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CHARTER INFORMATION

Charter Holder Name
Arizona Montessori Charter School at Anthem School Name
Charter Holder Entity ID
85749
Site Visit Date
Academic Systems Review due to: Charter Renewal
Final Report Date

AMCS at Anthem dba Caurus Academy
March 15, 2018
March 21, 2018

In accordance with A.R.S. §15-183(I)(3), all charter authorizers are required to review charters at five-year intervals.
As part of the Board’s statutory requirement to provide general supervision over the charter schools it sponsors (A.R.S. §15-182(E)(1)), Board staff
conducted an on-site Academic Systems Review (“ASR”), which includes a contractual compliance review.

School Background
School Name

Month/ Year Open

Location

AMCS at Anthem dba Caurus Academy

August 2004

Anthem

ADM*

377.897

Grade Levels Served

K-8

*ADM as of 3/8/18

Contractual Compliance Review
Specific areas of the charter contract are reviewed to ensure the Charter Holder is in compliance. If Board staff identified contractual non-compliance
issue(s) at the site visit, each issue is reflected on the Charter Holder’s Operational Performance Dashboard, with required submissions to come into
compliance due on April 20, 2018, The table below identifies the contractual components that are in and out of compliance. In the case of operational
non-compliance issues, the table specifies what the Charter Holder is required to submit by April 20, 2018.
Failure to provide required follow-up, as described below, by April 20, 2018 will be recorded in Measure 2.e. of the Charter Holder’s operational
performance dashboard.
Additionally, failure to submit timely may result in the remaining issue(s) being placed on a subsequent Board meeting agenda for possible disciplinary
action pursuant to R7-5-505(G), in which the Board may take action, including withholding up to ten percent of the monthly state aid apportionment,
issuing a notice of intent to revoke the charter, or other remedial actions.
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In accordance with R7-5-501(C), if the specified deadline has not passed, Board staff may grant a charter holder an extension to the specified deadline. In
order to request an extension, please send an email to charterschoolboard@asbcs.az.gov.
Compliance Item
School Calendar

Findings

Required Submission

The school’s calendar was reviewed. The number of instructional
days on the school calendar aligns with the number of instructional
days in the contract and on file with the Arizona Department of
Education, per A.R.S. §15-901.
The minimum required instructional hours are met for all grade
levels, per (A.R.S. §15-901).
Pursuant to A.R.S. §15-183(F), information about the teaching
background and experience for all instructional staff members is
available to parents. Availability of this information is communicated
to parents.

NO FOLLOW-UP REQUIRED

Open Meeting Law

Pursuant to A.R.S. §38-431.01-09, notifications, minutes, and
agendas from the last 12 months is reviewed for compliance with
OML requirements. Compliance with requirement of online posting is
checked. The school is in compliance.

NO FOLLOW-UP REQUIRED

Board Alignment

Board membership is reviewed for alignment between ASBCS and
ACC, pursuant to A.R.S. §38-431.01-09. The school is in compliance.

Instructional Hours
Instructional Staff
Education and
Experience
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Enrollment and
Attendance Policies

The enrollment policies were reviewed and found to be in conflict
with A.R.S. §15-828.

Provide an updated Enrollment Packet that demonstrates
consideration of/compliance with A.R.S. § 15-828.

The Charter Holder’s enrollment packet lists a Birth Certificate as one
of the forms required when returning the enrollment packet. A.R.S.
§15-828 allows a person to provide one of the following:
1. A certified copy of the pupil's birth certificate.
2. Other reliable proof of the pupil's identity and age, including the
pupil's baptismal certificate, an application for a social security
number or original school registration records and an affidavit
explaining the inability to provide a copy of the birth certificate.
3. A letter from the authorized representative of an agency having
custody of the pupil pursuant to title 8, chapter 2 certifying that the
pupil has been placed in the custody of the agency as prescribed by
law.

The Charter Holder’s enrollment packet does not indicate that a pupil
enrolling in the school has the option to provide other
documentation, as prescribed by statute.
Mission Statement

Mission statement on school materials aligns with mission on file
with ASBCS.
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Academic Systems Review
Prior to the Academic Systems Review visit, Board staff reviewed the Charter Holder’s contract, as amended, to identify the program of instruction the
Charter Holder is required to deliver. Additionally, prior to conducting classroom observations, Board staff discussed the program of instruction with
school leadership to further understand the methods of instruction utilized at the school.
The Charter Holder’s program of instruction, according to the contract, is to move away from the Montessori Method and focus on experiential, handson learning that utilizes differentiated and small group instruction addressing student’s specific learning styles. Caurus C.A.R.E.S (Cooperation, Assertion,
Respect/ Responsibility, Empathy, Self-Control) is a school wide philosophy that addresses the social-emotional needs of students.
During classroom observations staff observed data-driven, differentiated, and whole group instruction. Staff also observed independent work with one
on one instructional support and hands on instruction in small group settings. Student assessments were being done through the use of formative and
summative assessment reviews and the administration of Galileo benchmark testing.
A set of criteria is used by Board staff to review the school’s implementation of its academic systems. The documents provided by the Charter Holder
during the ASR site visit leadership discussion and classroom observations, are scanned and recorded as having served as sufficient or insufficient
evidence of implementation of the criteria.
Document Name
Documentation
Description
I. An explicit, written curriculum for core content areas that aligns with Arizona academic standards.
i. Evidence of curriculum alignment with state academic standards for core content areas and grade levels within an academic year.
Sufficient
Curriculum Map
Story of Ratios
th
ELA – 5 Grade Curriculum
Map
Sufficient
Scope and Sequence
• 5th Grade Scope and Sequence
All Subjects
• 6th Grade Scope and Sequence
• Middle School Scope and
Sequence
ii. Evidence of explicit content and skills to be taught for each grade level and/ or content area.
•
•

•

Grade 5 – Harriman – Lesson
Plan

Sufficient

Lesson Plans
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1st Grade – Jona Cruz – Lesson
Plan
To view scanned documents, see Appendix A. Academic Systems Review Site Visit Inventory, I. Core Curriculum Inventory.
II. A systematic process for reviewing and evaluating the curriculum, at specific intervals, for alignment to Arizona Academic standards and improving
student academic outcomes for the population served.
•

i. Evidence of a process that identifies specific timeframes for monitoring, evaluating, and reviewing curriculum for alignment to standards.
Sufficient
Weekly Professional Learning Community Agenda and Minutes
Weekly PLC Meeting, 2nd – 3rd
Grade Agenda and Minutes
• Weekly PLC Meeting, 6th – 8th
Grade Agenda and Minutes
ii. Evidence that the curriculum is reviewed for efficacy for the population served.
•

Sufficient
2017/2018 ELA Galileo Results
AzMERIT Caurus Average Test
Scores
• AzMERIT Math Grade Levels
Scores
• Galileo: Intervention Alert
Sufficient
• Weekly PLC Meeting, 2nd – 3rd
Grade Agenda and Minutes
• Weekly PLC Meeting, 6th – 8th
Grade Agenda and Minutes
iii. Evidence of a plan of action based on findings.
•
•

•
•
•
•
•

Planning and Feedback
Sessions
Weekly PLC Meeting, 2nd – 3rd
Grade Agenda and Minutes
Weekly PLC Meeting, 6th – 8th
Grade Agenda and Minutes
Data Room Weekly Schedule
Integrated Action Plan

Data

Weekly Professional Learning Community Agenda and Minutes

Sufficient

Data Talks

Sufficient

Weekly Professional Learning Community Agenda and Minutes

Sufficient
SufficientSufficie
nt

Data Room Weekly Schedule
Action Plan
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To view scanned documents, see Appendix B. Academic Systems Review Site Visit Inventory, II. Curriculum Evaluation Inventory.
III. A teacher evaluation system monitoring the integration of state standards into instruction.
i. Evidence that classroom observations are conducted at specified intervals to confirm standards aligned curriculum are integrated into instruction.
Sufficient
Walkthrough Form
Teacher Observation Data
Collection Forms for Final
Teacher Evaluation
• Close Reading Observation
Forms
ii. Evidence of observations with feedback provided to teachers after each observation.
•

Sufficient
Feedback Documents
Classroom Observation
Feedback Tool
Sufficient
Walkthrough Form
• Teacher Observation Data
Collection Forms for Final
Teacher Evaluation
• Close Reading Observation
Forms
iii. Evidence that the evaluations of teacher performance include a final, summative component.
•

Sufficient
Walkthrough Form
Teacher Observation Data
Collection Forms for Final
Teacher Evaluation
• Close Reading Observation
Forms
Sufficient
Teacher Formal Evaluations
• Teacher Formal Evaluations
To view scanned documents, see Appendix C. Academic Systems Review Site Visit Inventory, III. Teacher Evaluation Inventory.
IV. An assessment plan to track, analyze, and monitor student academic performance.
•

i. Evidence of an assessment plan identifying the types of data collected and periods of review, covering all core content areas and grade levels.
•

2017/2018 ELA Galileo Results

Sufficient

Benchmark Reports
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AzMERIT Caurus Average Test
Scores
• AzMERIT Math Grade Levels
Scores
• Galileo: Intervention Alert
• Galileo: Individual
Development Profile
• Individual Development Profile
Report
ii. Evidence of a process that uses assessment data to create a plan for instruction.
Sufficient
Benchmark Reports
• 2017/2018 ELA Galileo Results
• AzMERIT Caurus Average Test
Scores
• AzMERIT Math Grade Levels
Scores
• Galileo: Intervention Alert
• Galileo: Individual
Development Profile
• Individual Development Profile
Report
Sufficient
Meeting Agendas
• Weekly PLC Meeting, 2nd – 3rd
Grade Agenda and Minutes
• Weekly PLC Meeting, 6th – 8th
Grade Agenda and Minutes
To view scanned documents, Appendix D. Academic Systems Review Site Visit Inventory, IV. Assessment Inventory.
V. A professional development plan that aligns with the program of instruction and best practices.
•

i. Evidence that professional development addresses student achievement and outcomes, supporting implementation of the school’s program of
instruction.
•

ELA: Anchoring Reading in
AZCCRS

Sufficient

Agendas and PowerPoints
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Math – Eureka, Math
Practices, KUDs – Dr. Nanci
Smith
Sufficient
PD Calendar
• 2017 – 2018 Professional
Development Calendar
ii. Evidence of how the implementation of professional development is monitored.
•

Sufficient
Walkthrough Forms
Teacher Observation Data
Collection Forms
• Close Reading Observation
Forms
To view scanned documents, see Appendix E. Academic Systems Review Site Visit Inventory, V. Professional Development Inventory.
•
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Appendix A.
Academic Systems Review Site
Visit Inventory
I. Core Curriculum Inventory

A STORY OF RATIOS

6-8 Mathematics Curriculum
GRADE

A Story of Ratios:
A Curriculum Overview for Grades 6–8
Table of Contents
Introduction ............................................................................................................................................................................ 2
Curriculum Map ...................................................................................................................................................................... 3
Grade 6.................................................................................................................................................................................... 4
Grade 7.................................................................................................................................................................................. 13
Grade 8.................................................................................................................................................................................. 24

A Story of Ratios: A Curriculum Overview for Grades 6–8
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15

1

A Story of Ratios Curriculum Overview

A STORY OF RATIOS

Introduction
This document provides an overview of the academic year for Grades 6 through 8, beginning with a curriculum map and followed by detailed gradelevel descriptions.
The curriculum map is a chart that shows, at a glance, the sequence of modules comprising each grade of the Grades 6 through 8 curricula. The map
also indicates the approximate number of instructional days designated for each module of each grade. Details that elaborate on the curriculum map
are found in the grade-level descriptions.
Each grade-level description begins with a list of the six to seven modules that comprise the instruction of that grade. That introductory component is
followed by three sections: the Summary of Year, the Rationale for Module Sequence, and the alignment chart with the grade-level standards.
The Summary of Year portion of each grade level includes four pieces of information:





The critical instructional areas for the grade, as described in the Common Core State Standards for Mathematics 1 (CCSS-M)
The Key Areas of Focus 2 for the grade
The Required Fluencies for the grade
The Major Emphasis Clusters 3 for the grade

The Rationale for Module Sequence portion of each grade level provides a brief description of the instructional focus of each module for that grade
and explains the developmental sequence of the mathematics.
The alignment chart for each grade lists the standards that are addressed in each module of the grade. Note that when a cluster is referred to
without a footnote, it is taught in its entirety. There are also times when footnotes are relevant to particular standards within a cluster. All standards
for each grade have been carefully included in the module sequence. Some standards are deliberately included in more than one module so that a
strong foundation can be built over time.

http://www.corestandards.org/wp-content/uploads/Math_Standards1.pdf
http://www.achievethecore.org/downloads/E0702_Description_of_the_Common_Core_Shifts.pdf
3 http://www.parcconline.org/resources/educator-resources/model-content-frameworks/mathematics-model-content-framework
1
2
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A STORY OF RATIOS

Grade 6

Grade 7
M1: Ra ti os a nd Proporti ona l
Rel a ti ons hi ps (30 da ys )

M1: Integer Exponents a nd
Sci enti fi c Nota ti on (20 da ys )

M2: The Concept of Congruence
(25 da ys )

M3: Si mi l a ri ty
(25 da ys )
M3: Expres s i ons a nd Equa ti ons
(35 da ys )
M4: Li nea r Equa ti ons
(40 da ys )

M4: Expres s i ons a nd Equa ti ons
(45 da ys )

M5: Sta ti s ti cs a nd Proba bi l i ty
(25 da ys )

M6: Geometry
(35 da ys )

M6: Sta ti s ti cs
(25 da ys )

M5: Exa mpl es of Functi ons
from Geometry (15 da ys )
M6: Li nea r Functi ons
(20 da ys )

M7: Introducti on to Irra ti ona l
Numbers Us i ng Geometry
(35 da ys )

4th QUARTER

3rd TRIMESTER

M5: Area , Surfa ce Area , a nd
Vol ume Probl ems (25 da ys )

M4: Percent a nd Proporti ona l
Rel a ti ons hi ps (25 da ys )

3rd QUARTER

2nd TRIMESTER

M3: Ra ti ona l Numbers
(25 da ys )

M2: Ra ti ona l Numbers
(30 da ys )

2nd QUARTER

M2: Ari thmeti c Opera ti ons
Incl udi ng Di vi s i on of Fra cti ons
(25 da ys )

2015-16*

1st QUARTER

1st TRIMESTER

M1: Ra ti os a nd Uni t Ra tes
(35 da ys )

Grade 8

Key:
Number

Geometry

Ratios and
Proportions

Expressions
and Equations

Statistics and
Probability

Functions

*The columns indicating trimesters and quarters are provided to give you a rough guideline. Please use this additional column for your own pacing considerations based on the specific dates of your academic calendar.
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A STORY OF RATIOS

Sequence of Grade 6 Modules Aligned with the Standards
Module 1:
Module 2:
Module 3:
Module 4:
Module 5:
Module 6:

Ratios and Unit Rates
Arithmetic Operations Including Division of Fractions
Rational Numbers
Expressions and Equations
Area, Surface Area, and Volume Problems
Statistics

Summary of Year

Major Emphasis Clusters

Grade 6 mathematics is about (1) connecting ratio and rate to whole number
multiplication and division and using concepts of ratio and rate to solve
problems; (2) completing understanding of division of fractions and extending
the notion of number to the system of rational numbers, which includes negative
numbers; (3) writing, interpreting, and using expressions and equations; and (4)
developing understanding of statistical thinking.
Key Areas of Focus for Grade 6: Ratios and proportional reasoning; early
expressions and equations
Required Fluency:

6.NS.B.2 Multi-digit division
6.NS.B.3 Multi-digit decimal operations

Ratios and Proportional Relationships
• Understand ratio concepts and use ratio reasoning to
solve problems.
The Number System
• Apply and extend previous understandings of
multiplication and division to divide fractions by fractions.
• Apply and extend previous understandings of numbers to
the system of rational numbers.
Expressions and Equations
• Apply and extend previous understandings of arithmetic
to algebraic expressions.
• Reason about and solve one-variable equations and
inequalities.
• Represent and analyze quantitative relationships between
dependent and independent variables.

Rationale for Module Sequence in Grade 6
In Module 1, students build on their prior work in measurement and in multiplication and division as they study the concepts and language of ratios
and unit rates. They use proportional reasoning to solve problems. In particular, students solve ratio and rate problems using tape diagrams, tables
of equivalent ratios, double number line diagrams, and equations. They plot pairs of values generated from a ratio or rate on the first quadrant of the
coordinate plane.
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Students expand their understanding of the number system and build their fluency in arithmetic operations in Module 2. Students learned in Grade 5
to divide whole numbers by unit fractions and unit fractions by whole numbers. Now, they apply and extend their understanding of multiplication
and division to divide fractions by fractions. The meaning of this operation is connected to real-world problems as students are asked to create and
solve fraction division word problems. Students continue (from Grade 5) to build fluency with adding, subtracting, multiplying, and dividing multidigit decimal numbers using the standard algorithms.
Major themes of Module 3 are to understand rational numbers as points on the number line and to extend previous understandings of numbers to
the system of rational numbers, which now include negative numbers. Students extend coordinate axes to represent points in the plane with
negative number coordinates and, as part of doing so, see that negative numbers can represent quantities in real-world contexts. They use the
number line to order numbers and to understand the absolute value of a number. They begin to solve real-world and mathematical problems by
graphing points in all four quadrants, a concept that continues throughout to be used into high school and beyond.
With their sense of number expanded to include negative numbers, in Module 4 students begin formal study of algebraic expressions and equations.
Students learn equivalent expressions by continuously relating algebraic expressions back to arithmetic and the properties of arithmetic
(commutative, associative, and distributive). They write, interpret, and use expressions and equations as they reason about and solve one-variable
equations and inequalities and analyze quantitative relationships between two variables.
Module 5 is an opportunity to practice the material learned in Module 4 in the context of geometry; students apply their newly acquired capabilities
with expressions and equations to solve for unknowns in area, surface area, and volume problems. They find the area of triangles and other twodimensional figures and use the formulas to find the volumes of right rectangular prisms with fractional edge lengths. Students use negative numbers
in coordinates as they draw lines and polygons in the coordinate plane. They also find the lengths of sides of figures, joining points with the same first
coordinate or the same second coordinate, and apply these techniques to solve real-world and mathematical problems.
In Module 6, students develop an understanding of statistical variability and apply that understanding as they summarize, describe, and display
distributions. In particular, careful attention is given to measures of center and variability.
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A STORY OF RATIOS

Alignment Chart 4
Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days
Module 1:
Ratios and Unit Rates

Understand ratio concepts and use ratio reasoning to solve problems.

(35 days)

4
5

6.RP.A.1

Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities. For example, “The ratio of wings to beaks in the bird house at the zoo
was 2:1, because for every 2 wings there was 1 beak.” “For every vote candidate A received,
candidate C received nearly three votes.”

6.RP.A.2

Understand the concept of a unit rate a/b associated with a ratio a:b with b ≠ 0, and use rate
language in the context of a ratio relationship. For example, “This recipe has a ratio of 3 cups of
flour to 4 cups of sugar, so there is 3/4 cup of flour for each cup of sugar.” “We paid $75 for 15
hamburgers, which is a rate of $5 per hamburger.” 5

6.RP.A.3

Use ratio and rate reasoning to solve real-world and mathematical problems, e.g., by reasoning
about tables of equivalent ratios, tape diagrams, double number line diagrams, or equations.
a.

Make tables of equivalent ratios relating quantities with whole-number measurements, find
missing values in the tables, and plot the pairs of values on the coordinate plane. Use tables
to compare ratios.

b.

Solve unit rate problems including those involving unit pricing and constant speed. For
example, if it took 7 hours to mow 4 lawns, then at that rate, how many lawns could be
mowed in 35 hours? At what rate were lawns being mowed?

c.

Find a percent of a quantity as a rate per 100 (e.g., 30% of a quantity means 30/100 times
the quantity); solve problems involving finding the whole, given a part and the percent.

d.

Use ratio reasoning to convert measurement units; manipulate and transform units
appropriately when multiplying or dividing quantities.

When a cluster is referred to in this chart without a footnote, the cluster is taught in its entirety.
Expectations for unit rates in this grade are limited to non-complex fractions.
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Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days
Module 2:
Arithmetic Operations Including
Division of Fractions

Apply and extend previous understandings of multiplication and division to divide fractions by fractions.
6.NS.A.1 Interpret and compute quotients of fractions, and solve word problems involving division of
fractions by fractions, e.g., by using visual fraction models and equations to represent the
problem. For example, create a story context for (2/3) ÷ (3/4) and use a visual fraction model to
show the quotient; use the relationship between multiplication and division to explain that (2/3)
÷ (3/4) = 8/9 because 3/4 of 8/9 is 2/3. (In general, (a/b) ÷ (c/d) = ad/bc.) How much chocolate
will each person get if 3 people share 1/2 lb of chocolate equally? How many 3/4-cup servings
are in 2/3 of a cup of yogurt? How wide is a rectangular strip of land with length 3/4 mi and area
1/2 square mi?

(25 days)

Compute fluently with multi-digit numbers and find common factors and multiples.

Module 3:
Rational Numbers

7

Fluently divide multi-digit numbers using the standard algorithm. 6

6.NS.B.3

Fluently add, subtract, multiply, and divide multi-digit decimals using the standard algorithm for
each operation. 7

6.NS.B.4

Find the greatest common factor of two whole numbers less than or equal to 100 and the least
common multiple of two whole numbers less than or equal to 12. Use the distributive property
to express a sum of two whole numbers 1–100 with a common factor as a multiple of a sum of
two whole numbers with no common factor. For example, express 36 + 8 as 4 (9 + 2).

Apply and extend previous understandings of numbers to the system of rational numbers.

(25 days)

6

6.NS.B.2

6.NS.C.5

Understand that positive and negative numbers are used together to describe quantities having
opposite directions or values (e.g., temperature above/below zero, elevation above/below sea
level, credits/debits, positive/negative electric charge); use positive and negative numbers to
represent quantities in real-world contexts, explaining the meaning of 0 in each situation.

6.NS.C.6

Understand a rational number as a point on the number line. Extend number line diagrams and
coordinate axes familiar from previous grades to represent points on the line and in the plane

This fluency standard begins in this module and is practiced throughout the remainder of the year.
This fluency standard begins in this module and is practiced throughout the remainder of the year.
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Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days
with negative number coordinates.

6.NS.C.7

6.NS.C.8

a.

Recognize opposite signs of numbers as indicating locations on opposite sides of 0 on the
number line; recognize that the opposite of the opposite of a number is the number itself,
e.g., –(–3) = 3, and that 0 is its own opposite.

b.

Understand signs of numbers in ordered pairs as indicating locations in quadrants of the
coordinate plane; recognize that when two ordered pairs differ only by signs, the locations
of the points are related by reflections across one or both axes.

c.

Find and position integers and other rational numbers on a horizontal or vertical number
line diagram; find and position pairs of integers and other rational numbers on a coordinate
plane.

Understand ordering and absolute value of rational numbers.
a.

Interpret statements of inequality as statements about the relative position of two numbers
on a number line diagram. For example, interpret –3 > –7 as a statement that –3 is located
to the right of –7 on a number line oriented from left to right.

b.

Write, interpret, and explain statements of order for rational numbers in real-world
contexts. For example, write –3°C > –7°C to express the fact that –3°C is warmer than –7°C.

c.

Understand the absolute value of a rational number as its distance from 0 on the number
line; interpret absolute value as magnitude for a positive or negative quantity in a real-world
situation. For example, for an account balance of –30 dollars, write |–30| = 30 to describe
the size of the debt in dollars.

d.

Distinguish comparisons of absolute value from statements about order. For example,
recognize that an account balance less than –30 dollars represents a debt greater than 30
dollars.

Solve real-world and mathematical problems by graphing points in all four quadrants of the
coordinate plane. Include use of coordinates and absolute value to find distances between
points with the same first coordinate or the same second coordinate.
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Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days
Module 4:
Expressions and Equations

Apply and extend previous understandings of arithmetic to algebraic expressions. 8

(45 days)

8

6.EE.A.1

Write and evaluate numerical expressions involving whole-number exponents.

6.EE.A.2

Write, read, and evaluate expressions in which letters stand for numbers.
a.

Write expressions that record operations with numbers and with letters standing for
numbers. For example, express the calculation “Subtract y from 5” as 5 – y.

b.

Identify parts of an expression using mathematical terms (sum, term, product, factor
quotient, coefficient); view one or more parts of an expression as a single entity. For
example, describe the expression 2 (8 + 7) as a product of two factors; view (8 + 7) as both a
single entity and a sum of two terms.

c.

Evaluate expressions at specific values of their variables. Include expressions that arise from
formulas used in real-world problems. Perform arithmetic operations, including those
involving whole-number exponents, in the conventional order when there are no
parentheses to specify a particular order (Order of Operations). For example, use the
formulas V = s3 and A = 6 s2 to find the volume and surface area of a cube with sides of
length s = 1/2.

6.EE.A.3

Apply the properties of operations to generate equivalent expressions. For example, apply the
distributive property to the expression 3 (2 + x) to produce the equivalent expression 6 + 3x; apply
the distributive property to the expression 24x + 18y to produce the equivalent expression
6 (4x + 3y); apply properties of operations to y + y + y to produce the equivalent expression 3y.

6.EE.A.4

Identify when two expressions are equivalent (i.e., when the two expressions name the same
number regardless of which value is substituted into them). For example, the expressions
y + y + y and 3y are equivalent because they name the same number regardless of which number
y stands for.

6.EE.A.2c is also taught in Module 4 in the context of geometry.
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A STORY OF RATIOS

Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days
Reason about and solve one-variable equations and inequalities. 9
6.EE.B.5

Understand solving an equation or inequality as a process of answering a question: Which
values from a specified set, if any, make the equation or inequality true? Use substitution to
determine whether a given number in a specified set makes an equation or inequality true.

6.EE.B.6

Use variables to represent numbers and write expressions when solving a real-world or
mathematical problem; understand that a variable can represent an unknown number, or,
depending on the purpose at hand, any number in a specified set.

6.EE.B.7

Solve real-world and mathematical problems by writing and solving equations of the form
x + p = q and px = q for cases in which p, q, and x are all nonnegative rational numbers.

6.EE.B.8

Write an inequality of the form x > c or x < c to represent a constraint or condition in a real-world
or mathematical problem. Recognize that inequalities of the form x > c or x < c have infinitely
many solutions; represent solutions of such inequalities on number line diagrams.

Represent and analyze quantitative relationships between dependent and independent variables.
6.EE.C.9

Module 5:
Area, Surface Area, and Volume
Problems

Solve real-world and mathematical problems involving area, surface area, and volume.
6.G.A.1

(25 days)

9

Use variables to represent two quantities in a real-world problem that change in relationship to
one another; write an equation to express one quantity, thought of as the dependent variable, in
terms of the other quantity, thought of as the independent variable. Analyze the relationship
between the dependent and independent variables using graphs and tables, and relate these to
the equation. For example, in a problem involving motion at constant speed, list and graph
ordered pairs of distances and times, and write the equation d = 65t to represent the relationship
between distance and time.

Find the area of right triangles, other triangles, special quadrilaterals, and polygons by
composing into rectangles or decomposing into triangles and other shapes; apply these
techniques in the context of solving real-world and mathematical problems.

Except for 6.EE.B.8, this cluster is also taught in Module 4 in the context of geometry.

A Story of Ratios: A Curriculum Overview for Grades 6–8
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15
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A STORY OF RATIOS

Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days

Module 6:
Statistics

6.G.A.2

Find the volume of a right rectangular prism with fractional edge lengths by packing it with unit
cubes of the appropriate unit fraction edge lengths, and show that the volume is the same as
would be found by multiplying the edge lengths of the prism. Apply the formulas V = l w h and
V = b h to find volumes of right rectangular prisms with fractional edge lengths in the context of
solving real-world and mathematical problems.

6.G.A.3

Draw polygons in the coordinate plane given coordinates for the vertices; use coordinates to find
the length of a side joining points with the same first coordinate or the same second coordinate.
Apply these techniques in the context of solving real-world and mathematical problems.

6.G.A.4

Represent three-dimensional figures using nets made up of rectangles and triangles, and use the
nets to find the surface area of these figures. Apply these techniques in the context of solving
real-world and mathematical problems.

Develop understanding of statistical variability.

(25 days)

6.SP.A.1

Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.

6.SP.A.2

Understand that a set of data collected to answer a statistical question has a distribution which
can be described by its center, spread, and overall shape.

6.SP.A.3

Recognize that a measure of center for a numerical data set summarizes all of its values with a
single number, while a measure of variation describes how its values vary with a single number.

Summarize and describe distributions.
6.SP.B.4

Display numerical data in plots on a number line, including dot plots, histograms, and box plots.

6.SP.B.5

Summarize numerical data sets in relation to their context, such as by:
a.

Reporting the number of observations.

A Story of Ratios: A Curriculum Overview for Grades 6–8
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15

11

A Story of Ratios Curriculum Overview

A STORY OF RATIOS

Module and Approximate
Standards Addressed in Grade 6 Modules
Number of Instructional Days
b.

Describing the nature of the attribute under investigation, including how it was measured
and its units of measurement.

c.

Giving quantitative measures of center (median and/or mean) and variability (interquartile
range and/or mean absolute deviation), as well as describing any overall pattern and any
striking deviations from the overall pattern with reference to the context in which the data
were gathered.

d.

Relating the choice of measures of center and variability to the shape of the data
distribution and the context in which the data were gathered.

A Story of Ratios: A Curriculum Overview for Grades 6–8
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15
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These grades 3-–5 curriculum modules are designed to address CCSS ELA outcomes during a one-hour English Language Arts block. The overarching focus for all modules
is on building students’ literacy skills as they develop knowledge about the world.
Taken as a whole, these modules are designed to give teachers concrete strategies to address the “instructional shifts” required by the CCSS.

Structure of a Module
• Each module provides eight weeks of instruction, broken into three shorter units. Each module includes seven assessments:

– Six unit-level assessments that almost always are on-demand: students’ independent work on a reading, writing, speaking, or listening task.
– One final performance task that is a more supported project, often involving research.
Structure of a Year of Instruction
• There are six modules per grade level.
• Of these six modules, teachers would teach four: Module 1, followed by either Module 2A or 2B, then either 3A or 3B, then Module 4.
• Teachers should begin the year with Module 1, which lays the foundation for both teachers and students regarding instructional routines.
• For Modules 2 and 3, option B formally assesses all standards formally assessed in Option A (and possibly some additional standards as well).
• Option 2B specifically includes supplemental lessons with explicit writing instruction aligned with ELA CCSS L1–3 and with Reading Foundations instruction aligned
with ELA CCSS RF.5 and RF.6. These lessons are intended as models of the type of robust instruction that teachers need to incorporate in their literacy time beyond the
bounded “one-hour per day” of the modules.

How to Read This Document
The purpose of this document is to provide a high-level summary of each module and name the standards formally assessed in each module.
• Module focus: Read this first. The “focus” is the same across the grades 3-5 band and signals the progression of literacy skills across
the year as well as alignment to the CCSS instructional shifts.
• Module title: This signals the topic students will be learning about (often connected to social studies or science) and aligns with Instructional Shift #1,
building knowledge through content-rich nonfiction.
• Description: These three or four sentences tell the basic “story” of the eight-week arc of instruction: the literacy skills, content knowledge, and central text.
© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.
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• Texts: This lists texts that all students read. The text in bold is the extended text for a given module: the text(s) with which students spend the most time. Remember
that texts can be complex based on both qualitative and quantitative measures. Texts are listed in order from most quantitatively complex (based on Lexile® measure) to
least quantitatively complex. Texts near the bottom of the list are often complex in ways other than Lexile. Within a given module, the list shows the wide variety of texts
students read as they build knowledge about a topic. This aligns with Instructional Shift #1, building knowledge through content-rich nonfiction. For a procurement list
that specifics texts that need to be purchased for use with the curriculum, go to commoncoresuccess.elschools.org or EngageNY.org and search for the document “Trade
Books and Other Resources.”
• Final Performance Task: This is a culminating project, which takes place during Unit 3 of every module. Performance tasks are designed to help students synthesize
and apply their learning from the module in an engaging and authentic way. Performance tasks are developed using the writing process, are scaffolded, and almost
always include peer critique and revision. Performance tasks are not “on-demand” assessments. (Note: The end of Unit 3 assessment often addresses key components of
the performance task.)
• Unit-Level Assessments

– Each unit includes two assessments, most of which are “on-demand” (i.e., show what you know/can do on your own).
– Mid-unit assessments typically, though not always, are reading assessments: text-based answers.
– End of unit assessments typically, though not always, are writing assessments: writing from sources.
– Most assessments have a heavy emphasis on academic vocabulary, particularly determining words in context.
– Assessments are designed to be curriculum-embedded opportunities to practice the types of skills needed on state assessments.
– The curriculum map below lists the title of each assessment, the standards assessed, and the assessment format.
– Selected response (multiple-choice questions)
– Short constructed-response (short-answer questions of the type that is scored using the New York State 2-point rubric)
– Extended response (longer writing or essays of the type that is scored using the New York State 4-point rubric) (either on-demand or supported)
– Speaking and listening (discussion or oral presentation)
– Scaffolded essay (involving planning, drafting, and revision)
• Standards: In each module, the standards formally assessed are indicated with a check mark; see details below.

© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.
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1

Module 1

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

Focus

Becoming a Close Reader
and Writing to Learn

Researching to Build
Knowledge and Teaching
Others

Researching to Build
Knowledge and Teaching
Others

Considering Perspectives and
Supporting Opinions

Considering Perspectives
and Supporting Opinions

Gathering Evidence and
Speaking to Others

Module Title

Stories of Human Rights

Biodiversity in Rainforests of
the Western Hemisphere

Inventions that Changed
Peoples Lives

Sports and Athletes’ Impact
on Culture

Balancing Competing
Needs in Canada

Natural Disasters in the
Western Hemisphere

on field feedback, the novel Dark Water Rising has been removed from 5M4. Districts using 5M4 in the 2013-14 school year: teach just Units 1 and 3. For 2014-15, Unit 2 of 5M4 will be revised. Eight Days: A
Story of Haiti will remain. The new unit will not require any new text purchases.

1 Based
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Description

2

Module 1

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

What are human rights, and
how do real people and
fictional characters respond
when those rights are
challenged? Students read
closely the introduction and
selected articles of the
Universal Declaration of
Human Rights (UDHR),
paired with firsthand
accounts of real people
facing human rights
challenges. They then study
Esperanza Rising, applying
their new learning about
human rights as one lens
through which to interpret
character and theme.
Finally, students revisit the
text and themes of the
UDHR and Esperanza
Rising as they prepare and
perform a Readers Theater.

This module (which could be
used in conjunction with a
study of Latin America)
features a close read of The
Most Beautiful Roof in the
World, which describes the
work of scientists
documenting rainforest
biodiversity. Students build
knowledge about the
rainforests and how
scientists closely observe the
natural world to then help
them communicate their
research. They then do a
case study of Meg Lowman,
the researcher featured in
The Most Beautiful Roof in
the World. Finally, students
examine the qualities of field
guides and journals,
research either ants or
butterflies of the rainforest,
and produce an
informational report and a
field journal–style page for
younger readers.

Students learn about new or
improved technologies that
have been developed to meet
societal needs and how those
inventions have changed
people’s lives. They conduct
authentic research to build
their own knowledge and
teach others through writing.
Students read the graphic
novel Investigating the
Scientific Method with Max
Axiom, Super Scientist as
well as several informational
articles about inventions in
order to write a short
opinion paragraph about
which of the inventions they
learned about has been most
important to people and
why. Students conclude the
module by conducting
research about one of two
inventions, Garrett A.
Morgan’s traffic light or the
Wright brothers’ airplane in
order to develop a narrative
in the form of a graphic
novelette about the
invention they researched.

Students learn about the
importance of sports in
American culture. They read
the challenging biography
Promises to Keep: How
Jackie Robinson Changed
America, focusing on
Robinson as a case study of an
athlete who broke societal
barriers. They also analyze
how Sharon Robinson
provides evidence to support
her opinions. Next, students
research either Althea Gibson
or Roberto Clemente, both of
whom broke cultural barriers.
Finally, students write an
opinion letter to a publishing
company explaining the need
for a biography about that
athlete given his/her impact
on society.

Students explore how
native Inuit and other
people of Canada have used
the natural resources
available to meet their
needs. They read The Inuit
Thought of It: Amazing
Arctic Innovations, to
learn about how the native
Inuit people of Canada
used natural resources to
meet the needs of their
community hundreds of
years ago. They then
read/view a variety of
informational texts and
media to examine how the
resources in Canada are
used meet the needs and
wants of people throughout
the Western Hemisphere,
today. Finally, students
reflect upon two points of
view regarding a current
mining project that has
been proposed for
development in a presentday Inuit community and
express their opinion in the
form of an editorial essay.

This module integrates
science and social studies
content. Students read
literature set during a
natural disaster: the
beautifully illustrated picture
book Eight Days: A Story of
Haiti and the novel Dark
Water Rising. They analyze
how the narrator’s
perspective determines how
events are described. Then,
students conduct a short
research project about Haiti
and the Red Cross, and
ultimately draft and revise
an opinion speech in which
they take a stand on what
role humanitarian
organizations should take
when neighboring countries
are struck by natural
disasters. They deliver this
speech to the class.

Based on field feedback, the novel Dark Water Rising has been removed from 5M4. Districts using 5M4 in the 2013-14 school year: teach just Units 1 and 3. For 2014-15, Unit 2 of 5M4 will be revised. Eight Days: A
Story of Haiti will remain. The new unit will not require any new text purchases.

2
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Texts
(central text(s)
3
in bold)

Module 1

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

• Readers on Stage, Aaron
Shepard (RL Reader’s
Theater, NL)

• Transcript: “Great Bear
Rainforest Remote
Camera Project” (RI,
1250L)

• “Dr. James Naismith,
Inventor of Basketball,”
http://www.kansasheritag
e.org/people/naismith.ht
ml (RI, 1290L)

• “H.R. 4130: The Althea
Gibson Excellence Act,”
112th Congress (RI, 1670L)

• The Inuit Thought of
It:
Amazing Arctic
Innovations (We
Thought Of It),
Alootook Ipellie and
David MacDonald (RI,
NL)

• Eight Days, Edwidge
Danticat (RL, 820L)

• “The History of the
United Nations,”
http://www1.umn.edu/hu
manrts/edumat/hreduser
ies/hereandnow/Part1/whatare.htm (excerpt)
(RI, NL)
• Fluency Practice ReadAloud Plays: Grades 56: 15 Short, Leveled
Fiction and Nonfiction
Plays with ResearchBased Strategies to Help
Students Build Fluency
and Comprehension,
Kathleen M. Hollenbeck
(RL Reader’s Theater,
NL)
• Readers Theater Grade
5, Michael Ryall (RL, NL)
• The Universal
Declaration of Human
Rights (RI, 1695L)
(excerpts only)
• “Background on the
UDHR,” excerpted from
Human Rights: Here &
Now, edited by Nancy
Flowers (RI, 1690L)
• The Universal Declaration

3

• The Most Beautiful
Roof in the World, Meg
Lowman (RI, 1160L)
• “Meg Lowman Interview:
Questions and Answers,”
adapted from Smithsonian
and Visitraleigh .com
(RI, 1110L)
• “Amazon Rainforest,”
Phyllis Barkas Goldman
(RI, 1030L)
• “Sloth Researcher: Bryson
Voirin,” The Wild
Classroom interview
(RI, 950L)
• “Hawaii’s Endangered
Happy Face Spider,”
Expeditionary Learning
(RI, 940L)
• “Live Online Interview
with Eve Nilson,”
Scholastic
(RI, 880L)
• “I Want to Be a Rainforest
Scientist,” poem
(RL, 1100L)
• “Facts about Howler
Monkeys,” National

• “Airplane.” The New Book
of Knowledge, Grolier
Online, 2013. Web. Sept.
16, 2013 (excerpts) (RI,
1170L)
• How Do Inventions Affect
the Way We Live? Susan
Quinn (RI, 1130L)
• “First College Basketball
Game,”
http://www.americaslibra
ry.gov/jb/progress/jb_pro
gress_basketball_1.html,
http://www.americaslibra
ry.gov/jb/progress/jb_pro
gress_basketball_2.html,
http://www.americaslibra
ry.gov/jb/progress/jb_pro
gress_basketball_3.html.
(RI, 1120L)
• “How Did We Learn to Fly
Like Birds?”
http://www.grc.nasa.gov/
WWW/k12/UEET/StudentSite/hist
oryofflight.html (excerpts)
(RI, 1120L)
• “The Electric Motor,”

• “The Great Roberto
Clemente—Latino Legends
in Sports,” Ozzie Gonzales
(RI, 1240L)
• “Sports in America,”
abridged from U.S. State
Department IIP
publications (RI, 1190L)
• H.R. 4130, United States
Congress (RI, 1160L)
• “Rules for Riding
Desegregated Buses,” Dr.
Martin Luther King Jr. (RI,
1160L)
• “Notable Southerners:
Althea Gibson,” as found at
www.punctuationmadesimp
le.com/files/Althea_Gibson
.doc (RI, 1130L)
• Promises to Keep: How
Jackie Robinson
Changed America,
Sharon Robinson
(RI, 1030L)
• “It’s Not Just a Game,” Lori
Calabrese
(RI, 1020L)
• “Gibson, Althea (19272003),” Reviewed by Frank

• “Multibillion-dollar Iron
Mine Approved for Baffin
Island” excerpts CBC
News Posted: Sep 15,
2012 (RI, 1410L)
• “Deforestation in
Canada”
http://cfs.nrcan.gc.ca/pa
ges/391 (RI, 1300L)
• “Monitoring the Mary
River Project” excerpt
http://www.qia.ca/apps/
authoring/dspPage.aspx?
page=MRP-monitoring
(RI, 1260L)
• “Developing a Vital
Resource for Canadians
and the World” video
transcript
http://www.actionplan.g
c.ca/en/blog/r2ddr2/developing-vitalresource-canadians-andworld (RI, 1250L)
• ”Products of Mining in

• “Help for Haiti,” Weekly
Reader (RI, NL)
• “Haiti Earthquake Relief
One-Year Report,”
http://www.redcross.org/i
mages/MEDIA_CustomPr
oductCatalog/m3140113_
HaitiEarthquake_OneYear
Report.pdf (RI, 1380L)
• “American Red Cross
Disaster Relief,”
redcross.com (RI, 1320L)
• “Earthquakes,”
scienceforkids.kidipede.com

(RI, 1240L)
• “The Red Cross at a
Glance,” Dave Coustan
(RI, 1200L)
• “How Does a Hurricane
Form?”
scijinks.nasa.gov/hurrican
e (RI, 1140L)
• Characteristics of
Multinational
Organizations, Matt Reher
(RI, 1070L)
• “How Do Hurricanes
Form?”
eo.ucar.edu/kids/dangerw
x/hurricane3.htm (RI,

Texts listed in order of informational text first, then literature; both categories shown from most to least quantitatively complex (based on Lexile®).
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Module 1
of Human Rights—Plain
Language Version (RI,
1520L)
• “A Short History of the
UDHR,” adapted from
Human Rights Here &
Now, edited by Nancy
Flowers (RI, 930L)
• “Teaching Nepalis to
Read, Plant, and Vote,”
Lesley Reed (RI, 930L)
• “From Kosovo to the
United States,” Isau Ajeti
and Blanche Gosselin (RI,
560L)
• Esperanza Rising,
Pam Munoz Ryan (RL,
740L)
• “Readers Theater Script:
American Heroes”
(RL, 660L)

Module 2A
Geographic (RI, 910L)
• “The Wings of the
Butterfly: A Tale of the
Amazon Rainforest,”
Aaron Shepard (RL, 720L)
• Rainforest Research
Journal, Paul Mason
(excerpts) (RI, NL; teacher
copy only)
• Peterson First Field Guide
to Birds of North America
(RI, NL)

Module 2B
Expeditionary Learning
(RI, 1090L)
• Inventing the Plane, Kate
Reuther (RI, 1080L)
• “Garrett Morgan: Inventor
Hero,” Paula Morrow, in
Ask Magazine,
http://www.askmagkids.c
om/ (RI, 1090L)

V. Phelps. The New Book of
Knowledge. Grolier Online
(RI, 1000L)
• “Roberto Clemente,” Lynn
C. Kronzek (RI, 990L)
• “Roots of American Sports,”
Ally’s Multicultural History
& How It Relates to Us
Today. (RI, 940L)

• Inventing the Plane, Kate
Reuther (RI, 1080L)

• “Courage on the Field,”
Marc Stewart (RI, 930L)

• “Ingenious Inventions by
Women: The Windshield
Wiper and Paper Bag
Machine,” Expeditionary
Learning (RI, 1050L)

• “Roberto Clemente’s Gifts
From the Heart,” Scholastic
News (RI, 870L)

• “Transportation, from the
Soap Box Derby to the
Jeep: First Automatic
Traffic Signal,” from The
Ohio Academy of Sciences,
Heartland Science
www.heartlandscience.org
(RI, 1040L)
• “Steve Jobs,” Time for
Kids
http://www.timeforkids.c
om/news/stevejobs/21806 (excerpts) (RI,
1030L)
• “The Twofold Genius of
Garrett Morgan,” from
Social Studies for Kids,
http://www.socialstudiesf
orkids.com/articles/ushist
ory/garrettmorgan.htm.
(RI, 950L)

© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.

Module 3A

• “The Great Migration,”
Junior Scholastic
(RI, 540L)

Module 3B
Canada: From Batteries
to Vehicles”
http://www.acareerinmi
ning.ca/en/industry/ever
ydayproducts.asp (RI,
1180L)
• “Products” excerpts
http://www.oilandgasinf
o.ca/oil-gasyou/products/ (RI,
1170L)
• “Nunavut Braces for
Massive Mary River
Mine” CBC, September
13, 2012 (RI, 1120L)
• “Natural Resources and
the Canadian Economy”
http://actionplan.gc.ca/e
n/page/r2ddr2/overview (RI, 1110L)

Module 4
1050L)
• “Remarks by President
Obama, Former President
Bill Clinton, and Former
President George W. Bush
on the Recovery and
Rebuilding Effort in Haiti”
(RI, 1040L)
• “Surface Amplified Haiti
Earthquake,” Weekly
Reader (RI, 910L)
• “A Rocky Road Ahead,”
Scholastic News
(RI, 820L)
• Earthquake." The New
Book of Knowledge.
Grolier Online (RI, 770L)
• “On Shaky Ground,”
Scholastic Inc. (RI, 760L)

• “Excerpts from the
Qikiqtani Inuit
Association Website”
http://www.qia.ca/apps/
authoring/dspPage.aspx?
page=theproject (RI,
1110L)
• “Should We Drill?”
Scholastic News Edition
5/6, April 26, 2010 (RI,
1070L)
• “Nunavut” excerpts
Bone, R. M. "Nunavut."
The New Book of
Knowledge. Grolier
Online, 2013. Web. 11
Sept. 2013 (RI, 970L)
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Module 1

Module 2A

Module 2B
• “Big Thinkers: Was Steve
Jobs this Generation’s
Thomas Edison?” Junior
Scholastic. 11/21/2011,
Vol. 114 Issue 6, p5-5. 1p
(RI, 940L)
• Garrett Augustus Morgan,
Expeditionary Learning
(RI, 930L)
• “Invention of the
Airplane,” Shashank
Nakate,
http://www.buzzle.com/ar
ticles/invention-of-theairplane.html (excerpts)
(RI, 920L)

Module 3A

Module 3B

Module 4

• “Minerals and Metals in
Your Life” excerpts
PDAC Mining Matters
News September 2004 –
Issue 4 (RI, 940L)
• “A Limited Supply”
http://www.ecokids.ca/p
ub/eco_info/topics/cana
das_north/nature/resou
rces.cfm (RI, 910L)

• The Boy Who Invented
TV: The Story of Philo
Farnsworth, Kathleen
Krull (RI, 860L)
• “The TV Guy,”
http://www.ilovehistory.u
tah.gov/people/difference
/farnsworth.html (RI,
850L)
• Investigating the
Scientific Method with
Max Axiom, Super
Scientist, Donald B.
Lemke (RI, 760L)
• “Television Takes the
World by Storm” (video
excerpts),
http://www.history.com/s
hows/modernmarvels/videos/televisiontakes-the-world-by-
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Module 1

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

Letter to a Publisher
(RI.5.9, W.5.1, W.5.4, W.5.5,
W.5.7, W.5.8, W.5.9b, L.5.1,
L.5.2a-c and L.5.6)
scaffolded opinion essay

Editorial Essay (W.5.1,
W.5.4a, W.5.5, W.5.8,
W.5.9b, L.5.1c, d, L.5.2a, b,
d, e, SL.5.1, and SL.5.3)
scaffolded opinion essay

Opinion Speech: How
Should U.S. Humanitarian
Organizations Prioritize
Aid to Neighboring
Countries Following a
Natural Disaster?
(RI.5.7, RI.5.9, W.5.1, W.5.4,
W.5.5, W.5.7, W.5.8, W.5.9,
W.5.11, L.5.1, L.5.2, L.5.3a,
L.5.6, SL.5.4, SL.5.5, and
SL.5.6)
scaffolded essay and speech

storm#television-takesthe-world-by-storm (RI,
NL)

Lexile®

Common Core Band Level Text Difficulty Ranges for Grades 4–5 4: 740–1010L

Performance
Task

Readers Theater Script and
Performance of Scenes from
Esperanza Rising
(W.5.3, W.5.4, W.5.5, W.5.9,
W.5.10, W.5.11, and SL.5.6)
scaffolded script writing
and dramatic presentation

Research-Based Narrative
Writing: Rainforest Field
Journal Page (RI.5.7, RI.5.9,
W.5.2, W.5.3, W.5.4, W.5.5,
W.5.7, W.5.8, and W.5.9)
scaffolded narrative and
explanatory essay

Graphic Style Novelette
(RI.5.9, W.5.2, W.5.3, W.5.4,
W.5.5, W.5.6, W.5.7, W.5.8,
L.5.1c, L.5.3, and L.5.4)
scaffolded research-based
graphic novel

4 Supplemental Information for Appendix A of the Common Core State Standards for English Language Arts and Literacy: New Research on Text Complexity
http://www.corestandards.org/assets/E0813_Appendix_A_New_Research_on_Text_Complexity.pdf
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GRADE 5
Curriculum Map

Unit-Level Assessments (ELA CCSS)

Mid-Unit 1

End of Unit 1

Mid-Unit 2

End of Unit 2

Module 1

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

Human Rights Vocabulary
and Common Prefixes
(L.5.6 and W.5.10)
selected response and
short constructed response

Analyzing an Interview
with a Rainforest
Scientist Part 1
(RI.5.1, RI.5.2, RI.5.3 and
L.5.4)
selected response and
short constructed response

Text Dependent Questions:

Identifying Author’s
Opinion and Supporting
Evidence: Sports in
American Culture
(RI.5.2, RI.5.4, and RI.5.8)
selected response and
short constructed response

Text-Dependent and Short
Answer Questions: “Arctic
Fun” (RI.5.1, RI.5.2, RI.5.4,
and L.5.5c) short
constructed response

Text-Dependent ShortAnswer Quiz—the Effects
of Natural Disasters
(RI.5.1, RI.5.3 and RI.5.4)
selected response and short
constructed response

Analyzing an Interview
with a Rainforest Scientist
Part 2, and Comparing and
Contrasting Texts about
Rainforest Biodiversity
(RI.5.1, RI.5.2, RI.5.4,
RI.5.5, RI.5.9, and W.5.1a,
b)
selected response, short
constructed response, and
speaking and listening

Using Quotes to Explain

On-Demand Opinion and
Evidence Paragraph about
the Importance of Sports in
American Culture
(W.5.1 and W.5.9)
short constructed response

On-Demand Note Taking
and Summarizing: “The
Inuit Today” (RI.5.1,
RI.5.2, RI.5.3, RI.5.4, and
L.5.5c) on-demand note
taking

Part I, On-Demand Essay:
“What Makes a Hurricane
a Natural Disaster?”
(W.5.2, W.5.4, W.5.9b);
Part II, Science Talk
(SL.5.1a, b, c, d, e and f)
extended response and
speaking and listening

Analyzing Sections of
Esperanza Rising on My
Own
(RL.5.1, RL.5.3, RL.5.2,
and RL.5.4)
selected response and
short constructed response

The Most Beautiful Roof in
the World Quiz
(RI.5.1, RI.5.2, RI.5.4,
and L.5.4a and b)
selected response and
short constructed response

Text-Dependent

Identifying Author’s
Opinion, Reasons, and
Supporting Evidence:
“Courage on the Field”
(RI.5.2, RI.5.4, RI.5.6 and
RI.5.8)
selected response and
short constructed response

Text-Dependent and Short
Answer Questions:
Excerpts from “A Limited
Supply” (RI.5.1, L.5.4 (a, c),
and L.5.5c) short
constructed response

Text-Dependent Questions,
Dark Water Rising
Chapter 13 (RL.5.6,
RL.5.7, and L.5.5a, b, c)
selected response and short
constructed response

On-Demand Analytical
Essay about How
Esperanza Changes Over
Time

On-Demand Analysis of
Meg Lowman’s Research in
the Rainforest
(W.5.2a, b, d, e, W.5.4,

On-Demand Informational

Writing an Opinion
Essay with Supporting
Evidence about Jackie
Robinson’s Legacy

Research and Response
(RI.5.1, RI.5.3, RI.5.9,
W.5.7, W.5.8, SL.5.1 and
SL.5.2) research and

On-Demand Analysis of
How Different Narrators
Describe Similar Events
(RL.5.9, W.5.2, W.5.4 and

On-Demand Analysis of a
Human Rights Account
(RI.5.1, RI.5.2, RI.5.3,
RI.5.9, and W.5.9)
selected response and
extended response

© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.

Investigating the Scientific
Method with Max Axiom
Super Scientist, pages 24–
27 (RL.5.7, W.5.9, and
L.5.4)
selected response and
short constructed response

Relationships and Support
an Opinion (RI.5.1, RI.5.3,
RI.5.4, RI.5.5, and W.5.1a
and b)
selected response, short
constructed response, and
short opinion essay

Questions: “The TV Guy”
(RI.5.1, RI.5.2, RI.5.4, and
L.5.4)
selected response and
short constructed response

Writing: Philo
Farnsworth’s Invention of

NYS Common Core ELA Curriculum • G5: Curriculum Map • September 2014 •

9

GRADE 5
Curriculum Map

Mid-Unit 3

Module 1

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

(RL.5.1, RL.5.2, RL.5.3,
W.5.2, W.5.4, W.5.5, and
W.5.9a)
extended response

W.5.8 and W.5.9b)
extended response

the Television and How It

(W.5.1, W.5.4 and W.5.9)
extended response

speaking and listening
response

W.5.9a)
extended response

Evaluating a Novel versus a
Script
(RL.5.1, RL.5.4, RL.5.5,
RL.5.6, and RL.5.9)
short constructed response

On-Demand Note-Taking
about Howler Monkeys
(RI.5.1, RI.5.2, RI.5.7,
W.5.8, and W.5.9b)
short constructed response

On-Demand Note Taking

Notes and Graphic
Organizer for a Letter to a
Publisher
(RI.5.9, W.5.1, W.5.7, and
L.5.6)
short constructed response

On-Demand Note-Taking,
Analysis, and Reflection:
“Should We Drill?” (RI.5.1,
RI.5.6, RI.5.8, W.5.8,
W.5.9b, and L.5.4a) note
taking

Short Constructed
Response and Organizing
Notes for a Public Speech
(RI.5.7, W.5.7, W.5.8, and
W.5.9b)
short constructed response

Draft Letter to a Publisher
(RI.5.9, W.5.1, W.5.4,
L.5.1c, d)
extended response

Text-Dependent Questions
and Draft Editorial: The
Mary River Project on
Baffin Island (RI.5.1, W.5.1,
W.5.8, W.5.9b, and L.5.4a)
short response and
scaffolded essay

On-demand Draft Opinion
Speech: How Should U.S.
Humanitarian
Organizations Prioritize
Aid to Neighboring
Countries Following a
Natural Disaster?
(RI.5.9, W.5.1, W.5.4,
W.5.5, W.5.7, W.5.8, W.5.9
and L.5.2)
extended response

Changed People’s Lives
(RL.5.3, W.5.2, and L.5.4)
on-demand essay

and Text-Dependent
Questions: “Garrett
Augustus Morgan” or “How
Did We Learn to Fly?”
(RI.5.1, RI.5.4, RI.5.7,
W.5.7 and W.5.8)
selected response and
short constructed response

End of Unit 3

Individual Scene of a
Readers Theater Script
(W.5.3, W.5.4, and W.5.9)
extended response

© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.

Writing a Rainforest Field
Journal Entry about
Howler Monkeys
(RI.5.7, W.5.2a, b, c, d,
W.5.3, W.5.4, W.5.7, and
W.5.9b)
extended response

Text-Dependent Questions
about “You Can Do a
Graphic Novel” excerpt and
Storyboard Draft
(RI.5.1, RI.5.4, RI.5.9,
W.5.2, W.5.3a and b,
W.5.4, and W.5.8)
selected response, short
constructed response, and
notes
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Curriculum Map
Common Core State Standards Formally Assessed

Common Core ELA Standards Formally Assessed, by Module
• In the curriculum map below, any specific CCSS with a check mark indicates formally assessed.
• Some standards are formally assessed in multiple modules.
• “B” modules will assess all the same standards as “A” modules but may address additional standards as well.
• Because of the integrated nature of the standards, even standards that are not formally assessed are often embedded in instruction
throughout every module (e.g., RI/RL.1).
• Some standards are not applicable in an on-demand assessment context (e.g., R.10 or W.10). In the curriculum map below,
these standards are noted as “integrated throughout.”
• Some standards (e.g., W.2) have a main or “parent” standard and then subcomponents (e.g., W.2a). Often, students’ mastery of the entirety of this standard
is scaffolded across multiple modules. Therefore, in the curriculum map below, the “parent” standard is checked only if all components of that standard are
formally assessed within that particular module. Otherwise, just the specific components are checked.
• For more guidance about how to address CCSS RF.3 (Phonics and Word Recognition), CCSS RF.4 (Fluency), and CCSS L.1, 2, and 3, see the stand-alone document
Foundational Reading and Language Standards: Resources Packages for Grades 3-5. This resource provides guidance about structures and purpose for an Additional
Literacy Block alongside the modules. The overview in that stand-alone document also includes a list of example lessons that teachers can use as a model to develop
additional similar lessons.

© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.
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GRADE 5
Curriculum Map
Common Core State Standards Formally Assessed

Reading Standards for Literature
Module 1
RL.5.1. Quote accurately from a text when explaining what the text says explicitly and when drawing
inferences from the text.



RL.5.2. Determine a theme of a story, drama, or poem from details in the text, including how
characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a
topic; summarize the text.



RL.5.3. Compare and contrast two or more characters, settings, or events in a story or drama,
drawing on specific details in the text (e.g., how characters interact).



RL.5.4. Determine the meaning of words and phrases as they are used in a text, including figurative
language such as metaphors and similes.



RL.5.5. Explain how a series of chapters, scenes, or stanzas fits together to provide the overall
structure of a particular story, drama, or poem.



RL.5.6. Describe how a narrator’s or speaker’s point of view influences how events are described.



Module 2A

Module 2B

Module 3A

**
*

RL.5.7. Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a
text (e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem).

RL.5.10. By the end of the year, read and comprehend literature, including stories, dramas, and
poetry, at the high end of the grades 4–5 text complexity band independently and proficiently.
RL.5.11. Recognize, interpret, and make connections in narratives, poetry, and drama, to other texts,

Module 4



A. Recognize and describe how an author’s background affects his or her perspective. 5

RL.5.9. Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on
their approaches to similar themes and topics. 6

Module 3B



*
*


Integrated throughout.

Implemented through Accountable Independent Reading: see “Launching Independent Reading in

* Not

formally assessed; to be addressed upon revision.
This is a standard specific to New York State.
6 RI.5.9 is particularly emphasized in M4.
5

© 2013 Expeditionary Learning, New York, NY. All Rights Reserved.
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GRADE 5
Curriculum Map
Common Core State Standards Formally Assessed

Module 1
ideas, cultural perspectives, eras, personal events, and situations. 7
A. Self-select texts to develop personal preferences regarding favorite authors.
B. Use established criteria to categorize, select texts and assess to make informed judgments
about the quality of the piece.

Module 2A

Module 2B

Module 3A

Module 3B

Module 4

Grades 3–5: Sample Plan” (stand-alone document on EngageNY.org).
Integrated throughout.
Implemented through Accountable Independent Reading: see “Launching Independent Reading in
Grades 3–5: Sample Plan” (stand-alone document on EngageNY.org).

This is a standard specific to New York State. In the elementary modules, RL.11a and b are also addressed through Accountable Independent Reading. See “Foundational Reading and Language Skills: Resource
Package for Grades 3-5” (in Resources on commoncoresuccess.elschools.org). On this document, look specifically at the section titled “Independent Reading: The Importance of a Volume of Reading and Sample Plans.”

7
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Appendix B.
Academic Systems Review Site
Visit Inventory
II. Curriculum Evaluation
Inventory

Appendix C.
Academic Systems Review Site
Visit Inventory
III. Teacher Evaluation
Inventory

Appendix D.
Academic Systems Review Site
Visit Inventory
IV. Assessment Inventory

Appendix E.
Academic Systems Review Site
Visit Inventory
V. Professional Development
Inventory

