
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Academy of Excellence Curriculum /Instruction Design/Materials 2008-2010

CURRICULUM ALIGNED
WITH AZ STATE
STANDARDS

ALIGNED

INSTRUCTIONAL

MATERIALS

ALIGNED

INSTRUCTIONAL

PRACTICE

ALIGNED

STUDENT

ASSESSMENT

Curriculum is developed
by LEA teachers in
keeping with the
following principles:

. Curriculum
cnables students to
successtully mect or
excecd national and
state standards and
competency
requirements.

. Curriculum is
aligned with Arizona
State Standards and
current educational
research and the best
information about adult
life and work in the 21%
century.

« Curriculum is
designed from a clear
vision ol desired
student performance
after K-8 schooling.

« Course and grade
level outcomes with
aligned unit
oulcomes and
appropriatc
asscssments reflect a
balance between the
content and
application skills
students will learn.

Materials are selected and/or
created by Administrators
and tcachers in keeping with
the following principles:

« Instructional matenials
SCIVC as resources to
teach the curriculum:
they do not drive the
curriculum.

« Instructional matenals
support the end goals
we have for students.

« Materials actively and
creatively foster higher-
level thinking.

» Matcrials arc selected
and combined to
promote multi-sensory
experience and varied
approaches to leaming.

« Materials include
technological resources
as well as printed texts.

« All primary and
supplemental texts will
be approved through the
by the AOL Board.

LEA tcachers leamn,
develop, use and improve
instructional practices
which illustrate the
following principles:

« Ipstruction is clearly
aligned with state
standards, course and
unit outcomes and
assessments.

« Instructional
strategies support the
end goals we have for
students and reflect
current best-practices
according to research.

¢ Teachers™ actions
show appropriatc
decision-making
about esscntial
elements of
instruction, including
intervention and
extension strategies as
needed.

« Instruction fosters
higher level thinking,
independent and
cooperative learning.

« Grading procedures
follow district
guidelines and
policies.

Student asscssments arc
used by LEA teachers in
keeping with the
[ollowing principles:

» Assessments arc
aligned with

program, coursc, and

unit outcomes.

« Assessments call for
mecaningful
demonstrations of
identified ocutlcomes
and performance
ohjectives.

« Asscssment design is

an integral part of
curriculum
development.

« Agscssment is part of

instruction. It fosters

student self-
assessment and self-
adjustment.

¢ School-wide
assessments are
developed for
program and
course/grade level;
within classrooms,

tools and procedures

vary.
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Instructional Materials: AIMS/DPA

Saxon Phonics K-4 DIBELS

Saxon Math K-8 WRAT

Thinking Maps K-8 Star Reader/Math Technology Base

Harcourt Science K-8 Academy of Reading/Math (Technology Based)
Houghton Mufflin Reading 1-4 Study island AIMS Tutorial {Techneclogy Based)

Scholastic Scope Literature 5-8
Academy of Reading/Math 3-8
Effective Reading Intervention,
Assessment Materials:

The Academy of Excellence Administrative Team and teachers have developed an Arizona
Standards based, well articulated and implemented Mathematics program for the previous five
years. (the 2006- 2012 school years)

For the 2006-2007 school year the focus was on math curriculum mapping. The teachers in each
grade Ievel math team mapped the curriculum in alignment with the state standards. Each Strand

(e.g. grade 1, Number Scnsc and operations) developed lesson plans based on Data analysis and
Probability, Math Patterns and Functions, Structurc and Logic.

The School Profile for this period based on AIMS scores indicated that AOE met AYP status,
AZ learns Performing and for Federal Improvement Status, Corrective Action was
implemented.

For the 2008-2009 school year the math standards were again articulated by grade level. The

teachers assessed student performance and prioritized appropriate lesson plans to maximum
student achievement. All lesson plans in The Saxon Math Model were aligned with Arizona
State Math Standards. Lesson plans were divided into four Benchmark periods of compatibility
with state math standards (asscssment, performance objective, and materials mapping for each
period) and a post assessment of student learning.

The School Profile for this period based on AIMS scores indicated that AOE met AYP status,
AZ learns Performing Plus, and showed Upward Mobility in the Federal Improvement Status.

For the 2009-2010 school year the Academy of Excellence continued use of the Saxon Math
Model. Lesson plans were aligned with Arizona State Math Standards. Priority was given to
teachers with special training in math to assist the math teams in the planning and application of

concepts for maximum student achievement.

The School Profile for this period based on AIMS scores indicated that AOE met AYP status,
AZ learns Performing Plus, and showed Upward Mobility in the Federal Improvement Status.

For the 2010 -2011 school year a continuation of the Saxon Math Model was kept int place. The
teachers continued to create lesson plans applying concepts to build high performance learning
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School Improvement Status based on AIMS

that aligned with the Arizona Statc Math Standards.  Additional resources continued to be
implemented utilizing several technology sources {(e.g. computer programs, SMART BOARD).

School Profile 2006-2007 | 2007-2008 | 2008-2009 | 2009-2010 | 2010-2011
AYP Status Met Met Met Met MET
AZ Learns Performing | Performing | Performing | Performing | D

Plus
Fed. Improvement Corrective | Corrective | None None None
Status Action Action

As of this report The State and Federal School Profile is not available.

Analysis of Math Proficiency:

e It is important to note that only 2 students maintained consistent cnroliment from
third grade 2006 to eighth grade 2011, and even Iess for Kindergarten through eighth
gradc.

o None of the current seventh and cighth grade students have had K-8
consccutive years of enrollment.

o One student in Sixth grade has been enrolled at AOE since Kindergarten
o One student in fifth grade has been enrolled at AOE since Kindergarten
o One student in fourth grade has been enrolled at AOE since Kindergarten

One student in third grade has been enrolied at AOE since Kindergarten
o Scven Students in second have been enrolled at AOE since Kindergarten
e AOE continucs to serve a highly transient population moving two to three students
forward to the ncxt passing grade.)
e School personnel need to focus increased attention Math achievement by all studcents.
See Appendix A. (2006 AIMS)

« State
= ACE

2006 2007 2008 2009 2010 2011

Math Third Grade
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e School is above the State proficiency in 2008 and 2009 but below the state average in
2010 gained 44% achievement in 2011,

e 56% of the student fell with the Approaches category with no one falling in FFB (Falls
far below).

e School wide for all students the tcam decided to do a strand review to decide which areca
students showed deticiency. Students were then grouped with students with similar strand
deficiency and were given re-teaching of concept in small group environment.

See Appendix B: (2007 AIMS Scores)
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Math Fourth Grade

e School made a significant gain in progress from 2008 to 2009 with a disappointing drop
in 2010 with a 15% gain in achievement in 2011,

e School Wide: It was decide that we would continue using small group interventions.
However for students that fall FFB we added an additional intervention time to work on
the mastery of basic skills such as basic math facts.

See Appendix C: 2008 AIMS Scores
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Math Fifth Grade

Fifth and sixths grades have experience high teacher turnover.

A review of data indicates that a large percentage of instruction needs to spent on

number sense.

Periodic professional development is provided lor Saxon math and Instructional

classroom assessment has been routinely facilitated using protocols to constructively

evaluate curriculum throughout the year, as well as receive direct instruction on

research-based curricular support.

Professional development was routinely provided in these arcas and opportunities for

outside-of-school protessional development when the budget allowed.

See Appendix D: 2009 AIMS Scores

80
70
60
S0
10
30
20
10

AR g

i - State
Pl
i % w AQE
% 4
?&
B

2006 2007 2008 2009 2010 2011

Math Sixth Grade
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Sixth Grade made 20% achievement progress over the 2007 school year.

Moaost children haven't been properly prepared. In tact, many students haven't cven
mastered basic multiplication and division yet.

New Certified Teacher hired in 5th/6™ Grade combination

School Wide: It was decide that we would continuc using small group interventions.
However for students that fall FFB we added an additional intervention time to work on
the mastery of basic skills such as basic math facts.

Professional development for Math techniques oftered wecekly. Teacher porttolios
document developments. Professional development ongoing and incorporated into the
non-teaching Wednesday afternoons. Teachers often have the opportunity to collaborate
as a tcam. New teachers are assigned Pod mentors whom also meet during this time.

See Appendix E: 2010 AIMS Scores
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Math Seventh Grade

Sccond classroom to show some proficiency in consistent years.

It was decided that we would continue using small group interventions. However, for students
that fall FFB we added an additional intervention time to work on the mastery of basic skills such
as basic math facts.

Students also used Academy of Reading and Math to increase mastery of basic skills.
One-on-one tutoring in afterschool implemented to help academically and intellectually
challenged students become challenged —and, therefore, interested in their education—and,
because it was customized, one-to-one instruction, private tutoring was experienced at the
appropriate pace necessary for such students.

10
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See Appendix F and G: 2011 AIMS Scores
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Math Eighth Grade

We continued using small group interventions. However for students that fall FFB we
added an additional intervention time to work on the mastery of basic skills such as basic
math facts and decoding. This strategy was introduced with the expectation that fluency
in these areas will result in more time to for students to master the concept. Teachers also
reccived more traming in differentiated instruction.

The assessment cvaluation showed math skills continue to be as an area of concern.
Using data from previous testing years, students across the grade levels struggled with
Number Sense, Concepts, and Operations; ldentitying operations (addition, subtraction,
multiplication, division) and the effects of operations. Key words remain a challenge.
Because students can't identify the key words in open response problems they don't know
how to go about finding an answer.

Action Taken:

Teachers need to identify opportunitics for students to demonstrate proficiency and understand
how to interpret each student’s performance. They had to monitor the progress of cach student in

their classroom over time and regularly examine the monitoring data to determine who is getting

it and who is not. They needed to use the data to make instructional decisions.

Results: This shift in focus was particularly painful for the teachers because they
had to learn how to develop lesson plans and student centered strategic activitics, as
well as align classroom instruction and assessment with the state content indicators,

11
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For most teachers, this meant that they had to learn new content, learn how to
assess and interpret student proficiency, collect classroom data to monitor progress,
and regularly examinc student work and data as a collaborative team process. It
became extremely difficult to maintain teacher attendance and work ethics,
resulting in more teacher turnover while attempting to make student learning
progress. In 2007-2008 AOE remained in Corrective action and met AYP and
performing under AZ Learns.

e Implemented Differentiated Instruction activitics at all Grade levels.

e Implemented 21" Century Learning Center After School Program.

e Implemented SES Tutoring to lowest achieving students

¢ Increased the length of school day

e Increascd time on task for teacher contracts

e Implemented 90 minute uninterrupted Reading Blocks and progress monitoring

¢ Implemented uninterrupted 60 minute Math Blocks

e Assign Title 1 Teacher Aide staft to support small group classroom reading
instruction at “core™ time

e Usc assessments (formative, summative, and progress monitoring) to identify student
strengths and nceds and plan for instruction

e Incrcase supplemental and book libraries to use with at risk students

e Increased classrooms instruction to 45 minutes per day for writing in addition to the
scheduled “core” literacy time.

e Strengthen classroom libraries and technology cquipment support for reading and
Math instruction. (Smart Boards and Document Camera, and Video)

Iv. Monitoring Student Progress: Analysis of relevant of relevant pupil achievement

data

Annual data from the state assessments only gives AOE a snapshot of where students are at a
single point in time. Daily instruction continues between when the tests are given and when the
results are returned to our school. Teachers must know on a day to day basis where their students
are in relation to the content standards to have the necessary information to inform instruction.

This on-going monitoring is also the way for teachers to determine whether their instructional
strategies are working for all students and which students nced instructional interventions.
Regular examinations of student performance on assignments and assessments have cnabled
teachers to make informed instructional decisions regarding teaching and re-teaching specific
indicators/objectives. Classroom instruction and assessment must be aligned with the state's
content standards if we wish to attain state standards and mcet their AYTD target.

12
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Action Taken/Results

*

Instituted and fully implemented Standards and Rubrics for School Improvement needs
assessment with annual review and evaluation.

Solicited volunteers of Community and Staff to implement School Improvement FTeam.
Implemented DIBELS, WRAT, STAR Reader/Math, Academy of Reading/Math
Assessments instruments.

Utitized ADE relevant Staff Development Training to assist teachers in use of assessment
data.

Continue Primary and Middle school level “data team™ meetings to develop assessments
and plan effective classroom instruction

Data Driven Task fully implemented in the Fall of 2011

At AOE the ongoing progress assessment system combines both formative and summative
assessment. The formative component is fulfilled when the information brought together daily,
weekly or monthly is used to modify instruction and lead to curriculum and activity changes.
AOE uses a summative assessment to provide an overview at the end of the lesson, unit,
semester or end of the year, of each child’s accomplishments, areas of difficuity, and progress

I

8]

Using data from last year’s AIMS (2011), all students who failed to meet the standards
were identified as needing additional help in certain areas of math/reading. An item
analysis will be completed and the students with similar difficulties will be grouped
together to work on these challenging areas. The teacher will use a variety of
assessments to evaluate the performance of these students.

Every two weeks the focus of the Cycle will change and students who need the
reinforcement of the new cycle’s focus will be placed in the appropriate learning group
for instruction.

Area of Concern: (Describe the skill or behavior of concern)

Basic Phonics Skills-

Reading basic words and patterns accurately and with automaticity. Reading
passages from grade level materials with words that are single syllable or contain
basic word and sound patterns typically mastered prior to the end of 2™ grade.
Basic phonics skills do not include oral blending and segmenting of sounds (with
no eyes to text). Additionally basic phonics skills do not include hi gher—level
multisyllabic words.

Expected Level of Performance: Words Read Correctly per Minute
with 95% Accuracy (Utilize DIBELS Grade Level Benchmarks).

Recommendations for Intensive Reading/Math support:

= (Grades K-3 - student are given additional practice in Saxon Reading/Math
Material

*  Grades 4-8 — student are given additional practice in grade level connected
text
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AOE PMP 2010-2014

* The independent practice session will not be completed by student, but will be
finished with the interventionist.

= Student’s progress will be monitored weekly.

» Instruction is provided on a daily basis.

= Photocopy scctions that require extra practice. These sections are sent home
with student for practice with parent.

= Smaller groups (2-4 students) were designed to allow for more response time

and individual practice.

» A group mastery level of 90% accuracy is the goal to be achieved before

moving to next lesson.

(See Strategy I for Reading and Math PMP; AOE Data Driven
Instruction/Assessment Rubric; AOE Math Placement Matrix; AOE Checkiist, Student

LEP)

V. Hich Quality Professional Development:

After a careful review of rescarch and lessons from successful practice and with input from ADE
Training Resources the AOE Board and Administration has articulated a set of standards for
teacher professional development and recommended full implementation and use of these
standards to guidc future professional development, The standards offer a bold vision of
professional development and recognize that responsibility and accountability for ensuring that
professional development is of the highest quality rests with all stakeholders.

Standards of High-Quality Professional Development

Content Standards

' Standard 1: Content knowledge and
quality
teaching

Effective professional development deepens all teachers
‘content knowledge and the knowledge and skills
necessary to provide effective instruction and assess
student progress

Standard 2: Research-based

Eftective professional development ensures that all
teachers have the knowledge, skills, and dispositions to
apply research to decision making

Standard 3: Collaboration

Effective professional development ensures that teachers
have the knowledge, skills, and dispositions to
collaborate with others to improve instruction

Standard 4: Diverse learning necds

Effective professional development ensures that all
teachers have the knowledge, skills, and dispositions to
meet the diverse learning needs of all of their students

Standard 5: Student learning
environments

Effective professional development ensures that all
teachers are able to creatc safe, secure, and supportive
learning environments for all students

Standard 6: Family involvement

Effective professional development ensures that all
tcachers have the knowledge, skills, and dispositions to
involve families and other community members as active
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AOE PMP 2010-2014

partners in
their children’s education

Process Standards

Standard 7: Data-driven

on rigorous analysis of data

Standard 8: Evaluation Rigorous cvaluations assess the impact of
protessional development on teaching and student

lcarning

| Standard 9: Design and teacher learning

process reflect best practices in workplace
learning and in-depith

VI.

(Resource provided by ADE School Improvement Coach)

Action Taken/Results:

s Implemented staff development literacy program for new staff
e Implementcd on site structured Staff Development and explicitly taught effective
reading strategies.
e Supported new teachers in all facets of tcaching and classroom management
s Continue to research effecting writing strategics and programs
o “Unwrap” writing standards and develop formative writing asscssments
s Provided for staff training in using interactive technology
e Used staff development activitics
o Ensured that all staff development activities were aligned to student
achievement goals and state standards
e Used the physical environment
o Used bulletin boards to communicate AOE School’s progress
o Made surc that entry way signs and signboards reflected AOE priorities
e Used recognition activities
o Identified strategies to recognize those activities and staff that support school
improvement goals
o Showcased at staff meetings promising practices in using data to monitor
individual student progress or to inform instruction

Family and Community Involvement:

As part of the AOE School Improvement Plan all parents were provided a copy of the

written Parent, Family and Community Involvement policy, including the required Parent

Compact. They were also provided a copy of the written notice that was sent to parents
notifying them of the school’s improvement status and the option they have for Public

School Choice.

Effective teacher ﬁi‘ra‘éésional development relies

Lffective professional development content and
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Vi

Implemented welcoming and meaningful open house and beginning of school
activities for families

Translate all school newsletters and documents into Spanish.

Developed and improving the school website to facilitate parent communication.
(Continuing progress)

Provided periodic “family nights” tied to curriculum areas to improve academic

achievement and improve family involvement. “Help @ Home”

Developed Stratesies for Keeping a Sharp focus: Keep the Focus on Student

Achicvement

The allocation of time has become one of the truest tests of what is really important in

our school organization. The time we are able to devote to an issue on both the annual
calendar and within the daily schedule continues to tell our Staft, students and
community what we really value as a school. The following lists of strategies summarize

many ideas already presented but most importantly they identity how we have vowed to

kecp a sharp focus on becoming a school of excellence.

Action/Results:

Using regularly scheduled time with staff (Monday Meeting, to include subject matter

and team time for student achievement.)

[dentified on the monthly school calendar, work that will be completed during
staff, team, and department meeting times to examine student work and
monitoring data

Planed monthly staff meeting agendas that focus on evidence of learning of
student achicvement

Structured tcam mectings to focus on an examination of student work

Defined end products for ongoing team meetings that focus on student Icarning
Carefully monitored the pereent of meeting time we spent on student achievement
versus other topics

Still need to find other forums for delivering administrivia

Using written and oral communications

a.

Included staff progress updates on your school improvement goals (Board and
Staft Meetings)

Use back-to-school paperwork, end-of-year paperwork, and other correspondence
to staff and parents to focus on school improvement goals and progress

Ensured that expectations and prioritics given orally to staff are also given to
them in a written format for later reference
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d. Monitorcd PA announcements to ensure they promote school achicvement
priorities

¢ Planning Individual and Classroom Goals and Activities Once the evidence (AIMS,
DIBELS etc.) has been examined and interpreted; the teacher can identify the strengths,
needs and progress that a student has made. The teacher will then use the cvidence to:

o Identify concerns

Plan appropriate follow-up

Make rcferrals

Plan interventions or enrichment

Create intentional activitics to addrcss needs

Plan appropriate support for next steps in development

Reflect and analyze follow-up or interventions or enrichment

o o 0 C 00

VIII. Allocated Resources:

A primary role for the school lcadership team is to allocate resources wisely, integrating
funding streams when possible. Allocating resources has been perhaps one of the most
challenging tasks that thc Academy of Excellence has had to from schoeol reform to
sustaining improvements. The challenge is less daunting if the prize — student learning — is
always out in tront. However we have not always seen more money equal more learning,
When everyone’s goal is improved student learning, resource decisions are no less difficult,
but the choices have been clcarer.

To sustain improvement, AOFE has had to devote sufficient resources to fully implement
priority goals before moving on to others. The AOE staff knows that improvements that are
only partially implemented or implemented without the necessary support cannot be
sustained. We have had sufficient support through ADE Professional development to obtain
better awareness how to allocate resources effectively to lead to long-term accomplishments
of AOE academic goals rather than short-lived success.

To use financial resources wisely, AOE Administration acted with due diligence to
understand guidelines for combining various funding streams. In particular, AOE
Administration is familiar with federal regulations that allow funds to be combined to
support school improvement. For example, AOE utilized Title I and Title 11, Title 111,
School Improvement, 301B, ARRA, and 21" Century Community Learning Centers funds
to support the purchase of student materialy, classroom supplies, teacher and paro-
professional tutoring personnel, technology assisted learning, and professional
development activities that increase teachers’ knowledge and use of research-based
strategies for teaching reading and math. Combining these funds was a good strategy for
sustaining improvement because it allowed our money marked for special programs to be
redirected to support the school’s overall academic priorities. (See PMP for current fund
allocations)
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DATA-DRIVEN INSTRUCTION & ASSESSMENT RUBRIC
The rubric is intended to be used to assess the present state of data-driven instruction and assessment in a
school. The rubric specifically targets interim assessments and the key drivers leading (o increased
student achievement,

4 — Exemplary Implementation 3 = Proficient Implementation 2 - Beginning Implementation 1 = No Implementation

DATA-DRIVEN CULTURE

1. Highly active Leadership Team: facilitate teacher-leader data analysis meetings
after each interim assessment and maintain focus on the process throughout the year

2. Introductory Professional Development: tcachers and leaders are effectively
introduced to data-driven instruction—they understand how interim assessments
define rigor and experience the process of analyzing results and adapting
mmstruction

3. Implementation Calendar: Begin school year with a detailed calendar that
includes time for assessment creation/adaptation. implementation, analysis,
planning meetings, and re-teaching (flexible enough to accommodate district
changcs/mandates)

4. Ongoing Professional Development: PD calendar is aligned with data-
driven instructional plan: includes modeling assessment analysis/action
planning and is flexible o adapt to student learning needs.

5. Build by Borrowing: Identity and implement best practices from high-
achicving teachers & schools: visit schools/classrooms, share & disseminate
resources/strategics

ASSESSMENTS

1. Common Interim Asscssments 4-6 times/vear

2. Transparent Starting Point: tcachers see the assessments at the beginning of each
cycle; they define the roadmap for teaching

3. Aligned to state tests and college readiness

4. Aligned to instructional sequence of clearly defined grade
level/content expectations

5. Re-Assess previously taught standards

ANALYSIS
1. Immediate turnaround of assessment results (ideally 48hrs)
2. User-friendly, succinct data reports include: item-level analysis, standards-level
analysis & bottom line results
Teacher-owned analysis facilitated by effective Icadership preparation
Test-in-hand analysis between teacher(s) & instructional leader.
5 Deep: moves beyond “what” students got wrong and answers “why” they
got it wrong

ol

ACTION
1. Plan new lessons collaboratively to develop new strategies based on data analysis
2. Implement explicit teacher action plans in whole-class instruction, small groups,
tutorials, and before/after-school supports
3. Ongoing assessment: ulilize in-the-moment checks for understanding and in-class
asscssment to cnsure student progress between interim assessments
4. Accountability: instructional leaders review lesson/unit plans and give obscrvation
feedback driven by the action plan and student learning needs
Engaged Students know the end goal. how they did, and what actions they arc
taking to improve

h

Total _ /100






AOE Checklist for Identifying
At-Risk Students and Interventions

Regularly review student progress toward mastering standards, noting students are
struggling. If a student is achieving at a lower level than expected begin a two-week
journal to reflect on fidelity of instruction.

During the two weeks of journaling, establish a baseline for the student's achicvement in
the area of concern. Start with the first assessment and do two more
a. quick assessments to see if progress was made. Provide documentation with
several
b. samples of student work that shows a pattern of low achievement in the area of
concern.
¢. Baseline Guidelines: Provide three assessment results and student artifacts (3) for
those assessmenis. (Example: Test and notes from 2 conferences)
If the student is not making progress after these two weeks, take your journal to
a. your team collaboration meeting to study the student data and classroom
environment.

Write an intervention plan that inciudes:
a. Changes in classroom instruction {There are ideas for interventions in this binder)
b. Needed levels of improvement, bascline + expected increase
¢. Short-term goals
d. Date for re-evaluation: four weeks from the time you begin implementing the 4-
week intervention pian
e. Send a copy to the Literacy Coordinator

Document teacher changes and curriculum adaptations. This could be a photocopy
of your plan book showing the objectives taught. Inciude samples of student work that

show the student's response to interventions (RTT).

If the student begins making progress again, continue with the adaptations. If the
student is not progressing move to step 7.

Re-evaluate and meet with the school's Instruction team to make
a plan and repeat steps 4 and 5.

It the student begins making progress again, just continue with the adaptations. If
the student 1s not progressing move to step 9.

Follow the school's pre-referral team intervention recommendations.





INDIVIDUAL CURRICULUM ADAPTATION PLLAN

Subject: Reading Comprehension

[EP Plan: Intervention Strategies

Student: l

QUANTITY

TIME

LEVEL OF SUPPORT

Due to [l s limited reading skills. he will
need a Peer Buddy or Teaching Tutor to help
him read assignments, quizzes, and tests.

He should not require additional time to
complete his reading comprehension
assignments, quizzes and tests due to his
limited reading skills and the need for

| additional support to help him complete the

assignment,

He will require support from a Peer Buddy or
Teaching Tutor for his assignments requiring
reading.

INPUT

DIFFICULTY

OUTPUT

B il require reading books with plenty of
visual pictures to help him with his reading
comprehension skills.

He will require reading books at his reading
ability level as he progress in his reading

- skills. He reads at a Primer Level and is

able to recognize simple three letter words
within word families as well.

- For his tests or quizzes. the teacher could

limit the amount of words on the test and
use simple words that would be easier for
him to read.

- When il is taking tests, quizzes. or

teacher assessments. he will be allowed to
have the Teaching Tutor help him read the
tests in a quiet corner of the classroom.
B il be allowed to provide a simple
sentence response to the best of his ability or
he can dictate his response to the Teaching
Tutor who will write his answers.

PARTICIPATION

ALTERNATE GOALS

SUBSTITUTE CURRICULUM

|I has good verbal skills. When the class is
! working in small groups, he can be the one in
the group to dictate a verbal response to the
group activity, while another student in the

| group writes down the response.

N/A

| N/A

GRADING






INDIVIDUAL CURRICULUM ADAPTATION PLAN

Subject: Basic Reading

[EP Plan: Intervention Strategies

Swdent: [
QUANTITY

TIME

LEVEL OF SUPPORT

Due to [l s limited reading ability. he

should be given less reading material to read
until he progress in his reading skills. The large
amount of reading material could discourage
him and prevent him from reading and
completing the assignments.

Due to [’ limited reading ability and
slow reading speed. he will require more
time to complete his reading assignments.

In order to inspire | to read and

complete his assignments, he will need a
Peer Buddy or Teaching Tutor to read to and
give him the support when he comes across a
word he is unable to read.

INPUT

DIFFICULTY

OUTPUT

When I is expected to read assignments,
he is to have reading material at his ability level.
The reading material is to progress as his
reading skills improve,

!m% require adjustments in the
words used in the tests and quiz materials.

The words should be those he is familiar
with and presented at his ability level as he
progress in his basic reading skills.

As [ reads. he is to read to the
Teaching Tutor or Peer Buddy in a quiet
corner of the classroom where there is little
distractibility. The Teaching Tutor or Peer
Buddy will listen to him read and provide
any support when he comes across any words
he doesn’t know.

PARTICIPATION

ALTERNATE GOALS

SUBSTITUTE CURRICULUM

JI\om: benefit and improve on his reading
skills by reading in a small group with his peers.
- Since he has a great support from the students in
his classroom, they can help by giving him the
correct response to any words he may be unable
to read. He enjoys working with Peer Buddies
and this will give him the opportunity to be
actively involved. He can also help if one of his
: classmates is unable to read a word. This can

| help his self-esteem.

-

N/A

N/A

GRADING





AOE Math Placement Matrix

Student Grade

Please evaluate the student on each of the criteria listed below. Multiple the total score by 4. A student may
receive a score of 1, 2, 3, 4, or 5 with 5 as the highest score for each criteria.

1 Almost Never 3 Sometimes 5 Almost Always

The student....
comes to class prepared (pencils, paper, book, etc.)

completes homework (consistently, accurately, etc.)
displays positive attitude (follows directions, best effort, etc)
persists with difficult skills and concepts

performs well on quizzes and tests

Total x 4 = POINTS

Current Math Teacher:

Standardized Reading Score % rank Cog. Total Score
Criteria Possible Score Weight Total
Teacher 20-100 10

Observation
Class Average 0-100 10
Test/Quiz 0-100 35
Average
Benchmark 0-100 30
Exam
Standardized 0-100 15
Test Score
Placement

Academy of Excellence Charter Schools Board Approved 3/13/2012






PERFORMANCE MANAGEMENT PLAN TEMPLATE
Academy of Excellence, Inc.

INDICATOR: X__Math ___Reading DURATION OF THE PLAN?: Begins: _August 1, 2011 To: May 24, 2014
MEASURE* METRIC* CURRENT End Target For This Plan*°
STATUS*

State standardized
assessment
AIMS

All students (including students
with disabilities, English language
learners, and the economically
disadvantaged and 5 racial/ethnic
subgroups) will attain
5%proficiency or better in
mathematics, by the 2011 AIMS
when comparing 2011 to 2012
AIMS total Math scores, the
number of third through eighth
grade students meeting or
exceeding the standards will
increase by 5.0%.

AIMS 2010

Grade 3 - 0% --
Grade 4 — 45% --
Grade 5 —No Scores
Grade 6 — 52%
Grade 7 —42%--39%
Grade 8 — No Scores

AIMS 2011
Grade 3 - 44% --
Grade 4 — 22% --
Grade 5 -18%
Grade 6 — 0%
Grade 7 -16%
Grade 8 — 33%

Students shall demonstrate math proficiency at or
above expected grade level.

Meet or demonstrate sufficient progress toward the
level of adequate academic performance as set and
modified periodically by the Board.

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Identify, facilitate, and/or implement August K-8 Teachers, AOE will communicate through: $500 paper
school-based programs for families, 2011 Director -Individual conferences with parents | and
community members, administrators, Macro Math to design printing
School Improvement Team, and other Program -Progress Monitoring Plans for at risk
stakeholders to support the learning and Links’ Inc. students.
teaching of mathematics. Volunteer Council -Daily School planners
Alpha Kappa Alpha, | For all curriculum students:

Major themes of implementation for Inc. -Letters
success will include: -Phone calls

e Ongoing assessment -Weekly work folders

e Differentiated instruction -School newsletter

e Flexible grouping Teacher -Electronic Grade book

Collaboration -Website
e Year-to-year continuity
e Ongoing professional
development

2. Provide primary and middle school August K-8 Teachers/ SPED | AIMS benchmark assessment and 0
mathematics teachers with intervention 2011 Director/ and Curriculum embedded assessment
strategies to assist students who typically | Ongoing Director results
perform poorly in mathematics and have Depart of Ed./ASU | Lesson plans and teacher
negative attitudes about mathematics. Prep Partnership observations.
3. Identify mathematics and mathematics | August K-8 Teachers/ SPED | AIMS benchmark assessment and Title 1
education courses and strategies such as | 2011 — Director/ and Curriculum embedded assessment $1000
pairing pre-service teachers with Director results Title 11
exemplary in-service teachers during AZ. Depart of Lesson plans and teacher $2500

field experiences that are effective in
improving pre-service teachers’
knowledge of mathematics content and
content-specific pedagogy. Provide
professional development opportunities

Ed./ASU Prep

observations.

Early intervention opportunities
e Frequent parent teacher
conferences

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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that focus on sharing these courses, as
well as effective strategies for teaching
them, will be made available to
postsecondary faculty, adult educators,
and developmental faculty across the
state.

e Home strategies

e Extended day instruction
activities

e Tutoring

e Summer

e workshops

4. Establish connections with other August K-8 Teachers/ SPED | AIMS benchmark assessment and 0

groups and organizations whose focus is | 2011 Director/ and Curriculum embedded assessment

on special needs students (e.g., special Director results

education, gifted and talented) Charter Association | Lesson plans and teacher

Trainers observations.

5. Identify and promote programs that August K-8 Teachers/ SPED | AIMS benchmark assessment and $5000 —
engage middle school students with 2011 Director/ and Curriculum embedded assessment Title 1l
younger students in enjoyable Director results $10,000
mathematics endeavors such as 21 Century Lesson plans and teacher Afterschool
mathematics clubs or competitions as well Program observations. Grant

as tutoring, and after-school programs.

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into

instruction.

4. Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Daily posting of learning objective Ongoing K-8 Classroom observations, teacher and | 0
Teachers/Director student surveys, evaluations.

2. ldentify strategies for addressing August K-8 Teachers/ SPED | Teacher and state formative and 0

misalignment of mathematics curriculum, | 2011- June | Director/ and summative assessments AIMS

instruction, assessment, national and state | 2012 Director results.

standards among pre-school, primary,
intermediate, middle school, high school,
adult education, and postsecondary.
Identify programs and strategies that
result in strong alignment and train

AZ. Depart of Ed.

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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teachers to analyze data AIMS to develop
teaching strategies and lesson objectives
to meet the needs of the students.

3. Ensure mathematics teachers are August K-8 Teachers/ SPED | Classroom observations, teacher and | Salary
knowledgeable about effective curricula | 2010 — June | Director/ and student surveys, evaluations. Mentor
and programs so that they can provide, or | 2011 Director Teacher -
identify contractors to provide, Mentor Teacher $2940
professional development on Coach
implementation of these curricula and
programs.
4. Teachers will adhere to district math 1/4/2011- K-8 Teachers/ SPED | Lesson plans and teacher 0
pacing guides and assessment calendar. 1/15/2012 Director/ and observations.
Director

STRATEGY IlI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Identify benchmark diagnostic August K-8 Teachers/ AIMS scores & proficiency levels; $500
mathematics assessments and embedded, | 2010 — June | SPED Director/ and | benchmark assessment and
ongoing assessment that supports rich, 2011 Director Curriculum embedded assessment

complex reasoning and understanding
that enhances transfer and long-lasting
learning at all grade levels and prepare
mathematics coaches and mathematics
intervention teachers to assist teachers in
using these assessments in their
mathematics instruction.

results

Lesson plans and teacher
observations

DIBELS Math, Portfolio;

Formative and Summative
assessments;

Class Average/Test Averages;

Benchmark exam; Midterm/Final;

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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Standardized Test Scores

2. Teachers will implement 75 minutes
of math instruction per day at all grade
levels, to incorporate Morning Meeting
Calendar Math. And deliver a rich
curriculum using the Saxon Math
Program driven by mathematical thinking
and reasoning.

Discuss and share lessons for
differentiated instruction across all grade

levels.

Through the use of the Saxon
Math instruction will target the
specific needs of each student.
Large group, small group and
Individualized instruction will be
provided.

Devote 10 minutes to share
successful differentiations
Strategies at each Staff meeting
and Differentiate instruction for
proficient and advanced-
proficient student body at all
grade levels.

August
2010 — June
2011

K-8 Teachers/ SPED
Director/ and
Director

AOE Class Schedule

Math teachers will embrace this plan.

Provide universal time slot during
which all students will take
benchmark exam

Using data to determine student
placement will be concrete and
simplify explanations for students’
placements.

Students being appropriate placed
will limit the extraordinarily large
range of ability levels that a teacher
may needed to differentiate
instruction for during a 42 minute
period.

Struggling students may embrace the
additional small math class groups
with a focus on their needs.

Teachers use item analysis to adjust
instructional program for upcoming
classes

Morning Meeting Math was offered
at each grade level.

Saxon Math was fully implemented
as Teachers collaborate to provide
support at all grade levels.

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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Classroom observations, teacher and
student surveys, evaluations.

With good results, their testimony
will be a strong statement endorsing
our efforts.

3. Teachers will provide ongoing August K-8 Teachers Document of instructional gaps 0
reflective feedback to include initial 2011May
planning, delivery of instruction and 2014
assessment.
4. Students in grades 3-8 will participate | August K-8 Teachers Teachers collaborate to provide $3800
in the Study Island and Academy of Math | 2010 — June support at all grade levels. Study
Web Based Programs. 2014 island and
Classroom observations, teacher and | Academy
e Students demonstrating a talent in student surveys, evaluations. of Math
math will be placed in advanced
AM libraries.
6. Students who regressed on AIMS July 2010- K-8 Teachers/ SPED | Teachers collaborate to provide $18,000 -
Math will be closely monitored to ensure | May 2014 Director/ and support at all grade levels. Teacher
mastery of necessary skills and Director Aide
appropriate strategies will be Classroom observations, teacher and | Salary

implemented.
e Differentiated Instruction in
Small Group Setting

student surveys, evaluations.
Document of instructional gaps

Pose a “Talk About It” question
during a lesson. Encourage
students to work in small
groups, discussing possible
solutions to the question.

Probe for prior knowledge
before the introduction of a
new concept.

Observe students while they

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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are working either in groups or
individually which will give you
information regarding their
understanding of mathematics.

Conduct student interviews
which will offer an opportunity
to use questioning strategies

to explore an individual
student’s understanding of a
concept.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the

curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Provide all teachers with Professional | Ongoing SPED 100% of teachers will participate in | $2550 —
Development Opportunities to enhance Director/Director the district in-service trainings on the | Substitute
their knowledge about item analysis, the newly adopted math standards and Teachers
standards, (which are aligned with will effectively implement it in their | $3500 —
assessment) and instructional strategies classrooms Stipends
that support performance-based $1426
assessments and inquiry-oriented Professional Development Agendas, | Supplies
instruction Lesson Plans, Classroom

observations.

2. Make available to mathematics August K-8 Teachers/ SPED | Professional Development Agendas,
teachers information about (1) effective | 2010 - Dec | Director/ and Lesson Plans, Classroom
curricula and other mathematics 2014 Director observations.
programs (2) professional development Macro math Feedback/comments through
for teachers to implement these Training professional development surveys,
programs and (3) other statewide ADE Training and other school and

programs and resources for the support
of mathematics teaching and learning.

district data sources, which will serve
as the foundation for an on-going

Academy of Excellence Charter Schools

Board Approved 3/13/2012
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(Common Core)

needs assessment for
continuous and sustained PD

Training to be implemented June
2012 with ASU Prep partnership

3. Prepare mathematics coaches to Summer K-8 Teachers/ SPED | Math coach to be prepared in 0
mentor new teachers, especially in their | 2011 Director/ and summer 2011

third and fourth years of service and to Training in | Director

establish learning communities of new Fall 2011

and experienced teachers.

4. Through expanded PD on effective Ongoing K-8 Teachers/ SPED | Emphasize on-site collaborative 1 PD360
use of instructional technology, we will Director/ and professional development (teachers | Annual

implement a comprehensive technology
strategy to support the improvement of
student learning

and achievement

Director

Maricopa County
Consortium

AZ Department of
Ed

work together, not in
isolation)

subscriptions
$1200

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total $52,896 (includes salary benefits)
Year 2: Budget Total $52,896
Year 3: Budget Total $52,896

Academy of Excellence Charter Schools

Fiscal Year 2012-2012

Board Approved 3/13/2012
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RENEWAL PERFORMANCE MANAGEMENT PLAN

Academy of Excellence, Inc.

INDICATOR:! ____Math X Reading DURATION OF THE PLAN?% Begins: August 30 , 2010 To: June 30, 2014
MEASURE* METRIC* CURRENT End Target For This Plan*°
STATUS*
AIMS State All students (including students with
standardized 2008 — Phoenix - Performing disabilities, English language learners, and
assessment Coolidge - Performing the economically disadvantaged and 5

2009 - Phoenix- Performing Plus
Coolidge - Performing

2010 - Phoenix Performing
Coolidge- Performing

2011 — Grade D/Coolidge (No Grade)

Phoenix and Coolidge Campuses made
AYP 2008, 2009, 2010, and 2011.

All students (including students with
disabilities, English language learners,
and the economically disadvantaged
and racial/ethnic subgroups) will attain
5% proficiency or better in
reading/language arts, when
comparing 2011 to 2012AIMS Total
Reading scores, the number of third
through eighth grade students meeting
or exceeding the standards will
increase at least 5.0% (from 60.1 to
65%0).

The 2010 AIMS Reading Scores were as
follows:
Grade 3 - 18% Meet or exceed

racial/ethnic subgroups) will attain
proficiency or better in reading/language
arts, by 2013-2014

Academy of Excellence Charter Schools

1|Page
Board Approved March 13, 2012






Grade 4 - 28%Meet or Exceed
Grade 5 - 25% Meet or Exceed
Grade 6 - 10% Meet or Exceed
Grade 7 - 78% Meet or Exceed
Grade 8 - 43%--Meet or Exceed

The 2011 AIMS Reading Scores were as
follows:

Grade 3 - 56% Meet or exceed

Grade 4 - 44%Meet or Exceed

Grade 5 - 36% Meet or Exceed

Grade 6 - 67% Meet or Exceed

Grade 7 - 54% Meet or Exceed

Grade 8 - 50%--Meet or Exceed

Academy of Excellence Charter Schools
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STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps | Budget
August K-8 Teachers/Administrators | Highly active Leadership Team: 0
1. Schedule time for department | 2011 - facilitate teacher-leader data
meetings to review Reading ongoing analysis meetings after
Curriculum Maps and share each interim assessment and
effective strategies for faculty maintain focus on the process
to strengthen literacy throughout the year
development across all
content areas. Build by Borrowing: Identify and

implement best practices from
high-achieving teachers &
schools: visit schools/classrooms,
share & disseminate
resources/strategies

Agenda Notebooks and Subject
area/grade-level discussions notes
on reading and writing strategies.

Beginning all classes with reading
relevant to the day's work

Lesson Plans.

2. Locate and use a variety of June 2011 | K-8 Teachers, Director, Classroom Library Content $6000
texts in subject areas and Community Partner upgraded. Selected Book donation
expand classroom libraries Donations Donation from Links’, Inc. for over 2
related to content. individual students, classrooms years

and School Library.
600 + books have been purchased
for both school and student home

libraries
3. Evaluate, select and purchase | August K-8 Academy of Reading and Study Title |
Technology resources to 2011 Teachers/Director/Technology | Island online tutorials. $3000

support the reading program Consultant
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to meet the needs of students Access to Smart Boards in each
scoring in the lowest quartile classroom

on the reading assessment.
Decreased number of
expulsions and suspensions
Increased attendance rates
Increase credit attainment

4. Assign certified teachers to Completed | Director Reading/Language Arts taught by | 301-Part
teach course content in the K- | July 2011 Certified Teachers B-
8 Reading Programs. $10,000

Evidence of planning and
teaching during building
walk-thru

Increased academic success of
special needs students as
measured by state
assessments

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona Academic Standards into
instruction.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Utilizing the Board Adopted AOE | August K-8 Teachers/ SPED | Committee Roster, Planning Title 11
K-8 Curriculum Maps. Pod teams | 2011 Director/ and Minutes/notes and agendas, teacher $6500
will coordinate and implement Director surveys, evaluations, Flexible
rigorous, standards and research Partnership with schedule, time before/after school,
based instruction strategies in all ASU Prep Academy | restructured days. Teacher lesson
content areas, for all students and Plans.
instruction across subject areas.
2. Common Core Standard and ADE Workshop Attendance
Curriculum Mapping to begin
June 2012.
3. Daily posting of learning Ongoing K-8 Teachers/SPED | Classroom observations, teacherand | 0
objectives Director student surveys, evaluations.
4|Page

Academy of Excellence Charter Schools Board Approved March 13, 2012






Lesson Plans
4. Provide common planning time Ongoing K-8 Teachers, Classroom observations, teacher and | 0
for teacher teams to engage in Mentor Teacher, student surveys, evaluations.
classroom-based research. SPED Director/ and | Extended teacher workday to 4:00pm
Director
5. Curriculum team will develop and | August K-8 Teachers, Committee Roster, Planning 0
agree upon common assessment 2011 Mentor Teacher, Minutes/notes and agendas,
practice. SPED Director/ and | presentations of results.
Director
6. Create opportunities for Ongoing Mentor Teacher Classroom observations, teacher and | Title 1l
classroom visits to observe Administrators student surveys, evaluations, $1000
demonstrations and modeling. Administrator notes.
ASU Prep Partnership
STRATEGY Il1: Develop and implement a plan for monitoring and documenting student proficiency.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Design and implement instruction Beginning | K-8 Teachers, Identification of multiple modes of 0
that uses formal and informal August Mentor Teacher, assessment across classrooms
assessment. 2010 SPED Director/ and | including interview, Rubrics, teacher
e Common Interim Assessments 4- Director generated, Technology assisted,
6 times/year Literacy Sample protocols, examined student
e Transparent Starting Point: Coordinator work, teacher and student surveys.
teachers see the assessments at
the beginning of each cycle; they Students can demonstrate
define the roadmap for teaching clear understanding of classroom
e Aligned to state tests and college expectations and demonstrate
readiness ownership of the process of learning.
e Aligned to instructional sequence )
of clearly defined grade Classroom environment
level/content Expectations design reflects expectation
e Re-Assess previously taught and honoring of student voice.
standards
5|Page
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2. Students will receive a minimum of August K-8 Teachers, Sample protocols, examined student | $1000 for
120 minutes of differentiated 2011 and Mentor Teacher, | work, teacher and student surveys. student
reading instruction each day. This ongoing SPED Director/ and | Students can demonstrate materials
balanced literacy approach includes Director clear understanding of classroom and supplies
the teaching of phonemic awareness, Mentor Teacher, expectations and demonstrate
phonics, vocabulary, fluency and Community ownership of the process of learning.
comprehension at each student’s Volunteers
instructional level. These five key Portfolio assessment and student
instructional components will be exhibitions
fully w_nplgmented and include the Classroom observations, teacher and
following: student surveys, evaluations,

) Administrator notes.
e Phonemic Awareness
e Phonics DIBELS Next and Study Island
e Fluency Immediate turnaround of assessment
e Vocabulary results (ideally 48hrs)
e Comprehension Strategies
User-friendly, succinct data reports
The strategies used to teach these include: item-level analysis,
components will be through modeling, standards-level
guided practice and independent analysis & bottom line results
exercises leading to individual student
assessment. Teacher-owned analysis facilitated
by effective leadership preparation
In addition, students will be provided
differentiated instruction through literacy Test-in-hand analysis between
stations and guided reading materials that teacher(s) & instructional leader
are reading level and age appropriate for
all students. Deep: moves beyond “what”
Progress will be measured throughout the itUdeEtS 9ot wrong and answers

. : . . why” they got it wrong
nine week period using district and
classroom cold reads in grades first
through fifth. Kindergarten students will

6|Page

Academy of Excellence Charter Schools

Board Approved March 13, 2012






be monitored through ongoing
kindergarten checklists.

3. Teachers will analyze the K-3 August K-8 Teachers, Portfolio assessment and student 301-Part B -
students’ proficiency by tracking the 2010 Mentor Teacher, | exhibitions $3000
students’ DIBEL’s data to assist Ongoing SPED Director/ and Stipends
with grouping, planning instruction Director
and developing remedial programs.

4. Incorporate performance assessments | Beginning K-8 Teachers, Plan new lessons collaboratively to $500
in classroom instruction. Teachers August Mentor Teacher, develop new strategies based on data
will analyze the K-3 students. 2010 SPED Director/ and | analysis
Teachers will begin to track all Ongoing Director
students’ DIBEL’s data to assist Implement explicit teacher action
with grouping, planning instruction plans in whole-class instruction,
and developing remedial programs. small groups, tutorials, and

before/after-school supports
Ongoing assessment: utilize in-the-
moment checks for understanding
and in-class

assessment to ensure student progress
between interim assessments
Accountability: instructional leaders
review lesson/unit plans and give
observation feedback driven by the
action plan and student learning
needs.

Engaged Students know the end
goal, how they did, and what actions
they are taking
to improve
Portfolio assessment and student
exhibitions
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Provide grade level reading materials
to support silent reading.

5.Scheduled, school-wide sustained | Ongoing K-8 Teachers, Regularly scheduled progress 0
silent reading time (3 to 5 days per Mentor Teacher, monitoring reading assessments as
week). All students (K-5) will read SPED Director/ and | part of students' educational
for at least 20 minutes nightly. All Director experiences.
students (6-8) will read for at least . . -
30 minutes nightly. Dailey Reading and writing Log
6.Implemented Literacy lab offering | January Literacy All students in Grades 2-8 will spend | Title 111
small group and one-on-one literacy | 2012 Coordinator (0.5 a minimum of 30 minutes per day in | $1500 for
instruction and remediation for | Ongoing FTE) and K-8 the Literacy Lab. supplies
students K-8. By providing Teachers, General
individualized reading instruction SPED Director and Regqlar!y sched_uled progress Fund.
. : . monitoring reading assessments as
which targets fundamental skills, Director. . . $15,500
. , . part of students' educational .
The Literacy Lab's trained tutors experiences salaries for
lead students to higher reading levels ' coordinators
and increased confidence. Dailey Reading and writing Log and tutors
7.lmplement the Friday Morning | Beginning K-8 Teachers, Regularly scheduled progress 0
Socratic Seminar to integrate | August Mentor Teacher, monitoring reading assessments as
reading, Thinking, Speaking and | 2012 SPED Director/ part of students' educational
listening for deeper understanding. Literacy experiences.
Coordinator and
Director.
8. Implementation Calendar: Begin August K-8 Teachers, Introductory Professional 0
school year with a detailed calendar | 2011 Mentor Teacher, Development: teachers and leaders
that includes time for assessment SPED Director/ and | are effectively introduced to data-
creation/adaptation, implementation, Director driven instruction—they understand
analysis, planning meetings, and re- how interim assessments define rigor
teaching (flexible enough to and experience the process of
accommodate district analyzing results and adapting
changes/mandates) instruction ( ADE attended PD
o Utilize data to plan and monitor events)
student progress and to ensure that
the literacy action plan is effective.
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Published Calendar
Meetings signatures
Completed Assessments

Portfolio assessment and student
exhibitions

9.Summer Intensive Rewards Reading | June 2011 K-8 Teachers, Regularly scheduled progress 21" Century
Program to help students maintain Completed | Mentor Teacher, monitoring reading assessments as $4000
academic momentum will be SPED Director/ and | part of students' educational
offered. (**Summer 2012 offering Director experiences.
contingent upon funding.)

10. Students who regressed on AIMS April 2012 | K-8 Teachers, Regularly scheduled progress 0
Reading will be closely monitored to | Ongoing Mentor Teacher, monitoring reading assessments as

ensure mastery of literacy skills and
appropriate strategies will be
implemented.

SPED Director/ and
Director

part of students' educational
experiences.

Portfolio assessment and student
exhibitions.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the

curriculum.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Instruction by Highly Complete Director AOE teachers are appropriately (Allocated
Quialified/Certified teachers. by July of certified by the State of Arizona. All | Teacher
each year teachers are Certified/Highly Salaries)
Quialified (HQ). All teachers will
participate in District or State offered
professional development in order to
maintain HQ status.
2. Engage in coaching, peer August K-8 Teachers, PD calendar is aligned with data- 0
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observation, and collaborative 2011 and Mentor Teacher, driven instructional plan: includes
planning to implement a common | ongoing SPED Director/ and | modeling assessment analysis/action
set of literacy strategies. Director planning and is flexible to adapt to

student learning needs.

Minutes of planning meetings,

teacher surveys, evaluations.

Teacher agreement by department or

grade level to use common set of

literacy strategies
Provide professional development | August Teachers, Mentor Professional Development Agendas, | 301-B
training, classroom support, 2011 - May | Teacher, SPED Lesson Plans, Classroom $5000
materials and intensive mentoring | K-8 2014 Director/ and observations, teacher and student teacher
necessary for incorporation to Director surveys, evaluations Stipends
help teachers implement strategic
reading techniques in daily lesson ADE sponsored Staff Development
plans and classrooms and ASU partnership collaboration.
implementation.
Provide time for constructive Ongoing K-8 Teachers, Minutes of planning meetings, 0
feedback and follow-up activities Mentor Teacher, teacher surveys, evaluations

SPED Director/ and
Director
Provide opportunities to attend February K-8 Teacher presentations to colleagues, | $1500
and present at local, state, and and March | Teachers/Director conference evaluations
national professional conferences. | of 2012 e IDEAL
e ADE State Literacy
Conference
e Struggling Readers Training
Provide access to courses in August Director/SPED Professional Development Agendas, | Title Il
language development that helps | 2011 - Director Lesson Plans, Classroom $2500
teachers understand, honor and ongoing observations.
use the language that students
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bring to school as a tool for
assisting students in mastering
Standard English.

7. Teachers will communicate with | August Teachers/Director Teacher presentations to colleagues, | 0
parents via newsletters, phone 2011 ASU Volunteer Staff | conference evaluations
calls, notes home, conferences
and special activities Monthly assemblies

Parent/Teacher Education Seminar

ASU Dream Academy

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2011).
The charter holder may add years, as necessary.

Year 1: Budget Total ___$60,000  Fiscal Year 2011-2012
Year 2: Budget Total ___ $60,000
Year 3: Budget Total ___$60,000
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Demonstration of Sufficient Progress Evaluation Instrument
Charter Holder Name: Academy of Excellence, Inc.
School Names: Academy of Excellence and Academy of Excellence — Required for: Review - Annual Report

Central Arizona

| = Result after initial evaluation

Date Submitted: 12/20/2013

Evaluation Completed: 1/14/14; 2/27/14

S = Result after evaluation of information collected from the site visit

Measure

Acceptable

Not
Acceptable

Comments

1a. Student Median Growth Percentile
(SGP)
Math

/s

Curriculum: The narrative identified the school’s math curriculum, discussed grade
level curriculum maps aligned to Arizona’s College and Career Ready Standards, and
lesson plans for specific math concepts but did not address curriculum for increasing
student growth in Math. This area of the measure scored Meets because, at the site
visit, the charter holder provided evidence of Math curriculum as adapted by the
school from EngageNY and aligned with Core Knowledge including curriculum maps,
pacing guides, and lesson plans with standards identified. The school has standards
articulation for Saxon Math and is participating in professional development for
implementing Arizona’s College and Career Ready Standards.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative did not include information
about lesson plan reviews, formal teacher evaluations, informal classroom
observations and other information that would indicate ongoing monitoring of the
integration of standards into instruction. This area of the measure is scored Meets
because, at the site visit, the charter holder did provide evidence of a system to
monitor the integration of the standards into instruction and evaluate the
instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that, while lacking detail, is
based on performance measures aligned with Arizona’s College and Career Ready
Standards and includes data collection from multiple measures. Limited data and data
analysis is provided. This area of the measure scored Approaches because, at the
site visit, the charter holder provided limited assessment data reports, including
Study Island documenting Math progress. There was no evidence of the process the
school uses to review and analyze the data to inform instructional decisions.
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Professional Development: The narrative describes a professional development plan
aligned with teacher learning needs but did not include a process for monitoring
improved instructional effectiveness. The narrative did not demonstrate that the
school implemented a professional development plan that specifically contributed to
increased student growth in Math. This area of the measure scored Approaches
because, at the site visit, the charter holder provided evidence of professional
development for teachers and staff members aligned with teacher learning needs
which included training on implementing the curricular programs aligned to
Arizona’s College and Career Ready Standards. However, the charter holder did not
provide a professional development plan that includes follow-up and monitoring
strategies or focuses on high-quality implementation.

The data provided reported student performance on AIMS for 2011, 2012, and 2013
but did not demonstrate increased student growth in Math. Limited additional data
or analysis was provided at the site visit.

1a. Student Median Growth Percentile
(SGP)
Reading

1/s

Curriculum: The narrative identified the school’s reading curriculum, discussed grade
level curriculum maps aligned to Arizona’s College and Career Ready Standards, and
lesson plans but did not address curriculum for increasing student growth in Reading.
This area of the measure scored Meets because, at the site visit, the charter holder
provided evidence of Reading curriculum as adapted by the school from EngageNY
and aligned with Core Knowledge including curriculum maps, pacing guides, and
lesson plans with standards identified. The school is participating in professional
development for implementing Arizona’s College and Career Ready Standards.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative did not include information
about lesson plan reviews, formal teacher evaluations, informal classroom
observations and other information that would indicate ongoing monitoring of the
integration of standards into instruction. This area of the measure is scored Meets
because, at the site visit, the charter holder did provide evidence of a system to
monitor the integration of the standards into instruction and evaluate the
instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that, while lacking detail, is
based on performance measures aligned with Arizona’s College and Career Ready
Standards and includes data collection from multiple measures. Limited data and no
data analysis are provided. This area of the measure scored Approaches because, at
the site visit, the charter holder provided limited assessment data reports, including
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DIBELS report for the Phoenix site which shows progress in reducing the number of
students at risk across the school. There was no evidence of the process the school
uses to review and analyze the data to inform instructional decisions.

Professional Development: The narrative describes a professional development plan
aligned with teacher learning needs but did not include a process for monitoring
improved instructional effectiveness. The narrative did not demonstrate that the
school implemented a professional development plan that specifically contributed to
increased student growth in Reading. This area of the measure scored Approaches
because, at the site visit, the charter holder provided evidence of professional
development for teachers and staff members aligned with teacher learning needs
which included training on implementing the curricular programs aligned to
Arizona’s College and Career Ready Standards. However, the charter holder did not
provide a professional development plan that includes follow-up and monitoring
strategies or focuses on high-quality implementation.

The data provided reported student performance on AIMS for 2011, 2012, and 2013
but did not demonstrate increased student growth in Reading. Limited additional
data or analysis was provided at the site visit.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Math

/s

Curriculum: The narrative identified the school’s math curriculum, discussed grade
level curriculum maps aligned to Arizona’s College and Career Ready Standards, and
lesson plans for specific math concepts but did not address curriculum for increasing
student growth for students with growth percentiles in the lowest 25% in Math. This
area of the measure scored Meets because, at the site visit, the charter holder
provided evidence of Math curriculum as adapted by the school from EngageNY and
aligned with Core Knowledge including curriculum maps, pacing guides, and lesson
plans with standards identified. The school has standards articulation for Saxon
Math and is participating in professional development for implementing Arizona’s
College and Career Ready Standards. The school uses Study Island and Star Fall
interventions for bottom 25%.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative did not include information
about lesson plan reviews, formal teacher evaluations, informal classroom
observations and other information that would indicate ongoing monitoring of the
integration of standards into instruction. This area of the measure is scored Meets
because, at the site visit, the charter holder did provide evidence of a system to
monitor the integration of the standards into instruction and evaluate the
instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
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and lesson plan checklists.

Assessment: The narrative describes an assessment plan that, while lacking detail, is
based on performance measures aligned with Arizona’s College and Career Ready
Standards and includes data collection from multiple measures. Limited data and data
analysis is provided. This area of the measure scored Approaches because, at the
site visit, the charter holder provided limited assessment data reports, including
Study Island documenting Math progress. There was no evidence of the process the
school uses to review and analyze the data to inform instructional decisions.

Professional Development: The narrative describes a professional development plan
aligned with teacher learning needs but did not include a process for monitoring
improved instructional effectiveness. The narrative did not demonstrate that the
school implemented a professional development plan that specifically contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Math. This area of the measure scored Approaches because, at the site visit, the
charter holder provided evidence of professional development for teachers and
staff members aligned with teacher learning needs which included training on
implementing the curricular programs aligned to Arizona’s College and Career
Ready Standards. However, the charter holder did not provide a professional
development plan that includes follow-up and monitoring strategies or focuses on
high-quality implementation.

The data provided reported student performance on AIMS for 2011, 2012, and 2013
but did not demonstrate increased student growth for students with growth
percentiles in the lowest 25% in Math. Limited additional data or analysis was
provided at the site visit.

1b. Student Median Growth Percentile
(SGP) Bottom 25%
Reading

1/S

Curriculum: The narrative identified the school’s reading curriculum, discussed grade
level curriculum maps aligned to Arizona’s College and Career Ready Standards, and
lesson plans but did not address curriculum for increasing student growth for
students with growth percentiles in the lowest 25% in Reading. This area of the
measure scored Meets because, at the site visit, the charter holder provided
evidence of Reading curriculum as adapted by the school from EngageNY and
aligned with Core Knowledge including curriculum maps, pacing guides, and lesson
plans with standards identified. The school is participating in professional
development for implementing Arizona’s College and Career Ready Standards. The
school uses Study Island and Star Fall interventions for bottom 25%.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative did not include information
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about lesson plan reviews, formal teacher evaluations, informal classroom
observations and other information that would indicate ongoing monitoring of the
integration of standards into instruction. This area of the measure is scored Meets
because, at the site visit, the charter holder did provide evidence of a system to
monitor the integration of the standards into instruction and evaluate the
instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that, while lacking detail, is
based on performance measures aligned with Arizona’s College and Career Ready
Standards and includes data collection from multiple measures. Limited data and no
data analysis are provided. This area of the measure scored Approaches because, at
the site visit, the charter holder provided limited assessment data reports, including
DIBELS report for the Phoenix site which shows progress in reducing the number of
students at risk across the school. There was no evidence of the process the school
uses to review and analyze the data to inform instructional decisions.

Professional Development: The narrative describes a professional development plan
aligned with teacher learning needs but did not include a process for monitoring
improved instructional effectiveness. The narrative did not demonstrate that the
school implemented a professional development plan that specifically contributed to
increased student growth for students with growth percentiles in the lowest 25% in
Reading. This area of the measure scored Approaches because, at the site visit, the
charter holder provided evidence of professional development for teachers and
staff members aligned with teacher learning needs which included training on
implementing the curricular programs aligned to Arizona’s College and Career
Ready Standards. However, the charter holder did not provide a professional
development plan that includes follow-up and monitoring strategies or focuses on
high-quality implementation.

The data provided reported student performance on AIMS for 2011, 2012, and 2013
but did not demonstrate increased student growth for students with growth
percentiles in the lowest 25% in Reading. Limited additional data or analysis was
provided at the site visit.

2a. Percent Passing
Math

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
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is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in math. This area of the measure scored Approaches
because, at the site visit, the charter holder provided evidence of professional
development for teachers and staff members aligned with teacher learning needs
which included training on implementing the curricular programs aligned to
Arizona’s College and Career Ready Standards. However, the charter holder did not
provide a professional development plan that includes follow-up and monitoring
strategies or focuses on high-quality implementation.

2a. Percent Passing
Reading

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

2b. Composite School Comparison
(Traditional and Small Schools only)
Math

1/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in Math
for ELL students, FRL students, and students with disabilities. The narrative identified
the school’s math curriculum, discussed grade level curriculum maps aligned to
Arizona’s College and Career Ready Standards, and lesson plans for specific math
concepts but did not specifically address curriculum for the these subgroups. This
area of the measure scored Meets because, at the site visit, the charter holder
provided evidence of Math curriculum as adapted by the school from EngageNY and
aligned with Core Knowledge including curriculum maps, pacing guides, and lesson
plans with standards identified. The school has standards articulation for Saxon
Math and is participating in professional development for implementing Arizona’s
College and Career Ready Standards.

Instruction: The narrative does not describe monitoring and evaluating the
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integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data provided
did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math for ELL students, FRL students, and students
with disabilities. This area of the measure scored Approaches because, at the site
visit, the charter holder provided limited assessment data reports, including Study
Island documenting Math progress. There was no evidence of the process the
school uses to review and analyze the data to inform instructional decisions.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in math for subgroups. This area of the measure
scored Approaches because, at the site visit, the charter holder provided evidence
of professional development for teachers and staff members aligned with teacher
learning needs which included training on implementing the curricular programs
aligned to Arizona’s College and Career Ready Standards. However, the charter
holder did not provide a professional development plan that includes follow-up and
monitoring strategies or focuses on high-quality implementation.

Very limited data was provided to demonstrate efforts to improve student proficiency
in Math for ELL students, FRL students, and students with disabilities. Limited
additional data or analysis was provided at the site visit.

2b. Composite School Comparison
(Traditional and Small Schools only)
Reading

1/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in
Reading for ELL students, FRL students, and students with disabilities. The narrative
identified the school’s reading curriculum, discussed grade level curriculum maps
aligned to Arizona’s College and Career Ready Standards, and lesson plans but did not
specifically address curriculum for the these subgroups. This area of the measure
scored Meets because, at the site visit, the charter holder provided evidence of
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Reading curriculum as adapted by the school from EngageNY and aligned with Core
Knowledge including curriculum maps, pacing guides, and lesson plans with
standards identified. The school is participating in professional development for
implementing Arizona’s College and Career Ready Standards.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data provided
did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading for ELL students, FRL students, and
students with disabilities. This area of the measure scored Approaches because, at
the site visit, the charter holder provided limited assessment data reports, including
DIBELS report for the Phoenix site which shows progress in reducing the number of
students at risk across the school. There was no evidence of the process the school
uses to review and analyze the data to inform instructional decisions.

Professional Development: The narrative and data provided did not demonstrate
that the school implemented a professional development plan that contributed to
increased student proficiency in Reading for ELL students, FRL students, and students
with disabilities. This area of the measure scored Approaches because, at the site
visit, the charter holder provided evidence of professional development for
teachers and staff members aligned with teacher learning needs which included
training on implementing the curricular programs aligned to Arizona’s College and
Career Ready Standards. However, the charter holder did not provide a professional
development plan that includes follow-up and monitoring strategies or focuses on
high-quality implementation.

Very limited data was provided to demonstrate efforts to improve student proficiency
in Reading for ELL students, FRL students, and students with disabilities. Limited
additional data or analysis was provided at the site visit.
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2c. Subgroup Comparison
(2b. for Alternative)

ELL
Math

/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in Math
for ELL students. The narrative identified the school’s math curriculum, discussed
grade level curriculum maps aligned to Arizona’s College and Career Ready Standards,
and lesson plans for specific math concepts but did not specifically address curriculum
for the this subgroup. This area of the measure scored Meets because, at the site
visit, the charter holder provided evidence of Math curriculum as adapted by the
school using an Individual Curriculum Adaptation Plan template for students with
disabilities.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data provided
did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math for ELL students. This area of the measure
scored Approaches because, at the site visit, the charter holder provided limited
assessment data reports, including Study Island documenting Math progress. There
was no evidence of the process the school uses to review and analyze the data to
inform instructional decisions.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in math. Very limited data was provided to
demonstrate efforts to improve student proficiency in Math for ELL students. This
area of the measure scored Approaches because, at the site visit, the charter holder
provided evidence of professional development for teachers and staff members
aligned with teacher learning needs which included training on implementing the
curricular programs aligned to Arizona’s College and Career Ready Standards.
However, the charter holder did not provide a professional development plan that
includes follow-up and monitoring strategies or focuses on high-qualit
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implementation.

No additional data or analysis was provided at the site visit for ELL students.

2c. Subgroup Comparison
(2b. for Alternative)

ELL
Reading

/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that specifically contributes to increasing student
proficiency in Reading for ELL students. This area of the measure scored Meets
because, at the site visit, the charter holder provided evidence of Reading
curriculum as adapted by the school from EngageNY and aligned with Core
Knowledge including curriculum maps, pacing guides, and lesson plans with
standards identified. The school is participating in professional development for
implementing Arizona’s College and Career Ready Standards. The school uses
readers with differentiated selections to support English Language Learners.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data provided
did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading for ELL students. This area of the
measure scored Approaches because, at the site visit, the charter holder provided
limited assessment data reports, including DIBELS report for the Phoenix site which
shows progress in reducing the number of students at risk across the school. There
was no evidence of the process the school uses to review and analyze the data to
inform instructional decisions.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in math. Very limited data was provided to
demonstrate efforts to improve student proficiency in Reading for ELL students. This
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area of the measure scored Approaches because, at the site visit, the charter holder
provided evidence of professional development for teachers and staff members
aligned with teacher learning needs which included training on implementing the
curricular programs aligned to Arizona’s College and Career Ready Standards.
However, the charter holder did not provide a professional development plan that
includes follow-up and monitoring strategies or focuses on high-quality
implementation.

No additional data or analysis was provided at the site visit for ELL students.

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Math

1/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in Math
for FRL students. The narrative identified the school’s math curriculum, discussed
grade level curriculum maps aligned to Arizona’s College and Career Ready Standards,
and lesson plans for specific math concepts but did not specifically address curriculum
for the this subgroup. This area of the measure scored Meets because, at the site
visit, the charter holder provided evidence of Math curriculum as adapted by the
school from EngageNY and aligned with Core Knowledge including curriculum maps,
pacing guides, and lesson plans with standards identified. The school has standards
articulation for Saxon Math and is participating in professional development for
implementing Arizona’s College and Career Ready Standards.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math for FRL students. This area of the measure
scored Approaches because, at the site visit, the charter holder provided limited
assessment data reports, including Study Island documenting Math progress. There
was no evidence of the process the school uses to review and analyze the data to
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inform instructional decisions.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in Math for FRL students. This area of the measure
scored Approaches because, at the site visit, the charter holder provided evidence
of professional development for teachers and staff members aligned with teacher
learning needs which included training on implementing the curricular programs
aligned to Arizona’s College and Career Ready Standards. However, the charter
holder did not provide a professional development plan that includes follow-up and
monitoring strategies or focuses on high-quality implementation.

2c. Subgroup Comparison
(2b. for Alternative)

FRL
Reading

/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that specifically contributes to increasing student
proficiency in Reading for students with disabilities. This area of the measure scored
Meets because, at the site visit, the charter holder provided evidence of Reading
curriculum as adapted by the school from EngageNY and aligned with Core
Knowledge including curriculum maps, pacing guides, and lesson plans with
standards identified. The school is participating in professional development for
implementing Arizona’s College and Career Ready Standards.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading for FRL students. This area of the
measure scored Approaches because, at the site visit, the charter holder provided
limited assessment data reports, including DIBELS report for the Phoenix site which
shows progress in reducing the number of students at risk across the school. There
was no evidence of the process the school uses to review and analyze the data to
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inform instructional decisions.

Professional Development: The narrative and data provided did not demonstrate
that the school implemented a professional development plan that specifically
contributed to increased student proficiency in Reading for FRL students. This area of
the measure scored Approaches because, at the site visit, the charter holder
provided evidence of professional development for teachers and staff members
aligned with teacher learning needs which included training on implementing the
curricular programs aligned to Arizona’s College and Career Ready Standards.
However, the charter holder did not provide a professional development plan that
includes follow-up and monitoring strategies or focuses on high-quality
implementation.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Math

1/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that contributes to increased student proficiency in Math
for students with disabilities. The narrative identified the school’s math curriculum,
discussed grade level curriculum maps aligned to Arizona’s College and Career Ready
Standards, and lesson plans for math concepts but did not specifically address
curriculum for the this subgroup. This area of the measure scored Meets because, at
the site visit, the charter holder provided evidence of Math curriculum as adapted
by the school and uses an Individual Curriculum Adaptation Plan template for
lesson planning for students with disabilities.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data
provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Math for students with disabilities. This area of
the measure scored Approaches because, at the site visit, the charter holder
provided limited assessment data reports, including Study Island documenting Math
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progress. There was no evidence of the process the school uses to review and
analyze the data to inform instructional decisions.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in Math for students with disabilities. Very limited data
was provided to demonstrate efforts to improve student proficiency in Math for
students with disabilities. This area of the measure scored Approaches because, at
the site visit, the charter holder provided evidence of professional development for
teachers and staff members aligned with teacher learning needs which included
training on implementing the curricular programs aligned to Arizona’s College and
Career Ready Standards. However, the charter holder did not provide a professional
development plan that includes follow-up and monitoring strategies or focuses on
high-quality implementation.

No additional data or analysis was provided at the site visit for students with
disabilities.

2c. Subgroup Comparison
(2b. for Alternative)

Students with disabilities
Reading

/s

Curriculum: The narrative and data provided did not demonstrate that the school
implemented a curriculum that specifically contributes to increasing student
proficiency in Reading for students with disabilities. This area of the measure scored
Meets because, at the site visit, the charter holder provided evidence of Math
curriculum as adapted by the school and uses an Individual Curriculum Adaptation
Plan template for lesson planning for students with disabilities.

Instruction: The narrative does not describe monitoring and evaluating the
integration of standards into instruction. The narrative and data provided did not
include information about lesson plan reviews, formal teacher evaluations, informal
classroom observations and other information that would indicate ongoing
monitoring of the integration of standards into instruction. This area of the measure
is scored Meets because, at the site visit, the charter holder did provide evidence of
a system to monitor the integration of the standards into instruction and evaluate
the instructional practices of the teachers including lesson plan review, classroom
walkthrough observations with notes and feedback, formal teacher evaluations,
and lesson plan checklists.

Assessment: The narrative describes an assessment plan that lacks detail but is based
on performance measures aligned with Arizona’s College and Career Ready Standards
and includes data collection from multiple measures. The narrative and data

provided did not demonstrate that the school implemented a plan for monitoring and
documenting student proficiency in Reading for students with disabilities. This area of
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the measure scored Approaches because, at the site visit, the charter holder
provided limited assessment data reports, including DIBELS report for the Phoenix
site which shows progress in reducing the number of students at risk across the
school. There was no evidence of the process the school uses to review and analyze
the data to inform instructional decisions.

Professional Development: The narrative describes professional development aligned
with teacher learning needs but did not identify training or activities specific to
increasing student proficiency in Reading for students with disabilities. This area of
the measure scored Approaches because, at the site visit, the charter holder
provided evidence of professional development for teachers and staff members
aligned with teacher learning needs which included training on implementing the
curricular programs aligned to Arizona’s College and Career Ready Standards.
However, the charter holder did not provide a professional development plan that
includes follow-up and monitoring strategies or focuses on high-quality
implementation.

No additional data or analysis was provided at the site visit for students with
disabilities.

3a. A-F Letter Grade State Accountability
System

1/s

The narrative provided additional information to demonstrate that the school is
collaborating with parents to support the school’s efforts to increase student growth
and proficiency or meet targets as described in the A-F Letter Grade Model. The
school has developed a strategic plan for the purpose of meeting student growth and
achievement goals.
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PERFORMANCE MANAGEMENT PLAN TEMPLATE
Academy of Excellence, Inc.

INDICATOR: X__Math ___Reading DURATION OF THE PLAN?: Begins: _August 1, 2011 To: May 24, 2015
MEASURE* METRIC* CURRENT End Target For This Plan*3
STATUS*
State standardized All students (including students Students shall demonstrate math proficiency at or
assessment with disabilities, English language above expected grade level.
AIMS learners, and the economically Meet or demonstrate sufficient progress toward the
disadvantaged and 5 racial/ethnic level of adequate academic performance as set and
subgroups) will attain modified periodically by the Board.

5%proficiency or better in
mathematics, by the 2014 AIMS
when comparing 2013 to 2014
AIMS total Math scores, the
number of third through eighth
grade students meeting or
exceeding the standards will
increase by 5.0%.

AIMS 2013/ Phoenix Location
Grade 3 - 23%
Grade 4 -54%
Grade 5 -20%
Grade 6 —33%
Grade 7 -30%
Grade 8 — 14%

AIMS 2013 Coolidge Location
Grade 3 - 50%

Grade 4 - 0%

Grade 5 -100%

Grade 6 —66%

Grade 7 -100%

Grade 8 — 25%

Academy of Excellence Charter Schools Board Approved Updates 12/20/2013
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STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Identify, facilitate, and/or implement Began K-8 Teachers, AOE will communicate through: $500 paper
school-based programs for families, August Director -Individual conferences with parents | and
community members, administrators, 2011 Macro Math to design printing
School Improvement Team, and other Quarterly Program -Progress Monitoring Plans for at risk
stakeholders to support the learning and Links’ Inc. students.
teaching of mathematics. Volunteer Council -Daily School planners
Alpha Kappa Alpha, | For all curriculum students:

Major themes of implementation for Inc. -Letters
success will include: -Phone calls

e Ongoing assessment -Weekly work folders

o Differentiated instruction -School newsletter

e Flexible grouping Teacher -Electronic Grade book

Collaboration -Website
e Year-to-year continuity
e Ongoing professional
development

2. Provide primary and middle school August K-8 Teachers/ SPED | AIMS benchmark assessment and
mathematics teachers with intervention 2011 Director/ and Curriculum embedded assessment
strategies to assist students who typically | Ongoing Director results
perform poorly in mathematics and have Depart of Ed./ASU | Lesson plans and teacher
negative attitudes about mathematics. Prep Partnership observations.
3. Identify mathematics and mathematics | Revaluated | K-8 Teachers/ SPED | AIMS benchmark assessment and Title |
education courses and strategies such as | Each Fall Director/ and Curriculum embedded assessment $1,000
pairing pre-service teachers with Term Director results Title 11
exemplary in-service teachers during AZ. Depart of Lesson plans and teacher $2500
field experiences that are effective in Ed./ASU Prep observations. Title 1

Academy of Excellence Charter Schools
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improving pre-service teachers’
knowledge of mathematics content and
content-specific pedagogy. Provide
professional development opportunities
that focus on sharing these courses, as
well as effective strategies for teaching
them, will be made available to
postsecondary faculty, adult educators,
and developmental faculty across the
state.

Early intervention opportunities

e Frequent parent teacher
conferences

e Home strategies

e Extended day instruction
activities

e Tutoring

e Summer

e workshops

$500

4. Establish connections with other August K-8 Teachers/ SPED | AIMS benchmark assessment and 0

groups and organizations whose focus is Director/ and Curriculum embedded assessment

on special needs students (e.g., special Director results

education, gifted and talented) Charter Association | Lesson plans and teacher

Trainers observations.

5. Identify and promote programs that July/August | K-8 Teachers/ SPED | AIMS benchmark assessment and Title 1l
engage middle school students with Director/ and Curriculum embedded assessment $5000 —
younger students in enjoyable Director results Afterschool
mathematics endeavors such as 21% Century Lesson plans and teacher Grant
mathematics clubs or competitions as well Program observations. $10,000

as tutoring, and after-school programs.

STRATEGY II: Develop and implement a plan for monitoring the integration of the Arizona College and Career Ready

Standards into instruction.

4. Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Daily posting of learning objective Ongoing K-8 Classroom observations, teacher and | 0
Teachers/Director student surveys, evaluations.

2. Identify strategies for addressing Weekly and | K-8 Teachers/ SPED | Teacher and state formative and 0

misalignment of mathematics curriculum, | Monthly at | Director/ and summative assessments AIMS

instruction, assessment, national and state | Teachers Director results.

standards among pre-school, primary, meetings AZ. Depart of Ed.

Academy of Excellence Charter Schools
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intermediate, middle school, high school,
adult education, and postsecondary.
Identify programs and strategies that
result in strong alignment and train
teachers to analyze data AIMS to develop
teaching strategies and lesson objectives
to meet the needs of the students.
3. Ensure mathematics teachers are Weekly K-8 Teachers/ SPED | Classroom observations, teacher and | Salary
knowledgeable about effective curricula Director/ and student surveys, evaluations. Mentor
and programs so that they can provide, or Director Teacher -
identify contractors to provide, Mentor Teacher $2940
professional development on Coach
implementation of these curricula and
programs.
4. Teachers will adhere to district math Weekly K-8 Teachers/ SPED | Lesson plans and teacher 0
pacing guides and assessment calendar. Director/ and observations.
Director

STRATEGY IlI: Develop and implement a plan for monitoring and documenting student proficiency.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Identify benchmark diagnostic Quarterly K-8 Teachers/ AIMS scores & proficiency levels; $500

mathematics assessments and embedded,
ongoing assessment that supports rich,
complex reasoning and understanding
that enhances transfer and long-lasting
learning at all grade levels and prepare
mathematics coaches and mathematics
intervention teachers to assist teachers in
using these assessments in their
mathematics instruction.

SPED Director/ and
Director

benchmark assessment and
Curriculum embedded assessment
results

Lesson plans and teacher
observations

DIBELS Math, Portfolio;

Formative and Summative
assessments;

Academy of Excellence Charter Schools
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Class Average/Test Averages;
Benchmark exam; Midterm/Final;

Standardized Test Scores

2. Teachers will implement 75 minutes
of math instruction per day at all grade
levels, to incorporate Morning Meeting
Calendar Math. And deliver a rich
curriculum using the Saxon Math
Program driven by mathematical thinking
and reasoning.

Discuss and share lessons for
differentiated instruction across all grade
levels.

e Through the use of the Saxon
Math instruction will target the
specific needs of each student.
Large group, small group and
Individualized instruction will be
provided.

e Devote 10 minutes to share
successful differentiations
Strategies at each Staff meeting
and Differentiate instruction for
proficient and advanced-
proficient student body at all
grade levels.

August
through
June 2014

K-8 Teachers/ SPED
Director/ and
Director

AOE Class Schedule

Math teachers will embrace this plan.

Provide universal time slot during
which all students will take
benchmark exam

Using data to determine student
placement will be concrete and
simplify explanations for students’
placements.

Students being appropriate placed
will limit the extraordinarily large
range of ability levels that a teacher
may needed to differentiate
instruction for during a 42 minute
period.

Struggling students may embrace the
additional small math class groups
with a focus on their needs.

Teachers use item analysis to adjust
instructional program for upcoming
classes

Morning Meeting Math was offered
at each grade level.

Title |
$20,000
Title 111
1200

Academy of Excellence Charter Schools
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Saxon Math was fully implemented
as Teachers collaborate to provide
support at all grade levels.

Classroom observations, teacher and
student surveys, evaluations.

With good results, their testimony
will be a strong statement endorsing

our efforts.
3. Teachers will provide ongoing August May | K-8 Teachers Document of instructional gaps 0
reflective feedback to include initial 2014
planning, delivery of instruction and
assessment.
4. Students in grades 3-8 will participate | Weekly K-8 Teachers Teachers collaborate to provide $3800
in the Study Island and Academy of Math support at all grade levels. Study
Web Based Programs. Island and
Classroom observations, teacher and | Academy
e Students demonstrating a talent in student surveys, evaluations. of Math
math will be placed in advanced
AM libraries.
6. Students who regressed on AIMS Quarterly K-8 Teachers/ SPED | Teachers collaborate to provide $18,000 -
Math will be closely monitored to ensure | May 2014 Director/ and support at all grade levels. Teacher
mastery of necessary skills and Director Aide

appropriate strategies will be
implemented.
e Differentiated Instruction in
Small Group Setting

Classroom observations, teacher and | Salary
student surveys, evaluations.
Document of instructional gaps

Pose a “Talk About It” question
during a lesson. Encourage
students to work in small
groups, discussing possible
solutions to the question.

Probe for prior knowledge

Academy of Excellence Charter Schools
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before the introduction of a
new concept.

Observe students while they
are working either in groups or
individually which will give you
information regarding their
understanding of mathematics.

Conduct student interviews
which will offer an opportunity
to use questioning strategies

to explore an individual
student’s understanding of a
concept.

STRATEGY IV: Develop and implement a professional development plan that supports effective implementation of the AZ

College and Career Ready Standards and curriculum.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Provide all teachers with Professional | Ongoing SPED 100% of teachers will participate in | $2550 —
Development Opportunities to enhance Director/Director the district in-service trainings on the | Substitute
their knowledge about item analysis, the newly adopted math standards and Teachers
standards, (which are aligned with will effectively implement it in their | $3500 —
assessment) and instructional strategies classrooms Stipends
that support performance-based $1426
assessments and inquiry-oriented Professional Development Agendas, | Supplies
instruction Lesson Plans, Classroom

observations.

2. Make available to mathematics Weekly K-8 Teachers/ SPED | Professional Development Agendas,
teachers information about (1) effective | Teachers Director/ and Lesson Plans, Classroom
curricula and other mathematics meetings Director observations.
programs (2) professional development Macro math Feedback/comments through

Academy of Excellence Charter Schools
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for teachers to implement these
programs and (3) other statewide
programs and resources for the support
of mathematics teaching and learning.
(Common Core)

Training
ADE Training

professional development surveys,
and other school and

district data sources, which will serve
as the foundation for an on-going
needs assessment for

continuous and sustained PD

Training to be implemented June
2012 with ASU Prep partnership

3. Prepare mathematics coaches to Summer K-8 Teachers/ SPED | Math coach to be prepared in 0
mentor new teachers, especially in their Director/ and summer 2011

third and fourth years of service and to Director

establish learning communities of new

and experienced teachers.

4. Through expanded PD on effective Ongoing K-8 Teachers/ SPED | Emphasize on-site collaborative 1 PD360
use of instructional technology, we will Director/ and professional development (teachers | Annual

implement a comprehensive technology
strategy to support the improvement of
student learning

and achievement

Director

Maricopa County
Consortium

AZ Department of
Ed

work together, not in
isolation)

subscriptions
$350

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action
steps for each year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2014).
The charter holder may add years, as necessary.

Year 1:
Year 2: Budget Total $73,766
Year 3: Budget Total $73,766

Academy of Excellence Charter Schools

Budget Total $73,766 (includes salary benefits)

Fiscal Year 2013-2014
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AOE PMP 2011-2015

The Academy of Excellence (Governing, Administration and Staff) has continued to engage in a
School Improvement Process which seeks to identify its core beliefs and values and create an
empowering framework for monitoring how well the school is doing and whether individual
strategies and activities are aligned with the core values.

1. Create a Classroom environment that actively engages student in developing 21
Century competencies
e Embed “Habits of Mind” into the Learning Environment
e Establish Learning Targets: Read purposefully, Work diligently, and understand
precisely what the author is saying.

2. Classroom instruction: Intentionally sequence strategies to develop students 21 Century
competencies “Habits of Mind”
Initiating Think, Pair-Share (or, Think, Write-Pair-Share)
Showing Thinking In Classrooms
Questioning and Wait Time
Grouping and Engaging Problems
Using Questions and Prompts with Groups
Allowing Struggle Time
Encouraging Reasoning
3. We will teach to the agreed upon Arizona College and Career Ready Standards and
provide evidence of student achievement of those standards.
4. We will make full use of the instructional time allotted to us.
5. We will demonstrate our belief and expectation that all students can achieve the grade
level objectives as identified by the Arizona College and Career Ready Standards.
6. We will help to insure an orderly atmosphere that is conducive to learning throughout
the school.
7. We will treat all members of the school community with respect.

I.  Academy of Excellence implemented a concerted effort and capacity to improve
student achievement. (2011-2013)

The Academy of Excellence Administration utilized the support of ADE staff to help develop
targeted goals and systematically implement them. The Director/Administration was able to
understand where the school is relative to the AMO target, how their teachers assess for learning
and monitor student progress, and how they can use the data to adjust instruction based on
student needs. To accomplish these ends AOE sought to understand and communicate their
student achievement target; to engage staff in analyzing state assessment data to determine
whether there were any gaps between the AMO targets and their performance; to evaluate
school processes to ensure that teachers understand the target and have aligned their teaching and
assessments to those standards they are responsible for teaching; to structure time to regularly





AOE PMP 2011-2015

examine student work to inform instruction; to have teachers collect and analyze formative
assessment data to monitor student performance on the content standard indicators on a daily
basis; to keep their school focused on their student achievement goals as the primary work of
staff.

The critical first step to meeting our instructional target is to understand the target.
Understanding the AZ State content standards being assessed and knowing where our students
are in relation to those standards was instrumental to AOE hitting the target. Teachers who did
not understand the target could not be counted on to teach the necessary knowledge and skills to
students.

The state content standards identify what students are expected to know and be able to do. It is
also obvious, though not always practiced, that classroom instruction and assessment had to be
aligned with the state content standards if AOE wished to attain state standards. It became
critical for staff to understand the state content standards, the state assessments used to measure
AYP, and how to recognize proficient student work at their grade level if they are going to fully
understand their target.

Action Taken:

Begin Preparation for Implementation of the Arizona College and Career Ready Standards. AOE
continued teaching the existing standards until the new Arizona College and Career Ready
Standards system can be fully phased in. The implementation plan will address curriculum
frameworks, instructional materials, assessments, and accountability measures. AOE began to
familiarize ourselves with the Arizona College and Career Ready Standards.

Timeline:
2011 - 2012 Adopt, Align, Plan
Building awareness and knowledge of the Arizona College and Career Ready Standards

2011 - 2012 Research and Develop Implementation Resources and Delivery of Professional
Development

Begin developing curricula aligned to the Arizona College and Career Ready Standards with a
goal of implementing the new state curricula 2013-2014 school year.

Begin developing and participating in professional development focused on understanding the
intent and content of new standard, and focusing on instructional practices to prepare for roll-out
of Arizona College and Career Ready Standards

Kindergarten will begin implementation of the AZ Common Core
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2012 - 2013 Transitioning to the Common Core and Delivery of Professional Development
AOE to identify or design common core units of study

Implement professional development focusing on both instructional practices and the Arizona
College and Career Ready Standards to prepare for 2013-2014 roll-out.

Teachers will begin implementing Common Core Mathematical Practices and ELA Key Features
in their instructional practice

Kindergarten and first grade will begin implementation of the AZ Common Core
2013 - 2014 Statewide Implementation and practice for PARCC Assessment

K-8 will implement the Arizona College and Career Ready Standards

Student achievement expectations are based on Common Core State Standards

% Results: 2014 - 2015 Statewide Implementation with PARCC Assessment

II. Developed and implemented a School Improvement Plan

Following the recommendations that Dr. Mike Schmoke outlined in his bestseller:
FOCUS: Elevating the Essentials to Radically Improve Student Learning: AOE
has allowed the School Improvement process to become the single most important
business of our school. We worked through a process that to ensure all students
were provided the opportunity to achieve at high levels. We acted with due
diligence to act on the combination of three concepts he recommended which
constituted the foundation for positive improvement results: meaningful
teamwork; clear, measurable goals; and the regular collection and analysis of
performance data.

The School improvement planning Team was led by the Director and a school
improvement team and ultimately must involve the entire staff. We utilized a data-
driven process for analyzing data and making instructional decisions based on good
data analysis. (See Rubric for Reading and Math Performance Management Plans)
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Action Taken:

e Established an environment which that was open to risk taking,
new ideas, and collaboration.

e Ensured that all voices in the school community were heard.

e Implemented “Community Conversations” and Fall and Spring
Progress Report Presentations to parents.

e Major effort implemented to seek input from all stakeholders and
find ways for individuals to contribute to the School Improvement
goals.

Results:

1. Continue to aligned time, money, and staff development with the goals.
AOE devoted considerable time and effort to the continual assessment of the
conditions or outcomes of student achievement; in meeting of the Board and Staff we
notified all members that the condition or outcome was considered important.
Consistency to maintain with a small staff sometimes implied that inattention to
monitoring a particular factor indicated that it is less than essential, regardless of how
often its importance is verbalized. AOE is continuing to maintain a concerted effort in

this area. We are looking at three essential questions:
o What do we want our students to learn?
o How do we know students are learning?
o What do we do about it when they aren’t?

e Displayed the progress toward attainment of the goals on a bulletin board and outside
banner. The display should allowed staff and stakeholders to quickly see where you
are, where you are heading, and how the journey is going. We were also able to
communicate progress toward attainment of the student achievement goals in
newsletters and other correspondence to staff, parents, and other stakeholders.

2. Monitored the priority goals. (Hired a Part-Time Teacher/ Evaluator Monitor)
Setting the expectations for staff was often the easiest task but not the most consistent in
how we monitored them. With the Monitor Teachers soon became clear by what the
monitor evaluated, and what the priority expectations were. We identified a number a
number of critical times during the school day that the Director/ Monitor needed to be
purposeful about communicating a clear and sharp focus on the student achievement
target. When conferring with teachers about their instruction and/or discussing a teacher's
observation, we wanted to want to affirm through their questions the value they place on
use of data to guide instruction. These questions helped the teachers to assess and edit the
Student Individual learning Plans.
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e How do the students demonstrate for you they are proficient on the indicators I
observed you teaching?

e What percent of your students demonstrated proficiency?

e What diagnostic data do you have to help you identify their area of difficulty?

e What strategies did you (or will you) use to help students improve their performance?

e When and how will you reassess their performance on the same indicators?

e What percent of your students improved on the indicators assessed by the scored
assessment?

e What are you planning to do for the students who are not improving?

I11. Curriculum Design and Instruction:

It became important for AOE to recognize the huge shift that standards-based education
requires of classroom teachers, especially in a small school where some classrooms
included combined grade levels. Teacher autonomy could no longer be an option, what
they taught and the expectation and the manner in which they delivered instruction to all
students, how they would be held accountable for all of our students learning it became a
priority. AOE’s teachers were now expected to take all students to proficient performance
on a common set of grade level content standard indicators defined by the state. Everyone
(administrators, teachers, parents and students) had to shift their focus from how well
teachers are teaching to how well students are learning.

The implementation of the Arizona College and Career Ready Standards changed
expectations for what happens in AOE classrooms?

Before Standards After Standards
Focus on how well teachers taught Focus on how well students learn
Taught what they thought was important Teach specified content standards
Different expectations for different The same expectations for all groups of students

groups of students

Students screened for higher level All students have equity of opportunity for higher
courses and activities level courses and activities
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Instructional Materials: EngageNY Curriculum

Saxon Phonics K-4 Effective Reading Intervention

Saxon Math K-8 Study Island (Core Subjects-Technology based)
Thinking Maps K-8 Assessment Materials:

Harcourt Science K-8 AIMS/DPA

Houghton Mufflin Reading 1-4 DIBELS

Scholastic Scope Literature 5-8 WRAT

Academy of Reading/Math 3-8 Academy of Reading/Math (Technology Based)

The Academy of Excellence Administrative Team and teachers have developed an Arizona
Standards based, well articulated and implemented Mathematics program for the previous five
years. The teachers in each grade level math team mapped the curriculum in alignment with the
state standards. Each Strand (e.g. grade 1, Number Sense and operations) developed lesson plans
based on Data analysis and Probability, Math Patterns and Functions, Structure and Logic.

Each school year the math standards were again articulated by grade level. The teachers
assessed student performance and prioritized appropriate lesson plans to maximum student
achievement. All lesson plans in The Saxon Math Model were aligned with Arizona State Math
Standards. Lesson plans were divided into four Benchmark periods of compatibility with state
math standards (assessment, performance objective, and materials mapping for each period) and
a post assessment of student learning.

The School Profile for this period based on AIMS scores indicated that AOE met AMO status,
AZ learns Performing Plus, and showed Upward Mobility in the Federal Improvement Status.

The Academy of Excellence continued use of the Saxon Math Model. Lesson plans were aligned
with Arizona State Math Standards. Priority was given to teachers with special training in math
to assist the math teams in the planning and application of concepts for maximum student
achievement.

The School Profile for this period based on AIMS scores indicated that AOE met AYP status,
AZ learns Performing Plus, and showed Upward Mobility in the Federal Improvement Status.

During the 2010 -2011 school year a continuation of the Saxon Math Model was kept in place.
The teachers continued to create lesson plans applying concepts to build high performance
learning that aligned with the Arizona State Math Standards. Additional resources continued to
be implemented utilizing several technology sources (e.g. computer programs, SMART
BOARD).
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School Improvement Status based on AIMS

School Profile 2010-2011 2011-2012 2012-2013
AMO/Grade AMO/Grade AMO/Grade

AOE, Inc. No/Performing No/C No/C
AOE Phoenix Yes/Performing Plus Yes/C Yes/C
AOE Central Yes/Performing Yes/D Yes/D
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See Appendix A

Analysis of Math Proficiency:

AOE continues to serve a highly transient population moving two to three students
forward to the next passing grade.)

School personnel need to focus increased attention Math achievement by all students.
School wide for all students the team continues to do a strand review to decide which
area students showed deficiency. Students were then grouped with students with similar
strand deficiency and were given re-teaching of concept in small group environment.
School Wide: It was decide that we would continue using small group interventions.
However for students that fall FFB we added an additional intervention time to work on
the mastery of basic skills such as basic math facts.

Second classroom to show some proficiency in consistent years.

It was decided that we would continue using small group interventions. However, for
students that fall FFB we added an additional intervention time to work on the mastery of
basic skills such as basic math facts.

Students also used Academy of Reading and Math to increase mastery of basic skills.
One-on-one tutoring in afterschool implemented to help academically and intellectually
challenged students become challenged—and, therefore, interested in their education—
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and, because it was customized, one-to-one instruction, private tutoring was experienced
at the appropriate pace necessary for such students.

e We continued using small group interventions. However for students that fall FFB we
added an additional intervention time to work on the mastery of basic skills such as basic
math facts and decoding. This strategy was introduced with the expectation that fluency
in these areas will result in more time to for students to master the concept. Teachers also
received more training in differentiated instruction.

e The assessment evaluation showed math skills continue to be as an area of concern.
Using data from previous testing years, students across the grade levels struggled with
Number Sense, Concepts, and Operations; Identifying operations (addition, subtraction,
multiplication, division) and the effects of operations. Key words remain a challenge.
Because students can't identify the key words in open response problems they don't know
how to go about finding an answer.

Action Taken:

Teachers need to identify opportunities for students to demonstrate proficiency and understand
how to interpret each student's performance. They had to monitor the progress of each student in
their classroom over time and regularly examine the monitoring data to determine who is getting
it and who is not. They needed to use the data to make instructional decisions.

*

% Results: This shift in focus was particularly painful for the teachers because they
had to learn how to develop lesson plans and student centered strategic activities, as
well as align classroom instruction and assessment with the state content indicators.
For most teachers, this meant that they had to learn new content, learn how to
assess and interpret student proficiency, collect classroom data to monitor progress,
and regularly examine student work and data as a collaborative team process. It
became extremely difficult to maintain teacher attendance and work ethics,
resulting in more teacher turnover while attempting to make student learning
progress.

e Implemented Differentiated Instruction activities at all Grade levels.

e Implemented 21% Century Learning Center After School Program.

e Implemented SES Tutoring to lowest achieving students

e Increased the length of school day

e Increased time on task for teacher contracts

e Implemented 120 minute uninterrupted Reading Blocks and progress monitoring
e Implemented uninterrupted 60 minute Math Blocks
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e Assign Title 1 Teacher Aide staff to support small group classroom reading
instruction at “core” time

e Use assessments (formative, summative, and progress monitoring) to identify student
strengths and needs and plan for instruction

e Increase supplemental and book libraries to use with at risk students

e Increased classrooms instruction to 45 minutes per day for writing in addition to the
scheduled “core” literacy time.

e Strengthen classroom libraries and technology equipment support for reading and
Math instruction. (Smart Boards and Document Camera, and Video)

IVV.  Monitoring Student Progress: Analysis of relevant of relevant pupil achievement
data

Annual data from the state assessments only gives AOE a snapshot of where students are at a
single point in time. Daily instruction continues between when the tests are given and when the
results are returned to our school. Teachers must know on a day to day basis where their students
are in relation to the content standards to have the necessary information to inform instruction.

This on-going monitoring is also the way for teachers to determine whether their instructional
strategies are working for all students and which students need instructional interventions.
Regular examinations of student performance on assignments and assessments have enabled
teachers to make informed instructional decisions regarding teaching and re-teaching specific
indicators/objectives. Classroom instruction and assessment must be aligned with the state's
content standards if we wish to attain state standards and meet their AYP target.

Action Taken/Results

e Instituted and fully implemented Standards and Rubrics for School Improvement needs
assessment with annual review and evaluation.

e Solicited volunteers of Community and Staff to implement School Improvement Team.

e Implemented DIBELS, WRAT, STAR Reader/Math, Academy of Reading/Math
Assessments instruments.

e Utilized ADE relevant Staff Development Training to assist teachers in use of assessment
data.

e Continue Primary and Middle school level “data team” meetings to develop assessments
and plan effective classroom instruction

V. High Quality Professional Development:

After a careful review of research and lessons from successful practice and with input from ADE
Training Resources the AOE Board and Administration has articulated a set of standards for
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teacher professional development and recommended full implementation and use of these
standards to guide future professional development. The standards offer a bold vision of
professional development and recognize that responsibility and accountability for ensuring that
professional development is of the highest quality rests with all stakeholders.

Standards of High-Quality Professional Development

Content Standards
Standard 1: Content knowledge and Effective professional development deepens all teachers
quality ‘content knowledge and the knowledge and skills
teaching necessary to provide effective instruction and assess
student progress
Standard 2: Research-based Effective professional development ensures that all

teachers have the knowledge, skills, and dispositions to
apply research to decision making

Standard 3: Collaboration Effective professional development ensures that teachers
have the knowledge, skills, and dispositions to
collaborate with others to improve instruction

Standard 4: Diverse learning needs Effective professional development ensures that all
teachers have the knowledge, skills, and dispositions to
meet the diverse learning needs of all of their students

Standard 5: Student learning Effective professional development ensures that all

environments teachers are able to create safe, secure, and supportive
learning environments for all students

Standard 6: Family involvement Effective professional development ensures that all

teachers have the knowledge, skills, and dispositions to
involve families and other community members as active
partners in

their children’s education

Process Standards

Standard 7: Data-driven Effective teacher professional development relies
on rigorous analysis of data

Standard 8: Evaluation Rigorous evaluations assess the impact of
professional development on teaching and student
learning

Standard 9: Design and teacher learning Effective professional development content and
process reflect best practices in workplace
learning and in-depth

(Resource provided by ADE School Improvement Coach)

10
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VI.

Action Taken/Results:

e Implemented staff development literacy program for new staff
e Implemented on site structured Staff Development and explicitly taught effective
reading strategies.
e Supported new teachers in all facets of teaching and classroom management
e Continue to research effecting writing strategies and programs
e “Unwrap” writing standards and develop formative writing assessments
e Provided for staff training in using interactive technology
e Used staff development activities
o Ensured that all staff development activities were aligned to student
achievement goals and state standards
e Used the physical environment
o Used bulletin boards to communicate AOE School’s progress
o Made sure that entry way signs and signboards reflected AOE priorities
e Used recognition activities
o ldentified strategies to recognize those activities and staff that support school
improvement goals
o Showcased at staff meetings promising practices in using data to monitor
individual student progress or to inform instruction

Family and Community Involvement:

The Academy of Excellence has adopted a parent engagement position that promotes
parent participation in every facet of the education and development of their children.
This position further recognizes that parents are the principle influence in their children’s
lives. Parents are a key component in the field of education, from shared responsibilities
for decision making for their individual child’s education, health and well-being, to
parent participation in organizations that address community-based needs for all children.

As a Charter school organization we stress:
e The importance of parental involvement in directly affecting the success of their
children’s educational efforts;
e How and when to assist their children in and support their children’s classroom
learning activities
e Techniques, strategies and skills to use at home to improve their children’s
development as future responsible adult members of society.

As part of the AOE School Improvement Plan all parents were provided a copy of the
written Parent, Family and Community Involvement policy, including the required Parent
Compact. They were also provided a copy of the written notice that was sent to parents

11
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VII.

notifying them of the school's improvement status and the option they have for Public
School Choice.

e Implemented welcoming and meaningful open house and beginning of school
activities for families

e Translate all school newsletters and documents into Spanish.

e Developed and improving the school website to facilitate parent communication.
(Continuing progress)

e Provided periodic “family nights” tied to curriculum areas to improve academic

achievement and improve family involvement. “Help @ Home”

Developed Strategies for Keeping a Sharp focus: Keep the Focus on Student
Achievement

The allocation of time has become one of the truest tests of what is really important in
our school organization. The time we are able to devote to an issue on both the annual
calendar and within the daily schedule continues to tell our Staff, students and
community what we really value as a school. The following lists of strategies summarize
many ideas already presented but most importantly they identify how we have vowed to
keep a sharp focus on becoming a school of excellence.

Action/Results:

e Using regularly scheduled time with staff (Monday Meeting, to include subject matter
and team time for student achievement.)

a. Identified on the monthly school calendar, work that will be completed during
staff, team, and department meeting times to examine student work and
monitoring data

b. Planed monthly staff meeting agendas that focus on evidence of learning of
student achievement

c. Structured team meetings to focus on an examination of student work

. Defined end products for ongoing team meetings that focus on student learning

e. Carefully monitored the percent of meeting time we spent on student achievement
versus other topics

f.  Still need to find other forums for delivering administrivia

e Using written and oral communications
a. Included staff progress updates on your school improvement goals (Board and
Staff Meetings)
b. Use back-to-school paperwork, end-of-year paperwork, and other correspondence
to staff and parents to focus on school improvement goals and progress

12
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c. Ensured that expectations and priorities given orally to staff are also given to
them in a written format for later reference

d. Monitored PA announcements to ensure they promote school achievement
priorities

VIIl. Allocated Resources:

A primary role for the school leadership team is to allocate resources wisely, integrating
funding streams when possible. Allocating resources has been perhaps one of the most
challenging tasks that the Academy of Excellence has had to from school reform to
sustaining improvements. The challenge is less daunting if the prize — student learning — is
always out in front. However we have not always seen more money equal more learning.
When everyone’s goal is improved student learning, resource decisions are no less difficult,
but the choices have been clearer. To sustain improvement, AOE has had to devote sufficient
resources to fully implement priority goals before moving on to others. The AOE staff knows
that improvements that are only partially implemented or implemented without the necessary
support cannot be sustained. We have had sufficient support through ADE Professional
development to obtain better awareness how to allocate resources effectively to lead to long-
term accomplishments of AOE academic goals rather than short-lived success.

To use financial resources wisely, AOE Administration continues to act with due diligence to
understand guidelines for combining various funding streams. In particular, AOE
Administration is familiar with federal regulations that allow funds to be combined to
support school improvement. For example, AOE utilized Title I and Title I1, Title 111, 301B,
215 Century Community Learning Centers funds to support the purchase of student
materials, classroom supplies, teacher and paro-professional tutoring personnel,
technology assisted learning, and professional development activities that increase
teachers’ knowledge and use of research-based strategies for teaching reading and math.
Combining these funds was a good strategy for sustaining improvement because it allowed
our money marked for special programs to be redirected to support the school’s overall
academic priorities. (See PMP for current fund allocations)

13
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ACADEMY OF EXCELLENCE AOE PMP 2011-2015
BUILDING A FUTURE FOR STUDENT SUCCESS
OCTOBER 14, 2013

This document is a summary of the result of the Strategic planning activity held at the
Academy of Excellence. We began with an overview from Simon Sinek: How great
leaders inspire action; to help us identify what and how we serve as educators. Critical
to our responds is “why” we exist as the Academy of Excellence Charter School.

Why? How? What? This little idea explains why some organizations and some leaders
are able to inspire where others aren't. Every single person, every single organization on
the planet knows what they do, 100 percent. Some know how they do it, whether you
call it your differentiated value proposition or your proprietary process or your USP. But
very, very few people or organizations know why they do what they do. And by "why" |
don't mean "to make a profit." That's a result. It's always a result. By "why," | mean:
What's your purpose? What's your cause? What's your belief? Why does your
organization exist? Why do you get out of bed in the morning? And why should anyone
care? Well, as a result, the way we think, the way we act, the way we communicate is
from the outside in, we go from the clearest thing to the fuzziest thing. But the inspired
leaders and the inspired organizations -- regardless of their size, regardless of their
industry -- all think, act and communicate from the inside out. People don't buy what
you do; they buy why you do it. Simon Sinek

The Golden Circle of Organization Interaction and purpose

A. What we do: Teach, Educate and Nurture

At the Academy of Excellence, we seek to provide all students with the skills and
knowledge needed for success. Academic Excellence, Creative Problem Solving, and Social
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Emotional Learning are the three core competencies needed to provide the foundation for
success. These are the skills and knowledge competencies our students will need to
compete and thrive in the 21 century. We believe in our students and we seek to make
the AOE campus a safe and secure place for them to learn and grow. We promise that
every student will be prepared for future schooling and the workplace. We believe it is our
attitude and aesthetic that sets the tone for success. We will continue to strive until every
student can demonstrate academic growth and grade level proficiency. We believe that we
are not just doing a job, but we are building a dream together.

At the Academy of Excellence Staff we will:

o Demonstrate high expectations for all students

o Deliver culturally relevant and responsive instruction

e Differentiate instruction to meet the needs of all students

e Evaluate what students know and are able to do through multiple and diverse
measures

B. How We do:

AOE’s mission is “The mission of Academy of Excellence charter Schools, in partnership with

parents and community, is to educate all students, including at-risk students to become a

lifelong learner, able to function successfully in a global society.” Our role in that mission is

to offer a high quality, academic-based alternative to traditional public and schools. With a

campus limited to 250 students, each student can be served more personally. We offer a

strong academic program that can be tailored to each individual student. Preparing

students for high school and beyond is one of the features that set AOE apart from other

schools. We also enjoy a family atmosphere as we seek to serve the entire family

Kindergarten through Eighth grade. In order to achieve our goals for student success and

organizational effectiveness we are committed to:

e Engage collaboratively and respectfully with all partners, building a self-renewing
learning community that reflects our values

e Provide the highest quality business operations and support services that are essential
to the educational success of all students

e Organize and optimize resources, including effective use of technology and sustainable
practices

e Establish strategic processes for operational excellence, customer service, and shared
accountability that support teaching and learning

e Hire for excellence and build capacity of all staff

e Promote effective two-way communication

C. Why We do:

e To Create and duplicate personal and group success

e Inspire our students to learn and achieve academically for career success
e Prepare all students to thrive in their future
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Provide Learning opportunities for all students

Teach and model resilience, perseverance, self-awareness, and growth mindset
Create an environment that fosters student learning in a variety of ways and settings
Empower students to take ownership of learning

Present real-world problems to encourage students to generate original or innovative
solutions

Foster respect for diversity, risk-taking, collaboration, constructive debate, and
productive conflict resolution

Promote safety and social, emotional, and physical well-being

Create opportunities for students and staff to interact positively with each other
Build on each other’s’ and students’ strengths

Build Relationships with school, students, parents and community

Practice Respect at all time

Strive towards Excellence

Ensure Equity at all levels

To provide continuous and progressive (vertical and horizontal) articulation of
curriculum.

Provide a safe environment for learning

Manage Behavior

Provide individualized attention

Provide high expectation

Inspire school community of lifelong learners

Open student/family and staff connections when problems or concerns exist
Provide career options for parents

Personal Loving family connection

Provide opportunities for bright futures for students

Provide an alternative to mass public education

Inspire and nurture a positive work ethic

Create and inspire excitement and enthusiasm for learning

SWOT Analysis: (Strengths, Weaknesses, Opportunities and Threats)

Strengths:

Open 15 years (One of the first Charter school established in Arizona)
Original Founder is still on administrative staff

Small Class Sizes

Strong and consistent volunteer support

ASU partnership

Parental Support

Innovative activities/ Arts program, Literacy, tutoring lab
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Active engaging afterschool

Individualized instruction

Safe and comfortable learning environment for students
Highly credentialed Staff

Teachers are not afraid to care

Teachers are great mentors

Instructional programs are designed to enhance student academic growth
Teachers are nor here just to get a paycheck

Administration that supports the teacher/student individuality
The school is a community in the community

Community in the classroom

Community in the school

AOE provides opportunities and choices in learning

Provides individualized instruction in a meaningful Way
Maintain family/student enrollment with Longevity- Kindergarten through eighth Grade
Listen to students and families

Free lunch, Breakfast and dinner

Small Family Environment

Nurturing, encouraging and Caring Staff

We know all of our students

Role model and mentors for students

Free Transportation

Weaknesses:

Limited special area of instruction (Sports, Music, PE
Limited Business Partnerships

Limited Parenting Education/Engagement

Lack of Teacher preparation

Time On Task during the instructional Day

More structured afterschool program

Lack of Public Recognition

Lack of Structured Behavioral program/Consequences
Structured Physical Education and Playground activities
Lack of flexible curriculum

Copier Problems

More Clubs, Educational Field Trips

Lack of instructional Resources

No national Board Certified Teachers

No Student Mentors

School Certification

Limited resources
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Lack of instructional challenge for high learners

Opportunities:

Numerous churches in community to provide outreach to families
Provide community movie night

Resources of Materials and staff to provide Parent education classes
Community partners who provide student incentives, school supplies , uniforms and
staff development and leadership coaching

Community Neighbor-Baltz school District

Multiple family dwelling Apartment complexes in the community
Campus lends self to sponsor Carnivals and Open markets, Car shows
Conveniently located( housing, freeways, shelters)

Connections to community newspapers

Parents assist with recruiting

Space available for Preschool

Increased and Improved Technology

Afterschool Program

Sage environment

Space for growth

Use local business for advertising.

Social media ( Facebook, You tube)

Threats:

Internet safety

Students are not fully engaged in the learning opportunities
Parents use the school as a childcare facility

National Charter school Company takeovers

Other charters out performing AOE

AOE not meeting the State and Charter Assessment benchmarks
Staff and Teacher attitude Complacency

Lack of Teacher certification

Lack of student leadership integrated in the curriculum

Lack of preparation by classroom teachers

Lack of evacuation plan for bus and school

Unwanted campus visitors

Open and unwanted access to campus without security
Lack of security officer

Lack of education awareness by parents

Community Neighbor-Baltz school District
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Individual Staff Commitments:

| want to provide an opportunity to mentor students on a path to success.
| serve at AOE because | love to tap the potential that | see in each student.

| volunteer at AOE because | love and care about how our children are taught. | love the small
environment and individualized approach.

AOE provides the teacher with the opportunity to explore new possibilities and help instill
positive expectations for all children to succeed.

| want to create and duplicate variety of opportunities for students to succeed and pursue
options to become productive and adults who contribute to the community.

| am a parent who had a child to grow and graduate from here. The people at the school care
about the students and families. | believe that parents can see what | saw they will know that
education is the most important thing. | care and see potential in the school.

| work at AOE because | can affect positive change in students’ lives through mentoring positive
role modeling and guided/directed behavioral change for future growth.

| serve at AOE because | want to help those who are not strong enough to see their potential.
With my help, they can see the light (hope) in themselves to obtain and b a “life- long learner”.
The little Engine that said, “I think | can- | think | can” when all the other confident trains didn’t
think it possible. | know | can through My Lifelong learning process.

| want to inspire and motivate the initiative to help students strive for learning in a safe and
productive environment.

Educating children to enrich their lives with Language Arts is a passion of mine. | spend time
helping students realize how to move the universe forward by providing real life writing
applications and opportunities.
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PERFORMANCE MANAGEMENT PLAN
Academy of Excellence, Inc.

INDICATOR:! ____Math X Reading DURATION OF THE PLAN?: Begins: August 30, 2010 To: June 30, 2015
MEASURE* METRIC* CURRENT End Target For This Plan*3
STATUS*
AIMS State 2012 and 2013 AOE Phoenix-Grade C All students (including students with
standardized 2012 and 2013 Coolidge - Grade D disabilities, English language learners, and
assessment the economically disadvantaged and 5

All students (including students with
disabilities, English language learners,
and the economically disadvantaged
and racial/ethnic subgroups) will attain
5% proficiency or better in
reading/language arts, when
comparing 2013 to 2014AIMS Total
Reading scores, the number of third
through eighth grade students meeting
or exceeding the standards will
increase at least 5.0%

The 2013 AIMS Reading Scores were as
follows: (Phoenix Location)
Grade 3 - 46% Meet or exceed
Grade 4 - 91%Meet or Exceed
Grade 5 - 80% Meet or Exceed
Grade 6 - 75% Meet or Exceed
Grade 7 - 77% Meet or Exceed
Grade 8 - 57%--Meet or Exceed
Coolidge Location

Grade 3 - 50% Meet or exceed
Grade 4 - 25%Meet or Exceed
Grade 5 - 33% Meet or Exceed
Grade 6 -66% Meet or Exceed

racial/ethnic subgroups) will attain
proficiency or better in reading/language
arts, by 2013-2014

Academy of Excellence Charter Schools

Board Approved Updates 12/20/2013
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Grade 7 - 100% Meet or Exceed
Grade 8 - 25%--Meet or Exceed

STRATEGY I: Provide and implement a curriculum that improves student achievement.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
August K-8 Teachers/Administrators | Staff Agenda Notebooks and Subject | 0
1. Schedule time for department 2013 - area/grade-level discussions notes on
meetings to review Reading ongoing reading and writing strategies.
Curriculum Maps and share effective
content areas. relevant to the day's work
Lesson Plans.
2. Locate and use a variety of texts | June 2014 K-8 Teachers, Director, Classroom Library Content upgraded. | Title |
in subject areas and expand Community Partner Selected Book Donation from Link’s | $1000
classroom libraries related to AZ Donations for individual students, classrooms Title 111
College and Career Ready and School Library. $500
Standards content. 600 + books have been purchased for
both school and student home Donations
libraries
3. Evaluate, maintain, select and August K-8 Academy of Reading and Study Title |
purchase Technology resources to | 2014 Teachers/Director/Technology | Island online tutorials. $30,000
support the reading program to Consultant
meet the needs of students scoring Access to Smart Boards in each
in the lowest quartile on the classroom
reading assessment.
Decreased number of
expulsions and suspensions
Increased attendance rates
Increase credit attainment
4. Assign certified teachers to teach | Completed | Director Reading/Language Arts taught by 301-Part
2|Page
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course content in the K-8 Reading
Programs.

Certified Teachers

Evidence of planning and
teaching during building
walk-thru

Increased academic success of
special needs students as
measured by state
assessments

B-

Title |
$3500

Title 111
$1200

instruction.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Utilizing the Board Adopted AOE | July 2012 K-8 Teachers/ SPED | Committee Roster, Planning Title 11
K-8 Curriculum Maps (Engage Director/ and Minutes/notes and agendas, teacher $3500
NY/ AZ College and Career Director surveys, evaluations, Flexible
Ready Standard and Partnership with schedule, time before/after school, $6500
Curriculum). Pod teams will ASU Prep Academy | restructured days. Teacher lesson 21
coordinate and implement Plans. Century
rigorous, standards and research Learning
based instruction strategies in all ADE Workshop Attendance Center
content areas, for all students and
instruction across subject areas.

2. Daily posting of learning Ongoing K-8 Teachers/SPED | Classroom observations, teacher and | 0
objectives Director student surveys, evaluations.

Lesson Plans

3. Provide common planning time Ongoing K-8 Teachers, Classroom observations, teacher and | 0
for teacher teams to engage in Mentor Teacher, student surveys, evaluations.
classroom-based research. SPED Director/ and | Extended teacher workday to 4:00pm

Director
4. Curriculum team will develop and | August K-8 Teachers, Committee Roster, Planning 0

Academy of Excellence Charter Schools
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agree upon common assessment 2012 Mentor Teacher, Minutes/notes and agendas,
practice. SPED Director/ and | presentations of results.
Director

5. Create opportunities for Ongoing Mentor Teacher Classroom observations, teacher and | Title Il
classroom visits to observe Administrators student surveys, evaluations, $1000
demonstrations and modeling. Administrator notes.

ASU Prep Partnership
STRATEGY IIl: Develop and implement a plan for monitoring and documenting student proficiency.
Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget

1. Design and implement instruction On-going | K-8 Teachers, Identification of multiple modes of 0
that uses formal and informal Mentor Teacher, assessment across classrooms
assessment. SPED Director/ and | including interview, Rubrics, teacher

Director generated, Technology assisted,
Literacy Coordinator | Sample protocols, examined student
work, teacher and student surveys.
Students can demonstrate
clear understanding of classroom
expectations and demonstrate
ownership of the process of learning.
Classroom environment
design reflects expectation
and honoring of student voice.

2. Students will receive a minimum of ongoing K-8 Teachers, Sample protocols, examined student | $1000 for
120 minutes of differentiated reading Mentor Teacher, | work, teacher and student surveys. student
instruction each day. This balanced SPED Director/ and | Students can demonstrate materials
literacy approach includes the Director clear understanding of classroom and
teaching of phonemic awareness, Mentor Teacher, expectations and demonstrate supplies
phonics, vocabulary, fluency and Community ownership of the process of learning.
comprehension at each student’s Volunteers
!nstruct!onal level. These f|v_e key Portfolio assessment and student
instructional components will be exhibitions
fully implemented and include the

Academy of Excellence Charter Schools
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following:

e Phonemic Awareness

e Phonics

e Fluency

e Vocabulary

e Comprehension Strategies

The strategies used to teach these
components will be through modeling,
guided practice and independent
exercises leading to individual student
assessment. In addition, students will be
provided differentiated instruction
through literacy stations and guided
reading materials that are reading level
and age appropriate for all students.
Progress will be measured throughout the
nine week period using district and
classroom cold reads in grades first
through fifth. Kindergarten students will
be monitored through ongoing
kindergarten checklists.

Classroom observations, teacher and
student surveys, evaluations,
Administrator notes.

DIBELS Next and Study Island

3. Teachers will analyze the K-3 Ongoing K-8 Teachers, Portfolio assessment and student 301-Part
students’ proficiency by tracking the Mentor Teacher, exhibitions B -$3000
students’ DIBEL’s data to assist with SPED Director/ and Stipends
grouping, planning instruction and Director
developing remedial programs.

4. Incorporate performance assessments | Beginning K-8 Teachers, Portfolio assessment and student $500
in classroom instruction. Teachers August Mentor Teacher, exhibitions
will analyze the K-3 students. 2010 SPED Director/ and . . .

Teachers will begin to track all Ongoing Director Provide grade level reading materials

students’ DIBEL’s data to assist with
grouping, planning instruction and

to support silent reading.
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developing remedial programs.

5.Scheduled, school-wide sustained | Ongoing K-8 Teachers, Regularly scheduled progress 0
silent reading time (3 to 5 days per Mentor Teacher, monitoring reading assessments as
week). All students (K-5) will read SPED Director/ and | part of students' educational
for at least 20 minutes nightly. All Director experiences.
students (6-8) will read for at least : . L
30 minutes nightly. Dailey Reading and writing Log

6. Maintain and enhance Literacy lab | Ongoing Literacy Coordinator | All students in Grades 2-8 will spend | Title 111
offering small group and one-on-one (0.5 FTE) and K-8 a minimum of 30 minutes per day in | $500 for
literacy instruction and remediation Teachers, the Literacy Lab. supplies
for. .studgnts K-8._ By .provid.ing SI?ED Director and Regularly scheduled progress General
individualized reading instruction Director. L. . Fund.
which targets fundamental skills, The monitoring reading assessments as $13.500
Literacy Lab's trained tutors lead part of students' educational sal
students to higher reading levels and experiences.
increased confidence. Dailey Reading and writing Log

7.lmplement the Friday Morning | Beginning K-8 Teachers, Regularly scheduled progress 0
Socratic  Seminar to integrate | August Mentor Teacher, monitoring reading assessments as
reading, Thinking, Speaking and | 2014 SPED Director/ part of students' educational
listening for deeper understanding. Literacy Coordinator | experiences.

and Director.

8. Utilize data to plan and monitor Ongoing K-8 Teachers, Portfolio assessment and student 0
student progress and to ensure that Mentor Teacher, exhibitions
the literacy action plan is effective. SPED Director/ and

Director

9. Summer Intensive Rewards Reading | Ongoing K-8 Teachers, Regularly scheduled progress 21%
Program to help students maintain Mentor Teacher, monitoring reading assessments as Century
academic momentum will be SPED Director/ and | part of students' educational $4000
offered. Director experiences.

10. Students who regressed on AIMS August K-8 Teachers, Regularly scheduled progress 0
Reading will be closely monitored to | 2013 Mentor Teacher, monitoring reading assessments as
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ensure mastery of literacy skills and
appropriate strategies will be
implemented.

SPED Director/ and
Director

part of students' educational
experiences.

Portfolio assessment and student
exhibitions.

Action Steps * Timeline Responsible Party Evidence of Meeting Action Steps Budget
1. Instruction by Highly Complete Director AOE teachers are appropriately (Allocated
Qualified/Certified teachers. by July of certified by the State of Arizona. All | Teacher
each year teachers are Certified/Highly Salaries)
Qualified (HQ). All teachers will
participate in District or State offered
professional development in order to
maintain HQ status.
2. Engage in coaching, peer Ongoing K-8 Teachers, Minutes of planning meetings, 0
observation, and collaborative Mentor Teacher, teacher surveys, evaluations.
planning to implement a common SPED Director/ and | Teacher agreement by department or
set of literacy strategies. Director grade level to use common set of
literacy strategies
3. Provide professional development | August Teachers, Mentor Professional Development Agendas, | 301-B
training, classroom support, 2011 - May | Teacher, SPED Lesson Plans, Classroom $5000
materials and intensive mentoring | K-8 2014 Director/ and observations, teacher and student teacher
necessary for incorporation to Director surveys, evaluations Stipends
help teachers implement strategic
reading techniques in daily lesson ADE sponsored Staff Development
plans and classrooms and ASU partnership collaboration.
implementation.
4. Provide time for constructive Ongoing K-8 Teachers, Minutes of planning meetings, 0

Academy of Excellence Charter Schools
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feedback and follow-up activities Mentor Teacher, teacher surveys, evaluations
SPED Director/ and

Director
5. Provide opportunities to attend Ongoing K-8 Teacher presentations to colleagues, | $1500
and present at local, state, and Teachers/Director conference evaluations
national professional conferences. e IDEAL
e ADE State Literacy
Conference
e Struggling Readers Training
6. Provide access to courses in Ongoing Director/SPED Professional Development Agendas, | Title Il
language development that helps Director Lesson Plans, Classroom $2000
teachers understand, honor and observations.

use the language that students
bring to school as a tool for
assisting students in mastering
Standard English.

7. Teachers will communicate with | May 2014 Teachers/Director Teacher presentations to colleagues, | 0

parents via newsletters, phone ASU Volunteer Staff | conference evaluations
calls, notes home, conferences
and special activities Monthly assemblies

Parent/Teacher Education Seminar

ASU Dream Academy

Using the information entered in the “Budget” columns above, please provide a budget total that incorporates all strategies and action steps for each
year of the performance management plan’s implementation. For “Year 17, please specify the fiscal year (e.g., 2014). The charter holder may add
years, as necessary.

Year 1: Budget Total __$78,200  Fiscal Year _2013 - 2014
Year 2: Budget Total __ $78,200
Year 3: Budget Total ___$78,200
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